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Abstract

The focus of this thesis is to prove that social
skills can successfully be taught through literature.
This study was designed to examine the effects of
teaching social skills through literature during a twelve
week trimester.

A case study of two first grade students

was utilized after social behaviors were impacted their
academics.

Literature that focused on social skills was

utilized allowing for personal connections to the
stories.

Consistency, parental support and social

skilled literature all supported social skill development
successfully impacting academics.
Keywords:
Academic achievement

Literature

Social skills

Action Research

Behavior

Peer interactions
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Chapter 1 - Introduction
To help students become ethical people, as
opposed to people who merely do what they are
told, we cannot merely tell them what to do.
We have to help them figure out-for themselves
and with each other-how one ought to act.
(Kohn, 1996, p. 3)
Learning right from wrong is a process that all
children experience.

These experiences are guided by

social interactions.

A student's ability to engage in

successful interactions is called social skills.

Social

skills refer to specific behaviors that a student
demonstrates in order to perform appropriately on a given
social task (Gresham, 2002; McFall, 1982; as cited by
Lane, Menzies, Barton-Arwood, Doukas, & Muton, 2005).
Markkanen (2002) adds that social skills are:
... the skills necessary for students of all ages
to succeed in the classroom, playground, and
hopefully in the student's private home
environment.

These skills focus primarily on

developing appropriate peer interaction skills,
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basic classroom skills (at the elementary
level), along with problem solving and study
skills.

(p. 1)

Social skill obtainment is not only critical for school
success but also for overall adult competence (Cartledge,
2005).

When a student is able to successfully manage

relationships with peers and teachers many positive
outcomes are achieved such as, peer acceptance, academic
achievement, positive peer relationships and friendships
(Lane, Menzies, Barton-Arwood, Doukas & Munton, 2005).
Often, when a student is lacking in the skills necessary
for social success they experience negative outcomes at
school which influence academic success (Walker, Cloving,

& Ramsey, 1995; Walker, Irvin, Noell, & Singer, 1992; as
cited by Lane, Menzies, Barton-Arwood, Doukas & Muton,
2005) .
The focus of this thesis is to prove that social
skills can successfully be taught through literature.
Social skills are critical to school success and overall
adult competence (Cartledge, 2005).

Through the use of

literature, children are able to be taught valuable
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skills that will enable them to make and maintain
friendships

(DeGeorge, 1998).

According to Forgan &

Gonzalez-DeHass (2004) by infusing social skill
instruction with literature instruction students are able
to learn through a medium that can be perceived as
meaningful in the students' lives.

Anderson (2000)

concurs with the idea of teaching social skills through
~students

literature by stating that,

not only benefit

from learning the literature but also learning social
cognition skills which will hopefully be transferred to
other settings." (p. 272)

Cartledge & Kiarie (2001)

maintain that using literature to teach social skills
allows children access to their inner thoughts,
intentions, reasons, and emotions that surround a
particular set of behaviors.
Literature also allows students to view situations
from a different perspective utilizing the

~outside

in"

approach, first looking at someone else and then
internalizing that information. Bluestein (2002) believes
that when readers gain an intimate understanding of a
character and they recognize that the character has the
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same personality traits as themselves they can then make
personal connections with what they are reading.
Books have special advantages in that they
enable the reader/observer to access the inner
thoughts, intentions, reasons, and emotions
that surround a particular set of behaviors.
Further, as noted by Lamme, Krogh, and Yacmetz
(1992), literature can help children to see

things from the perspectives of others, to
develop empathy not only for characters in
books but also for others in real life
situations.

(Cartledge

&

Kiarie, 2001, p. 42)

When a reader listens to or reads a text he/she is making
connections to the text and relating that information to
ones life (Harvey & Goudvis, 2000).

The bibliotherapy

technique utilizes literature to help individuals resolve
complex problems.

This helps individuals form a

connection with the stories main character and then
internalize the skills the character employed to resolve
a similar dilemma (Sullivan & Strang, 2002/2003) .
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McArthur (2002) states, "When teachers stress social
skills in the classroom and create a climate of
cooperation and respect for others, there are fewer
discipline problems and less negative behavior." (p. 184)
Many teachers' ideal classrooms would consist of students
who are well behaved, have the ability to work together,
and are at grade level (Lane, 2003).

Unfortunately, this

is not an accurate depiction of the educational arena.
Beebe-Beebe-Frankenberger, Lane, Bocian, Gresham &
MacMillan (2005) state that, "Without question, promoting
school success and preventing school failure are the
objectives of every educator." (p. 10)

To help make sure

that all students are successful, teachers need to be
aware of the social skills that all students naturally
have at different age levels.
According to Beebe-Frankkenberger, Lane, Bocian,
Gresham & MacMillan (2005) elementary, secondary and high
school teachers were surveyed to determine specific
social skills teachers feel are necessary for academic
success.

Their finds were that teachers rated five

skills as critical for classroom competence: follows
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directions, attends to instructions, controls temper in
conflict situations with peers, controls conflict
situations with adults, and responds appropriately to
physical aggression from peers.
For this case study, first graders are the area of
focus.

First graders are typically between five and six

years old at the start of each school year.

It is

important to have some background knowledge about the
age-appropriate social skills.

Five-year-olds often

display the following skills: they like to be helpful and
cooperative, look to adults for approval, and are able to
express their thoughts through actions.

In comparison,

six-year-olds can be very bossy, critical of others,
sometimes a "poor sport" and dishonest (Wood, 1997).
Although this information is a generalization of the
social skills exhibited by five and six year-olds it is a
baseline to help indicate a students' tendency to be
honest, bully, or work with others, all of which are
variables that impact a classroom environment.

Knowing

the social skills that first graders are deficient allows
teachers to focus on social skill areas that will help
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make them successful throughout their academic
experiences.
For all students, their attitude about school will
be influenced by the degree of social success that they
For a teacher, academic

experience (Lavoie, 1994).

success is not only measured by occurrences within the
classroom, but also measured by students' interactions on
campus in structured and unstructured settings.

"There

is compelling evidence that addressing social skills in
the classroom can lead to increased academic performance,
lessen the occurrence of behavior problems, and improve
the student's interpersonal relationships with peers and
adults." (Anderson, et al .. , 1988; Kamps & Kay, 2002;
Rutherford, Quinn, & Mathur, 1996; Sabornie & Beard,
1990; Sugai & Lewis, 1996; Wagner & Rutherford, 1996, as
cited by Kaser, 2005, p. 1)

Although it is not written

within the state standards, teachers are held accountable
for a students behavior.

When one student is lacking the

necessary social skills for academic success it has the
potential to impact one or more of the other students

Social Skills & Literature
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Chapter 2 - Literature Review
Given the premise that educators and
administrators may not feel that they can
justify allotting instruction time exclusively
to social skill intervention,

(Vaugh, 1991) it

makes sense to identify curriculum areas that
might lend support to this type of
instruction.

(Anderson, 2000, p. 272)

Within a given school day teachers are allotted a
certain number of instructional minutes.

Within that

time, teachers are required to teach English-Language
Arts, Social Studies, Mathematics, Science and Physical
Education.

Due to state testing many core curriculums

such as Language Arts and Mathematics are the primary
focus and other areas such as Art, Music, and community
building are set aside in order to focus on preparing for
"the test."

Kohn (2003) states that,

Administrators have cut back or even
eliminated vital parts of schooling: programs
in the arts, recess for young children,
electives for high schoo1ers, class meetings
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(and other activities intended to promote
social and moral learning), discussions about
current events (since that material will not
appear on the test), the use of literature in
the early grades (if the tests are focused
narrowly on decoding skills), and entire
subject areas such as Science (if the tests
cover only Language Arts and Math).

(p. 1)

To ensure that all students are not only meeting the
necessary state standards but also gaining an
understanding of the appropriate skills necessary to
function successfully within society, it has become
necessary for teachers to look for ways to integrate
curricular areas to meet students' academic and social
needs.

The focus of this thesis is to prove that social

skills can successfully be taught through literature.
Defining Social Skills
Social skills are seen by members in society through
attributes

(See Table 1).

Social skill attributes are

something that a person displays through interactions.
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Chandler (2004) states that social skills are
sometimes known as people skills.

All of the attributes

that are defined as social skills involve interactions
with people. Taking turns, asking for help, following
directions, helping others and sharing are all attributes
of social skills that are difficult to display by
oneself. Social skills also are defined as skills that
allow a person to interact and communicate in nature with
others (Retrieved on February 28, 2005 from http://3xW
Definition-Information.com) Actions such as giving,
receiving, explaining, and finding messages in
conversations are all examples of social skills. For a
person to display adequate social skills in society an
individual must ensure that personal interactions allow
him/her to be accepted by peers.

Social Skills & Literature
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Table 1: Social Skills Attributes
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Taking turns
Praising (no put downs)
Sharing materials
Asking for help
Using quiet voices
Participating equally
Staying on task
Saying kind things
Using names
Encouraging others
Patient waiting
Communicating clearly
Accepting differences
Active listening
Resolving conflicts
Following directions
Paraphrasing
Managing materials
Staying with the team
Sharing ideas
Recording ideas
Sharing tasks
Celebrating success
Helping others

(Chandler, 2004, p. 1)

Difficulty making and keeping friends is a great
liability that should be taken seriously by all adults in
a friendless child's life. Children without friends
endure much suffering and are more likely to drop out of
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school later on (Lock, Church, Gottschalk, & Leddy,
2003) .

Creating the background knowledge of information

about how to utilize appropriate social skills and ways
to implement these skills provides a child with
opportunities for success.
Literature-based Curriculum
"Students relate to characters in the stories;
therefore when the characters use problem-solving skills,
readers can learn new ways to resolve the matter at
hand." (Haggerty, Black and Smith, 2005, p. 42)

Books

allow for a student to create a personal connection to
the characters within the text, this connection allows
the student to reflect on similar situations or emotions
in their own lives (Beating Bullies, 2004).

