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ABSTRACT

IMPROVING HIGH SCHOOL GRADUATION
RATES FOR MALE MINORITY STUDENTS

By:
George Garcia
Master of Science in Counseling, School Counseling

Many students will enter high school with the idea that it’s similar to middle school.
There is an underlying issue that when students notice that high school is completely different,
they feel discouraged to finish school and eventually drop out. The purpose of this graduate
project is to equip school counselors with the necessary tools to educate and assist male minority
students about the importance of graduating through a professional development workshop. The
objective of the workshop is for school counselors to learn more about minority male students,
the importance of graduating and increasing high school graduation rates.
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CHAPTER I
Introduction
The transition from middle school to high school may seem fairly easy to those students
who achieve at a high level academically. However, to some students, high school is the
complete opposite. Students who enter high school with bad study habits, being unmotivated, or
even unprepared can really have an impact throughout their four years in school. During these
four years, students are generally looking for a sense of belonging, and some of them are still
searching to define who they really are. While in high school, students have various outcomes in
which play a vital role in their future. Some of the students go on to graduate and pursue their
future endeavors, some of them struggle academically but go on to receive their completer
(GED) and others dropout (Orfield et al., 2014). Throughout the midst of it all, some students
academically fail and find it difficult to finish high school for various reasons, especially male
minority students.
U.S. high school completion rates are significantly lower for students who come from
low-income families and various ethnic minority groups than for students who come from high
income homes that consist of a predominantly non-Hispanic white population (Hahn et al.,
2015). Students that come from low socioeconomic status communities don’t have the equal
privileges or resources as other students that come from affluent communities. Barriers that are
faced amongst minority male students during their adolescence take part in the substantial
struggles within the United States in areas such as education, employment, and health. In
addition, students of color are less likely to graduate from high school and pursue higher
education or have postsecondary future plans that could lead to employment (Bryant et al.,
2013). With lack of knowledge and very minimal support, these students do not have the same
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access to success as other students in order to excel in life after high school. However, school
counselors and parents can serve as advocates for their students. When parents take part in their
child’s education, there is bigger chance of students achieving success (Hill & Tyson, 2009).
A study conducted by Greene and Winters (2006) in the United States concluded that
there is a wide inconsistency in the public high school graduation rates of white and minority
students. Overall, the graduation rate for white students was 78% while the rate for students of
color for African Americans and Hispanics were between 55% and 53%. Upon further research,
it was also noted that the gap between genders was significant for minority students. It was
discovered that while 59% of African American females graduated, African American males fell
short by 11 points. While 58% of Hispanic females graduated high school, only 49% of Hispanic
males moved forward (Greene & Winters, 2006). The inequality between African American and
Hispanic genders was much higher than the difference between white male and female students.
Students who dropout are likely to be unemployed, live in poverty, in prison, unhealthy and
ultimately have children of their own who will grow up to follow the same cycle (Bridgeland et
al., 2006). According to the Department of Education, the 2018 rates for a number of student
groups showed a slight percentage point increase in 2017. African American students at 0.2
percentage points and Hispanic students at 0.3 (Torlakson, 2018). However, the number of
dropouts in 2018 summed to 48,453, which resulted in an increase of about three thousand
students since 2017. Hispanic and African American male students had the highest difference in
dropouts from year to year. It is evident that there is a discrepancy that exists within the
educational system when it comes to male students of color. A lack of comprehension on the
importance of obtaining a high school diploma in order to achieve success in the near future.
Statement of Problem
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Since high school graduation rates for male minority students are slightly increasing,
there is a need of rapport building to be made with school counselors in order to meaningfully
close the gap. School counselors need to become familiar with different backgrounds, be more in
tune with the different challenges that minority students face and their socioeconomic status in
order to be able to serve various students of color (Hines et al., 2020). By allowing themselves to
become more culturally competent, school counselors will be able to connect with more students
who academically struggle, build a strong connection and help schools improve graduation rates.
School counselors are stakeholders responsible for the preparation of all students, including
minority students, to be equipped with the necessary tools to achieve success after high school
despite the pathway (Paolini, 2015). Providing a professional developmental workshop for
school counselors allows them to assist, educate, and serve male minority students which can
result in an improvement on graduation rates, postsecondary academic plans, and determination.
Purpose of Project
The tenacity of developing this graduate project is to help school counselors impact the
male minority graduation rate which will be accomplished by developing a professional
development workshop. The objective of the workshop is for school counselors to be able to
analyze barriers towards high school graduation and review strategies to increase graduation
rates amongst male minority students.
Terminology
•

Stakeholder: “ In education, the term stakeholder typically refers to anyone who is
invested in the welfare and success of a school and its students, including administrators,
teachers, staff members, students, parents, families, community members, local business
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leaders, and elected officials such as school board members, city councilors, and state
representatives.” ()
•

Socioeconomic status: “encompasses not just income but also educational attainment,
financial security, and subjective perceptions of social status and social class.” ()

