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Abstract
of
AN UNDERSTANDING OF THE LATINO DREAMERS EXPERIENCE OF
HUMAN CAPITAL THROUGH THE DEFERRED ACTION FOR CHILDHOOD
ARRIVALS
by

Deisy Robles Padilla

According to the Public Policy Institute of California (2013a) the state of
California is home to more than two million undocumented immigrants. The majority
of these individuals migrated to the United States with hopes of a better life than what
they left behind in their native country, including better job opportunities with higher
incomes and a promising future for their offspring (Johnston, Karageorgis, & Light,
2013). The majority of the undocumented immigrants are of Latino descent with
reports showing that 525,000 immigrants came from Mexico from 2000-2004 (Center
for American Progress, 2012). In 2013, the Public Policy Institute of California
(2013a) found that the population of undocumented immigrants included 59% from
Mexico, 11% from Asia, 11% from Central America, 7% Central America, 7% South
America, 4% the Caribbean and less than 2% from the Middle East. This qualitative
study examines the opportunities and experience that Latino DREAMers had once the
ix

California Dream Act Application and the Deferred Action for Childhood Arrivals
were implemented. The researcher interviewed 12 Latino DREAMers who graduated
from high school between the years 2008-2013 and participated in the California
Dream Act Application and also the Deferred Action for Childhood Arrivals. The
researcher also collected statistical data from 50 DREAMers. Through the analysis of
the data collected, the researcher found five common themes relating to the Latino
DREAMers experience of the Deferred Action for Childhood Arrivals and the
California Dream Act Application: opportunity experience, fear and living in the
shadows, motivation and marketable, accepted but separated and schools and jobs
working as networks.
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Chapter 1
INTRODUCTION
California is home to more than two million undocumented immigrants (Public
Policy Institute of California [PPIC], 2013a). Most of these individuals migrated with
hopes of a better life than what they left behind in their native country, including
better job opportunities with higher incomes and a promising future for their offspring
(Johnston, Karageorgis, & Light, 2013). The majority of the undocumented
immigrants are of Latino descent with reports showing that 525,000 immigrants came
from Mexico from 2000-2004 (Center for American Progress, 2012). In 2013, the
Public Policy Institute of California (2013a) found that the population of
undocumented immigrants included 59% from Mexico, 11% from Asia, 11% from
Central America, 7% Central America, 7% South America, 4% the Caribbean and less
than 2% from the Middle East.
Latino immigrant populations can have a great effect on the California
economy. Public Policy Institute of California (2013b) found that 8 out of 10
immigrants in California are working age adults. The working adults can be an aid to
the economy if the working adults are educated and have a well paid career. A sense
of urgency in helping the large Latino immigrant population that is a part of California
could possibly lead to a stronger economy. Passel and Cohn (2009) found that adult
undocumented immigrants are more likely to be less educated than other populations
with those adults who are 25-64. Being less educated could lead to having a group or
working individuals who earn less and potentially contribute less in their taxes. Passel
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and Cohn (2009) found that 47% of that population have less than a high school
education. The Latino population is the largest in California and politicians need to be
familiarized with methods to assist undocumented Latino immigrants. Policies that
are directed toward undocumented immigrants/DREAMers, who will be the focus of
this study, directly affect the entire population in California. Below, Figure 1
demonstrates the areas in California where undocumented students are living.

Figure 1. California Regions with Highest Concentrations of Undocumented
Immigrants.

One can deduce from the information shown in the figure above that
undocumented students are in many areas in California and are likely present in both
the K-12 and higher education systems. Many of the undocumented students who
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have graduated now look for opportunities beyond K-12 and also seek employment
(Contreras, 2009). Undocumented students, similar to other students, are prepared
through the education system to work and contribute to the country‘s economy.
Below, Figure 2 from U.S. Custom and Immigration Service (2013) demonstrates the
demographics of undocumented immigrants, with a majority identified as Latino, who
are applying for the Deferred Action for Childhood Arrivals protection. U.S.
Citizenship and Immigration Services ([USCIS], 2013) stated that on June 15, 2012,
the Secretary of Homeland Security announced that people between the ages of 15-30,
who came to the United States as children and meet several key guidelines, may
request consideration of deferred action for a period of two years, subject to renewal,
and would then be eligible for work authorization. Guidelines request that applicants


came to the United States before their 16th birthday



have resided in the United States since June 15, 2007 to the present time



are under the age of 31 as of June 15, 2012



entered without inspection before June 15, 2012 or your lawful
immigration status expired as of June 15, 2012



you are currently in school, have graduated or obtained certificate of
completion from high school, GED certificate or you are an honorably
discharged veteran of the Coastal Guard or Armed Forces of the United
States
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have not been convicted of felony, significant misdemeanor and do not
pose a threat



were present in the United States on June 15, 2012 and at the time of
making your request for consideration of deferred action with United States
Custom Immigration Services (USCIS, 2013).

The guidelines have been explained through the following visual as well.

Figure 2. Consideration of Deferred Action for Childhood Arrivals.
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The federal policy Deferred Action for Childhood Arrivals does not allow for
citizenship, but instead, provides protection from being deported for two years.

Figure 3. DACA Applicants: Origins.
(Source: PPIC, 2013b)

According to Passel and Cohn (2009) Latino undocumented immigrants have
been historically limited in opportunity to develop stability in their lives. In the past,
undocumented immigrants did not have a social security card that would allow them to
work legally and also allow them to apply for financial aid to support their college
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education. The Deferred Action for Childhood Arrivals policy allows for a social
security number for the purpose of work and does not provide the other benefits that
Citizens and Permanent Residents do with the social security card. Current policy
changes have opened doors, allowing undocumented immigrant students to build their
human capital. According to Becker (1964) human capital includes a person‘s
competencies, knowledge and attributes in the work place to produce a sense of
economic value. DREAMers are able to build their human capital with education and
work opportunities. The term DREAMer came from the undocumented immigrant
students that they themselves have chosen as their own identity. According to
American Immigration Council (2013), DREAMers are individuals who meet the
general requirements of the Development, Relief, and Education for Alien Minors
(DREAM) Act. The DREAM Act will be further discussed in Chapter 2. To some
DREAMers, the Deferred Action for Childhood Arrivals is the first opportunity to be
able to continue their human development growth through the opportunity to obtain
employment. An opportunity like this can allow undocumented immigrants to come
out from the shadows and take the initiative to build their human capital. According
to the National Journal (2013), records reveal that 199,469 applications had been
approved under the Deferred Action for Childhood Arrivals in California. These
undocumented workers are able to secure jobs and contribute more to the economy.
On January 1, 2013, the California Dream Act Application became available
through Assembly Bill 131, which includes institutional grants, community college fee
waivers and Cal Grants for the 2013-14 school year (California Student Aid
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Commission [CSAC], 2013). Undocumented students in California are now able to
receive almost as much financial aid resources as American citizens. Before
Assembly Bill 131 there was Assembly Bill 130, which allowed students who meet
Assembly Bill 540 criteria to apply and receive non-state funded scholarships for
public colleges and universities (California Student Aid Commission, 2013). A
timeline is provided in Chapter 2 that allows the visualization of the policies and when
they were implemented. The policy changes created a great opportunity for students
to feel a sense of belonging to higher education institutions due to the financial
resources that were first offered to them. According to the statistics released from a
memo from CSAC (May 26, 2013), the number of California 2013-14 Free
Application for Federal Student Aid (FAFSA) submitted on or before the priority
deadline is approximately 1.4 million. The Deferred Action for Childhood Arrivals
will allow undocumented individuals to gain protection from being deported for two
years. This opportunity allows for individuals to also be able to gain employment and
a driver‘s license in California. The undocumented students, also known as the
―DREAMers‖, are working toward a higher level of social and human capital due to
the opportunities that are opened with the help of California Dream Act Application
and the Deferred Action for Childhood Arrivals (DACA). Gardezi (2012) stated that
there are as many as 1.76 million undocumented immigrants that will benefit from the
Deferred Action for Childhood Arrivals and this includes 800,000 students that are in
K-12, 390,000 who have graduated with a high school diploma or general educational
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development certification (GED), 80,000 who have earned a college degree and
140,000 students who are currently in college.
As more Latino undocumented students receive more opportunities to improve
their human capital while attending school and acquiring jobs, these determined
individuals will not only improve their way of living but also contribute more to the
economy. The Public Policy Institute of California (2013b) stated that the California
labor force includes 1.85 million undocumented workers. A report from American
Immigration Council (2013) found that in California the majority of immigrants are
from Latino or Asian decent and in combination, contribute 30 billion dollars to
federal taxes, 5.2 billion to state taxes and 4.6 billion sales taxes each year.
Figure 4 illustrates how the immigration trend has plateaued. This stabilization
demonstrates that undocumented immigrants have not left and have decided to make
California their permanent home. Figure 4 also demonstrates that the border lessened
the opportunity for more individuals to enter the United States without inspection and
the implementation of new policies will not attract more individuals to enter. The
numbers that are included in the population are individuals who have stayed and made
California their home. Undocumented immigrants have settled in California and are
staying and thus these policy changes open their doors of opportunity to many of the
undocumented students who call themselves the DREAMers. For those
undocumented students who have made California their home, life does not stop with
a high school diploma as the majority want to continue their education and obtain a
career.
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The state of California benefits when the undocumented immigrant population
obtains positions that provide higher wages which then turns into higher taxes, higher
funds towards social security and higher buying power. Benavides (2013) stated in his
study that the Hispanic community is the fastest growing group in the USA and the
largest minority group with a powerful buying power. As more undocumented
students are obtaining higher paying positions, more monetary benefits are provided to
the state of California. The American Immigration Council (2013) found that
undocumented immigrants contributed 2.7 billion dollars to California in 2010 taxes.
Including undocumented students in the process of employment and schooling
provides more dollars to the California economy through paying fees, getting
fingerprints, paying for a drivers license, purchasing books, work attire, etc.
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Figure 4. Number of Undocumented Immigrants in U.S.: 1990-2011.

There is a limited amount of research on undocumented students but most
recently there are studies involving education attainment with undocumented students
(Hall & Greenman, 2013) and fostering undocumented students‘ learning (Barnhardt,
Ramos, & Reyes, 2013). For example, undocumented Latino students endure similar
stressors and risk factors as other documented Latino students, they also face
institutional and societal rejection and still this population is able to be resilient (Perez,
Espinoza, Ramos, Coronado, & Cortes, 2009). Despite stressors, undocumented
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students are able to focus on their academics and excel. One study found that Latino
immigrant students are faced with negative educational stereotypes that limit
opportunities for positive relationships with teachers and at times do not allow for
seeking support and/or advice (Kao & Rutherford, 2007). This is an unfortunate
feature that holds back many students from building the social capital that allows them
to succeed. Undocumented students were often afraid to create close relationships
with others, such as mentors and teachers, out of fear of their undocumented status
being revealed (Perez et al., 2009). Even despite the stress of being discovered,
undocumented students were able to meet the requirements to be accepted into
colleges and universities (Perez et al., 2009). Undocumented students are able to find
methods to still achieve their goal of attending a higher education institution. The
stories of DREAMers only provide a small glimpse into the struggles: there is still a
lot that the DREAMers endure that remains undocumented (Hernandez et. al., 2010).
There is still a need to hear the voices of the undocumented Latino students who are
working towards a strong future.
The Deferred Action for Childhood Arrivals and California Dream Act policies
are still too new and little research has been conducted on their effects. This
dissertation will serve to fill this gap in the literature by providing a collection of
voices and responses that demonstrate the reactions of students affected by the
Deferred Action for Childhood Arrivals and the California Dream Act. There are
studies that already involve the experience that undocumented students have in the
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school systems, but the studies do not include the timeframe of the new policies
(Abrego, 2008).
Problem Statement
One dilemma involving Latino students who are undocumented is that the
stereotypes that have developed have limited their access to opportunities (De Genova,
2005). Due to the fact that there are individuals who believe that the undocumented
immigrants do not contribute to the economy, many doors of opportunity are closed
(PPIC, 2013a). Washington Immigration Policy Center (2013 has been able to state
that there are undocumented immigrants who contribute to the economy. As
mentioned earlier, California received 176 million in taxes (Washington Immigration
Policy Center, 2013). Undocumented immigrants help the economy not only by
paying taxes, but also by purchasing goods that are sold across the United States.
Despite the fact that undocumented immigrants pay taxes, employers often develop a
feeling of mistrust towards undocumented immigrants (Public Policy Institute of
California, 2013b). Undocumented students and workers have made California their
home. The Latino undocumented students and workers are contributing to the
economy and in return paying taxes to California. The Deferred Action for Childhood
Arrivals and California Dream Act Application can further develop more opportunities
for students who are undocumented. Due to the lack of studies, including interviews of
students who are participating in the Deferred Action for Childhood Arrivals, the
information collected will be able to add the lens of those individuals who are living
the experience of the legislation.
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Given that the Deferred Action for Childhood Arrivals and the California
Dream Act Application are new policies, the voice of those students affected by these
policies will further enrich the understanding of the benefit of creating policies to help
undocumented students. The researcher‘s aim is to capture the voice of the
participants who are involved with the new policies. As more students are feeling safe
to come out and share that they are undocumented students (Contreras, 2009), it will
be an opportunity for educators and politicians to hear from the experienced
individuals. Politicians, themselves, are not affected by the policy changes that
include the Deferred Action for Childhood Arrivals and the California Dream Act
Application. Instead of continuing the cycle of misinforming in regard to the
experience of undocumented students (Olivas, 2013), the message that will be
collected through this study will inform many about the reality, with the new policies
and the effects on the students‘ human capital.
Nature of the Study
This study is designed to collect themes and the experience of undocumented
students who have participated in the new policies, the Deferred Action for Childhood
Arrivals and the California Dream Act Application. This will be one of the first
opportunities DREAMers will share about their experience of going through the
participation with the two policies. The researcher will collect an understanding of the
experiences undocumented students had while participating in the California Dream
Act Application and the Deferred Action for Childhood Arrivals policies. 12
DREAMers will answer a series of questions through an interview and also 50
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students completed a likert scale survey. The survey questions are related to
motivation and also to the theme of human capital. The study will take a qualitative
approach through 12 interviews and the researcher will also administer 50 surveys that
will provide percentages and averages of trends relating to motivation and human
capital. The qualitative approach will be phenomenology. Moustakas (1994) shares
that phenomenology research determines what experiences mean for individuals who
have had the experiences and can provide a detailed description of their unique story.
The nature of the study for this dissertation will focus on the following
research questions:
Q1: What is the relationship between the social capital of Latino DREAMers,
undocumented immigration status and what affordance and agency are provided by the
passage of California Dream Act Application/ Deferred Action for Childhood Arrivals
legislation?
Q2: To what extent has the California Dream Act Application/Deferred Action
for Childhood Arrivals legislation impacted Latino DREAMers‘ agency and
motivation to return to school or work?
Q3: To what extent have the affordances provided by the California Dream Act
Application/ Deferred Action for Childhood Arrivals changed Latino DREAMers‘
perception of their human capital in California?
Qualitative Study
The qualitative study approach will allow for the collection of data to answer
the research questions. Through the collection of data of the interview and the survey,