Harvey and

Goudvis (2000) have coined the term "text-to-self" which
refers to an individual's ability to make connections
between the text and past experiences or their background
knowledge.

These past experiences allow the student to

draw upon this knowledge to better understand and relate
to the characters or situations in the literature.
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Reading books with children about feelings and
social skills helps them to identify and understand
connections between human beings and relationships
2004).

(Kaur,

"Infusing social skills training into literacy

activities serves as a gateway for linking social skills
with activities in the natural environment in which
children find the skills meaningful." (Forgan and
Gonzalez-DeHass, 2004, p. 28)

Providing students with a

link into their schema allows a student to make a
personal connection with the literature.

Schema,

according to Harvey and Goudvis (2000), is the sum of our
background experiences that we bring to our reading. The
schema theory explains how previous experiences,
knowledge, emotions, and understanding affect what and
how we learn.

By providing students with literature that

taps into their prior knowledge and experiences it
creates a launching point for learning opportunities.
Teaching Social Skills
Creating a literature based curriculum that
incorporates social skill instruction allows a teacher
the opportunity to help a student learn the skills
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Without the necessary

social skills, students' academic and social experiences
can be detrimental.

According to Beebe-Frankenberger,

Lane, Bocian, Gresham and MacMillian (2005),
when a student's behavior impedes on their
ability to consistently and actively engage in
learning, activities will eventually lead to
school failure as well as other outcomes such
as impeded social relationships, mental health
services, grade retention and possibly
dropping out of school.

(p. 10)

When a student's behavior impacts this many areas of
his/her life it becomes vital that steps are taken to
help resolve issues that impact his/her life.
Social skill instruction is important not only for
academic success but also for social success that is
vital into adulthood (Cartledge, 2005).

Integrating

social skill instruction with literature allows for an
opportunity to teach appropriate skills.

Although

specific curriculum is not designated for social skill
instruction it is important for student social learning.
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Cartledge and Kiarie (2001) state that, "social skill
instruction is a proactive, positive intervention
designed to replace negative behaviors with more
desirable ones and to teach students more constructive,
socially rewarding ways to behave." (p. 42)

Social

success has an influence on academic and social success
(Elliot & Gresham, 1993).

Most children need to be

taught the social skills necessary for success (Kaur,
2004).

When a student is taught these skills his/her

future is provided with opportunities to be both socially
and academically successful.
Conclusion
Teaching social skills through literature allows for
students to meet not only their academic needs but their
social needs.

These learning opportunities become

valuable to a student when he/she is able to relate to
the character(s) or situation(s) provided in a piece of
literature.

Social skill instruction is not a state

mandated standard but proves to be a valuable asset for
appropriate behavior within a classroom and playground
setting which can influence academic success.
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Chapter 3 - Methodology
"When teachers stress social skills in the
classroom and create a climate of cooperation
and respect for others, there are fewer
discipline problems and less negative
behavior." (McArthur, 2002, p. 184)
On January 8, 2002, President Bush signed the No
Child Left Behind Act (NCLB) .

This controversial act has

proven to add additional pressure on teachers forcing
them to focus solely on the curriculum instead of also
helping students' specific academic and social (Deering,
Apisa & Black, 2005).

Lickona (1993) writes that the

lack of courtesy among children is a societal trend that
along with the decline of the family, the troubling
character of some young people, and the lack of shared
ethical values is of some concern (as cited byMcArthur,
2002).

In response to NCLB, teachers are attempting to

help students by promoting skills that will help
strengthen their behavior both inside and outside the
classroom (Sullivan & Strang, 2002/2003).
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The focus of this thesis is to prove that social
skills can successfully be taught through literature.
Chandler (2004) believes that the lack of social skills
is probably the biggest factor contributing to the lack
of academic success. The purpose of teaching social
skills through literature is to provide students, who
display a deficiency in social skills, an opportunity to
gain those skills so that they can focus more on
academics rather on peer interactions.

By spending extra

class time focusing on the acquisition of social skills,
teachers are giving up valuable instruction time but will
in turn benefit from a classroom of students who are able
to work successfully together with minimal complications.
According to the National Center for Education
Statistics, it costs taxpayers "on average $23,429.00 per
class per year when one hour of instructional time is
lost due to discipline problems based on the national
average annual cost per pupil of $5,623.00." (Sheldon,
1998)

When teachers provide opportunities to teach

social skills within the classroom he/she is not only

Social Skills & Literature

23

helping a student learn the skills necessary for social
success but also academic success.
Markkanen (2002) states: "Without sufficient
opportunities to practice and develop competency, the
lack of social skill development can ostracize a
student's future academic success." (p. 2)

It is evident

by the number of newspaper articles honoring a teachers
dedication to his/her students that teachers put their
students needs first to ensure success.

Providing

opportunities for students to feel success will not only
help each student advance academically, but also build
confidence.

There is a growing trend of statistics on

youth behavior stating that every day 4,879 children are
arrested in the United States, 17, 297 students are
suspended from school and 6 students under the age of 20
commit suicide (Children's Defense Fund, 2001, as cited
by Sullivan & Strange, 2002/2003).

With this staggering

statistical trend student social needs must also be met
to help them function within society not only
academically but socially.
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Subjects
Two students were identified for this case study
based upon specific social skill development needs.
Identification was determined by the following criteria:
individuals receiving blue slips (time outs) on the
playground for inappropriate behavior, individuals having
difficulty getting along with other students during P.E
and individuals continually displaying misbehaviors in
the classroom.
Within the classroom, students' receive feedback on
their behavior with the use of a card system.

Daily

cards influence citizenship grades for Alerts (progress
reports) and trimester report cards.

Each student has

four different colored cards to indicate levels of
behavior; green-good behavior, yellow-behavior warning,
blue-miss one recess, and red-miss a recess and a parent
is contacted.

When a student does not meet the behavior

expectations the student is instructed to pullout the
current card and rotate it to reveal the next colored
card.

Daily card activity was documented during the data

gathering portion of this study and was placed in a
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The system of pulling a card was utilized

within the classroom.

The card pulling system builds

upon the Discipline Hierarchy created by Lee and Marlene
Canter (1992).

The Discipline Hierarchy is a list of

consequences that are imposed due to behavior exhibited
within the classroom.

This hierarchy model provides

students with a visual reference for consequences along
with an opportunity for each student to start the next
day on as a fresh start.
Within the classroom, the discipline hierarchy of
pulling cards was utilized on a daily basis beginning on
the first day of school.

When a behavior occurred the

student received a warning.

If the student continued an

inappropriate behavior, then that individual pulled a
card.

All students started the day on a green card.

next was yellow, a warning.

The

Blue meant that if he/she

continued to be on that color until the end of the day,
then he/she missed a recess on the following school day.
The final color was red.

If a student stayed on red

until the end of the day he/she lose a recess and a
parent was contacted.

All students had the opportunity
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to change their cards back to the previous color, if the
teacher saw an improved behavior.
The parents of the participants were aware of each
child's difficulty within the school boundaries
displaying appropriate behavior prior to being contacted
for this study.

Both sets of parents were contacted

directly regarding this study after both students
behavior began negatively impacting their Alert and
report card grades.
After multiple parent-teacher discussions, parents
were requested to allow their child to participate in
this study.

Consent forms

(See Appendix A) were sent

home for signature and returned promptly.

Throughout

this study participants were unaware of observations
other than as a classroom teacher.

Parents were kept

informed of their child's behavior progress throughout
the school year via notes home and behavioral reports.
Race and ethnicity were not the focus of this
research study but was taken into consideration.
Participate one, Julie came from a Hispanic family and it
was apparent to the researcher that the family's cultural
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beliefs did not impact her understanding of appropriate
social skills after a discussion with her mother.

The

cultural background of participate two, Tyler was also
reviewed with his mother and found to not have any
influence on his expected behavior.

With both mothers

the discussion was initiated to see if culture had an
influence on the social skill expectations.

It was

discussed during a meeting with Julie's mother that at
home Julie was expected to show adults respect by
listening and following their directions but coinciding
with her behavior at school she was unable to meet the
desired expectation.

Tyler's behavior also coincided

with behavior being displayed at home by yelling and
screaming for attention and breaking down into tears when
he was caught doing something wrong. Speaking with the
participants' mothers, cultural social skill beliefs were
discussed and found not to have influenced their
understanding of appropriate social skills confirming
that both students' parents expected similar appropriate
behavior both home and at school.
According to Cartledge & Leo (2001),
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Children

who come for, and identify with, culturally
diverse groups are likely to engage in
behaviors that are at variance with the
culture of the school.

The success of these

students is predicted on their abilities to
traverse these environments with minimal
dissonance.

(p. 33)

Students from different cultures can value different
social skills impacting their behavior displayed at
school.

Although both mother's stated that they had no

cultural beliefs that would influence their child's
behavior choices, they did acknowledge that the behavior
both children displayed did not meet their expectations
and a solution needed to be achieved.
Design
This case study was conducted during the first
twelve weeks of the 2004-2005 school year.

All concerns

regarding the two participants' classroom and playground
behaviors were expressed to parents before the sixth week
of school.

This study was broken down into two reporting
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The first reporting period incorporated weeks

During this time, students were identified based

upon their risk of receiving poor behavior marks in P.E.,
poor academic marks due to behavior, those that were not
meeting the grade level expectations and those who had
difficulty in social situations.

The purpose of the next

reporting period, weeks 7-12, was to help improve the
case study students' behavior grades through literature
discussions.
The design of this research study was heavily
impacted by the California state standards.

These

standards are the expected driving force behind all
public school curriculums.

Due to the limited amount of

instructional time, incorporating social skills
acquisition with the state standards was a priority.
Listed below are the standards that were met by teaching
social skills through literature.

(See Table 3)

It is

important to state which standards were covered while
conducting this research to confirm to both the
administration and parents that academic standards were
being meet.