Summary
In the next chapter, there will be a review of the obstacles and challenges male minority
students encounter throughout their adolescence. Considering that students of color need the
necessary skills to surpass high school, it is also imperative to see the developmental framework
students encounter. There will be a review of statistics that include graduation rates for male
minority students and will also include aspects within their environment that play a role in the
education. The importance of rapport building with school counselors and understanding student
hardships. Understanding the issues and concerns students at this age have are crucial in order to
be able to provide them with adequate assistance.
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CHAPTER II
Review of Literature
For some students graduating high school comes without difficulty, but for others, high
school can be one of the most challenging struggles in their adolescence. Primarily, some
students are faced with different battles. In 2017, there were 2.1 million status dropouts between
the age groups of 16 and 24 and the overall status dropout rate was 5.4 percent. However, in
2017 the graduation rate for high school was 85 percent, the highest it has been since last
accounted for in 2011. According to the National Center for Education Statistics (2019), the
adjusted cohort graduation rate for African American and Hispanic were below the average
graduation rate of 85%. While white male students average a graduation rate of 88%, there was
an average of 12-point difference between white and minority students. Just recently, graduation
rates for minority male students started rising slowly, however, the rates are still being tallied
where not enough minority male students are graduating high school. Many of these students
experience catastrophe due to a number of factors. Coming from diverse backgrounds,
developing different habits, and distinctive cultures can make a difference in the way school is
perceived amongst male minority students. Prioritizing high school education in some cases,
isn’t as significant for some students. What has to be taken into account is that there’s a diverse
population of students who sometimes don’t have the privileges to pursue education or even
finish due to many factors that play in their lives (Paolini, 2015). Lack of resources and as well
as being uninformed can lead to failure. This chapter will primarily focus on the current literature
on the various impact of these students such as; dropout rates, hardships and factors, adolescence
and academic back ground, school engagement, stakeholder involvement, school and community
influence and counselor’s role.
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High School Dropout Rates for Male Minorities
According to Bird & Bryant (2014), the data that was collected on minority males
between the ages 16-24 and their dropout rates are significantly higher than the national average.
Hispanic students have one the highest dropout percentages, 14%, whereas white students score
drastically lower at 5%. Between Hispanic and African American male students, the dropout
rates are the highest. With Hispanic males making up 14% and African American males making
up 10%, they combine to increase high school graduation dropout rates. Understanding and
being able to notice areas where students are struggling is imperative for student success.
Nationally, one of the biggest challenges students face is finding a purpose in their 9th and 10th
grade year of high school. About one third of high school dropouts occur during these grades due
to students inadaptability (Bird & Bryant, 2014). With high school being a new environment for
students, they lack guidance their first 2 years of high school and are not prepared with the
necessary skills to adapt to a new system. In a research by Bird & Bryant (2014), found that the
males of color have highest rates of suspension and expulsion from school, causing them to miss
instructional time, where it also causes inadaptability. The research consisted of roundtable
discussions, 4 online surveys geared towards professionals working in youth serving systems and
telephone interviews to fill in gaps about policy issues affecting males of color. The discussion
groups were divided into 4 areas: health, middle school, high school and out-of-school-youth.
The surveys collected mirrored the discussion topics and more than 500 responses were
collected.
In a study led by McFarland et., al (2018) the data showed that in 2016 between the
school years of 16-24, there was a change in dropout rates. The pattern that was developed
included males having a higher dropout rate than females among African Americans 8.2% versus
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4.3% and in Hispanic 10.1% versus 7.0%. In 2018, the total number of dropouts increased to
48,453, making it a significant increase since the previous year (2017) where it was at 45,052.
Between minority groups, the Hispanic dropout number went from 26,531 to 28,55 and in
African Americans it went from 4,841 to 5,063. With the high number of dropouts, it is evident
there are areas where students fail; not meeting college requirements, having questions about
postsecondary options, and marginal relationships with school counselors all are contributing
factors.
Early Hardships and Factors Affecting Students
While graduation rates are relatively low when it comes to male minority students, the
question begins to arise as to why. Economic hardships develop at an early age for minority
students. Such as growing up earlier than expected, also while some of these students are
expected to contribute within the family whether it’s in the household or through wages from
work (Johnson & Mollborn, 2009). Adolescents are often treated as adults within the family.
Male minorities convey the adult life in families and develop a sense of responsibility both at
home and during their education. In a study led by Johnson & Mollborn (2009) stated that these
responsibilities that are obtained at such a young age lead more towards having to provide such
as; taking on significant responsibility with children, elder care, or in household management
and housework. It could also include taking on employment, which results in becoming
financially independent or assisting at home financially. Many male minorities, especially from
lower income families, take on heavy work loads that require longer hours needed to be worked
(Mortimer, 2003). With longer hours needed to work and very little pay, they are put in a
position where they may have to sacrifice a day or two of school for rest or work. The impact
that this plays on students can be very draining and, in some cases, it can be unhealthy (Johnson
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& Mollborn, 2009). With having a job that requires ling hours and being a full-time high school
student, there’s an impact on academic progress as well the pressure of needing to assist at home
financially to help their families out with home expenses. Academically, minority students who
are seen as adults within their families are less likely to finish high school and want to enter the
workforce. By not finishing high school, students find it more difficult to be employed or seek
opportunities where they can succeed. This puts a limit on the level of success a student can
achieve and also puts a restriction on various employment opportunities. With very little
education completed but no diploma to prove it, they are forced to work jobs that consist of hard
labor or long hours for very minimum pay (Orfield et al., 2004).
A research study conducted on students who dropped out of high school completed
surveys explaining various reasons as to why they decided not to continue with education
(Bridgeland et al., 2006). During the study, it was determined that there wasn’t a single reason as
to why the students dropped out, but many students gave personal reasons for leaving school.
Almost 32% said that they had to get a job and make money to help out at home, 26% became
parents at an early age and 22% said that they had to take care of a family member. With high
percentages in the study many of these students also felt like they weren’t well prepared. For
male minority students, it was significantly high in the area of needing to seek employment in
order to help within the household. It is useful to know that some students don’t have the
opportunity to finish high school, or the freedom to pursue higher education. With no high
school diploma to count on, it is difficult for these adults to have any realistic opportunities to
earn a living wage (Orfield et al., 2004).
Adolescence and Academic Progress
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Adolescence is a period in time when youth are seeking to build relationships and
friendships. Nonetheless, it is also a time where students are trying to figure who they are, how
to develop certain skills and what is expected out of them in education. Educators have been
aware of the students who struggle to gain an understanding of moving forward in life. They
have also been aware of students that are retained, are truant, and struggle academically are more
likely to not finish high school than those who have not faced those challenges (Addis &
Withington, 2016). A variety of demographic characteristics are linked to course failure rates and
grade point average, such as gender, race, socioeconomic status, age and the amount of times
students move from school to school. Changing schools often can be harmful to the adolescent
development by upsetting students educational pathway and relationships with educators and
peers (Rumberger, 2015). School changes are, for the most part, commenced by families and
usually involve moving due to reasons such as job placement, a new home, getting evicted or a
divorce between parents. The most consistent and severe impact are on high school graduation
and test scores, with minor findings on student behavior. Rubberier (2015) concludes that
students who are forced to make multiple moves are more likely to drop out.
Male students entering high school older than the age of 14 are more likely to
