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Thesis Abstract

The purpose of this study was to investigate the effects of student-led
literature circles versus direct instruction on the reading comprehension of struggling
fifth grade readers. Six fifth grade students participated in this study. Three of these
students engaged in literature circles while receiving direct instruction from the basal
series while the other three also received direct instruction, but did not participate in
literature circles. Data was collected from various sources in order to monitor and
evaluate the reading comprehension of each participant. Each of the six participants
were administered the DRA and MAP test before and after the study. Role sheets and
discussion evaluations from both the researcher and each participant in literature
circles were closely evaluated. In addition, the students took reading attitude surveys
before and after partaking in literature circles. Furthermore, these students also took
reading quizzes after they read each book. This collection of data supports that
students find enjoyment in reading as a result of participating in literature circles.
The participants benefited from listening to the other students discuss aspects of the
story as much as speaking themselves. Because data was only collected for only six
weeks, it was hard to assess whether their reading comprehension improved as a
direct result of participating in literature circles; however, their attitude toward
reading did. Literature circles are a great way to motivate struggling readers to read
quality literature.
Key Word~: literature circles, struggling readers, reading comprehension, basal
readers, direct instruction, mixed methods design
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Chapter One
Introduction
Background
Throughout my career as a teacher, I have become increasingly frustrated with
the curriculum mandates placed on my current school site. With little variation, each
grade level team member simultaneously teaches from the same district adopted text
books. Students are homogeneously grouped and receive instruction based on their
skill level. The rational is that teachers are able to focus their energies on one group
of learners, rather than a multileveled class. Each student, regardless of learning
modality or language barrier, is expected to learn primarily by means of direct
instruction. Burton, Lockee, and Magliaro (2005) define direct instruction as an
instructional model that focuses on the interactions between teachers and students.
However, all students learn differently. Some are auditory learners who thrive under
direct instruction while others respond well to student led discussions and
investigations. The Houghton Mifflin (2003) curriculum makes the assumption that
all students learn to comprehend in the same manner. I do not dispute the fact that
struggling readers, or students reading below grade level expectations, need explicit
comprehension skills instruction; however, all students need balance and the
opportunity to learn.
The basal reader, defined by Shannon and Crawford (1997), as commercially
prepared reading materials, has definite strengths. It is standards' based, includes
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high-interest stories, and offers lessons with scaffolds for struggling readers;
however, it does not offer lessons that help students think critically about literature.
Students are taught comprehension strategies through worksheets and overheads. My
students have a difficult time transferring these skills to comprehension tests and
responses to literature through writing.
Statement of Problem
I began to search for an alternate method of comprehension instruction that
could be weaved into writing or a single content area. When I was considering
possible avenues for instruction, I was amazed with the possibilities literature circles
provided my current teaching environment.
Daniels ( 1994) defines literature circles as:
Literature circles are small, temporary discussion groups who have chosen to
read the same story, poem, article, or book. While reading each group
determined portion of the text, each member prepares to take specific
responsibilities in the up coming discussion, and everyone comes to group
with the notes needed to help perform that job. Literature circles have regular
meetings, with discussion roles rotating each session. When the group
finishes the book, the circle members plan a way to share the highlights of
their meeting with a wider community; then they trade members with other
finishing groups, select more reading, and move into a new cycle. Once
readers can successfully conduct their own wide-ranging, self sustaining
discussions, formal discussion roles may be dropped (p. 13 ).
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My discovery and implementation of literature circles has led me to this question:
What are the effects of student-led literature circles versus direct instruction on the
reading comprehension of fifth grade students?
Literature circles, or book discussions as they are sometimes referred to, are a
social place where students can discuss their questions and their understanding of a
text they are currently reading. In short, they are a small group of students who
choose to read the same story and meet to discuss important points in the reading.
During the beginning stages of these book discussions, students are given roles that
help scaffold their conversations. Each night, students prepare for their conversations
by completing a role sheet. Some examples of these roles include: discussion
director, illustrator, summarizer, word wizard and story connector (Daniels, 1994).
Each role gives students an opportunity to practice critical comprehension skills. In
fact, the very same comprehension skills taught in the fifth grade Houghton Mifflin
(2003) curriculum are reinforced through these roles. Summarizing, questioning,
making inferences, fact and opinion, synthesizing and sequencing are all a part of
literature circle discussions. Eventually, students do not need role sheets to engage in
book conversations. The role sheets teach them how to discuss texts, but students'
conversations eventually take on a life of their own.
Book discussion promotes comprehension because students are able to
verbalize their own thoughts about their readings as well as hear others' insights and
observations. Short ( 1999) believes through dialogue and response to literature and
using books to investigate their questions, children can become literate. They go
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beyond literacy skills to thinking critically and deeply about their readings as they
engage in challenging books that invite multiple interpretations. These conversations
stimulate more interest in readings as well as deepen students' overall comprehension
of specific texts. Reading becomes meaningful and personal to students as they make
connections to the outside world or question a character's decision in a novel.
In addition, it is unnecessary to homogeneously group students by
level in order to conduct literature circles in a self contained classroom. The students
reading assessment scores serve as guidelines for the types of texts provided for the
groups. Each group is reading at their instructional level, or where students can read
one hundred words per minute with an accuracy rate of ninety-five percent or better,
and have book conversations based on their current comprehension abilities.
Literature circles provide the opportunity for differentiated instruction, while teaching
the same standard-based comprehension strategies to all of the students in the class.
Tomlinson (2005) defines differentiated instruction as the idea of modifying teaching
in response to learner needs. All students in the class use the same role sheets to
guide their conversations; however, students who are reading at or beyond grade level
do not rely on the role sheets for an extended period of time. Struggling readers rely
on the role sheets longer; however, they eventually learn to converse without them .
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Significance ofStudy
I believe my students' reading comprehension (regardless of current level)
will improve at a faster rate using literature circles as opposed to those students only
being taught reading comprehension lessons through the direct instruction model
provided by the Houghton Mifflin (2003) curriculum. I hypothesize that my students
will show greater improvement on comprehension tests (multiple choice or essay
form) and be able respond to literature through writing in a more organized and fluent
manner.
By conducting the research at my school site, I will be able to demonstrate to
my colleagues the positive implications literature circles can have on a class with
multi-leveled readers. With new curriculum demands being placed on my colleagues
by the school district and the state regarding our standardized test scores, many
teachers are frustrated that there is not enough time to teach science and social
studies. Because this method of instruction can also be used throughout writing,
science, and social studies, teachers will have another venue to integrate reading into
core content areas.
Conclusion
Scripted reading programs have left little room for students to critically think
about literature or for teachers to explore ways to make reading meaningful for them;
yet, many school districts mandate their use as the sole language arts curriculum.
Some students need more than worksheets and overheads to learn how to think
critically about literature. Although basal reader curriculums help reinforce reading
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comprehension strategies, time spent on each particular strategy is limited. These
-issues have led me to this question: What are the effects of student-led literature
circles versus direct instruction on the reading comprehension of fifth grade students?
Literature circles are a standard-based program that allows students to explore texts
through conversation. My study will prove them to be an effective tool that fosters
higher test scores and writing abilities.
In Chapter Two, literature on literature circles, direct instruction as it relates to
the basal curriculum, and fifth-grade reading comprehension for struggling readers
will be reviewed.

Definition ofTerms
Basal reader. "Commercially prepared reading materials" (Shannon, 1997, p.
3).

Literature circle. "Literature circles are small, temporary, discussion groups
who have chosen to read the same story, poem, article, or book. While reading each
group determined portion of the text, each member prepares to take specific
responsibilities in the up coming discussion, and everyone comes to group with the
notes needed to help perform that job. Literature circles have regular meetings, with
discussion roles rotating each session. When they finish the book, the circle members
plan a way to share the highlights of their meeting with a wider community; then they
trade members with other finishing groups, select more reading, and move into a new
cycle. Once readers can successfully conduct their own wide-ranging, self sustaining
discussions, formal discussion roles may be dropped" (Daniels, 1994, p.13).
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Reading comprehension. "Meaning making and reality construction"

(Hammerberg, 2004, p. 650).
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Chapter Two
Review of Literature
Introduction

The purpose of this study is to investigate the effects of student-led literature
circles versus direct instruction on the reading comprehension of struggling readers in
fifth grade.

Although the Houghton Mifflin curriculum helps reinforce reading

comprehension strategies, time spent on each particular strategy is limited.
Struggling readers working through basal curriculums spend a lot of time working
through workbooks. Although some of the activities in these workbooks have value,
many struggling readers are not able to transfer the skills taught through workbook
activities into meaningful comprehension strategies.

In other words, they can

complete a teacher directed comprehension workbook lesson, but they can not
independently derive meaning from books. Once students reach fifth grade, they feel
defeated and frustrated by the curriculum.
Students become successful readers by reading at their instructional level and
having meaningful conversations about what they have read.

Students can learn

reading strategies, such as predicting, questioning, summarizing, evaluating, and
synthesizing through peer discussion. Engaging students in literature circles, or small
discussion groups, provides a learning environment that supports the teaching of these
strategies.
In this chapter, literature circles will be defined and discussed in order to
further expand upon their purpose. Next, reading comprehension as it relates to fifth-
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grade struggling readers will be covered. Finally, direct instruction will be outlined,
particularly relating to teaching students from the Houghton Mifflin (2003)
curriculum.
Literature Circles

According to Daniels (1994), "Literature circles are small, temporary,
discussion groups who have chosen to read the same story, poem, article, or book" (p.
13). The group decides how much they will read each evening for homework, or
during the time allocated at school. Each member comes prepared to discuss the
assigned readings with either notes or specific role sheets predetermined by the
instructor.

These jobs or roles rotate each discussion session and are defined as

follows (Daniels, 1994): The discussion director develops a group of questions that
will be brought back to the group. The literary luminary finds a few special sections
of the text will be shared out loud during the discussion. The illustrator draws a
sketch or picture relating to the reading. The connector finds connections between
the book and the outside world.

And the vocabulary enricher looks for new or

interesting words in the selected reading.
Discussion groups meet regularly. Once a group has completed a story, they
complete a project that demonstrates their understanding of the book. Completed
projects can be turned in to the instructor or presented to an audience.

Group

members can then, "trade members with other finishing groups, select more reading,
and move into a new cycle" (Daniels, 1994, p. 13).
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"Skillful readers take ownership of their reading and construct meaning in
active and careful ways" (Brabham, Greene, Kidd, 2000, p. 279). In other words,
good readers make predictions and meaningful text connections, monitor their
reading, and create images that support their comprehension.

Literature circles

promote these essential comprehension strategies through both the worksheets and
peer discussion.
For the students, one of the more appealing aspects of this learning strategy is
that discussion groups are student directed. Students are able to pace themselves, and
discuss aspects of the reading that are relevant to them. "In literature circles, the
students insights and inquiries, not the teachers list of questions, drive the discussion"
(Brabham, Greene, Kidd, 2000, p. 279).

Both teachers and students become

frustrated with basal curriculums because they do not offer students this learning
modality. The students learn how to gather meaning from texts through repetition
and teacher directed lessons, there is very little room for student insight or
questioning. Students, especially older students, enjoy having some control over their
learning.
"Literature circles incorporate several features that can change the classroom
climate to be more cooperative, responsible, and pleasurable while encouraging
growth in reading" (Burns, 1998, p. 124). Student choice is crucial in motivating
students to read. Students should be able to choose their own books. Teachers must
offer a variety of books, differing in genre and ability.

Students may be guided

toward a particular group of books to assure they are reading at their instructional
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level; however, students should feel empowered to make the ultimate choice. "The
research related to self-selection of reading materials supports the notion that the
books and stories that children find 'most interesting' are those they have selected for
their own reasons and purposes" (Burns, 1998, p. 125). Students prefer to choose
books they find interesting, not necessarily always at their instructional level.
Literature circles offer this flexibility. "In mixed ability groups, students helped one
another more, learned more, and enjoyed being in the group more" (Burns, 1998, p.
125).

Because group discussion helps support comprehension, within reason, a

student should be allowed to choose a book based on interest.
McMahon & Goatley (1995) stated:
"Vygotsky argues that instead of merely reflecting thought, language
develops higher order thinking because learning occurs first on a social plane
and only then is it internalized. Second, Vygotsky contended that learning
occurs with the help of a 'more knowledgeable other' who facilitates growth
through instruction within the learner's 'zone of proximal development" (p.
24).

Literature circles touch both of these ideas. Literature circles are a social place where
students can discuss their questions and their understanding of the text they are
reading. The discussion of these texts promotes comprehension because the students
are able to verbalize their thoughts and hear other's ideas.
"Current constructivist thought suggests that because knowledge

is

constructed by the learner, learning proceeds most effectively when new information
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is connected to existing knowledge structures" (McMahon & Goatly, 1995, p. 24).
Conversations about literature promote this type of learning. As students discuss
their readings, they are constantly making connections to their lives, other texts, and
to the outside world.

Children become literate through "dialogue, response to

literature and using books to investigate their questions" (Short, 1999, p. 133 ). If
implemented correctly, literature circles motivate students to become active readers
through discussion, thus internalizing the meaning(s) of the readings.
Fifth Grade Reading Comprehension For Struggling Readers

Hammerberg (2004) states:
Derived from Vygotskian (1978, 1986) theories that emphasize the social
worlds of children, sociocultural theories present the act of reading as an
interactive process involving the use of cultural tools, symbols, texts and ways
of thinking in an active process of meaning making and reality construction
(p. 650).

Readers create meaning through interactions with other students and teachers as well
as from background knowledge. "Proficient reading requires children to decode and
comprehend simultaneously as they move through the text" (Lubliner, 2004, p. 430).
This task can be very difficult for struggling readers.

Upper-elementary school

students who struggle to read often labor over decoding as well as comprehending.
When decoding becomes a primary concern of these students, comprehension is left
out completely.

"As children move into the upper grades, the inability to focus
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cognitive resources on comprehension often results in reading failure" (Lubliner,
2004, p. 431). Many students who can not decode, give up on reading completely.
Good readers question as they read. This cognitive strategy is recommended
by the National Reading Panel (Lubliner, 2004, p. 433). When children question as
they read, they are forced to comprehend. Questioning "helps children manage the
complex series of information-processing tasks involved in proficient reading"
(Lubliner, 2004, p. 433). Book discussion provides the opportunity for students to
question; students can investigate the characters' actions, the authors' opinions and
even other students' insights on a text.

Because literature circles provide a small

group atmosphere among peers, they are more likely to use this strategy often, rather
than in a whole class directed lesson.
According to Hammerberg (2004 ), there are four main strategies to reading
comprehension: "decoding and reading, getting the gist, and finally, constructing
knowledge" (p. 651 ). It is important that students are able to decode, but it is more
important that they are able to understand the main ideas in the story. Hammerberg
(2004) suggests that struggling readers may be able to understand main ideas without
decoding every word perfectly (p. 652).

Peer discussion helps readers better

understand the main ideas in a story. Hammerberg (2004) states the strategies that
help students get the gist "involve a great deal of student conversation, often in small
groups about how the students are applying comprehension strategies" (p. 653).
Every reader constructs their own knowledge from a story. In order for a reader to
actively construct knowledge, background knowledge must be built.

