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CHAPTER I
THE PROBLEM AND ITS DELINEATIONS
The importance of reading ability to successful
achievement in all academic areas has elicited a great deal
of research on the subject of remedial help for those with
reading difficulties.

Numerous programs are presently being

conducted to assist poor readers to develop better reading
skills, in an effort to prevent underachievement and even
possible dropout.

Many such programs are being financed by

funds from the Federal Government made available through
channels such as Title I of the Elementary and Secondary
Education Act.

Haven descriptively states that:

Title I legislation allows great flexibility for
program development. It recognizes that localities with
low economic development standards often have low
educational standards. . .
.
Although Title I prog-ams require federal, state, and
local co-operation, the major responsibility rests upon
the local school districts. Local educators must survey
their communities to identify the educationally deprived
and their needs, design projects to meet these needs,
secure state approval of the projects, and finally put
the program in action* . .. More than 80 per cent of
Title I projects are concerned with reading and related
activities involving the total skill of communication.!

!julia M. Haven, "Title I - How the Money Is Spent
and What Services Are Provided," The Reading Teacher, XX
(January, 1967), p. 295.
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With this need in mind, the Fresno City Unified School
District has conducted such prograas since January, 1966.
I. THE PROBLEM
Statement of the problem.

The purpose of this study

was to evaluate the effectiveness of a special reading
project conducted in some elementary schools of the Fresno
City Unified School District.
Delimitations of the problem. This study concerned
itself with the Reading Opportunity Program instituted by
the Fresno City Unified School District for the 1966 to 1967
school year under the provisions of Title I of the 1966
elementary and Secondary Education Act. The participating
schools were Columbia, Franklin, Kirk, Lincoln, Lowell,
Rowell and Winchell „

It was delimited to evaluation by

consideration of the subjective reports of reading teachers
in the program, to comparison ©f reading improvement of the
control and experimental groups as measured by achievement
tests administered before and after each twelve-week session
and an analysis of achievement according to ethnic groups.
Statistical devices used were the product-moment correlation
coefficient, the analysis of variance and the t test,
Hypotheses.

The reading program referred to was

evaluated by testing the hypotheses that (1) there was no
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significant difference between experimental and control
groups in improvement of reading ability; and that (2) there
was no significant difference in the results of the program
on various ethnic groups participating,
Basic assumptions. The fundamental assumptions of
this study were that the selection processes resulted in a
reasonably valid control group, that the students in the
experimental group were all exposed fairly uniformly to the
special instructional opportunities of the reading program
and that the test data available for evaluation were valid.
Importance of the problem.

The importance of the

study may be considered both from a general and from a
specific standpoint,

First of all, a question might be

raised regarding the importance of special reading projects
such as the one under examination in this report.

On the

other hand, the author must also be able to demonstrate
what purposes can be accomplished by an evaluation of such
a project.
Francis Bacon's statement that "reading maketh the
full man"2 still seems to have much support when one

2Albert

J. Harris, "Reading," Encyclopedia Americana
(International Edition), XXIII, p. 249, citing froaTBacon.
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observes the emphasis that educationalists place upon read
ing development.

Reasons for learning to read well seem to

be summarised quite adequately by Harris who says that:
Skillful reading is one of the essentials for
in school and on the job, As one goes higher in
the amount of reading and independent study that
required increases, and it becomes progressively
vital to be able to read well.3

success
school,
is
more

Since ability to read well is so positively related to
success in education and in the occupational world, it is
not surprising that one of the stated objectives of most
reading programs is to prevent dropout and delinquency
through the development of better reading abilities. The
many reading improvement classes attended by college
students and business executives in all fields indicate that
even those who finally manage to enter higher education and
competitive occupational positions in spite of reading
disabilities often must seek help later to overcome this
deficiency in order that they may be able to deal more
efficiently with their tasks.
Changes in society and technological advances in more
recent years have revolutionized the preparation required
by our young people.

No longer is the cry, "Go West young

man, go West," an answer to the occupational search of the
older adolescent.

3Ibid

We have changed from a rural producing

society to an urban distributing one in which higher train
ing is increasingly more mandatory.

Automation has greatly

reduced the number of unskilled jobs while opening a vast
field of opportunity where advanced training and education
are required.

Diebold tells of the fears caused by auto

mation which results in large numbers of displaced persons
seeking jobs for which they are not prepared.

It is

predicted, he says, that future advances will come about so
quickly that job changes which will require retraining may
be expected three times in an average lifetime.4

All these

developments indicate an ever increasing need for the ability
to read well in order to be able to undergo the training and
retraining processes that are foreseen, with the least
possible trauma.

This leads to the obvious necessity of

finding the best means of helping youngsters overcome
reading problems in the early stages, which, of course,
calls for evaluation of the methods tried.
The technological changes in our world not only
affect occupational preparation, but other social trends as
well.

The more that automation takes over our way of life,

the shorter must become the average amount of time that the
individual spends at work since an increasing amount of the
work is done by machines, People everywhere must face the
4John

Diebold, "Facing Up to Automation," Saturday
Evening Post, September 26, 1962, pp. 26-9,
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problem of what to do with this added recreational time at
their disposal.

Becoming a knowledgeable person is not only

personally satisfying, but it also opens many social outlets
which are so important to most of us in our leisure pursuits.
Reading is the avenue by which this development of social
competence can be facilitated.

On this point Russell says:

If reading abilities and reading habits have both
personal and social significance, we must help children
not just to read well but to read habitually. Only as
he develops a habit of reading, can a person achieve
some of the independence of thought ana action that goes
with true individuality. Only then can he become a
useful member of a functioning group, a well-infoTmod
worker in his particular occupation, and a citizen
competent to think and act about basic social issues.
Both reading ability and reading interests are essential
to individual development and to society's health.5
II.

MATERIALS AND METHODOLOGY

Materials. The bulk of literature reviewed for this
study consisted of books, periodicals and other printed
materials available at the Fresno State College Library.
The professional library of the Instructional Materials
Center of the Fresno City Unified School District, libraries
of personal friends and the author's own collection of books
and periodicals also yielded some valuable information.
Descriptive materials for this report were obtained
fro® the Department of Compensatory Education Services of

sDavid

H. Russell, Children Learn to Read, (Boston:
Gina and Company, 1961), pTTT

the Fresno City Unified School District. An interview with
personnel who conducted the reading program revealed the
delineations of the project. This information was supple
mented by records consisting of forms used in initiating the
program, reports sent in by participating reading teachers
and accounts of in-service meetings that were held at
regular intervals.
Test data that were used for the evaluation of this
reading project were made available by the Department of
Guidance of the Fresno City Unified School District. These
data consisted of the scores of tests administered to both
the control and experimental groups at the beginning and
end of each twelve-week session. The ethnic distinctions
of the participants were also released.
Methodology.

Using the test scores made available,

the product-moment correlation coefficients were calculated
to indicate the degree of relationship between the special
reading opportunities of the program and improvement in
reading abilities as measured by the California Achievement
Test in Reading.

In order to determine the varying degrees

of positive response of different ethnic groups to the
program in terms of reading improvement, an analysis of
variance was done and the t test was applied.

8

III.

DEFINITIONS OF TERMS USED

Academic areas. The content subjects such as th©
social studies, sciences and communication arts and not the
more practical areas of fin© arts, physical education,
industrial arts and even mathematics.
Achievement. In the educational situation, the
successful development of skills as well as the acquisition
of knowledge in the total learning process.
Average intelligence.

Measured intellectual behavior

placing the individual tested in the intelligence range
bounded by IQ scores of 96 and 109 and in some cases due to
the absence of test scores, a similar intelligence range so
evaluated by subjective teacher observation of behavior,
Attitude.

The way in which an individual responds to

objects, persons and situations.
Control group.

A group that acts as a standard for

comparing the results of an experimental method or set of
conditions applied to an experimental group.
Delinquency. The failure of an individual to conduct
himself in accordance with socially accepted standards more
specifically known as the laws of our society.

