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Abstract
This study examines the influence that histories written and taught from a
comprehensive approach have had on Black men. This is important because
research shows that Black men are targeted disproportionately with
demoralizing innuendo and negative labeling which affects their ability to
focus and achieve. This master’s thesis explains how corrective information
may be an antidote that reverses the harmful effects of abusive language.
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Chapter 1
Introduction
This thesis examines the influence that a comprehensive global
education has on Black men of higher learning and the role corrective language
plays in self-valuation; and explicitly reviews the effects of negative labeling.
Ethnic Studies, the apparatus used to deliver counter narratives through
comprehensive cultural data has gained momentum by developing a useful
pedagogical framework resulting in formalized curriculums (Haymes, 1995, p.
141,142) (Banks, 1979, p. 8, 9). Ethnic Studies is the study of the human
experience involving histories, cultures, ethnicities, sex, and gender within a
given region or society. However, in this case it means the study of diverse
groups within the United States (Banks, 1979, p. 23). .
This study does not review the broad history of Ethnic Studies and how
it came to be, but rather examines the value of its curriculum in mitigating the
harmful practice o f demeaning language. Hence, it is necessary to encourage
discourse about people who have previously been historically non-existent to
help students increase their understanding of others. Including all people in
histories is important because inclusion enlightens, empowers, and expands the
knowledge base o f the student (Banks, 1979, p. 9, 19, 20). Knowledge of the
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past is the very thing that Black men need, to psychologically regain their
ancestral framework; and equally important, their ability to critically think
(Haymes, 1995, p. ix, x).
Traditional history books do not include wide-ranging ethnic and cultural
data about varied groups that make up American society (Banks, 1979, p. 79).
This practice causes whole groups to become invisible in the minds and eyes of
succeeding students. Hegemonic colonial practices in American society dictate
that students of color do not leam about themselves in a rewarding, fulfilling,
culturally oriented method that empowers (Haymes, 1995, p. 135).
Hegemony sustains status quo in today’s American society. This means
that dominating, oppressive forces are retained through psychological
manipulation and through this being viewed as normal (Omi and Winant, 2015,
p. 9). Hegemony is also defined as “following the path of least resistance rather
than battle against the odds for real historical accountings” (Woodson, 1933, p.
67). The whip, chain and gun are not necessary to keep order in the slave
quarters when the slave descendant is the greatest supporter of religion that
promotes slave/master relationships, low levels of interest in education, and
unwillingness to prose a long term unified spirit in the political arena. Wanting
to become the master through acquisition of his tools (religion and philosophy)
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was the motivating force pushing for emancipation and dreams of freedom for
the serf (Omi and Winant, 2015, p. 132) (DuBois, 1903, p. 11).
Omi and Winant (2015) assert that according to Gramsci (1971)
hegemony is a form of assimilation and adaptation (Omi and Winant, 2015, p.
205). Therefore, Black narratives that define Black historical identity may be
contaminated with philosophies constructed through White supremacist
ideologies which demeans and regulates how Blacks view themselves (Haymes
41). The need for vigilance pertaining to data sources is important when
contemporary social science writers produce manuscripts that are meant to
create social transformation. The colonial period needs to be re-examined
carefully and objectively from different ethnic and cultural perspectives to
establish a knowledge base that is broad, updated and useful (Banks 19).
Omitted and distorted histories have plagued the American educational
system for decades. Nathan Haymes (1995) quotes Malcolm X as saying
“History is a people’s memory, and without a memory man is demoted to the
lower animal” (p. 52). These omitted and distorted histories are a generational
forced amnesia which is necessary to sustain subordination (Haymes, 1995, p.
41). Furthermore, bell hooks (1991) asserts that the reconstruction of who
Black folks are as a people is necessary for regaining some sense of historical
stability. In addition, hooks (1991) assert that unless Black folk can “reconstruct
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an archeological memory to help make sense of present locations” political
recovery is highly unlikely. Without historical stability, upward political
mobility cannot be achieved (Haymes, 1995, p. 55).
Negative images created by negative labeling and cultural bashing
appear authenticated when no opposing evidence is set forth. As such, Black
men are left with no effective defense against relentless character defamation.
Another value that emanates through comprehensive histories is respect
and understanding between diverse group interactions and between individuals
of the same group (Banks, 1979, p. 67). This is important especially when
individuals take leadership roles in employment and government (Banks, 1979,
p. xii). Curriculums that do not train students to go into the workplace and
dismantle racist practices need to be reformed (Banks, 1979, p. 8). So, when
schools do not provide adequate information about diversity, retention of status
quo is sustained through producing graduates that are ignorant at the intersection
of divergent lived experiences (Banks, 1979, p. 21). Students that are not well
informed about diversity; historically are not well equipped to assume leadership
roles that influence and improve public policy (Banks, 1979, p. xii).
Unwillingness to incorporate informational systems that benefit students
and faculty of color is a divisive issue in predominately White institutions of
higher learning which presents major obstacles for growth and development in
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the private sector and the professional sector (Aldridge and Young, 200, p. 8).
Therefore, a merger of American history and Ethnic Studies is inconceivable
unless American historians agree to a complete overhaul of American social
studies. And then, only with someone qualified in Western World Research
who is capable of critically thinking and reporting with journalistic integrity;
Tim Wise comes to mind (Wise, 2011).
Recently, journalism that reports only the dominant groups perspectives
has lost some o f it debilitating force due to momentum gained by contemporary
journalism. Historians that write people out of history and totally ignore their
existence have come under scrutiny. Thus, cultural bullying, negative labeling,
and racist practices in various forms are challenged at the intersection of Ethnic
Studies and American histories. Research rooted in the ideas of societal
transformation must not waver in the face of adversity. This is not saying that
Western perspectives are not an important component of the educational
process. To the contrary, from an Ethnic Studies perspective histories need to
be understood from different viewpoints of the African, Mexican, Asian,
American Indian, Eastern Indian, and European (Banks, 1979, p. 19). But,
group interaction requires manuscripts that depict those interactions accurately
and inclusively.
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So, traditional history books that promote the fallacy that American are
White, and that only their historical perspectives are important; is at the core of
this dispute. This type o f mis-education is one reason why some Black men
become disenfranchised with hegemonic systems of oppressive schooling
practices and become involved in criminal activities (Woodson, 1933, p. 8).
According to Banks (1979), histories are usually written by the dominant group
to establish and support their political and socio-economic status as being the
mainstream normalcy (p.80). All others are viewed and written about as
considering the “others” (Banks, 1979, p. 79) like alien beings or non-human.
The quotations indicate people who are classified as subordinates, targeted for
violence, and victims of group and individual disparities in the social order
(Omit and Winant, 2015, p. 105).
This thesis acknowledges and supports the value of research being more
credible when conducted by members of the marginalized group as opposed to
observation research by the dominant group. Some of the researchers who
persevered in the face of impossible odds deserves mention and recognition for
their valor and determination in the creation and implementation of histories that
have come to be known as Ethnic Studies. They are given space in this
introduction through annotated bibliography to establish and authenticate their
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credentials as historian, journalist, civil rights activist, criminologist, sociologist,
and writers.
Great American scholars who influence the critical analysis of this study
include but are not limited to Carter G. Woodson, W.E.B. DuBois, John Hendrik
Clark, James A. Banks, and Michelle Alexander. These writers provide the
theoretical foundation that subsequent scholars have expanded and re-defined as
it pertains to the dilemma of Black people in general and explicitly Black men in
American society. The following annotated bibliography is designed to sanction
their credentials and authenticate their contribution to social science and is
therefore not a part of the literature review.
Dr. Woodson was a historian, author, journalist and the founder of the
Association for the Study of African American Life and History. He was one of
the first scholars to study African American history and was the founder of The
Journal of Negro History in 1915. One of his most noted works is The MisEducation of the Negro (Woodson, 1933). Here he states: “The so-called
modem education, with all its defects, however, does others so much more good
than it does the Negro, because it has been worked out in conformity to the
needs of those who have enslaved and oppressed weaker peoples (Woodson,
1933, p. 5).” Dr. Woodson (1933) asserts that the Black man is taught to
despise himself from the time he enters school until the day he leaves (p. 7). He

also equates teaching people that their oppressive conditions are hopeless is a
form of lynching that starts in the classroom (Woodson, 1933, p. 8). He is often
referred to as the father of Black history. Dr. Woodson clearly defines language
use as being a powerful tool. Future research: What Impact Could Ethnic
Studies Have On Early Childhood Education? Preliminary interviews and
conversations reveal that counter narrative education has high success rates at
the university level. How much more effective would a well-rounded cultural
and ethnic education be in early childhood?
Dr. DuBois was a sociologist, historian, civil rights activist, PanAfricanist, author and editor. He wrote Souls of Black Folk (1903) an extremely
influential book. He researched the African American social and political
positioning in American society in the late 19th and early 20th century.
Through this research he developed the concept that African Americans were
divided in their aims to gain resources and named it Double Consciousness. Dr.
DuBois pointedly states that Black philosophers and scholars of his time needed
to teach Black people in the same manner that Greek people taught Greek
histories and Greek culture one to the other (10). Black men who have not been
educated properly often become self-destructive and vulnerable to negative
images created by their oppressors (DuBois, 1903, p. 13). This study delves into
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the difference that a wide-ranging ethnic and cultural exposure makes in the
university setting.
Dr. Clarke (1993) was a Pan-Africanist writer, historian, professor and
pioneer in the creation of Afficana Studies in the late I960’s. He was a
professor of Black and Puerto Rican Studies at Hunter College of the City
University of New York from 1969 to 1986. During the 1960’s he advocated
for the initiation of studies about the African American experience and the
political positioning of Africans from a worldwide perspective. Dr. Clarke
challenged the way American histories are presented and asserts that they are
not an adequate representation of all American citizens. His argument directly
addressed the issues about systemic racist practices that suppressed and distorted
African histories by traditional scholars. According to Dr. Clark these
suppressed histories are valuable to African descendants because “history is a
clock that people use to tell their political time of day. It is also a compass that
people use to find themselves on the map of human geography. History tells
people where they have been and what they have been. It also tells a people
where they are and what they are. Most importantly, history tells a people where
they still must go and what they still must be.” After over three hundred years
of extreme racist practices that destroyed individuals, families, communities and
ancient African civilization (Diop, 1974, p. 4) (Williams, 1987, p. 297), correct

10

history is a major factor for Black men in the re-gaining self-awareness and selfconfidence. (http://www.hunter.cuny.edu),
Dr. Banks (1979) is a contemporary writer that lives in Seattle
Washington. He is the director o f the Center for Multicultural Education at the
University o f Washington, Seattle. Dr. Banks has written and edited 20 books
on multicultural education. One of his most noted books and the one that
influenced this study the most is Teaching Strategies fo r Ethnic Studies. In this
book, he asserts that “the main goal of ethnic studies should be to help students
develop the ability to make reflective decisions so that they can, through
intelligent social action, influence public policy (Banks, 1979, p. xii).” Dr.
Banks further argues that all students need exposure to all ethnicities because
just learning about your own gives the impression that other cultures are
worthless and bizarre (1979, p. 9). Dr. Banks also argues that dialogue and
details about “ethnic heroes” such as Martin Luther King, Jr. and Cesar Chavez
are not sufficient for leaving the present curriculum intact and that the
mentioning of “ethnic heroes” is a feeble attempt to merge the two disciplines
(1979, p. 9). According to Dr. Banks Ethnic Studies is a discipline of its own
and will not be effective when merged with histories that glamourize, omit and
distort facts (1979, p. 9).
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Dr. Alexander (2012) a professor of law at Ohio State University, is a
civil rights advocate and contemporary writer who provide a major contribution
to social science and social justice by creating useful discourse pertaining to
“mass incarceration in the age of colorblindness.” Her book The New Jim Crow
is a powerful work that caused law makers to reconsider disparities in courtroom
procedures and to make amends for disproportionately lengthy sentencing based
on race. She argues that the reason for mass incarceration of Black men is the
“warehousing of a population deemed disposable” because they are no longer
needed for undesirable work, where-as earlier exploitive systems were designed
to control black labor (Alexander, 2012, p. 18).
Dr. Alexander further states that massive amounts of money have been
channeled to building and operating prisons which diminished funding for
education (2012, p. 190). This indicates that omitted and distorted histories are
not the only problems associated with teaching styles, but equally detrimental is
less funding for education. More money for prisons that are designed to
disproportionately warehouse Black men are problematic. Mass incarceration of
Black men creates a new type of slavery for the state by providing free labor
(Alexander, 2012, p. 31, 191). Prisons also eliminate the Black body from the
presence of the White body in American society (Alexander, 2012, p. 195). In
addition to mass incarceration (warehousing) of Black men prisons provides
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many high paying jobs that predominately white families depend on to support
their middle-class lifestyles.
But just as important, a criminal record precludes admission to some
institutions of higher learning should the released prisoner have a desire to study
and achieve. Also, meaningful work can be extremely difficult to find for the
ex-offender (Alexander, 2012, p. 190).
Dr. Alexander enforces and adds to Dr. Woodson’s theory that a new
kind o f lynching is taking place in society; a mental lynching plus a lengthy
physical detainment is a form of demise (Alexander, 2012, p. 16) (Woodson,
1933, p. 8). This atrocity for Black men is an acceptable eradication strategy in
greater American society due to negative labeling (Alexander, 2012, p. 17, 18).
Historically, negative labeling eliminates empathy for the inhumane treatment of
some human beings, (i.e. Genocide and enslavement of Native Americans and
Africans).
These notable scholars and countless more give voice to members of the
population that previously were historically invisible. They teach the difference
between, a colorblind beautifully written constitution, and the color oriented
practices o f law that affect lived experiences. Another great orator and writer
Frederick Douglas (2013) in a speech to the British in 1846 makes clear the
difference between writing and theory in relation to practice. Here he
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illustrated the Constitution and its literary beauty in contrast with the way law in
various parts of U.S. territory are revised to make cruel and unusual treatment
for some people legal. The two main tools to create and sustain subordination is
what Douglas (2013) describes as “shutting out the light of education and
brutalizing their person” (p. 11).
Themes
This study consists of four major themes. Theme 1 is made up of a
critical analysis o f initial American social studies vs. newly developed counter
narrative strategies for teaching. Counter narratives include but are not limited
to social science taught to Black men by Black people. Preliminary evidence
indicates that a more informed, self-determined scholar may emerge through
counter narratives. The argument includes the benefit that an ethnic and
culturally oriented curriculum gives the student. There is ample information
revealing the definition and function of counter narratives that challenge
traditional American histories.
Likewise, there is ample information revealing the detrimental effects
and after effects of stereotyping. The strength o f this study is that firsthand
information was produced as to the effectiveness of a culturally relevant
pedagogy against stereotyping. The most reliable evidence for this study comes
through in-depth interviews.

