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Abstract
Teacher-Directed Writing Instruction and Student-Centered Writing Instruction were
compared to determine which method was most effective in preparing middle school
students for direct writing tests. Five seventh grade Language Arts classes
participated in the study; two classes were taught using Student-Centered Writing
Instruction and three classed were taught using Teacher-Directed Writing Instruction.
In January 2003, students were given a direct writing pre-test wherein they had to
read and respond to a poem in a 52 minute poem. After four months of writing
instruction, students completed a direct writing post-test. As with the pre-test,
students read and responded to a poem in a 52 minute period. The results indicate
that more students who received Student-Centered Writing Instruction scored better
on the post-test than those who received Teacher-Directed Writing Instruction.
Student-Centered Writing Instruction promotes student experimentation with writing,
sharing between peers, and student ownership of their writing, which instilled an
overall confidence in writing. When given a direct writing test, their confidence in
their writing showed through.
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Chapter One
Introduction
Throughout their years of schooling, students must complete a variety of
direct writing tests. Students are required to write organized essays "on-demand" in
response to a prompt in order to meet district and state requirements. In a small,
southern Californian school district, students at all grade levels complete a direct
writing test during the spring semester as part of a district requirement. Statewide,
fourth and seventh grade students write an essay for the California Writing ExamStandardized Testing and Reporting Program (STAR). As part of the California High
School Exit Exam (CAHSEE, 2002), students complete a direct writing test
requiring them to compose two essays in an allotted time limit. Which approach to
writing instruction is most effective in preparing middle school students to perform
on direct writing tests? This project will build upon the research of Applebee (1990),
Atwell (1987), Graves (1983), and Calkins (1986) investigating student-centered and
teacher-directed methods of writing instruction to prepare students for direct writing
tests.
To prepare students to perform well on direct writing tests, teachers have two
primary goals: they must teach students to respond to open-ended writing prompts in
a clearly organized essay and they must train students to read a short passage, react,
and accurately respond to a writing prompt related to the reading passage. This study
will focus on the writing component of these tasks. Writing instruction can be
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delivered in either a teacher-directed or a student-centered model. A teacher-directed
method of writing instruction relies on the Six Step Writing Process (Applebee,
1990). In this process students complete six steps: prewriting, organizing,
drafting, revising, editing, and publishing. Students move linearly through the six
steps in order to complete a published response to a specific writing prompt. The
teacher instructs the student on how to complete each step and guides them as a class
through the steps of the Six Step Writing Process. All students respond to the same
writing prompt and submit preliminary and published drafts on assigned dates.
In contrast, student-centered writing instruction, including Writing Workshop
(Atwell, 1987, Calkins, 1986, Graves, 1983), provides students options in their
writing instruction. The writing itself relies on the Six Step Writing Process as its
foundation, yet students are given choice in writing topics, writing style, and the
process they complete to publish a draft. As students work to complete their writing,
the teacher supports them by providing written and verbal feedback, as well as direct
teaching lessons to help focus and enhance the students' writing. Though students are
given deadlines, writing is done at their own pace and students determine which
pieces of writing will be published in their Writing Notebook or become part of
a writing portfolio. As part of student-centered writing, students share their work with
other students while peer conferencing and sharing published pieces of writing.
Students reflect on their writing and measure their personal growth as writers.
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Both teacher-directed and student-centered writing instruction methods
develop students' writing skills. Students learn to write, revise and edit their work,
and publish final drafts. In order to write clearly and fulfill the requirements of the
direct writing test, they must learn how to think, develop ideas, and convey their
thoughts in writing within a given time limit. When direct writing test dates arrive,
which method of writing instruction will prove more successful in having groomed
and developed confident young writers?
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Chapter Two
Review of the
Literature
Writing Tests
Even as trends in education continue to shift, school accountability is a
mainstay in public education. Public officials, legislators, and communities insist
schools remain accountable for student learning. Standardized test scores are what
drive America's perspective on how well teachers are teaching and how well students
are learning. One standardized version of performance assessment is the direct
writing test. Students are required to respond to a specific writing prompt within a
given time limit. Currently 38 states measure students' writing skills using a direct
writing test (Mabry, 1999). Compared to the standardized multiple choice
test, policy makers and administrators value the direct writing test as a method of
assessment because it measure students' writing skills while encouraging more
student writing in the classroom (Cooper and Odell, 1977; White, 1990). A drawback