15
the researcher will be able to gain an understanding of the experience of
undocumented students to answer all three research questions. The interview will
allow for the opportunity to answer research question number one. The interview asks
the undocumented students to specify who helped along their progress and what
individuals in their social network are currently assisted. The interview questions will
also look into what agency and affordance resources the students found or were
lacking to continue their education or obtain work. Research questions number two
and three will be answered through the questions in both the survey and also the
interview. The survey has questions that are relating to the undocumented students‘
own perception of their motivation and also their human capital. Statistical data is
available to record how many dreamers have applied for the Deferred Action for
Childhood Arrivals and also the California Dream Act Application. The data that will
be collected through the likert scale will allow for an understanding of the changes
within the participant‘s human capital throughout the experience of the Deferred
Action for Childhood Arrivals and California Dream Act Application policies. The
gap of information is the voice of the dreamers who are developing their notions of
their social and human capital. High School graduates will be contacted to participate
in the qualitative study that will contribute the voice of experience from the policy
changes that are moving them forward. The end product of a qualitative study is rich
descriptive words and pictures that can not be collected with quantitative data
(Merriam, 2009). The survey portion of the study will be a self-administered question
which will also provide a rapid turnaround in data collection (Creswell, 2009).
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Descriptive data is used from the results of the survey completed by DREAMers to
answer research questions 2 and 3. The voice of DREAMers is one that needs to be
listened to when looking into continuing the Deferred Action for Childhood Arrivals
and California Dream Act Application legislation because they are the individuals
mostly affected by the policies.
Lake High School is an urban school where the participants will be recruited.
Lake High School has collected 150 alumni students who have requested transcripts to
apply to be considered for the Deferred Action for Childhood Arrivals. DREAMer
alumni students were contacted through a mail out to see if there was an interest in
participating in the study. From those alumni students who have agreed to participate,
12 students will then be interviewed through a process of random convenient sample.
Interviews of 12 participants will be utilized to further evaluate the qualitative data
that is collected to explain the changes that Latino undocumented students are
experiencing. The participants will come from a data source that has been kept of
students at Lake High School who requested transcripts for the Deferred Action for
Childhood Arrivals paperwork. The list at Lake High School has names of alumni. A
random convenient sample of 12 students will be selected to participate in an
interview to speak out about opportunities that came about from the Deferred Action
for Childhood Arrivals and/or the California Dream Act Application. Chapter 3 will
provide further details in regard to the methodology of the study.
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Theoretical Framework
Resiliency Theory
Resiliency Theory emphasizes the protective factors such as caring adults, high
teacher expectations, and engagement as the keys to student resiliency (Bernard,
2004). Undocumented Latino students have shared that there are certain individuals in
their K-12 and college experience that served as support (Perez, 2012). This is
important support for a population that finds it difficult to be honest with their identity
(Perez, 2012). Bernard (2004) shares that resiliency does prevail despite extreme
situations that could include poverty, troubled families and violent neighborhoods. In
the case of the Latino DREAMers, these powerful students are able to face the
challenges that come from their identity and progress to higher education institutions.
Despite their progress, fear is still present in their every-day life as they attend classes,
drive to school and study at the library. The fear does not stop them from being
successful as they prioritize their educational and career progress while they are
present in this country. DREAMers are able to find methods that allow them to
remain resilient in times of struggle through their networking. Bernard (1991) states
all individuals are born with innate resiliency with factors such as problem solving,
autonomy, social competence and the sense of a future.
Despite the challenges that the DREAMers face, many of them are able to find
the tools and resources available to them in the school setting or the community that
allow for them to move across the school system. The researcher has interacted with
many DREAMer students who had many challenges at home and at school and were
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still able to walk across the graduation ceremony stage. The interview questions will
include the topic of resiliency to hear who or what were the important factors that
allowed the DREAMer student to be resilient. Resilience theory will be further
addressed in Chapter 2.
Stereotype Threat Theory
Stereotype Threat Theory argues that low academic achievement among
students of color is based on institutional racism and the impact of societal stereotypes
and perceptions about certain groups‘ academic achievement (Steele, 1997).
Undocumented students have their own stereotypes that also bar them from receiving
positive attitudes from society (Perez, 2010). This theory posits that students‘
perceptions of how others stereotype their abilities based on race or ethnicity affect
their self-image and academic outcomes (Steele, 1997). Undocumented students work
diligently in their academics (Perez, 2012) until they are forced to cover up their
identity and efforts. Gonzalez (2011) states that many undocumented children work
backwards in learning that they are ―illegal‖ and have to learn that they are no longer
protected or included in this country. This process can be overwhelming or saddening
for students as they realize that they may not have the same opportunities as their
peers to go out freely into social situations. Students find that the stereotypes that
come from being undocumented leave them with a practice of being hidden and no
longer participating much in society as they used to due to the fear of deportation.
Abrego (2008) states that undocumented immigrants learn to be sensitized to a reality
in which they are barred from integrating legally, educationally and also economically