"Ways to
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support students as they enter a text include introducing vocabulary and mapping the
story up front" (Hammerberg, 2004, p. 654).
Obviously, decoding is a crucial aspect of reading; however, meaning-making,
or comprehension is the purpose behind reading. There are numerous strategies that
help all students derive meaning from a story, and those that include peer discussion
are the most effective.
Direct Instruction and Basal Readers

Basal readers are "commercially prepared materials" (Shannon, Crawford,
1997, p. 229). Most elementary school districts' reading curriculums revolve around
basal readers. As part of the program, each student is given a reading anthology at
the beginning of the year. "The new pupil texts are more diverse in terms of format
and organization and more diverse in terms of genre" (Koskinen, 1995, p. 72). The
basal curriculums try to provide stories that relate to students from many
backgrounds; however many stories in the anthologies are incomplete. Students may
be given only one or two chapters from a twelve chapter book. Struggling readers
have a hard time constructing meaning from one chapter of a ten chapter novel. In
addition, struggling readers have a difficult time independently completing basal
curriculum homework and class work. "Not everyone the same age is working on the
same skill at the same time, and by design, some students will not finish the [basal]
program in the allotted time" (Crawford, Shannon 1997, p. 229). When the Language
Arts' curriculum is solely based on a manufactured basal program, the needs of many
struggling readers are not met.
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The Houghton Mifflin (2003) curriculum is based on direct instruction.
" [Direct] instruction begins with a target behavior that is analyzed or broken
down into specific tasks.

Students are taught each component of the task

associated with the target behavior. The teacher models the desired behavior,
provides practice and feedback at each step, and assesses whether reteaching
is needed" (Ryder, Burton, Silberg, 2006, p. 180).
Direct instruction is not poor teaching practice, in fact, it is necessary and should be
used; however, a teacher needs to provide for the multiple learning modalities present
in a class. Houghton Mifflin (2003) depends on the success of direct instruction to
create student achievement. There is very little opportunity for students to learn from
literature or to build on the comprehension strategies taught through this curriculum.
Keene and Zimmerman state, "Proficient readers know what and when they are
comprehending and when they are not comprehending; they can identify their
purposes for reading and identify the demands placed on them by a particular text"
(1997, p. 22).

When the instructor uses only one method of instruction, some

students never learn how to be proficient readers. This is why it is critical for the
teacher to utilize many teaching approaches in order to ensure that all students have
an opportunity to learn.
According to Shannon (2001), students in the basal classroom are most likely
divided into ability based reading groups (p. 235). Many students in these groups are
labeled as good or poor readers throughout elementary school. It is unusual to find a
student labeled as a poor reader in second grade who transitions into a strong reader
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in fifth grade. "Both basal advocates and basal critics charge that basals do not
include the most recent scientific findings within their materials and directives"
(Shannon, 2001, p. 236). Students know when they have been placed in the low
reading group, and most seem to hate the association. Shannon and Crawford state,
"reading instruction becomes a competition, complete with successes and failures,
that is winners and losers. Winners are those who can and will do the basals without
effort, hesitation or complaint. Losers are those who struggle with the goals and
expected behaviors for one reason or another" (1997, p. 230). For this reason, it is
critical that students receive instruction that contributes to their success as a reader,
not hindering their ability to succeed.
Bloome and Nieto (200 1) state that basals serve one of three purposes in a
classroom:
"In one the basal readers are displayed but primarily used to prop open
malfunctioning windows .. .In the second classroom, students are placed in
hierarchical reading groups based on the placement test accompanying the
basal system ... and in the third the basal readers used by the school system are
neither used or displayed" (p. 259).
In each one of these classrooms, the teachers are sending a message to their students
about the importance of basal readers and their value in learning to read. Every child
perceives the basal curriculum differently, depending on their personalities. Some
students find the stories boring and the comprehension worksheets excruciating,
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while others like the systematic approach to learning. Some students thrive on the
predictability of this reading curriculum. ·
Basal readers can provide valuable learning instruction; however, teachers
need to use discretion when using the curriculum. All learners need to benefit from
the program.
Summary

Strategies used in literature circles can benefit all readers, especially
struggling readers.

The same strategies used to help struggling fifth grade readers

are the same strategies used in literature discussions.

Group members discuss

meaningful text connections, visual images, they preview the text, and they question.
In addition, literature circles motivate students to read through self-directed
discussions. Students have the power to run their own discussion groups and choose
the literature they wish to read.
Basal curriculums discourage struggling readers because in order to
successfully maneuver through the curriculum, high and low readers must be
homogeneously grouped. Because groups are interest based, literature circles allow
high and low readers to be grouped together, thus eradicating the dichotomy in the
class. Literature circles motivate students to read through interaction with peers.
Basal readers create student boredom though monotonous worksheets and only
reaching one type of learner. Basal readers can be very useful in the classroom to
help teach certain skills; however, they should not be used exclusively in a language
arts curriculum.

Literature Circles 18
Chapter Three
Methodology
Introduction

The purpose of this study was to investigate the effects of student-led
literature circles versus direct instruction on the reading comprehension of struggling
fifth grade students. Because basal curriculums are mandated by most school
districts, it is fruitless to investigate a complete alternative. Rather, struggling readers
need supplemental instruction that caters to their learning modalities. Literature
circles are an alternative that not only improves students' reading comprehension but
also motivates them to read. In this chapter, the design and methodology for this
study will be described.
Design

A mixed-methods design was chosen for this study; "Mixed-methods design
research is a study that combines both quantitative and qualitative methods of
research" (Fraenkel & Wallen, 2006, p. 443).
design was used.

More specifically, a triangulation

"In this study, quantitative and qualitative research will be

simultaneously collected, the results will be compared, and those findings will be
used to validate each other" (Fraenkel, Wallen, 2006, p. 443). Quantitative data was
crucial to this study. Precise data was needed to measure students' growth in reading
comprehension; however, the quantitative aspect of a mixed-design approach was
also necessary in order to take the whole reader into account.

There are many

aspects of reading success associated with literature circles, such as increased
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motivation to read and the ability discuss abstract ideas. These are difficult to
measure with certainty. This particular research design was chosen because it uses
multiple forms of data to measure growth.
Setting
District. This study took place in a rural Southern California school district.

This district is made up of twenty-two schools. CutTently, the student population in
this district is nineteen thousand, seven hundred eleven. This district has not been
making adequate yearly progress with its English Language Learners and has been
identified as Program Improvement under the 2001 No Child Left Behind Act;
although, not all schools in the district are Program Improvement schools.
School.

Rail City Elementary was the location of this study. Rail City

Elementary transitioned into a health and fitness magnet in 2002. The mobility rate,
school wide, is twenty-six percent. Rail City Elementary is considered an overflow
school that receives students from impacted schools all over the district, thus students
move in and out of the school frequently. Many students, three hundred seventyseven, or sixty-seven percent, participate in the free and reduced lunch program.
Forty-three percent of the school population, or two hundred thirty-eight students, are
classified as English Language Learners (ELL). Seven percent, or forty students, are
designated Fluent English Proficient (FEP). Only four percent, or eight students, on
average, are re-designated every year. All teachers are Crosscultural Language and
Academic Development (CLAD) certified. On the CAT-6 exam, given spring 2006,
only twenty-five percent of all fifth graders scored proficient in language arts, and
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only twenty-seven percent scored proficient in math. Rail City Elementary is also
considered a California Title-1 school, and is in danger of becoming a Program
Improvement school next year.
Classroom. The classroom in this study is set up to teach students who are
struggling readers. It is a print-rich environment that helps support their varying
needs. The back wall contains a grid that showcases each child's personal best. Each
student has their own box. There is also an abundance of visual aides on the wall to
help support children in social studies, math, and science. Because there are thirtythree children in this class, the students sit in rows with aisles to help support
classroom management.
The language arts cuniculum adopted by this school district is Houghton
Mifflin (2003). This program is taught for two and a half hours a day, which includes
a half hour remediation time. This is a time when students are broken into leveled
groups and given direct and explicit instruction based on their reading needs. There
are two half-hour aides who assist during this time. The remediation time is a district
mandate due to its' Program Improvement status.
The Houghton Mifflin (2003) curriculum provides a comprehensive language
arts' program for on level readers. There is a comprehension strategy component, as
well as grammar and spelling sections. In addition, there are bi-weekly stories and a
writer's workshop component. It is up to the teacher to structure the two and a half
hour block toward their specific teaching needs. In this particular class, a half hour is
spent on comprehension strategies, a half hour is spent on grammar and spelling,
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alternating every other day. Forty-five minutes is spent on writer's workshop every
day, and the remaining time is spent on the story of the week and activities that
support decoding and vocabulary skills. This district allows for some supplemental
materials to be used, but strongly advises teachers to adhere to the Houghton Mifflin
(2003) curriculum as closely as possible.
Participants

The subjects who participated in this study were spread out through two fifth
grade classes. The students range in age between nine and eleven. The subjects were
chosen based on their initial performance on the Developmental Reading Assessment
(DRA) (Beaver, Carter, 2003) and their Measure of Academic Progress (MAP)
(NWEA, 2004) scores. On the MAP test, a score below two hundred ten means the
student is reading b elow grade 1evel. 0 n the D RA ( 2003 ), students must score at
least level 44 to be considered grade level literate. The three lowest scoring students
in each class were made subjects in this study.
Table 1
Control Group:
Age

Sex Ethnicity

Angel

10

M

Hispanic

Yes

Norma

11

F

Hispanic

Carlos

11

M

Hispanic

I

Free/Reduced
Lunch

CEDLT

L-3

MAP
Total
Reading
172

38

Yes

L-2

182

38

Yes

L-2

180

38

DRA
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Treatment Group:
Age Sex Ethnicity

Free/Reduced
Lunch

CEDLT

George

11

M

Hispanic

No

L-3

MAP
DRA
Total
Reading
201
38

Chris

11

M

Hispanic

Yes

Redesignated

191

38

Julie

10

F

Asian/Indian No

L-2

184

40

.
Materials

The following assessments were used to test the subjects' reading
comprehension growth throughout the study: Measures of Academic Progress Test
(MAP) (2004) and the Developmental Reading Test (DRA) (2003). The MAP test
was chosen because it is based on a national norm and has been proven reliable. The
MAP (2004) test is a computerized test completed by each student three times each
academic year, measuring progress in reading comprehension, math, and language
usage. The reading comprehension scores from October 2006 and January 2007 were
used. The DRA test measures students reading fluency and comprehension. Students
are required to read out loud and silently. They are also asked oral comprehension
questions. This test was administered once before students began their literature circle
unit (December 2006) and once after (February 2007).
Another assessment given to the students was a survey that asked students to
describe how they felt about reading and their reading habits (Appendix A).
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Both the control and the treatment groups used the Houghton Mifflin:
Expeditions (2003) reading series. This is the basal series adopted by Rail City's
school district.
Only the treatment group used the literature circle packet. This is a six paged
packet that contains the role sheets necessary to scaffold book discussion (Appendix
B-G). This packet follows many of the traditional literature circle roles; however, the
sheets were teacher created (Daniels, 1994, p. 17).

Each packet contains six role

sheet pages: discussion director, summarizer, passage picker, illustrator, word wizard
and the connector (Daniels, 1994, p. 17). Each night, the students read the number of
pages agreed upon by the group, filled out a role sheet and used that role sheet as a
scaffold during book discussion the next day. This pattern continued until the book
was finished, with each child completing a different role sheet every night. Once the
book was completed, the students chose a culminating project from the teacher
created list (Appendix H). Once the group completed the project, they gave a
presentation on their book. A rubric was created to adequately grade the project
(Appendix I).

Students were graded on presentation, spelling/grammar, and

understanding of the book.
In addition, parent notification letters were sent home before students began
instruction (Appendix J). The purpose of these letters was to inform parents about the
literature circle process.
students at home.

With this knowledge, parents were able to help support

Literature Circles 24
In order to help assess if each individual child understood the book, teacher
generated quizzes were given to each student after the group completed the book.
The students were not allowed to discuss the questions with their group while they
were taking the test.

This was an individual reading comprehension assessment

(Appendix K-R).
A record form was used by the teacher to assess the progress the subjects'
ability to converse about their readings (Appendix S). The teacher observed two
discussions per day. This form helped the teacher ascertain whether the students were
simply reading role sheets or having meaningful conversations about their readings.
Another record form was filled out by each member of the group during the sessions
the teacher was observing other groups (Appendix T).

This helped the teacher

evaluate their conversations from the perspective of the students.
In addition, a variety of chapter books were presented, but not all were used.
Choice was limited by accessibility. Only quality literature was used. The following
is a list of books that were offered: Mouse and the Motorcycle (1965), The B.F.G.
(1982), The Whipping Boy (1986), Half Magic (1954), George Washington's Socks
( 1991 ), Because of Winn Dixie (2000), Silver Eyes (1980) and Where the Red Fern
Grows (1961).
Procedure

In October 2006, both classes were administered the reading comprehension
section of the MAP test. In December 2006, each student in both classes was given
the DRA test. The teacher administered all tests. Data was compiled, and the
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subjects for the study were decided. Although all students in both classes received
the instruction designated for their class, not-all students were reassessed. Only the
six subjects chosen for this study were given the final assessments.
In January 2007, the instruction began. Data was collected for a period of
eight weeks. Both classes began and completed unit three in the Houghton Mifflin
cuniculum. In addition to receiving instruction from the Houghton Mifflin
curriculum, the treatment group began literature circle instruction. For two weeks, a
model unit was taught. The Whipping Boy (1986) was read out loud, while the class
became accustomed to the role sheets and discussing key concepts about the book.
They began discussion as a whole class, and then were broken into smaller
conversation groups.

During this two-week period, the students learned how to

cooperate in literature circle groups. This is crucial to the success of any literature
circle unit. See table two for exact schedule.
Table 2
Week One:

Day One
Introduce
literature
circle role
sheets,
Begin
reading
The
Whipping
Boy
(1986).

Day Two
Continue
reading story,
teach
discussion
director role
sheet. Share
work.

Day Three
Continue
reading story,
teach
illustrator
role sheet.
Share work.

Day Four
Continue reading
story, teach word
wizard role sheet.
Share work.

Day Five
Continue
reading story,
teach
connector role
sheet. Share
work.
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Week Two:

Day One

Day Two

Day Three

Day Four

Day Five

Continue
reading
story, teach
summanzer
role sheet.
Share
work.

Continue
reading
story, teach
passage
picker
Share work.

Groups are
formed. No more
than five students
per group. Group
members decide
the number of
pages they will
read for
homework, and
agree upon the
role sheet each
member will
complete.

Students come
prepared to
discuss readings.
Each person
shares their role
sheet with their
group. Again,
students decide
the pages to be
read for
homework, as
well as their role
sheets.

Teacher picks
one group to
model their
sessiOn m
front of the
class. Class
discussion
regarding what
makes a
successful and
unsuccessful
literature circle
sesswn
follows.

In mid January 2007, students chose their own books to read. They chose
from the eight books listed above. The teacher gave a brief overview of each book,
making sure to give students the opportunity to preview the book. The students were
offered books that ranged in level from third to sixth grade. It was important for them
to see the text and be able to decide if the book was too easy or too hard. Next, the
students selected and wrote their top three choices on a piece of paper and gave it to
their teacher. Once the students made their selections, the teacher formed groups
according to reading levels, personalities of students and student choice. It was
important to make sure that each group of students was able to work together, and
that too many strong personalities were not placed in one group. In addition, the
researcher tried to create mixed ability groups.
models.