to direct writing tests, as Fletcher (1999) notes, is students' writing skills are assessed
in a "single moment•· (p. 108). Moss (1994) echoes Fletcher stating, "a one time
writing performance reflects a theoretical general writing ability, denying the
possibility that an author may be able to perform some tasks but not others" (p. 394).
Subsequently, teachers must provide their students with instruction to prepare them
for direct writing tests as part of their writing curriculum. The emphasis from
process shifts to product as direct writing tests become part of student assessment.
Language Arts curriculum is driven by state testing; Newkirk (2000) notes, "teachers
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are being pulled toward prompt-and-rubric teaching that bypasses the human act of
composing and the human gesture of response" (p. 41 ). Additionally, Mabry ( 1999)
argues "high-stakes direct writing assessment imposed by an outside agency may
interfere with effective writing instruction rather than enhance it" (p. 350). Teachers
and students must focus on direct writing test preparation as this form of assessment
is increasingly used in school systems. However, writing instruction methods, as
noted by Harris (1983), continually emphasize the need to teach writing processes,
diagnose problems with the process of composing, and evaluate the success of
process teaching. Teachers have to give their students the tools to be successful
writers in any situation and provide them with regular opportunities for writing in
order to be successful on direct writing tests. Teachers must prepare students for the
demands of the direct writing tests they will encounter while maintaining an effective
writing curriculum.
Writing Instruction
Which approach to writing instruction, teacher-directed or student-centered,
will best prepare students for the demands of the direct writing test? "Writing is a
complex domain that incorporates many concepts, rules, and processes" (Isaacson,
1994, p. 39). Educators such as Bartolomae and Petrosky (1986), Delpit (1992), and
Kent (1991) have argued that teachers are obligated to provide students with
opportunities to learn school discourse to help them succeed in work and school. Part
of students' school success is derived from their performance on a direct writing test.
In California. in order to graduate from high school, students must pass the California
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High School Exit Exam (CAHSEE, 2002), including a direct writing section. Students
must compose two essays within a specific time period. One essay is analytical, and
the other is either a bus iness letter or an essay that is biographical or persuasive in
nature. The standardized direct writing tests students encounter require the writer to
compose a response to an assigned topic that is "narrow and unlifelike" (Smith, 1998
p. 156). To prepare students for this state requirement, teachers must adopt a writing
instruction method that prepares students to write effectively in preparation for the
demands of a direct writing test. Hillocks (1995) describes what he believes
"characterizes effective writing instruction: (a) Writing tasks engage students in realworld problems; (b) Writing activities require a high level of peer interaction; and (c)
Teachers provide structured instructional support that approaches writing instruction
as acquiring strategies rather than acquiring 'building blocks of writing"' (p. 3 50).
Using these aspects of writing instruction as the foundation of the writing curriculum,
the teacher's instructional strategy will be either teacher-directed or student-centered
in nature. There have been few studies comparing the results of a number of classes
who have traditional (skill-based) writing program with classes that follow a process
approach (Smith, 1987). There is research however, wherein Monteith (1991) found
that children in the whole language classroom (student-centered) obtained higher
writing scores on The Stanford Achievement Test Series, Ninth Edition. (Stanford 9,
2001) than those in a skills-based classroom (teacher-centered). Both teacher-directed
and student-centered writing instruction methods utilize the aforementioned
components of writing instruction, but each in a unique way.
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The Writing Process
The writing process approach (Graves, 1983) is "a dynamic instructional
technique in which the learner is taught to focus as much attention to the process as
on the product" (p. 155). The writing process has as its focus "student ownership and
decision making as written expression develops and matures" (p. 155). The process
approach includes the following stages: planning, drafting, revising, editing, and
publishing. Marchisan and Alber (2001) offer an overview ofthese steps. As students
move through the writing process, they are offered the "security of a ready made
format (which) seems to give both the students and the teachers a sense of security"
(Baines, 1999, pg. 70).
Planning
In the planning phase, students plan what they will write. They will identify
the following aspects of their writing: purpose, subject, content, voice, and audience.
Prewriting serves as the motivation for student writing. During prewriting, teachers
may utilize demonstration and prewriting strategies including brainstorming,
clustering, and self-questioning to help students gather their ideas.
Drafting
Students begin with a draft. When they write, the student will focus on "clear
and sequential expression of content" (p. 157). While writing, students will develop
fluency in written expression. Consequently, while composing the first draft "students
should not concentrate on the mechanical aspects ofwriting" (p. 157). Mechanics will
be addressed during the editing stage.
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Revision
Students will evaluate the strengths and weaknesses ofthe form and content of