9

Experimental group.

The group to which special

methods or conditions are applied for purposes of
experimentation or study.
Intelligence, The meaning acceptable for this study
is stated thus by Wechsler:
Intelligence, operationally defined, is the aggregate
or global capacity of an individual to act purpose
fully, to think rationally and to deal effectively with
his environment.6
When measured or tested intelligence is referred to, one can
speak only of evaluating behavior that is the overt
manifestation of intelligence.
Learning.

The relatively permanent modification of

behavior in response to conditions or stimuli in the
environment.
Retarded reader.

The definition suitable for the

purposes of this report is on© used by Strang:
A "retarded reader" has been defined as an individual
with an average or superior mental ability but a
specific weakness in the language arts area; or more
specifically, his mental age is one or more years higher
than his reading age.7

6David

Wechsler, The Measurement and Appraisal of
Adult Intelligence (BaltlfereT~T^~Wniiams IndTfTTHhs
ConTpany7"T?TSJ7~pT 7.
7Ruth

Strang, Making Better Readers (Boston: D.C.
Heath § Company, 1957), p. 59.

Remedial reading. Special help to students with
reading difficulties, usually given individually ©r in small
groups.
Underachievement. Educational growth or learning
acquired at a rate that is considerably slower than is
commensurate with mental ability.
IV.

ORGANIZATION OF THE STUDY

Including this chapter which deals with the
delineation of the problem under consideration, this report
divides quite logically into five main categories. A review
of the more recent literature that is pertinent to the
various aspects of the problem follows this chapter. The
third chapter which gives a description of the project that
is being evaluated is succeeded by the chapter which puts
forth the statistical evidences in a design that tests the
hypotheses that have been advanced. The final chapter
reports the conclusions made by the author as a Tesult of
the findings, Implications of the study and recommendations
for further study.

CHAPTER II
REVIEW OF LITERATURE
The vast number o£ books and the profusion of
articles in educational journals and periodicals dealing
with reading problems and efforts to alleviate the® is as
indication of the importance of reading today. This thought
is supported by Strang when she says:
Reading is a means to an end--finding out something
we want to know* learning t© do something we want to do,
or getting pleasure or a sens© of adventure fro® the
reading. To do this it is necessary to master the
mechanics of reading and to learn the approaches,
vocabulary and special skills needed in different
fields. Then we shall be able to read for information
and understanding, for entertainment, for sheer enjoy
ment, and for personal growth,1
The problem of this study concerns the evaluation of
a particular program set up to help overcome reading
difficulties.

Literature on the evaluation of such programs

is rather limited, however, the ©valuator must become
informed on all the aspects surrounding the problem as well.
This present study required an examination of the whole
approach to reading problems in our schools today.
This review of literature begins with a look at the
retarded reader and some of the causes of his problem

*Ruth Strang, Making Better Readers (Boston: D. C.
Heath § Company, 1957J7 p. 59.
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followed by a survey of various approaches to remedial and
corrective reading programs and concludes with a few
references to the evaluation of such programs. Although the
literature reviewed here is by no means exhaustive, it was
considered an adequate background for the consideration of
this present study.
I. LITERATURE ON THE RETARDED READER
A concise definition has already been given of the
term "retarded reader" with respect to educational classi
fication.

We must realize* however* that the experienced

remedial reading teacher sees many things beyond this brief
definition.

Klausner minced no words when she said:

The remedial reading student usually has a history of
failure. He is discouraged, apathetic* or hostile*
according to his personality. He thinks the teacher
doesn't want to and/or can't help him, or that he him
self doesn't want or need help. His pride has suffered*
not only from failure* but fro® being put into this
special classification. He is afraid--that maybe he
really is "dumb/* or of the new situation* new teacher*
reading machines, diagnostic tests. ... His person
ality may be thorny and unpleasant. Habits of wiggling*
squirming* spittin when he speaks* picking off scabs and
pulling out hair, neglected runny nose* frequent
belching, and rude or sarcastic remarks may make him
very difficult to like.2

2Dorothy

Chenoweth Klausner* "Screening and Develop
meat of the Reading Teacher/' Reading and Inquiry,
International Reading Association Conference Proceedings,
Vol. X (New York: Scholastic Magazines, 1965)* p. 553.
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With this unattractive, yet pathetic figure in mind one
wonders what the prognosis for his future might be*

Blair

found that "there is considerable evidence available that
failure in reading may frequently be a contributing cause of
juvenile delinquency and all sorts of antisocial behavior."3
In the same vein Strang said:
Failure to read is a warning signal. It is often
associated with delinquency and emotional disturbance.
According to one report, three-fourths of the delinquent
youngsters brought to court were two or more years
retarded in reading. Some were practically non-readers.
This does not mean, of course, that every poor reader
is headed toward delinquency. But just to be a poor
reader among other boys and girls of the same age is
often a source of emotional disturbance and dissatis
faction with school,*
Educational psychology has taught us that certain
predisposing elements of the inherited genes and stimuli
from the environment have interacted to cause the develop
ment of the personality of each individual*

The retarded

reader, then, must be a product of heredity and of the
environment as well. Newton has suasmarized some of the
forces that impinge upon youngsters which often result in
reading disabilities. He says that:
Causes of poor reading are frequently many. Among
the physical causes are poor vision, hearing, speech,
and general health. Emotional handicaps are usually

3Glenn

Myers Blair, piaj^pstic and Remedial Teaching
(New York: The MacMillan Company, 1956), p. 1Z.
^Strang, op* cit., p. 106*
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more difficult to discover and remedy than are physical
ones. Low mental ability and brain injury tend to limit
reading achievement.
Among the causes of poor reading which may be
attributed to the school are crowded classrooms, a
shortage of experienced teachers, and ineffective
teaching. By inculcating an adverse set of moral
values, by failing to maintain sensible discipline, and
by setting a poor example, the home often fosters poor
reading.5
Since physical and emotional causes of reading disabilities
are not within the scope of programs such as is being
examined in this study, no further elaboration will be mad®
on them here.

This leads us logically to those factors in

the home and in the school which stand in the way of good
reading development.
Home
Studies have shown
in i iii causes
I .nil of
i reading
I
n in iinffw problems.
iniBiwwirajiwanaaw
.I •

••

II •» HH MI

II HIT

U. II IB
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that most disabled readers come from culturally and socially
deprived homes.

Their plight is described by Gertrude

Whipple who says that:
Most of the families live from hand to mouth. Their
incomes are low and many fail to find employment at all,
The parents cannot plan their future, or that ©f their
children. In desperate straits some move about within
the city, seeking to better themselves and many of
their children do not stay in a given school long
enough to benefit from the educational program.
The children reflect the homes from which they come.
They show no preparation or motivation for school»
Their parents have had little education, and some see

SJ.

Roy Newton, Reading in Your School (New York:
McGraw-Hill Book Company, WM), pTTl*
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no need of educating their children. In their meager
homes are few, if any, books, magazines or newspapers.
The children have little opportunity to hear good
English. Instead, they hear poor speech patterns,
characteristic errors, and a very limited vocabulary.6
To this dreary picture Marion Monroe adds the details of
language deprivation that result.