Theme 2 addresses problems associated with teaching styles that
excludes marginalized groups and that does not provide the full scope of
knowledge available for instruction. Graduates who are not adequately
equipped to make a satisfactory historical analysis because of omitted or
diminished frameworks cannot devise teaching strategies and cannot create a
useful chronological series of past events that may improve dysfunctional social
relationships between people. The weakness of this research is that there are no
known models to draw from depicting an equalitarian society where the
population is large and vastly diverse.
Theme 3 focuses on how negative stereotyping, is a dysfunctional,
problematic social area where corrective information may be applied and useful
during the transformative process. Teaching through a counter narrative lens is
the best method for unraveling problematic language and replacing it with new
and revitalize dialogue that benefits the students’ intellectual growth and
development.
Theme 4 focuses on and sums up the key arguments in theme 1, 2 & 3
and presents dialogue about how university circles can best develop new
strategies for all-inclusiveness pertaining to diversity.
Importance of Research
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This work is important because of stereotyping in today’s social order.
Stereotyping is at the root of many senseless, over reactive, atrocities initiated
by those that are under oath to protect and serve. Public cry demands discourse
that may lead to individuals who fill key job positions with people who have an
attitude of respect and concern for all citizens.
Changing society where the population is inundated with diversity is a
big order that no one to date could fill. Therefore, this master’s thesis is not
about a blanket societal change; rather it is about identifying an obstacle that has
been a major factor in the breakdown of relationships between people. That
obstacle has been ideas and ideals portraying some citizens as lazy,
unintelligible, dangerous, needs to be imprisoned, and not worthy of life itself;
but also, how a practical education has helped the Black man evolve into an
individual of solid character.
A great place to introduce transformative information is the publicschool curriculum? Words that influence how people view themselves and
others are powerful especially when implemented in school curriculums. When
people are consciously or subconsciously programmed in schools to despise
each other those same misinformed people take that attitude to the workforce
and beyond. And by the same standard, words that empower at the intersection
o f divergent groupings promote respect and empathy for others. The question
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arises, in what manner should an education empower people? One way is that it
should inspire them to leam more. A study was conducted at Stanford
University and the results are inspiring.

San Francisco Chronicle, January 13,2016:
Ethnic studies classes in S.F. surprisingly successful
“Taking a ninth-grade ethnic studies course boosted the grades,
attendance and course completion rates of San Francisco students who started
high school with an academic record that indicated future failure, according to a
newly released Stanford University study. In fact, the academic benefits of the
course were so significant, the researchers who conducted the Stanford study
said they were shocked by their own findings.” By Jill Tucker

Valuable Information
The students in the above research learned valuable information through
ethnicities & cultures that boosted their interest in academia. Facts about the
past, sheds new light on the present and gives a more practical insight and hope
for the future (Woodson, 1933, p. 13). Learning about cultural literature, music,
drama, dance, art, communication, and food is important for self-valuation.
And, only through the stage of learning in its entirety how the American
economy and political system was developed over the years provides a
foundation for identifying mistakes that should not be repeated and good
attributes that should be retained.
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The question arises: How does the past and present differ or resemble
when considering the educational process for Black men today? I argue that
there is little to no difference in traditional schooling of the past vs. traditional
school of the present. However, information that fills in the gaps or counter
narratives do provide insightful perspectives about diversity that give Black men
armor for combating demeaning language.
The focus is on how Anglo-Saxon innuendo labels and diminishes the
image of Black men through stereotyping and how Black men navigate and
recover from character assaults (Appel and Kronberger, 2012). When a
member of a marginalized group is overly influenced by cultural bullying and
negative labeling; that member may assume the negative role out of fear of
failing the whole group. This study narrows the gap in the research by providing
evidence of the effectiveness of a counter narrative as an antidote against
discouraging language (Appel and Kronberger, 2010, p. 625-629). This type of
discouraging language results from long periods of stereotyping by the
economically dominant group and leads to stereotype threat.
Stereotype and Stereotype Threat
Although Claude Steele and Joshua Aronson (1995) were the first to
investigate and give title (stereotype threat) to the residual effects of
stereotyping, other scholars have advanced the study further. When a member

of a marginalized group is overly influenced by cultural bullying and negative
labeling; that member may assume the negative role out of fear of failing the
whole group. For example, stereotype and its residual effects have been
discovered in the workplace in a manner that inhibits the ability for some
members of the marginalized group to perform their job duties adequately
(Roberson and Kulik 2007). Cultural bullying or “racial overtones” were found
to be the underlying cause of paralyzing effects that diminished the ability to
give full participation to the task at hand (Roberson & Kulik, 2007, p. 24). It
was determined that the ideal situation might be to hire manager who were
trained to work in a diverse workforce. Diverse training for managers and
implementing an all-inclusive protocol in the workplace was idealistically the
path promoted by employers.
However, it was later determined that manager training and politically
correct protocols would do little to lessen the severity of internalized racism by
managers and the impact racism has on targeted groups (Roberson & Kulik,
2007, p. 24, 25). And so, this study advances the theoretical framework of
previous scholars that have determined that cultural bullying produces residual
effects of diminished cognitive abilities in more ways than just math test and job
performance (Roberson & Kulik, 2007, p. 25), and how to manage these
stressors.
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Negative Labeling and Cultural Bullying
Negative labeling hinders learning and the learning process by being a
major distraction that inhibits the ability to focus. But negative labeling may be
deconstructed before the evaluative test or important job performance. This may
be achieved through reversal of incorrect information that makes the targeted
group aware that it is not necessary to give negative stereotype credibility
(Schmader 2010).
Schmader asserts that cultural bullying decreases memory and “increases
sensitivity to mistakes” which develops into anxiety and is often viewed as
failure. Schmader argues that stereotype threat get its signal to activate from
stressors related to demeaning images that changes how one feels about
themselves. But, Schmader also argues that self-assessment can be reconsidered
and the result can be different when members from the marginalized group are
provided with new and invigorating information (2010, p. 17).
Negative self-valuation gets its signal to activate from stressors related to
demeaning images that changes how one feels about themselves which affects
achievement (Johnson-Ahorlu, 2013, p. 382). People with dark skin and
Africanoid phenotype are taught through negative language that they are “less
intelligent” than all other people on earth. One researcher found that some test
takers and workers deny their connection to Africanoid culture to reduce
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intellectual unevenness (cognitive imbalance). This means that a type of
assimilation is attempted as a means of relief and acceptance which in return
may free up the clouded mental state that is caused by stereotyping.
Historically, in a racial driven society assimilation or cultural adoption cannot be
fully achieved unless phenotype and skin tone appears identical to the dominant
group.
Racism is not just name calling and individual hatred but is a practice
that stems from power to enforce laws, institutions, and norms, based on its
beliefs, which oppress and dehumanize another group (Banks, 1979, p. 71). The
evidence shows that when race related innuendo is eliminated from the equation
cognitive ability increases during test taking and during the learning phase as
well (Schmader, 2010, p. 16). Likewise, corrective language that reverses the
negative effects o f derogatory race related language in other areas of life may
also restore cognitive ability and focus.
The argument that Frederick Douglas (2013) made in his speech to the
British people in 1846 is horrifying yet insightful about the revulsions of chattel
slavery (p. 8). Douglas asserts that chattel slavery reduces people to the level of
a “brute beast” (2013, p. 9). Chattel slavery is the demotion of a human being to
a category of a horse. Horses are treated well; most chattel slaves are not.
According to Douglas, chattel slaves are bought and sold at the whim of the

master without regard for family ties or any other humanly attributes. Laws
governing the era dictated that the chattel slave’s only purpose is to be of value
to the master (2013, p. 9). According to Douglas the slave is kept a slave by
keeping them ignorant on threat of death for learning to read. Under Louisiana
law in the 19th century the mother and father could be put to death for teaching
their offspring to read (Douglas, 2013, p. 10). The slave master knew the value
of knowledge. It is the one thing that could cause irreparable damage to the
idea of sustaining a superior/inferior relationship between slave master and slave
(Douglas, 2013, p. 5). And though the laws have changed pertaining to chattel
slavery, the attitude that promotes human degradation has been passed to
generations through stereotyping and negative labeling.
So, negative labeling and stereotyping is the foundation that sets the
stage for someone to fall victim to a belief system that is not in their best
interest, is not based on science, and is rooted in repetitive language. After
almost 400 years of negative repetitive language it is essential that Black men
are vigilant about pursuing language that affects their positive thought process.
Genuine world histories may be the only antidote needed for damage control.
Problem Statement
When marginalized groups conform to ideas and ideals that are not in
their best interest the results historically is demoralizing and devastating.
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Oppressive conditions do not improve with traditionalism and being content
with just getting by. The objective in this study is to discover or develop a way
to control or diminish racial antagonism and how it is perceived so that
individuals and communities will not continue to be unduly destroyed.
However, in view of the enormity of the problem (worldwide) and the length of
time (centuries) for the problem to become the social norm, a considerable
amount of time and beneficial education may be needed to realize improvement
during the recovery process.
Stereotyping increases without resistance. Comprehensive histories are a
form of resistance that is denounced by status quo promoters. Haymes cites
Foucault; learning about antiquity activates memory that demands resistance
against oppressive conditions and social injustice (Haymes, 1995, p. 55). The
idea for solving the problem of cultural bashing is to begin with a counter
narrative study of race, culture, gender, and sex in conjunction with a critical
analysis o f traditional histories. The all-inclusive study of race, culture, gender
and sex and any other identity intersections is the correct path that encourages
all people to grow well and to view each other with respect and dignity.
And so, those who identify as Black men were chosen as the focus group
of this inquiry because historically they have been one of the most despised
inhabitants in Western society since the flourishing of the Atlantic slave trade;
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and because Steele and Aronson (1995) research about stereotype threat
explicitly identifies Black men as the most effected group. The limitation of this
work is that it focuses on just two of the many ethnic groups that make up
American society. And, the weakness of this study is that no one knows how to
create a better society through correct pedagogies. Nevertheless, human logic
dictates that if everyone is intellectually well balanced a damaged society may
recover over time and a vigilant guard of not letting atrocities from the past
repeat themselves may be permanently in place. The strength of this study is the
promotion of informational systems that benefit the reader.