academically fail (Allensworth & Easton, 2007). When it comes to course failure, gender and
race play a significant part. Male minorities on average receive one more failing grade than
females in the same high school with similar backgrounds. Not only do course grades tend to be
lower, but the grade point average is also 0.4 points lower (Allensworth & Easton, 2007). There
are also a few differences in grades when it comes to numerous ethnicities. Within students who
have similar academic and socioeconomic backgrounds, African American male student’s grade
point averages are 0.2 points lower than the grade point average of white students. Hispanic
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students grade point average is also lower than white students and have similarities to African
American students. Allensworth & Easton (2017) also elaborate on the factors that need to be
taken into account like attendance and study rates. When they are present, about 0.4 more
courses are failed than white students. The grade point average also grows into a more significant
stretch, once absences and study rates are current. African American and Hispanic male students
are averaging lower course grades than white students who equivalent test scores from 8th grade,
attendance and study skills.
School Engagement
The participation of students and engagement, for example attendance and completing
educational assignments, are vital indicators in addressing high school dropout rates. (Fall &
Roberts, 2012). Research has exemplified that students who are more engaged and present
mentally in school are more likely go on to finish high school and not drop out. In a study
conducted by Finn & Rock (1997), a sample of roughly 1,800 students from low-income
communities were classified into three different groups based on grades, test scores and
proceeding from 8th to 12th grade. The groupings were academically successful student
completers, students with poor academic performance and dropouts. These groups were
compared based on school engagement and there were large findings within the groups on
engagement behaviors. African American and Hispanic students were ethnic groups in which
findings concluded that there were differences in engagement behavior, school attendance, based
on students who continued to attend school and those who dropped out (Finn & Rock, 1997).
The findings of the study assured that student engagement is imperative when it comes to
academic resilience. The High School Survey of Student Engagement (HSSE) measured about
nearly 80,000 students and their focus on engagement. 78% of students shared that there was at
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least one adult within their school that truly cared about them and who took the time to learn
about them. It was also noted that student engagement has a lot to do with educators spending
time building relationships with students and learning about their educational background.
(Stanley & Plucker, 2008). If educators are not taking the time to learn about their students, then
there is a disengagement right from the start. Students that feel heard and are treated with
empathy are prone to want to build relationships and be present. The study of Bridgeland et al.,
(2006), distinguished that 56% of students who dropped out of high school expressed that they
could go to school personnel to talk about school problems while only 41% felt like they could
talk about their personal issues. This is an underlying factor within those students who are at risk
of dropping out. Building relationships with students who are at risk, gives them the probability
to want and do better in school.
Stakeholder Involvement
Research has shown that male minority students have higher chances of being “at risk”
than white students. With this at stake, it is more likely for males of color to drop out of high
school than females. By having to work to assist with financial expenses or taking care of a loved
one, students education is jeopardize. Education is an essential tool for producing successful
pathways for students. Yet many schools don’t have the resources to address issues such as
guidance, counseling and attendance, to meet the needs of low-income minority students (Bird &
Bryant, 2014). In the research study by Padilla & Hipolito-Delgado (2016), they wanted to gain a
clearer understanding of how high school counselors promote their personal empowerment with
students of color. An in-depth interview was integrated in order to gain information of the
personal experiences school counselors have with these students. The participants consisted of
high school counselors in urban schools predominantly with students of color, two years of
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experience as a school counselor and the urge to want to empower students through the use of
counseling and rapport building. Interviews were part of data collection and results concluded in
there being a need for rapport and personal relationships, building socio-cultural awareness and
social action in order to empower minority students (Paolini, 2015). Students need to find
someone who understands them and their cultural background. A school counselor does more
than assist with academics, they also want to ensure that they provide students with a space
where they can be themselves as well as empower them to want to be better and do better.
School counselors play a pivotal role in the identification of, monitoring, intervention, and
follow-up with students who are at risk for school dropout (White & Kelly, 2010). More
effectively, counselors collaborate with various stakeholders to ensure students are meeting their
academic goals. Implementing interventions will increase not only the support from other
stakeholders, but also the probability of accomplishing more positive and lasting educational
outcomes (White & Kelly, 2010).
While there is a gap between students who drop out due to disengagement, school
counselors should try and reach these students. From different backgrounds and different
cultures, students should be provided with the knowledge on who is available for students to talk
to when a problem arises. Building relationships leads to student engagement and relationship
building with educators. Students are aware that high school is the last step they need before
stepping into adulthood, and without the proper guidance or information on how to succeed high
school, students drop out. Life after high school can be meaningful to students and being
prepared with the adequate career development and pathways to employment matter to students.
Especially for young males of color, in specific to those who have struggled financially (Addis &
Withington, 2016). A strong career development as well as a school counselor who is culturally
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competent that can provide students with the correct assistance can serve as a platform towards
dropout prevention. Young males of color are eager to succeed, especially those who have
developed resiliency and by offering students to build on positive self-awareness and selfconfidence that focus on development and personal leadership, they can be capable of lowering
dropout rates.
In an article by Hill & Tyson (2009), it is mentioned that without parent support, students
are more likely to decline in academic performance. It’s been proven that male student minorities
often struggle academically due to lack of parent involvement and being uninformed. When
parents take part in their student’s academic pathway both at home and at school, adolescents are
more likely to gain academic achievement and graduate. Parents can become academically
involved in their student’s education, especially taking into consideration that educators need
parent support and having a parent to turn to is viewed as teamwork. Parents can be part of
home-based learning experiences by assisting with homework, or with the school by attending
parent/teacher conferences and communicating with teachers/counselors about academics and
student behavior (Hill & Tyson, 2009). Academic socialization focuses on the communication
parents have with their students based on the importance of education, achieving goals and
wanting the better for their children in the future (Hill & Tyson, 2009). Parent involvement and
support plays a vital role in students social growth and academic performance (Shah et. al.,
2016). In a study led by Shah et. al., (2016), a total of 84 schools were randomly selected from
three districts. The study compromised a sample of 1438 students from 10th grade who took
surveys to explore the effect of parental involvement on academic achievement. The results
display that children need consistent support in order to obtain good grades. Also, parent
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involvement has a significant positive correlation with the level of education that parents
possess.
School and Community Influence
School Educators have access to limited factors that are causing students to drop out and
not graduate. There are also factors that are out of their hands and can only be helped out by
school educators to a certain extent. Research has emphasized and identified students from low
socioeconomic backgrounds, students of color particularly Hispanic or African American,
students with low attendance and academic achievement are at higher risk of dropping out than
white students from more affluent communities (Shannon & Bylsma, 2006). While some factors
play a role in affecting students’ education, economic and sociocultural factors such as gang and
drug cultures and the lack of community resources to support students who are at risk can have
an impact on student achievement. Some institutions also include themselves as part of the
problem due to school related causes like lack of sufficient counseling, low expectations and
having a negative school climate (Shannon & Bylsma, 2006). It is evident that many factors on
both the schools end and the students can play a determining role on students’ progress
throughout high school. But it’s not solely on the student nor the school, but also in the