These standards are very specific and create
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the foundation for future reading and writing mastery.
The two case study students' academic needs were met
during research, along with learning specific social
skills through the use of literature.
Setting
This study took place on an elementary school
campus, during the school day.

Research was focused on

two case study students that were in first grade in a
twenty-to-one learning environment.

The two case study

students were in a classroom which included eight
students who were Hispanic, seven students that were
White, three students who were African American, one
Filipino student and one Pacific Islander student.

There

were twelve girls and eight boys within the classroom
ranging between middle class and lower class families.
Eleven out of the twenty students received free or
reduced lunch and six students were English Language
Development students.
Observations for this research occurred within the
classroom, during Physical Education (P.E.) and while on
the playground.

The P.E. class was taught by a
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The P.E. class was made up

of only students within the regular classroom.

During

recess and lunch, observations also occurred noting how
the case study students interacted with the one hundred
and seventy eight other first graders.

These

observations were made by both the teacher and campus
supervisors.
Within the classroom, both case study students had
preferential seating at their desks and at the rug area.
Special seating was also utilized during assemblies,
pledges and other large gatherings to encourage
appropriate behavior.
Measures
During the first six weeks of this research,
observations played a vital role in determining which
students were utilized as the two case study students.
While observing the students' work habits, it was noted
in a journal how each student interacted with peers, and
reacted to different social situations such as free time,
transition periods, center time and assemblies.

All

journal entries included each student's response to
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Table 3: First Grade California State Standards Met While
Teaching Social Skills Through Literature.
1.0 Word Analysis, Fluency, and Systematic Vocabulary
Development
1.1 Match oral words to printed words.
1.2 Identify the title and author of a reading
selection.
1.3 Identify letters, words, and sentences.
1.16 Read aloud with fluency in a manner that sounds
like natural speech.
2.0 Reading Comprehension
2.1 Identify text that uses sequence or other
logical order.
2.4 Use context to resolve ambiguities about word
and sentence meanings.
2.5 Confirm predictions about what will happen next
in a text by identifying key words (i.e.,
signpost words).
2.6 Relate prior knowledge to textual information.
2.7 Retell the central ideas of simple expository or
narrative passages.
3.0 Literary Response and Analysis
3.1 Identify and describe the elements of plot,
setting, and character(s) in a story, as well
as the story's beginning, middle, and ending.
3.2 Describe the roles of authors and illustrators
and their contributions to print materials.
3.3 Recollect, talk, and write about books read
during the school year.
1.0 Listening and Speaking
1.1 Listen attentively.
1.2 Ask questions for clarification and
understanding.
2.0 Speaking Applications
2.2 Retell stories using basic story grammar and
relating the sequence of story events by
answering who, what, when, where, why, and how
questions.
2.3 Relate an important life event or personal
experience in a simple sequence.
2.4 Provide descriptions with careful attention to
sensory detail.
(California Department of Education, 2005)
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structured and unstructured settings and
consequences/rewards provided.

Notes on inappropriate

behavior, including who was involved, the essence of the
conflict, and if there was a solution were provided in
the documentation.
Informal interviews were conducted with the two case
study students.

The interviews took place within the

classroom during class time and at recess.

These

meetings took place at least once a week and were
increased based upon behavior.

The interviews consisted

of questions about peer interactions and problem-solving
techniques used for any given situation.

These

interviews were conducted at different times to see if
having peers within the vicinity would affect
participants' answers.

These interviews were not taped

or recorded.

The only documentation was notes taken in

the journal.

When referenced within the journal,

students were identified by their social skill
difficulties.

These difficulties included sharing,

pushing, name-calling, using profanity and fighting.
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Notes were also added when the students were successful
in creating strategies for success.

Kohn (1996) states,

"To help students become ethical people, as
opposed to people who merely do what they are
told, we cannot merely tell them what to do.
We have to help them figure out-for themselves
and with each other-how one ought to act." (p.
3)
To help students learn from their mistakes instead of
simply providing a consequence, questions were utilized
to help the teacher learn what the student was thinking.
(See Table 4)

Informal interviews with campus

supervisors that worked on the playground during recess
and lunchtime were also conducted to discover how the two
students' social skills affected their ability to play
with others.
not formatted.

These interviews took place weekly and were
Data from these interviews were utilized

to reveal areas of social skill need.
The Physical Education (P.E.) teacher was also
interviewed.

She provided her perspective on the two

students' social skills during their weekly thirty-minute
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All documentation of these conversations was

written in a journal noting any information that could
help the student be successful.

Interviews were not

recorded and all notes taken from these interviews were
without naming references in the journal.

All of these

interviews were compared to notes that were written when
students were observed during recess, lunch recess and
classroom experiences.
Table 4: Interview Questions
•
•
•
•
•
•
•
•
•
•

Is there something that is making you mad? Would
you like to talk about it/tell me?
Do you know why you
?
How do you think that made
feel?
How would you feel if someone did that to you?
What could you do next time?
How do you think you can make this situation
better?
Why didn't you ask an adult for help?
How can I help?
What's a different solution?
How did
become involved?

Procedure
This study was conducted utilizing action research.
The three-step spiral process of action research was
employed including planning using an outline of ideas,
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taking action through trials and then receiving results
based upon actions taken (Hubbard & Power, 1999).
Observation, informal interviews and report card
evaluation were the primary means of data collection
during this study.
After students were chosen, permission was granted
and interviews had taken place, books were chosen to help
each case study student learn the necessary social skills
through literature.

A step by step process for teaching

social skills based upon Cartledge & Kiarie (2001)
process was utilized.

(See Table 5)

This step by step

process allows for a simplified view of teaching social
skills through literature but indicating the importance
of every step.
Table 5: Step by Step Process for Teaching Social
Skills
Step
Step
Step
Step
Step
Step
Step
Step

1:
2:

3:
4:
5:
6:
7:
8:

Identify books
Categorize books
Book selection
Book presentation
Review
Practice
Assess
Reinforce
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The first step in this process is book selection.
Book selection was an important element of this research.
Cartledge and Kiarie (2001) created guidelines that were
used in the process of selecting books for social skill
instruction:
1. Provide a good match between the social skill
being taught and the lessons within the story.
2. For explicit social skill instruction, avoid
books/stories dominated by violence
3. Choose books with simple clear story lines so
that social skill main idea is easily understood.
4. Select brief stories that are easy to comprehend
and will not consume excessive amounts of class
time.
5. Select literature that is culturally diverse,
representing cultures from around the world, as
well as the five major racial/ethnic groups
within the U.S. society
6. Stories should address gender issues, being
careful to present males and females in
empowered, non-stereotypical ways.
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7. For less skilled readers, try to select books
with minimal text and provide repeated refrains
(p. 41)
The books selected for this study were carefully
considered and chosen based upon students' needs and
levels of understanding.

Many of the books chosen for

this study had fictional characters that dealt with
social skills in acceptable non-violent ways.
Gunning (1996) believes that the reader response
theory is a particularly effective way to teach social
skills.

The reader response theory is based on a view of

reading in which the reader plays a central role in
constructing the meaning of a text.

The meaning is not

found within the text or reader but through relationships
or transactions between the two (as cited by DeGeorge,
1998).

For example, when a student has an argument with

another student, a student can think about the
similarities between a story and a given situation to
find clarity in resolving the problem.

Providing

students with an opportunity to relate to the stories
allows them an opportunity to reflect on themselves and
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use the information learned within the text to make
appropriate decisions.
Due to the need to have books immediately available
to teach social skills a reference list was created.
This reference list has two sections with information
broken down by author and social skill focus and social
skill then author.

(See Appendix B & C)

Having this

list available allowed for a quick response to social
situations.

Books from this list were read two to four

times a week focusing on different social skills that met
the needs of the case study students.
The stories were presented to the students with a
discussion about title, author and area of focus.

Mini-

discussion took place while reading the story to check
for understanding.

After reading the social skill

literature, a discussion began about the characters
within the text, situations that seemed similar and
problem solving solutions that occurred.

These

conversations took place whole class, but each case study
student was kept involved in the conversation by being
asked to compare the situation in the story to a
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The students

were also asked how the problem was solved in the story
and if the solution would work in the classroom or on the
playground.
When the students reflected on the story and
responded, it allowed for a personal connection with the
characters.

Reflection encourages students to look for

similar situations or emotions in their own lives
(Beating Bullies, 2004).

This opportunity for reflection

also helped the students create discussion pieces about
when these skills would be appropriately utilized and
also created modeling opportunities.
Conclusion
Elksnin & Elksnin (1998) state that "children with
poorly developed social skills are at greater risk of
dropping out of school, and juvenile delinquency rates
are higher for these children." (p. 132)

To help

students become successful at school, it is important to
help these students learn the social skills that are
necessary for success (Sullivan & Strang, 2002/2003).
Two students' behaviors were examined and used to create
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a reading list of literature to teach social skills.
Although only two students were the focus of this study,
all of the literature was read and discussed whole class
allowing all of the students to learn valuable social
skill lessons.

During discussions, case study students

were actively involved, but were not the only individuals
discussing the literature.

Teaching social skills

through literature allows students to learn from
characters within a text and reflect on similar
situations and emotions that they have experienced.
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Chapter 4 - Findings
There is compelling evidence that addressing
social skills in the classroom can lead to
increased academic performance, lessen the
occurrence of behavior problems, and improve
the student's interpersonal relationships with
peers and adults.

(Anderson, et al .. , 1988;

Kamps & Kay, 2002; Kaser, 2005; Rutherford,
Quinn, & Mathur, 1996; Sabornie & Beard, 1990;
Sugai & Lewis, 1996; Wagner & Rutherford, 1996
as cited by Kaser, 2005, p. 1)
This chapter is a presentation and analysis of
information gathered during the first twelve weeks of the
2004-2005 school year.

The focus of this thesis is to

prove that literature can successfully be taught through
literature.