their writing and make changes based on these judgments. When students revise a
draft, they are improving a piece of writing "by looking for ways to help the paper
achieve its purpose for a particular audience in an even better way, and not to make
changes just for the sake of change" (p. 159). While revising their own writing,
students will complete a self-evaluation checklist to guide them through the revision
process. Revision is "examining suggestions, selecting those that make sense,
elaborating, and adding details or clarifying an idea or theme" (p. 160). Revision for
organization, clarity, and logic are important.
Editing
When editing a revised draft, students correct for grammar, usage, and other
mechanical errors. Direct instruction of writing skills should be used at this point to
promote effective error correction. During these lessons, teachers should only
emphasize a few writing skills at a time. Teachers and students can work
collaboratively to edit the piece while demonstrating editing procedures using student
writing samples on the overhead. "Students could be provided a checklist for
proofreading mechanics, yet they should not be held responsible for skills they have
not been taught" (p. 160). Teacher conferencing and peer editing will also help in
developing, evaluating, revising, and proofreading students' drafts.
Publishing
After completion of revising and proofreading, students are ready to publish
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their work. Publishing is an effective way to give student writing a communicative
purpose and can be an excellent tool for motivating students to engage in the writing
process. Students should have the opportunity to publish and share their work with
others. Also, teachers may consider having students maintain a writing portfolio so
that both teacher and student may monitor progress made in writing over the course
ofthe school year.
Teacher-Directed Writing Instruction
A teacher-directed process approach to writing instruction is widely accepted,
yet as noted by Applebee (1990) the process approach is not suited to every writing
project. The process approach moves students in a progression from one stage to the
next. Wartchow and Gustavson (1999) analyzed writing instruction on the upper
grades of high school and found analytical writing was stressed above all. There was
an emphas is on the customary pattern: introductory paragraph, three body paragraphs,
and a conclusion. Students came to rely on this structure and on the teacher to provide
topics and motivation.
Student-Centered Writing Instruction
In order for students to be successful in all writing situations, Applebee (1990)
argues the importance of instructional scaffolding that suggest( s) some of the features
that a more comprehensive reconceptualization of teaching will require: allowing
students to take a more active role, building on student knowledge, following a
natural sequence of thought, collaborating with students, and encouraging students to
take risks. The result of this practice is a more effective application ofthe process-
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oriented approach to writing. The Writing Workshop utilizes the steps of the writing
process, using the process as the tool to craft their own writing ideas (Ray, 1998).
Within a Writing Workshop setting, "students go beyond just moving through the
steps of the writing process" (pg.5); they are encouraged to reflect on their writing,
and support their writing through the use of writer's notebooks, genre studies, and
craft studies. They become real authors by experiencing writing as "a writer really
does: research, explore, collect, interview, talk, read. stare off into space, (and) coauthor. .. " (p. 5). Students recognize writing is not a "down the line" process; the
purpose of writing is beyond getting finished. One goal of the Writing Workshop is to
create a more authentic writer.
Conclusions
Students must develop writing skills to prepare them for direct writing tests
they will encounter and for life. As Tabachnick (1992) states, "Teachers ... must
gradually wean their students so they will become independent users of the writing
process" (pg. 25). Student writers must become confident in their writing ability and
be able to write in any writing situation. When students are faced with the challenges
of direct writing tests they must be able to draw from their writing experiences to
perform well. The role of the teacher is not only to develop writing skills, but also to
instill confidence in students as writers.
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Chapter 3
Methodology
Design
This study was designed to identify which method of writing instruction best
prepares middle school students for direct writing tests. A comparative research
design model was utilized that compared two methods of writing instructionstudent-centered and teacher-directed- within three teachers' seventh grade
Language Arts classes. Two classes taught by Miss Martin received a studentcentered writing curriculum featuring the Writing Workshop design, and two classes
taught by Mrs. Carlson and one taught by Miss Levine received a teacher-directed
writing curriculum that emphasized the Six Step Writing Process in writing
instruction.
Participants
The study was conducted at a small, southern Californian costal middle school
within five Language arts classes. Two ofthe classes featured student-centered
writing and three ofthe classes utilized teacher-directed writing instruction. There
were 161 seventh grade student participants in this study. There was an average of 33
students in each class being studied. Within each class there was little ethnic
diversity (less than 2%) and there was a similar ratio of boys to girls in each of the
five classes being studied.
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Teacher
Mrs. Carlson
TeacherDirected
Writing
Instruction
Miss Levine
TeacherDirected
Writing
Instruction
Miss Martin
StudentCentered
Writing
Instruction