community and the environment that students grow up in. Community influences have a
significant impact on student progress and also have determining factors that aren’t beneficial to
education. Using time wisely for male minority students can become an issue. Gang and drug
cultures can have an impact for students who don’t live in the best neighborhoods and can also
tempt them to miss school. Being out and spending time unproductively can be seen as more
eye-catching and very tempting, especially for students who haven’t had the best school
experiences (Alexander et al., 2001). Poverty in these communities can also lead students to miss
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school more often, as some of them have to take care of other siblings; additionally, parents are
not as engaged in their education due to having to make ends meet by working countless hours.
Counselor’s Role
School counselors have a vital role in the educational field that is being utilized more
than ever. Not only do school counselors serve as advocates for students, but they are also
equipped with the necessary skills to assist all students of backgrounds. School counselors build
rapport with male minorities by collecting information on students who need guidance. By
meeting with this particular group of students throughout the month and by actively listening.
School counselors are culturally competent and are also prepared with an array of resources for
students seeking assistance. According to the American School Counselor Association (ASCA,
2012) students’ goals as well as their strengths are important assets that they develop in order to
succeed. School counselors inspire students to use their unique abilities, their talents and
strengths to open future opportunities as well as exploring different areas of their lives. Also,
Holcomb-McCoy, C. C. (2007) states that school counselors are data driven in order to see areas
of improvement. By collecting data and analyzing it, they can understand school needs as well as
tackle barriers students face in order to achieve academic success. School counselors also work
closely with different stakeholders in order to formulate the needs of each student. By
collaborating with school personnel, school counselors are able to view different aspects and
come up with proper interventions to support student achievement. Working with communities
and parents collaboratively enables school counselors to provide assistance through intervention
that will aid at school and at home (Holcomb-McCoy, 2007).
Summary
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Underrepresented students comprise students from low economic backgrounds, first
generation students and students who are excluded from educational opportunities. Some of the
exclusions include race/color, African Americans and Hispanic students (Kearney & Levine,
2016). The high school graduation rate amongst these male students of color are not receiving
diplomas, and the majority of these students are the one experiencing hardships in life and
poverty. Minority students and students from low income communities are facing trouble with
being proficient in certain school subjects. When compared to students from more affluent
communities, they are generally lower in academics. A variety of these students’ experiences
include isolation during difficult times, leading to higher drop-out rates (Kearney & Levine,
2016). With isolation at hand, it is imperative for school counselors to assist these students in
different varieties to ensure success in the future. According to a study by Kearney & Levine
(2016), low socioeconomic students, predominantly minority boys, are more likely to drop out of
high school. The research demonstrated that students from low-income areas and with minimal
social mobility are prone to have educational challenges. Consequently, it is vital for school
counselors to work closely with educators and parents to ensure that students are receiving the
proper help they need to become academically successful and break down the achievement gap.
By school counselors developing good rapport with students, this will enable counselors to be
able to help in various ways and adjust to the student’s comfortability. Being responsible for
presentations, as well as workshops, can have a turn around on student success and student high
school completion. Counselors work closely with students and their academic grades, enabling
them to put interventions in place that will assist with high school completion. Through
collaboration, school counselors can lead workshops that will enhance other school counselor’s
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skills to support with the improvement of high school graduation rates with minority males and
build on promoting
Attending high school and succeeding can be a hard transition for students, especially in
minority males. With having to deal with own personal issues, it is challenging for some students
to meet their goal. Throughout this chapter information was shared on the struggles students
come across as well as the importance of stakeholders. As stakeholders, school counselors can
make a difference by becoming culturally competent and understand the struggles these students
face. They can become educated and learn new and effective on how to support these students.
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CHAPTER III
Project Audience and Implementation Factors
A wide amount of male minority students enter high school without information on how
to be successful or learn about the possible resources available to them. This project will focus
on school counselors being equipped with the right skills and interventions to support those
males of color. The information that is included gives school counselors the proper techniques
and ways to communicate effectively with these students. Apart from providing them with the
information, they also become aware of the students that need the most help and can analyze
what effective strategy works for each individual. It is important for school counselors to build
rapport with students because once that rapport is built, then it allows the school counselors to
take part in the student’s life and apply assistance in any direction the student is seeking to go.
By involving parents and educators, school counselors feel a sense of support in order to have
students gain success.
Development of the Project
The project focuses on equipping school counselors with the necessary tools and
information to better serve male students of color. As time has passed, I’ve noticed an increase of
students not graduating and entering the workforce with little preparation. Eventually, students
are in a place where they don’t have the sufficient skills to seek new opportunity and grow.
Students from low-income communities don’t have the proper knowledge or don’t build rapport
with educators at school, causing students to fail during challenging times. Especially with males
of color and single parent households, students are faced with struggles that they need to
overcome in order to get by. This has an impact on their education and eventually if it does get
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severe, then students find it easier to drop out or fail rather than building relationships with those
around them.
Upon developing this workshop, I found the information that I provided to be very
general with what school counselors do, with very minimal emphasis on male minorities. Topics
such as competent culturalism and proper strategies for male minorities were topics that were
found beneficial for school counselors to have in their possession and also be well informed.
Being aware and competent will allow the school counselor to grow and more effectively help
this certain population. It will also enhance the amount of rapport that is built on campuses and
will well round the school counselor with a diverse group of students.
Intended Audience
The professional development workshop is geared for school counselors to be equipped
with the proper strategies as well as information to better assist this certain population. The
intended audience are school counselors, however, educators from various professions could also
benefit from it. Understanding the struggles these students face and ways in which educators can
assist is a good benefit to any campus. Improving graduation rates amongst this population can
give the world a better perception on male minorities and the importance of education.
Personal Qualifications
School counselors with a master’s degree in the field of counseling would conduct the
workshop. It is recommended that a school counselor leads the workshop because they are the
experts in the areas of academic, social/emotional and career progress. With the topic at stake,
they are well aware of the students they see daily and their graduation progress. Counselors also
have a lot of practice and experience within the field. They possess the variety of skills in order
to have a successful workshop as well as supporting students with academic progress and
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social/emotional counseling. Strategizing and implementing interventions are part of their
educational scope.
Environment and Equipment
Since it is a professional development workshop, the adequate place for it to take place
would be either in a classroom or some type conference room for several counselors to be
present. The proper equipment will consist of a projector with an overhead big enough to project
to an audience, a computer in which the PowerPoint could be reachable in and a clicker in order
to avoid inconvenience for the presenter. Participation will also be highly encouraged in order to
share different ideas and thoughts amongst one another. Collaborating and teamwork will also be
necessary in order for the workshop to be effective.
Project Outline
This workshop is roughly about 1 hour and 30 minutes, with 3 activities that will require
collaboration, a 5-minute stretch break and time for questions. The agenda will be provided for
school counselors on a white board in order for them to view the content that will be covered.