Chapter 2
L iterature Review
How racism works: The problem is that Americans are categorized by
skin tone, and phenotype. Phenotypes are generalized opinions of people
because of their physical attributes such as nose shape or hair texture. This
frequently leads to traditional philosophies of fault finding that breeds physical
and psychological violence toward the demeaned group. Thus, racism and racist
practices emerge. Racism leaves one group in an egotistical mental state
causing them to corral resources while many more are psychologically and
physically abused and left to struggle for unwanted incomes. Leonard

24

Schneiderman, (1972) argues that there are two types of racism, individual and
institutional. Schneiderman asserts that institutional racism is more detrimental
than individual because it covers a wider range of destruction to lives, is not
easily recognizable, and more difficult to contest (p. 48).
Two contemporary writers that provide a useful critical analysis of race,
ethnicity, culture, gender, and sex are sociologists, Michael Omi and Howard
Winant (2015) Omi and Winant are sociologist and their work has become an
influential component in Ethnic Studies curriculums. In their book, Racial
Formation in the United States (2015) Omi and Winant assert that race is not a
scientific construction based on biological differences but rather it is
superficially constructed for dominating and enslaving according to “phenotypes
constructed and encoded through language of race” (p. 13). Their work is a
contribution to the ever-evolving definitions of race and how it is applied in
public policy to increase poverty and in social settings to diminish selfawareness and self-confidence.
Omi and Winant argue that race is the foundation for discrimination,
ostracism, and dissimilarities in traditional social studies. And, that to
understand other conflicts in American society race theories and dialogue about
race theories must be given substantial consideration (Omi and Winant, 2015, p.
viii). In a journal article entitled Once More, with Feeling: Reflections on

Racial Formation, Omi and Winant express frustration at not being taken
“seriously as important researchers by sociologist, political scientist, and other
social science scholars”. This is because their theories challenge traditional
social science at the very foundation of how race, superiority, and inferiority are
overtly or inadvertently projected as the norm. However, other disciplines such
as history, law, and literary studies encouraged them to continue their work as
an important contribution to the educational process (Omi and Winant, 2008, p.
1565).
Traditional history teachers assert that race is a biological function and
that people are divided like breeds of animals. This indicates and supports white
supremacist theories o f superior and inferior human beings. But, Omi and
Winant assert that race is a social construction designed to ensure economic
advantage for the privileged and has nothing to do with biological differences.
Science supports their theory through DNA testing (Omi and Winant, 2015, p.
109).
This study explores how Omi and Winant’s work is relevant in today’s
social order o f color blindness and organizational discrimination as it pertains to
individual encounters of Black men with racism, how that intersects with group
and institutionalized racism (Omi and Winant, 2008, p. 1565), and that class

26

issues are important but should not be incorporated in the bigger issues
associated with race disparities (Omi and Winant, 2015, p. 13).
Omi and Winant makes clear that race issues need to be addressed
foremost and that class distinctions should not be the main focal point until
racial disparities are resolved. Regardless of class status Black men are the most
despised and rejected people in today’s American political and social hierarchy.
For example, President Obama’s American class status vs. his standings with the
Tea Party and their staunch followers makes clear; the elephant in the room, for
Black men in American society is problematic race driven disputes motivated by
negative labeling.
Omi and Winant asserts that it is a philosophical mistake for anyone to
assume or analyze their work about race as being synonymous with class
theories (Omi and Winant, 2008, p. 1567). They emphasize that racist practices
should not be buried under the maze of class struggle discourse. Marx and
Lenin’s class struggle theories are not developed from perspectives of negative
stereotyping of whole groups. And, class struggle dialogue ignores racism as if
it does not exist (Omi and Winant, 2015, p. 90). Omi and Winant (2008) argue
that for social science theories to be of value in today’s social order, racial
theories must be grounded in the way people’s lives are affected by racist
politics and how racism affects their day to day routines (p. 1568). Their
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argument is relevant because this study examines how Black men survive and
thrive in a society that does not always welcome them with equal opportunity
based on skin tone and phenotype.
Phenotypes appears to be greatest indicator of how, where, and when
racist practices are applied. Prime examples of this is how easily Irish and
Polish people assimilated after being admitted into the ranks of whiteness. Even
the lightest skinned Black man is treated no differently than the darkest skinned
Black man in greater society when phenotype is other than European. This also
invalidates melting pot theories. Omi and Winant’s theory about race
invalidates earlier theories about America becoming a melting pot of super
hybrid characters composed of offspring from inter-group marriages who would
theoretically end racist practices (Omi and Winant, 2015, p. 124) (Gleason
1964).
Strategies for Improved Pedagogy
Patricia K. Brown (1979) argues that because the theory of the “melting
pot” did not become a reality and is unlikely to emerge as a likely prospect for
social change, the need to pursue an avenue for a comprehensive approach in
religion, race, and nationalist identities became an important agenda to improve
school curriculums (p. 359). The newly formulated ideas for promoting
ethnicity and culture through historical pedagogy became the focal point. A
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group of people from various backgrounds (academicians, leaders of ethnic
organizations, public officials, politicians, and concerned individuals) organized
and lobbied for the successful passage of “The Ethnic Heritage Studies
Program” as part of the educational amendments of 1972. But, this amendment
lacked subsidy and administrative barriers became overbearing so the stately
model lost it momentum (Brown, 1979, p. 359).
Brown further argues that five years later the push for ethnic pedagogy
somewhat gained a new footing when the “National Council for Accreditation of
Teacher Education” proclaimed its new standard which included a resilient
pledge to promoting multicultural instruction (2010, p. 360). Within the context
of the new amendment for promoting and implementing demographic inclusion
in American school curriculums emerged ideas that made visible support and
gave accreditation to concepts of human characteristics that include “bigotry,
sexism, various cultures, strategies for pedagogy, language differences, allinclusive instruction, cultural multiplicity, individual development, interpersonal
and intergroup relations, life styles, and divergent groupings” which are all
imbedded in a wide-ranging social order that is the definition of what makes
America, “America” (Brown, 1979, p. 360).
The emphasis is learning about group histories in a fundamental way
which builds respect at the intersection of diversity. This strategy for pedagogy
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may give Black men the necessary tools to heal from stereotyping and develop a
stronger, wiser, more vigilant self-awareness that leads to self-confidence and
provides a defense against stereotype threat triggers. Brown argues that making
inclusive antiquities available to the population can provide the opportunity for
people to grow and develop into well-rounded psychologically stable individuals
who may make positive contributions to society (1979, p. 363). Brown’s
argument is strong in the sense that it reflects the importance of all students
learning about who they are from an evidence based historical perspective. The
emphasis is learning about group histories in a fundamental way which builds
respect at the intersection of diversity.
Self-confidence and respect for others are necessary character elements
for society to develop positive attributes per its demographic and necessary for
the extraction o f ingenuity across racial, cultural, gender, and sexual lines
(Brown, 1979, p. 360). Brown does not write inside a crystal bubble lined with
distorted images o f the past rather she very pointedly draws the distinction
between cultural differences and the impact those differences make in American
society on groups from European ancestry as opposed to groups of African or
Western Indian ancestry (1979, p. 368). The main differences are the ease with
which European phenotypes could assimilate and fare well in American society
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as opposed to the difficult trajectory of African and Western Indian phenotypes
being subjected to Slavery and/or Genocide.
Brown further argues that counter narrative pedagogies should not be
forced by legislators to sponsor all sub-groups outside the dominant group and
some within the dominant group such as handicap, elderly, occupational etc. so
that the importance of correct pedagogy from historical perspectives may be
promoted with emphasis on group and intergroup communications (1979, p.
368-9). Brown relies on James A. Banks (1976, 77) theoretical framework that
American social studies as it stands does not produce well rounded students who
are academically equipped about the full American experience from a
perspective that rings with authenticity and journalistic integrity (Brown, 1979
p. 369). Brown closes by asserting that teaching from ethnic and cultural
perspectives will inform students better about politics that govern their
economic and social settings and their present day political positioning.
Reshaping Education
Jeffrey M. Duncan-Andrade and Ernest Morrell (2008) argue that much
research has been done concerning inequality in American schools that directly
links racism to the marginalization of many members in American society (p.
133). They rely on prior research as a foundation in support of the necessity to
scrutinize new and invigorating methodologies for pedagogy that may reverse
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inadequacies in university circles that do not address educational inequality and
that do not pursue a better balanced informational flow (Duncan-Andrade and
Morell, 2008, p. 133).
Duncan-Andrade and Morell suggest Pan-Ethnic Studies as a good place
to begin a counter narratives approach about histories, cultures, and ethnicities
of the world, and as an effective tool for closing the breach of morality in
systems that methodically generates exclusion (2008, p. 133). Duncan-Andrade
and Morell address the issues facing people of color in a straightforward manner
by identifying pointedly the practice of subjugation based on skin tone and
phenotype; or as they explain it “dehumanization of students of color attending
public schools” (2008, p. 134). Racialized classifications have become societal
norms that lead to the bizarre practice of demeaning entire groups. Adhering to
counter narrative pedagogy may academically develop members from
dishonored groups who could become large numbers of individuals that support
and work to promote and materialize social justice (Duncan-Andrade and
Morell, 2008, p. 134). But, they argue that even though we may know histories
from a believable perspective that is based on research and evidence no one
understands fully how to create a present day equalitarian society from this
knowledge (Duncan-Andrade and Morell, 2008,135).

Therefore, Duncan-Andrade and Morell propose that a more viable path
is to pay close attention as to how individuals in past similar positions join in
cooperatives that in due course led to substantial societal conversions but to not
totally disregard overall movements and the actions of their main leaders i.e.
civil rights (2008, p. 135, 36). For example, they suggest the work and path
taken by “students, teachers, journalists, radio deejays, workers, and upstart
political parties” are key when developing effective contemporary movements
instead o f just focusing on those that were most famous during the campaign
(Duncan-Andrade and Morell, 2008,136).
Duncan-Andrade and Morell brings into focus historical accountings that
need to be addressed in pedagogy to properly devise methodologies for
developing new instruction; and to revise curriculums that counter the colonial
crusaders language which is used to dehumanize indigenous people worldwide
(2008, p. 136). They rely on Gramsci (1971) to establish how “industrialist
capitalist societies use hegemony instead of military force to maintain
inequitable power relations” through dominant dialogues and the public
broadcasting system of fictitious interpretations to describe the colonized
subjects (Duncan-Andrade and Morell, 2008, p. 136). However, DuncanAndrade and Morell assert that out of oppressive crusades and clandestine
hegemonic plots to take over and colonize lives, land, and resources indigenous