This way, struggling readers had

There were at least four people in each group, but no more than five.
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At this point, the students were beginning the third week of this study. Once
the groups and books were decided, the students were ready to begin. The students
were instructed that they had seven days to complete their first book. As a group,
they had to decide how they were going to divide the pages so the reading was
accomplished. The groups also had to decide how they would rotate roles so that
each student completed a different role sheet every night. After the students finished
their book, they turned in their role sheet packet. This was then graded by the teacher.
Student grades were based on effort and the students' understanding of the book.
Students then took their individual book quiz.
Once the students completed their first book, they were assigned new groups
and books based on their choice list. For this second round of literature circles, they
were to complete a book, discuss it, take a book quiz and then create a culminating
project. They chose a project from the project list (Appendix H).

Each possible

project was explained and a model was provided so there was no confusion regarding
what was expected. The students had seven days to complete the book, and three days
to complete the project.
Once all students had an opportunity to present their book, final assessments
began. Only the subjects chosen for this study were reassessed. Each subject was
again administered the MAP test, the DRA and the reading survey (Appendix A).
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The following table describes their weekly literature circle schedule:
Table 3

Week Three :
Day One
Preview
books; turn in
list of top
three choices
to teacher.

Day Two
Groups are
assigned,
students
decide on
division of
pages per
night and role
assignments.

Day Three

Day Four

Groups meet
and discuss.
Teacher
observation of
groups one and
two.

Groups meet
and discuss.
Teacher
observation of
groups three
and four.

Day Five
Groups
meet and
discuss.
Teacher
observation
of groups
one and
five.

Week Four:
Day One

Day Two

Day Three

Groups meet
and discuss.
Teacher
observation of
groups two
and three.

Groups meet
and discuss.
Teacher
observation
of groups
four and five.

Groups meet
and discuss.
Teacher
observation
of groups one
and two.

Day Four
Groups meet and
discuss.
Students take their
book quiz.
Teacher
observation of
groups three and
four.

Day Five
Class
Meeting;
Teacher
assigns
new groups
from
students'
original
choice list.
Students
are
introduced
to the
culminating
project list.
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Week Five:
Day One
Students
decide on
division of
pages per
night and
role
assignments

Day Two
Groups
meet and
discuss.
Teacher
observation
of groups
one and
five.

Day Three
Groups meet and
discuss.
Teacher
observation of
groups two and
three.

Day Four

Day Five

Groups meet
and discuss.
Teacher
observation of
groups four
and five.

Groups meet
and discuss.
Teacher
observation of
groups one
and two.

Day Four

Day Five

Students begin
culminating
projects.
Students take
their book
qmz.
Teacher
observation of
groups four
and five.

Students
continue work
on culminating
projects.

Week Six:
Day One

Day Two

Groups meet
and discuss.
Teacher
observation
of groups
three and
four.

Groups
meet and
discuss.
Teacher
observation
of groups
five and
one.

Day Three
Groups meet and
discuss.
Teacher
observation of
groups two and
three.
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Week Seven:

Day One

Day Two

Groups finish
culminating
projects.

Group
presentations.

Day Three
Group
presentations.

Day Four
Group
presentations.

Day Five
MAP Reading
comprehension
test
administered
to all subjects
both in the
control group
and the
treatment
group.

Week Eight:

Day One

ORA
asse sm nt
given to
contro l group

Day Two
DRi\
as ·ssm nl
given lo
control
gr u1.

Day Three
DRA assessment
given to
treatment group.

Day Four
DRA

assessment
gi en to
co ntrol gro up.

Day Five
Reading
survey
administered
to all subjects
in both the
control group
and the
treatment
group.

Analysis of Data

There were seven forms of data collected in this study. Two formal reading
assessments were used: the DRA and the MAP test. In addition, student surveys
were used to assess the students' feelings regarding reading. Four of the seven forms
of data were directly associated with the literature circle work The role sheets
(Appendix B-G), the culminating projects, the teacher record form (Appendix S) and
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the teacher quizzes (Appendix K-R) all provided a different snapshot of how each
subject progressed through this study.
Role Sheets I Culminating Project. Once the group finished their book, they
turned in their literature circle role sheet packet. The researcher was able to
determine whether or not the subject understood the story if the role sheets were filled
out in their entirety. The teacher graded the role sheets on completeness, grammar,
spelling and their accurate understanding of the story.

There were two possible

reasons the student's packets were marked incomplete: The first being the reading
was not completed. The second being the role sheets were filled out in an
unacceptable or rushed manner. In other words, there were too many grammatical
enors that interfered with the teacher's ability to understand the student's responses.
Another cause for concern was when the subject filled out the sheet without
completing the reading. When the subject does not take their homework seriously,
the discussion group can not function. If these sheets were not completed, the
researcher determined that the subject did not successfully read the books.
The culminating project was another means the researcher had for determining
if the subject understood the book. The rubric (Appendix I) was created to set a
standard for the projects. The subjects were graded individually on their work with
the group. All students in the group were expected to contribute to the class
presentation. The rubric rates students on a scale from one, being below average, to a
nine, being excellent work on their presentation, contribution to the group, and
accurate understanding of the story. If the subject scored multiple ones or twos, the
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researcher concluded the subject did not understand the book. If the subject scored
eights and nines, the researcher concluded the subject had a proficient understanding
ofthe book.
Teacher Records. The anecdotal records taken by the teacher were crucial to
this study. The researcher observed the subjects at least twice during their discussion
group sessions. The researcher recorded whether or not the subjects were active
participants in their discussion groups. The researcher noted if the subject was
prepared for their discussion session and if they were engaged in the discussion. In
other words, they not only shared their role sheet, but actively listened to the other
students when they shared as well. It was noted if the subject offered comments other
than those directly related to their role sheets. This meant the subjects not only
understood the book, but were able to synthesize the information and make it
meaningful to them. In addition, the students evaluated their group's discussion,
noting the same details. This helped the teacher see a different perspective regarding
the groups progress.
End of the Book Questions. The end ofthe book questions provided the
subjects with a more traditional comprehension assessment. Although literature
circles offer students a different modality for learning, students also need to be
exposed to all testing methods so they can be successful learners. If the students were
able to accurately complete the tests with a score of eighty percent or higher, the
researcher determined the subject understood the book; however, if the subject scored
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seventy-nine percent or lower, the researcher concluded little or no understanding
occurred.
Reading Survey. The reading survey was a tool used by the researcher to
gather information about the subjects' thoughts and feelings regarding reading. The
survey was only given to the treatment group, as the control group had no change in
curriculum that would result in a possible change in their feelings about reading. The
researcher was interested in the possible change in responses once the subjects
experienced a different form of reading instruction. Because not all students learn in
the same manner, the researcher was curious ifthis method of learning motivated or
sparked the subjects' interest in reading.
DRA and MAP Scores. The DRA and MAP tests are both reading
comprehension tests that are given three times a year. The teacher's school district
mandates the use of MAP testing, while it is the teacher's choice to administer the
DRA (2003). There is currently no formal reading inventory in place for the fourth
and fifth grades at Rail City Elementary.
The researcher noted the MAP Scores from October 2006, and measured the
difference in scores between then and February 2007. Only their scores on the reading
comprehension section ofthe test were analyzed. If the subjects were able to raise
their scores (more than five points), then the researcher concluded growth occurred.
If their score remained the same (only five or fewer points growth), then the
researcher concluded there was not significant growth.
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The researcher also used the DRA as another way to measure the subjects'
reading growth. There are three components to this test which were looked at, but
only the comprehension section was analyzed for this study. The researcher looked to
see if the scores rose from the beginning of the research period to the end of the
research period. A rise in scores means the subject is showing progress in his or her
ability to comprehend texts and is becoming a more successful reader.
Summary

This study poses the question: What are the effects of student-led literature
circles versus direct instruction on the reading comprehension of struggling fifth
grade readers? The researcher chose a mixed-method design to help answer this
question. This method was chosen because progress made by literature circles can not
only be measured by a standardized test. Students' abilities to discuss and synthesize
information in multiple ways must be measured as well. Many forms of data were
used to assess whether or not literature circles were more successful in promoting
reading comprehension that direct instruction using the Houghton Mifflin curriculum
(2003). The results will be presented in the following chapter.
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Chapter Four
Data Analysis
Introduction

In this chapter, the data regarding each student's participation in literature
circles is discussed. Each participant will be individually analyzed. Initially, each
student's completed role sheets and student project rubrics will be discussed. Next,
the teacher and student observation forms will be examined. The end of the book
questions will be analyzed to determine if the students understood the story. The
student reading surveys will also be evaluated to determine if participating in
literature circles changed the participants' views regarding reading literature. Finally,
the DRA and MAP scores will be evaluated for all participants in the study in order to
determine which teaching practice produced more reading comprehension growth:
literature circles or direct instruction through Houghton Mifflin.
Chris

Chris struggles to both read and write. He entered fifth grade far below grade
level and was administered Rail City's reading intervention during his first trimester
in this grade. Because he graduated frorh the final level of intervention, he was
placed back in a general education fifth grade language arts' class. Chris has a
difficult time articulating what he reads in written form. When the study began, Chris
was reading at a DRA level 38. This means he was comprehending text at an end of
third grade level. In MAP total reading he scored 191. This means that he
comprehends very literally, and needs to work on inferential skills. Chris enjoys
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reading and wants to learn to read better so he can earn better grades. He stated that
he enjoys reading scary stories so he can scare his sister. Chris struggles to read fifth
grade texts and performs poorly on most benchmark tests that expect him to read at a
fifth grade level. His reading comprehension progress has been slow, and he needs
many scaffolds in order to function in a regular education fifth grade reading class;
however, he is motivated to learn and usually tries his best. He has a difficult home
life, and his effort drops when things at home become unstable.
Chris completed all his literature circle assignments and was a strong leader in
his group. Most of the students in his group were unmotivated, but because Chris is a
"popular" student, he was able to suede his peers to discuss and complete their role
sheets on time. He became irritated when the other group members did not pull their
weight. His attitude was generally positive and he seemed to enjoy the process.

Role sheets. The first piece of data analyzed for Chris was his role sheets.
These were analyzed for completeness and evidence that he understood what he was
reading. Because Chris writes far below grade level expectations, most grammatical
and spelling errors were overlooked.
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Table 4

The Mouse and the Motorcycle
Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

Yes

Yes

Illustrator

Yes

Yes

The Whipping Boy
Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

Yes

Yes

Illustrator

Yes

Yes

Discussion
Director

Yes

Yes

Chris showed consistent understanding through the role sheets on both stories.
This is demonstrated through his summary of The Mouse and the Motorcycle (1965).
Here is his summary of pages 120 - 131:
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"Ralph wantet to help find a asperine for Keith to get better. But his mother
said the house keeper is looking for mices. Aunt adiranne climet in a suit case
and never got found. He [Ralph] got captured in a glass cup when he was
runing. Ralph was saying no body in his family had ever got capcherd in a
cup. [The girl] was saying he is so cute im going to take him to my class
room. One of the girls let go Ralph and he felw on the vines"
Chris' summary explained the events that occurred on those pages in
sequence. Chris obviously needs to continue to work on sentence structure and
transition words; however, he was able to tell the main events with attention to minor
detail. Both are integral aspects to summarization.
His work as connector showed his ability to connect on a concrete level. Here
is another example from The Mouse and the Motorcycle (1965):
"If I was Keith, I will give Ralph food because it is just like giving my dog
food."
This is a text-to-self connection and does demonstrate understanding of the
story, but it is very literal. All of his connections were similar in nature. He
understood and labeled his connections accurately; however, the instructor hoped that
he would make more meaningful connections, such as those relating to feelings and
events.
In his role as the passage picker, Chris chose two passages that were
meaningful to him. Here is where he showed his ability to connect to the story. The
students were not required to record the entire passage; instead they recorded page
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numbers and the reason for their choosing. He chose a passage that described Ralph
being stuck outside the apartment building and how Ralph felt about being stranded
outside is home. Chris then wrote:
" I whants [once] was outside and it was very scary because I could not get in
my house."
Chris chose a passage that related to his life, and this shows considerable
understanding of the story.
When Chris read the Whipping Boy (1986), he showed the same level of
understanding. As discussion director, he asked very literal questions, such as:
"Why does the boy always put his nose up?"
"Why did he take the bird cage?"
"Why did he hit the candle?"
Although these questions are open-ended and can prompt discussion, the
teacher was hoping for questions that would elicit more than a one or two word
response. His questions demonstrate his literal comprehension skills.
Chris filled out his word wizard role sheets completely and accurately.
Christian was able to come up with sentences for the words he chose, but he struggled
to work the words in the sentence correctly. In the following sentence, he chose the
word, pondered, from The Whipping Boy:
"I pondered at math all the times."
It is evident that Chris understood that ponder meant to think carefully, but he

did not use the word properly in the sentence.
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Both of his illustrations depicted a scene from the story. Both pictures were
filled with color and details. Part of the illustrator's job was to create a boarder
around the picture that symbolized something from the nightly reading. Chris put
Aspirin pills around the Mouse and the Motorcycle ( 1965) illustration. To him this
symbolized when Ralph was sick. Again, this is very literal. However, his boarder
illustration from the Whipping Boy (1986) was filled with pens and ink bottles. He
said this was because one boy could write and the other could not.
Project rubric. Each child was required to complete a culminating project. A

score of 1, 2 or 3 was below average. A score of 4, 5 or 6 is satisfactory work.
Finally, score of7, 8 or 9 was excellent work.
Process:
Has a clear vision of final product: 2
Properly organized to complete the product: 2
Managed time wisely: 1
Acquired needed knowledge base: 2
Communicated efforts with teacher: 3
Product:
Format: 2
Mechanics of speaking and writing: 3
Organization and structure: 2
Creativity: 2
Demonstrates Knowledge: 3
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Although Chris understood the book, he and his group could not get it
together to complete the project. The teacher worked -with his group on numerous
occasions, organized them and gave them a list of the tasks they needed to complete
in order to create a final product. They continued to waste time, even during their
homework club after school. Their final product was rushed and sloppy, to say the
least. In all fairness to Chris, he tried to work, but his group mates distracted him.
Once they were off task, it became hard for him to work and concentrate.
Teacher/Student Observation Forms. The next step in determining Chris'
progress in literature circles is the evaluation of the data provided by the teacher
observation forms. The teacher used a grid to check off each time Chris spoke in the
conversation, with and without the role sheets. The teacher observed his group
discuss two instances during the reading of each book. In addition, the teacher made
notes regarding the discussion and any significant insights made.