Literature provides readers with the

opportunity to see things from the perspectives of
others, leading to the development of empathy, not only
for the characters in the story, but also for others in
real life situations (Cartledge & Kiarie, 2001).

This
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thesis was developed to determine whether social skills
can successfully be taught through literature.
During the 2004 school year, while in the process of
learning each students individual academic and social
needs, it became apparent that two students (Julie &
Tyler) lacked the necessary social skills to be
successful, not only on the playground but also during
normal peer interactions (i.e. transitions, sharing and
physical education) .

These unsuccessful interactions

caused the students to be easily distracted, frustrated
and emotionally inaccessible.

This type of behavior

ultimately made the two students unable to focus on the
curriculum affecting their academic performance.
Immediately, different strategies were utilized to help
both students attain success.

The students were chosen

to be table leaders, paper passers, door monitors, and
other positions that required the students to have some
type of social interaction.

Teacher monitoring was

utilized to determine the effectiveness of the
strategies. Any strategy that was unsuccessful was
discontinued and another one was employed.

Other

Social Skills & Literature

44

teachers and administrators were consulted to find
different strategies to meet both students' social needs.
School administrators were regularly updated on the
behaviors of the two students.

Both students' parents

were initially contacted through notes sent home, and
then by regular phone calls which occurred on a weekly
basis and then ultimately daily via a behavioral chart.
As each student's behavior escalated on the playground
and during P.E., parent meetings were requested to create
problem solving strategies.
Julie
Julie was six year old first grader born on February
4, 1998.

She lived with her mother, father and an eleven

year old sister a mile away from the school in a modest
middle class home.

English was the predominate language

spoken in the home with Spanish being taught to both
daughters.

Due to Julie's older sibling, she had been

exposed to her sisters fashion expectations and proudly
flaunts in front of the other students showing off her
fashionable coordinated outfits.

Although Julie proudly

displayed her fashion sense she was often heard talking
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about her favorite Bratz characters or the most recent
episode of SpongeBob Square Pants.

Julie was the tallest

girl within the classroom and towered over many of the
boys within the first grade.

According to Julie's

Kindergarten report card she was able to meet the
required state standards in all academic areas but due to
the gap from Kindergarten to First Grade Julie needed
additional practice with her sight word recognition and
her ability to write a simple sentence.

Julie had many

positive qualities but is not a student who I felt was
easily likable due to her bossiness and need to have
things go according to her desires.
On the first day of school, Julie came into the
classroom eager to make a good first impression by saying
please and thank you, and following directions without
arguments.

After the first week of school, Julie became

more comfortable in her new environment and started to
become very bossy and domineering towards the other
students during transitions, table activities and job
time.

During job time, Julie became easily frustrated
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when others did not follow her lead and could often be
heard calling other students "stupid" or "dumb".
Julie often showed her bossiness during individual
activities when she would tell other students that, "If
it isn't done the way that I do it, than it is not done
correctly.

So you need to do it like me" (Fieldnote,

September 13, 2004).

After each incident, Julie was

spoken to in private, discussing why she became upset
with the other students, why she chose hurtful words, and
how she would feel if someone said something hurtful to
her.

Julie's answers in each incident were similar in

response.

When asked why she became upset, her response

was "they were not doing it the way I wanted them to"
(Fieldnote, September 17, 2004).

When Julie was asked

why she chose the words "stupid" and "dumb", her response
was, "Well, they are."

When asked how she would feel if

someone called her those names, she responded, "I would
feel sad." Julie lost her recess twice due to this type
of behavior.

Julie's parents were contacted via written

notes and phone calls home to let them know concerns
about Julie's inappropriate behavior (Fieldnote,
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During a phone conversation,

Julie's mother admitted that Julie's personality had
gotten her into trouble before and that she also had the
same problem at home (Fieldnote, September 23, 2005).
Julie's inappropriate behavior increased within the
classroom as she began trying to take the teacher's role.
Julie felt it was her duty to lecture students who missed
behaved and to check other students' answers to make sure
that they were doing their work correctly.

This same

behavior was seen during P.E., as Julie attempted to
lecture students on their behavior. Julie was removed
from P.E. on three different occasions due to her
unwillingness to follow directions in order to maintain
safety.

She also lost her recess when she began

screaming at another student for not doing what she had
told her to do (Fieldnote, October 1, 2004).
Julie's behavior within the classroom and at P.E.
not only affected her ability to get along with others
but also began affecting her academics.

As Julie became

more focused on others, she neglected to focus on her
work.

She no longer completed assignments, and she
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became easily distracted when working one-on-one with the
teacher.

Julie's parents were called to a meeting to

discuss her behavior and its effect on her academics.
Julie's mother attended the meeting and immediately
expressed frustration about her daughter's behavior.
According to Julie's mother, Julie's behavior has been
affecting her home life due to her desire to take on a
more domineering role within the family.

Julie's mother

shared the example of Julie telling her mother that she
needed to pick up after her because that is her job
(Fieldnote, October 13, 2004).
Julie also chose to listen only to her father when
she was told to do something.

Julie's mother expressed

her frustration, that when she would punish Julie for
getting into trouble at school (Fieldnote, September 13,
2004 (Time out and parent contact); September 23, 2004
(Blue slip-parent signature required); October 5, 2004
(Time out and parent contact);, October 11, 2004 (Blue
slip-parent signature) she would tell her father that it
was someone else's fault and then her father would then
remove her from television restriction.

Julie's mother
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confided in me, that Julie's father spoiled his daughters
and always treated them like they were on a pedestal.
Julie's mother had been struggling with Julie's father
about letting Julie have her way all of the time.
Julie's mother had also discussed with her father the
need for both parents providing a punishment not just
mom.

Julie's mother explained that when Julie got into

trouble at school, she would punish her, but her dad
would relinquish the punishment and buy her something
special. Julie's mother began to cry at this point due to
the frustrations she felt with her daughter's behavior
both at home and at school.

Julie's mother stressed the

need for her daughter to obtain appropriate social skills
so that she could be academically and socially
successful.
This meeting concluded with a plan to help Julie's
behavior both at home and at school.

The plan was that

Julie's mother would speak with her husband about Julie's
behavior and show him all of the blue slips Julie had
received.

She would also show him Julie's progress

report and work samples which indicated Julie's potential
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She also showed him this written account of

Julie's behavior within the classroom.

(See Table 1)

Table 1: Journal Notes
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Julie's mother stated that she was determined to work
with her husband to follow through with punishments.

The

plan also stated that Julie needed to be on a behavior
contract which included Julie's daily behavior, both
positive and negative, requiring a parent signature daily
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(See Table

We discussed the topic of social skills and the

utilization of literature to teach those social skills.
Julie's mother was very interested in this idea
especially since Julie was an avid reader.
Teaching social skills through literature began the
next day when Julie walked around the room looking at
other students' work until she had a student to comment
upon their work.

Julie told the other student that

he/she colored like a kindergartner and his picture was
"unacceptable."

Following this incident, I asked Julie

why she had said something so hurtful, and how she would
feel if someone had said that to her.

Julie simply blew

off the conversation by remarking, "Are we done yet?"
(Fieldnote, October 26, 2004)
To help Julie learn the appropriate social skills to
work successfully in the classroom, a story was chosen
for a read aloud based on Cartledge and Kiarie's (2001)
strategies for choosing a social skill read aloud.

The

book, The Meanest Thing To Say by Bill Cosby (1997), was
chosen (Fieldnote, October 26, 2004).
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2: Weekly Behavior Chart
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The story was then presented to the students who were
informed that the strategy focus for this read aloud was
"feelings."

The story was then read and a quick

conversation followed discussing the sequence of events
and the main characters.

Afterwards, we then returned to

a discussion about the strategy focus, feelings.

I asked

how little Bill felt when he had to say mean things about
others.

Then I asked why he felt that way.

All of the

students, including Julie, eagerly raised their hands to
share a similar experience.

Following this discussion,

Julie and Robert role-played a situation that might be
experienced in the classroom where Robert was the bully
and Julie was the student dealing with the bully.
After reading the text, Julie seemed to have a
heightened sense of awareness about mean words and
feelings as evident by Julie's cautious reactions' to
other students work habits and by her willingness to
express appreciation.

(See Table 3)

A praise note was

sent home at the end of the day letting Julie's parents
know how proud I was of Julie's desire to work with
others (Fieldnote, November 3, 2004).
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A new book was read daily that focused on a behavior
that Julie had displayed.

Two to four days a week, a

book was chosen that focused on bossiness or feelings.
Progressively, as weeks past, Julie's need to be the
teacher dwindled along with her inappropriate actions and
unwillingness to follow directions.

Julie made this

apparent when another student had not followed directions
and written off topic during sharing.

In the past Julie

would have ridiculed this individual but during this
sharing time she did not remark (Fieldnote, November 30,
2004).

Julie's parents were kept informed of Julie's

progress through her weekly behavior chart.

Julie's

mother corresponded with how things were progressing at
home.
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4: Feelings
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As Julie's negative behaviors began to dwindle, her
academics began to improve.

Due to Julie's ability to

focus on herself, she was able to complete her

l
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assignments and meet with the teacher to be assessed
without constantly worrying about what others were doing.
Along with Julie's academic improvement, Julie was able
to maintain friendships that were previously dampened due
to her behavior.

(See Table 4)

Although Julie had made

progress she had relapses in her behavior but was more
aware of her behavior and was able to express her needs
and expectations that were desired of her.
Tyler
Tyler was an energetic first grader born May 3,
1998.

He had brown hair, brown eyes and a look of

innocence.

There was something about Tyler that made you

like him and trust him. He was able to give an endearing
look that made your heart melt. Tyler lived with his
mother, stepfather and three year old half-sister in an
apartment a mile away from the school.

The apartment

complex houses other students that attended the school
but the area surrounding the complex had been known for
gang activity which included a recent gang shooting.
Despite all of the activity around his home Tyler was
eager to play outside and ride his bike.