19
in this American society. Stereotype threat theory will be further discussed in Chapter
2.
Critical Race Theory
Critical Race Theory posits that racism is endemic to educational institutions
and focuses on racial structural inequalities and the way racism is reproduced with the
goal of transforming racist institutions (Delgado & Stefancic , 2001). Critical Race
Theory values the personal experiences and testimonies of oppressed groups (Delgado
& Stefancic, 2001). Perez Huber (2011) stated that there has been a history of Latino
undocumented immigrants being viewed as ―criminals‖ and being a burden to
government resources. The voices of the dreamers who are taking part in the
California Dream Act and/or the Deferred Action for Childhood Arrivals give an
important perspective that can inform others whether these policies are helpful in
developing their cultural capital.
The most important aspect of the theories is that they allow the participants of
the interview to tell a story that has not been collected through the new policy
changes. Latino undocumented students have been resilient despite the discrimination
and stereotyping that they have faced. The theoretical frameworks allow for multiple
lenses that both show the resiliency through the discrimination and the resiliency
through the fight for a better tomorrow. Critical Race Theory will be further
addressed in Chapter 2.
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Human Capital
Schultz (1971) defined human capital as the direct expense of education, health
and internal migration that allow for an advantage in job opportunities. Theodore W.
Schultz in his book titled ―Investment in Human Capital‖ stated that by people
investing in themselves they are able to open up more opportunities (1971). The idea
is that using the experience and education gained in an investment can open up the
skill set or knowledge to apply oneself in more opportunities. Schultz (1971) stresses
the benefits that individuals are able to obtain when one collects skills and knowledge
through the workforce and education. The same theme of opportunity is relevant with
the investment in human capital even years after Schultz. Kim, Aldrich and Keister
(2006) found that increasing levels of education within a population increases business
opportunity. The more education and experience individuals have, the more range of
opportunities to which they are able to apply themselves.
There are studies that have linked the Hispanic/Latino population with human
capital. Moon, Farmer, Abreo, & Miller (2013) found that Hispanic immigrants
accumulate their human capital in the form of experience and education. Continuing
education did not have to be formal four year institutes but any organization that also
awarded work related certificates to Hispanic immigrants (Moon et. al, 2013). In
many cities there are small career centers that offer certificates that many individuals
can take advantage of to obtain a better position. Low human capital does display a
connection with lack of financial capital and limited access to markets by business
created by Latinos (Bates, Jackson, & Johnson, 2007). The level of human capital that
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one has may affect the success one has. The lack of financial capital and limited
access to markets are the same barriers that many more minorities face (Moon et al.,
2013). Minorities face challenges to obtain higher human capital and need guidance
on how to obtain human capital (Moon et al., 2013). This is a guidance that is
necessary for DREAMers.
Social Capital
Bourdieu (1990) stated that social capital demonstrates how individuals gain
access to powerful positions through the direct and indirect employment of social
connections. This can be applicable to individuals having more opportunities in jobs
or education based on the direct network an individual has. Bourdieu (1990) further
explained that effective possession of a network of kinship or other relations can help
with mobility. The mobility can be a lead to a better paying position or a promotion.
Social capital has also been associated with social support. Social support can be a
form of social capital that allows for the ability of individuals to seek emotional
support from friends and family members during difficult times (Concha, Sanchez,
Rosa, & Villar, 2013). The lack of a strong social capital could sometimes lead to
negative consequences. A study found that lack of social support can decrease the
impact on individuals‘ quality of life (Burgoyne & Renwick, 2004). This can be
especially true when an individual has a terminal disease (Burgoyne & Renwick,
2004). In the other hand, stronger social support systems have been connected with
desirable health (Finch & Vega, 2003). Another study found that lower levels of social
capital or social support have been associated with increased stressors (Caplan, 2007).
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Concha et al (2013), found that Latinos within the ages of 18-34 have a stronger
network of childhood friends, work mates, and classmates from higher education.
This is extremely beneficial to individuals who are seeking employment or higher
education opportunities. A study in the UK found that even informal education
opportunities for immigrants enhance social capital due to the fact that individuals
learn about the social and cultural norms (Morrice, 2007). The increase of social
capital allows for an extensive network that positively influences the opportunities for
individuals and their career aspirations (Sequeira & Rasheed, 2006).
Operational Definitions
The following definitions are used in this study:
Assembly Bill 130 (AB 130)
Allows students that meet the in-state tuition requirements to apply and receive
non-state scholarships for public colleges and universities (CSAC, 2012).
Assembly Bill 131 (AB 131)
Allows students that meet the in-state tuition requirements to apply and receive
state financial aid at California public colleges and universities. The types of financial
aid these students will be eligible to receive include: Board of Governor‘s Fee Waiver
(BOGFW) and Cal Grants. These students will not be eligible to apply or receive any
Competitive Cal Grants unless funding remains available after all California resident
students received Competitive awards for which they are eligible (CSAC, 2012).
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Assembly Bill 540 (AB 540)
California law that allows undocumented students to pay in-state tuition as
opposed to out of state tuition based on the requirement of graduating and attending a
California high school for three years, registering to attend a higher education
institution and planning to file for legal residency soon (The New Partnership
Foundation, 2010).
California Dream Act Application
Financial Aid Application that allows students who are undocumented
immigrants to apply for scholarships, grants and fee waivers (CSAC, 2012).
DREAM Act
DREAM Act is known as the Development, Relief, and Education for Alien
Minor Act that was introduced in 2011 to protect states for allowing in state tuition
prices for colleges/universities and also to provide a temporary legal status that could
lead to US citizenship (National Immigration Law Center, 2011).
DREAMer
A DREAMer is an undocumented immigrant student who is working towards a
promising future.
Deferred Action for Childhood Arrivals
The Deferred Action for Childhood Arrivals is a discretionary determination to
defer removal action of an individual as an act of prosecutorial discretion. Deferred
Action for Childhood Arrivals does not provide an individual with lawful status (U.S
Citizen and Immigrant Services, 2013).
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Human Capital
Human capital is like any other type of capital; it could be invested in through
education, training and enhanced benefits that will lead to an improvement in the
quality and level of production (Schultz, 1971).
Latino Undocumented Immigrant
Individuals who are undocumented immigrants from Latino descent that came
to the United States without legal documentation.
Social Capital
An individual occupies a position in a multidimensional social space; he or she
is not defined only by social class membership, but by every single kind of capital he
or she can articulate through social relations. That capital includes the value of social
networks, which Bourdieu (1990) showed, could be used to produce or reproduce
inequality.
Stereotype Theories Threats
Stereotype Theories Threats argues that low academic achievement among
students of color is based on institutional racism and the impact of societal stereotypes
and perceptions about certain groups‘ academic achievement. This theory posits that
students‘ perceptions of how others stereotype their abilities based on race or ethnicity
affect their self-image and academic outcomes (Steele, 1997).
Limitations
The qualitative interview and survey used in this study limits generalization to
geographical area. The sample and population can not be generalized to the urban
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Sacramento community in which the students resided. The study can also not be
generalized to all Latino undocumented students. The convenience sample is also a
limitation due to the lack of generalization to the general population of undocumented
immigrant students. There may be a chance for biased responses during the interview
due to the fact that students may have a relationship with researcher (Creswell, 2009).
Not all students will have the same level of relationship with the researcher. The
researcher is aware of this and has created interview questions that allow for open
ended answers and communication of experience. The goal of the study is to capture
the voice of the DREAMers experiencing the effects of the policies and the researcher
ensures to not allow any limitation affect the data interpretations.
Significance of the Study
The California Student Aid Commission has already collected quantitative data
as far as the numbers of students who have filled out the California Dream Act
Application and there is also quantitative data on individuals who have applied
through the Deferred Action Childhood Arrivals. The numbers do not fully explain
the emotion and cognitive experience that the undocumented students are developing
through the access of opportunities. This voice is important for citizens, educators and
politicians to listen to. This study will fill the gap of the voice of the Latino
DREAMers. The individuals who will benefit from the study will not only be the
students but also California politicians and educators as a whole. An implication that
may develop through the study is that Latino undocumented immigrants can contribute
fully to the state when political laws are passed that aid the development of a higher
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human capital. The timing for researching the effects from the Deferred Action for
Childhood Arrivals and California Dream Act Application is now since the dreamer
students are in the process of benefiting from these resources from legislators. The
small body of research focusing on the Deferred Action for Childhood Arrivals and
California Dream Act Application will benefit from this study. The data collected in
this study will be able to provide to an area of study that is lacking dense information
in regards to the Latino DREAMers experience through the Deferred Action for
Childhood Arrivals and California Dream Act Application. The study will add to the
limited research involving DREAMers‘ voices and experiences relating to the
Deferred Action for Childhood Arrivals and the California Dream Act Application.
This study will be one of the first studies to involve the voice of the DREAMer as they
are taking part in the California Dream Act Application and the Deferred Action for
Childhood Arrivals policies.
Conclusion
The following chapter will provide an overview of a portion studies that have
included students who are undocumented with limited opportunities. The literature
review will allow for the opportunity to read up on background studies that have
included Latino DREAMers and also move towards the acknowledgment that further
research on the DREAMers is necessary. Chapter 2 will include a collection of
relative data that has been done involving undocumented students and their attitudes
and experience in the education systems. Chapter 2 will also include a depth
description of the theoretical framework and also history of policies relating to
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undocumented students. Chapter 3 will include the methodology for the research
included in this dissertation. Chapter 4 will incorporate the findings from the
interview of the 12 undocumented Latino students and the 50 individuals who
completed a survey. The conclusion will include the interpretations and the
recommendations for studies involving Latino DREAMers in Chapter 5.
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Chapter 2
LITERATURE REVIEW
Introduction
Chapter 1 served the purpose of a summary of the theories involving
undocumented Latino students in education. Chapter 2 will review prior studies that
have involved undocumented Latino students in education. This chapter will allow for
an opportunity to go further in depth with the theories relating to themes often
associated with undocumented Latino students. This chapter will begin with a brief
history of the law involving undocumented students, especially those in California.
After that, Chapter 2 will also discuss the primary researchers who have been involved
with undocumented Latino students. Towards the end, the chapter will focus on
common themes that came up throughout various research. There will also be a
review of the different methodologies that were used with studies involving
undocumented Latino students in the education system. Since this is the first time that
students have laws like the Deferred Action for Childhood Arrivals and the Dream Act
Application, it is important to note theories from the past to appreciate from the
opportunities that are present to undocumented Latino students.
Relevant Literature
The Pew Hispanic Center estimated that in 2008 there were 1.7 million
undocumented youth between the ages of 18-24 in the United States and Latinos
represented 78% of that population. A growing number of undocumented youth have
participated in the K-12 education system and are growing into adulthood, yet their
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legal status and poverty create a complication in their ability to move forward with
their future as they would like to (Zimmerman, 2011). Contreras (2009) defines
undocumented Latino students as a resilient, determined and inspirational group of
achievers. Undocumented students have lived in a world where they receive a free
public education from K-12 and have found few policies that helped develop a strong
career path. The support needs to be bridged further from K-12 and incorporated into
higher education and then into employment. Flores and Chapa (2009) shared that
federal legislation has not kept pace with the economic struggles of undocumented
students and thus failed. Undocumented students have more of a challenge obtaining
employment and higher education due to the fact that they do not have a social
security card. Contreras (2009) highly motivates higher education institutions to
examine their institutional practices to help undocumented students who have beaten
the odds. Undocumented Latino students who have persevered despite their poverty,
dangerous communities and unfamiliarity to the education system deserve support in
bettering themselves. The act of assisting undocumented students could lead to
benefiting both the state of California and the students. Contreras has found that the
state of Washington did benefit from providing opportunities to undocumented
students but still sees the need to provide more support to all undocumented students
across the United States. Flores and Chapa (2009) expresses that educating
undocumented students and policies placing the label ―illegal‖ to their identity cause a
confusing complex for students. Unfortunately, the criminalization destroys the
ability for the students who are undocumented to be seen as anything other than
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―illegals‖ despite their academic talent (Herrera, Garibay, Garcia, & Johnston, 2013).
This is an unfortunate complex because as undocumented students see themselves
excel academically, they are still labeled in a negative way. Abrego (2008) shares that
many undocumented students find education as their way out of their hardships. All
students should have the right to have education be the key out of their hardships and
bring a possibility for a better life.
Currently it is estimated that there are 30,000 undocumented students in
California Community Colleges, while less than 5,000 are enrolled in the UC and
CSU system (Perez, 2012). Community college is the most affordable method of
higher education for many undocumented students (Perez, 2012). Community college
has historically been a more feasible and affordable method for undocumented
students to continue their education. Since undocumented students were not able to
obtain as much financial assistance as their peers, many went to community college,
even those with competitive GPAs. Contreras (2009) has found that despite the large
population that Latinos hold throughout the K-12 system, Latinos represent a small
number in higher education. Latinos are close to being the majority in California and
it is important to consider all of the obstacles that undocumented and documented
Latinos have in terms of obtaining an education. The undocumented Latino students
might have not had the drive to attend higher education because there is not a method
to afford it or to put the education to use because of the lack of a social security card.
This gap is important to address when the economy is in need of everyone‘s talent to
contribute to America‘s workforce. The imbalance may be due to the numbers of
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undocumented students who had not been able to afford or attain higher education
(Contreras, 2009). Students who were undocumented before 2012 were not able to
obtain financial aid to help pay for their education. Undocumented students were less
likely to know about the procedures of applying to college (Contreras et al., 2008).
The parents of undocumented students are not readily aware of the education system
to help their children obtain higher education. Undocumented students often found it
difficult to share their undocumented status. Even the students who are savvy enough
to maneuver through the education system find that financing their higher education
cost is a challenge (Contreras, 2009). Perez also found in his study that since most
parents of undocumented students are not able to financially assist their students,
many have to work while attending school full-time and this could lead to a risk of not
completing educational goals (2012). Perez (2010) found that often times many
students had to be the second bread winner of the house to help make ends meet.
Passel (2003) estimates that 65,000 undocumented students graduate from high school
each year and only 13,000 enroll in United States Colleges.
Plyler vs. Doe (1982)
Thirty one years ago, undocumented students started seeking inclusion in the
educational system in the United States. During the debate over proposition 187 in the
1980s, there was a risk that children of undocumented immigrants in the state of
California would be denied an education and that schools would have to report the
presence of immigrant children in the classrooms (Lewis, 1994). The process has
been slow to progress but the Plyler vs. Doe (1982) case was a catalyst for
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undocumented students in that policies were starting to incorporate the rights of
undocumented students. Undocumented students initially received legal access to
public education as a result of the 1982 Supreme Court case of Plyler vs. Doe. In the
year 1982, the Court ruled that undocumented children must receive access to a free
public education because citizens and/or potential citizens cannot achieve any
meaningful degree of individual equality without it (Perez, 2010). This is the start of
inclusion of undocumented students but not 100% inclusion compared to their peers.
The case also ruled that the United States should not forfeit their education because of
their parents‘ decision to immigrate illegally (Perez, 2010).
Access to education for undocumented students is an important factor that
benefits many other individuals in the United States (Herrera et al., 2013). As more
students enter the higher education system and graduate with a degree, the country is
able to benefit from one more member in the workforce. The Plyler v. Doe (1982)
case was vital to providing equal protection for undocumented children under the 14th
Amendment of the United States Constitution (Flores & Chapa, 2009). This was a
right that was clearly expressed in the 14th Amendment and we are still not readily
available for many undocumented students despite their academic successes in K-12.
The more students who are able to get access to a K-12 education leads to a higher
probability of students enrolling in public higher education and thus provide an
extension of an investment that will benefit the United States as a whole (Perez, 2010).
The opportunity for undocumented students to graduate from a higher education
institution makes sense since the country is already investing in their K-12 education.
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Despite the Plyler v. Doe (1982) case, undocumented students continued to be
faced with discrimination throughout the education system. Individuals with
xenophobic beliefs about immigrants have targeted various groups throughout history
because of their perceived threat to a US national identity (De Genova, 2005; Johnson,
1997; Ngai, 2004; Pérez Huber, Benavides, Lopez, Velez, & Solórzano, 2008;
Roberts, 1997; Saito, 1997; Sánchez, 1997). Undocumented students continued facing
discrimination due to the fact that the threat of the minorities becoming the majority
could somehow overpower the US national identity which has been defined by
whiteness (De Genova 2005; Johnson, 1997; Ngai, 2004; Pérez Huber et al., 2008;
Roberts, 1997; Saito, 1997; Sánchez, 1997). Undocumented students felt rejection
from the American culture, especially through the English-only policy that has been
forced upon the students. In the US Southwest, this ―fear of the other‖ has always
been racialized, targeting Mexican immigrants and other Latina/o groups, regardless
of immigrant status (Perez Huber et al., 2008). Unfortunately, the process of racial
discrimination often works to the advantage of those who are not in favor of
undocumented students. Through racial discrimination, the students learn to be silent
and often hide from a world of possibilities. Although Plyler v. Doe (1982) started a
slow process of rights for undocumented students, it also worked with bringing hope
for many students. Olivas (2012) mentions that Plyler v. Doe (1982) did something
important, which is that this case demonstrated to society how to treat undocumented
students in a way that provides them with opportunity.
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Proposition 187
Calavita (1996) stated in her study that the controversial Proposition 187 went
into the 1994 California ballot with the goal of eliminating social services to illegal
immigrants which included education and health services. This process would not
allow immigrants without documentation to increase their human capital and would
result in a lack of access to education and health. The concern that citizens had over
servicing immigrants was the impact this would have on the economy (Calavita,
1996). The economy triggered emotions of some citizens with regard to the economy
being at risk if such costly services were provided to immigrants. Another layer that
was included in Proposition 187 is the White Americans‘ attitudes about illegal
immigration sensitive to racial emotions (Segovia, 2009). A study from Brader,
Valentino, and Suhay (2008) found that while Latino immigrant did not necessarily
see White Europeans as a threat, their presence still brought anxiety. The anxiety
emotion will be addressed in Chapter 4 and 5. Perez (2010) implicitly believes that
attitudes toward Latino immigrants are quite negative and strongly associated with
policy opinions.
Garcia (1995) shared that Californians who do not like Latinos voted for
Proposition 187 because of the preconceived notion that Latinos are criminals and do
not contribute to society. Garcia (1995) found that many of the Californians that voted
for Proposition 187 believed Latinos were crowding the schools of their children,
hospitals and even welfare offices. The Proposition was called ―Save Our State‖ with
the fear that Latino immigrants were consuming too many resources (Garcia, 1995).
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Garcia (1995) also said, ―it was propelled by fears of the increasing racial diversity of
California and the United States.‖ The CRT lens look at the underlying racism that
involves immigration laws in the United States, especially California, which has a
large Latino population.
IIRIRA
During 1996, Congress passed the Illegal Immigration Reform and Immigrant
Responsibility Act also known as IIRIRA (Lundstron, 2014). The IIRIRA focused on
strengthening the immigration law and policy to focus on immigrants departing from
the United States and deterring them from entering once they attempted to reenter the
United States (Lundstron, 2014). This process allowed for immigrants, regardless if
they held a visa card, to not be able to return to the United States (Lundstrom, 2014).
IIRIRA also required immigrants in the United States who had a green card to return
home (Orrenius & Zavodny, 2012). The next step would be that immigrants had to
wait for three or ten years before they were eligible to return the United States
(Orrenius & Zavodny, 2012). Orrenius and Zavodny (2012) also stated that the
IIRIRA increased funding for border and interior enforcement. The policy made it
incredibly difficult for immigrants to safely stay in the United States.
Lundstron (2014) said that after the IIRIRA, there have been attempts for
legislative propositions to fix the lack of access of higher education for undocumented
students, but there are no practical solutions and limited long-term legal remedies for
most undocumented students. Lundstron (2014) stresses that the undocumented
students still have limitations to their pursuit of higher education. Lundstron (2014)