This helped the

teacher determine if the conversations were fruitful and demonstrated a sound
understanding of the story. In addition, Chris recorded his own observations about his
group discussions on his group evaluation form. On this form, he was able to write
what he liked and disliked about his discussion as well as what he and his group could
do better during subsequent conversations. Again, there was space available for him
to record any insights or general comments about his group meeting. He evaluated
his group discussion twice for each book read.
The table below describes the two instances the teacher evaluated Chris'
group while he read The Mouse and the Motorcycle (1965). The roles he held are
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described to the right of the graph. The headings describe the number of times he
spoke with and without role sheets, whether he was prepared for the conversation and
if he demonstrated understanding.
Table 5

Group: The Mouse and the Motorcycle
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number of
times spoken
during
discussion

Spoke
without
relying on
role sheet

Passage Picker

Yes

Yes

11

7

Connector:

Yes

Yes

9

7

Role

Chris really seemed to enjoy this aspect of literature circles. He used many
comprehension strategies to help understand the story. Although his role sheets did not
reflect inferential meaning or well thought out connections, he was able to articulate them
quite well verbally. This is definitely where Chris shines. When another group member was
the discussion director, he always chimed in with an answer or even disagreed with another
students' response. This showed he was actively thinking during each discussion. He did not
rely heavily on the role sheets to discuss the book. Often, he led his groups on tangents that
were off topic from the role sheet; however, they were still discussing the assigned pages
from the story. For example, his group was discussing when Ralph got sucked into the
vacuum cleaner. This was in reference to a connection another group member had made
when his rat got loose in the house. After the connection was made, Chris wondered how
could a mouse possibly get stuck in a vacuum cleaner and survive. This tangent lasted about
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two minutes; yet, it was allowed by the teacher because the connection and the question were
on topic.
When Chris was the connector, he seemed excited. He did not literally read his role
sheets, yet he discussed the connections he had written. It was as if he could not formulate
the thoughts he wanted to convey using his role sheets. He actually tried to read what he
wrote, became frustrated then told his connection his own way. He discussed a connection he
made concerning his sister needing an Aspirin just the way that Keith needed one. He talked
about how his mom did not have money to go to the store to buy medicine, but she found an
old bottle in the bathroom. The entire group then began talking about how they were sick and
had to take medicine. He stimulated a conversation with his connection. His literature circle
experience was not simply reading his role sheets and moving on. When Chris spoke, the
group was engaged.
Chris' experience as the passage picker was very similar to that of the connector.
This was because his reason for choosing each passage was due to a connection he made to
his life. When he described Ralph being trapped outside his apartment complex and his own
experience being trapped outside his house, the group was completely silent and focusing on
his story. Once he was done, the group started asking him questions about his experience,
then commenting on how smart Ralph was for using the vine and a hole in the wall to return
inside. Chris has a gift for leading, and this was evident each time he spoke.
Chris evaluated himself as well as his group discussions during two other literature
circle sessions. The teacher was not able to observe Chris during every literature circle
meeting. She did not have any teacher assistants or volunteers to assist her in her
observations, and she had to observe all five groups. The self evaluation was beneficial in

Literature Circles 44
keeping the unsupervised discussions on track as well as giving the teacher some insight
regarding what went on during the discussions when the teacher was not looking. Chris
responded quite candidly when asked to rate himself on the following six points.
Everyone participates and shares in the discussion:
Session one: "Some of us have to try a little hardder"
Session two: "Evryone did their page and we talked alot"
The group is kind, supportive and considerate to all its members:
Session one: "Leo trys to support the team and do better."
Session two: "Evryone helps support eachother. There was no fighting."
Group members often ask questions for better understanding:
Session one: "All of us ask questions if we don't understand or get wrong ansers."
Session two: "We all asked questions."
Group discussion stays on topic:
Session one: "All of us stay on topic but we get a little distracted."
Session two: "We all stay on topic."
The group is energetic and enthusiastic:
Session one: "I know our group can bring their work and they are really energetic."
Session two: "The group likes to talk about the book and are energetic."
What was the best way this group worked together?
Session one: "They didn't do their work but they asked questions."
Session two: "They all did their work and tried hard to talk."
What was one problem the group had?
Session one: "3 kids did not bring [their work]."
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Session two: "I don't know any problems."
How did they solve it?
Session one: "They are going to do extra page to catch up."
Session two: "nothing we were good."
His comments reflected a group who was struggling to stay focused, but were
improving their work ethic and daily discussions. By the second time he evaluated his group;
all members completed their role sheets and were participating, to some extent, in the
conversation.
Table 6

Group: The Whipping Boy
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number f
times spoken
durin g
discussion

Spoke
without
relying on
role sheet

Discussion
Director

Yes

Yes

10

8

Word Wizard

Yes

Yes

8

5

Role

Again, Chris really seemed to enjoy the discussion aspect of this process. When the
teacher observed his group discussion, he informed her that this book was harder than the
last, but he wanted to continue to read it. He stated it was a good adventure. Chris stimulated
discussion and kept his group on track.
When Chris was the discussion director, he was very serious and expected his group
to pay attention to the group discussion. When Leo began looking out the window while
Chris was speaking, Chris very sternly told him to pay attention. The notable difference in
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his attitude warranted the teacher recording this comment on the teacher observation form.
During previous sessions, his group paid attention to him most of the time, but their minds
did wander. The teacher researcher defiantly had to train this group to be able to focus
independently. Because Chris is trying to improve his grades and work ethic, he became fed
up with the students who were pulling him down. This was the first time he asserted his
power over the group in order to make academic progress. During that session, he asked the
group the following questions:
"Why does the boy always put his nose up?"
The group responded with a couple possible answers. They thought he was stuck up because
he was the prince. They also stated that the other boy may have smelled bad. From these
answers, the teacher researcher concluded their comprehension of this story was weak.
As Chris was finishing up a question-answer session that continued on in this
manner, he put his packet down and asked a question not written on his role sheet. "How do
you think the Whipping Boy feels [when he got whipped]?" The rest of the group members
chimed in with differing opinions. Some felt he hated it and hated Prince Brat while one
group member thought he might enjoy having a "royal" duty. This conversation lasted a few
minutes and was the first the observer noted where any interest in this book was made
apparent.
When Chris was the word wizard, he chose words he was not familiar with. These
words were thoroughbred, pondered and wondered. His group discussed these words and one
group member was trying to help Chris formulate better sentences for his words. The group
spent a good five minutes coming up with interesting sentences for his words. Toward the
end, they began getting silly, and the teacher had to redirect their conversation; however, the
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teacher used this discussion as an example of how to discuss the word wizard role for the
entire class. The class had been struggling converse about this role sheet. Chris was given a
sense of pride by this. This was evident when he stated the following comment after I
discussed his session to the class. "I am improving ... you even used my group as an
example."
The following statements are those Chris made on his self observation form for, The
Whipping Boy (1986). Again, he evaluated two ofhis literature circle sessions.

Everyone participates and shares in the discussion:
Session one: "I think we got to do better in taking turns to share what we have."
Session two: "Evryry one shared. It was good."
The group is kind, supportive and considerate to all its members:
Session one: "I think we got to do better to support eachother."
Session two: "There was no fighting today."
Group members often ask questions for better understanding:
Session one: "I think we are doing good in explaining and understanding what we are
saying."
Session two: "We did good. We are good at this."
Group discussion stays on topic:
Session one: "All of us need to stay on topic of what we are talking about."
Session two: "We are better but we need to stay on topic."
The group is energetic and enthusiastic:
Session one: "We have a lot of energy."
Session two: "We like to talk about the book."
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What was the best way this group worked together?
Session one: "We talked about the book more."
Session two: "We all did our best today."
What was one problem the group had?
Session one: "Sometimes we argue."
Session two: "We argue"
How did they solve it?
Session one: "Every body try their best and do their work"
Session two: "Every one needs to talk about the book and not other things."
This group had a difficult time staying on task. This is evident from Chris' remarks.
It was difficult for all group members to remain on task when the teacher was observing other

groups. This is typical of the age group, but other groups did not have, to this extent, the
same problem. Chris' group are the lowest readers in this class, and although the books they
chose were at their instructional level, they have trouble focusing on teacher directed
assignments, let alone an assignment that allows for structured freedom. Although Chris
seemed frustrated with his group, he enjoyed the process. He really proved himself to be the
group's strength. He led the group and refocused them when necessary.
Book Quizzes. Chris took two book quizzes during this six week study. He took the
quiz after he successfully read the book and completed his role sheets and discussion. The
quizzes were taken independently and Chris was not allowed to confer with other students
while taking the test. The test format was in multiple-choice. See Appendix L for The Mouse
and the Motorcycle quiz and Appendix K for the Whipping Boy quiz. The following table
displays the correct answers versus Chris' answers to each question:
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The A1ouse and the Nfotorcycle
Correct
Answers
A

Chris'
Answers
A

'l

c

c

3.

8

B

4.

8

B

5.

A

A

6.

c

c

7.

B

B

8.

A

A

9.

c

c

10.

c

c

Number

I.
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The Whipping Boy
Number
1.

Correct
Answers
B

Chris'
Answers
B

2.

B

B

3.

B

B

4.

D

D

5.

A

A

6.

c

c

7.

c

c

8.

D

D

9.

B

B

10.

D

A

The following data demonstrates that although Chris struggled to write about the
stories, he understood what he read.

Student Reading Surveys. The following data supports that Chris' opinions about
reading changed during the six week process . Reading has never been his favorite activity,
but he tolerated it. Now Chris seems more inclined to read without being forced. His scores
reflect a student who does not love to read, but is more willing to engage in a book. A score
of a four means Chris is excited about the activity. A score of a three means that he enjoys
the activity. A score of a two means he has done the activity, but does not enjoy
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it, and finally, a score of a one means he hates the activity. See Appendix A for questions.
Table 8
Student Reading Survey
Number

Answer
before
engagmg m
literature
circles

Answer after
engagmg m
literature
circles

1.

2

3

2.

3

3

3.

2

3

4.

3

3

5.

2

3

6.

3

3

7.

2

3

8.

2

3

9.

4

4

10.

2

2

11.

3

3

12.

1

2

13 .

2

2

14.

2

2

15.

3

3

16.

2

3

17.

2

4

18.

2

2

19.

2

2

20.

2

2
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DRA and MAP Scores. The final group of data to analyze is Chris' DRA
scores as well as his MAP scores. Because Chris was motivated to learn and read, he
became a stronger reader. See Table Nine for DRA scores and Table Ten for MAP
scores.
Table 9
DRA scores for Chris

DRALevel

Before six week
study
38

After six week
study
40

Accuracy

96%

96%

Table 10
MAP scores for Chris

MAPS Total Reading

Fall2006

Winter 2007

191

200

Based on the MAP student progress DesCartes (NWEA, 2004 ), Chris is
reading below grade level; however, he made a nine point increase. This growth
showed he can now identify complex components of plot, such as conflict and
resolution. Again, his comprehension is still literal. Chris showed growth through
the DRA assessment as well. He was able to read more fluently and provide better
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answers to the comprehension questions the second time around. He progressed from
level 38 to level 40.
George

George is one of the teacher's more difficult students. He is very sneaky and
manipulative. He is very good at giving the appearance that he is doing something,
but in reality, doing absolutely nothing. At the same time, he is competitive and
wants to do well. He will complete all his daily assignments, but he does not turn in
accurate work. He reads fluently, but has trouble understanding what he has read.
He scored a level38 on the DRA test. This means he is comprehending text at a third
grade level. He scored 201 on MAP Total Reading. This means he understands basic
plot development; however, comprehends on a very literal level. He has a hard time
answering questions that require inferential thinking.
He is a leader on the playground, but not in the classroom. He has been a
constant discipline problem all year. George does not like being the center of
attention, thus does not like to speak in front of his peers. This includes small group
discussions. If he could go to the bathroom for the entire literature circle discussion,
he would. Because he does want to do better in school, the teacher has seen reading
and writing progress throughout the year. George is a very difficult child to
understand. He puts on an act that he does not want to do well in school, but in
reality; he wants to succeed.
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George participated in every literature circle discussion. He had a strong
group that helped him: He seemed to enjoy completing the project and listening to
other students' respond to the book; however, he was not interested in
speaking much himself. The first book he chose was The Girl with the Silver Eyes
(1980). This is a difficult book, and the teacher was hesitant to let him read it. The
teacher allowed it because he had a strong group. In addition, he was able to read the
first chapter and give the teacher an adequate summary. The teacher was more
inclined to let him read The Mouse and the Motorcycle (1965), but George protested.
He really wanted to read this book.
Role Sheets. The first piece of data analyzed for George was his role sheets. These

were analyzed for completeness and evidence that he understood what he was
reading.
Table 11
The Girl with the Silver Eyes

Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

No

Yes

Illustrator

Yes

Yes
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Because of Winn Dixie
Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

Yes

Yes

Illustrator

No

Yes

Discussion
Director

Yes

Yes

George did an adequate job filling out his role sheets. They were neat,
complete and demonstrated some understanding of the book. From the role sheets,
the teacher ascertained that George understood parts of the book, but did not have the
big picture. Going to discussion group helped fill in those gaps. The following is an
example of one summary he wrote for the book, The Girl with the Silver Eyes(l980):
"Katie went to the pool then she got. out a book with telephone numbers.
The[n] she started calling. She called Eric Vanallsburg first then she called Dale
Casey she said is your birthday on September sixteenth. Then she said is your mom's
name Sandra. Dale had to go she said I will call you back later tonight or tomorrow.
She said ok."
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Out of twenty-five pages, he was only able to summarize one telephone
conversation. He was not able to pull the main ideas from the whole section; he was
only able to summarize one main idea. Obviously, this is an area of weakness for
George. In addition, his sentence structure is horrible. His word choice was poor
because he is an English Language Learner. For example, he uses "said" instead of
"asked". He understood the assignment and completed it; however, he needs to
expand his summary to cover all the main ideas in his nightly reading assignment.
As discussion director, George asked very concrete questions. It was evident
he did his reading, and asked questions based on that reading. They were not
questions that would elicit a conversation. The answers to his questions could be
directly found in the text. His understanding of questioning was limited asking about
what was directly stated in the book. None of his questions began with, "How did
you feel when ... or what do you predict ... " He did not use questioning as a strategy to
comprehend what he read. George even took the time to write the page number of the
answer in the margin. Here are some examples of his questions:
"Why did Katie make a rock jump and whack him?"
"Why did Katie dare not move?"
He asked the same types of questions when he filled out his discussion director role
sheet for the story, Because ofWinn Dixie (2000). Here are some examples:
"Who kissed Winn Dixie?"
"What shook the trailer?"
"Who has a fear of thunderstorms?"
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As word wizard, George chose unfamiliar words. His three words for the
story, The Girl with the Silver Eyes, were conscious, mutter, and peculiar. The three
words he chose for the book, Because ofWinn Dixie, were preacher, retriever and
experience. The teacher was surprised at how well he was able to correctly
formulate sentences using these words. The following three sentences were written
after he defined the word using a dictionary.
"She was conscious of the color of his eyes."
"John muttered something in my ear."
"No one plays with you because you are odd."
"My brother is a preacher in the church."
"My sister has a golden retriever."
"I have experience on a lot of things."
He was able to formulate excellent sentences, which evoked suspicion from the
teacher. When the teacher asked him if he copied the sentences directly from the
dictionary or book, he said, "No." The teacher checked up on him, and it seemed as if
he was telling the truth. George has cheated before, so it was important for the
teacher to follow up on any suspicions she had. He has historically been able to write
isolated sentences very well. The problem arises when he tries to write a paragraph
or a story.
George did not complete his connector role sheet for the story, The Girl with
the Silver Eyes. He did make three connections; however, he failed to write the type
of connection he made. All three were text-to-self connections. The first two were
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very simple, literal connections; yet, his third gave some insight into George. He
wrote:
"People did not like her because she was different. On the first day of school, people
said I was different."
Although this was a very simple connection, it required more thought than, "I
dropped sugar just like Katie dropped sugar."
He made one quality connection to the story, Because ofWinn Dixie:
"A girl wants to buy a goldfish. I bought a goldfish but it died."
It is obvious that his connections are literal and he is not able to articulate his

emotional connections to the book. George was looking for connections to record, he
was not using connecting as a strategy to comprehend the story.
George's illustration for the book, The Girl with the Silver Eyes (1980), was
creative. He illustrated how Katie's mother's boyfriend, who was an alcoholic and
smoked cigarettes. His boarder symbolism was a cigarette and then the word myth.
George drew this to illustrate how cigarettes are bad for your health and it is a myth
that they are not.
His illustrator role sheet, for the story Because of Winn Dixie (2000), was
incomplete. He did not draw a symbol boarder. The picture depicted the birthday
party of which Opal was invited. There were no details and the only character drawn
was Opal. At best, the teacher can ascertain that he knew there was a birthday party,
but was not sure what else was happening in the story; however, this is an example of
his laziness and not his lack of understanding.
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For the story, The Girl with the Silver Eyes, George picked two passages the
elicited a text-to-self connection. First, he chose a passage that reminded him of a
time his brother gave him bread to feed the pigeons. The next passage reminded him
of a time when a stranger called to him, and he told him, "No." Then he ran away.
These passages were not very important to the story, but George was allowed to
choose passages that brought fourth a personal connection.
For the story, Because ofWinn Dixie, George picked two good passages. The
first passage talked about a girl who wants to play with boys and the boys tell her no.
He chose this passage because he found it to be funny. The next passage talked about
how the boys judged the girl and the girl walked away from them. He was impressed
that she did not fight back. Overall, his passages demonstrated more literal
comprehension of the story. There was very little critical thinking happening for
George.
George completed most of his role sheets as the teacher asked. The teacher's
main concern was his lack of effort and ability to think critically about the text.