AGENDA
1. Introduction
2. Learning Objectives
3. Graduation Rates
4. Early Warning Signs
5. Hardships and Struggles
6. Barriers (Activity)
7. Risk Factors
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--- Stretch Break --8. Effective Prevention Strategies
9. Community Resources
10. Stakeholder Involvement
11. Cultural Competency
12. Discussion (Group Activity)
13. Academic Supports
--- Q & A ---
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CHAPTER IV
Conclusion
Summary of Project
High school can be a challenge for male minorities students but the hardships and barriers
that they face have a significant effect on their education. With lack of knowledge and lack of
rapport building with stakeholders, students face difficulty in graduating. School counselors are
educators who can support students academically and socially/emotionally. With providing them
with strategies, encouragement, collaboration and community resources students can achieve
success. Stakeholders play a vital role in academic success and have the ability to assist students
who may be in danger of failing. With monitoring academics, school counselors can aid with
graduation progress and develop goals that will allow students to grow and eventually graduate
on time. Routines can be developed for students in order to improve graduation rates for male
minorities and interventions can be set in place for change.
Recommendation for Implementation
The workshop should have a survey included that focuses on additional strategies that
can be developed to strictly assist male minority students. With the proper strategies and the
proper interventions in place, school counselors can allow success to happen. Another
component that would be beneficial could include a measurement of the effect that the workshop
is having on school counselors at their respected site with the targeted population. The ratio from
presenter to school counselor could potentially have a much more meaningful experience if there
was to be more focus on smaller groups of school counselors. It would make the workshop more
meaningful for the group of counselors present as well as be able to have everyone share some
type of experience they might have encountered.
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Recommendation for Future Research
After going over research and data as the reasons why male minorities drop out, it is
evident that students increase academic performance with stakeholder involvement and
intervention implementation. Even though there wasn’t sufficient data on male minority students
in middle school, high school student graduation rates improved when rapport is built within
educators and when school is viewed as a second home for students. Results demonstrated that
students of this population need more support and attention to increase the rate. As a future
school counselor, I would like to make the workshop available to various school counselors in
order for them to exercise their cultural competency and empathy. I strongly believe male
minority students would benefit from having stakeholders support them with their education as
well as with their daily life struggles.
Conclusion
Many students face daily hardships at home and at school, while also balancing
academics and their well-being. Male minorities deal with a numerous of disadvantages having
an effect on graduation rates. Academically being lower than white students, Hispanic and
African American students dropout more than any other ethnicity. Rapport building needs to be
developed for these students to be able to succeed academically and interventions and strategies
need to be implemented in order to ensure that they have the opportunity to further their
educational pathway. Ultimately, male minority students need all the support they can get from
educators such as teachers and counselors, parents and the community.
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Appendix A