36
also stated that the IIRIRA fought for undocumented students to be ineligible for
federal financial aid. This posed a challenge for many Latinos to continue their
education after high school.
Assembly Bill 540
In 1996, Congress created a statute that would consider [undocumented
students] to not be considered as legally present in the United States cannot be eligible
for higher education (Recent Legislation, 2002). Before the bill, many students had to
pay a significantly larger amount for tuition compared to their peers. Abrego (2008)
found that students thought higher education to be too costly to place it as a priority in
their lives. Through the years, many individuals fought for the rights for DREAMers
to obtain higher education. Starting in the year 2001, undocumented students that fell
under certain requirements were allowed to gain tuition protection in California
(Abrego, 2008). Recent Legislation (2002) found that the high school diploma was
the highest level of education attained by one million students at that time in the
United States. Law makers then found that in an economy where a college education
is vital for better wages, a change needed to be made that will not cripple students by
barring them from higher education (Recent Legislation, 2002). The more opportunity
given to undocumented students to be able to maneuver through higher education
systems and graduate, the more opportunity undocumented students had to be a part of
a work force. Only ten states allow undocumented students to pay in-state tuition:
Texas, Washington, Kansas, Utah, New York, Oklahoma, Illinois, New Mexico,
Nebraska and California (Contreras, 2009). National Immigration Law Center (2005)
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states that if the undocumented student qualifies under California Education Code §
68130.51, which specifies that they must have gone to a California high school for
three years and graduated, they qualify to pay in-state tuition rather than out-of-state
tuition.
Before Assembly Bill 540, students had to pay three to seven times more for
tuition than their documented peers (Abrego, 2008). This was a costly price especially
when undocumented students are more likely to live in poverty. Students would be
able to go into the college campus and fill out a form called the ―California Affidavit
for California Non-Resident Tuition Exemption‖ stating that he/she has applied for
legal immigrant status as soon as legally permitted (Recent Legislation, 2002).
Governor Davis signed the bill and stated that there are high school students who
attended elementary and secondary schools in this state for most of their lives and who
are more likely to stay in California and continue to study if college was affordable
(Recent Legislation, 2002). This group is usually referred to as AB 540 students, for
the bill that authorized the eligibility. The state of California already implements the
AB 540 policy that allows students who attended a California high school for three
years and graduated to be charged residential fees (Gardezi, 2012). Through the
interaction of students, many have found that AB 540 has been a determining factor to
continuing their education. The research has found that students who are able to have
in-state tuition protection through the AB 540 are optimistic about their education
because of the help (Gardezi, 2012). AB 540 helps many students, but with the
additional help that comes from the Deferred Action for Childhood Arrivals and the
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Dream Act Application, dreamers will have more doors of opportunities in regard to
their future. This assembly bill brought many concerns such as the possibility that this
would drive more immigrants into the country. Doris Meissner, former INS
Commissioner, dismissed the idea stating that many immigrants come to this country
looking for employment not education (Recent Legislation, 2002). This thought from
an INS Commissioner helped strengthen the path of AB 540.
Assembly Bill 540 allowed higher education to be more accessible for students
(Abrego, 2008). The cost for higher education was not as intimidating for families
and students as they were before AB 540. AB 540 helped students in different
methods. The term AB 540 allowed for a removal of stigma that was attached to
undocumented students (Abrego, 2008). This became a new term that replaced the use
of ―undocumented students‖. AB 540 became a socially acceptable label and identity
(Abrego, 2008). This allowed for many students to feel comfortable to walk into a
university and identify themselves as AB 540 students. It is estimated that somewhere
between 5,000-7,500 undocumented for students are eligible to benefit from AB 540
(Bartindale, 2001). Despite the cost reduction, AB 540 still did not provide financial
aid. AB 540 still provided hope for many students. The bill‘s author, Marco
Firebaugh, intends to give ―hard working California immigrant students an
opportunity to achieve their dreams and contribute meaningfully to our society‖
(Sanchez, 2001, A1). Such opportunity allowed for many undocumented students to
make claims that they belong to the United States (Abrego, 2008). As students who
had received their K-12 education in California, they still were able to identify as
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California students now in higher education. The participation of activism allowed
undocumented students to take part in ―transformative effects‖ on their lives because
the AB 540 label served as a disguise (Abrego, 2008, p. 709).
Washington DREAM Act
To bring insight on what policies have helped in other states, the discussion for
the Washington DREAM Act is included. On 2003, Washington passed their state
DREAM Act due to the growing population of immigrant students (Contreras, 2009).
Like California, Washington saw not only the steady growth of immigrant students but
also the growth of the need to implement policies that allow immigrant students to
continue their education. Washington stated that between 1986 and 2007, the K-12
Latino population grew by 372% (Contreras, 2009). The drastic increase in Latino
students demonstrates the need for urgency in providing more educational
opportunities for those students who want to continue their education. By the year
2030, it is expected that the Latino population will grow by 150% (Office of Financial
Management, 2008). Policy had to be readily available to provide paths into enrolling
and paying for higher education institutions. Contreras et al. (2008) found that the
Washington DREAM Act recommended other states to expand financial aid
opportunities to undocumented students who are motivated to continue their
education.
Assembly Bill 130 and 131 (California Dream Act)
The California Dream Act, which was authored by Assembly Member Gil
Cedillo (Los Angeles), became law through the passage of two Assembly Bills 130
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and 131 (California Student Aid Commission, 2012). Literature on AB 130 and 131 is
scarce considering the short time that the policies have been implemented. California
Student Aid Commission (2012) describes that AB 130:
on and after January 1, 2012, a student attending the California State
University, the California Community Colleges, or the University of California
who is exempt from paying nonresident tuition under the provision described
above would be eligible to receive a scholarship derived from non-state funds
received, for the purpose of scholarships, by the segment at which he or she is
a student. (para. 2)
One year later, AB 131 allowed for an opportunity for AB 540 students to apply for
state financial aid including Cal Grants, BOG Waivers and state scholarships (CSAC,
2013). The opportunity to apply for financial aid came after a long time of battle. The
Development, Relief, and Education for Alien Minors (DREAM) Act was voted down
for a decade before its passage in 2012 (Herrera et al., 2013).
The passage of AB 130 and 131 was what many undocumented students had
been waiting for to provide more affordable options for higher education. The
opportunity to receive the same financial aid opportunities as their peers allowed many
undocumented students to have an optimistic perspective towards their post high
school education. AB 130 allows students who meet AB 540 criteria (California
Education Code 68130.5(a)) to apply for and receive non-state funded scholarships for
public colleges and universities (CSAC, 2012). AB 131 allows students who meet AB
540 criteria to apply for and receive state-funded financial aid such as institutional
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grants, community college fee waivers, Cal Grant and Chafee Grant (CSAC, 2012).
The availability of financial resources brought opportunity for undocumented students
to find a degree more affordable than before. This is drastic improvement from a
previous DREAM Act attempt that recommended undocumented students enlist into a
military draft that could potentially be the front line soldiers (Zimmerman, 2011).
College going DREAMers are now supported when legislation allowed for
DREAMers to have access to federal student aid programs such as work study
(Dervarics, 2013). High school seniors and other college-age students were now able
to sign on to a website that allowed for the application for the Dream Act Application,
which is the equivalent of the Free Application for Federal Student Aid, with the
exception that these students who do not have a social security number.
The Deferred Action for Childhood Arrival
Roach (2013) found that the measure, which took effect August 15, 2012, has
provided work permits and a temporary protection from deportation for more than
400,000 immigrant youths who qualify under the Deferred Action for Childhood
Arrivals guidelines. The new policy came with strict requirements Nevins (2012):
They must have arrived in the United States before the age of 16 and have been
no more than 30 years old as of June 15; they must have been in the country
continuously for at least five years before the announced policy; and they must
be enrolled in school, be a high school graduate (or its equivalent), or be an
honorably discharged member of the U.S. military There is also an application
fee of $360--for which an exemption is very difficult to obtain (and which
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might prevent some migrants from very low-income households from
applying). (p. 4)
On August 15, 2012 the U.S. Citizenship and Immigration Services began
receiving applications for the Deferred Action (Gardezi, 2012). The undocumented
students were looking for an opportunity to live in a way that allowed them to plan for
a two year time frame due to the two year protection from deportation. Before the
Deferred Action, it may have been difficult for students to plan for the future when it
was never known how long they could stay hidden before being deported. With the
reintroduction of the DREAM Act to the Senate and President Obama‘s policy of
Deferred Action for Childhood Arrivals to stop deportation and provide work permits
for two years, students can now have an opportunity to voice their opinions on their
experience involving the policies that readily affect them.
The Obama Administration created the Deferred Action for Childhood Arrivals
in efforts to protect eligible undocumented youth between the ages 16-30 through
protection of work authorization and also a two year protection from being deported.
(Oliviero, 2013). As mentioned in Chapter 1, the Deferred Action allowed for
undocumented individuals to receive deportation protection for two years and to be
able to gain employment through a working security card, and in California these
individuals are able to obtain a driver‘s license. The idea of providing undocumented
immigrants driver licenses makes sense since it not only provides taxes from a car
purchase but it also provides a means of transportation for school and work
(D‘Ottavio, 2013). By October 10, the Department of Homeland Security announced
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that 180,000 applicants had been approved for the two year protection (Gardezi,
2012). The policy involving the Deferred Action for Childhood Arrivals is not related
to the Dream Act and is not meant to be a lead into citizenship (Warley, 2012). In
Roach‘s study (2013) he found a politician who mentioned that this particular group of
individuals who participate in Deferred Action for Childhood Arrivals will not only
receive benefits but also any possible offspring who will be citizens.
Timeline of Policies Involving Undocumented Students
Below is a timeline that was created to envision the years in which the policies
were implemented in the United States and California. In Chapter 5, the timeline will
be utilized again to plug in the participants in the interview to provide a sense of how
the policies may or may not have affected them.

(2001)
AB540

(1994)Proposit
ion 187

(2012)
DACA

198
0

(1982)
Plyler V.
Doe

(2013)
AB 131

201
4
(1996)
IIRIRA

(2012) AB
130

Figure 5. Timeline of Policies Involving Undocumented Students.
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Academic Experiences of Undocumented Students
Before AB 540, 130 and 131, many students had limited access to jobs,
education and social services which restricted their efforts for socioeconomic mobility
(Abrego, 2006). The new policies are providing many opportunities for DREAMers
and it is important to recognize the past challenges that have been present for these
students. This section of Chapter 2 will look into studies that have been done relating
to academia.
Perez et al. (2009) found that his quantitative study proved that undocumented
students with environmental protective factors have higher rates of academic success.
Students who had environmental resources such as teachers and counselors had higher
success rates than those who did not (Perez et al., 2009). Perez‘s study can support the
argument that the Dream Act Application and the Deferred Action can be contributing
factors that will lead students to their highest level of academic success. The more
resources that are available for the DREAMer students, the more benefits not only to
the students but also Californians, as the students will obtain a higher level of social
capital that will allow for more success. In contrast to De Leon‘s (2006) study, a
study by Munoz (2009) found that female Mexican students had mixed results from
teachers and other school agents where most of the students did not receive help. De
Leon interviewed 10 undocumented students in college in regard to their experience
with teachers and counselors. Although both Perez and De Leon found that resources
and agency resources would allow for more success for undocumented students, there
was still a hesitation from the female Mexican students with asking for help. The
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reason may include the gender expectations for females in the Mexican culture, which
does not push for academics as it does for the males.
Oliverez (2006) found that despite parent‘s lack of academic attainment,
parents are the primary motivators for the undocumented students often expecting
their students to be academically successful despite the environment that does not
foster academic work at home. Bruner stated (1975) that meaningful language is
acquired in the context of meaningful parent-infant interaction. The important
messages that infants and young children are receiving from their parents about
academic success is a powerful tool for undocumented students. It has been the
researcher‘s experience that when parents are not comfortable with their students
participating in the Deferred Action or higher education, most students will not pursue
it. Parents do indeed play an important role in their student‘s academic attainment
(Oliverez, 2006).
Oliverez, Perez and De Leon have found that academic success for
undocumented students is more consistent when outside (school agency) and inside
(family) individuals play a key role in supporting their academic goals. Perez (2010)
found that his results indicate high levels of civic participation among undocumented
students with 90% of participants reporting civic engagement in the form of providing
social services, activism, tutoring, and functionary work.
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Common Themes in Literature Including Undocumented Students
Career Aspirations
Hill et al. (2003) found that students who come from low income families such
as those who come from immigrant families, have a high risk of not reaching their
educational and occupational potential. Low income families find many barriers that
are not able to help support students in obtaining their highest educational goal and
career aspirations. Hill et al. (2003) also found that families who are low-income do
not have information readily available for developing and understanding career
options and also have less opportunity to have a role model in the family that has a
well-paying job. Immigration status and English proficiency are also seen as barriers
to obtaining career development (Hill et al., 2003). At the same time, current low
income living conditions can motivate students to work hard so they can live a life that
is not as difficult as their parents who work long hours (Hill et al., 2003). One reason
why undocumented students have a drive to be academically successful is because of
their own belief of the American Dream (Gándara & Contreras, 2009).
Undocumented students believe that they can achieve success, help their families and
become leaders in their communities (Contreras, 2009).
Rejection/Identity
Empirical data has shown that undocumented students go through their own
experience of identity struggles and rejection. Through their struggles with identity,
many undocumented students have faced constant institutional and societal exclusion
and rejection (Perez et al., 2009). Although Perez‘s findings are from 2009, many