Boys

Girls

Total Number of
Students

14

16

15

17

30
32

19

13

32

15

19

14

19

34
33

77 total boys

84 total girls

161 total students

Procedure
As part of the study, students were given a Writing Attitude Survey (See
Appendix A) and were required to take a pre and post direct writing test (See
Appendix C and Appendix F). These writing assessments were not added to the
Language Arts curriculum of the participating teachers, rather the researcher utilized
existing district Language Arts assessments to gather data on direct writing. In
addition to collecting data from students, the researcher interviewed the participating
teachers about their approaches to writing instruction (See Appendix B) and
conducted three classroom observations of each teacher while students were engaged
in writing instruction.
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Timeline
Student Writing Attitude Survey Conducted

January

Direct Writing Pre-Test Administered
Teacher Writing Instruction Interviews Conducted
February

Classroom Observations

March

Classroom Observations

April

Classroom Observations
Direct Writing Post-Test Administered

Student Writing Attitude Survey
The Student Writing Attitude Survey (Atwell, 2000; See Appendix A)
consisted of nine questions about students' perceptions of writing, motivations for
writing, and their personal writing history and habits. The purpose of the survey was
to identify a correlation between students' attitudes toward writing and their own
writing achievement.
Teacher Writing Instruction Interviews
Each of the participating teachers was interviewed in order to develop a clear
picture of the method of writing instruction the students received.