peoples have successfully resisted through the development of anti-colonial
education (2008, p. 137). This statement supports the core reason for writing
this manuscript. Research consistently reveals the destructive nature of
colonialism using demoralizing language as the main catalyst for justifying the
destruction of entire populations. Anti-colonial education is the main tool for
reversing the negative effects of dehumanizing language that mitigates guilt in
the minds of the controlling group; after extreme violence is used to conquer and
subdue land, minerals and people of a given area. But, not only is demoralizing
language used to conquer and appropriate resources; it is also used to sustain
control for long periods of time. This is accomplished through negative
repetitive language becoming the norm which also develops a privileged group.
Again, this process is known as hegemony and is portrayed as normal in
traditional social science.
Duncan-Andrade and Morell reference McIntosh (1988) to acknowledge
the existence and detriment of white privilege in American society.
Furthermore, bell hooks (2003) is referenced to acknowledge widespread racism
in the world as a reason to establish contemporary pedagogies that addresses
social injustice and to promote societal conversion (Duncan-Andrade and
Morell, 2008, p. 137). Duncan-Andrade and Morell seeks to diminished the gap
between productive and non-productive schooling by asserting that pedagogy
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should reduce racism and prejudice within the ranks of those who seek to sustain
status quo (2008, p. 137).
In further support of the hypothesis that stereotyping and stereotype
threat may be reduced through Ethnic Studies the 2001 No Child Left Behind
Act (NCLB) and the Education Sciences Reform Act of 2002 that assisted in
founding the Federal Institute of Education Sciences recommend that the
commitment of the President and Congress is to development the field of
education research by pinpointing and applying instructive practices sustained
by hard evidence per the U.S. Department of Education, 2005 (DuncanAndrade, 2008, p. 138).
Duncan-Andrade and Morell argue that pivotal research must be from
the perspective of a methodology that includes new and invigorating facts (2008,
p. 139). I interpret this to mean interviews from people that have not had a
voice in American histories but are part of the core element that make up
American society. First and foremost, it is well established through the research
that traditional histories are not developed through a comprehensive lens.
Therefore, it is highly probable that the meaning of new and invigorating, facts
means additional information and even the correction of distorted and omitted
information. Duncan-Andrade and Morell’s argument is stated concisely and
clearly in the belief that counter narrative educational research “must not walk
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the road taken by other disciplines” otherwise Ethnic Studies will digress into
being overwhelmed and lost on a path that does not reflect an accurate
conjuncture of antiquities (2008, 139).
Duncan-Andrade and Morell stress that the survival of American society
depends on a reshaping of the educational process because pedagogy that
promotes invisibility and exclusion will only cause insurgence to such an extent
that America may collapse from the within (2008, p. 143). They closes with
suggestions for the remaking of the educational system through the lens of a
pan-ethnic framework that include teaching students how to build a knowledge
base through research, how students should work together throughout their
research endeavor, push students to share their research in forums open to the
public, develop their teaching styles to benefit the community and city in which
they live, and to show care in their teaching styles and investigative approaches
(Duncan-Andrade and Morell, 2008, p. 154,55).
Assaulting Young Minds
Clark McKown and Rhona S. Weinstein (2003) argue that children
between the ages of 6 to 8 years old are aware of negative stereotypes in a
superficial manner in thinking that someone from a different group than theirs
might not like members of their group because of a dislike for certain types of
food. For example, a dislike for tacos being the reason for disliking Mexicans.
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But, when children reach approximately the age of 10 years old they have
become aware of prejudices based on ethnicity. The indication here is that
children first become aware of stereotype on the individual level and then
develop a broader understanding of how stereotype applies to the marginalized
group (McKown and Weinstein, 2003, p. 499).
However, in some instances children do become aware of stereotyping
against the group to which they belong before experiencing it on the individual
level. Never-the-less, according to research negative stereotype and stereotype
threat is developed during early childhood which signals the need to eradicate
stereotype threat during this developmental period. McKown and Weinstein
argue that by the time African American children are twelve approximately 47%
of them have been verbally assaulted with degrading racial language (2003, p.
499, 500).
Research has shown that teachers have played a substantial role in
promoting negative stereotypes that trigger stereotype threat by showing racial
difference toward children from marginalized groups through expecting less of
them. McKown and Weinstein further argue that teacher behavior (expecting
less) toward some children has a direct effect on the performance level of
classroom participation by negatively stereotyped individuals and that this mode
o f operation by pedagogy may psychologically affect children as early as the
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first grade. When there is a “high degree of differential teacher treatment”
stereotype innuendo and negative attitudes toward the children in the ostracized
group may react in a way that diminishes participation in school curriculums
(McKown and Weinstein, 2003, p. 500).
McKown and Weinstein (2003) rely on Steele and Aronson (1995) to
successfully make the argument that direct mention of race is not necessary to
activate stereotype threat. The mere mention of testing intellectual ability is
enough to trigger the paralyzing effects of stereotype threat. This is because the
possibility of reflective negative group image may be the outcome if the test
result is poor. In other words, racism in greater American society is already
ingrained in our daily routines; therefore, stereotype threat may be triggered
through participants reflecting on societal expectations. According to McKown
and Weinstein, Steele and Aronson report that in their study only African
Americans were affected by negative stereotype imaging that caused them to
perform poorly when presented with the prospect that their cognitive ability was
being measured. This means that when African American children are targeted
by negative or omitted pedagogy more intensely, and on a much larger scale
with negative stereotypes, this cause them to be more sensitive to negative racial
vibes. Negative vibes and innuendo may activate divisiveness in their ability to
focus on the task of learning. This cultural assault makes them feel less valued
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causing them to psychologically be distracted when taking evaluative test
(McKown and Weinstein, 2003, p. 501).
McKown and Weinstein (2003) assert that for stereotype threat to
become a factor an individual must be conscious that others are judging their
actions or performance from a negative perspective that may reflect on the
whole group (p. 510). McKown and Weinstein’s study is relevant to my inquiry
because it demonstrates the need to eradicate stereotype threat at an early age in
the Black community. They suggest that ethnic differences in children is the
beginning of how children develop psychologically and how they grow to view
the world and themselves (McKown and Weinstein, 2003, p. 511). Correct
cultural and historical information is important as a foundational strategy in
combatting cultural and psychological abuse.
What Opponents Say
But, everyone does not agree that counter narrative ethnic and culturally
oriented social studies help students to develop well during the educational
process. For example, Lisa Marie Cacho (2010) a Ph.D. in Ethnic Studies from
UC San Diego assert that Melik Kaylan’s (2010) article in Forbes magazine is
an argument to abolishment counter narrative pedagogies per House Bill 2281
and that it is absurd and without merit. Never-the-less, Ethnic Studies was
outlawed and removed from school curriculums in Arizona.
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According to Cacho (2010), Kylan (2010) rejects counter narrative
histories as “ethnic cheerleading” and that the newly developed social science is
void of any valuable knowledge (Cacho, 2010, p. 28). Cacho states that
Kaylan’s portraying Tom Home (author of the bill) as a person who promotes
ethnic diversity is just a tactic to make Home’s staunch position against
comprehensive pedagogies appear to be pro diversity but Home promotes
retention of status quo (2010,28). In Kaylan’s word: “he is all for a variety of
cultures being taught, just not in the spirit of resentment or grievance.” The
article in Forbes magazine does not report that Kaylan interviewed community
members who expressed resentment and grievance from taking an Ethnic
Studies class. But, even if this is true; feelings of distress by the reader is not a
valid reason for the journalist or researcher to abandon integrity while creating
the report.
Cacho further asserts that Kaylan argues that Home’s position is; that
counter narratives makes students “feel bad” after taking the course (Cacho,
2010, p. 28). According to Cacho, Home also openly assert that emotional
distress stems from ethnic and cultural pedagogies that cause people to have
animosity, to complain and protest, and to harbor anger and bitterness against
mainstream’s concept of justice, fairness and equality (Cacho, 2010, p. 28).
Here, Cacho takes a stand and argues that for counter narrative pedagogies to

40

sustain itself as a credible academic discipline it must adhere to its own
methodologies, reject repetitive unsupported language, and must evaluate rather
than make efforts for acceptance through conformity (2010, p. 28).
Cacho goes further by disclosing the fluctuating strategy of attacking
inclusive pedagogy with the proposal that: Eliminating counter narrative
histories would eliminate “bad feelings” of racial bitterness and hatred from
Arizona’s political and social sphere (Cacho, 2010, p. 29). Arizona legislatures
proclaim that language challenging status quo is illegal in four different areas:
(1) classes that promote the violent takeover of the government. Ironically, the
constitution applauds the violent takeover of the British government on
American soil in 1776 because the British government was religiously
oppressive and forced taxation without representation. (2) classes that promote
dissention and diversion based on race. But, American history books repeatedly
present discourse about the accomplishments of great presidents of European
descent who were in fact slave owners and who endorsed African Americans as
3/5 human. (3) classes that are designed to promote one group while
diminishing all others. Ethnic Studies by design creates dialogue about
divergent groupings in a manner that reflects their lived experiences. (4) And,
classes that promote group unity are prohibited. This is contrary to human
logic; voting is as unified act.
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Group unity is at the core of American society. For example, the
democratic and republican party both represent group unity and suffrage is key
in election through counting group ballots. Kaylan and Home’s reasoning is a
prime example of double standard.
Furthermore, there has been little to no effort to dismantle the violent
anarchic groups like the American Freedom Party (white supremacist party
founded in 2010), American Nazi Party, Aryan Brotherhood of Texas (white
violent prison gang), Aryan Nations (white supremacist neo-Nazi/Church of
Jesus Christ-Christian), Council of Conservative Citizens (white separatism),
Creativity Alliance (worships the white race), and a host of other white groups
that teach white supremacy. Counter narrative education from an ethnic and
cultural approach does not promote racial aggression. To the contrary, the
objective is to develop an understanding of groups other than your own to
become more understanding of people that believe and live differently than
one’s own group (Banks, 1979, p. 7). This newly developed social science
reports past and present political positioning of various groups as they existed or
exist per the research (Banks, 1979, p. xii, 36).
Kaylan’s article errors in a manner that is not recoverable when he
argues that counter narrative pedagogy encourages violence or terrorism (Cacho,
2010, p. 30). Banks argues that “ethnic studies should be viewed as a process
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of curriculum reform that will result in the creation of a new curriculum that is
based on new assumptions and new perspectives. Such a reformed curriculum
will help students gain original views of the American experience and a new
conception o f what it means to be an American” (Banks, 1979, p. 13). This is
not the promotion of violence.
So, Kaylan offers a historical compromise by acknowledging that racist
practices exist in this country “but also (America) triumphs in overcoming
them”. What era did the re-distribution of resources occur? Did the supreme
court reverse its most recent decision striking down affirmative action? Cacho’s
argument attempts to gain momentum when showing how “neoliberal ideologies
appropriate antiracist terms and their histories of struggle” to stabilize and
sustain notions of equality in Arizona’s system of creating law. Hence, the
words “reverse racism” developed through appropriation of antiracist terms and
was used as a tool to strike down affirmative action (Cacho, 2010, p. 31).
Striking down affirmative action resulted in the loss of job opportunities for
people of color and deregulated promotion practices by making it legal to
exclude and pass over under the pretense of colorblindness. These things add
fuel to the fire o f negative labeling and racist practices against Black men.
Cacho further argues that Slavery and Genocide have been replaced with
indifference and that indifference has been the method that justifies atrocities;

instead of acknowledging and making amends. Indifference deteriorates space
for discourse that may lead to amends (Cacho, 2010, p. 30). Here Cacho
references W.E.B. DuBois (1903) to demonstrate how romanticized histories are
created to minimize the harmful effects of slavery by disregarding and ignoring
facts (Cacho, 2010, p. 30). And so, theoretically it may be successfully argued
that romanticizing histories about the atrocities of Slavery and Genocide sustains
hegemony through inappropriate, unrelated, detrimental language.
Counter narratives fill in the blanks and create a healthy space for
discourse about sensitive issues such as slavery and its aftermath.
Comprehensive histories weaken Kaylan’s argument even further because the
indication is that Kaylan’s position against all-inclusiveness reflects the
excessively sensitive “opinions” of a conformist upper class that views status
quo as the honorable system of governing (Cacho, 2010, p. 31). What is
important in this type of historical chronicle is; whose frame of mind gets
protected and whose frame of mind does not. According to Cacho, the idea in
creating glamourized American histories is to concurrently ensure that “white
empowerment and non-white resentment is normalized” and that White feelings
are protected (2010, p. 31). For example, Ronald Takaki (1993) discloses how
William Shakespeare through his play The Tempest could justify the inhumane
treatment of American Indians in the same manner that colonial discourse
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attempts to justify the inhumane treatment o f African descendants who were
subjected to Chattel Slavery and Genocide for centuries. According to Takaki,
Shakespeare categorized the American Indian as Caliban, a people described as
“cruel, barbarous, and most treacherous; they were thought to be cannibals”
(1993, p. 33). This negative labeling mirrors that of categorizing Black men
lazy, dangerous, criminal, and needs to be watched constantly as a distraction
from generational abuse initiated by Western expansionists.
Cacho gets to the core of the problem Arizona law makers have with
comprehensive pedagogy being taught in Arizona schools. Cacho asserts that
there is nothing wrong with individualism and being treated as such. The
problem of worldwide wealth and worldwide mainstream guardians of the status
quo using individualism to advance their aggressions and racialized discipline
on the population is what Michael Foucault (1995) refers to as “docile bodies”
disciplined for obedient positioning in the political hierarchy (Cacho, 2010, p.
32).
According to Cacho, Arizona law does not prohibit pedagogy about race,
the problem is to teach about race from a value driven perspective (32). Arizona
law demand that issues related to race should be taught as bygone days that we
have victoriously worked through “so that students are willingly disciplined into
automated docility as individually and racially ranked workers for the future”