She says these tired,

frustrated parents have little time to talk to their young
children or read thea stories and tell them about pictures
or even to answer their questions. She concluded with the
thought that *'a child who lacks a normal stimulus to enter
family conversation is deprived not only of growth in
language but of many life values.
In comparing the typical background of an under
privileged child to that of the middle class youngster,
Sears says that in the case of the former;
The school is pictured as a place in which one must
be quiet and do what the teacher says. The teacher is
not depicted as having any positive guidance or teaching
function; rather she is some sort of a jailor who wants
the children to be quiet and to conform; to do what she
says. No future rewards are suggested to the child for
his conformity. Rather, the emphasis is on the fact
that if he does not conform, he will get into trouble;

^Gertrude Whipple, 'The Culturally and Socially
Deprived Reader," The Underachiever in Reading Proceedings
of the Annual Conference on Reading Held at the University
of Chicago, XXIV (December, 1962), p. 129.
^Marion Monroe, Growing Into Reading. (New York;
Scott Foresman and Company, 1951), p. 9Z.
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the mother will hear about it and she will be angry.8
On the other hand, the middle class child is taught to see
the school as a place where the teacher will gradually guide
him in learning the things he desires to know. lie sees the
opportunity of making his parents happy if he does learn
well in school, while the underprivileged child sees the
teacher merely as a confining informer and entertains no
thought of happy parents as a result of his learning some
thing in a place he has not even come to see as a learning
situation.9
In many of these homes conditions prevail that make
it especially difficult for boys to achieve when they corns
to school.

Newton indicated that:

Boys naturally look to their fathers as the epitome
of manliness. Yet in many families the mother is better
educated, better dressed, handles the family income,
makes the majority of social decisions, and, in short,
gives at least the outward indication of being the head
of the household. In such a situation a boy is scarcely
motivated to emulate his father's academic or intel
lectual accomplishments.**3
One is left with the feeling that the school faces a rather
hopeless situation, to which Newton adds teat:

8Pauline

Sneddon Sears, "Reading and the Sense of
Competence," Clarement Reeding Conference Yearbook, 196S,
Vol. XXIX, p.TF;
9lbid.,

p. 26.

10Newton,

0£, cit», p. 33.
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Home life in yet another area is working at cross
purposes to school and reading instruction. Many
parents seemingly lack an understanding of sensible
parental discipline. A child who is allowed to do
pretty much as he pleases in the early formative years
is faced with a serious adjustment problem when he
enters school. ... A firm, but not harsh, parental
discipline effectively bridges the gap between home and
school by conditioning boys and girls to the orderly
behavior necessary to school learning.ii
With these backgrounds in mind there is the growing
realization that these children do not really have a chance
when they come to school.

It is also a disquieting thought

that these same disabling forces will continue to have an
effect on the budding student. Yet one can hardly fail to
note the challenge that the field of remedial reading holds
for educators who are interested in helping where the needs
are the greatest.
School contributions to reading problems. Statistics
show that we have more retarded readers in our schools
today than ever before, and there must be reasons for this.
Reference has already been made to crowding conditions and
shortages of well qualified teachers, both of which make for
less than optimum learning conditions in our schools.
Newton brings out the point that;
Chronological promotion, compulsory attendance, and
the social necessity of obtaining an education have
contributed to the establishment of a changed school

nIbid.,

p. 32
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population which is characterized by wide differences
in reading ability,12
II. LITERATURE ON SPECIAL READING PROGRAMS
The problem of ameliorating reading disabilities is
obviously the responsibility of the educators who must
decide the means to employ.

Harris felt that youngsters who

are only moderately retarded in reading can receive enough
help in classes where instruction is improved, with some
special help after school and during vacation. The more
retarded should be treated on an individual basis, with help
offered according to each need and with individual strengths
being recognized.^3
Individualized reading.

A philosophy of reading

teaching that seems to be in beeping with the needs of the
retarded reader is that expressed by Hunt who said:
The individualized reading program is based on the
premise that a child's pattern of learning cannot be
predetermined in either rat© or manner md can best b®
guided within a highly flexible
»""iff *»»
considerable pupil choice and teacher judgement.«
12lbid., p. 37.
l^Albert J. Harris, "Helping the Slow
Who Is
,
T
Educationally Deprived." SS5^,^8J^g^0i' " ™ei ?ork:
Reading Association Conference Proceedings. Vol. X (New tort
Scholastic Magazines, 1965), p. 175.
14i r Hunt Jr., "Philosophy of Individualized
Reading," Reading a£d Inauir^ International Reaing
Associalion*Xonference"TTOC@edings, Vol. X (New TO.
Scholastic Magazines, 196S), p. 140•

19

There seems to be general agreement among reading
authorities that individualized reading instruction is
necessary for retarded readers.

Florence A. Nelson expressed

this opinion by saying that:
Although small group instruction may be appropriate
for working on common skills from time to time, the
individualized approach to classroom instruction appears
to be best suited to meet the needs of retarded readers
in corrective and remedial reading classes.*5
Similar support to the individualized approach to reading
was given by Witty and Xopel," Fay17 and by Helen X.
Smith.18

Mahaffey also emphasized this point with relation

to Title I remedial programs, saying:
Highly individualized instruction In small classes
ranging from about eight to fifteen pupils, is charac
teristic of Title I remedial programs for pupils who are
extremely retarded in reading and language skills.

lsFlorence

A. Nelson, "Testing and Teaching the
Retarded Reader," The Underachiever in Reading, Proceedings
of the Annual Conference*^SmeadiSg He"!IT iFw® University
of Chicago, XXIV (December, 1962), p. 144.
16Paul

Witty and David Kopel, Reading
Educative Process (Boston: Ginn and Company, 1939), p. 91.
17Leo

C. Fay, Improving the Teaching of Reading By
Teacher Experimentation, Bulletin of the ochool of Educa
tion, Indiana University, September, 1958, p. 34.
"Helen X. Smith, "Corrective and Remedial Instruc
tion," The Underachieyer in Reading., ^^ni^Sisitv of*
Annual Co5ferenciTo5n^^
13 at the University of
Chicago, XXIV (December, 1962), p. 41.
"James P. Mahaffey, "Title I Readingft
South Carolina," The Reading. Teacher, XX (January,
),
p. 332.
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ffhile Olson and Hughes did not favor general individual
ization of reading instruction, they agreed that "deprived
children show some responsiveness to special

"20

treatment*

Duration of special programs. If special treatment
of reading problems is planned, a decision must he made
regarding the length of time that such programs should run.
Gurnoy reported that individualized reading on a short-tern
basis of three months had had a significantly positive
effect on attitudes toward reading but that improvements in
reading level were not significant.2^-

Fay reported on

programs that were sixty-one days, fifteen weeks and one
year in length, all of which were claimed to have been
successful.22
Wedean reported on a six-week reading program in
which basic skills wore taught.

She maintained that gains

were statistically significant and that a two-year study of
the program indicated that these skills were not only

c Olson and B. 0. Hughes, "Concepts of Growth:
Their S i J ! i f U e £ S " o ? 1 . . d » ™ , " 5 & S S I 2 L . * "
(October, 1944), p. 62.
20w

21David cumey, "The Effect of an Individual Beading
uavia bur#
Attitude Toward Reading, The
Program on Reading Level and
277-80
Beading Teacher, XIX (January, 1966), p. 2
77 80.
72Fay, op. eft., PP• 39-49.
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retained but also extended into other areas,23

Such research

supports the short-terra character of many Title I projects.
Special reading teachers.

In planning a reading

program, the personnel required must be carefully considered.
Austin and Morrison conducted a survey of 795 school
systems and found that most remedial instruction was being
given by classroom teachers,24 but that almost all districts
recommended the employment of special reading teachers.25
For educators who need to select special reading teachers,
Mackie and Engle's list of important traits presented by
KlausneT should be of interest:
1) Sympathetic and understanding attitude
2) Warm, approachable, and friendly manner
3) Spirit of cooperation and helpfulness
4) Genuine love of and interest in people
5) Faith in the dignity and worth of a person regard
less of social position or handicap
6) Enthusiasm
7) Optimistic, idealistic, yet practical attitude
8) Keen-thinking, intellectually alert mind
9) Emotional maturity
10) Tolerance, kindness, patience and tact
To which experienced teachers would add a sense of

23Shirley

Ullman Wedeen, "A Two-Year Basic Skills
Study," Journal of Reading, X (January, 196?), pp. 231-237.
24Mary

C. Austin and Coleman Morrison, The First R:
The Harvard Report on Reading
York7~TKe~RacfliTTah"Tompany, 1963J, p. 166,
25Ibid„,

p. 129.

humor, perseverance, courtesy, and a strong stomach.2*
Relations with the home.