Project Rubric. Each child was required to complete a culminating project. A
score of 1, 2 or 3 was below average. A Score of 4, 5 or 6 is satisfactory work.
Finally, score of7, 8 or 9 was excellent work.
Process:
Has a clear vision of final product: 7
Properly organized to complete the product: 7
Managed time wisely: 8
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Acquired needed knowledge base: 6
Communicated efforts with teacher: 9
Product:
Format: 6
Mechanics of speaking and writing: 8
Organization and structure: 8
Creativity: 8
Demonstrates Knowledge: 7
Overall, George did a great job on his project. He brought in supplies and tried very
hard to make his project look presentable. He was not the leader, but he did his fair
chare of the work required to complete the project.
Teacher/Student Observation Forms. The same process was used to analyze
George's interactions in each discussion as Chris. The table below describes the two
instances the teacher evaluated George's group while he read The Girl with the Silver
Eyes (1980). The roles he held are described to the right of the graph. The headings
describe the number oftimes he spoke with and without role sheets, whether he was
prepared for the conversation and if he demonstrated understanding.
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Table 12

Group: The Girl with the Silver Eyes
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number f
tim e , p ken
during
discussion

Spoke
without
relying on
role sheet

Illustrator:

Yes

Yes

4

1

Passage
Picker:

Yes

Yes

5

2

Role

George was reluctant to speak in any literature circle session; however, he did
listen. George had many student leaders in his group. He benefited from hearing
their responses. The teacher noted, "George always seems to be paying attention to
the other student's comments. It is as if he is learning how to think about the book.
He is afraid to talk about the book. He does not want to be viewed as incompetent by
his peers."
As illustrator, he had to be prompted to speak. He showed his picture to the
group and the group was able to figure out \Vhat section of the story he illustrated.
Many students in the group complimented his picture and told him he did a good job.
He answered one student's literal question about the book, and provided a page
number for the rest of the group to also locate the answer. This was quite an
accomplishment for George.
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As passage picker, he spoke more. He shared all of his passages and the
reason for choosing each passage.

When he spoke of the instance when a stranger

spoke to him, the other students were very interested to hear his story. The
conversation was allowed by the teacher, but had to be redirected after about five
minutes because the students were off topic. The teacher noted on her form, "When
George prompted a discussion, he began to smile. I have not observed him smile
once during this process." The teacher concluded that he felt pride in his work.
George evaluated himself as well as his group discussions during two other literature
circle sessions. The self evaluation was beneficial in keeping the unsupervised discussions
on track as well as giving the teacher some insight regarding what went on during the
discussions when the teacher was not looking. Chris responded quite candidly when asked to
rate himself on the following six points.
Everyone participates and shares in the discussion:
Session one: "Everybody in the group shares all their work."
Session two: "Everyone does their part".
The group is kind, supportive and considerate to all its members:
Session one: "The group is fun and always ready."
Session two: "I like how we all get along."
Group members often ask questions for better understanding:
Session one: "Yes we alway[ s] ask questions to understan[ d]"
Session two: "We asked questions."
Group discussion stays on topic:
Session one: "Sometimes we talk about other things then remember to talk about the book."
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Session two: "Sometimes we slow down and sometimes we don't."
The group is energetic and enthusiastic:
Session one: "We are always prepared to ask questions."
Session two: "We work hard."
What was the best way this group worked together?
Session one: "By understanding what they say."
Session two: "We were coopertive."
What was one problem the group had?
Session one: "We talked a lot and got confused."
Session two: "We were okay."
How did they solve it?
Session one: "We just talked about the group."
Session two: "We were okay."
From his comments, the teacher concluded that, on their own, this group could stay
on task and enjoyed the literature circle process. They seemed to go off topic a few times, but
were able to get themselves back on track. Again, George seemed to be more of an active
listener than an active discussion leader.
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Table 13

Group: Because ofWinn Dixie
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number of
times . poken
during
discussion

Spoke
without
relying on
role sheet

Discussion
Director

Yes

Yes

5

2

Connector

Yes

Yes

6

2

Role

Again, George was more of a listener, but he did speak more in these sessions
than in the sessions with the previous book. As discussion director, he asked his five
questions. The questions were answered quickly and each student moved around the
circle automatically. He did not call on students to take their tum. This was his
responsibility as discussion director. It was as if the other members ofhis group
sensed his intimidation to the role, and helped him out. Although, the teacher would
have liked George to assume more responsibility for his role, she was glad to see his
group supporting him, rather than putting him down.
He did speak regarding the illustration presented during this group session.
Another group member drew an awesome picture of Opal and her father sitting on the
couch talking about her mother. George commented, "That is when the Preacher told
her ten things about her mother." He was correct, and the group began listing the ten
things the preacher stated while George listened.
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The other role that the teacher observed was the connector. George read his
role sheet very quickly. The teacher noted, "I can barely understand his mumbling; he
needs to slow down and read it again." This is exactly what the teacher did. George
read his role sheet again, this time he slowed down, and allowed time for the other
members of his group to respond. When he made the connection about Opal leaving
her friends behind, and how he too had to do this, the other students in the group
talked bout how hard it would be/is to move around a lot. He was able to stimulate a
conversation with his connection.
Again, he made a comment about another student's illustration. A participant
in his group drew a poor illustration. lt was incomplete and almost illegible. He
stated, "What is this? I can't even tell what it is!" The other student fixed her work for
the next meeting, but the fact that he felt confident enough to say that to another
student was an accomplishment. On a side note, his comment was not malicious in
nature, and the other student knew she needed to fix her assignment for credit.
The following statements are those George made on his self observation form for

Because ofWinn Dixie (2000). Again, he evaluated two of his literature circle sessions.
Everyone participates and shares in the discussion:
Session one: "One group member did not complete a page so she could not discuss.''
Session two: "Everyone did good."
The group is kind, supportive and considerate to all its members:
Session one: "Yes because everyone is not mean to each other."
Session two: "We get along."
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Group members often ask questions for better understanding:
Session one: "We always ask question for better understanding of our work."
Session two: "We asked many questions."
Group discussion stays on topic:
Session one: "We pay attention to what we do on our work."
Session two: "We only talked about one other thing."
The group is energetic and enthusiastic:
Session one: "We always have energy."
Session two: "We like literature circles."
What was the best way this group worked together?
Session one: "When we discuss out work and take turns reading our work."
Session two: "When we read."
What was one problem the group had?
Session one: "Someone did not participate."
Session two: "We were okay."
How did they solve it?
Session one: "She is finishing it today."
Session two: "By scotting closer."
It is evident that this group had only minor setbacks and could work well together. It

was a good·match for George because he was able to develop a better understanding of the
book while being a silent participant. He was not the most outspoken, but he always paid
attention. He was developing comprehension strategies as he listened to other students with
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stronger comprehension skills. He will soon gain the confidence to be an active participant
during discussion time.
Book Quizzes. George took two book quizzes during this six week study. He took
the quiz after he successfully read the book and completed his role sheets and discussion.
The quizzes were taken independently and George was not allowed to confer with other
students while taking the test. The test format was in multiple-choice. See Appendix M for
the quiz about The Girl with the Silver Eyes ( 1980) and Appendix N for the quiz covering
Because of Winn Dixie (2000). The following table displays the correct answers versus
George's answers to each question
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Table 14

The Girl with the Silver_Eyes
George's
Answers

1.

Correct
Answers
B

2.

A

A

3.

D

B

4.

A

A

5.

D

c

6.

c

A

7.

D

B

8.

A

c

9.

B

D

10.

D

D

Number

c
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Because of Winn Dixie
Correct
Answers

George's
Answers

1.

c

c

2.

A

B

3.

B

B

4.

B

c

5.

c

A

6.

D

B

7.

A

c

8.

A

A

9.

c

A

10.

A

B

Number

George did not do well on either quiz. Multiple-choice quizzes have never been his strength.
This data demonstrates that George did not have a solid understanding of the main events that
in either story.

Student Reading Surveys. The following data supports that George's opinions about
reading changed during the six week process. George never liked reading. He viewed it as a
chore. Now George seems more inclined to read. His scores reflect a student who never
liked to read, but is now more willing to engage in a book. A score of a four means George is
excited about the activity. A score of a three means that he enjoys the activity. A score of a
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two means he has done the activity, but does not find a lot of enjoyment in it, and
finally, a score of a one means he hates the activity. See Appendix A for questions.
Table 15
Student Reading Survey
Number

Answer
before
engaging in
literature
circles

Answer after
engaging in
literature circles

].

2

3

2.

2

2

3.

2

3

4.

3

3

5.

2

3

6.

2

3

7.

2

3

8.

2

3

9.

2

3

10.

2

2

II.

2

3

12.

I

2

13.

2

2

14.

2

2

15.

2

3

16.

2

3

17.

2

4

18.

2

2

19.

2

2

20.

2

2
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DRA and MAP Scores. The final group of data to analyze is George's' DRA
scores as well as his MAP scores. The data shows slight improvement, but now
significant growth. See Table Sixteen for DRA scores and Table Seventeen for MAP
scores.
Table 16
DRA scores for George

DRA Level

Before six week
study
38

After six week
study
38

Accuracy

95%

96%

Table 17
MAP scores for George

MAPS Total Reading

Fall2006

Winter 2007

201

205

Based on the MAP student progress DesCartes, George is reading below grade
level; however, he made a seven point increase. This growth showed he can identify
theme, cause and effect relationships, main events and details in a story and is able to
locate information in texts. George showed minimal growth on the DRA assessment.
On the assessment, he was able to read more fluently but his responses to the
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comprehension questions were similar to his pre-test responses. His DRA level of 38
remained the same.
Julie

Julie is a bright, intuitive child who came new to Rail City School this year.
She tries very hard in all academic subjects, but has trouble writing. Most of what
she writes is difficult to understand because of word usage. She is able to read grade
level texts with ease, but for some reason does not do well on benchmark testing,
such as the DRA and MAP. At the beginning of the study, her DRA level was 40.
This is beginning fourth grade level; however, her MAPS scores were far below
district expectations: 184. Julie also struggles with any activity that requires artistic
effort. She tends to scribble and work carelessly on class projects. Overall, Julie is a
sweet and articulate child with definite gaps in her academic development. She is
willing to learn and is respected by her peers as being a caring individual.
Julie did very well with literature circles. She kept her group on track,
and was helpful to Resource students who were a part of her group. Other students in
class are not aware that she is reading below grade level because she reads aloud
beautifully and always participates in class discussions. Literature circles seemed like
to perfect way for Julie to build on her oral strengths, while developing her writing
abilities.
Role Sheets. The first piece of data analyzed for Julie was his role sheets.

These were analyzed for completeness and evidence that she understood what she
was reading.
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Table 17
Half Magic
Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

Yes

Yes

Illustrator

Yes

Yes

The Whipping Boy
Role

Complete

Passage Picker

Yes

Demonstrates
Comprehension
Yes

Summarizer

Yes

Yes

Word Wizard

Yes

Yes

Connector

Yes

Yes

Illustrator

Yes

Yes

Discussion
Director

Yes

Yes

Julie's pages were complete and demonstrated understanding. As with much
of her work, her pages were sloppy and difficult to read, but not illegible. As
summarizer, she highlighted the main events of the story. She had numerous
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grammatical and spelling errors. Here is her summarization for pages 94-121 in Half
Magic (1954):

"Mark was saying that they must have changed time, but everey thing was
alright. Mark was scared if miss Bick found the charm and she got hafe of the
wish! Jane put under her seat and droped teir hand bag and Martha got it with
the charm. Martha widh she was in theater but gast self was it the theater."
It is evident she has a clear understanding of what occurred on those pages,
but has a difficult time formulating her sentences correctly.
As passage picker, she chose passages that were important to the story. The
teacher encouraged her students to choose these types of passages. One passage she
chose from Half Magic discuses how Jane was unhappy with her new family. Julie
wrote:
"Jane was unhappy with her new family. She had wished for a new family.
She thought she has a taslim but it was the cha[r]m. Jane did not know it
because she wished she never believed in magic. Since the charm could only
give halfwishes, she believed in only halfthe magic."
Another passage she chose from The Whipping Boy (1986) discussed the prince's
feelings about running away. Julie wrote:
"I chose this paragraph some princes don't explain their feelings. And not all
princes don't travel for freedom."
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She felt these two passages were important and explained why. Although her
writing is difficult to discern, she clearly understood what she read and was able to
pull main ideas from the text and summarize them.
Julie did an excellent job as discussion director. She was able to formulate
questions that made sense and stimulated conversation. He questions could not be
answered with a few words, they required thought. The teacher was looking for her
students to formulate these types of questions. Here are some examples of her
questions from Half Magic ( 1954):
"How do you feel [about] Jane mom lying to her?''
"How do you feel about Mark teasing Jane and say 'magic isn't really real?"'
"How do you feel of Uncle Erwin fainting in the side walk?"
Here are some of her questions from The Whipping Boy:
"What do you think, 'soon as I can I aim to give you the slip means?"'
"What do you think peer means?"
"What do you think merdy means?"
It is evident that Julie had a better understanding of Half Magic (1954). Her

questions were better formulated and contained more information about the story.
Julie took information from The Whipping Boy (1986) and created questions. It was
as if she was searching for something to ask and had not used questioning as a
strategy to comprehend the story. Her questions from Half Magic demonstrated
comprehension and not simply pulling from the text to formulate a question.
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Julie chose excellent words from both books as word wizard; however, she
did not always place the words correctly in her new sentence. Here are some
examples:
"Combat ... .I combat with my sister."
"Resolute ... I resolute to pass my test."
"Resume .. .I resume my library books."
"Cobbled .. .I always go to the cobbled to fix my shoes."
"Turf... I turf the garden."
Although she understood the basic meaning of each word, she was unable to
formulate sentences that made sense. The fact that she understood the definition
demonstrates strength in her reading ability, but she needs to be able use the words
properly in a sentence.
Although the teacher worked continuously with Julie, she had a difficult time
understanding the concept behind the connector role sheet. She made connections,
but explained what happened in the book, not her connection to the story. Below are
some examples from both stories.
"Text-to-world .... They are all so embarrassed with adults around and also
with other people."
"Text-to-world ... miss hick on Saturday she told the four children to work
hard."
The teacher asked Julie what she meant by this and she stated that all teachers want
their students to work hard. Her response denotes understanding of the
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comprehension strategy, but not of the role sheet. Se needed to write what she told
the teacher on her role sheet.
Her work from The Whipping Boy (1986), demonstrates where Julie did make
a clear connection:
"Text-to-world ... People are making fun of Jennifer for what she eats, like me
how I eat with my hands."
This was her final connection. The teacher could ascertain from this last entry that
she was able to make connections and accurately complete this role sheet.
Although her pictures looked like those of a much younger child, she accurately
completed her illustrator pages. Her picture from The Whipping Boy showed Jemmy
writing the ransom note. She drew paper and a pencil as her symbolic boarder. This
symbolized the writing of the letter. Her illustration from Half Magic (1954) showed
the fight between Sir Lancelot and another character. She drew daggers as her
symbolic boarder to symbolize the fight.
Project Rubric. Each child was required to complete a culminating project. A

score of 1, 2 or 3 was below average. A score of 4, 5 or 6 is satisfactory work.
Finally, score of7, 8 or 9 was excellent work.
Process:
Has a clear vision of final product: 8
Properly organized to complete the product: 6
Managed time wisely: 8