(Foucault, 1995) (Cacho, 2010, p. 32) which precludes critical analysis through
an all-inclusive social science. The law that stuck down Ethnic Studies (Arizona
House Bill 2281) in Arizona states precisely that classes cannot; (1) Promote the
overthrow of the United States Government. Reform and transformation is not
an overthrow. (2) Promote resentment toward a race or class of people.
Biological race is deceptive and class theories do not apply. (3) Are designed
primarily for pupils of a specific ethnic group. Teaching that people should love
themselves and to respect others regardless of group affiliation is not the
promotion of superior/inferior relationships. (4) Advocate ethnic solidarity
instead o f the treatment o f pupils as individuals. Ethnic solidarity is as
important as positive individual self-awareness. And so, Arizona House Bill
2281 was passed through a united status quo oath; not on the merits or design of
the complaint (theatlantic.com).
According to Cacho, Home gives examples of his so-called concern for
children of color by associating his quest in eliminating ethnic and cultural
driven pedagogies from Arizona schools with Martin Luther King Jr.’s march on
Washington and with Home’s philosophy about what he thinks is the best
pedagogy for Latina/o students (2010, p. 33). Home falls short of the mark
again because in a democratic society curriculums about Latina/o histories
should be developed by Latina/o historians, cultural anthropologist etc. in a
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manner that is evidence based and creates discourse that may develop better
outcomes (Cacho, 2010, p. 33).
The path to equality in education is difficult even when viewed from the
most positive outlook possible. Cacho cites Audre Lorde’s (1984) philosophy in
assessing the difficulty of rebuilding the educational system from within. Lorde
asserts that it is highly unlikely that the master will dismantle his own house just
because it causes us to live in oppressive conditions (Cacho, 2010, p. 34).
And so, Cacho closes reminding us that Ethnic Studies is constantly
under attack not because of common sense information that it produces, but
because Ethnic Studies teaches students to dare and dream of a better existence
(2010, p. 34). The better existence includes tools that diffuse stereotype threat
triggers and brings into focus an awareness of self that previously did not exist.
An example of stereotype threat deactivated is Frederick Douglas’s 1845
speech before the American Anti-Slavery Society in New York city. He was
bom a slave (no one knows the date 1817 or 1818) and died in 1895, escaped
from physical bondage and educated himself about abolition by reading the
Liberator newspaper co-owned by William Lloyd Garrison. Douglas educated
himself about peoples of the world and his involvement with the Zion Methodist
Church which improved his academic skills greatly. He became an abolitionist
of slavery and emerged as one of the most prominent orators of his time; and
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effectively advanced the work of positive social transformation. Deactivating
the slave mentality required the same critical thinking then as it does now.
Frederick Douglas mitigated racial strife by studying culturally oriented
literature (Douglas, 2013, p. 5,6).
Research originated by Steele and Aronson (1975) and developed by
subsequent scholars show that Black men are the most effected by stereotype
and stereotype threat. Without societal conversion stereotype and stereotype
threat triggers may remain static and Black men may never become aware of
their full potential and re-gain full self-confidence. This means that when
people are dehumanized and enslaved for centuries their heritage becomes lost
or uncertain in the maze of mis-information about who they are, where they
came from, and the contributions of their ancestors to humankind.
Descendants of the Atlantic Slave Trade in North America have been
intentionally and systematically separated from their ancestral heritage to keep
them in a subordinate political positioning for economic exploitation. The
research is extensive pertaining problematic areas of racialized identities,
theories of racial supremacy, and race driven distributions of wealth. Therefore,
all-inclusiveness and the promotion of cultural diversity must be curriculum
promoted. Without academic curriculum conversion that counter narratives
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promote, stereotype and stereotype threat triggers may remain static and Black
men will not have readily available access to empowering language.
What Is Stereotype And Stereotype Threat
Stereotype is the dehumanization of people through derogatory language
and cultural bullying, to justify keeping them marginalized, and to justify the
denial o f generational extreme abuse such as Chattel Slavery and Genocide.
Stereotype threat derives from members of the marginalized group being overly
concerned about their performance reflecting on the entire group negatively,
therefore, causing the individual to become distracted with irrelevant issues
about what the dominant group may think. This is the same effect as, “like the
threat of a snake loose in the house” something not associated with the task at
hand which is highly distracting and results in poor performance (Steele,
Spencer, and Aronson, 2002). Claude M. Steele and colleague’s examination
discovered that informing the test takers “that stereotyping should not be a
concern” lessened the negative outcomes of the experiment.
The strong point in Steele and Aronson’s (1995, 97) research is that they
have precisely established the negative effects of stereotyping and have
advanced the knowledge base further by identifying another area of interaction
between people that derived from stereotyping, as problematic, and named it
stereotype threat. The flaw o f Steele and colleagues experiment is “the mere
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mentioning that stereotype exist and should not be considered an issue before
test taking” does not eradicate the underlying causes of stereotype threat triggers
in the broader aspects of life.
A more thorough, profound pedagogy may be the solution to eradicating
stereotype threat. Stereotype threat triggers are produced by negative images
manufactured by the politically, economically, and socially controlling group
(Roberson and Kulik, 2007). Therefore, my research project’s hypothesis that
“stereotype threat may be reduced through corrective pedagogies” is made
visible through Nieto’s (1992) argument that when a curriculum “centers and
honors the works and lives of non-white people” it may reduce prejudice among
the dominant group and thus may reduce stereotyping that lays the foundation
for stereotype threat triggers (p. 137). And at the very least, teaching strategies
rooted in comprehensive studies give the targeted group a leverage for
comparison.
Hindering the Learning Process
Appel and Kronberger (2012) adds to the research by asserting that
when stereotype perceptions are not an issue cognitive ability improves allowing
psychological space for perceptual and conceptual focus not only in test taking
but during the learning stage as well (p. 612, 613). Appel and Kronberger
found that some individuals from marginalized groups mentally detach their
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connection from the group to decrease cognitive imbalance that results in
stereotype threat (2012, p. 614). This means that a denial of historical
connection by the individual from an ostracized group (assimilation) is not a
permanent or effective antidote for stereotype threat because only those with
identical phenotype and permission can fully assimilate into Whiteness.
Eradicating Stereotype Threat
The implementation of a more well-rounded historical education is
logically the most effective weapon against stereotype and stereotype threat.
Conceivably a renewal of the informational process associated with the groups
ethnicity, culture, race, sex, and/or gender is a more viable strategy for reversing
the negative connotations that lead to triggers that causes cognitive imbalance.
In retrospect, “disidentification” from a culture may act as a temporary
deterrent for keeping stereotype and stereotype threat triggers manageable in
part, but does little to increase self-confidence to eradicate it permanently. For
example, the effort to forcefully assimilate indigenous peoples through boarding
schools at the onset of establishing the American government proved to be
disastrous for Native Indians and produced little to no results of full
assimilation. Native Indians found themselves in a precarious position of having
their children ripped from their arms and hauled off to become dehumanized and
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demoralized. This treatment often resulted in a loss of a desire to live resulting
in high rates o f suicide among the kidnapped children.
Likewise, this same type of treatment was common for African slaves
resulting in a loss of self-identity, self-determination and self-confidence;
leaving Black men one o f the main targets of white supremacy. Regaining selfconfidence may be key for neutralizing triggers that cause stereotype threat
(Appel and Kronberger, 2012, p. 628, 629). The weakness with Appel and
Kronberger’s research is that they miss the opportunity to present dialogue about
how to perpetually end stereotype threat triggers. They admonish that the
learning process is consumed with stereotype and stereotype threat and that an
education that reflects positive values for the students may be an antidote but
there is no mention of what is meant by positive education (Appel and
Kronberger, 2012, p. 630).
Banks (1979) explains positive education from a multicultural
perspective as: “The multiethnic curriculum should help students develop the
ability to make reflective personal and public decisions. A curriculum focused
on decision making must be conceptual, interdisciplinary, and based on higher
levels of knowledge”. He asserts that, “When planning ethnic studies curricula
and units that have a comparative approach and focus, the teacher or curriculum
committee should start by identifying key concepts (conflict, cultural diversity,
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values, social protest, oppression, skin color, psychological captivity,
urbanization, social mobility, scientific racism or the lack thereof, assimilation,
cultural pluralism, ethnic institutions, acculturation and immigration)” and of
late, gender and sex (Banks, 1979, p. 93,99,101). These concepts should be
higher-level ones which can encompass numerous facts and lower-level
generalizations. They should have the power to organize a great deal of
information and explain significant aspects of the experiences and histories of
American ethnic groups. These concepts should also be able to function
successfully in an interdisciplinary role” (Banks, 1979, p. 93).
Appel and Kronberger close with a powerful statement “knowing is half
the battle” this is in relation to being informed about diagnostic as opposed to
non-diagnostic evaluations (2012, p. 630). Roberson and Kulik (2007) and
Appel and Kronberger (2012) both address cognitive dysfunctions during
special circumstance situations i.e. math test and learning, but provide little to
no information about other areas of life that may be equally affected by
stereotype threat. This research discloses that identity with history is key in the
development of self-image. So, when people are deceived into believing that
their history began with the Atlantic Slave Trade, their only leverage for
developing character traits is limited to the erroneous concept of superior and
inferior theories that promote group hierarchy.
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Improving what you know about your lineage improves or diminishes
self-image. Learning your heritage from those that have committed crimes of
slavery against your ancestral lineage could not possibly be in your best interest.
Remedial Data
Toni Schmader (2010) argues that a person’s belief system may be at the
very core of eradicating stereotype threat by increasing knowledge of self
through review of data that is insightful and that encourages positive attributes
about the group to which she/he belongs (p. 16). W.E.B. DuBois (1903, p. 9) is
on point when he wrote that “the negro is faced with a world which yields him
no true self-consciousness, but only lets him see himself through the revelation
of the other world” which means, freedom to intellectually develop is
suppressed.
Schmader argues when words associated with either confidence or doubt
reflect a group’s image, this may diminish the memory process so that the
outcome of evaluative test taking appear to reinforce the stereotype notion of
superiority or inferiority relating to racial constructions (2010, p. 16). Being
overly concerned about negative stereotyping is tantamount to nearby explosives
being discharged while attempting to play chess. Schmader argues that
corrective language minimizes or eliminates subsequent psychological
distractions caused by undesirable thoughts about self and the group to which
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one belongs by freeing up mental space with productive, confidence building
information (2010, p. 16).
Why More Research Is Needed
Dee and Penner (2016) express the need for more qualitative and
quantitative evidence referencing that counter narratives are a producer of
valuable information that increases a student’s cache of tools for breeding and
replicating personal success (p. 7). The evidence is gaining momentum in
California since Governor Jerry Brown signed into policy mandated state
backing for Ethnic Studies programs throughout California (Approximately
September 14, 2016 Governor Brown signed into law that all High Schools are
encouraged to teach Ethnic Studies by 2020.)
Intentional or unintentional large scale abuse for centuries is contrary to
the concept of democracy and basic human right. Educators must correct
generational mistakes that occur during the educational process in American
schools. The steps for correction are demonstrated by the Los Angeles and San
Francisco school districts in conjunction with the Ethnic Studies Curriculum
Collective and SFSU faculty (Dee and Penner, 2016, p. 10).
Culture relevant pedagogy includes key areas of study that promotes all
students as if they are a valuable part of American society and that their heritage
and histories are as important as the next. Counter narratives as presented
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through comprehensive teaching styles include “social justice, discrimination,
stereotypes, and social movements from U.S. history spanning the late 18th
century until the 1970’s” and encouraged students to begin a self-analysis,
family analysis and community analysis constructed on evidenced based
information (Dee and Penner, 2016, p. 10).
Wise Schooling Practices
Edward Taylor and James Soto Anthony (2000) argue that increasing
minority faculty at colleges and universities may increase graduation rates
among African Americans by reducing stereotype threat triggers. They assert
that minority faculty who provide confidence building information may promote
career ambitions for African American students in areas that have been
stereotyped as beyond their capabilities (Taylor and Anthony, 2000, p. 184).
According to Taylor and Anthony minimal amounts of African
American faculty at the college level has been studied enough to determine that
Steele’s (1997) narrative concerning university guidelines and impractical
applications' sway academic aspirations of African American students away
from achievement (2000, p. 184). Taylor and Anthony argue the need for “wise
schooling practices “to minimize stereotype threat (2000, p. 185). This means a
clear, concise, well-coordinated, education that discloses the strong points,
brilliance, and errors associated with the culture and historical heritage of all
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groups from antiquity to present through inclusive pedagogy. Why do African
American graduate students intentionally avoid some academic careers? To
what extent is “ethnic research” undervalued or ostracized (Taylor and Anthony,
2000, p. 186)?
As demonstrated in Cacho (2010) researchers are aware that those in
powerful administration positions may feel that the traditions of status quo may
be threatened by people of color who research and write their own histories.
Histories written and supported by evidence and members of the group is more
credible than stories that develop through repetitive language and observation
research. Negative labeling is a by-product of colonial discourse supported only
by repetitive language. For example, science has not concluded that Americans
of African descent are 3/5 human. This stereotype insinuates that people of
African descent have partial human intelligence which sets the stage for societal
abuse. This myth has hindered and destroyed many lives. Steele (1995,1997)
show that when stereotype is manipulated stereotype threat is diminished and
individuals from marginalized groups improve their performance when given
important task.
In addressing the vague assumption that “wise schooling” is mentorship
that is supportive and may mitigate stereotype threat; the question that come to
mind is, what type of mentorship is capable of eradicating stereotype threat