The responses to

these questions would determine if the method ofwriting instruction was teacherdirected or student-centered. A series of six questions was used (See Appendix B).
Within the interview the teachers described how they guide their students through the
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writing process, what types of writing are taught, and how often students write in the
seventh grade Language Arts classes.
Direct Writing Pre-Test
Students completed a pre-assessment in the form of a direct writing test in
January 2003. (See Appendix C) All ofthe classes went through the same procedure
to prepare for the direct writing test. On Day 1, the students read a poem and
analyzed its meaning using the TP-CASTT Activity (See appendix E). On Day 2,
students responded to the assigned prompt about how the setting affects the speaker's
attitude. All students had a 52 minute class period to craft their response to the
prompt. Students were permitted to use their notes from the pervious day's activity to
assist them in their writing. All of the essays were then graded by the researcher
(who is not one of the participating teachers) using a 4-point rubric (See Appendix
D). The scoring guide addressed applications, strategies, and written and oral English
language conventions for Grade 7.
During the school year each group of students received writing instruction
specific to the teacher's instructional style, either student-centered or teacher-directed.
Student-Centered Writing Instruction
Miss Martin approached writing instruction using a Writing Workshop model.
The Writing Workshop curriculum was implemented two days a week. The 52minute class periods devoted to writing featured focus lessons, quiet writing time,
peer conferencing and sharing. A focus lesson began Writing Workshop on Mondays.
This was a teacher-directed, five to fifteen minute lesson with either a standards-
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based focus or focus on common errors in student writing. "Try It!" focus lessons
were also used to expose students to new and different genres of writing as models.
Students would then emulate the author's style in their own writing.
A status-of-the-class report (Atwell, 1998) was taken the first few minutes of
class each Tuesday. This was a quick check-in with each student before writing time
began. Students would report what type of writing genre they were focusing on, their
writing topic, and their progress in the writing process. At this time the teacher could
informally assess student progress, while students could identify which of their
classmates was prepared for a peer conference.
Writing time in Miss Martin's Language Arts class lasted about 30 minutes
each of the days of the Writing Workshop curriculum. Students composed their
writing both alone and with partners during the writing time. Conferencing with
peers and teacher also occurred at this time. Students were required to write a variety
of genres and compile a writing notebook. Each six-week grading period required
students to complete two final drafts for one Free-Choice assignment and one essay
style aligned with the state writing standards. The completed writing notebook
contained a minimum oftwelve published pieces. Depending on the type of writing
assignment was being completed, students moved through one of two processes.
When writing an essay that was California State Standards-Based, Miss
Martin first provided students an overview of the writing domain. Students completed
an outline for their own writing and then began drafting their essays. Students would
then meet on the next Writing Workshop day in Peer Response Groups comprised of
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three to four students. Each student within the Peer Response Group elicited help
from his peers with particular struggles he had with his essay. The student first stated
his writing difficulty and then read his essay aloud to the group members who, in
turn, completed a feedback form with a checklist of requirements for the particular
writing domain. Also, students would identify the writer's "glow spots" (what was
done well) and "grow spots" (what needed improvement). Using this information, the
entire group worked to make changes before moving onto the next person's essay. If
a student wanted additional revision assistance from Miss Martin, she scheduled an
appointment for the student to meet with her on their own time. Using the revision
suggestions from the group, students then published their final draft.
When completing a "Free-Choice" writing assignment, students began by free
writing to generate a topic and writing genre. Miss Martin had a collection of writing
resources in her classroom students used for inspiration. After drafting, students peer
conferenced about their writing to troubleshoot the difficulties they experienced.
Sometimes a peer conference provided the opportunity for students to share their
work and simply enjoy each others' work. Students had the opportunity to have a
teacher conference about their writing if the desired. Miss Martin began the
conference by asking the student which aspect of his writing he was struggling with
and she provided appropriate feedback. During this process she took notes about
common student writing problems so she could tailor her future focus lessons to meet
her students' writing needs. Finally students published the Free-Choice writing and
decided which pieces they would include in their Writing Notebook.
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Writing was graded using a teacher developed scoring rubric based on the 4point scale utilized by scorers ofthe STAR Writing Exam (See Appendix G).
Teacher-Directed Writing Instruction
Both Mrs. Carlson and Miss Levine directed students in a more procedural
approach to writing following the Six Step Writing Process. Students followed a
process model that involved a linear process of planning, drafting or composing,
revising, proofreading or editing, and publishing. Miss Levine and Mrs. Carlson
moved their students through all phases of the writing process rigidly and as a whole
class. The teacher determined the writing periods and maintained control over topic
selection. The teacher required the students to complete writing assignments within
prescribed periods, usually lasting one week to ten days. All students wrote on the
same topic at the same time. Writing genres were determined by the teacher using the
California State Standards for Language Arts.
Once a writing topic was assigned, the teacher began the writing instruction
using whole class instruction. Brainstorming was often completed in small groups or
individually. Students shared their preliminary ideas with the entire class. From the
ideas generated during brainstorming, students began their first draft. The teacher
assigned a due date for the first draft, and on the day the first draft was due, students
began the process of peer editing. The teacher distributed a peer editing sheet that
guided students though the editing process. Typically the first draft was read and
edited by two or three students. Using the peer feedback, students began writing their
final drafts. The final draft was due two days later with corrections made. Student-
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teacher conferencing did not occur.
Students completed two writing assignments each six week grading period,
totaling 12 published drafts in a school year. Writing was graded using a scoring
rubric based on the 4-point scale utilized by scorers of the STAR Writing Exam (see
Appendix D and Appendix G).
Direct Writing Post-Test
In April the students completed a direct writing post-test. On Day 1, the
students read a poem and analyzed its meaning using the TP-CASTT activity (See
Appendix E). On Day 2, students responded to the assigned prompt about the
author's message and how it is revealed in the poem. All students had a 52 minute
class period to craft their response to the prompt. Students were permitted to use their
notes from the pervious day's activity to assist them in their writing. All of the essays
were then graded by the researcher (who is not one of the participating teachers)
using a 4-point rubric (See Appendix G). The scoring guide addressed applications,
strategies, and written and oral English language conventions for Grade 7.
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Chapter 4
Analysis and Conclusions