Tyler loved
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talking about video games and always had a comment about
ways to advance in the game being discussed.

Like many

of the students within the classroom Tyler enjoyed the
cartoon character SpongeBob Square Pants.
Tyler was a very intelligent student who coming into
first grade knew all of his letters and sounds.

Tyler

was able to write a simple pattern sentence and read
patterned texts.

Although Tyler began the school year

academically sound, his focus on academics was diverted
towards his peers within the first month of school.
Tyler began to display his need for social skill
instruction as he began bullying other students to obtain
their pencils, erasers and crayons.

When Tyler was

approached regarding his bullying, he quickly began to
lie about the situation that had occurred and turned the
situation around so that it made the situation sound like
the other party involved was to blame (Fieldnote,
September 15, 2004).

If Tyler were caught in his lie he

would immediately break down into tears, quivering his
lip and giving a sadden puppy dog look, this behavior
occurred two out of five days a week.
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Tyler's behavior on the playground also displayed
similar tendencies of bulling by physically pushing
people out of line or yelling in their ear to show
aggression (Fieldnote, September 22, 2004; September 28,
2004; October 4, 2004).

After two incidences of bullying

a note was sent home explaining the situation that had
occurred and a signature had been requested as
confirmation of receipt (Fieldnote, September 28, 2004;
October 4, 2004).

Both notes were not returned so a

phone call was placed.

Tyler's mother was called three

times, two times on one day and once on the next day.
All three phone calls were unsuccessful trying to reach
Tyler's parents (Fieldnote, October 6, 2004).

After

leaving a message, Tyler's mother returned the phone call
but stated that she was on her work break and this needed
to be quick (Fieldnote, October 7, 2004).

It was

explained to her about the bullying that had been
occurring and also how Tyler would breakdown when he had
been caught in a lie.

Tyler's mother stated that the

crying was a common tactic displayed at home with eight
times out of ten working successfully.

His mother
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expressed her frustration with her son's behavior but
explained how it was easier to let him have his way
instead of fighting with him.
Although Tyler's mother was frustrated with her
son's behavior and was limited on time, a parent
conference was requested to create strategies to help
Tyler be successful.

Tyler's mother was open to the idea

of meeting but stated that due to her work schedule she
would be unable to attend any meetings.

Knowing that as

Tyler's behavior increased it began affecting his
academics, the meeting was held at the mother's work on
her break in a small workroom (Fieldnote, October 12,
2004).

Tyler's mother acknowledged the fact that her son

had social skill issues but blamed them on a teenage
relative who had influenced Tyler while he was staying
with them.

The teenager was no longer living with them

due to his behavior.

The mother had hoped that the

problems would quickly dissolve due to the removal of the
teenager.
Tyler's mother was made aware, that due to his
behavior within the classroom and on the playground it
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Tyler's mother

became very concerned and expressed a desire to help
improve her son's behavior.

During this meeting,

strategies were discussed to help Tyler learn the skills
necessary for social success.

Tyler's mother stated that

she felt it was unnecessary because his behavior was not
severe.

It was then explained how important it was to

deter behaviors before they became sever.

To help his

mother become more aware of incidences that had occurred
during the school day, Tyler was placed on a daily
behavior chart which involved daily communication between
home and school.
The next day, Tyler started a fist fight with
another student over a place in line (Fieldnote, October
13, 2004). He was suspended and Tyler's mother was again
contacted about Tyler's aggressive behavior.

Another

meeting was called to discuss strategies that could be
implemented to help make Tyler successful both
academically and socially (Fieldnote, October 14, 2004).
Tyler's mother also agreed to the utilization of
literature for teaching social skills as another strategy
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Due to Tyler's need for

immediate feedback after an incident occurred, books were
not only read aloud for class discussion but Tyler also
was given books to read during silent reading that had a
social skill focus.

Although the use of literature to

teach social skills allowed Tyler to learn through
characters within the text he struggled to stay focused
when modeling opportunities were utilized to reinforce
the social skill focus.

Tyler used the modeling

opportunities as a way to make students laugh and gain
attention.

Initially, the modeling opportunities were

free flowing but due to Tyler's behavior they become more
structured.

Tyler continued to have difficulty modeling

without trying to gain attention but this behavior
diminished immediately when he was required to model the
social skill focus with the teacher.

Once he was no

longer trying to gain his classmates attention he was
able to focus on the skill focus.

Due to Tyler's

behavior during modeling opportunities his behavior was
discussed with his mother and concerns were again raised
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about the impact of his behavior on his social and
academic success.
After the second meeting with Tyler's mother she
became a more active parent.

Papers were returned to

school within the allotted time period, signatures were
provided weekly on Tyler's journal and Tyler began
discussing positive events that were occurring at home.
Although Tyler was displaying appropriate behavior
within the classroom he still struggled with the freedom
that he experienced beyond the classroom walls.

Books

were continually read and discussed that dealt with
issues that were occurring on the playground such as
bullying, fowl language and physical contact {Fieldnote,
October 18, 2004; October 25, 2004; November 3, 2004).
Tyler often felt it necessary while standing in line
waiting for the teacher to pick the students up to put
his hands on other students.

Students would complain

about Tyler poking, pushing or flicking another student
to gain some attention.

On one occasion Tyler was

standing behind another boy waiting in line when he
flicked the young man in the ear.

The boy who had been
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flicked was very upset and raised his voice in anger.
This caused Tyler to raise his voice to defend himself.
Their voices escalated until an adult came to defuse this
situation.

A private conversation occurred to understand

why Tyler had used physical contact.

During this

discussion Tyler stated that the boy had not wanted to
play tetherball with him during recess and due to this
Tyler felt the need to flick his ear.

It was then

discussed about how this had made Tyler feel when the boy
did not want to play with him and how the boy felt after
Tyler had flicked him (Fieldnote, November 17, 2004).
The boy was also called over to the private meeting to
discussion the events that had just occurred.

Both boys

seemed to feel a conclusion to the matter but a book was
read to help Tyler understand feelings.

The book When

Sophie Gets Angry-Really, Really Angry... by Bang (1999)

was read and discussed.

Although all of the students

thought it was very humorous that an individual could get
that angry a class discussion followed the reading of the
text and a list of things that makes us anger was
compiled and displayed within the classroom.

By reading
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this text and having an in-depth discussion allowed Tyler
to have a better understanding of feelings it did not
completely eliminate the need to have further discussions
about feelings.
Tyler met with me repeatedly to have private
conversations about the events that had occurred on the
playground.

Although Tyler's behavior improved slightly

while on the playground and at P.E., his social
development was moving too slowly and the administration
wanted to find a quick solution to the problem.

Tyler

was removed from the playground two days a week, on
Tuesday's and Thursday's, to spend time in another
classroom providing a structured setting (Fieldnote,
November 9, 2004). Initially, Tyler was pleased with the
idea of helping out in another classroom during his
recess and lunch but lost interest as time progressed.
It had become apart that Tyler had lost interest by the
attitude (glares, quick harsh responses, ignoring others
and removing himself from a conversation that discusses
activities on the playground) that was given to the other
students after his time spent in the other classroom.
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Tyler was aware of the reasons for his removal from
the playground and was given opportunities to have more
time on the playground as he showed improved behavior
while attending P.E.

During this time period, books were

continually read to the class focusing on Tyler's areas
of social need.

These book discussions were indirectly

focused on Tyler's social areas of need.

Modeling

opportunities were utilized and related topics were also
discussed in more detail.

For example, Tyler had a rough

start to the day by screaming as if he were severely
injured (Fieldnote, November 10, 2004).

Campus

supervisors, teachers and parents ran to help only to
find Tyler laughing at the attention he had just
acquired.

After speaking with Tyler following this event

he had admitted he had began screaming to get some
attention.

The book, Let's Talk About Getting Attention

by Berry and Smith (1996) was read whole class and a
discussion followed.

Within this discussion it was

discussed why a person would want extra attention and
other more appropriate ways an individual can go about
getting some extra attention.

To help the entire class
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internalize ways to get appropriate attention all of the
students role played with a partner ways to get
additional attention from a parent, teacher and a friend.
With time, Tyler's behavior improved in the
classroom.

Tyler knew the routines of the classroom and

the expected behavior.

Due to a structured setting and

consistency provided to him in the classroom Tyler was
able to express himself when he needed additional
attention or when he was having hurt feelings. Tyler was
able to work cooperatively with others and follow
directions quickly and without additional prompts.

Tyler

knew the daily routine due to a discussion that took
place at the beginning of each day.

This discussion

allowed Tyler to know and understand the daily
expectations. Tyler's improved behavior was not only
evident in his actions towards other but also in the
effort that he put forth in his academics.

During

journal writing, Tyler was able to express his
frustrations about another student without acting upon
them.

This was a huge advancement in Tyler's social

skill development where in the past he would immediately
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react either physically or in a verbally offensive
manner.
Although Tyler was making progress he intermittently
continued to show inappropriate behavior.

New large

transitions (i.e. classroom changes) were discussed in
advanced to help ease any tension that could be
associated with a new event.

Tyler was now able to

express his feelings more freely when he became
frustrated but still acted out at least once a month.
(See Table 5) Tyler's mother was immediately contacted
when a behavior occurred and the incident was discussed
both at home and at school working collaboratively to
help Tyler learn appropriate behavior.
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5: Tyler's Entry
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The initial fear was that Tyler's inappropriate
behavior would affect his report card.

When Tyler
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received his progress report his academic grades
reflected Tyler's behavior impact on his grades but with
collaboration from both teacher and parent Tyler's
academic grades improved which was evident on his repot
card.
Conclusion
Both of the case study students were able to find
new ways to express their frustrations with their peers
instead of resorting to an inappropriate behavior.

By

utilizing literature that focused on feelings,
communicating clearly, following directions and resolving
conflicts Julie and Tyler were able to learning through
characters within a text and use the information learned
on real life situations.