57

permanently? What if the person who looks like the mentee suffers from
stereotype threat? Does “manipulating stereotypes of academic abilities”
(Taylor and Anthony, 2000, p. 185) act as a band aid to cover the deeper wound
of racial antagonism (Taylor and Anthony, 200, p. 192)? What happens when
the African American mentor-mentee relationship is no longer available for the
next generation affected by stereotype threat or when there is not enough look
alike mentors for student affected? Therefore, transformational change agents
need to be trained through an historical approach or generational psychological
dysfunction becomes static due to ill-equipped teachers, regardless of skin tone
or phenotype.
Taylor and Anthony makes mention of the need for a greater platform
than isolated factors and the need for “strong conceptual framework’ but does
not clearly define what this means (2000, p. 186). This means accurate
historical manuscripts are necessary in the creation of an improved pedagogy
that leads to a broader knowledge base as a matter of educational course.
The hope is to counter the falsehood of stereotyping and the empowering
of one group while diminishing all others. Status quo administrators of higher
learning label culturally relevant education as a curriculum that is not a real
discipline and needs to be defunded because it can be taught in conjunction with
American social studies (Banks, 1979, p. 9).
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This conflict needs to be further investigated. For example, American
social studies and American history indoctrinates young people with
exaggerations about the past, i.e. that George Washington was a great first
president because he was an honest and caring human being that never told a lie;
however, he was a staunch promoter/supporter of the slave trade and sanctioned
kidnappings and horrors o f all sorts against Africans to become, and sustain
being a slave owner. Washington by today’s standards of democracy was a
terrible human being with criminal intent. But, during the era he was and is
considered a great man by his ethnic and cultural group.
Ethnic Studies presents in-depth perspectives (interviews and theoretical
frameworks) about how groups view themselves and versions of histories
written by people who share their same cultural heritage. A divergent paradigm
in methodological pedagogy is that traditional history teaches that people of
color should separate from their heritage and assimilate to gain prosperity. This
ideology is the fundamental element that produce stereotype threat. Ethnic
Studies teaches students of color to embrace their heritage as a matter of
necessity and to leam in truth about all others. Taylor and Anthony describe a
separation from one’s culture and history as “disidentification” which is on the
opposite end o f the sphere from empowerment and is more in line with
assimilation (2000, p. 194).
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Many past studies show that assimilation has not proven to be an
adequate strategy for gaining equality in American society for people of color
and African Americans, explicitly. Taylor and Anthony assert that “culturally
relevant pedagogy” should be given consideration when the student body is
diverse (2000, p. 195). Cultural relevance is important throughout American
society and should be a part of early childhood curriculums for all students to
fully develop intellectually.
Community Ties
Tintiangco-Cubales, A. and Kohli, R., (2015) in a section of this article
titled Community Responsive Pedagogy, assert the importance of culturally
relevant pedagogy emanating from the community and remaining connected to
the community as a key element for societal transformation. TintiangcoCubales and Kohli (2015) are correct when they stress the necessity for youth of
underprivileged communities to become involved in their own research about
social injustices to develop a viable course of action for the future.
Furthermore, Tintiangco-Cubales and Kohli (2015) are right in their
assumption that useful early childhood education will help children develop into
productive citizens. This may mitigate the negative effects of colonial discourse
that project Black men as American society’s most lazy, dangerous, and
undesirable people that need to be watched to protect white space.
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Through this synopsis many Black men that become disenfranchised
through traditional social science may self-reflect differently and become
advocates that increase qualified scholars who promote positive societal
transformation as qualified teachers through a culturally relevant curriculum.
The main point here is that people need to research their own histories while
staying connected to the community which may produce better results.
Youth Development
In an article written by Shawn Ginwright (2006) discourse that creates
space for African American youth to grow and develop intellectually is a
necessary component for societal transformation (p.41). According to
Ginwright, African Americans face barriers that are designed to keep them at the
outer edges of society through systemic racism. Ginwright correctly outlines
systemic racism in school policies that are negatively unequal in clemency for
African American youth. He asserts, schools in underprivileged neighborhoods
that adopt a “zero tolerance” are becoming more like prisons than schools which
affects young people in ways that often time leads to undesirable outcomes.
Thus, young African American youth are exposed to tension from authorities
and exposed to physical and societal harms that often lead to self-destructive
activities (2006, p. 41).

Ginwright correctly asserts that focusing on individualism as a remedy is
to create a static political position for the community. He promotes the need for
“support systems, opportunities, and social assets” as catalyst for productive
outcomes (Ginwright, 2006, p. 42). The need for school curriculums to provide
pedagogy that increases positive images is at the core of corrective measures.
Ginwright reinforces the hypotheses that “racial stereotypes” may be mitigated
through pedogeological approaches that are all-inclusive. Providing useful
information is necessary to establishment a community that flourishes against
decadent odds (2006, p. 42).
Racism and racist practices endorsed by the government is problematic
for Black men and people of color in general when the controlling group are
status quo oriented. Resistance to racist practices and policies manifest in
various forms such as political movements, efforts to self-identify in a manner
that is resistive to mainstream society, resistance to negative stereotyping, and
the endless desire to be free physically and psychologically (Ginwright, 2006, p.
45). There is a great need for the implementation of schools that permits space
for culturally relevant discourse.
Supporting Evidence
According to an article written in Sage Journals (February 1,2017),
Stanford University conducted a research examination from 2010-2014 to test
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whether Ethnic Studies made a difference in academic performance for ninth
grade at risk students in the San Francisco school district
(http://joumals.sagepub.com). The sample group were children who were at high
risk of dropping out. The results were that: “attendance improved 21 percentage
points, grade-point average by 1.4 points, and students in culturally relevant
courses covering discrimination, stereotypes, and social-justice movements
earned 23 more credits toward graduation, the largest gains were found among
boys and Hispanic students, and in the subjects of math and science” this is
significant when determining the benefits of cultural relevance but the question
that develops may lead to an enormous undertaking. This Sage Journal
demonstrates through quantitative and qualitative research that the need for
implementation of counter narratives is key in mitigating the negative effects of
stereotype threat K-12 and beyond.
The article is entitled The Casual Effects Of Cultural Relevance:
Evidence From An Ethnic Studies Curriculum by Thomas Dee and Emily
Penner. The paper’s abstract confirms gains of 21 percentage points for
attendance, GPA grade point by 1.4, and 23 credits earned.
The introduction reports statistical disparities in outcomes for African
American and Hispanic students’ vs European American students’ as well below
equal learning from a longitudinal perspective. The results of the empirical
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study reveal that African American and Hispanic students are a full three years
behind European American students in mathematical studies. Furthermore,
approximately 28% of African American and Hispanic students do not graduate
in a timely fashion as opposed to 14% of European American students that do
not graduate in a timely fashion (cepa.stanford.edu).
The indication is a systemic dysfunction in schooling that creates huge
disparities in failure rates across race, cultural, gender, and sexual lines. The
research provides sound evidence that a systemic denial of resources coupled
with stereotyping lays the foundation for continued marginalization and
racialized rejection. This examination does not address the broad scope of
systemic denial of resources. But rather, looks at stereotype threat through the
eyes of previous researchers and found that the condition is treatable through
language management.
Stereotype threat triggers may be mitigated through pedagogy that
allows space for all-inclusive discourse. Review of cultural heritage must be
done in a manner that is uplifting, reported with integrity, and that involves
students sharing their individual stories. With strong community ties and
qualified culturally oriented pedagogy resistance to cultural bullying will
become wide-spread and more effective in the reduction of how racism is
perceived.
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Chapter 3
Methodology
Using a historical comparative approach this thesis examines traditional
teaching styles in contrast to a relatively newly developed social science that is
rooted in comprehensive ethnic and cultural education to gauge how corrective
language may be an antidote for stereotyping and negative labeling.
Stereotyping and negative labeling is the core of problematic relationships
between people of different skin tones and physical attributes in American
society. To develop corrective language, a historical approach requires the
viewing of past incidents through the scope of many scholars across various
disciplines to avoid developing a one-sided biased opinion. For example, issues
associated with racism and oppression are complicated and need to be examined
through the lens of many disciplines. Psychologist, anthropologist, historians,
and sociologist, are just a few that researchers can benefit from to draw new and
enlightening conclusions.
The aim of this approach was to examine various past works to
determine what might be the best antidote to diminish the negative effects of
members from marginalized groups assuming negative identities projected and
promoted by mainstream society. Black men are the most affected by cultural

bullying because of societal prejudices that rejects their presence with physical
and mental racial hostilities (Steele and Aronson 1995, 1997). Snowball
sampling yielded four participants who identify as high achieving Black men
with a minimum age o f 18. This design provided opportunity and space for a
deep probing of personal experiences regarding racism and racist practices that
stem from European centered ideologies about race, inadequate teaching styles,
and negative labeling.
How do they navigate what DuBois (1903) defines as being bom a
problem (p. 8)? Labeling whole groups as lazy, shiftless, less than human,
monkey, dangerous, needs to be watched, and needs to be imprisoned are just a
few o f the stereotypical negative imaging that formulated the hypothesis that
historical counter narratives are antidotal. This question and statement were the
motivating force for choosing the direction and materials chosen for review.
The approach was not to just concur with these finding but to emphasize
that incorrect language may be reversed through correct language about a given
topic or idea. Corrective language that challenges incorrect historical
perspectives; are evidence based historical interpretations. And so, a set of
opened ended question were used during the interview process to extract
impartial stories o f the participants lived experiences to determine if counter
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narratives played a role in Black men surviving and thriving despite the added
social burden of personal degradation.
This study therefore looks at the difference in the attitude of Black men
who had full exposure to counter narrative social studies as opposed to those
that have minimal to no exposure. So, this study adds to the research by
positively identifying how Black men can overcome distractions initiated by
racist language when they are engaged in important test and in their day to day
lives. Many scholars have determined that the newly developed social science
Ethnic Studies is a good place to begin the self-evaluative, transformative
process.
A critical analysis in conjunction with a comparative analysis of teaching
styles and curriculum content is how this study proceeded. This experiential
study conducts a probe to better understand how contemporary social science
transformed Black men improving their self-confidence thus diminishing self
doubt. The argument progressed through phases and subsequent arguments.
For example, are their people who do not look like you; and who have not
studied your race, ethnicity, culture, gender or sexuality; that can provide
substantive support and advice that may assist in your positive development, and
that should not be included in reactionary (backward-looking, unreasonable)
theoretical ideologies (Crowder, 1947, p. 241).

There are situations where people can offer you comforting advice and
support regardless of physical or demographic differences but the question
remains: Will this type of nurturing help develop the overall character that is
resistant to negative racial labeling? A mixed method gives this study hard
evidence to support the disparity in outcomes of children who do not develop
well under the current schooling system as a matter of racism and group
privilege. Here, we examine and compare statistics that show disparities in
treatment and opportunity (i.e. prison, welfare) and compare participant stories
as to what may have led them or members of their families or group down
demoralizing paths when compared to others that fared well.
For example, at http://brandongaille.com we find statistics that show
welfare recipients for Blacks is 39.6% of the total number or people that are on
welfare but Blacks only comprise 13% of the overall population.
•W h ite-3 8 .8 %
•B lack -3 9 .6 %
• Hispanic - 15.7%
• Asian - 2.4%
• Other - 3.3%
And, at https://us.wow.com

Black people are disproportionally sent to

prison in relation to population. Historically Black people are not bom aspiring
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to go to prison. According to DuBois their greatest political hope is education.
This is not coincidental or accidental, this is by political design. The chart
below shows that Black people are the most targeted group for failure. Figure 1
depicts the disparity in prisons sentences per the population.
U nited State* incarceration rate*
by rac e o n d ethnicity, 2 0 1 0
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Figure 1

A comparative approach is also used to examine the attitudes and beliefs
that ethnic and culturally oriented pedagogy instills self-confidence in the
participants exposed to ethnocentric curriculums. What exactly did they leam
through the transformative process? The students from these two sample groups
were asked the same open ended question at the onset of the interview process.
Subsequent questions were contingent upon the direction the interviewee went
with the answer. The analysis yielded the following: 1) The perceived
influence that both pedagogical styles had on the participants. 2) What did the
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teaching styles instill in both participants’ groups? And, for Ethnic Studies
scholar how are comprehensive studies transformative?
Arizona legislators disregard for community voice is problematic from
an academic perspective. Proclaiming all-inclusive counter narrative histories
would be an acceptable curriculum if it followed in the footsteps of existing
American histories and social studies is ludicrous. This is irrational. The
methods for collection o f data are too dissimilar for merger.
Permission for this study was obtained from the San Francisco State
University, Institutional Review Board (IRB). Participants were given a consent
form to read and agreed to the interview per audio recording. The consent form
described the purpose and voluntary nature of the interview. The consent form
also stated that pseudonyms would be used per the participant’s request. Data
was collected from the participants and recorded using digital audio equipment.
Interviews spanned in time from approximately twenty minutes to one hour and
twenty minutes.
The instrument used in this study was designed by the researcher. It
consisted of 10 open-ended questions designed to promote conversation and
allow for natural probing. The first set of question addressed the participants’
general lived experiences from an early age. The second set of questions gently
guided the interview in the direction of their experiences with negative labeling

70

and institutions if any. The third set o f questions about any perceived incidents
that they personally experienced with racism or racist practices and how they
navigated the situation. The overall questions process included extracting
information about their educational process and if ethnic and cultural identities
played a role in the outcomes.
Due to the small sample sized it is difficult to ensure reliability but prior
research indicates agreement with the findings. Interviewing a small amount of
Black men does not infer that most Black men would agree to the findings but it
does give an indication o f consistency and accuracy of past similar studies.