The scores from the pre and post direct writing tests were compared to
observe growth in student writing. Once the results of the direct writing pre-test and
post-test were gathered, a comparison was made in two areas: individual growth in
writing and percentage of improvement as a class overall to see if the method of
writing instruction the students received influenced their performance on the direct
writing test. Some other factors that were considered that may have influenced
students' achievement on the pre-test include: the writing instruction they received
prior to seventh grade and any prior experience with the Writing Workshop model.
Each direct v.-riting test was graded using a 4-point rubric with a score of "4"
equaling "Advanced" and a score of" 1" equaling "Below Basic" (See Appendix D).
The results of the pre-test for each of the five classes involved in the study are
illustrated in Figure 1.
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Figure 1
Direct Writing Pre-Test January 2003
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As Figure 1 indicates, 62% of the students who took the pre-test scored "4" or"3"
placing them at an "Advanced" or "Proficient" writing level.
After receiving three months of writing instruction, either student-centered or
teacher-directed as described in the previous chapter, students completed the posttest. The results of the post-test for each of the five classes involved in the study are
illustrated in Figure 2.
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Figure 2

Direct Writing Post-Test April2003
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Figure 2 indicates, 58% of the students who took the post-test scored "4" or"3"
placing them at an "Advanced" or "Proficient" writing level.
Limitations
Though the overall post-test writing scores are lower than the pre-test, there
are several considerations; student attitude (All seventh graders took the statewide
writing assessment just prior to the post-test), the prompt, the amount of class
discussion about the poem prior to writing, and the degree of teacher assistance. Each
of these presented a major limitation in using a single writing assessment as an
indicator for student growth.
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Reflections
Interesting, though, is examining the results of individual students to
determine if the method of writing instruction affected the student's performance on a
direct writing test. Of those students who received student-centered writing
instruction, more improved their score on the direct writing test compared to those
students who received teacher-directed writing instruction. Some students maintained
the same score on both the direct writing pre-test and the post-test, and a few
students' scores dropped. (See Figure 3)
Figure 3
Overall Student Improvement
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Ofthe students who received teacher-directed writing instruction, fewer
showed improvement, and the majority of students' scores stayed the same, though a
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few students' scores dropped.
Conclusions
As these results indicate, a greater number of students improved their direct
writing scores by receiving student-centered writing instruction. By participating in a
Writing Workshop, students were able to experiment with writing, get support from
their peers, and have more ownership over what they wrote. As a result, the students
had more confidence in their writing and were able to show writing improvement on
the direct writing test.
The Writing Workshop, common to a student-centered writing instruction
program, is not common at the middle school level. Perhaps this is the level at which
students can benefit most from exploring and experimenting with writing. Students'
attitudes toward writing, when positive, have a great impact on a student's writing
performance. When it comes time for the California High School Exit Exam and
other direct writing tests these students will encounter, they must be well-prepared to
write in high pressure situations. If they are confident in their writing, they will be
successful; our job as teachers is to help them gain that confidence by providing them
a more student-centered writing instruction model.
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Appendix A