Acquired needed knowledge base: 6
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Communicated efforts with teacher: 8
Product:
Format: 7
Mechanics of speaking and writing: 7
Organization and structure: 7
Creativity: 8
Demonstrates Knowledge: 7
Julie did a good job on her project. She brought in supplies and tried very
hard to make her project look presentable. She came up with the idea to create a
three-dimensional story map. The teacher had to show her how to neatly work with
the materials. Julie completed her project in one day and had to redo it because it was
sloppy and not presentable. The final project was well done.
Teacher/Student Observation Forms. The same process was used to analyze

Julie's interactions in each discussion as the other participants. The table below
describes the two instances the teacher evaluated Julie's group while she read Half
Magic (1954 ). The roles she held are described to the right of the graph. The

headings describe the number of times she spoke with and without role sheets,
whether she was prepared for the conversation and if she demonstrated
understanding.
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Table 19

Group: Half Magic
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number of
times spoken
during
discussion

Spoke
without
relying on
role sheet

Discussion
Director

Yes

Yes

7

3

Summarizer

Yes

Yes

9

4

Role

When the teacher observed Julie take part in literature circle discussions, Julie
was always cheerful and ready to discuss. She enjoyed talking about the books she
was reading. The teacher noted Julie telling her just that. Everyday she asked the
teacher when the class was going to discuss their books. Unfortunately, not all
members of her group shared her enthusiasm. She had to work hard to get them to
speak beyond the role sheets. Her group members wanted to be finished discussing
as soon as each student read their role sheet. Julie helped continue their
conversations. Not only was she able to expand her groups conversations beyond the
role sheets, but those conversations proved to be valuable for Julie. One student in
her group should have been placed in a GATE class, but there was no room for her.
She understood both stories quite well and was able to clarify confusing aspects of the
story as well as proofread Julie's portion ofthe final project. This person, in a sense,
became a peer tutor for Julie during this process.
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As discussion director, Julie asked all her written questions and the group
responded accordingly. She did a wonderful job keeping the group going and worked
very hard to keep the group on track. When she asked her initial question, no one
responded, so she answered the question herself. The question was, "How do you feel
about Jane's mom lying to her?" Julie responded, "It was wrong for her mom to lie to
her. Moms should always tell the truth." The group agreed and responded to all
subsequent questions. During this discussion, Julie also commented on the
illustration provided by another group member. She commented that there were a lot
of details on the paper about that section of the book.
As summarizer, she read her summary. Like Chris, she began reading what
she had written, and realized it did not make sense. She began adlibbing. She stated
what she had written, but in a more logical and coherent way. This exercise was
helpful to Julie because it helped her realize that her writing did not make sense. She
stated, "I am going to start reading aloud to edit my work." The new summary made
a lot more sense. Again, she commented on the illustrator's drawing; this time stating
that it was very neat. She also commented during the connector's share time. She too
had a similar connection. The connector spoke of another book that she had read
recently that contained magic. Julie talked about a book she read last year that had a
magic fairy. Julie helped this conversation stay on track just as she had done before.
She came to group prepared and excited to discuss.
Julie evaluated herself as well as her group discussions during two other literature
circle sessions. The self evaluation was beneficial in keeping the unsupervised discussions
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on track as well as giving the teacher some insight regarding what went on during the
discussions when the teacher was not looking. Julie responded quite candidly when asked to
rate herself on the following six points.
Everyone participates and shares in the discussion:
Session one: "They were kinda good but sometimes they talked about something else."
Session two: "They talked about everything on the papers"
The group is kind, supportive and considerate to all its members:
Session one: "The sometimes talk about something else."
Session two: "They were considerate."
Group members often ask questions for better understanding:
Session one: "They do ask questions."
Session two: "We asked questions."
Group discussion stays on topic:
Session one: "They talk about something else sometimes."
Session two: "We were staying on topic."
The group is energetic and enthusiastic:
Session one: "Yes they are energetic"
Session two: "They are happy."
What was the best way this group worked together?
Session one: "When they did not talk about something else."
Session two "We were talking about the book."
What was one problem the group had?
Session one: "Talking about something else that was not related."
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Session two: "Talking"
How did they solve it?
Session one: "We did not."
Session two: "We got back on track."
One major obstacle this group had was staying on topic. Julie tries very hard to keep
them on track, but was fmstrated. The second session seemed much better for Julie, thus
more meaningful discussion occurred.

Table 20

Group: The Whipping Boy
Conversation
demonstrated
book
understanding

Prepared for
discussion I role
sheet complete

Number of times
spoken during
discussion

Spoke
without
relying on
role sheet

Illustrator

Yes

Yes

4

1

Word Wizard

Yes

Yes

6

1

Role

As illustrator, Julie shared her drawing of Jemmy writing the letter. The
group members knew right way what she had drawn. This shows that her group was
prepared and had done their reading. They also knew why she drew the pencil and
paper. Julie was happy that her group members were able to figure out the topic of
her illustration. The teacher noted, "Julie smiled when the group began discussing
her drawing." She did not verbally participate much during this conversation. A
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group member asked, "How did you feel when Jemmy heard the prince following his
tracks?" Julie commented, "It was strange that he was following him." Julie seemed
to be paying more attention to what was being said than commenting herself because
it was helping her better understand the story.
As word wizard, she shared her words and her sentences. The group members
seemed to like the unique words she chose. During this session, Julie had to refocus
her group because they started talking about another assignment. Julie answered one
of the discussion director's questions, "Toward the end it said, 'I couldn't bare all the
yowling and bellowing.' What does this mean?'' Julie stated, "It means he did not
like all the unhappy sounds." Other group member gave their responses as well.
Again, Julie was more of an active listener than a speaker; however, she was literally
the literature circle police officer of her group. She kept her group focused.
The following statements are those made by Julie on her self observation form for
The Whipping Boy (1986). Again, she evaluated two of her literature circle sessions.

Everyone participates and shares in the discussion:
Session one: "We did an outstanding job because we did not talk while we were supposed to
discuss."
Session two: "We let each other speak."
The group is kind, supportive and considerate to all its members:
Session one: "We don't say mean stuff about other group members."
Session two: "We are all nice to each other"
Group members often ask questions for better understanding:
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Session one: "I think we need to work in this area."
Session two: "Nobody asks questions."
Group discussion stays on topic:
Session one: "We do stay on topic and relating issues."
Session two: "We talked about something else, then we stopped."
The group is energetic and enthusiastic:
Session one: "We got really excited about one question."
Session two: "We were tired today."
What was the best way this group worked together?
Session one: "When we only talked about literature circles."
Session two: "No going off task for too long."
What was one problem the group had?
Session one: "We need to ask more questions."
Session two: "We went off task a little."
How did they solve it?
Session one: "The group asked me to remind them to ask more questions."
Session two: "We got over it."
The biggest problem Julie and her group encountered was not asking questions
during discussion. They acknowledged this problem and asked Julie to help remind them.
Although the group seemed to be a little off task, they conquered this problem. That is to their
credit. Many groups struggled to stay on task during the initial literature circles rounds. It
was an adjustment to work as a group on an academic task, especially one that required
discussion with peers.
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Book Quizzes. Julie took two book quizzes during this six week study. She took the
quiz after she successfully read the book and completed her role sheets and discussion. The
quizzes were taken independently and Julie was not allowed to confer with other students
while taking the test. The test format was in multiple-choice. See Appendix 0 for the quiz
about Half Magic and Appendix K for the Whipping Boy quiz. The following table displays
the correct answers versus Julie's answers to each question:
Table 21

Half Magic

1.

Correct
Answers
A

Julie's
Answers
A

2.

D

D

3.

B

B

4.

D

B

5.

D

D

6.

c

c

7.

A

A

8.

D

D

9.

B

A

10.

D

D

Number
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. The Whipping Boy

1.

Correct
Answers
B

Julie's
Answers
B

2.

B

c

3.

B

B

4.

D

D

5.

A

A

6.

c

c

7.

c

c

8.

D

D

9.

B

B

10.

D

A

Number

Julie passed both quizzes with an eighty percent or higher. The fact that Julie scored
an eighty percent on the Half Magic quiz is very impressive considering that book was
written on a fifth grade level, according to the rating on the book's back cover. Usually, Julie
does not score well on these types of assessments. Julie completed all her assignments and
tried hard during her discussion sessions. Her hard work proved to have results. For Julie,
the discussion sessions seemed to help build her understanding of the books.

Student Reading Surveys: The following data supports that Julie's opinions about
reading did not dramatically change during the six week process. Julie always enjoyed
reading. She enjoys going to bookstores, libraries and reading during her time off. She has
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never enjoyed taking book quizzes and still does not. Julie has a positive attitude, and this
attitude helped make her literature circle experience successful. A score of a four means
Julie is excited about the activity. A score of a three means that she enjoys the activity. A
score of a two means she has done the activity, but does not find a lot of enjoyment in it, and
finally, a score of a one means she hates the activity. See Appendix A for questions.
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Table 22
Student Reading Survey
Answer after
engaging in
literature circles

1.

Answer
before
engaging in
Iiternlllre
ci rc les
4

2.

4

4

3.

3

3

4.

3

3

5.

3

3

6.

3

3

7.

3

3

8.

3

3

9.

3

3

10.

3

3

11.

2

3

12.

3

3

13.

3

3

14.

3

3

15.

3

3

16.

3

3

17.

3

4

18.

3

3

19.

2

2

20.

2

2

Number

4
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DRA and MAP Scores. The final group of data to analyze is Julie's DRA

scores as well as her MAP scores. The data shows slight improvement, but no
significant growth. See Table Twenty-three for DRA scores and Table Twenty-four
for MAP scores.
Table 23
DRA scores for Julie

DRA Level

Before six week
study
38

After six week
study
38

Accuracy

97%

97%

Table 24
MAP scores for Julie

MAPS Total Reading

Fall2006

Winter 2007

184

200

Based on the MAP student progress DesCartes (2004), Julie is reading below
grade level; however, she made a sixteen point increase. This means she understands
basic plot development; however, comprehends on a very literal level. She has a hard
time answering questions that require inferential thinking. Because she was reading
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so far below grade level in the fall, it is reasonable to assume she would have made
significant gains through out the year.

Julie showed no growth on the DRA

assessment. Her DRA level of 38 remained the same.
The final group of data to analyze is the control groups DRA and MAP
scores. The data shows slight improvement, but no significant growth.
Angel

Table 25
DRA scores for Angel

DRA Level

Before six week
study
38

After six week
study
38

Accuracy

95%

97%

Table 26
MAP scores for Angel

MAPS Total Reading

Fall2006

Winter 2007

172

185

Based on the MAP student progress DesCartes (2004), Angel is reading below
grade level; however, he made a thirteen point increase. This means he can identify
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the main idea, but has a difficult time drawing conclusions based on details. Angel
showed no growth on the DRA assessment. His DRA level of 38 remained the same.
Norma

Table 27
DRA scores for Norma

DRA Level

Before six week
study
38

After six week
study
38

98%

98%

Accuracy

Table 28
MAP scores for Norma

MAPS Total Reading

Fall2006

Winter 2007

182

200

Based on the MAP student progress DesCartes (2004), Norma is reading
below grade level; however, she made a fourteen point increase. This means she
understands basic plot development; however, comprehends on a very literal level.
She has a hard time answering questions that require inferential thinking. Norma
showed no growth on the DRA assessment. Her DRA level of 38 remained the same.
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Carlos
Table 29
DRA scores for Carlos

DRA Level

Before six week
study
38

After six week
study
40

Accuracy

97%

97%

Table 30
MAP scores for Carlos

MAPS Total Reading

Fall2006

Winter 2007

180

190

Based on the MAP student progress DesCartes (2004), Carlos is
reading below grade level; however, he made a ten point increase. This means he
understands basic plot development; however, comprehends on a very literal level.
He has a hard time answering questions that require inferential thinking

Carlos

showed growth on the DRA assessment. His DRA level of 38 rose to 40 after the six
week study.
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Summary
Data was collected from six different struggling readers: Three who
participated in literature circles and three that only participated in direct instruction
with Houghton Mifflin (2003). Data was collected from their role sheets,
teacher/student discussion records, book quizzes, reading surveys, as well as DRA and
MAP testing. This data was analyzed to see if more growth in comprehension
occurred in the students who participated in literature circles than those who only
received Houghton Mifflin instruction. Literature circles did not affect the scores of the
students DRA and MAP testing any more than those who received the direct
instruction; however, the researcher surmised that if more time were dedicated to the
study, a difference in growth would be apparent. This is due to the effort each student
to put into their literature circle work and their changed outlook on reading.
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Chapter Five
·Conclusions
Introduction
The purpose ofthis study was to investigate the effects of student-led
literature circles versus direct instruction using the Houghton Mifflin curriculum on
struggling fifth grade readers. Three struggling readers in a fifth grade classroom
took part in two rounds of literature circles. Three other students from another fifth
grade classroom took part in only direct instruction using the Houghton Mifflin
curriculum. This study took place at Rail City Elementary for six weeks. Data was
collected from their student role sheets, teacher/student discussion records, book
quizzes, reading surveys, as well as DRA and MAP testing. This data was analyzed
to see if more growth in comprehension occurred in the students who participated in
literature circles than those who only received Houghton Mifflin instruction.
Literature circles did not affect the scores of the students DRA and MAP testing any
more than those who received the direct instruction; however, the researcher surmised
that if more time were dedicated to the study, a difference in growth would be
apparent. This is due to the effort each student to put into their literature circle work
and their changed outlook on reading.
Discussion
Literature circles are a wonderful way for struggling readers to improve their
reading comprehension. The role sheets, discussions, final project and personal
choice allow these students to investigate various modalities for reading success.
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When each student filled out their role sheets, they were able to learn about
-reading comprehension strategies that good readers use, such as summarizing, making
connections, referring back to the text as the passage picker and word wizard, and
synthesizing information through the illustrator role. When these skills are
introduced through the Houghton Mifflin curriculum, they are covered through a few
practice book pages are and rarely explicitly revisited. When students read a novel as
a part of literature circle lessons, these skills are constantly being reinforced, both
through discussion and completion of role sheets. If a student has a difficult time
filling out their role sheets, they can come to discussion group and ask questions.
This leads to the next critical part of literature circles that make them a unique
and worth while experience for struggling readers: the discussion sessions. These are
critical to both the students who enjoy talking about what they have read and to the
students who are struggling with reading and are unsure about what to say.
Struggling readers benefit from hearing their peers discuss what they have read. They
get the opportunity to hear what good readers do and also clarify what may have been
misunderstood in their reading. Houghton Mifflin worksheets can not duplicate this
process. There is a place for the Houghton Mifflin basal series in the everyday
curriculum of struggling readers; however, direct instruction should not be their only
modality for learning.
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Findings