Chapter 4
Results
Within the framework of investigating problematic social disadvantages
levied against Black men, two concepts were tested and further developed. The
first concept addresses the continued occurrence of testing the collective value
of comprehensive histories as a permanent remedy for derogatory language that
impedes the ability to adequately self-valuate (Heidenreich, 2000, p. 1).
The participant in prior studies were overwhelmingly concerned about
dominant group opinions and manufactured negative images of their group to
the point that they became mentally restrained and unable to focus while
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performing an important task due to concerns of failing the whole group. This
includes but is not limited to important math test taking and the learning process
in general. This examination expands the research by showing that corrective
language developed and presented by members of the targeted group is the most
effective antidote for ethnic and cultural debasing and especially in the cases
pertaining to stereotype threat which affects Black men explicitly (Hickman,
2008, p. 15).
The second concept expands how culturally oriented pedagogy through
inter-group mentor/mentee relationships creates a more viable learning
environment for the student. Findings highlight influences that are culturally
rewarding for Black men that advances the research (Maye 2011, p. 87, 88). For
example, participants during the interview process articulated a more rewarding
educational experience when being mentored, advised, or instructed by member
of their own ethnic and cultural group; a rewarding, uplifting bond is what all
participant remember most.
Overall, results confirmed that investigating how Black men view
themselves through self-valuation is determined at the intersection of diversity
through a comparative analysis of old vs. newly a developed historic pedagogy.
From the latter, generational demeaning language and its negative effects are
discovered to be the most overwhelming for Black men. This study confirms

the importance and value of comprehensive studies that depict the past through
the lens of scholars who are critical thinkers (Heidenreich, 2000, p. 1, 19, 22).
The findings show that 75% of the participants interviewed believe that
mentor/advisor/instructor relationships are more rewarding when conducted
through intergroup communications, but that race probably did not play a role in
disparities in treatment. The remaining 25% fully believe that disparities in
treatment within institutional settings (i.e. prisons and jails) is directly linked to
racial concepts of superior/inferior frameworks.
In the first concept, journalist play a major role in how general society
views and treats defamed and marginalized peoples; the indicator being skin
tones and phenotype. The second concept sheds light on the importance of
research conducted through journalistic integrity as they construct teaching
styles that develops well informed intellectuals. The findings further show that
the process of an adequate self-examination through corrective language
connected to antiquity, leads to improvement in how individuals view
themselves, other members of their group and divergent groupings.
The hypothesis that a culturally relevant pedagogy (Ethnic Studies) may
mitigate the negative effects of distorted and omitted histories, negative labeling
and cultural bullying was tested through interviews and the results supported the
supposition (Heidenreich, 2000, p. 191). The instrument used to administer the
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test was open ended questions that were designed to give the participant a wideranging choice o f potential answers. All participants interviewed were
voluntary and consisted of people who identified as Black men over 18 years of
age and either college graduates or presently participating in undergraduate
studies. Three of the four participants are not Ethnic Studies majors. Two, are
high achieving in the field of Biological Sciences, one is a Political Scientist and
one participants has a BA in Ethnic Studies.
The first participant requested being identified using a pseudonym
because o f his high-ranking position with the State Government. For this
manuscript, he will be referred to as Nathan. Nathan was not an Ethnic Studies
major and asserts that he has not experienced racist practices from any of his
teachers during his student years. He states that all his teachers were a great
help and that to name them would be not be feasible because he does not want to
leave anyone out (A 26).
Nathan states that during his undergraduate years he was treated very
well at San Jose State University because he was a ball player, “I came there
specifically to play ball”, he asserts ball skills made a difference in his treatment
as a student (A 81).
Nathan is also a graduate of Howard University and adds that the
treatment received from Howard University Professors was “much warmer”
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than the treatment from faculty at San Jose State University. He stated; “I think
that Howard was much more helpful to me as a person than San Jose State” (A
81).
Nathan states that Howard “took more of an interest him in terms of
financial aid, making sure that you graduated, doing everything they could to
help you succeed” therefore Howard was much more of a help to him as a
person than San Jose State (A 81). It should be noted that Howard University is
historically predominately Black Staffed with a predominant Black student
body.
The second participant who I will refer to using a pseudonym; Jabari
grew up in the Bay area and moved around frequently during his childhood. He
is a Biological Chemistry major.
He remembers that there was some conflict between him and a White
teacher about a math issue but does not think that it was racially motivated (A
18-28). And, there was another issue when a White teacher failed him because
his family had to move but he does not think that it was race related although it
did not seem quite right for the teacher to fail him since his grades were all A ’s
up to this point (A34-38).
When asked if anyone influenced him into being the scholar he is today.
He names three people, his mom, a criminologist teacher who demonstrated that
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hard work pays off, and Carlotta Moore a Black person who is his mentor
through the Cooper Woodson program (A 80).
Jabari states that using a Black mentor was more of a rewarding
experience because “she was more willing to help out as opposed to two other
mentors from a different ethnic and cultural background” (Q & A 81-102). He
states that he has had other mentors that were White and although he doesn’t
infer different treatment based on race, Carlotta was much more helpful that her
White counterparts (81-94). Jabari used letters of recommendation to
demonstrate the difference in treatment by various mentors.
It was disclosed that the Black mentor promptly wrote a recommendation
letter in a timely fashion without follow-up reminders. In contrast, the two
mentors from other ethnic and cultural backgrounds procrastinated until the last
day but Jabari does not attribute this to race.
Jabari was reluctant to implement race but states that race could have had
an influence since he and Carlotta connected better through their similar
backgrounds and lived experiences (A 88). He seems to wrestle with the idea
of race and states that it could have been race but that it was probably just
because the two White mentors were busy as Scientist (A 102). He states that
Carlotta was a mentor that helped him as a student and the other two just helped
him in a specific area of hard science (A 104).

Jabari state that he has taken three Ethnic Studies glasses as general
education requirements and states that those classes were fun and easy for him
(A 115-122). He states that in his Ethnic Studies class it was easy to become a
part of study groups because students and teacher were always willing to go the
extra mile to help. But, in his hard sciences classes it is very difficult to
becomes a part of a study group because it is “clickish” and not necessarily
based on race but coincidentally the clicks are race oriented. For example, Asian
helping Asian, Whites helping Whites etc., and since Black are few to none
existent it is very difficult to get insightful information that makes it easier to
navigate this area of study (A 128-140).
Jabari states that some people grow up in families where the parents are
Biological Chemistry Majors and information is passed to the offspring making
it easier for the offspring to navigate what otherwise is a difficult course of
study. He feels that this passing along of information gives some students the
advantage that others do not have and that instructors do not take this into
consideration when devising their teaching styles. Jabari states that students in
different clicks and teachers from different ethnicities and cultures may not
dislike him but that they certainly do not do anything to help him (A 132).
The third participant requested a pseudonym as well. Amare was bom in
Sacramento and went to Father Keith McKinney Elementary School. Amare
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states that until the 5th and 6th grade he had White and Mexican teachers. He
says that in the 5th and 6th grade at McKinney Elementary School he first
experienced Black teachers.
Without hesitation, he states that it was more “relatable” to have Black
teachers because of growing up in a Black household (Q & A 17-22). At line
38, Amare states that the Black teachers in the 5th, 6th, 7th, and 8th grades
“seemed to care more” because they empathized with his hardships growing up
more than the White or Mexican teacher.
However, Amare asserts that he has not experience racist practices from
any faculty during his academic endeavors to become a Biological Scientist
because he “always try to be the best student possible and he always try to
convey that he is going to give 110% and that instructors have to acknowledge
that he gives 110% and give him respect; and that he gives respect in return”
[(A) 96].
When asked if he belonged to any organizations on campus; he
responded that he is a part of the CWC Program abbreviated for Cooper
Woodson College Program [ (Q & A) 64-66]. Amare asserts that CWC has
been a “good experience” because it put him in contact with people from his
group histories which created dialogue about how to best navigate American
society and how to become a better person (A 70). Amare states that having the

78

opportunity to create dialogue about current economies and in relation to Black
people is personally rewarding.
He states that Biological Science does not provide the community
connection that culturally oriented programs and curriculums do and for this
reason it helped him to develop a more comprehensive viewpoint of interactions
between people (A 74). He states that the CWC Program cause his stress level to
diminish because of the interaction between people of similar backgrounds (A
82).
Amare states that he has taken a beginning Ethnic Studies class that
covers all cultures (A 90). He asserts that it is a “great eye opener” to learn
good thing about other people’s cultures because “everybody got something to
bring to the table at the end of the day”, he referenced Mexican, Asians, and
Black people (A 92). In answer to the question; Has Ethnic Studies been
something positive and productive during your educational experience, his
answer is “most definitely” (Q & A 93-94).
When asked about the thing that stands out most that he has gained from
being a student at CSUS he states; “the ability to be diverse and to be
approachable to different people of different colors and different creed and
things of that nature. Being able to relate to different people because not
everybody is going to have the same background so you got to kind of maneuver
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yourself and put yourself in their shoes for just a little bit so you guys can have
some kind of common ground, so you guys can be efficient and effective” (A
94).
The fourth participant asserts that a pseudonym is not necessary and that
everything he says can be repeated. Crawford Johnson lived in the Bay Area
(Oakland, CA) since he was two years old. His earliest memories of early
childhood education were Lafayette, Cole School and Tomkins elementary
schools in Oakland. His first encounter with a Black teacher was at Tomkins in
the 3rd grade (Q & A 33-35).
There was one teacher that stood out in his mind in the 5th grade; a White
teacher by the name of Margarete Bloan (A 50 & 52). According to Crawford,
Ms. Bloan taught to his learning curve (visual, auditory etc.) (A 54). In response
to question 75 asking if there was a noticeable difference in the teaching style of
White teachers in comparison to other non-white teachers; Crawford stated “yes
there was” because “White teachers didn’t know how to relate to an African
American background (Q & A 75-80). But, Ms. Wilcox (Black teacher) was
different than most White teachers because she wanted to know about your well
being, she showed interest in the class students signed up for. She took an
overall interest in the student’s day to day lives (A 86).
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Here, Crawford asserts that although there was no bad experience with
the White teachers, there was a stronger bond and connection between Ms.
Wilcox (Black teacher) and the Black students. Crawford attributes this to Ms.
Wilcox’s southern hospitality and respect, one to the other, and that because of
this common courtesy Ms. Wilcox made the students feel special something that
did not happen in the other classes (A 84).
In concurrence with Jabari, Crawford states that in the 8th grade things
changed and school got better because he was good at sports. According to
Crawford, when students are good at sports they are given a different kind of
opportunity than students that are not involved with sports (A 134). Crawford
states that high school was a good time for him because he got through with
shop classes, sports and a girlfriend to do his homework (A 142 & 146).
Crawford got an AA in sociology from Laney College when Junior
College (Community College) was free but felt he needed to go further and get a
BA in Sociology but around this time heard about Ethnic Studies (Q & A 205218). He states that Ethnic Studies made him hungry for more knowledge
about “Black folks and the contributions that we made in this country” because
this gave him a sense of “self-worth” because traditional histories did not
include stories about people from his ethnic and cultural background in a
positive light (Q & A 223-230).
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At answer 230 Crawford gives an example of how the term Black Power
originated with the Revolutionary War when George Washington’s army was
being defeated by the British. So, George Washington decided as a war strategy
to get his Black Power into the fight (meaning soldiers of African descent or
Black soldiers who were enslaved or formerly enslaved), who turned the tide of
the war in favor of Washington.
According to Crawford this charge was led by Peter Selman who was a
hero but is never disclosed in traditional histories. Crawford also states that
Prince Hall was another person of African descent that deserves recognition in
history books but is omitted in traditional histories. Crawford goes on to state
that culturally relevant history came from his mother because U.S. history was
written exclusively about what the European male descendant contributed to
society (Q & A 231-238).
Crawford eventually became a probation officer and states that his
Ethnic Studies degree developed his perspective about adolescent youth as
needing help instead of needing to be locked up. He states that White probation
officers without Ethnic Studies degrees believed in recidivism (putting offenders
in jail repeatedly instead of providing them with services and jobs) because it
gave them (probation officers) job security (Q & A 293-296). Crawford states
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that during his probation officer years he got over 160 records sealed for Black
youth offenders o f Oakland, CA (Q & A 301, 302).
All participants agree that mentors/advisors and classes taught by people
from their ethnic and cultural group provided a warmer connection with them as
students thus creating a more rewarding learning experience. They all stated
that early childhood disparities in treatment by professors was probably not of a
racist nature but all did agree that teachers and mentors/advisors of African
descent were more helpful, more concerned, and more willing to go the extra
mile in support of their academic aspirations. This attentiveness that
teachers/mentors o f color provided was infrequently found among White
teachers. Teachers of African descent made a difference in positive self
valuation and positive academic outcomes. The sample size and amount o f time
to complete the thesis created limitations that warrants further investigation to
develop a more reliable result.