Writing Survey
1. Are you a writer?
(If your answer is YES, then answer question 2a. If your
answer is NO, answer question 2b.)
2.

a. How did YOU learn to write?
b. How do PEOPLE learn to write?

3. Why do people write? List as many reasons as you can think of.

4. What does someone have to do or know in order to write well?

5. What kinds of writing do you like to write?

6. How do you decide what you'll write about? Where do your ideas
come from?

7 . What kinds of response help you most as a writer?

8. How often do you write at home?

9. In general, how do you feel about what you write?
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Appendix B

Teacher Interview-Writing Instruction
1. How often do students write in your Language Arts class?
2. How often are students assigned a writing assignment/essay?

3. Briefly outline the process your students go through when
completing an essay assignment.
4. How much time is spent writing in class compared to writing done
at home?

5. Do students peer edit/revise? Explain the process.
6. Do students conference with you about their writing? Describe the
process.
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Appendix C
Direct Writing Pre-Test
Write a well-organized essay that discusses and analyzes the poem's setting and its
effect on the speaker. Use examples from the poem to support your ideas.
Filling Station
Elizabeth Bishop
Oh, but it is dirty!
--this little tilling station,
oil-soaked, oil-permeated
to a disturbing, over-all
black translucency.
Be careful with tha~ match!
Father wears a dirty,
oil-soaked monkey suit
that cuts him under the arms,
and several quick and saucy
and greasy sons assist him
(it's a family tilling station),
all quite thoroughly dirty.
Do they live in the station?
It has a cement porch
behind the pumps, and on it
a set of crushed and greaseimpregnated wickerwork;
on the wicker sofa
a dirty dog, quite comfy.
Some comic books provide
the only note of color-of certain color. They lie
upon a big dim doily
draping a taboret
(part of the set), beoide
a big hirsute begonia.
Why the extraneouo plant?
Why the taboret?
Why, oh why, the doily?
(Embroidered in daisy stitch
with marguerites , I think ,
and heavy with gray crochet.)
Somebody embroid~red the doily.
Somebody waters the plant,
or oils it, maybe. Somebody
arranges the rows of cans
so that they softly say:
ESSO--SO--SO--SO
to high-strung automobiles.
Somebody loves us all.
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Appendix D
Direct Writing Pre-Test
~

Focus

Organization

Content/Style

Grammar/l lsage/
Mechanics/
Spelling

4 Advanced
Clt:arly identifies the
setting and carefully
discu sse.> its intluence
on the speaker

3 Proficient
Identities the setting and
discusses its intluence
on the speaker

2 Basic
Identities the setting and
yet does not discuss its
intluence on the speaker

Good us~ of
transitions; all
example.> support the
thesis
Includes specific
detail s and relates
them to a greater
understanding of the
poem; writer offers
insight and conveys
ideas with clarity and
sophistication
Uses cor.ventions of
grammar, usage and
mechan i-:s such as
complete sentences,
subject-\·erb
agreement,
punctuation &
cap italization; few or
no spelling errors

Some use oftransitions;
few examples support
the thesis

Few transitions ; examples
do not support the thesis

Includes some details
yet they do not fully
support the eftect ofthe
setting on the speaker of
the poem ; writer' s
insight is less clear, yet
conveys the writer's
ideas
Some conventions of
grammar, usage and
mechanics such as
complete sentences,
subject-verb agreement,
punctuation &
capitalization; some
spellin g errors

Includes some details but
is mostly summary;
argument is underdeveloped; may convey
writer's ideas, but reveals
weak control

A score of··o" is given if the response is

otl~topic

Little use of conventions
of grammar, usage and
mechanics such as
complete sentenct:s,
subject-verb agreement,
punctuation &
capitalization; many
spelling errors

or if the student does not respond.