47
current undocumented students share that they too have faced exclusion and rejection
from society and even the school system (Gonzalez, 2011). Perez et al. (2009) found
that undocumented students have expressed that growing up in the United States has
also led to a challenge of having to choose between the American culture and the
Latino culture their parents bring to the table. Abrego (2006) found that many
undocumented students felt depressed once they found out about their legal status and
learned their new life style that required to be hidden. Undocumented youth found
that their status was a reminder that they were different, vulnerable and a suspect
(Abrego, 2006). This came to the point to where many students felt too embarrassed
to ask for help in planning their future because they were ashamed to mention they
were undocumented when asking for help (Abrego, 2008). Abrego explained that it
was almost like the students had to go through a backward process of learning an
identity. Abrego (2008) also found that students were simultaneously included and
excluded from U.S. society by growing up and learning the language and American
culture but still experienced limitations based on their status.
Growing up, many undocumented students are not aware that they are
―illegally‖ here and so their identity changes and they become fearful of others
discovering their status. Gonzalez (2011) has found that there are three stages to the
transition of ―illegality‖ and that starts with discovery, which is then followed by
learning to be ―illegal,‖ and finally coping. Bourdieu shares that belief in an inherent
part of belonging to some form of membership (1990). For undocumented students
who have lived in the United States, they feel that their membership is the United
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States because they do not know another country, lived in another country and
respected another country like the United States (Gonzalez, 2011). This backward
motion of identity development brings about many emotions and even thoughts about
their own identity that will be defined through the analysis of the interviews in
Chapter 4.
Fear/Intimidation
Perez et al. (2009) found that many students in his study had a fear of creating
close relationships with others due to the risk of their undocumented status being
discovered. The fear that is embedded in the students comes from their parents.
Contreras (2009) found that students lived in fear of being identified as undocumented
because it may lead to separation of their family after working so hard and living in
the states for years. Lack of trust can start early in their developing lives and can have
a lasting effect on them. Perez et al. (2009) also found that despite undocumented
students feeling fear, frustration, helplessness, and shame due to their status, they
remained highly motivated to become involved on campus to develop a sense of
belonging. Students are able to find schools safe enough for them to become involved
in as opposed to the outside community that surrounds their school. Perez (2010)
found that many undocumented students were too scared to go to the hospital and even
worked in poor conditions due to the fear of not finding another job. As adults, many
undocumented immigrants do not feel the freedom that other adults have from stress
(Gonzalez, 2011). The fear that the undocumented students face does not allow for
the same freedom that their peers have.
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Lack of Motivation
Gonzalez, Plata, Garcia, Torres, and Urrieta (2003) found that once students
discovered they were undocumented, there were drops in their academic motivation:
one student went from a 4.38 to a 2.5 GPA. From a counselor‘s perspective, this
change could have made the difference as to whether the student could attend a UC or
private university. The student‘s motivation changed drastically and this can be seen
with the significant drop in GPA. A study conducted by Perez (2012) also found that
students who had earned BA and MA degrees went back to the domestic service
sector. Students felt that they were not finding that they were putting their education
to use. Oliverez (2006) also found that students who have been in the United States
longer, such as for 10 years as opposed to 3-8 years, are less motivated in their
academics. This has been found to root from the frustration that students feel when
faced with barriers due to their status. The longer time that has been spent waiting for
opportunities and then not finding any availability can drive a student to lose
motivation in their own academic or career growth. Abrego (2006) found that many
students lost their motivation once they saw that their older siblings were faced with
barriers and thus lowered their own aspiration. The trickle down in disappointment
affects many family members who have the same legal status. Interestingly, young
women were more like to express understanding of the components necessary to
obtain their goals than young males (Hill et al., 2003). Hill et al. (2003) also found
that Mexican girls were more likely to express traditional female goals.
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Social Capital
De Leon (2006) found that relationships with school counselors and teachers
were best for providing undocumented students with guidance in the school systems.
Stanton-Salazar and Spina (2003) documented that networks are fortuitous
relationships with role models and other students play a significant role in
continuously motivating undocumented students. Perez (2010) found that Mexican
undocumented students who felt rejection from their status still maintained a life that
involved civic engagement. Students were able to find methods of participating in
civic duties in the nation they called home. Through the social connections that
students made, there was a higher rate of academic success. One example of those
civic engagements is participation in the educational system (Perez, 2010). Passel and
Cohn (2009) noted that there are 1.7 million undocumented youth ages 18-24 and 26%
are enrolled in a community college or university. Perez et al. (2010) found that 75%
of first generation undocumented students participated in volunteer or community
services by their senior year. That 75% is a good number of individuals who are
making a difference by donating their time and efforts for change. Perez (2010) found
that 89% percent of the 126 participants shared that they participated in civic duties
from K-16. Gonzalez (2011) shared that while some young people with modest levels
of education manage to find skilled jobs, the majority need a college degree to qualify
for jobs that offer decent wages, job security, and the possibility of advancement.
There needs to be a sense of urgency to aid undocumented students to obtain higher
education and secured careers.
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Human Capital
Schultz (1971) emphasizes the need for individuals to invest in themselves in
order to be more marketable. Students throughout their high school career are asked
to consider higher education to build their human capital. Undocumented Latino
students are also influenced to follow the same path to build their human capital and
then their immigration status becomes a hurdle to attend a college or university. There
are some counselors and teachers who are not prepared to guide students who are
undocumented towards attending higher education (Abrego, 2006). Through my
experience in the high school level, I still received news from undocumented Latino
students that their teachers had informed them that they are not eligible for financial
aid and this is even after the Dream Act Application. Students are still being
misinformed. The economist Schultz (1971) noted that the investment in human
capital through education allowed for opportunity. As a counselor, allowing students
to reach their highest human capital is a right and not a privilege. Students work
towards their highest human capital either through work and education and this should
be a right for all students. Schultz (1971) also mentions that ―education is more
durable than most forms of nun-human reproductive capital‖ (p. 123). Undocumented
Latino students and the nation can benefit with the opportunity to gain higher human
capital through higher education.
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Theoretical Frameworks
Critical Race Theory
Critical Race Theory is a theoretical tool by legal scholars that help us
understand the subtle but pervasive forms of racism present even after the civil rights
movement (Delgado & Stefancic, 2001). This framework is important to consider due
to the fact that Latinos have historically faced racism in the United States and
individuals who are undocumented also receive discrimination. The fact that
undocumented Latino students are unable to receive employment after spending their
time and effort to become educated is the end result of a racist legislation. Critical
Race Theory is used to address the consequences that come from racial profiling in
which police officers may stop minority-looking motorist to seek if they are thought to
be more likely to be perpetrators of crime (Delgado & Stefancic, 2001). As mentioned
in the beginning of this chapter, undocumented individuals are faced with racial
discrimination due to the fear that they may become a threat to whiteness in the United
States. In the United States, undocumented students tend to feel fear toward
individuals who are white due to a feeling of hate towards them (Delgado & Stefancic,
2001). According to McLean (2013), whiteness is defined as a social process that
constitutes particular bodies as possessing the normative, ordinary power to enjoy
social privilege. Bell (2005) found that laws that were implemented to help
individuals of color were also set forth to provide a good image to white citizens. This
was a layer of protection that politicians used as a blanket to cover unjust legislation.
It is a fact from many of the student‘s responses that they have been victims of racial
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discrimination (Delgado & Stefancic, 2001). Sadly, the reputation of undocumented
students has been tainted in a way to make people believe that they are a burden when
the fact is that undocumented individuals are contributing to the economy through
taxes and purchasing goods. Individuals who are undocumented would be able to
contribute more if financing education would be easier for students. Perez-Huber
(2011), states that critical race theory is a powerful framework that helps display the
themes of racism and oppression. The state of California has slowly lessened the
institutional oppression that undocumented students have faced while trying to
become educated.
Critical race theorist need to be part of the ideology of development of
immigration policies that smooth transition into the work force and development of
capital (Delgado & Stefancic, 2001). Despite the progress, students have felt alienated
by the academic system and it is the researcher‘s hope that the interviews conducted
for this dissertation can explore the before and after experiences of the Dream Act and
Deferred Action for Childhood Arrivals. Solórzano & Yosso (2001) state that one
method in which CRT can be used is to help guide one‘s work with a commitment to
racial and social justice. Solórzano and Yosso (2002) found that CRT is best
evaluated through qualitative inquiry. Furthermore, Solórzano and Yosso (2002)
stated that through the CRT lens, one views these experiences as areas of strength and
combines the understanding of policies involving specific minority populations to
understand the unique experiences of people of color. Through the lens of CRT, the
unique lens and experience of the DREAMers will allow for us to gain an
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understanding of the racial and justice issues in education. Hogan, Dolan, and
Donnelly (2009) declare that in a world that is data driven, the story telling data
collection that comes from Critical Race Theory methodology comes with a great
approach to capture the story of minorities. The information collected through the
survey in this study will allow for a snap shot of the life of an undocumented student
going through the new policies and the interview will allow for a complete story to
understand the experience.
Resiliency Theory
Lahad, Shacham, and Ayalon (2013) define resilience as an outcome or
dynamic process. Despite the many challenges that undocumented students face in
California, some find the ability to graduate from high school allows them to be ready
for the next step in their life, whether it be higher education or the workforce. The
resiliency theory framework is a compatible match for studies relating to
undocumented students. Perez, Espinoza, Ramos, Coronado, and Cortes (2009) found
that undocumented Latino students have been found to be resilient academically
despite their low income background and environmental dangers. Some
undocumented students tend to find academics as their outlets for the stressors that are
present at home. Undocumented Latino students are able to be resilient and be
successful in K-12 despite the stressful events in their lives such as having their
parents deported (Perez et al., 2009). Bernard (1995) found that characteristics such
as problem-solving skills, autonomy and sense of the future allowed students to be
more resilient. The development of autonomy and problem- solving skills are
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beneficial for all students and for undocumented students, these skills are really what
allow for the type of mentality that will allow for resiliency. The sense of the future
alone can be effective to helping undocumented students (Bernard, 1995). This is a
theme that the researcher hopes to find present during the process of applying for
financial aid and also the Deferred Action for Childhood Arrivals. The main point
here is that resilience is not a genetic trait, contrary to many researchers‘ theories
(Bernard, 1995). This is a developing trait. Resiliency in undocumented students is a
skill that was developed through their trial and error learning process of how to
maneuver through the education system and become successful. As mentioned
before, Bernard (2004) shares that resiliency does resurface despite extreme situations
that could include poverty, troubled families and violent neighborhoods. Most
undocumented students face difficult economic pressure, have troubled families and
live in violent neighborhoods and are still able to become resilient through their
resources that they collect throughout their education and career development.
Resiliency theory is consistent with the study done by Perez (2012) in which it was
discovered that undocumented students achieved such resiliency through civic
engagement and leadership positions succeeding in academically challenging
environments through the support of parents and counselors. The more undocumented
students felt like they were being included as part of the nation, the more successful
the student became. Something as simple as civic engagement fostered the success of
undocumented students and the new policies may also provide more success for the
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undocumented Latino students. The interview process and Chapter 4 will look into
the resilient factors.
Stereotype Threat Theory
Stereotype threat theory is a situational predicament in which individuals are at
risk of confirming negative stereotypes about their groups due to their actions (Inzlicht
& Schmander, 2012). Abrego (2008) mentions how undocumented Latino students
carry a stigma and embarrassment from being identified as ―illegal aliens‖. Abrego
(2008) also mentions that undocumented Latino students are often thought to be
criminals and this is controversial given that many students find academics to be their
outlets. The stereotype threat theory is appropriate since it provides a lens to capture
how, despite the bright future that undocumented Latino student are working hard for,
there is still a negative stereotype that is attached to them. One example that stereotype
threat theory argues is that low academic achievement among students of color is
based on institutional racism and the impact of societal stereotypes and perceptions
about certain groups‘ academic achievement (Steele, 1997). Before Plyer vs. Doe
(1982), Assembly Bills 540, 130, 131 and the Dream Act, many students were not able
to maneuver easily through the education system. Steele‘s (1997) basic premise is that
a person‘s ―social identity,‖ which can be defined by a specific group membership that
can include ethnicity, religion, gender, etcetera , can have significance when there are
situations that have been historically rooted. An example is the stereotype threat that
individuals receive based on their phenotype appearance. Steele calls this ―identity
contingencies‖—settings in which a person is treated according to a specific social
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identity (1997). As mentioned, this can be based on gender, and so a woman may