Chapter 5
Conclusion
The impact that Ethnic Studies has had on Black men is consistent with
prior research as to the effectiveness of an educational process that is culturally
inclusive (White, 2014, p. 2). Comprehensive historical language is an

operative antidote against demeaning character assaults initiated through
negative language against people of color and explicitly, Black men. The
problem has been associated with histories that do not adequately represent
divergent groups of people through honorable dialogue. Inferences concerning
race definitions are fluid at best. This nullifies traditional theories of biological
differences for people of different skin tones. And so, demeaning language
using skin tone as the basis for the character assault is without merit and proves
to be a fallacy.
One theme that repeated itself during the interview process is in
concordance with past studies that show culturally orientated pedagogy is an
invaluable tool for building commendable character traits through an expanded
knowledge base (White, 2014, p. 5). Students of color were found to improve in
all areas of the K-12 schooling process when exposed to Ethnic Studies
Curriculums. Ethnic Studies causes students to develop more positive identities
about themselves, members of their group, and member of other groups
consequently producing self-confidence, respect for others, and better academic
outcomes.
The evidence also shows that negative stereotyping affects Black men
the most due to the residual effects of chattel slavery (Williams, 2012, p. 53).
During this era of American society dark skin could be legally destroyed causing
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wide-spread human abuse and the development of racialized theories based
solely on repetitive language about dark skin.
The best approach is to consider all perspectives and theories about the
past that make sense in relation to the evidence. It has long since been decided
that first-hand information supported by hard science is the best evidence when
critically analyzing histories across sections of the community (Gueguen, 2016,
p. 31,32). Therefore, stories that emerge through traditional renditions of
histories need to be revisited under scrutiny from a common-sense perspective
and all-inclusive approach so that students will emerge into the political arena
with a clear vision o f how to construct social justice through public policy.
Through this method, the literature review does produce ample amounts
o f evidence in support of the value and the significance of culturally oriented
language being an antidote for the psychological dysfunction caused by negative
labeling that leads to stereotype threat. During the literature review, we find that
all groups may be affected by stereotyping which leads to stereotype threat but
the degree that it affects Black men is considerably more harmful.
The poison fruit o f stereotyping strikes at the very core of existence for
Black men. They have been historically demoted to the least desirable social
status imaginable. Mass incarceration and execution style assaults nationwide
by government officials is what Alexander describes as The New Jim Crow, and
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rightfully so. Stereotyping was found to influence the way people view each
other and how that leads to unevenness in societal positioning which leads to an
unevenness in the distribution o f resources and treatment.
Contemporary social science clashes with traditional histories because of
the way stories are told and reported. The approach that traditional histories
take leaves some groups vulnerable to cultural bullying and negative labeling by
omitting and/or distorting stories of their past. As a matter of higher learning
and deeper probing Ethnic Studies emerged and has gained momentum in some
states; clearly California. The study finds that Ethnic Studies could not exist
without large gaps in traditional histories (Aldridge and Young, 2000, p. 4).
This examination also finds that counter narratives build self-confidence
in Black men where-as traditional histories have not. Ethnic Studies and
American Studies share the commonality of academic research and commentary
but that there is a cynicism between the two fields that prevent likelihood of a
merger (Goldstein-Shirley, 2002, p. 691). Since the onset, opponents of Ethnic
Studies have persistently attempted to eliminate the discipline or merge it with
traditional histories through diminished or eccentric interpretations of the past.
Goldstein-Shirley reports that American Studies scholars advocate merging with
Ethnic Studies under the banner of “Inter-American Studies” but this proposed
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progressive gesture is perceived as suspicious and an attempt to dilute Ethnic
Studies (2002, p. 691).
There were no findings or suggestions that traditional social science
aspired to implement curriculums that promote cultural and historical evenness
at junctures of how people live and interact (Goldstein-Shirley, 2002, p. 691).
But, Goldstein-Shirley argues that Ethnic Studies and American Studies should
use Jonnella E. Butler and Philip Q. Yang’s theoretical frameworks as a
guideline for considering a possible merger of the two fields (2002, p. 692).
Butler quotes Henry Louis Gates definition of Ethnic Studies as being a space
for the accurate creation of philosophies and ethical approaches for transposing
data about the difficult space of belonging to the African diaspora worldwide
(Manning, 2000). Yang’s definition of Ethnic Studies or ethnic group is vague
and overlaps with definitions of race and racial exclusion by whites
(claire.skriletz.net).
It is difficult to view the above suggestion as a serious possible solution.
Goldstein-Shirley assert that Yang is sometimes contradictory with
multiculturalist posturing. Yang’s weakness is that he argues in favor of
American Studies needing minor adjustments as opposed to a complete
overhauling (Goldstein-Shirley, 2002, p. 698). Therefore, Yang’s ideas and
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ideal about histories is on opposite ends of the spectrum from Butler’s and does
not meet up to the definition of a merger.
Here, we find that traditional social science is constructed through the
framework o f exclusion and degradation by keeping people of color outside the
benefits of what is conceptualized as white privilege (McIntosh, 1988); with
Black men at the bottom of this hierarchy. McIntosh writes from her lived
experience; that “the invisible knapsack” is real, and skin tone absolutely does
make a difference in preferential treatment in American society for people of
European phenotype. This in part, reflects how Black men became
disenfranchised politically through flagrant reports of the greater, whiter race
inadvertently presented in traditional history curricula (Dubrow, 2011).
All research including the wording of Arizona Assembly Bill 2281
(although a misnomer of facts) unmistakably discloses a distinctive dissimilarity
between the two disciplines (Dubrow, 2011, p. 306). Therefore, it is determined
that promoting and supporting status quo is to turn away from corrective
language in favor of negative race driven motives. This is keeping in mind that
race is a social construct for economic gain and has no biological determinants.
The obvious intention here is that Yang may convince Butler to lower
his journalistic standards and allow traditional concepts of race as an acceptable
indicator for distribution of resources. However, Butler’s political positioning is
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rooted in historical counter narratives that are in accord with hard evidence and
testimony. Butler argues that counter narrative pedagogy is not and cannot be
all-inclusive with American Studies because of the discrepancy in how race and
ethnicity are defined and contested (Goldstein-Shirley, 2002, p. 693-94).
For example, this examination finds that Howard Winant’s (2015)
argument that race is a social construction for economic gain and that it has no
scientific basis of originating from chromosome is accurate according to DNA.
Although, Omi and Winant assert that race cannot be ignored because of
political and social implication; DNA rejects the notion of biological
differences. American studies develop its definition of race from the fluid
position of skin tone and phenotype.
This study finds that American studies in past years have failed to
implement curriculums that promote cultural and historical equilibrium.
Another divergent factor found; is that American Studies emerged as a product
of the “powerful Marxist tradition” and evolved into what many view as a tale
about glamourized histories that promote “American exceptionalism” while
ignoring all others or keeping them weakened with sarcasm. American Studies
reports its histories post WW11 or from around the 1930’s where-as Ethnic
Studies scholars refer to the Civil Rights Movement of the 1960’s as their
greatest developmental stage bom out of a necessity for people of color to have
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a voice about their lives, one to the other, and about their interaction with other
groups (Goldstein-Shirley 691, 692).
Of late, American progressive scholars feel the need to attempt a merger
that diverts the American Studies founder’s intentions of cultural preeminence
or American exceptionalism to a more comprehensive role of historical
reporting due mainly to contradictory evidence that has emerged with the
establishment of Ethnic Studies (Dubrow, 2011, p. 306); however, just not in the
spirit of an all-inclusive approach and not in the spirit of daring to dream. This
makes the push for colorblindness even more detrimental than a race driven
approach to public policy because discrimination from the colorblind
perspective would have no markers for check and balances.
The interview process in this study did not produce undisputable results
because of the small sample size. Therefore, the problems associated with
dysfunctional language and its aftermath warrants further investigation. The
findings in this article should not be confused or compared with observation of
immigration “being the fundamental organizing principle in Ethnic Studies”
(Banks, 1979, p. 303) which is misleading and inadvertently diminishes the
enormous impact of annihilation and bondage that is at the root of intolerance
and opposition in American politics and social sphere.

In concluding, this examination finds that future research is warranted to
investigate the full benefit of an Ethnic Study in a wide-ranging setting
including early childhood education. As such, this study recommends that
researchers should look at the San Francisco and Los Angeles High School
projects as models for implementation. Future research should include the
benefit of an ethnic and cultural education across sections of the community and
at all levels of intellectual growth.
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Appendix A
Participant Profiles
The aim was to interview ten Black men but the participant pool of Black men
who graduated from in Ethnic Studies is small and scattered throughout the
country. This prevented travel due to a lack of funding. Another factor was a
lack of adequate time to arrange phone or skype conferences through schools
that may have had willing participants. However, three high achieving
participants over the age of 18, that identify as Black men but are not Ethnic
Studies major agreed to participate in the interview process. And, one high
achieving person who identifies as a Black man and an Ethnic Studies major
agreed to participate. Initially, they were given the implied consent form to read
and all agreed. The following is an annotated bibliography of the participants.
The first participant is a retired person that does not want his identity
revealed through this research. Therefore, the AKA Nathan was assigned for
identifying the participant in interview 1. First, this person is a Black male in
his 70’s and is considered successful by any measuring stick. This person is a
retired high ranking law enforcement personnel that graduated from a
predominately Black staffed and Black student university in the late 60’s or
early 70’s.
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The second participant was a little less concerned about his identity but
still preferred to be identified by a pseudonym. AKA, Jabari is in his late
twenties and considers himself an unconventional student because of his age.
He is a Biological Science major. Jabari grew up in the Bay Area but moved
around a lot during K-12.
The third participant requested a pseudonym as well. Amare identifies
as a Black male in his early twenties. He was bom in Sacramento and went to
Father Keith McKinney Elementary School. Amare states that until the 5th and
6th grade he had White and Mexican teachers. Amare is also a Biological
Chemistry major at CSUS. He came directly from high school to CSUS which
indicates that his grades during high school were in the high range. He says that
in the 5th and 6th grade at McKinney Elementary School he first experienced
Black teachers and that this was more rewarding than his previous encounter
with teachers o f other ethnic and cultural backgrounds.
The fourth participant asserts that a pseudonym is not necessary and that
everything he says can be repeated. Crawford Johnson lived in the Bay Area
(Oakland, CA) since he was two years old. Crawford is approximately 75 years
of age and now lives in Sacramento, CA where he is presently involved in
various community oriented programs. His earliest memories of early
childhood education were Lafayette, Cole School and Tomkins elementary
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schools in Oakland. His first encounter with a Black teacher was at Tomkins in
the 3rd grade (Q & A 33-35). He is a retired probation officer and a retiree from
SEIU 1021 where he worked for many years after probation officer as the Vice
President for northern California. He is currently still active with the union and
a non-profit that serves veterans.
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Appendix B
Social Justice Transformation Model
This diagram is the writer’s interpretation of how a social justice transformation
may evolve if the communities in question implement the following components
of social justice engagement. The degree of engagement determines the level of
political and economic success that a community may achieve. A theoretical
framework was developed from reviewing historical scholarly works. Historical
manuscripts provided the foundation for this social justice transformation model.
The first plan of action is to invigorate the community with a renewing of ideas
and ideals that directly affect people’s lives. For example, histories need to be
reconstructed in a manner that is all inclusive and that demonstrates the beauty,
strength, and weakness of all cultures (Woodson 1933). Through correct
education people become empowered across sections of the community that
previously were disregarded.
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Word Definitions
African American— Synonymous with Black people, Colored people, Black
folk, Negro, or any group that identifies as descendants of the Atlantic Slave
Trade in the United States.

Black folk—People who identify as Descendants of captured Africans during
the Atlantic Slave Trade.

Black men—Anyone who identifies with Ancient African Heritage and who
identifies as male.

Cultural Bullying— Is synonymous with cultural bashing, stereotyping, negative
labeling, racial overtones etc.

Ethnic Studies—The in-depth study of diverse groups in American Society and
the world.

Hegemony-Controlling ideologies that are well established as the normal but
that are not provable, i.e. White Supremacy.
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Traditional History—History that is predominately taught in American school
curriculums that reflects mainly Euro-centric perspectives.

The following are sub-titles of Ethnic Studies and Multicultural Studies: Sex and
Gender Studies, Feminist Studies, Black/Africana/African American Studies,
Latina/o Studies, Native American Studies, Asian American Studies, Pacific
Island Studies, Arab Studies, European Studies etc.
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