In view of the effect of

home backgrounds on the retarded reader, establishing a
favorable relationship with parents is one of the important
tasks of the special reading teacher. Strang gave some
helpful ideas on how parents might be of help.

She said that

parents should show love to the child, but at the same time
have him learn to do things for himself in order to learn
independence.22

Too often independence without the

demonstrations of love are the portion of deprived children.
Brueckner and Bond share the feelings that parents
can help overcome learning disabilities *

They recommended

that:
Parents should demonstrate an interest in their
child's progress. They should encourage the child to
read but they should avoid placing pressure upon him.
The parents should listen to their child read, and they
should read some of the material that he reads so that
they can discuss it with him® They can take him to
places of interest and discuss what they see in orderto build backgrounds for materials that the child will
read. .. . They should let the child see them read so
that he knows that reading is important to adults.
26Dorothy

Chenweth Klausner, "Screening and Develop
ment of the Remedial Teacher," Jouraal of Reg||ng, £ C«ay,
r> e;«:? ritine T>itors and Supervisors of education
In Local
• G5i51f55S!F
Printing Office), pp. 40-1.
22Strang,

op. cit., p. 4.

Century-Crofts^ Inc., l^SSTT^*

Many of these suggestions might be difficult in the home of
the disadvantaged youngster, but some of them can be
applied even there.

However, these writers continued with

some pointers that are quite possible in the under
privileged home, saying that:
If the child has too much work to do at home, this
should be pointed out to the parents. If he is losing
valuable rest time because of unwise use of television
- is
»- allowed to
- stay out too lfte at night,
OT because Lhe
or
the proper recommendations should be made.29
Relationship x*ith the pupil.

Close relationships

between the special reading teacher and the pupil are even
more important than those with the home.

It is here that

the success or failure of the program seems to lie. Strang
said that:
The way in which a teacher uses any method, and the
pupil-teacher relation are of utmost importance in
children's learning to read. Desirable behavior should
be rewarded as soon as possible in the way that is
really rewarding to the individual child. The better
the pupil likes the teacher, the more effective will be
her approval. The teacher's attitude of optimism,
patience, understanding of the way children are thinking
and feeling, and recognition of individual differences
underlie the success of a specific method.5"
Building positive attitudes.

Helen K. Smith felt the

need to make remedial reading meaningful to students by
explaining to them how certain activities were geared to

29Ibid.
30Strang,

op. cit., P» I9
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help them overcome their weaknesses.3! She also considered
experiences of success as very important in building a
healthy self-concept and suggested that:
Records of progress, such as the number of words
learned, the number of books read, the percentage
correct on comprehension questions, and the number of
words read per minute, often point out success to the
student.
She also saw the need for developing independence in reading
as part of this self-image.33
Sheldon shared this concern for the development of a
positive self-concept on the part of the retarded reader.
He emphasized that the learner should expect success, but
should be taught to set realistic goals. He said a sense of
personal worth needs to be acquired through encouragement
and recognition.

A value system in agreement with accepted

standards also should be taught those who have not been
exposed to such in their deprived conditions.3^
Similar comments as those already mentioned regarding

31Smith,

o£. cit., P«

32ibid.,

p.

43«

33Ibid.

D.
Inqulry°fIntornatlo;
Culturally Disadvantaged, f5_5g*M3B|Vol. x (New
al Reading Association Center
2J9
York: Scholastic Magazines,
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attitudinal development, were voiced by Shepherd,35
Robinson36 and Yoakim.3?

Witty added that changes of

attitude would be very slow since they had formed over a
long period of time.58

He also noted the need for supplying

reading material "which is worthy of being read."39

Blair

quoted Thorndyke and Lewin as favoring the approach of
placing the development of reading skill as a secondary
motive in favor of one that is pleasant to the student and
eventually the satisfying of the pleasant motive will create
an appeal for reading.40
Methods and innovations in teaching reading. Many
authorities have cited examples of specific methods and
innovations used in developing better reading.

Patricia J.

Marks said that:

35David

L. Shepherd, "Evaluating Materials for
Remedial Instruction," Challenge and Experiment in Reading,
International Reading AFsoTTdl;ion ^nrel^nce^7oceeaiFgT,
Vol. VII (New York: Scholastic Magazines, 1962), pp. 193-5.
36Helen

M. Robinson, "Personality and Reading,"
Modern Educational Problems (Washington D.C.: American
c^iH^i'^rTJii^5tron;TT?^T, PP. 87-99.
37Gerald

Alan Yoaki®, Reading and Study (New York;
The MacMillan Company, 1921), p.295.
38Paul

Witty and David Kopel, op• cit., p. 105.

39Ibid.,

p. 59.

40Blair,

op. cit., p. 124.
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Another step in getting underachievers to read is to
allow one or two students to read a favorite story
orally to the class. I am ever amazed at the child who
has reading difficulties, but who consistently wants to
read to his peers. . ., Therefore, if he can read
orally following a preparation period at a level where
there is complete success, he is encouraged to read.*1
Flierel studied 385 pupils in K-6 to determine
whether favorite television programs could be utilized in
the classroom.

She concluded from her study that:

Teacher acceptance of a favorite TV program gives the
teacher a positive psychological identification with the
student. It becomes a nondirective avenue to increasing
leisure reading around these interests.42
Schwab tried a project in remedial reading for fifth
grade youngsters whose parents were in the service. He had
students organize into battalions and do research in
preparation for simulated attack on an island in the
Pacific.

There was great enthusiasm for and interest in

reading in order to play the game.43

41Patricia

J. Marks, "Methods of Stimulating the
Reluctant Reader," The Underachiever in Reading, Proceedings
of the Annual Conference on Reading HeTd at the University
of Chicago, 1962, XXIV (December, 1962), p. 151.
42Nina

T. Flierel, "Using Television Interests to
Build Reading," New Frontiers in Reading, International
Readinc Association ConferenceProceedings, Vol. V (New York:
Scholastic Magazines, 1960), p. 12*.
43Fred

Schwab, "Motivation in Remedial Reading," The
Reading Teacher, XX (April, 1967), pp. 626-7.
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Lorena A. Anderson described a Title I reading
program in which:
Such activities as nature walks or trips were planned
to study wild turkeys, the squirrels, and other native
animals. Several townspeople aided in building an
interest in the wild foliage, in conservation, natural
resources and coal mining by giving lectures, providing
demonstrations and organising camping trips.*4
Julia M. Haven referred to the frequent use of
teacher aides and non-professional assistants in Title I
projects in order to assist the teacher in giving "individu
alized and small-group assistance to children."4^
Materials for teaching reading.

A consideration of

new methods is hardly separable from new materials used in
teaching.

Gans noted that:

We are in the midst of the age of hard selling. New
materials for the beginning reading period have reached
such a state of proliferation that it is impossible to
keep abreast. It is claimed that each system fits
accepted theories, has been proven by research to fit
the needs of youngsters of all manner of learning
characteristics, and is the final panacea for the
teaching of reading.46
Yet authorities agree that great value can accrue from the
judicious use of new devices and aids.