Improving High School
Graduation Rates for Male Minorities

By: George Garcia
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Dear School Counselors,

I want to welcome you all to the professional workshop that will assist with improving
high school graduation rates for male minorities. As stakeholders and educators, I want you to
know that we want to make a change in these graduation rates as well as become more sensitive
to different cultures. As the facilitator, you may find benefits of switching slides around,
focusing more on certain areas, and formulating separate discussions amongst the groups. The
workshop will roughly take about 1 hour and 30 minutes, but feel free to modify it in order to fit
the desired schedule.
You will be aware that the presentation is to inform school counselors about the importance of
assisting students with strategies and tips on how to engage with them. Also mentioned are the
different risks and barriers they deal with as well as different supports and strategies to help this
certain population.
As for the workshop, each slide will vary in terms of time. Embedded are a few activities
that will consist of collaboration as well discussion amongst groups. There will be a stretch break
as well, and encouragement from everyone in order to make the workshop worthwhile.
Collaborating is key as well as listening, so it is imperative to listen to different feedback,
opinions and experiences.
Development of the Project
The project focuses on school counselors assisting male students of color. As time has
passed, I’ve noticed an increase of students not graduating and entering the workforce with little
preparation. Eventually, students are in a place where they don’t have the sufficient skills to seek
new opportunity and grow. Students from low-income communities don’t have the proper
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knowledge or don’t build rapport with educators at school, causing students to fail during
challenging times. Especially with males of color and single parent households, students are
faced with struggles that they need to overcome in order to get by. This has an impact on their
education and eventually if it does get severe, then students find it easier to drop out or fail rather
than building relationships with those around them.
Upon developing this workshop, I found the information that I provided to be very
general with what school counselors do, as well as having a small emphasis on male minorities.
Topics such as competent culturalism and proper strategies for male minorities were topics that
were found beneficial for school counselors to have in their possession and also be well
informed. Being aware and competent will allow the school counselor to grow and more
effectively help this certain population. It will also enhance the amount of rapport that is built on
campuses and will well round the school counselor with a diverse group of students.
Intended Audience
The professional development workshop is geared for school counselors to be equipped
with the proper strategies as well as information to better assist this certain population. The
intended audience are school counselors, however, educators from various professions could also
benefit from it. Understanding the struggles these students face and ways in which educators can
assist is a good benefit to any campus. Improving graduation rates amongst this population can
give the world a better perception on male minorities and the importance of education.
Personal Qualifications
School counselors with a master’s degree in the field of counseling would conduct the
workshop. It is recommended that a school counselor leads the workshop because they are the
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experts in the areas of academic, social/emotional and career progress. With the topic at stake,
they are well aware of the students they see daily and their graduation progress.
Environment and Equipment
Since it is a professional development workshop, the adequate place for it to take place
would be either in a classroom or some type conference room for several counselors to be
present. The proper equipment will consist of a projector with an overhead big enough to project
to an audience, a computer in which the PowerPoint could be reachable in and a clicker in order
to avoid inconvenience for the presenter. Participation will also be highly encouraged in order to
share different ideas and thoughts amongst one another. Collaborating and teamwork will also be
necessary in order for the workshop to be effective.
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Appendix B