By allowing each student to

create a text to self connection they were able to
internalize the information learned within the text and
adapt the information to real life situations.
Although all the students within the classroom
benefited from listening to a piece of social literature
read aloud Julie was able to express and display her
understanding of cooperatively working with others
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Tyler began

writing his frustrations in his journal instead of acting
on his original impulses to act out violently.
The original concern that sparked this thesis was
that these students' social skills deficiencies impacted
their progress report grades and had the potential to
affect their academic report cards negatively.

To ensure

that students would benefit from social skill instruction
from literature books were carefully selected and time
was taken discuss events that occurred within the text,
feelings of the characters and connections to events
within the classroom or on the playground.

State

standards were met by reading and discussing the
literature but it also helped two students learn through
different characters how to handle different social
situations to have a positive outcome instead of
resorting to a negative behavior.

By helping each case

study student learn appropriate social skills, they were
able to focus more on the curriculum and less on their
peer interactions impacting not only their academic
future but also their social success.
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Conclusion and Recommendations

Changes in our society over the last few
decades have certainly had very positive
benefits, but there has also been some
"fallout" from the lack of clarity and
consistency of expectations for our children
and youth.

(Hagey, 2005, p. A)

This case study of two first grade students focused
on how social skills can successfully be taught through
literature.

After utilizing sequenced strategies,

observing progress, and analyzing the process, five
lessons were learned.

These five lessons helped shape

this case study and improved not only two student's
behaviors, but also improved learning for a class of
twenty students.

My first lesson learned was that parent

support played a vital role in the students desire to be
successful and acquire the skills necessary for social
success.

The second lesson learned was that when there

was consistency in the behavioral expectations both at
home and at school both students became more successful.
The third lesson learned was that modeling opportunities
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needed to closely monitor due to certain students need to
use these opportunities to gain attention.

The fourth

lesson learned was that all students benefited from this
study since literature was read and discussed whole
class.

The fifth and final lesson learned was that

colleagues and parents of the case study students were
eager to learn more about this study due to the way the
social skills were taught in a non-threatening manner.
This research allowed the researcher to understand the
correlations between academic success and appropriate
social skills but found that continued research is
necessary.

This case study was limited to two students

which impacted the findings, further research is
necessary to help conclude that teaching social skills
through literature not only benefits students socially
but also helps their academic success.
Parent Support
Although both students were successfully able to
obtain the social skills necessary for academic success,
the degrees of their success varied.

Julie was more

successful in her attainment of social skills due to her
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mother and father working collaboratively at home with
her.

At school, Julie was aware of the behavioral

expectations which were reinforced by her parents as
evident through written discussions that occurred on her
behavioral chart.
Tyler's mother acknowledged the fact that her son
displayed some inappropriate behaviors, but due to her
work schedule she was unable to supply Tyler with the
moral support necessary to achieve success.

After

continuous notes home, blue slips, phone calls, comments
on Tyler's behavioral chart, and a suspension, Tyler's
mother became more involved at home.

Tyler's homework

began to be regularly turned in, notes home were returned
the next day, and Tyler talked consistently about family
games being played at home.

Tyler's mother also

requested a meeting to discuss activities that could be
done at home to help Tyler display appropriate behaviors
to improve his academics.
Once each student's parents became involved with
their child's education, the student's appropriate
behavior increased.

As each parent became more involved
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in his/her child's education, both students became more
dedicated to learning and making positive choices on the
playground and in the classroom to receive a happy face
on his/her behavioral chart.
Consistency
To help students learn their expected behaviors and
develop social skills there needs to be consistency in
behavioral expectations.

Consistency is not only

important within the academic arena but also at home.
Beebe-Frankenberger, Lane, Bocian, Gresham and MacMillan
(2005) state that, if behavioral expectations at school
and at home are consistent a child will have fewer
behavioral adjustments due to the similar expectations.
When a students behavioral expectations at home match
those that are expected at school it creates an ease in
transition, both into and throughout the school year.
Consistency in actions taken for inappropriate behaviors
let each student know the severity of the situation.

For

both case study students, consistency played an important
role in their understanding of teacher expectations and
their role as a student.
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Modeling Opportunities
During whole class discussions of the social skills
text that had just been read to the class, modeling
opportunities were utilized to help the students further
understand the social skill focus.

Students were given

opportunities to model a situation within the text or a
situation that they had experienced.

The students were

encouraged to first show the old way a situation would be
handled and then the new way a situation can be handled.
Although eight out of ten times the students would
successfully model and discuss the social skill focus
there were times when students would become silly and
distract students away from the skill focus.

When such

occurrences happened a student or students would begin
laughing or pretending to laugh causing the audience to
follow the student presenter's lead.

I would quickly try

and diminish these types of behaviors but in order for
these modeling opportunities to be successful this type
of behavior needed not to occur.

To help deter this type

of behavior these students would become the teacher's
partner for modeling opportunities and once they had

Social Skills & Literature

77

shown their ability to maintain focus they were slowly
allowed to try working with their classmates.

These

modeling opportunities were important in the student's
acquisition of social skills because it allowed the
students to test their understanding of the appropriate
action to a situation without receiving negative
feedback. By allowing the students to listen to a piece
of literature, discuss the social skill focus and then
apply the information learned the students were able to
take the new skill and immediately apply it and begin
committing it to memory.
To help the students become successful during these
modeling opportunities rules about appropriate behavior
were reviewed at each modeling session and a discussion
of what actions can cause hurt feelings were discussed.
By reviewing the same rules at every modeling session's
students were aware of the expectations and how these
sessions should flow.

Students knew that during the

modeling sessions students should first show an "old way"
they would handle a situation and then show a "new way".
After completing both ways three questions were asked and
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then a discussion would occur about the skill focus and
its impact on others.
Student Benefits
Although only two students were the focus for this
thesis all students benefited from this study.

Students

not only benefited by learning social skills but also by
meeting the California State Standards for Language Arts.
Through this research study, it was learned that students
became more aware of their behavior as evident by the use
of manners during transactions and transitions, the
decrease in negative behavior on the playground, during
P.E. and within the classroom and the increase in
positive behavior grades on all students' report cards.
Both Tyler and Julie helped their classmates with
their acquisition of social skills.

Being an avid

reader, Tyler enjoyed pointing out to other students'
strategies that had been utilized in a social skills text
to solve a problem.

Tyler and other students used these

strategies to help problem solve by giving examples from
the text or other relatable situations.

Similarly, Julie

would remind her classmates of the modeling she had done
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after reading a text that had focused on a specific
social skill.

All of the students within the classroom

had an opportunity at some point to role play a situation
either experienced within the text or in real life with
Julie as their partner.
Parents and Teachers
While pondering the idea of topics to research for
this thesis, conversations occurred with other teachers,
school and speech pathologist and administrators about
topics that would benefit students' success. Given the
increased number of behavior problems the first grade, a
need was seen to help first graders learn appropriate
social skills to decrease negative behaviors. Once the
thesis topic of teaching social skills through literature
had been decided both teachers and administrators had
shown an interest in the research findings and the
utilization of the literature list for teaching social
skills through literature.

Parents of students that

participated in this study were also eager to have their
students learn social skills in a manner that was nonthreatening and did not draw negative attention.

While

- - - - - - - -

Social Skills & Literature

80

research was concluding it was discovered that other
teachers had been discussing using literature with their
students and parents to help develop social skills and
decrease negative behavior.
Limitations of Study
The limitations that were experienced with this
study were that this study only focused on two students
who had parents that took an active role in their child's
education.

If a student did not have parents that were

able unable to take an active role in their child's
education, the results of this study might have been
different.

This study was also limited to a single first

grade classroom.

Had this study been completed in all

seven of the first grade classroom the results and the
findings might be different. Another major limitation of
this study was that both students came from a home were
English was the primary language.

Due to the increasing

number of second language students, language barriers
between parents and teachers can hinder a student's
ability to acquire appropriate social skills.

Although

this case study was successful had different elements
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been removed either one or both of the students could not
have experienced success.
Future Research
Had this research been completed with different
students during this same school year the results of this
case study might have been different. Although both case
study students were successful in their acquisition of
social skills, consistency in behavioral expectations and
parental support influenced the research findings.

Had

this study been replicated, I do not believe that it
would be guaranteed that the findings would be similar.
Although there are many variables that influenced this
studies result, teaching social skills through literature
allowed all students to learn through characters within a
text followed by a discussion and modeling opportunities
to internalize the skill focus.
Further research about teaching social skills
through literature is necessary.

It was discovered that

few studies have examined the effects of teaching social
skills through literature.

Until recently, research on

teaching social skills through literature was limited.
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Journal articles with the focus of combining social
skills and literature to increase academic performance
were often written about students with special needs.
These articles only discussed ways to help students with
special needs obtain social skills for social and
academic success rarely discussing the needs of
mainstream students' acquisition of social skills.
Many educators are realizing that mainstream
students also need to acquire social skills to function
properly within society.

Cohen (2001), Mongo &

Rosenblitt (2001), state that it is estimated that
between fifteen and twenty-two percent of youth have
social-emotional difficulties warranting intervention (as
cited by Elksnin & Elksnin, 2003).

Along with the

content standards that teachers are required to teach,
teachers are searching for additional time and resources
to engage their students in the obtainment of missing
social skills (Sullivan & Strang, 2002/2003) .
Students with special needs do require additional
help to acquire academics and social skills but even
students who are considered "mainstream" can benefit from
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The range of

Within a class of

twenty students, it is not guaranteed that these students
have been taught the necessary social skills that will
ensure their social success.
Conclusion
Social skills are necessary to be successful within
society.

To many students, the lack of social skills can

hinder their social and academic success.

To help

students learn social skills, literature was used for
social skill acquisition.