The role sheets were an important tool for all the students who participated
in literature circles, especially those students who lacked critical comprehension
strategies. The role sheets helped George, Chris and Julie focus on the
comprehension strategies good readers use. The participants showed growth in their
ability to summarize, make connections and question as they read. As Chris, Julie
and George continued to participate in literature circles, their understanding of the
comprehension strategies necessary to complete the role sheets increased.
Book conversations made a big difference for the struggling readers in this
study. George, Julie and Chris all listened to other students model critical
comprehension strategies, such as questioning. Furthermore, these students,
especially Chris and Julie, were able to verbally articulate their reactions to the
stories. These students struggle with writing, and this was a chance to demonstrate
their understanding of the text. These occasions helped build their confidence and
contributed to their feeling of success. The opportunity to discuss and learn from
peers is not present in direct instruction.
Another way students demonstrated their knowledge of the story was the book
quizzes. Although literature circles and multiple-choice questions don't seem to go
hand- in-hand, most students need to be able to demonstrate their knowledge of
literature though a multiple-choice test. It was the researcher's hope that book
discussion would help strengthen their comprehension and in turn help the students
perform better on tests. For Julie and Chris, this was the case. Both students scored
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well on their book quizzes. George, however, had a difficult time understanding the
questions, and performed poorly on both quizzes; however, he did better than he had
on past quizzes.
The most beneficial aspect of this study was choice. The students were able
to choose their topics of conversation, their books, and their final project. The
student reading surveys showed that Chris and Julie's interest in reading grew over
the six week period. In short, they were not bored with the curriculum. The teacher
saw a spark in her students that she had not seen all year. These three far-below-basic
students came to school excited to read. This experience demonstrates that if given
the opportunity to succeed, these students will complete their homework and
participate in class; and in tum, become strong, confident readers who can be
successful in school.
The findings in this study were inconclusive. The students who only received
direct instruction through Houghton Mifflin showed no greater growth on the DRA
and MAP tests than those students who participated in literature circles. However,
the researcher concluded that if more time were dedicated to the study, the students
who did participate in literature circles may improve their reading comprehension at a
faster rate than those students who did not.
Direct instruction through Houghton Mifflin is crucial for learning basic
skills; however, workbook pages do not always contribute to critical thinkers.
Students who are questioning and synthesizing as they read are thinking critically.
These comprehension strategies are constantly reinforced during students'
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participation in literature circles. In addition, the researcher found that literature
circles motivate struggling readers to read. Each student's interest in reading rose as
a direct result of their ability to choose their own books and participate in reading
groups. Since their interest in reading rose, it can be hypothesized that these students
will begin to read more often, thus improve their ability to comprehend, read fluently
and think critically. Although book discussion in the form ofliterature circles is not
the only method of reading instruction children should receive, it should be made part
of their reading curriculum.
Implications of the Study

Many teachers do not believe that literature circles are a wise use of time,
especially before standardized testing occurs in the spring. They believe that the
extra time should be spent preparing students for standardized testing though
worksheets and test preparation materials. Reading instruction and curriculum can
benefit from this study for several reasons. Two of the three students in this study
performed better on multiple choice tests during the six week study. Since this is the
format for standardized testing, book tests could be used as a form of test preparation
materials. Unlike most of these materials where the student reads one or two
passages and answers subsequent questions, literature circles actually teach the
comprehension strategies necessary for answering standardized test questions.
In addition, struggling readers feel like a member of the class. Because each
student, to a certain extent, is allowed to choose their books, the students do not feel
as if they were placed in the lower reading group. This gives the teacher an
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opportunity to work with a small group of students who are homogenously grouped
by choice. This is because most students gravitate toward what they can read. There
are always exceptions, and each group contains a small amount of heterogeneous
grouping, but this does remain true most of the time.
Limitations

As in all studies, there were limitations. One of the biggest limitations to this
study was the amount of time data was collected. There was not enough time to
collect data that would have had implications on MAP and especially DRA scores.
Another limitation was the data provided by the MAP scores. Because the initial
scores were recorded months before the study began, one can hypothesize that other
instruction, other than literature circle instruction, contributed to the increase in
points. Because this is a district benchmark, the researcher was limited by the district
regarding when she could administer the test.
Another limitation of the study was the control group. Because the researcher
had no control over the teacher's lesson plans, the researcher can not conclude that
the other instructor did not use his own creative teaching style to reach his students.
It was also difficult to ascertain whether Houghton Mifflin was used one hundred

percent of the time. Finally, in hindsight, the researcher would give both groups the
same end of the story (from the anthology) quizzes to find out if the comprehension
strategies being taught through literature circles were having any bearing on other
aspects of their reading curriculum. This would have been a better comparison,
because the other comprehension scores seemed to have limitations.
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Questions for Further Research

There are further questions that need to be examined in order to determine the
success of literature circles. Because this group of students had very little parental
support, what would happen if these students had that support? Would they come to
class better prepared to discuss and less likely to simply read their role sheets? Should
the teacher rotate discussion days? For example, each group only discussing once a
week, so the teacher can observe each book conversation, thus helping students
structure their discussions. Would their conversations be more meaningful? Or is it
better to let the students have independent days, even if some time is wasted? The
implications of literature circles can be explored in multiple ways.
Final Thoughts

This has been a difficult project for me over the course of the past
year; yet, I have learned a great deal about literature circles and how struggling
readers regard learning. These students are underestimated. If given the right venue,
they can think critically about standards based curriculum. Furthermore, I have
learned that direct instruction does have its time and place and needs to occur every
day. The question should not compare direct instruction to literature circles; rather,
the question should be, "How can direct instruction using the Houghton Mifflin
curriculum be integrated with literature circles to help struggling readers?" The basal
anthologies are not disappearing, and are mandated by most districts. If educators
can come up with creative ways for struggling students to not only to access this
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curriculum, but to think analytically, then they have given them an opportunity to
achieve.
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Appendix
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Appendix A
Elementary Reading Attitude Survey

Date- - - - - - - - - - - -- Grade - - - - - Name- - - -- - - - - - - - - - - -

1. How do you feel when you read a book on a rainy Saturday?

2. How do you feel when you read a book in school during free time?

3. How do you feel about reading for fun at home?
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4. How do you feel about getting a book for a present?

5. How do you feel about spending free time reading?

6. How do you feel about starting a new book?

7. How do you feel about reading during summer vacation?
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8. How do you feel about reading instead of playing?

9. How do you feel about going to a bookstore?

10. How do you feel about reading different kinds of books?

11 . How do you feel when the teacher asks you questions about what you
read?
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12. How do you feel about doing reading workbook pages and
worksheets?

13. How do you feel about reading in school?

14. How do you feel about reading your school books?

15. How do you feel about learning from a book?
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16. How do you feel when it time for reading class?

17. How do you feel about the stories you read in reading class?

18. How do you feel when you read out loud in class?

19. How do you feel about using a dictionary?
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20. How do you feel about taking a reading test?

GARPIBLD: c 1978 United Feam Syndicate, IDe.
Kear, D.J. & McKenna, M. C. (1999). Measuring attitude toward reading: A new tool for teachers. In S. J. Barrentine
(Ed.). Reading assessment: principles and practices for elementary teachers. A collection of articles from "The
Reading Teacher." p. 199-214. Newark, DE: International Reading Association.
Garfied Images approved for use in this document only.

Literature Circles 109

Appendix B

DISCUSSION DIRECTOR
Name: - - -- -

Group: _ __

Book: - - - - - - -- - - - - - - - - - - Assignment: Page_ to_

Date Due: - -

Your job is to make a list of five quality questions that your group might want to
discuss. Your questions must only cover your current readings. Often, the best
questions come from your own thoughts, feelings·, or concerns as you read. The best
questions begin with: How do you feel about ... How did you feel when ... What do
you predict ... YOUR QUESTIONS SHOULD NOT BE ANSWERED IN ONLY A
FEW WORDS!!! There does not have to be a right or wrong answer to your
questions. Students should give their opinions, and the group should discuss them.
As the discussion director, you should help your group share and discuss the big ideas
in the book.

1.

2.

3. - - - - - -- - - - - - -- - - -- - - - - - - - 4.

5.
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Appendix C

SUMMARIZER
Name: _ __ _ _ __ _ _ _ __

Group: ______ ___

Book: - - - - - - - - - - - - - - - - - - - - - - - - -- - - - - Assignment: Page
to _ __
Date Due: _______

Your job is to write a summary (a brief retelling) of this part of the book.
, List the characters and the setting. Write a paragraph telling the most
important events. Remember, you are telling the key points, not every
little detail. Write NEATLY and PROOFREAD your work. You will
read and discuss your summary with your group.

CHARACTERS:

SETTING:

SUMMARY:
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AppendixD

CONNECTOR
Name: --------------------

Group: _____________

Book:

--------------------------------------------Assignment: Page ___ to _ _

Date Due: - - Your job is to make connections between the book and the outside
world. This means m.aking text-to-self, text-to-world, and text-totext connections. It is not enough to simply write your connection,
you must state why. Once you are finished writing your
connection, write the type of connection you made.

1. ------------------------------------------- - -

Type of Connection: ________________
2. -----------------------------------------------

Type of Connection: ________________
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Appendix E

ILLUSTRATOR
Name: - - - - -

Group: ___________________

Book: --------------------------------------------------Assignment: Page _ _ to _ _

Date Due: - - - -

Your job is to draw anything about this evening's readings. You may draw a
character, the setting, a problem, an exciting part, a surprise, or even a
prediction. You are to put a boarder around your picture with symbols that
are important to these readings ONLY. When your group meets, don't say
anything about your drawing. Each member needs to guess the meaning of
your picture, and discuss how they think it connects to the story. When each
member has had a chance, you reveal your picture's true meaning. In
addition, tell you group why you chose to illustrate this part of the story.
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Appendix F

PASSAGE PICKER
Name: - - -

Group: _______________________

Book: --------------------------------------------Assignment: Page _ _ to _
Date Due --------- ------You job is to select parts of the story, from these readings only,
that you want to read aloud to your group. These passages can
be funny, scary, interesting, examples of good writing, show-me
statements, or parts that you thought were important to the theme
or plot. On this sheet, you need to write two to four sentences
stating why you chose these passages, and why they are
important to the book. You will read these passages as well as
discuss your reasons for choosing them with your group.

1. Page _ _ Paragraph _ _ ( T M B)
Reason for choosing:

2. Page _ _ Paragraph _ _ ( T M B)
Reason for choosing:
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Appendix G

WORD WIZARD
Name: ________

Group: _____________________

Book: ___________________________________________
Pages Read: _to __

Date Due:

Your job is to find unusual and interesting words in this evening's readings.
Look for words in the text that you don't understand or words that are not
used every day. As you read, record these words on this sheet. When you
are finished reading, use a dictionary and write the meaning of each word as
it applies to your reading.

You also need to write one complete sentence

using your word.

1. Word: _ _ _ Page: _(TMB ofpage)
Definition:

Sentence:
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Appendix H

LIST OF POSSIBLE LITERATURE CIRCLE PROJECTS:

~
~

~

TWO POSTERS ADVERTISING BOOK
READERS' THEATER PERFORMANCES

PERFORMANCES FROM A LOST SCENE IN THE BOOK
~
~
~

~
~

A SEQUAL TO THE STORY
TIME LINE OF THE STORY
NEW ENDING FOR THE BOOK

COLLAGES REPRESENTING DIFFERENT CHARACTERS

AN ARTWORK - PAINTING, SCULPTURE, POEM, MOBILE, COLLAGE, OR
DIORAMMA SUMMARIZING MAIN IDEA FROM STORY
~

NEW COVER FOR THE BOOK
~

~

LETTER RECCOMENDING BOOK TO ACQUISITIONS LIBRARIAN

~

IMPERSONATION OF CHARACTER - IN COSTUME WITH PROPS
~

~
~

INTERVIEW WITH CHARACTER

AT LEAST THREE ONE PAGE LETTERS TO OR FROM CHARACTER
STORY REWRITTEN FOR YOUNGER CHILDREN AS A PICTURE BOOK
~

~

DIARY OF CHARACTER

FAMILY TREE OF KEY CHARACTER

PLANS FOR A PARTY WITH ALL THE CHARACTERS IN THE BOOK
~
~

SONG OR DANCE ABOUT THE BOOK

NEWS BROADCAST REPORTING EVENTS FROM THE BOOK
~

GRAVESTONE AND EULOGY FOR A CHARACTER
~

A PUPPET SHOW ABOUT THE BOOK
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Appendix I

Name : ------------------

Date: - - - - - - - - - - - - - - - Teacher(s): Mrs. Gurule'

Project Title: - - - -----------

Below Avg.
1, 2, 3
1, 2, 3

P.-ocess
1. Has clear vision of final product
2. Properly organized to complete project
3. Managed time wisely

1, ~

!4. Acquired needed knowledge base

1, 2, 3

1-

[5. Comm,!micated efforts with teache~- 1, 2, 3

I

P•·oduct (Project)

II. Format

-- --- -- 3. Organization and structure

2. Mechanics of speaking/writing
4. Creativity

---

-

-

5. Demonstrates knowledge

6. Other:

-

I
I
I

I
I

I
I
I
I

I

Below Avg.
1, 2, 3

1, ~ =!