Slide: 1
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Slide: 2

Presenter notes:
• Establish what will be discussed during this workshop
• What will professionals learn?
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Slide 3:

Presenter notes:
• Outline of the topics that will be covered throughout the workshop.
• Briefly go over the topics that will be discussed and give counselors additional time
to write out for their own benefit, if needed.
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Slide: 4

Presenter notes:
● Male minorities such as African Americans and Hispanic students have a dropout
rate between 5%-7% compared to 2% for white students.
● It is important to know that these students are below average and will need the
adequate assistance to get back on track. Adolescents face different challenges daily
and providing them with support can encourage them to succeed.
● A couple statistics were provided on graduation rates.
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Slide: 5

Presenter notes:
● Statistics about the dropout counts amongst minority students, solely focusing
African American and Hispanic students.
• Briefly explain the significant rate from year to year
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Slide: 6

Presenter notes:
● For example, the individual risk factor of early adult responsibility may occur with
high frequency among young males of color.
● The family risk factor, household stress and the community risk factor of
disadvantaged community location and quality negatively impact a significant large
percentage of males of color.
● The school factor of fewer school resources impacts those males of color who reside
in poorer states and who attend underfunded schools.
● Counselors can look out for these risk factors by collecting data on absenteeism, low
performance in classes, or by building data systems that merge the necessary
information can be an indicator to early warning sign and intervention.
● They can also assist students become resilient by providing guidance towards
graduation. Taking the adequate steps to ensure they graduate. Also providing them
with examples of success and learning from pass mistakes.
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Slide: 7

Presenter notes:
● Males of color have to grow up earlier than expected. The cause for this includes
having to seek employment to be able to assist at home with expenses.
● Family is essential and having to take care of a loved one takes time and dedication.
School counselors need to empathize for students during difficult times and offer
support.
● Some students take on responsibilities such as; babysitting, working, role modeling
and feeling the need to protect family.
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Slide: 8

Presenter notes:
● Attendance plays a huge factor in academic performance. So, if students are not
present in school, they are missing important academic instruction.
● Disengagement leads to poor academic performance as students are not interested
in engaged in class content.
● Mental health concerns need to be addressed to help students succeed academically
and socially.
● Reminding students that if they want to reach their career/life goals they need to
invest their time and energy towards their education.
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Slide: 9

Presenter notes:
● Allow each partner to share
● Give about 10 minutes
● Ask for a few individuals to share and connect with the group
● Barriers that male minority students are faced with include unprepared for tests,
poor writing skills, poor time management, poor study habits, no computer access at
home, and lack of guidance.
● Students of color are less likely than White students to have parents with an earned
degree.
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Slide: 10

Presenter notes:
• Encourage to take break, by standing and getting blood flowing
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Slide: 11

Presenter notes:
● See the following slide for prevention strategies on how to assist
students, but specifically male minority students.
• Briefly go through them, have discussion if applicable
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Slide: 12

Presenter notes:
• Safe learning environment for male minority students can be as simple as allowing
them to spend lunch time in your office where they can get homework done.
• Family engagement is crucial and making sure that school counselors are
connecting with parents/guardians on the importance of students finishing high
school despite barriers at home. Support is needed from both ends.
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Slide: 13

Presenter notes:
● Allow 5-10 minutes for engagement
● Some students struggle academically due to lack of connections to community
resources
● Be aware of the local community resources around the school and make a list can be
available for students to access
● Ex: Mental health agencies, libraries, food banks, tutoring services, childcare
services
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Slide: 14