Although Spache

44Lorena

A. Anderson, "Reading in Appalachia," The
Reading Teacher, XX (January, 1967), p. 304.
45Julia

M. Haven, "Title I - How the Money Is Spent
and What Services Are Provided," The Reading Teacher, XX
(January, 1967), p. 296.
46Rftma

The

Reading

Gans. "Misspent Funds and the Consequences,"
Teacher, XX (Xpril* 1967), p. S97,

believes that competence in the teaching o£ reading cannot
be replaced by any machines or devices, he says that:
Audio-visual aids may be extremely useful in provid
ing background experience or practice in a certain
skill, but they can never become a basic approach to
reading.47
He enlarges upon this thought in a more positive manner when
he says that:
Perhaps the most widely recognised value of audio
visual aids is in their provision of common experiences
as a basis for reading. Some of the devices can provide
a great variety of vicarious experiences, both of
emotional and informational types. Because of the
light, color and movement, there is an element of
intrinsic motivation and attention-getting in many
audio-visual aids. Furthermore, when used effectively
these devises may contribute to promoting the interests
and tastes of pupils.48
Rauch, on the other hand, seemed to be concerned that
too little use would be made of modern media and he urges
teachers to "remember students can learn from other media
than the printed page." He encourages the use of "trips,
television, radio, films, recordings, overhead projectors,
transparencies, cartoons, filmstrips, magazine and news
paper illustrations:49

H®

this approach would be

47George

D. Spache, Toward Better Reading (Champaign,
Illinois: Garrard Press, 1963), p. 393,
48Ibid.,
49sidney

p. 392.

J. Rauch, "Ten Guidlines for Teaching th©
Disadvantaged,"
* (*/. 1967), p. 538.
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especially useful in clarifying word and concept meanings.5®
In connection with materials, Blair stated that
emphasis should be placed on the fact that:
The backbone of a good remedial or developmental
reading program is a good reading library. ... A
school which purports to be carrying on a good reading
program should have available for pupil use thousands of
books dealing with a tremendous range of subjects and
of all levels of difficulty.51
After finding that many six-year olds in a classroom
of deprived children could write the names of the Beatles
when they could not even write their own names, Emma
Schiefman analysed the vocabulary of ten of their most
popular songs and found:
A total vocabulary of 173 words used a total of 1,072
times. Of these 173 words, 139 appear on Dolch's word
list of 684 words of controlled vocabulary for
children's reading.52
Noting that the vocabulary used is not vulgar or suggestive,
she seriously suggests the use of Boatle materials and
similar popular interests as a means of reaching dis
advantaged children.

She defends this proposal by saying:

The true significance of a classroom use of the
Beatles--or their equivalent--is that we make use of
some of the experience of the disadvantaged child. We
don't reject everything he brings to school.1,3

SOlbid., P.
51Blair,

537«

op. clt., p. 174.

52Emma

Shiefman, "The Beatles? Yeah J Yeah I Yeah',"
The Grade Teacher, XIX (October, 1965), p. 31.
53lbid., p. 33.
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Ruth Strang greatly favors the use of the tape
recorder in teaching reading.

She notes that "it serves as

a stimulus to more effective reporting of ideas gained from
reading," and at the same time helps the pupil to evaluate
his own progress in oral reading,54
Interest in reading is often lacking because of an
impoverished experiential background. Jean E. Lowrie feels,
as many others do, that Audio-visual materials may prove
very helpful in stimulating interest among reluctant and
inattentive readers.55
Wilson did work with sixth grade children using a
language laboratory for oral reading practice.

He reported

gains in accuracy, enthusiasm of pupils and growth in selfevaluation.5$

This method would be adaptable for younger

children on an individual basis with the use of a tape
recorder operated by the teacher.
Eleanor M. Johnson tempers our thinking with respect
to the new materials and aides on the market with her
statement that:

54Strang,
55Jean

OJ3. cit,, p. 187,

E. Lowrie, "Helping the Reluctant Reader,"

The Underachiever in Reading, Proceedings of the Annual

of Chicago,

1962, XXIV (December, 1962), pp. 109-115.
56Robert

M. Wilson, "Oral Reading Is Fun," The
Reading Teacher, XIX (October, 1965), pp. 41-3.
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The way in which these multi-media are used will
determine whether they will help improve the quality o£
learning or become fads and bandwagons in the edu
cational parage. If we have the imagination to come up
with practical ideas for their utilization and the
wisdom to evaluate them for their real value, then
these materials can supply possible techniques for
individualized learning.
There is no panacea in the solution of our educational
problems. New media can assist, but the heart of the
educative process is still the relationship between the
mature teacher and the immature learner.57
III.

LITERATURE ON THE EVALUATION OF
READING PROGRAMS

An important aspect of all remedial reading programs
is the evaluation of their effectiveness as a basis for
modifications where necessary.

Mahaffey stated that:

No one single evaluative instrument has been used in
Title I reading programs. The procedures have included
standardized and informal tests, combined with the use
of teacher judgement checklists and narrative records.
As a vital part of the teaching plan, these procedures
have encouraged modifications in instruction during
rather than following the program. Both effective and
ineffective methods have been recognized, and in one
system an entirely new direction was taken in the
corrective program as a result of an on-going evaluation
of reading achievement over several months.
From his own experience in evaluating a reading
program Comstock pointed out that:

57Eleanor

M. Johnson, "Guidelines for Evaluating New
Instructional Programs/' The Reading Teacher, XX (April,
1967), p. 602,
58Mahaf£ey,

0£* Sll'' PP*
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The results which are most gratifying are the
comments from both teachers and pupils that the children
are now adjusting satisfactorily in the classroom or
that certain youngsters are now being challenged or are
developing more interest and appreciation of reading.
Our most common problems seem to be (1) keeping class
room teachers aware of skills that can be sharpened by
a few sessions of individual help and (2) keeping them
aware of the lack of capability which no amount of
special help can correct.59
The special reading teacher, obviously one of the key
persons in the special reading program, also comes in for a
share of evaluation.

Ruth Strang listed the important

functions of reading specialists and these might be a guide
in measuring the effectiveness of any special reading
teachers.

These functions are?

1. To help teachers improve the reading instruction
in their classes encourage them to share successful
methods, suggesting other procedures, supplying practice
materials and books their students need, conducting
faculty meetings and voluntary study groups dealing with
reading«
2. To work with seriously retarded readers in small
groups and individually.
3. To work with administrators and curriculum people
in providing experiences the pupils need--books that
make sense to them, first hand experiences in their
community, a school atmosphere of working together and
learning successfully.
4. To interpret the reading program to the public and
gain'the citizens' support.6"
Co-operation between the reading teacher and classroom

59Aldythe

T. Coastock, "Remedial Reading Teachers Where Do You Find Them," The Reading. Teacher, XX (April,
1967), pp. 630-31.
^"Strang, op» £*£••» P* *58.
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teachers is also a keynote of success,

Newton said that to

foster this:
The classroom teacher of students selected for
special instruction should be kept informed throughout
the instruction period. The attitude, "Now the reading
teacher is working with him, he is out of my hands,"
should be avoided at all costs, Indeed, there is much
that the elementary classroom teacher and the secondary
subject-matter teacher can do to compliment remedial
instruction.61

Austin and Morrison voiced their concern over the
lack of sufficient efforts "to integrate the instruction a
child received in the corrective program with that to be
given him when he returned to his regular classroom,'**2
Their analysis of the problem suggested that:
The lack of cooperation seemed to stem from three
sources: (1) a belief that the reading teacher could not
offer any aid, (2) petty rivalry, and (3) the inability
of reading personnel to enlist the cooperation of
principals and teachers. Based upon their own inter
views and observations, the study staff reached the
conclusion that the "blame" cannot be placed entirely
on either the reading teachers or the principals and
teachers. Perhaps there is a need to train future
reading specialists in the art of diplomacy. Such a
specialist should realize that while she may posess a
great deal of knowledge, she must "sell" herself and
her program.**3

***Newton, o p « cit«, p* 151.
62Austin

and Morrison, o£. cit,, p. 126,

63Austin

and Morrison, 0£. cit., p. 128.
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IV.

SUMMARY

The literature reviewed in this chapter has numerous
implications for those involved in remedial programs for
pupils with reading disabilities.

These involvements

relate to the problem of the retarded reader himselff the
means employed in an effort to alleviate his difficulties
and the evaluation of such organized endeavors.
Authorities in the field of reading are agreed that
there are unique backgrounds and influences that tend to
contribute to the problems of retarded readers.

These

consist of deprivations and disadvantages experienced in
their impoverished homes as well as pressures resulting
from a changing society and even inadequacies in instruction
received in schools.
In view of the importance of reading to the success
of the individual in our modern world, there is an increas
ing need for special programs to help those with problems
in reading.