1, 2, 3
-1, 2, 3
1, 2, 3
1, 2, 3

- 1-

=r=

Total Score:

I

[xcellent
4,5,6
I 7, 8, 9
4,5,6
7, 8, 9
4, 5, 6
7, 8, 9
4, 5, 6
7, 8, 9
--4, 5, 6
7, 8, 9
==
Satisfactory I Excellent
4,5,6
7, 8, 9
4,5,6
7, 8, 9
---4, 5, 6
7, 8, 9
--4, 5, 6
7, 8, 9
4,5,6 ~
_ 7,8,9, 10
4,5,6
7,8,9
Satisfactory

-,I
1-

-

-------------
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AppendixJ
Dear fa rents,
Our Class beginning a literature circle unit. I am ver~ excited! literature circles
occur when a small group ot children choose to read a book together. These
groups meet ever~da~ to discuss what the~ have read the previous night. For this
reason, it is critical that ~our child complete his/her night!~ readings as well as
his/her role sheets. These roles rotate, allowing the students to focus on a
different comprehension strateg~ ever~ night. E_ach role is listed below:
.,( Discussion Director: Records 9uestions tor the group to answer.
.,( Connector: Connects their reading to another experience .
.,( f assage Ficker: Chooses important passages from the star~ to read
aloud .
.,( Summarizer: Records the character(s), setting(s), and main ideas tram the
reading .
.,( Word Wizard: Defines and writes a new sentence tor interesting or
pertinent words .
.,( Illustrator: Draws an interesting scene and a s~mbol border from the night!~
reading.
It ~ou have an~ 9uestions, feel tree to contact me at an~ time.
Thanks,
Mrs. Gurule'
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AppendixK

Name: ----------------Date: -----------------The Whipping Boy
1) One night in Jemmy's chamber, the Prince said that-o J emmy had a visitor.
o He was running away.
o He wanted J emmy to teach him to read.
o His crown was missing.
2) Why did Billy think that Jemmy was really a prince?
o Jemmy had been riding a horse when Billy first saw him.
o Jemmy could write and the other boy could not.
o The crown fit on Jemmy's head, but not on the other boy's.
o The other boy ate the herring, and Jemmy would not.
3) After Jemmy wrote the ransom note, Billy told him to-o cut off a lock of his hair and put it in the note.
o read it backward, from bottom to top.
o press his thumb into the ink, then onto the note.
o stuff it into the royal glove.
4) What did Jemmy suggest after the Prince refused to deliver the note?
o Jemmy would flag down a traveler on the way to the fair.
o Jemmy could leave the note near the soldiers' stable.
o Billy could wear a disguise to deliver the note.
o The rogues should use the horse as a messenger.
5) When Cutwater came in to tie up the boys, Prince Brat -o said that Jemmy was under the straw.
o gave him Jemmy's piece of apple tart.
o kicked him in the shins.
o jumped onto his back and hit him in the head.

6) What did Jemmy find that would help him go into business?
o a large tin cup
o a banged-up kettle
o a battered bird cage
o an old horsewhip
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7) Where
o
o
o
o

did the Rogues find Jemmy and Prince Brat after the boys escaped?
in the stable behind the castle
at the milk ladies stand at the fair
in the hot potato man's couch
in Petunia's cage

8) Jemmy noticed the prince was confused when Smudgeo handed him a smooth stone
o cracked the whip over his head
o flipped a coin
o put out his hand to shake
9) Billy realized that Jemmy was not the prince wheno Jemmy called out to his father at the fair.
o Jemmy himbly climbed a tree with smudge.
o he heard Jemmy talking to a rat.
o he saw the gold medallion around the princes neck.
10) When the Prince returned to the castle, the king agreed to o allow Betsy to attend school with Jemmy and the Prince.
o bring Jemmy's father to live in the castle.
o give Captain Nips a new horse and coach.
o make Petunia his official dancing bear.
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Appendix L
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Appendix M

Name: - - - - -- Date: - -- - -- - The Girl with the Silver Eyes
1) Katie
o
o
o
o

did not mix up Pastor Grooten's sermon, but she did--,
make his glasses slide up and down on his nose.
make his hair stand up.
turn the pages of her hymnal without using her hands.
open all the windows in the church.

2) What was special about Jackson Jones?
o He had one blue eye and one green eye.
o He was the star of the football team.
o He could read people's minds.
o His father was the mayor.
3) How did Katie first learn about Curtis Pharmaceuticals?
o There was a large article on the front page of the newspaper.
o Her grandmother used to talk about how it closed down.
o She heard her neighbor asking questions about it.
o She was eavesdropping on her mother's conversation.
4) Katie
o
o
o
o

chose to talk to Mrs. M because Mrs. M did not--,
get excited about Katie talking to cats.
seem to have any friends.
tell Katie to stop making objects fly around.
have special powers of her own.

5) Why was Katie suspicious of Adam Cooper?
o He never paid the paper boy on time.
o She read about him in a newspaper article.
o He always "kid" instead of Katie.
o He asked Mrs. M and Monica questions about her.

6) Why did Katie think the police were after her?
o She heard Nathan tell Monica he had called the police.
o She found out Mr. C was an undercover policeman.
o She overheard Mr. C talking to Mrs. M about her grandma's death.
o Her mother started asking strange questions about the night her
grandmother died.
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7) What did Dale Casey do that Katie could not?
o move objects as large as a car
0
fly
o move people around like puppets
o read people's minds
8) How did Jackson Jones help Katie?
o He hid her at his house.
o He helped her find Dale Casey.
o He found out what Mr. Cooper really wanted.
o He went with her to talk to the police.
9) How did Katie get Dale to meet her outside his house?
o She threw pebbles against his bedroom window.
o She created a wind in his house to get his attention.
o She had Jackson tell Dale's parents she needed his help.
o She sent a mind message to him over a phone line.
10) What did Mr. Cooper say he wanted to do for the children?
o He wanted to take them to the hospital and study them.
o He wanted to move the children and the parents to a safe place.
o He had a "cure" that would make them like other kids.
o He wanted to take them to a special school.
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Appendix N

Name: -----------------Date: ------------------Because of Winn Dixie
1) When
o
o
o
o

Opal first let Winn-Dixie into the trailer, he---,
growled and barked loudly when the preacher approached Opal
whimpered softly and cowered by the door
put his head right on the preacher's lap
knocked over the china cabinet and broke all the vases

2) What was the tenth thing the preacher told Opal about her mother?
o She had loved Opal very much.
o She had the most beautiful voice he had ever heard.
o She really hadn't wanted to have children.
o She had worked as a teacher in Naomi.
3) Miss Franny became a librarian at a very old age because---,
o her family was poor, and she needed a job at a young age
o she had asked her father for a library when she was small
o her mother had been a librarian and often took Franny to work
o she used to run a free library with her friends, using her own books
4) What was the one reason Opal suddenly did not feel so lonely in Naomi
anymore?
o The preacher had agreed to teach Sunday School classes in his home.
o She had received from Sweetie Pie her first invitation to a party.
o Two letters from old friends in Wately arrived in the mail.
o Amanda promised to introduce Opal to her three best friends at school.
5) Why did Gloria Dump want Opal to plant a tree.
o so Opal would have to keep visiting Gloria
o so Opal would have something of her very own
o to see if Opal had her mother's green thumb
o to show Opal the beauty of nature
6) One night, the preacher said that Winn-Dixie had a pathological fear of---,
o plastic bags
o church bells
o cats
o thunderstorms
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7) In the
o
o
o
o

story Miss Franny told, why did Litmus decide to make candy?
He wanted to put some sweetness into the world.
He thought it important to continue the family business.
During the war, a soldier entrusted him with a secret recipe.
He was eager to make a living working with his hands.

8) What did Opal learn about Amanda that explained why she was "pinchfaced"?
o Her brother, Carson, drowned the previous year.
o Like Opal's mother, her mother had left the family, too.
o Her father ignored her most of her life because he really wanted a boy.
o She had been once viciously attacked by a stray dog.
9) Before they left jail, Otis had been made to promise that he would--,
o leave the state and never come back
o stay out of trouble for the next ten years
o never again play his guitar on the street
o get a job within thirty days
10) While talking to her mother under Gloria Dump's mistake tree, Opal said--,
a. her heart was full all the way up
b. she often wondered if the preacher had asked her to leave
c. she and Winn-Dixie would never stop looking for her mother
d. her father had a great dad and mom
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Appendix 0
Name: - - - - -- Date: - - - - - - -

Half Magic
1) The very first thing that Jane wished for was that--,
o there would be a fire
o they were all at the beach
o she had some ice cream
o it would start raining
2) Martha wished that Carrie would --,
0

SWim

o walk
0
fly
o talk
3) When Mark made a wish, where did the children end up?
o at the north pole
o in the desert
o on a boat
o in the middle of the ocean
4) Who did the children free from the dungeon?
o King Arthur
o Sir Galahad
o Merlin
o Sir Launcelot
5) Why did Katherine start to cry at the tournament?
o Martha told her she was hateful.
o The page hit her with a stick.
o Sir Launcelot made fun of her in front of the crowd.
o She felt terrible after beating Sir Launcelot.
6) Why did everyone run away from Martha?
o She was carrying a snake.
o They thought she had killed someone.
o They thought she was a ghost.
o She looked like a monster.
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7) Because Jane did not want Mr. Smith to be her stepfather, she wished--,
o she belonged to a different family.
0
he would find another girlfriend
o her mother would not marry him.
o he had to move to Europe.
8) How did Mr. Smith get into lphigenia's house?
o He went in the back door.
o The butler was a friend of his and let him in.
o He convinced her father to let him in.
o He told her mother he was writing a book on child psychology.
9) Why didn't the children's mother tell Mr. Smith she would marry him?
o She never wanted to marry again.
o She thought he was mentally ill.
o She did not like him.
o She wanted to travel.
10) What did the children do with the charm?
o They threw it in the ocean.
o They kept it in a box in Jane's room.
o They gave it to the museum.
o They passed it on to a little girl.
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Appendix P

George Washington's Socks:

1) What was the purpose of the Adventure Club? _ __
a) To meet and talk about real adventures that people had throughout history.
b) To get away from school.
c) To meet and talk about ways they could go on hiking adventures.

2) Who were the members of the club? _ _
a) Bobby, Johnny, Lucy, Mary
b) Matt, Tony, Hooter, Q, Katie
c) Lilly, Matt, Tony, Hooter, Q, Katie

3) Who told Matt about the Legend of Lake Levart? _ __
a) Katie
b) Mrs. Carlton
c) Grandpa

4) What happened to all of the boys and Katie as they approached the boat?

a) They became entranced.
b) They fell in the water.
c) George Washington told them to get on the boat.

5) Where did the boys and Katie realize they had traveled? _ __
a) Back to the future
b) Back in time to the Civil War
c) Back in time to the Revolutionary War, 1776

6) Who did they meet? _ __
a) Corporal Hibbs and Abraham Lincoln
b) George Washington and Corporal Smith
c) Corporal Hibbs and George Washington
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7) How did George Washington help Katie? _ _
a) by picking her up after she had fallen from the boat and giving her his cape to warm her
b) by jumping in the water and then giving her CPR
c) by throwing a rope in the water and dragging her to shore

8) What was the significance of Corporal Hibbs? _ __
a) He was Grandpa's friend who was lost on Lake Levey.
b) He was scared to fight.
c) He could shoot a musket better than any other soldier.

9) Who did General Washington and his troops think the children were?

a) Actors
b Runaways
) Spies

10) How did the children finally get home? _ __
a) Boat
~ )

c

Their mind s
A ti ghter j et
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Appendix Q

The BFG
1. What time of night does Sophie first see the BFG?

C
[J

The Creepy Hour
The Dead of Night

[J The Witching Hour

C

The Mysterious Moment

2. What kind of shoes did the BFG wear?

C
C

Sandals with holes
Leather boots

[J Running shoes

C He's barefoot
3. What is the only country that the people-eating Giants do not visit?

C Turkey

c
c

rc

Japan
Greece
Wales

4. What is the BFG's secret heart's desire?

C
C
C
C

An elephant
To meet the Queen
A hi-tech dream factory
A garden of peachy fruits
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5. Where does Sophie hide from the Bloodbottler?

C In the BFG's pocket
C Behind a dream jar

C In the BFG's ear
C Inside the snozzcumber
6. Which of these was NOT one of the people-eating giants?

C The Manhugger

C The Meatmasher
C The Childchewer
C The Butcher Boy
7. What is the Fleshlumpeater's nightmare about?

C Eating "human beans"
C Jack the Giant Killer

C Loathsome snozzcumbers

r::

A Venomous Vindscreen Viper

8. Who do Sophie and the BFG ask for help?

C The Queen of England

r::

The President of America

C The United Nations

C Jack the Giant Killer
9. How are the Giants transported out of Giant Country?

C On enormous trucks
C The BFG carries them

r::

Dragged behind tanks

C Lifted by helicopter
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10. According to the story, who wrote the book you've "just finished reading"?

c
c
c
c

The BFG
Sophie
Roald Dahl
The Royal Biographer
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Appendix R

Name: ---------------Date: ---------------Where the Red Fern Grows
1) Why was Billy's life changed by the magazine the fisherman left behind?
o There was a picture of redbone coon hounds on the cover.
o His horoscope predicted he would achieve a goal very soon.
o It had an article entitled, "Ways to Earn Money."
o He saw a "Dogs for Sale" advertisement on the back pages.
2) How did Billy get a coonskin to train his pups?
o He used his three little steel traps to catch a young coon.
o His grandfather told him how to catch a coon in a homemade trap.
o He bought a coonskin with some of his leftover money.
o His father shot a coon out of in the haymow of their barn.
3) The morning Billy returned to cut down the old sycamore, he discovereda Old Dan had climbed partway up the tree and was stuck
o the Pritchard boys were trying to shoot the coon.
o his father had already cut down the tree for him.
o Old Dan and little Ann had come back to spend the night.
4) All ofthe following characteristics of Old Dan EXCEPTo he constantly wanted to play and romp
o his attitude was belligerent and tough
o he was a friendly do who loved everyone
o he would hunt only with little Ann and Billy
5) How did Billy save little Anne from drowning in the icy river water?
o He sent Old Dan home for help while he stayed with her.
o He hooked her collar with an unbent handle of the lantern.
o He climbed a tree branch over the water and reached down to her.
o He made a lasso out of an old rope.
6) Billy felt better after Rubin's death after he--o told Rubin's mother how sorry he was
o buried his ax where Rubin had been killed
o prayed for Rubin's family, especially Ranie
o secretly paid his respects to Rubin at his grave
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7) How did Billy win a small silver cup at the-championship coon hunt?
o Old Dan treed a coon faster than any other hound.
o Billy's hounds treed the most coons during the elimination round.
o Billy exhibited the best sportsmanship among the contestants.
o Little Ann won the contest for the best-looking hound.
8) During the championship coon hunt, Billy's dogs--o became dehydrated
o took a wrong turn in the woods
o had a problem with frozen feet
o turned white with a covering of ice
9) After the championship, why did Mama kneel in prayer in front of the dogs?
o They had taught Billy responsibility and determination.
o They made it possible for the family to purchase a new mule.
o They had saved Billy's lie during the blizzard.
o They had earned enough money for the family to move to town.
10) After seeing the red fern, Billy decided he--o wanted to stay on the farm
o wanted to take the fern
o didn't hurt anymore
o would return every year
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Appendix S

Group:

--.. ,_.
~

¥

~

Discussion
Director:
Name:

Word Wizard:
Name:

Summarizer:
Name:

Passage Picker:
Name:

Illustrator:
Name:

Connector:
Name:

Actively
participating
in
conversation

Prepared for
discussion I
role sheet
complete

Number of
times spoken
during
discussion

Spoke
without
relying on
role sheet
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Appendix T

Group Assessment
Names of group members: - - - - - - - - - - - - - - - Date: _ _ _ _ _ _ _ _ _ _ _ _ Pages: _______ to _______
Everyone participates and shares in discussion:

The group is kind, supportive and considerate:

The group members often ask questions for better understanding:

The group stays on topic:
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The group is energetic and enthusiastic:

What was the best way this group worked together?

What was one problem the group had?

How did they solve it?
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