receive a treatment based on the stereotype of women. The same is with
undocumented students. They too can be treated differently if individuals have a
negative stereotype to the definition of undocumented students. Stereotype threat has
been shown through studies from Gonzales, Blanton, and Williams (2002) to show
that Latinos may have low performance in academia.
Methodology
The majority of the studies used in Chapter 2 use the common approach of
methodology known as qualitative study. Perez et al. (2009) focused mostly on the
quantitative in his study and used the response of 110 participants. Perez et al. (2009)
found that 83% of mothers and 73% of fathers completed a 12 year education. Perez
et al. also found that the average GPA was 3.48 (2009). This methodology allowed
him to collect hard data such as numbers, but not a dialogue from the students to
capture the explanation of the hard data. This approach to the data collection did not
allow him to grasp themes or common experiences that students had as undocumented
students. Gonzalez et al.‘s (2003) collected ethnographic research that highlights
undocumented youths‘ various environmental risk and protective factors. This
approach allowed for a holistic approach in understanding the stories that this
particular group of student experiences. Perez Huber (2009) held two interview
sessions with twenty Latina students. Thus, testimonio can be understood as ―a verbal
journey of a witness who speaks to reveal the racist, nativist, classist, and sexist
injustices they have suffered as a means of healing, empowerment, and advocacy for a
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more humane present and future‖ (Perez Huber 2009, p. 644). The testimonio allowed
for the researcher and also the audience to grasp an understanding of a lens that is not
experienced by everyone. Gonzalez (2011) performed 150 interviews with Mexican
origin immigrants in Southern California. Gonzalez was able to grasp a higher range
of experiences through the number of participants that were interviewed. Gonzalez
did cover a large amount of students and also focused on a specific location of
California. For this, generalization can only be placed on students in southern
California. Perez et al. (2009) found that with the availability of various resources
present, undocumented students had an academic performance that was generally
positive even when there was a presence of multiple sources of psychosocial risks.
Perez et al. (2009) states in his research practices that there is a need to have more
qualitative studies from the academic stories of undocumented students. One year
later, Perez (2010) suggested that although there are studies on first and second
generation immigrants, there is still a lack of studies on undocumented students.
The study the researcher developed incorporated the qualitative component
through an interview of 12 undocumented students through their experience of the
Deferred Action for Childhood Arrivals and California Dream Act policies. Through
the use of 50 surveys completed by DREAMers, the researcher was also able to collect
statistical data to understand the experience of the DREAMers in their participation in
the two policies. The following chapter will focus on the qualitative methodology that
will be used in this dissertation in which the voice of the participants will be
documented to understand the experience of a student who has received financial
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assistance through the Dream Act and employment through the Deferred Action for
Childhood Arrivals.
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Chapter 3
METHODOLOGY
Introduction
Chapter 3 will provide an in-depth description of the steps that were taken for
the qualitative study which includes an interview and a survey to capture the voice and
experience of the Latino undocumented students through the Deferred Action for
Childhood Arrivals and the California Dream Act application. The research design,
role of the researcher and research questions will be outlined in this chapter. Then, the
setting, population, data collection and instrumentation will be described. Chapter 3
will then conclude with a section reviewing the protection of applicants and then
finally, a conclusion.
Moustakas (1994) stated that qualitative study will allow for the researcher to
capture the unique story of certain unique groups. The DREAMers do hold a unique
story that needs to be listened to. The study will also incorporate a survey that will be
conducted to Lake High School alumni to collect statistical data. Perez (2010) stated
that there is a need to have more studies on undocumented students in which there is
documentation of their message and this important message needs to be shared with
others. Considering the lack of studies relating to Latino undocumented students and
their process with the Deferred Action for Childhood Arrivals and the California
Dream Act Application, the study will be able to add to an area of study. The
collection of information allows for an opportunity to inform educators of the different
methods of assistance that can be provided to undocumented students who are
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planning to continue their education and obtain employment. The opportunity to reevaluate themes that were apparent in Chapter 2 will be made possible through the
interview and the analysis of the transcriptions of the interview and evaluation of the
survey results.
Research Design
The qualitative approach to this study involved communicating through e-mail
with 150 alumni DREAMer students from Lake High School to complete a survey or
participate in an interview. Students who graduated between the years 2008-2013
were contacted to voluntarily participate. Fifty out of the 150 alumni returned a
survey to the researcher through e-mail. Twenty-five of the students were female and
25 were male students. The researcher communicated through e-mail four times to the
150 alumni to collect surveys. The survey contained 16 questions through which
seven included a likert scale and nine requested demographic information. The 16
questions can be seen in Appendix A. The results will be displayed in chapter 4 in a
method that will help see any demographic data that may stand out. Factors such as
years in the California High School, GPA and gender will be collected from
participants to see if there are any trends with the individuals who are taking
advantage of the Deferred Action for Childhood Arrivals and the California Dream
Act Application. The process included a random convenient sampling procedure
(Creswell, 2009) due to the fact that the researcher had individuals from Lake High
School assist in communicating with the 150 prospective participants.
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The phenomenology approach that will be taken for this qualitative part of the
study includes the interview of 12 undocumented Latino students who have taken part
in the Deferred Action for Childhood Arrivals and/or the California Dream Act
Application. The 12 students were also contacted through e-mail from the list of 150
alumni DREAMer students to ask if there was an interest in participating in an
interview. Six male students and six female students were able to participate in the
interview process. It was important to collect an equal amount of participants for both
sexes to observe if there were any common or different themes present during the
interview. Again, the students graduated between the years of 2008-2013. The one
hour interview included the use of 10 questions. The questions that were used for the
phenomenology component can be located in Appendix B. The interview was
recorded with two digital recording devices and then transcribed into Microsoft Word
documents. The use of qualitative approach will allow for a holistic approach with the
opportunity to hear themes, experience of the complex lives of the participants
(Creswell, 2007). After the transcription, the interviews were then analyzed to link
common themes that were consistent with the literature review and also point out any
new themes that came up. Being that the policies are new, the qualitative approach
will allow for the opportunity to grasp the experience through the dialogue of the
DREAMers in regard to their experience with the California Dream Act Application
and Deferred Action for Childhood Arrivals. The phenomenology approach in
methodology would not allow for the expression of the experience. The story of the
undocumented Latino students can not be expressed effectively through numbers. As
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mentioned in Chapter 2, there is a need to continue researching undocumented
students to continue to learn from this population through qualitative studies (Perez et
al., 2009), especially when two new policies are opening more doors. The two new
policies could possibly change the attitudes of DREAMers and this study plans to
capture this. According to Creswell (2009), if a concept needs to be understood
because there is a limited amount of research, then it is best to proceed with a
qualitative approach. The opportunity to utilize a survey and interviews will allow for
the display of the voice of the DREAMers through statistical data and the voice. The
purpose of this study is to hear first-hand the experience and feelings about human and
social capital through the recent policies of the Deferred Action and the California
Dream Act Application. Creswell (2009) states the research process should have a
focus on the participant‘s meaning of a particular topic.
The statistical portion of this exam will include a survey that will collect
information that surrounds the topic of motivation and human capital. A likert scale
has been used to collect the level of motivation and the level of human capital that the
DREAMers believe they had before the Deferred Action for Childhood Arrivals and
also the California Dream Act Application. The students will also answer questions
comparing their level of human capital and motivation after the two policies were
implemented in California. The surveys were administered to the alumni students only
once. The sample results collected will allow for claims about a certain population
(Creswell, 2008). The validity of the survey is strong because the survey is measuring
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motivation through the likert scale based on common themes relevant in past
motivation scale, such as Shia (2013).
The qualitative study approach will allow for a holistic approach to
understanding the manifestation of the experience that undocumented Latino students
have through the process of applying for the Deferred Action for Childhood Arrivals
and the California Dream Act Application. The participant‘s experience will be
collected and the data will be evaluated to compare and contrast the themes that were
revealed from the literature review in Chapter 2. There is also an inclusion of
inductive data analysis that will allow for the researcher to build patterns and themes
from the bottom up (Creswell, 2009). The interaction the researcher has had with
students who are undocumented provoked interest in interviewing how the policies
influence the students. The researcher decided to interview Latino students who are
undocumented to give these students an opportunity to provide a strong message to be
delivered to the general public, which can also include politicians. From the 150
students who were contacted, the researcher asked the representative from Lake High
School to help communicate with 12 students who would like to participate in the
interview. The participants will be gathered from a list that the researcher has
collected through students‘ request for documentation for the Deferred Action for
Childhood Arrivals and through students who may have also participated in the
California Dream Act Application.
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Role of the Researcher
The researcher was one of the counselors at Lake High School from 20082013. The researcher is a 29 year old, first generation Mexican American. The
researcher decided to use participants who have already graduated from Lake High
School to alleviate any conflict of interest that may come from current high school
students. Before and after the interviews began, the researcher participated in
journaling to set aside any bias. It is important for the researcher to ensure that the
voice of the DREAMers is incorporated in this study. Merriam (2009) stated the
importance of reflecting on one‘s emotions, viewpoints, and assumptions to not have
any interference with the research. It is important to allow the students to have their
stories told and not use the assumptions of the researcher. The researcher participated
in journaling to assess the assumptions and allow the interview to be participant
focused. Having worked as a high school counselor for five years, the undocumented
student population has been addressed by the staff every year during Professional
Development. A strength that the researcher obtains is that she is of Latino descent
and speaks Spanish. The participants did use Spanish phrases to answer questions and
this would have not been possible if the researcher did not have the rapport of
understanding of the Spanish language. This interaction provided learning
opportunities to see the need for addressing the undocumented students and their
unique needs and stories as they maneuver through the education system with the hope
of being treated the same as their documented peers (Perez et al., 2009). With the
participants knowing the researcher, there is an opportunity for rapport to have already
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been developed and provide a higher trust factor. This is a strength that will allow for
the participants to feel safe and more open when sharing their responses through the
survey and also the interview. The actual names of the participants and high school
will not be provided in order to protect the participants.
The researcher collected the participants from the participating school data
through e-mail communication. The e-mail communication allowed for a safer
approach in protecting the identity of participants. The prospective survey participants
received an e-mail letter requesting their participation in the survey. As mentioned
before, the researcher attempted to contact many participants and sent out e-mails four
times. Participants were then interviewed by the researcher either at a location at Lake
High School or a location on the California State University, Sacramento campus.
The researcher then took time to transcribe each interview that was recorded with
digital recorders. The digital recorder model numbers that were used in the interview
are RCA VR6320 and OLYMPUS VN7200. Then, the researcher contacted the
participant once more through e-mail, with an attachment of the transcription, to have
the transcription checked for accuracy and also allow the opportunity to make any
additional remarks or remove any that they decided not to share. Once that has been
completed, the researcher will then analyze the data through coding of common and
new emerging themes that were relevant to Chapter 2.
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Research Questions
The research questions that guided the qualitative study are:
Q1: What is the relationship between the social capital of Latino DREAMers,
undocumented immigration status and what affordance and agency are provided by the
passage of California Dream Act Application/ Deferred Action for Childhood Arrivals
legislation?
Q2: To what extent has the California Dream Act Application/Deferred Action
for Childhood Arrivals legislation impacted Latino DREAMers‘ agency and
motivation to return to school or work?
Q3: To what extent have the affordances provided by the California Dream Act
Application/ Deferred Action for Childhood Arrivals changed Latino DREAMers‘
perception of their human capital in California?
These research questions will have guided the interview in discovering the
themes that are present before, during and after the process of the two policies
involving undocumented Latino students. Figure 6 below demonstrates a model of the
different facets of the policy process. The last step, which includes the experience
after the Deferred Action for Childhood Arrivals/California Dream Act Application,
could lead to a break-through into the work force or higher education that allows
fewer restrictions. As the undocumented Latino students are now granted the Deferred
Action for Childhood Arrivals and the California Dream Act Application, there could
be a feeling of inclusion and opportunity. Chapter 2 went over the theme of
undocumented immigrants living in the shadows and fear and that can be seen in the
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square to the far left. Themes that were apparent in Chapter 2 may be apparent during
the process of Deferred Action for Childhood Arrivals and the California Dream Act
Application.