Most prominent educators emphasize the need

for an individualized approach in dealing with severely
retarded readers,

Good relations with the home and

especially with the pupils are considered of great
importance.

A study of the use of new materials revealed

the general opinion that their success is dependent upon
the way they are used.

The good reading teacher is

considered the key to success in the special reading
program.
The evaluation of reading programs was regarded as
very essential, both as an on-going process and as an
appraisal of the end results.

With constant evaluation

taking place it is possible to make Important modifications
during the progress of a project.

Appraisal of the final

results is necessary in order to determine the merits of
continuing a program.

Such evaluation should include the

objective examination of test data as well as a review of
possible attitudinal changes that might have been brought
about by the special treatment.

CHAPTER III
DESCRIPTION OF THE PROGRAM
A description of the various phases of the reading
program under examination in this study is necessary in
order to understand its evaluation.

This account includes

a brief review of the legislative backgrounds, the main
particulars of local planning and an account of the
operation of the program in the schools.
I.

LEGISLATIVE BACKGROUNDS OF THE PROGRAM

The Elementary and Secondary Education Act of 1965
was enacted in order to make Federal funds available "to
meet serious educational needs at the elementary and
secondary education level."1

Title I of this act provides

for "financial assistance to local education agencies for
the education of children of low•*income families•
The provisions of this legislation were intended to
be very adaptable to the specific needs of each locality.
In ^ review covering the various ramifications of this
program it was stated that:

Vol

^'Elementary and Secondary Education Act of 1965,"
°Tional and Administrative News,
Ilf tSt: pfsf; MS?t^TOnTJKIngXoipany, 1966), p^ms
^Ibid., p. 3844,
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oince citle I funds will be used in school districts
in almost all the counties of the Nation, the principles
governing the use of funds must remain flexible in order
that the funds may be best used in each school district-whether the district be urban or rural, or whether the
disadvantaged children be concentrated in certain areas
of a school district or evenly distributed throughout
the district. The same principles which apply to
schools in a city of more than a million residents can
not be applied to those in a small town or a rural
area. The specific types of programs and projects which
will best meet the special needs of the children in any
specific school district can best be ascertained at the
local level.3
II.

LOCAL PLANNING OF THE PROGRAM

Implementation of the Reading Opportunity Program
conducted by the Fresno City Unified School District was
assigned to the Department of Compensatory Education
Services directed by Arthur G. Carlson.

Reading Coordinator,

Gloria Anderson and Coordinator of the Department of
Compensatory Education Services, Evelynne C. Walker were
made responsible for supervising and coordinating the
project (see Appendix A).
The 1966-67 reading program was set up in seven
elementary schools, namely, Columbia, Franklin, Kirk,
Lincoln, Lowell, Rowell and Winchell.

Because of faculty

changes, the program was discontinued during the year in the
Lincoln and Rowell schools.

3Ibid.,

p. 3846,

Since the program being evaluated in this study was
proceeded by a similar one conducted from January to June
of 1966, the planning was done at that time in a joint
meeting of the coordinators and the reading teachers that
were assigned to the project.

With the help of background

information built on such authorities as Burton,* Harris5
and Kottraeyer,6 objectives of the program, organizational
framework, definition of reading teacher roles and guide
lines for the implementation of the program were drawn up
(see Appendix A, p. 70).
Preliminary selection of the pupils to be recommended
for the program was to be made by the classroom teachers and
the principals, listing pupils who had average or above
average intellectual abilities and no serious emotional
problems but who were identified as potential dropouts.
Four or five groups of between five and seven pupils each
were to be scheduled to work with the reading teacher for
approximately forty minutes each day, leaving Friday

4William H. Burton, Reading teteE
(Indianapolis: The Bobbs-MerHlTuompany, inc., lysoj,
pp. 449-586.

•'Albert J Harris, How To Increase Reading Ability
(K» Yor£? ^t»ns?"r.;n-I5d^o.p.ny, ml)), pl.Trmt.
ft
Company, 1959).
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afternoons open for in-service meetings at the Department of
Compensatory Education Services (see Appendix A, p. 71),
The reading teachers were assigned to the various
schools in the program where they cooperated with the
principal and the faculty in the usual requirements of the
school with respect to time of duty, absence notification
and attendance at faculty meetings (see Appendix A, p, 72),
They were responsible for "selling" and implementing the
program in their own particular schools*
III.

OPERATION OF THE PROGRAM

The description of the operation of the program
begins with a coverage of the various duties of the reading
teacher.

After this a review is given of some of the

methods and materials used, followed by a brief account of
some evaluative techniques applied by the teachers.
Initiation of the program.

The first step of the

reading teacher in introducing the program was to arrange a
meeting with the principal and the classroom teachers whose
pupils were to be involved in the reading program. After
reviewing the philosophy of the program, the criteria for
the selection of students were carefully explained and plans
were made for the submission of lists of pupils that the
classroom teachers and the principal would recommend.
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Referrals were to be made on all pupils thought eligible on
the b asis of selection criteria, regardless of limitations
as to th e number that would finally be accommodated,

A form

for teacher evaluation of pupil problems was also required
by the r eading teacher (see Appendix B, p. 77 for forms used
for referral and evaluation).
Pupil selection by reading teacher.

The reading

teacher arranged to test all the pupils recommended for the
program as early as possible, using the California Achievewent Test in Reading as the instrument.

After reviewing the

cumulative folders of the pupils in order to learn their
backgrounds, each child was personally interviewed by the
reading teacher.

A "Student Interest Inventory" was

completed by the reading teacher and the initial observations
of the child were recorded.

At this time a simple oral

reading test was also administered.

The device used for

this purpose was constructed by one of the reading teachers.
Short selections from the middle section of each grade
level of the Ginn Basic Readers and from other suitable
graded materials such as the Weekly Reader, were duplicated
with a book copier and suitably mounted.

After interpreting

all the information yielded by test scores, cumulative
folders and interviews, the reading teacher selected those
pupils who she judged would be most likely to benefit from
the special approaches of the reading program.

Parent notification.

The parents of each child

selected to participate in the reading program were sent a
letter composed by the principal and the reading teacher,
explaining the program and stating that their child had been
selected for this opportunity.

Parent approval was not

asked but if violent disapproval was voiced, it was agreed
that such a child would then be replaced by another one
selected from those not chosen.

By highlighting the

inherent privilege of participation in the special reading
classes, it was found that few, if any, parents objected to
having their children in the program.
Class scheduling.

The reading teacher arranged the

pupils selected for the program into four or five groups
each composed of five to seven pupils and filed her weekly
schedule (see Appendix B, p. 81) with the program coordi
nators (see Figure 1, p. 42).

Groups met with the reading

teacher daily for an average of forty minutes.

The duration

of each term was twelve weeks, which allowed for three such
sessions to be conducted in the school year, each with a
new set of participants.
The typical reading period.

Since the children in

the program usually displayed deficiencies in oral language
ability, approximately ten minutes at the beginning of the
period were generally spent in sharing experinnces, telling

FIGURE I
TYPICAL READING GROUPS OF THE PROGRAM

about a book read or relating anything that was important to
the pupil at the moment.

This was followed by activities

geared to develop skills and help overcome the reading
difficulties that had earlier been diagnosed by the tests
and observations.

The aim was to individualize this part of

the instruction as much as possible, but it was often found
that these retarded readers needed to develop basic skills
and study habits before independent work was possible.
Before the children returned to their own rooms, a short
period of time was customarily used in evaluating and show
ing what each of them had done that day.?
Employment of novel methods of instruction. The
retarded reader is a child with whom traditional methods of
instruction in the classroom have failed; therefore new and
different approaches are needed in the special reading
program.

The teachers read widely and used their ingenuity

to make the experiences in the special reading period as
interesting as possible.
A language development activity that proved very
successful consisted of working with bread dough which the
teacher brought to school.