Although both Tyler and Julie

were successful in their social skill acquisition, this
case studies finding were influenced by the consistency
of behavioral expectations both at home and at school and
parental support. Modeling opportunities also played an
important role for students to help internalize the skill
focus but it was discovered that these opportunities
needed to be structured and behavioral expectations
needed to be reviewed at every modeling opportunity.
Parents were eager to allow their child's
participation within this study due to the non-
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threatening manner that social skills were taught.
Teachers concurred with this feeling and were eager to
learn the studies results for implementation within their
classrooms.

A surprise finding during this research was

that all students benefited not only from learning social
skills and meeting the Language Arts Standards but that
all students showed improved behavioral grades on report
cards following this case study.
Further research is necessary to help gain a deeper
understanding of a student's ability to acquire social
skills through literature.

Due to the many variables

present within a classroom and a student's personal life
outside influences can impact a student's ability to
internalize and successfully utilize social skills
successfully.

Without opportunities to learn and

practice social skills, students are unable to understand
how to function within society correctly not only
affecting their social success but potentially impacting
their academic success.
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Appendix A - Consent to Participate
CALIFORNIA STATE UNIVERSITY SAN MARCOS
CONSENT TO PARTICIPATE IN RESEARCH
Your child's teacher, Lisa Dudley is conducting a study on
teaching social skills through literature.

Your child has been

asked to participate in this study because he/she is within the
first grade.

Social skills are defined as the skills necessary for

students of all ages to succeed in the classroom, playground, and
hopefully in the student's private home environment.
If you agree to let your child participate in this study,
he/she will be asked to meet with the teacher to discuss social

interactions in the classroom and on the playground.
The risks involved in this study are minimal to the
participants and individuals being interviewed.

Your child will

benefit from my study because I will use literature time to focus on
your child's social skills development.

Participation in this study

is voluntary, and you may withdraw your child from the study at any
time without penalty.
The experimenter will answer any questions that you have.
you have further questions, please contact Lisa Dudley at (760).
The California State University San Marcos Institutional Review
Board has approved this study.

You will be given a copy of this

form to keep for your records.
I agree to participate in this research study.
Participant's Name
Participant's Signature
Parent's Signature
Researcher's Signature

Date

If
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CALIFORNIA STATE UNIVERSITY SAN MARCOS
CONSENTIMIENTO PARA PARTICPAR EN UNA INVESTIGACION
La maestra de su hijo/a, Lisa Dudley, esta dirigiendo un
estudio acerca de la ensefianza de destrezas socials a traves de
literatura. Su hijo/a ha sido seleccionado para participar en este
estudio porque el/ella es un estudiante en el primer grado.
Destrezas sociales son definidas como destrezas sociales necesarias
para estudiantes de todas edades poder tener exito en el salon, el
patio de recreo y, con optimismo, en el medio ambiente de la casa
privada del estudiante.
Si usted esta de acuerdo que su hijo/a participe en este
estudio, el/ella sera pedido que se ruene con la maestra para

discutir interacciones en el salon y el patio del recreo.
Los riesgos implicados en este estudio son minimos para los
participantes y los individuos entrevistados.

Su hijo/a se

beneficiara de mi estudio porque utilizare tiempo de literatura para
enfocar en el desarollo de las destrezas sociales de su hijo/a.
Participaci6n en este estudio es voluntario, y usted puede retirar a
su hijo/a del estudio a cualquier tiempo sin penalidad.
La maestra contestara cualquier preguntas que tengan.

Si

tienen mas preguntas, porfavor p6nganse en contacto con Lisa Dudley
(760). El Grupo de Repaso Institucional de la Universidad del Estado
de California de San Marcos ha aprovado este estudio.

Les daremos

una copia de esta forma para su anotaci6n.

Yo estoy de acuerdo de participar en este estudio de investigaci6n.

Nombre del participante
Fecha
Firma del participante
Firma del padre
Firma del investigador
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Appendix B - Recommended Book List by Author
Adair, A.

(2002).

(Ed.) .

China: Publications International,

and the Beast.

Ltd.

The Virtue of Courage: Beauty

(Courage)

Adair, A.

(2002).

(Ed. ) .

Cinderella.

The Virtue of Humility:

China: Publications International, Ltd.

(Humility)
(1979).

Andersen, H.

The Ugly Duckling.

Troll Associates.
(1994).

Austin, V.

Bang, M.

(1999).

Angry...

(Patience)

Say Please.

Candlewick Press.

New Jersey:

Massachusetts,

(Manners)

When Sophie Gets Angry-Really, Really

New York: Scholastic Incorporated.

(Feelings)
Berenstain, S. & Berenstain, J.
Bears Forget Their Manners.

(1985).

The Berenstain

New York: Random House.

(Manners)
Berenstain, S. & Berenstain, J.
Bears and The Truth.

(Lying)

(1983).

The Berenstain

New York: Random House.
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Berry, J.

A Children's Book About Being

(1988).

Selfish.

Connecticut: Grolier Enterprises

Corporation.
Berry, J.

(Selfish)

Being Selfish: Let's Talk About

(1989).

Series.

New York: Smithmark Publishers.
(1996).

Berry, J. & Smith, M.

Attention.
Berry, J.

Let's Talk About Getting

New York, NY: Scholastic.

Tattling.

(1989).

Publishing.
Brandenberg, A.

(1982).

(Ed.) .

Finocchio.

(Feelings)

New York: Smithmark

(Tattling)

The Trumpet Club.
Brooke, E.

(Attention)

Let's Talk About Throwing Tantrums.

(1982).

New Jersey: Peter Pan Industries.
Berry, J.

(Selfish)

We Are Best Friends.

New York:

(Friendship)

(2002).

The Virtue of Honesty:

China: Publications International, Ltd.

(Lying)
Boudart, J.

(Ed. ) .

(2002).

The Virtue of Generosity:

The Elves and the Shoemaker.
International, Ltd.

China: Publications

(Generosity)
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Boudart, J.

(2002).

(Ed. ) •

China: Publications International,

Little Red Hen.

Ltd.

(Hard Work)

Boudart, J.

(2002).

(Ed. ) •

International, Ltd.
(2000).

(Love)

(1999).

Scholastic Incorporated.
(1985).

(1997).

(2000) .

DePaola, T.

New York:

(Feelings)
New York: Scholastic

(Manners)
The Meanest Thing to Say.

Scholastic Incorporated.

Doubleday.

Thank You!

Monster Manners.

Incorporated.

Couric, K.

New York: Scholastic

(Feelings)

Chessen, B. & Chanko, P.

Cosby, B.

Publications

The Way I Feel.

Incorporated.

Cole, J.

The Virtue of Love: The

China:

Velveteen Rabbit.

Cain, J.

The Virtue of Hard Work:

New York:

(Feelings)
New York:

The Brand New Kid.

(Feelings)

(1979).

Oliver Button Is a Sissy.

York: Harcourt Brace Jovanovich.
Donaldson, J. & Scheffler, A.
Giant in Town.

(2003) .

New

(Feelings)
The Spiffiest

New York;Dial Books.

(Kindness)
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Fleming, V.

(1993).

Be Good to Eddie Lee.

(Feelings)

Philomel Books.

Freymann, S. & Elffers, J.

(2000).

(Feelings)

Incorporated.
(1988).

Ronald Morgan Goes to Bat.

Viking Children's Books.
Graham, B.
Press.

(2000).

Max.

(1995).

Seattle, WA:

York:
Kraus, R.

(1991).

Massachusetts:

Candlewick

Telling Isn't Tattling.

Chrysanthemum.

(1996).

(1971).

(Friendship)

New York: Scholastic

Lilly's Purple Plastic Purse.

Greenwillow Books.

(2003).

(Tattling)

(Feelings)
New

(Feelings)

Leo the Late Bloomer.

Windmill Books.
Madonna

(Courage)

Parenting Press

Incorporated.
Henkes, K.

New York:

(Courage)

Hammerseng, K.

Henkes, K.

How Are You Peeling?

New York: Scholastic

Foods with Moods.

Giff, P.

New York:

New York:

(Feelings)

The English Rose.

New York: Calaway.
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(2002).

McCann, J.

There's a Skunk in My Bunk: Helping

Children Learn Tolerance.
Horizons.
Meiners, C.

Far Hills, NJ: Small

(Tolerance)

(2004).

Respect and Take Care of Things.
(Respect)

Minneapolis, MN: Free Spirit Publishing.
(1994).

Meyer, A.

Bear, Your Manners Are Showing.

Ohio: The Standard Publishing Company.
Moss, M.

(1995).

Amelia's Notebook.

Tricycle Press.
Munsch, Robert.

(1986).

(1999).

Love You Forever.

Books.
Nickle, J.

(2000).

We Share Everything!

New York:

(Sharing)

Enemy Pie.

New York: Chronicle

(Feelings)
(1999).

Incorporated.
Parent, N.

Tonawanda,

(Love)

Scholastic Incorporated.
Munson, D.

California:

(Feelings)

NY: Firefly Books Ltd.
Munsch, R.

(Manners)

(2003).

The Ant Bully.

New York: Scholastic

(Feelings)
Care Bears.

New York: Scholastic.

(Sharing)
Parish, P.

(1964).

Thank You, Amelia Bedelia.

York: HarperCollins Children's Books.

New

(Manners)
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Parr, T.

(2004).

Lebanon, IN: Megan

(Peacefulness)

Tingley.
Raatma, L.

The Peace Book.

(2000).

Minnesota: Capstone.

Caring.

(Caring)
Raatma, L.

(2000).

Consideration.

Minnesota: Capstone.

(Kindness)
Raatma, L.

(2000).

Friendliness.

Minnesota: Capstone.

(Friendship)
Raatma, L.

(2000).

Honesty.

Minnesota: Capstone.

(2000).

Peacefulness.

(Lying)
Raatma, L.

Minnesota: Capstone.

(Peacefulness)
Raatma, L.

(2000).

Respect.

Minnesota: Capstone.

(Respect)
Raatma, L.