I Below Basic
Has difticulty
identifying the
setting and does not
discuss its intluence
on the speaker
No transitions;
lacking examples to
support the thesis
Some etl'ort is made
to answer the
question, though the
arguments presented
have little clarity

Lack of conventions

in grammar, usage
and mechanics such
as complete
sentences, subjectverb agreement,
punctuation,
capitalization, &
spelling interfere in
meaning
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Appendix E

TP-CASTT Analysis

Title

Ponder the title before reading the poem

Paraphrase

Translate the poem into your own words

Connotation

Contemplate the poem for meaning beyond the
literal

Attitude

Observe both the speaker's and the poet's
attitude (tone)

Shifts

Note shifts in speakers and in attitudes

Title

Examine the title again, this time on an
interpretive level

Theme

Determine what the poem is saying

Adapted from A Guide for Advanced Placement, The College Board
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Appendix F
Direct Writing Post-Test

Using the poem "A Walk Along the Old Tracks" by Robert Kingsley, write a wellorganized essay in which you identify the author's message about the subject. Use examples
from the poem to support the author's message.
A Walk Along the Old Tracks
Robert Kinsley

When I was young they had already been
abandoned for years
overgrown with sumac and sour apple,
the iron scrapped, the wood long
gone for other things.
In summer my father would send us along them
to fetch the cows from the back pasture,
a long walk to a far off place it seemed
for boys so young. Lost again for a moment
in that simple place,
I fling apples from a stick and look for snakes
in the gullies. There is
a music to the past, the sweet tones
of perfect octaves
even though we know it was never so.
My father had to sell the farm in that near perfect time
and once old Al Shott killed a six foot rattler on the tracks.
"And when the trolly was running" he said, "you could jump
her as she went by and ride all the way to Cleveland,
and oh," he said, "what a time you could have there."
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Appendix G
Direct Writing Post-Test
~

Focus

Organization

Content/Style

Grammar/llsage/
Mechanics/
Spelling

4 Advanced
Focused on a single
theme

3 Proficient
Mainly focused on a
single theme

2 Basic
May identify a theme

I Below Basic
No theme identified

Good use of
transitions; all
examples support the
thesis
Includes specific
details and relates
them to the theme of
the poem; writer
offers insight and
conveys ideas with
clarity and
sophistication
Uses conventions of
grammar, usage and
mechanics such as
complete sentences,
subject-verb
agreement,
punctuation &
capitalization; few or
no spelling errors

Some use of transitions;
few examples support
the thesis

Few transitions ; examples
do not support the thesis

No transitions;
lacking examples to
support the thesis

Includes some details
yet they do not fully
support the theme of the
poem; writer's insight is
less clear, yet conveys
the writer' s ideas

Includes some details but
is mostly summary;
argument is underdeveloped ; may convey
writer's ideas, but reveals
weak control

Some effort is made
to answer the
question , though the
arguments presented
have little clarity

Some conventions of
grammar, usage and
mechanics such as
complete sentences,
subject-verb agreement,
punctuation &
capitalization; some
spelling errors

Little use of conventions
of grammar, usage and
mechanics such as
complete sentences,
subject-verb agreement,
punctuation &
capitalization; many
spellin g errors

A score of "O'' is given if th e response is

oft~topic

or if the student does not respond.

Lack of conventions
in grammar, usage

and mechanics such
as complete
sentences, subjectverb agreement,
punctuation,
capitalization, &
spelling interfere in
meaning
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