Bach child was supplied a piece

of dough on some waxed paper.

After flouring their hands

^Statement by Mildred Wylie, reading teacher,
personal interview, July 6, 1967.
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the children pinched, worked, swelled and even tasted the
dough.

A natural discussion developed around the activity,

including guessing at the ingredients.

When the vocabulary

was well developed orally, a chart with the names of the
ingredients was used to relate the spoken words to their
printed form, thus developing a reading vocabulary. An
interesting comment by the teacher was that Caucasian
children made loaves, Mexican-Americans made tortillas and
a Negro child pinched off pieces of dough saying that he was
making biscuits because his mother made many of them every
day.

The climax of this activity was reached when each

child's picture was taken with a polaroid camera8 (see
Figure 2, p. 45).
One of the methods often used to create interest in
reading among younger children is to compose a story in the
class about some object that is well known to the children.
Finding something that the disadvantaged children of the
reading program could really identify with was sometimes
difficult.

One of the many successful stories that were

developed centered around bubble gum. The teacher supplied
each child with a piece of fresh bubble gum at the beginning
of the activity.
at length.

This was smelled, chewed and talked about

Then the teacher wrote the story from what the

8Ibid.

FIGURE II
CHILDREN PARTICIPATING IN THE DOUGH ACTIVITY
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children said, accepting and writing down their faulty
expressions so as not to squelch their eager participation#
After the experience the gum was cheerfully dropped into the
waste basket because each child was given a new piece to
take home to chew after school® (see Figure 3, p. 47).
Authorities in the field of reading have begun to
look with favor on the use of entertainment materials in the
instructional program.

An activity that proved successful

in the present program involved the use of comic strips
such as "Peanuts" and "Nancy."

The conversation was all cut

out before the strips were theriaofaxed.

After the pieces

were cut apart and jumbled, the pupils were allowed to
choose sections and arrange them in any sequence and write
their own story or dialogue with teacher assistance in
spelling.

The new comic strips were then fashioned into a

book and shared in their regular classrooms10 (see Figure
4, p. 48).
The reading teachers always remained on the alert for
new ideas that could be applied in the reading program in
order to afford a variety of experiences whereby they could
stimulate interest in reading and develop better language
skills.

Many valuable suggestions were gleaned fro® books

9Ibid.
10Ibid.

Tim chews and chews.
He can soon blow a bubble.
The bubble will be little at first,
It will get big.
It will get bigger and bigger!

Plop, plop!
The big bubble went plop.
It went all over his face.
He could not get it off.
It was sticky.
Oh, oh he could not see.
What would he do?
FIGURE III
EXCERPTS FROM "TIM AND THE BUBBLE GUM"
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I »m dreaming
that I'm sick.

I woke up and
saw a bird
flying away.

lay down
jad was mad
it the bird.

FIGURE IV
SAMPLE OF "PEANUTS" COMIC STRIP
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and periodicals while the weekly in-service meetings
provided an opportunity to share worthwhile ideas and to
discuss what outstanding people in the field of remedial
reading instruction and research could contribute to the
reading program.
Using new materials.

The program was well supplied

with the necessary materials to stimulate interest in
reading and help develop and practice skills.

For individu

alized reading a variety of printed materials were available.
These included numerous new basic readers with controlled
vocabularies and raulti-ethnic illustrations, library books
of varied interests and grade levels, graded Readers'
Digests and Primary SRA and Webster Reading kits. Language
masters were found to be very useful in teaching vocabulary.
These are cards with a magnetic tape and space to print a
word and illustrate it. The word is then recorded on the
tape by running the card through a special recorder. After
the card has been played as often as necessary to learn the
word, the printing and illustration can be erased and the
card reused.

The E.D.I, reading machine, a pacer, was also

used to some extent.

Besides these aids there was the

wealth of reading material made by the teacher and pupils.
Maklng

home contacts •

Some of the time in the daily

U
teacher was to be allocated to home
schedule of each reading
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visitation.

In this way it was possible to help the parents

understand the need for encouragement at home, and, in some
cases, to teach them how they might help their children
develop sound study habits and work with them in overcoming
reading problems.
The parents contacted wer© usually found to be very
interested in the help their children were receiving. The
Mexican-American parents were usually of the laborer class
and had very little education themselves. They were very
anxious that their children should receive a better education
which would hopefully lead to better employment.

Among

Negroes it was not uncommon for the mother to have a better
education than the father, though it was usually very
limited for both.

The Caucasian fathers were mostly

unskilled workers, and parents usually both had had some high
school.

Many broken homes were represented and large num

bers of the families lived on some kind of welfare
assistance.

Every parent contact was carefully evaluated

(see Appendix B, p. 82) with the particular, recorded on a
for. provided for this purpose.

A good knowledge of the

hone backgrounds of the children was found helpful in plan
ning activities that wore meaningful.
£ caress. At the end of a twelve-week
Evaluation of
«ic \n the program as well as those who had
term, all the pupils in tne v &
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been recommended by the teachers but not selected by the
reading teacher were given another for® of the California
Achievement Test in Reading.

From these scores the degree

of improvement in reading level was noted and it was also
possible to compare these gains with those of similar
students who had not been in the program.

Each teacher also

wrote a report analyzing the effects of the program on some
of the participants in her special classes.
IV.

SUMMARY

This chapter has briefly considered the legislative
backgrounds, the local planning and the operation of the
reading program with which this study is concerned. The
adaptive nature of the legislative provisions is based on
the rationale that needs differ greatly from district to
district, and that local educators can best determine how to
meet these needs.

Planning of the program was mainly

accomplished by coordinators, Evelynne C. Walker and Gloria
Anderson in cooperation with the reading teachers. The
main details of operating the program consisted of initiallag th. program in the schools by the reading teacher,
selecting the pupils for the program, notifying the parents
of the children selected, scheduling classes, planning the
rending period, using new methods end materials, making home
contacts and evaluating pupil progress.

CHAPTER IV
EVALUATION OF THE PROGRAM
I.

THE PROBLEM

Restatement of the problem.

The purpose of this

study was to evaluate the effectiveness of a special reading
project conducted in some elementary schools of the Fresno
City Unified School District.
Restatement of the hypotheses.

The evaluation of the

reading program consisted of testing the hypotheses that (1)
there was no significant difference between experimental and
control groups in improvement of reading ability; and that
(2) there was no significant difference in the results of
the program on various ethnic groups participating.
II.

EVALUATION BASED ON TEST DATA

Statistical procedures.

Using the test data from

Table V (Appendix C) and the formula

y~z7^
th. t t.«t for Significance of difference between correlated
means was computed to determine the significance between the
before and after treatment means of th. total centre! and

S3

expeiimental groups and for ethnic groups both at the third
and th e fourth grade levels.

The results which are reported

in Table I i ndicate that gains in reading level were
significant for all groups for which data were sufficient.
The ntuaber of scores (hereafter symbolized by n) of the
Hexican-American third grade control group and the third
and fourth grade control groups designated as "others" were
too small to compute t's.
After determining that all the experimental groups
as well as all the control groups mad© significant gains in
reading levels as measured by standardized reading tests,
the question of differences between gains made by the experi
mental and control groups was still unanswered.

Table II

reports the significances of these differences by grade levels.
These results show that there were significant
differences between the experimental and control groups at
the third grade level both before and after the special
treatment.