Human and Social
Capital Before
DACA/CA Dream
Act Application

Human and Social
Capital During
DACA/CA Dream
Act Application

Human and Social
Capital After
DACA/CA Dream
Act Application

Figure 6. Human and Social Capital Before, During, and After DACA CA Dream Act
Application.

Population and Setting
Setting
Lake High School is located in South Sacramento, CA. The setting of the
interview will be based on the convenience of the participants. The survey was emailed out to the 150 alumni students and requested the student to respond with a
notice of interest to participate or not. From 150 prospective participants, there were
50 who replied back with interest of participating in the study. The survey received a
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33% response rate. The interview received the 100% response rate that was expected.
Two locations will be accessible for the interview and one will be at Lake High School
and the other will be in a study room in California State University, Sacramento. The
two locations will allow for a quiet environment that will limit interruptions and will
provide protection of participants‘ identity. The use of a quiet environment also
allowed for the student to feel safe to share important and at times, personal themes.
Population
The population for the study is focused on Lake High School alumni
undocumented Latino DREAMer students who have taken part in either the Deferred
Action for Childhood Arrivals and/or the California Dream Act Application. The
participants of the study will also be within the range of graduation from 2008 to
2013. The age range of the participants is 18-24. The researcher has kept data on
students who have returned to Lake High School to request academic documentation
for the Deferred Action for Childhood Arrivals. There is importance in selecting
through a criterion in order to select students who have experienced the field intended
(Creswell, 2007). The list consists of 150 Lake High alumni who will be contacted by
a constituent who works at Lake High School to participate in the survey through email. The 150 alumni students will be informed that the study is an interview where
their identity will be concealed and they will have the right to end their participation at
any time. Once participants respond with interest, the participants will be selected
through a criterion to determine the 10-12 Latino participants. The constituent and
researcher were able to obtain 12 Latino participants for the one hour interview. The
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criterion will include recent graduates who have been granted the Deferred Action for
Childhood Arrivals and granted financial aid through the California Dream Act
Applications within the last two years. For the interview, half of the participants were
females and the other half were males. The researcher believed that the survey
participants would not be able to be divided by genders as easily, as it will be based on
the individuals who respond to the survey. The end result of the survey remained to
also have an equal amount of male and female participants. Participants should be
within the 18-30 years of age and of Latino-descent.
Data Collection and Instrumentation
The data collection for the statistical data was highly based on the responses of
the survey participants. The data collection for the qualitative data was through the
interview of 12 students who are Latino undocumented students. Creswell (2007)
stated that an appropriate sample size for a phenomenology study ranges from three to
ten participants. The surveys were e-mailed out during the month of January 2014
with the deadline to collect responses by the end of the month or early in February
2014. A chart will be presented in Chapter 4 with the information collected as well as
a demographic chart. As recommended by Creswell (2009), the individuals requested
to participate in the survey will receive follow up letters to ensure a high response rate.
The effort of four follow up letters allowed for the researcher to obtain 50 surveys
back.
The interviews were conducted during the months of December, 2013 and
January 2014. The qualitative interview allowed the researcher to explore a range of
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topics with the participants and the participants have the opportunity to shape the
content of the interview (Bogdan & Biklen, 2006). The interviews were then
transcribed and then the participants viewed the transcription to check for errors or
misunderstanding in the messages recorded. The process of member checking will
allow for a higher level of validity. This process will further show the participants
how important their experience is in the study. Bogdan and Biklen (2006), state that it
is recommended to treat the participants as experts. During the interview, the
researcher did not interrupt the participants‘ thought process and allowed for an
uninterrupted amount of response time. Two digital recorders will be used to record
the interview (RCA VR6320 and OLYMPUS VN7200). The use of two recorders
ensured that at least one recorder gathered the interview, should one of the recorders
fail to record.
Data Analysis
Creswell (2009) mentions that the best way to analyze data is to do it
simultaneously with data collection. Open coding will be used to collect constant
themes that are brought up by the participants participating in the interview.
Moustakas (1994) stated that data is analyzed through the discovery of language and
themes that emerge from the interviews. Color coding was used in the transcriptions
to distinguish between different themes and further explore the findings in Chapter 4.
There will also be charts that demonstrate the demographics of the participants as well
as snapshots of quotes that are parallel with common themes. For the survey, once the
chart has been created, the data analysis will include an interpretation of the results
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(Creswell, 2009). Creswell (2009) also states that the results will also support or
refute the research questions. The interview questions are based on research question
number one and will allow for an understanding of the experience, social capital, and
agencies the students have had through their participation of the Deferred Action for
Childhood Arrivals and also the California Dream Act Application. Through the
stories of the participants, it will be clear what their experience is and how educators
can help. The survey will collect information that will answer research questions two
and three in understanding the notion of human capital and motivation to build the
human capital of undocumented Latino students. The responses to the data will be
graphed to capture trends from what the DREAMers responded. The trends will allow
for implications based on the data that will be displayed.
Protection of Participants
California State University, Sacramento Institutional Review Board cleared
the researcher for conducting the interviews and the surveys. Consent was given by
the participants through the researcher to respect the protection of participants.
Questions that were utilized during the survey and the interview for this research have
also been cleared through the Institutional Review Board. The participant‘s actual
identity will not be used in the dissertation. The actual name of the high school where
the students graduated from will also not be revealed in this dissertation. Pseudo
names will be used for both participants and the high school. The research was
conducted through voluntary participation. Participation is completely voluntary and
the participants can withdraw at any time with no consequences. The actual high
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school was named Lake High School to protect the identity of the participants. If
undocumented Latino students feel the need for counseling services after the
interview, referral to the university Health Center in Sacramento will be offered. The
data collection will be stored in a storage unit for one year after the researcher has
conducted the interviews. The information will then be shredded to protect the
participants.
Conclusion
Chapter 3 outlined the process in which the study collected data through the
qualitative approach. The use of qualitative data will help strengthen the use of
common themes relating to motivation, human capital and social capital. This method
allows for a holistic approach to collect the voice and experience of the DREAMers.
Chapter 4 will display the data that was collected in both paragraph and graph form.
Chapter 5 will allow for an explanation of the data collected and will provide
recommendations and interpretation of the data.
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Chapter 4
FINDINGS
Introduction
Chapter 1 served as an introduction to the study. Chapter 2 then provided
background information with a literature review component. Chapter 3 explained the
components of methodology approach. The study included a qualitative approach to
collect information for this particular study. A total of 12 DREAMers were
interviewed by the researcher and a total of 50 surveys were completed. The 12
DREAMers who participated in the interview also participated in the surveys. This
chapter will go over the details for the qualitative approach. The qualitative portion
included a phenomenology design that included a one hour interview with 12
DREAMers who had graduated between the years of 2008-2013. Within the six years,
there was a noticeable difference with regard to motivation and this will be displayed
in this chapter. Chapter 4 reports on the findings of the phenomenology qualitative.
There will be a participation table titled Table 1 that will allow for an understanding of
the demographics of the individuals who were interviewed. The qualitative piece of
this research will also go over five themes that came to the surface while coding. Open
coding was used during the process of evaluating common themes between interviews.
The results for the survey will also be displayed in a table to have a better picture of
the responses the participants provided. The findings will be displayed in this chapter
and in Chapter 5 the findings will be interpreted.
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The survey and interview serve the purpose of receiving the message of how
DREAMers are viewing and feeling their experience of the two policies: The Deferred
Action for Childhood Arrivals and the California Dream Act. The research questions
are guiding the interview and survey with the topic of motivation, social capital and
human capital. The research questions are outlined below:
Q1: What is the relationship between the social capital of Latino DREAMers,
undocumented immigration status and what affordance and agency are provided by the
passage of California Dream Act Application/ Deferred Action for Childhood Arrivals
legislation?
Q2: To what extent has the California Dream Act Application/Deferred Action
for Childhood Arrivals legislation impacted Latino DREAMers‘ agency and
motivation to return to school or work?
Q3: To what extent have the affordances provided by the California Dream Act
Application/ Deferred Action for Childhood Arrivals changed Latino DREAMers‘
perception of their human capital in California?
Research question one is structured to be answered with the responses
DREAMers provide in the interviews. In the interview, DREAMers will be asked
―Were there particular individuals who assisted with your education/career path? What
were those methods of assistance?‖ This question allowed the researcher to identify
key individuals who provided direct assistance through the process of social
networking (social capital). There are also questions asking what the DREAMers
believed were affordance and agency through the questions regarding the before and
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after experiences of the Deferred Action for Childhood Arrivals and the California
Dream Act. Interview questions can be seen on Appendix B. Research questions 2
and 3 are answered by both the interview and the survey questions. In the survey,
participants are asked to rate their motivation and human capital before and after the
Deferred Action for Childhood Arrivals and California Dream Act Application
policies are implemented. Chapter 5 will go further in depth with the methods in
which the research questions were answered.
The study was also guided with the theoretical frames including critical race
theory (Delgado & Stefancic, 2001), stereotype threat theory (Steele, 1997), resilience
theory (Bernard, 1995), human capital (Schultz, 1971) and social capital (Bourdieu,
1990). Delgado and Stefancic (2001) define critical race theory as the rise of racial
structure inequalities in educational institutions. The Latino DREAMers who
participated in the study have shared their experience with the education system. One
student stated that she realized that her opportunities were ―different‖ during senior
year when she realized that UC/CSU system did not assist her financially. Cornelia
said, ―people were ready to help me but they didn‘t really know how to help me with
my situation as a DREAMer‖. Comments such as the one in the previous sentence
will be further analyzed in chapter 5 using Critical Race Theory. Perez Huber (2011)
also stated that with the Latino students being viewed as ―criminals‖, their
opportunities are often limited by the assumptions made. Stereotype Threat Theory
discusses the institutional racism and societal stereotypes that individuals face (Steele,
1997). Students who were interviewed shared that they could relate with their peers
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until senior year when they were unable to apply for financial aid and
colleges/universities like their peers. Gonzalez (2011) stated that students sometimes
go through a backward motion of identity development once they realize they are
undocumented. Resiliency Theory focuses on how caring adults assist individuals in
becoming resilient despite their challenges (Bernard, 2004). One of the younger
participants in the study shared that his parents and teachers allowed for him to believe
in being resilient despite his challenges. This is a notion that is supported by Perez
(2012) who talked about undocumented students being resilient and prevailing
academically despite their challenging upbringing. Through Human Capital Theory,
Schultz (1971) emphasizes how educational and health investment leads to better job
opportunities. Through the California Dream Act Application, DREAMers are able to
obtain financial assistance to pursue post-secondary education attainment. Through
the Deferred Action for Childhood Arrivals, students are able to obtain employment.
Moon et al. (2013) found that many Latino students build their human capital through
education and also experience. The California Dream Act Application and Deferred
Action for Childhood Arrivals are options through which DREAMers can obtain
experience and education to build their human capital. Social Capital Theory explains
how access to powerful positions come through the direct and indirect employment of
social connections (Bourdieu, 1990). Concha et al. (2013) provided another lens
defining that social capital also comes from emotional support the participants
mentioned teachers, parents, counselors and peers as emotional support systems. The
theories will be utilized to help capture the common themes that the DREAMers had
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experienced before and after the implementation of the Deferred Action for Childhood
Arrivals and the Dream Act.
Below is a demographic table that includes information of the 12 DREAMers
that were interviewed. All DREAMers interviewed graduated from Lake High School
between the years of 2008-2013.

Table 1
Participant Demographics
Participant Origin
Raul
Araceli
Ivan
Erica
Diego
Ana
Cornelia
Regino
Benjamin
Cindy
Maximo
Lorena

Mexico
Mexico
Mexico
Mexico
Mexico
El Salvador
Mexico
Mexico
Mexico
Mexico
Mexico
Mexico

Age

Graduated?
20
23
21
20
21
22
18
23
21
19
18
18

Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y

Graduation Yrs in
Year?
HS
2012
2008
2011
2012
2011
2010
2013
2008
2011
2012
2013
2013

Gender
4
4
4
4
4
4
4
4
4
4
4
4

GPA

M
F
M
F
M
F
F
M
M
F
M
F

Employed? Student?
3.6
3.5
3.6
2.2
2.7
3.5
4.56
3.4
3.1
2.5
3.75
2

Y
Y
Y
Y
Y
Y
N
N
Y
Y
Y
Y

Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y

Timeline and Graduation of Participants
The timeline was used in Chapter 2 to outline the policies that included
undocumented students and in this chapter the participants will be added to timeline
below.
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2010Ana
(2001)
AB540