(2000).

Tolerance.

Minnesota: Capstone.

(Tolerance)
(1996).

Raschka, C.
York:

The Blushful Hippopotamus.

Orchard Books.

Rey, M. & Shalleck, A.

Company.

(Feelings)

(Eds.).

and the Dinosaur.

(Respect)

New

(1989).

Curious George

New York: Houghton Mifflin
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Shannon, D.

(1998).

(Feelings)

The Blue Sky Press.
Shannon, D.

(1999).

David Goes To School.

Scholastic Incorporated.
Shannon, D.
Press.

(1998).

(Manners)

No, David!

(1964).

New York: The Blue Sky

(2004).

(Generosity)

When I Care About Others.

Grove, IL: Albert Whitman & Company.
(Ed. ) •

New York:

The Giving Tree.

HarperCollins Publishing.

Toast, S.

New York:

(Manners)

Silverstein, S.

Spelman, C.

New York:

A Bad Case of Stripes.

(2002).

(Caring)

The Virtue of Friendship: The

Lion and the Mouse.

China: Publications

International, Ltd.

(Friendship)

Toast, S.

(Ed. ) •

(2002).

Toast, S.

The Virtue of Patience: The

China: Publications International,

Ugly Duckling.

Ltd.

Morton

(Patience)
(Ed. ) .

(2002).

The Bell of Atri.

International, Ltd.

The Virtue of Responsibility:

China: Publications
(Responsibility)
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(1972).

Viorst, J.

Alexander and the Terrible,

Horrible, No Good, Very Bad Day.
Scholastic Incorporated.
(2001).

Walters, C.

Dutton Books.
Wells, R.

Books.
Worth, B.

When Will It Be Spring?

Yoko.
(1998).

(1998).

Whitcomb, M.

(Feelings)
New York:

(Patience)

(1998).

Whitcomb, M.

New York:

New York: Hyperion.
(Feelings)

Odd Velvet.

California: Chronicle

(Tolerance)
(1992).

Fozzie Bear, Star Helper.

Connecticut: Grolier Enterprise Corporation.

(Hard

Work)
Ziefert, H.

(2002).

Manners.

Someday We'll Have Very Good

New York: Scholastic Incorporated.

(Manners)
Ziegler, S.

(1989).

Manners: Values To Live By.

Child's World, Incorporated.

(Manners)

The
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Appendix C - Recommended Book List by Subject
Attention

Berry, J. & Smith, M.
Attention.

(1996).

Let's Talk About Getting

New York, NY: Scholastic.

Caring

(2000).

Raatma, L.
Spelman, C.

Minnesota: Capstone.

Caring.

(2004).

When I Care About Others.

Morton

Grove, IL: Albert Whitman & Company.
Courage

Adair, A.

(Ed. ) •

and the Beast.

(2002).

The Virtue of Courage: Beauty

China: Publications International,

Ltd.
Giff, P.

(1988).

Ronald Morgan Goes to Bat.

New York:

Viking Children's Books.
(2000).

Graham, B.

Max.

Massachusetts:

Candlewick

Press.
Feelings

Bang, M.

(1999).

Angry...

Berry, J.

When Sophie Gets Angry-Really, Really

New York: Scholastic Incorporated.
(1982).

Let's Talk About Throwing Tantrums.

New Jersey: Peter Pan Industries.

Social Skills and Literature 103

Cain, J.

(2000).

The Way I Feel.

New York: Scholastic

Incorporated.
(1999).

Thank You!

New York:

The Meanest Thing to Say.

New York:

Chessen, B. & Chanko, P.

Scholastic Incorporated.
Cosby, B.

(1997).

Scholastic Incorporated.
Couric, K.

(2000) .

The Brand New Kid.

New York:

Doubleday.
DePaola, T.

(1979).

Oliver Button Is a Sissy.

New

York: Harcourt Brace Jovanovich.
Fleming, V.

(1993).

Be Good to Eddie Lee.

New York:

Philomel Books.
Freymann, S. & Elffers, J.
Foods with Moods.

(2000).

How Are You Peeling?

New York: Scholastic

Incorporated.
Henkes, K.

(1991).

Chrysanthemum.

New York: Scholastic

Incorporated.
Henkes, K.
York:
Kraus, R.

(1996).

Lilly's Purple Plastic Purse.

Greenwillow Books.
{1971).

Windmill Books.

Leo the Late Bloomer.

New York:

New
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(1995).

Moss, M.

Amelia's Notebook.

California:

Tricycle Press.
Munson, D.

(2000).

Enemy Pie.

New York: Chronicle

(1999).

The Ant Bully.

Books.
Nickle, J.

New York: Scholastic

Incorporated.
Raschka, C.
York:
Shannon, D.

(1996).

The Blushful Hippopotamus.

New

Orchard Books.
(1998).

A Bad Case of Stripes.

New York:

The Blue Sky Press.
Viorst, J.

(1972).

Alexander and the Terrible,

Horrible, No Good, Very Bad Day.

New York:

Scholastic Incorporated.
(1998).

Wells, R.

Yoko.

New York: Hyperion.

(1998).

Whitcomb, M.
Friendship

Brandenberg, A.

(1982).

We Are Best Friends.

New York:

The Trumpet Club.
Madonna

(2003).

Raatma, L.

The English Rose.

(2000).

Friendliness.

New York: Calaway.
Minnesota: Capstone.
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Toast, S.

The Virtue of Friendship: The

(2002).

(Ed.) .

Lion and the Mouse.

China: Publications

International, Ltd.

Generosity
Boudart, J.

The Virtue of Generosity:

(2002).

(Ed. ) .

The Elves and the Shoemaker.

China: Publications

International, Ltd.
Silverstein, S.

(1964).

The Giving Tree.

New York:

HarperCollins Publishing.

Hard Work
Boudart, J.

(2002).

(Ed. ) .

Little Red Hen.

The Virtue of Hard Work:

China: Publications International,

Ltd.
Worth, B.

Fozzie Bear, Star Helper.

(1992).

Connecticut: Grolier Enterprise Corporation.

Humility
Adair, A.

(2002).

(Ed. ) .

Cinderella.

The Virtue of Humility:

China: Publications International, Ltd.

Kindness
Raatma, L.

(2000).

Consideration.

Minnesota: Capstone.
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(2003).

Donaldson, J. & Scheffler, A.

Giant in Town.

The Spiffiest

New York:Dial Books.

Love
Boudart, J.

(Ed. ) .

(2002).

Velveteen Rabbit.

The Virtue of Love: The

China:

Publications

International, Ltd.
Munsch, Robert.

(1986).

Love You Forever.

Tonawanda,

NY: Firefly Books Ltd.

Lying
(1983).

Berenstain, S. & Berenstain, J.

Bears and Th.e Truth.
Brooke, E.

(Ed. ) •

Finocchio.
Raatma, L.

The Berenstain

New York: Random House.

(2002).

The Virtue of Honesty:

China: Publications International, Ltd.

(2000).

Honesty.

(1994).

Say Please.

Minnesota: Capstone.

Manners
Austin, V.

Massachusetts,

Candlewick Press.
Berenstain, S. & Berenstain, J.

Bears Forget Their Manners.
Cole, J.

(1985).

Incorporated.

(1985).

The Berenstain

New York: Random House.

Monster Manners.

New York: Scholastic
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(1994).

Meyer, A.

Bear, Your Manners Are Showing.

Ohio: The Standard Publishing Company.
(1964).

Parish, P.

Thank You, Amelia Bedelia.

New

York: HarperCollins Children's Books.
(1999).

Shannon, D.

David Goes To School.

New York:

Scholastic Incorporated.
Shannon, D.

(1998).

No, David!

New York: The Blue Sky

(2002).

Someday We'll Have Very Good

Press.
Ziefert, H.
Manners.

New York: Scholastic Incorporated.
(1989).

Ziegler, S.

Manners: Values To Live By.

The

Child's World, Incorporated.
Peacefulness
Parr, T.

(2004).

The Peace Book.

Lebanon, IN: Megan

Tingley.
Raatma, L.

(2000).

Peacefulness.

Minnesota: Capstone.

Patience
Andersen, H.

(1979).

Troll Associates.

The Ugly Duckling.

New Jersey:
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Toast, S.

(Ed. ) .

(2002).

Ugly Duckling.

The Virtue of Patience: The

China: Publications International,

Ltd.

When Will It Be Spring?

(2001).

Walters, C.

New York:

Dutton Books.

Respect
Respect and Take Care of Things.

(2004).

Meiners, C.

Minneapolis, MN: Free Spirit Publishing.
Raatma, L.

(2000).

Respect.

Rey, M. & Shalleck, A.

(Eds.).

and the Dinosaur.

Minnesota: Capstone.
(1989).

Curious George

New York: Houghton Mifflin

Company.

Responsibility
Toast, S.

(Ed. ) .

(2002).

The Bell of Atri.

The Virtue of Responsibility:

China: Publications

International, Ltd.

Selfish
Berry, J.

(1988).

Selfish.

A Children's Book About Being

Connecticut: Grolier Enterprises

Corporation.
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Berry, J.

(1989).

Series.

Being Selfish: Let's Talk About

New York: Smithmark Publishers.

Sharing
(1999).

Munsch, R.

We Share Everything!

New York:

Scholastic Incorporated.
(2003).

Parent, N.

Care Bears.

New York: Scholastic.

Tattling
Berry, J.

(1989).

Tattling.

New York: Smithmark

Publishing.
Hammerseng, K.

(1995).

Seattle, WA:

Telling Isn't Tattling.

Parenting Press

Tolerance
McCann, J.

(2002).

There's a Skunk in My Bunk: Helping

Children Learn Tolerance.

Far Hills, NJ: Small

Horizons.
Raatma, L.
Whitcomb, M.
Books.

(2000).
(1998).

Tolerance.

Minnesota: Capstone.

Odd Velvet.

California: Chronicle