At the fourth grade level differences between

experimental and control groups were not significant before
nor after the experimental period.
These findings support the hypothesis that there was
no significant difference between experimental and control
groups in improvement of reading abili y
There may be certain flaws in the sampling method
that contributed to

i .^itTflcie s in these comparisons.
inaccuiacies

The
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TABLE I
COMPARISON OF DIFFERENCE BETWEEN
PRETEST AND POSTEST SCORES

Pretest
mean

Postest
mean

t

M-A Exp
3rd
(n - 49)

43.4897

58.1632

10,5953*

M-A Cont
4th
(n - H)

35.1818

46.3636

4.2500*

M-A Exp
4th
(n - 31)

56.9032

73.8064

9,7419*

Negro Exp 3rd
(n - 42)

44.3095

55.9761

8.7396*

Negro Cont 3rd
(n - 15)

34.7333

43,0000

3.9462*

Negro Exp 4th
(n - 22)

50.1363

65.7272

11,2952*

Negro Cont 4th
(n - 12)

57.0000

66.5000

7.7684*

Other Exp 3rd
(n - 22)

42.1818

51,7727

4.2185*

Other Exp 4th
(n - 20)

55.6500

72,1000

10.3355*

Group

•Significant at the .05 level of confidence.

ss
daci available for the control group was contributed by two
schools whereas the experimental group data caiae from five
schools.

This might account for some of the difference

between the experimental and control groups at the beginning
of the program.
TABLE II
SIGNIFICANCE OF DIFFERENCE BETWEEN EXPERIMENTAL
AND CONTROL GROUPS BY GRADE LEVELS

Grad©

Protest
mean

Total Exp

3rd

43.5398

Total Cont

3rd

35.1785

Total Exp

4th

55.2777

Total Cont

4th

57.2000

Group

t

13.6113*

0.5627

Postest
mean
56.1061
45.1785
71.8888
67.4666

t

3.4716*

0.7452

•Significant at the .05 level of confidence.
Determining the degree of difference in the results

of the program on vaious ethnic groups was accomplished
through an analysis of variance to determine the difference
between the means of reading scores of the Mexican-American
group, the Negro group and the Others group (Caucasians,
some Orientals and one Filipino) at both the third and
fourth grade levels.

Equal »*s were desirable to facilitate
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coaptation.

This was arranged by using a Table of Random

•lumbers to eliminate the scores in excess of the smallest n
in tne three groups being compared, thus arriving at an n of
22 for each group at the third grade level and an a of 20 at
the fourth grade level.

Table III shows the results of the

analysis of variance of the means of the ethnic groups and
Table IV of the postest means.
TABLE III
ANALYSIS OF VARIANCE OF PRETEST SCORES

Source of
variation

Sum of
squares

Between
means
Within
groups

Degrees of
freedom

Mean
square

143.3938

2

71.6969

13197.0911

63

209.4776

9S
F

0.3422

3.14

TABLE IV
ANALYSIS OF VARIANCE OF POSTEST SCORES

Source of
variation

Sum of
squares

Degrees of
freedom

Between
means

346.3029

2

173.1514

15462.6820

63

245.4393

Within
groups

Mean
square

p

0.7054

Fgs

3.14
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Since the F-ratios obtained in Tables III and IV are
not significant, the hypothesis that there is not significant
difference in the result of the program on various ethnic
groups participating is supported,
Statistical findings,

Significant gains in reading

level were made by both grades in all groups in the reading
program as well as by both grades in the control group, A
comparison of the gains made by experimental groups versus
control groups showed no significant differences between
these two groups, which seemed to indicate support of the null
hypothesis that there was no significant difference between
reading improvement of the experimental and control groups,
Certain flaws in sampling might have led to inaccuracies in
these results.
No significant difference in reading improvement was
found between ethnic groups at either the third or fourth
grade level.
III.

REVIEW CF TEACHERS' REPORTS

A review of the reports made by teachers each month
and at the end of the program indicated that they felt tnat
worthwhile results had been achieved in some areas. There
were observable improvements in attitude toward reading
during the program, although it is not known whether these
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would be lasting if not fostered In the regular classroom
situation.

There were reported improvements in home rela

tions as a result of home visits made in the program.
Another objective of the program was to foster the develop
ment of a positive self-concept and to increase selfconfidence in the children selected for the treatment
opportunity.

Some gains were believed accomplished in this

area, although the very selection for

a

special program

might contribute to a feeling of greater personal worth
without the specific treatments.

An area of special concern

in the program was the dissemination of information regarding
new methods and materials to classroom teachers, and supply
ing them with materials suitable for their use. Success was
frequently reported in these endeavors.
IV.

SUMMARY

Statistical evidence supported the null hypotheses,
namely that there was no significant difference between the
improvement in reading ability of experimental and control
groups, and that there was no significant difference in the
effects of the program on various ethnic groups.
Teachers felt that the effectiveness of the project
should not be considered only from an evaluation of gains
made on standardized reading tests but on observable changes
in attitudes, personality growth and improvements in horn©

relations as well.

While not all cases showed positive

changes in these areas, reports indicated that these
objectives were reached in a gratifying number of instances.
Success was also noted in communicating to classroom
teachers information on new methods of dealing with reading
problems,

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
I.

SUMMARY

This study has concerned itself with an appraisal of
the Reading Opportunity Program conducted by the Fresno City
Unified School District under the provisions of Title I of
the Elementary and Secondary Education Act of 1966.

The

schools involved in this project were Columbia, Franklin,
Kirk, Lincoln, Lowell, Rowell and Winchell.
A review of literature undertaken in the second
chapter of the study dealt, first of all, with the problem
of the retarded reader with relation to the causes of his
disability.

Various phases of special reading programs were

discussed including questions of optimum duration, specific
objectives, methods and techniques as well as personnel
involved.

Emphasis was placed on the value of ingenious

reading teachers rather than on methods and materials.
Evaluation was considered essential both for discovering
adjustment needs during the progress of programs and for
final appraisal in view of determining their future.
Assessment of the program included statistical
procedures and a consideration of teachers' reports.

The

first hypothesis stating that there was no significant
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difference between experimental and control groups in
improvement of reading ability was supported by the results
of computing t tests for significance of difference between
experimental and control group test score means. The second
hypothesis, namely, that there was no significant difference
in the results of the program on various ethnic groups
participating, was tested by analyses of variance of both
the pretest and postest scores.

The results corroborated

the null hypothesis.
While statistical evidence was negative regarding the
merits of the program, subjective reports of the reading
teachers were more optimistic.

Encouraging elements of the

program were apparent improvements in home relations and the
successful dissemination of valuable information in reference
to new approaches in dealing with retarded readers.
II.

CONCLUSIONS

An examination of the findings of the study leads to
a number of logical conclusions.

The fact that there were

no significant differences between the reading level gains
of the experimental and the control groups would seem to be
indicative of failure in accomplishing the objectives of the
reading program.

This, however, might be an erroneous

deduction to make for several reasons.

First of all, no

effort was made to adequately assess changes in attitude
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toward reading, which was one of the important objectives of
the project.

If more positive attitudes toward reading

resulted from the reading program, consequent enhancement of
test score differences between experimental and control
groups would probably be measurable only after a much longer
period of time.
The effect of parental attitudinal changes and
improved relations with the home resulting in possible
assistance and encouragement in reading and a broadening of
the child's experiential background, would only come into
evidence on reading scores with longer observation and
further study.
There is the possibility that the pupils selected for
the special reading program would have made significantly
less progress than the control group if left in a regular
classroom situation.
No attempt was made to determine the affect the
individualized nature of the reading program had on person
ality.

One might find changes in self-concept involving a

more positive idea of personal worth and a developing selfconfidence that would eventually come into evidence in
various areas of the life of the pupils *
In short, while the statistical findings support a
rather negative evaluation of the reading program considered
in this study, there are many unappraised aspects that might

cast a different light on the conclusions,

Some of these

areas are changes of attitude toward reading on the part of
the pupil, better home relations and personality growth,
III.

RECOMMENDATIONS

The following areas are suggested as possible topics
for further investigation:
1. An assessment of attitudinal changes toward
reading as a result of a program such as was examined in
this study.
2. A follow-up study of the long-term effects of such
a reading program on reading improvement.
3. Pre and post treatment personality appraisal to
determine possible changes in self-concept and selfconfidence as a result of participating in such a reading
program.
4. Comparison of effectiveness of similar short-term
and longer-term reading programs for retarded readers.
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