Presenter notes:
● As counselors, you want to be able to build good rapport with these students.
● Knowing that they are academically not the strongest, it is important to reach
out and inform them of the support they have at school.
● Counselors can build rapport by building a secure school environment for students
to feel safe, wanted and are engaged during instruction time. By also actively
listening to students when they decide to share about themselves
● Working collaboratively can meet different areas of the student.
● For example, school counselors focus on the social/emotional component as well as
academics, teachers have a better understanding of behavior and strengths, while
parents focus on home needs.
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Slide: 15

Presenter notes:
● Cultural competency is based on understanding and empathizing with different
cultural backgrounds.
● Understanding student differences and being open minded to various cultural
beliefs, values, and morals
● Researching is key to understanding and becoming familiar with the needs of
students from different backgrounds
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Slide: 16

Presenter notes:
● As school counselors, we have to be aware of our school population and the way we
are serving students.
● Being culturally competent allows relationships between students and counselors to
grow.
● By showing students that you are aware of their struggles and challenges that they
daily face, you will allow students to trust you and seek for assistance when needed.
Ultimately, being culturally means viewing situations from a different point of view.
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Slide: 17

Presenter notes:
● Learning about a new culture/ethnic group can shape you into being more of a
versatile school counselor.
● Understanding where students come from and what they are accustomed to enables
them to build rapport with school personnel.
● Explain that interacting with diverse groups and attending diversity focused
conferences are efficient ways to better support students.
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Slide: 18

Presenter notes:
● In this slide, an overview of strategies is provided for school counselors to
implement
● Go into discussion about other supports
● Allow school counselors to build from one another and take ideas from one another
for their benefit
● When it comes to building rapport, it is important to focus on things of the student’s
interest. School and homework are the last topic students at-risk want to talk about.
● Academic progress can be monitored by accessing students’ portals on current
grades.
● Calling home and developing a relationship with parents/guardians increases the
likelihood of student success.
● SMART goals can be developed by counselors. The goals should be specific,
measurable, attainable, relevant and time-based.
● Encouraging students will sometimes work, but it is also important to have
incentives as a reward for completion.
● Workshops can be developed based on college culture and colleges of students
interest. School counselors need to be aware of their local colleges and develop
presentations for students to have exposure to what is around them.
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Slide: 19

Slide: 20
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Appendix C
April 25, 2020
Dear Evaluator:

My name is George Garcia and I am a graduate student at California State University,
Northridge. I am a candidate for the Master of Science degree in Counseling in the Educational
Psychology and Counseling (EPC) Department. I am working on my graduate project under the
direction of my graduate project chair, Dr. Pete Goldschmidt. The purpose of this project is to
create a workshop for school counselors that will allow them to educate and aid male minority
students with challenges that prohibit them from graduating. The objective of the workshop is for
school counselors to be able to analyze barriers towards high school graduation and review
strategies to increase graduation rates amongst male minority students. The project allows school
counselors to learn about male minority students and their barriers. I am inviting you to
participate in the evaluation of my graduate project by completing the attached survey. Your
feedback will be used to improve the project. If you have any further questions or concerns, you
may contact my graduate project chair at pete.goldschmidt@csun.edu. Thank you for your time
and participation.

Sincerely,
George Garcia
George.garcia.133@my.csun.edu
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Graduate Project Evaluation
After you have reviewed the graduate project that I have created, please provide feedback by
answering the questions below. The results from this survey will be used to improve the project
going forward. Your participation is voluntary, and your responses will be kept confidential. I
appreciate your honest opinion about this graduate project and ask that you do not include your
name on this document so that your responses remain anonymous. Thank you in advance for
your participation.
Please use the scale below to answer the following questions.
Strongly Agree (4)

Agree (3)

Disagree (2)

Strongly Disagree (1)

1. This program is helpful for at risk minority male students?

4321

2. This program is helpful and could be easily used by school counselors?

4321

3. The program could be easily implemented at a high school site?

4321

4. The length of the workshop (95 min.) is appropriate for a school setting?

4321

5. The session is well outlined and easy to follow?

4321

6. The materials needed to conduct the workshop are easily accessible?

4321

7. The projects purpose is clearly stated?

4321

8. I would use this program at my school site.?

4321

9. I would recommend this workshop to other counselors?

4321

What comments do you have that would help me improve this program?
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Graduate Project Evaluation
After you have reviewed the graduate project that I have created. please provide feedback by
answering the questions below. The results from this survey will be used to improve the project
going forward. Your participation is voluntary, and your responses will be kept confidential. I
appreciate your honest opinion about this graduate project and ask that you do not include your
name on this document so that your responses remain anonymous. Thank you in advance for
your participation.

Please use the scale below to answer the following questions.
Strongly Agree (4)

Strongly Disagree (1)

Disagree (2)

Agree (3)

&3

1. This program is helpful for at risk minority male students?
2. This program is helpful and could be easily used by school counselors?
3. The program could be easily implemented at a high school site?
4. The length of the workshop (95 min.) is appropriate for a school setting?
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5. The session is well outlined and easy to follow?

8. I would use this program at my school site.?
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9. I would recommend this workshop to other counselors?
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6. The materials needed to conduct the workshop are easily accessible?
7. The projects purpose is clearly stated?

What comments do you have that would help me improve this program?
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