(1994) Proposition 187

2013-Cornelia,
Maximo and
Lorena

(2012)
DACA

1980

(2013) AB
131

2014

(1996) IIRIRA

(2012) AB 130
2012- Raul,
Erica and Cindy

(1982) Plyler
V. Doe
2008-Cornelia
and Regino

2011-Ivan, Diego
and Benjamin

Figure 7. Policy and Graduation Timeline of Participants.
Discussion of Themes
This section will include themes that were relevant during the collection and
coding of the 12 interviews. The most common themes that came from all 12
participants are opportunity experience, fear/living in the shadows, notion of value,
marketable skills/experience and push to continue policies involving DREAMers. The
themes are discussed in the following pages in a greater depth.
Opportunity Experience
DREAMers have experienced a lack of opportunities in the state of California
and only through the policies the Deferred Action for Childhood Arrivals and
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California Dream Act Application have there been experiences of opportunity for
financing higher education and obtaining employment. Flores and Chapa (2009)
shared that federal legislation has not kept pace with the economic struggles of
undocumented students and thus failed. The students who graduated closer to the year
2008 (before the Deferred Action for Childhood Arrivals and California Dream Act)
had more opinions of not having opportunities after high school. The same students
also felt very grateful for the new policies being implemented because they were
finally able to obtain opportunities at school and also obtain a job. After the policies
were introduced and also implemented, students felt that there were more
opportunities available to them. Since then, the Deferred Action for Childhood
Arrivals and California Dream Act Application have allowed for students to apply
themselves in ways they were not able to before. Students who graduated earlier, such
as in the years 2008 and 2009, shared more stories of despair and hopelessness after
graduation due to the fact that the California Dream Act and Deferred Action for
Childhood Arrivals had not been implemented yet. Contreras (2009) defines
undocumented Latino students as a resilient, determined, and inspirational group of
achievers. The two policies allowed for the DREAMers to work hard towards being
resilient. The only opportunity that these students found for continuing their education
was the AB 540 protection of not having to pay the out-of-state tuition price. Students
who graduated earlier were less likely to consider attending post-secondary
institutions. One example is how one of the students mentioned in the interview, ―I
was planning on not going to school anymore. Too expensive. My parents were like
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me unable to get a good job without a social and they couldn‘t pay for my school.‖
Another student shared that despite having the grades to go to a university, her
academic goals changed based on the little opportunities that were available. She
stated, ―I couldn‘t do much even though I know that I was capable.‖ The experience
was different from those students who recently graduated. For example, students who
graduated in more recent years, such as in 2012 and 2013, shared more goals of
attending college and also a feeling of support after the implementation of the
Deferred Action for Childhood Arrivals and the Dream Act. The responses showed a
lack of thought of the identity as a DREAMer. One responded, ―I never actually
thought about what it meant for me to be a DREAMer. I felt like everyone else in a
sense at school because we were all a community.‖ Another student who recently
graduated shared that ―I was never treated differently and I always saw college in my
future.‖ This was an important observation that will be explained in further depth in
Chapter 5.
Opportunities after high school were very limited to most individuals who
were interviewed. Contreras (2009) has found that despite the large population that
Latinos hold throughout the K-12 system, Latinos represent a small number in higher
education. The policies allowed for a change. The two students who recently
graduated shared that they were indeed feeling that they had opportunities after high
school and as the interview continued, the students began talking about how after the
Deferred Action for Childhood Arrivals had helped them to become one step ahead
towards the ability drive a car. One student shared ―I was able to do almost what
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everyone else was doing-like I drove-wait-I think that has been helpful! I have my
license and I can drive to school and work now.‖ The epiphany was remarkable to
watch as the student realized he found a benefit with the Deferred Action for
Childhood Arrivals. Another student noted how the Dream Act allowed for the
opportunity to be a full time student again. She mentioned ―Before I had to work
twice as hard to go to a class or two and now I can have three or four classes and not
have to stress about finding many jobs to pay tuition.‖
All students involved in the interview mentioned that many opportunities came
after the passing of the Dream Act Application and the Deferred Action for Childhood
Arrivals. Two students who were interviewed admitted to crying when they received
their work permit social security number after being approved for the Deferred Action
for Childhood Arrivals. Another student mentioned how he can graduate now since he
is taking more classes at an affordable rate. Two young ladies mentioned in their
interview that their lives changed for the better. One student admitted to disliking her
first job at a market. When the Deferred Action for Childhood Arrivals granted her a
working permit social security number, she quickly looked for another job. The young
lady shared that after working in such a job, she appreciated the opportunity to find
―better jobs‖ even more as she worded her opportunities. One of the male students
shared that he knew that many of his classmates who were undocumented shared that
they would not continue school. He added that after the Deferred Action for
Childhood Arrivals and the Dream Act Application policies passed, that many of his
same friends returned to school. This young man mentioned that if this policy were
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alive when he graduated, that he would have enrolled in school earlier. A young man
shared that it is difficult to balance school and work now with the opportunity to do
both due to the two policies, however, this is a challenge that he does not mind being
fortunate to finally have.
The survey provided percentages in relation to the topic of opportunity
experience for the DREAMers. The survey displayed that 47 out of 50 participants
were employed legally. That translates to 94% of participants were currently
employed while completing the survey. This statistic would have been less if the
Deferred Action for Childhood Arrival policy had not been implemented in the United
States. The survey results also demonstrated that 37 out of 50 participating students
shared that they were currently attending college or university. That translates to 74%
of the participants are students at a post-high school institution. Again, the ability to
obtain financial aid through the California Dream Act Application allowed for the
opportunity to pay for college/university.
In summary, many of the students who participated in the study shared that
there was a metamorphosis in their experience with opportunity in California.
Students were able to obtain employment legally through the Deferred Action for
Childhood Arrivals when this was not readily available between the years of 20082013. The same change with opportunity experience came from the California Dream
Act Application which students were able to utilize to continue their education, once
college was more affordable with the implementation of the new policy in California.
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The synthesis of the assertion regarding the opportunity experience of the
participants attempts to bring in all components of the study together. The qualitative
data collected through the interview demonstrates how there is a change between the 6
years of graduation in regard to how the alumni students involved in the study
determined and experienced their opportunities after high school. Three students
mentioned that their academic effort would have been different in high school if they
knew such policies as the Deferred Action for Childhood Arrivals and the California
Dream Act Application were going to be implemented. Such policies that provide
opportunities and hope to DREAMers do allow for a change in performance.
Statistical data also demonstrated more individuals being involved with higher
education and work after the implementation of the two policies. The presence of
support from legislation allows for ALL students (including undocumented students)
to aim for more academic and career opportunities.
The findings of this assertion are important for educators and politicians to
consider when implementing policies relating to students who are undocumented.
One student shared that politicians need to be in the shoes of those affected by policies
to fully understand the consequences of the policies. For the DREAMers, the
Deferred Action for Childhood Arrival allowed for employment for two years and the
50 students involved in the study shared that they have found more motivation due to
the policy. The 12 students who were involved in the interview shared that they
would imagine more DREAMers would be more motivated if they saw that the two
policies would have a longer effect than two years.
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Fear/Living in the Shadows
The process of filling out the paperwork for the Deferred Action for Childhood
Arrivals and California Dream Act Application brought to the surface the topic of fear
of being noticed and living in the shadows for prevention of being deported. The
process of filling out the application and turning in the information to government
departments/agencies was explained by participants of the study as a risk of being
noticed. One student shared that both the Deferred Action for Childhood Arrivals and
the California Dream Act Application had a difficult process that many other
individuals found too complicated to work through. Two students admitted to fearing
that they would be deported after being identified as undocumented through the
Deferred Action for Childhood Arrivals.
Literature in Chapter 2 shared the theme of living or hiding in the shadows and
this theme was evident during the interviews in the majority of the interviewees.
Perez et al.(2009) talked about how many immigrant students found it difficult to
build relationships or be out in the community because of their status. This theme
became relevant throughout the interviews. The subtheme of once being scared to
drive came up. Interviewees shared that it was a huge relief to be able to obtain a
drivers license that allowed for the opportunity to drive the streets legally. ―I feel
safer now in the streets with my driver‘s license and I don‘t feel like I have to be
scared to drive‖, mentioned one participant. All interviewees mentioned how they are
able to drive to school and work due to the ability to remove the notion of driving
illegally and driving with fear. One young man shared that many immigrants are
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scared to speak up even when a crime is committed to them. He shared how his uncle
was involved in an accident and because he did not want to have the police involved
with the incident, since he was undocumented, they just accepted 200 dollars from the
other party who caused the car accident. This is consistent with Gonzalez (2011)
indicating how undocumented immigrants feel about not having the same rights as
others and in the end, experience more levels of stress/anxiety.
One student shared that she was not involved in many school events because
she did not want to bring too much attention to her and possibly have someone find
out she is undocumented. She shared that she ―just focused on school and went
straight home.‖ This is consistent with what Contreras (2009) shared with students
feeling the need to stay quiet to not be identified as undocumented because of the fear
of being separated. There was a generation difference in this theme. The older
interviewees practice more of the ―living in the shadows‖ lifestyle that parents
recommended and the younger interviewees felt as they could be more involved in
school activities. One young man shared that he imagined living the same lifestyle as
his parents, with low paying jobs and staying hidden before the Deferred Action for
Childhood Arrivals and Dream Act policies. The young man said that he also feels
safer now to be out and driving his parents‘ car.
In summary, the assertion demonstrates how even during the process of filling
out paperwork for the policies, this allows for emotions of fear to come to the surface.
The act of filling out paperwork for the Deferred Action for Childhood Arrivals and
the California Dream Act Application is a brave action that the DREAMers thought
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was a huge risk. One student agreed that she was optimistic about the process, but as
weeks turned into months of no response, the student went back to feeling unsafe. An
observation from the researcher is that the majority of individuals who were
interviewed shared that they had found the application process challenging.
The fact that the process to participate in the opportunity to obtain employment
and higher education financial opportunities has been difficult for undocumented
Latino students could be purposely made to limit opportunities for the vast majority.
An interesting fact that students shared while being interviewed is that it was difficult
not only to fill out the application but also find many individuals accessible who can
help them fill out the documentation necessary to benefit from the Deferred Action for
Childhood Arrivals and California Dream Act Application policies. Flores (2009)
mentioned that policies in the country of the United States have not kept pace with
providing opportunities to the population of undocumented immigrants. 100% of
participants mentioned that they would find more individuals taking part in the
Deferred Action for Childhood Arrivals if it had a length longer than two years. It is
important to consider with the implementation of creating new policies for
immigrants, to provide supporting informative sessions for families to feel
comfortable to take advantage of such policies. Despite Sacramento‘s Mexican
Consulate offering weekly workshops during the last half of the year 2012, only one of
the students who was interviewed mentioned attending the workshops.
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Motivation/Marketable
Policies implemented that support the education and career goals of
undocumented Latino students can lead to positive motivation. Policies such as the
Deferred Action for Childhood Arrivals and the California Dream Act allowed for
DREAMers to fill out financial aid application and job applications similar to their
peers who have a social security number. This is the first time DREAMers are able to
confidently approach the financial aid office to obtain the opportunity to finance their
education. This is also the first time DREAMers are able to legally work using a work
social security number. Eleven out of 12 interviewees mentioned that their motivation
increased after the passage of the Deferred Action for Childhood Arrivals and Dream
Act policies. The 12th interviewee mentioned that he was always a ―motivated guy‖.
The 12th interviewee was also one of the younger students who participated in the
study. One young man shared that not having the privileges that others were born into
having, such as voting and leaving the country, have given the young man motivation.
He explained that as he finally has the right to work and drive legally, he feels
motivated to catch up for lost time. One explained how before the Deferred Action for
Childhood Arrivals and Dream Act existed, the lack of opportunities placed him in a
state where he killed his own dreams by believing it was not possible to work or
continue his education. He said, ―sometimes situations like ours killed our dream and
even we kill our own dreams with our limits.‖ Abrego (2006) reminded us in chapter
2 that undocumented students lose their motivation as they notice certain opportunities

89
are not readily available for them. Since the policies have been implemented, he is
working and attending school full time.
The researcher can recall a time in high school when the older students were
not motivated to continue their education based on the lack of opportunities. During
and after the interview, the researcher noted that the students were more motivated to
now maintain their post secondary school educational attainment. The survey data
show how there is an increase with motivation in comparison between before and after
the implementation of the two policies. Questions 10 and 12 on the survey asked for
the motivation level for studying after high school. Before the implementation of the
policies, 28 out of the 50 (56% of participants) suggested they were motivated to
continue their education. After the implementation of the policies, 42 out of 50 (84%
of participants) stated that they were motivated to continue their education. Thirtyseven out of 50 (74% of participants) students are currently attending a higher
education institution and participation derives from being motivated to attend. The
statistics with regard to motivation were different. Before the implementation of the
policies, 30 out of 50 students (60% of participants) were motivated to work and then
after the implementation of the policies all 50 participants (100%) were motivated to a
degree to obtain employment. From the 50 participants, 47 were currently working
and this again displays motivation through participation. That translates to 94% of
participants who are working.
In summary, motivation for DREAMer participants was largely based on the
opportunities they saw available to their reach. The majority of the participants are
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currently both in school and working. The important key that can be determined is
that the Deferred Action for Childhood Arrivals and the California Dream Act
application allowed for a change in motivation to not only earn a living through
employment but also multiply their earnings by being able to obtain a college
degree/certification. Policies that allow for positive movement for Latino
undocumented students help the students and the state of California as a whole.
There was a change in the students‘ feelings towards their own value with the
opportunities provided through the Deferred Action for Childhood Arrivals and the
California Dream Act Application. The emotion of being valuable was tied with the
notion of being marketable. The two policies allowed for the opportunity for
DREAMers to re-evaluate their value now that they are able to work and return to
school. Before the policies, the older students who participated in the study
commented on how their value to continue school was at a minimum. Through the
interview, all students agreed that they felt that they were able to obtain more value by
being able to go back to school and obtain skills with the two policies. Two young
men shared that they felt a sense of value and were able to contribute a great deal to
this country. The opportunities that became readily available after the Deferred
Action for Childhood Arrivals and Dream Act allowed for an increased feeling of
value. A young lady shared that it allowed for an opportunity to be recognized as an
individual. She shared that the act of being able to have a social security number for
work allowed her to feel as though she was an active participant of the United States.
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Another young man shared that it was as if he could be noticed and prove himself
once he was able to obtain a work social security number.
All individuals who were interviewed mentioned that they felt these
opportunities allowed them to be more marketable. One young man shared how he is
now learning through his job how to file taxes. He shared that he will be able to help
his parents file taxes now and in the future he can put on his resume that he knows
how to file taxes and work with money. The young man shared that this skill set
would not be readily available for him to learn without the Deferred Action for
Childhood Arrival policy. A young lady shared how the Deferred Action for
Childhood Arrivals and the Dream Act Application allow for the opportunity for her to
later say ―I have degrees in this and I have worked here and here‖ all which will allow
her to be more marketable in future job opportunities. One young man referenced
monster.com as a proof that higher degree attainment leads to higher job opportunities.
To this, the young man mentioned ―the Dream Act is helping me be marketable
because I am close to finishing my degree.‖ The older DREAMers were the ones who
really showed hope in being marketable. The younger generations shared that their
skill set from high school already aligned them to be marketable.
Through the survey, 26 out of the 50 participants (52% of participants)
mentioned that they thought that their human capital was valuable before the policies.
After the two policies were implemented, 49 out of 50 participants (98%) thought their
human capital was valuable. One individual thought she was neutral about her human
capital before and after the two policies were implemented.

92
In summary for the notion of human capital, students‘ own perception of worth
was highly influenced by the two policies providing opportunities. A student
mentioned during the interview that there could be a possibility that more individuals
could take advantage of the policy for the Deferred Action for Childhood Arrivals if it
was longer than two years. This is a consideration that politicians can utilize if they
are interested in a more influential and monetary gain through new policy
implementation.
Accepted but Separated
Despite Latino DREAMers receiving more opportunity to be a part of the
California Dream by studying and working, there are incidents that lead them to feel
that they are still separated. DREAMers sharing the feeling of being accepted and
separated at the same time surfaced throughout the data collection. Most of the
individuals interviewed agreed that they felt more inclusion in the state of California
with the passage of the two policies. One student shared ―they still put you down.
They make you feel less.‖ The comment from the student is consistent to a theme that
Herrera et al. (2013) presented in terms of how their identity is experienced as a
complex. This complex includes the feeling of being an American by knowing the
American culture but still being rejected (Herrera et al., 2013). Another young man
shared that ―people see us the same in a negative way.‖
Many of the individuals who were interviewed mentioned that they hoped to
be able to go outside of the country with the Deferred Action for Childhood Arrivals.
One young lady struggled to answer one question as she wanted to call the United
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States her country and later said ―their country‖ instead of claiming it as her own.
Another young man said that even though he received rights that he did not used to
have before, the Deferred Action mentioned that he would like to one day vote to feel
fully included in the state of California. Another young man noted that he did not have
the natural rights that citizens are born into. Olivas (2012) mentioned that Plyer v.
Doe (1982) gave the notion to individuals that undocumented students should be
treated with a chance at opportunity. Another young man mentioned how he feels that
despite participating in a method to help the economy at California, he feels that others
still see DREAMers the same as a threat. Two young ladies felt that they were left out
of the option of continuing their education before the implementation of the Deferred
Action for Childhood Arrivals and California Dream Act. One of the two young
ladies felt that her experience did not feel like a natural opportunity that would
regularly be available to other citizens.
In summary, the assertion of DREAMers feeling accepted and separated at the
same time is a real emotion that was captured through this study. DREAMers who
participated in the California Dream Act and Deferred Action for Childhood Arrivals
had the opportunity to voice their experience. The process indicated that DREAMers
were grateful for the opportunities but the time limit and restriction from leaving the
country had the DREAMers thinking they still were not completely included with the
rest of society. One student shared that he is still not the same because he cannot vote.
The DREAMers voiced that an important component of creating policies is that
politicians spend time and listen to the voice of those affected by the policies
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implemented. ―They need to be in our shoes to understand‖ is what one young lady
expressed.
School/Jobs as Social Networks
The Deferred Action for Childhood Arrivals and the California Dream Act
application allowed for DREAMers to build their social capital through the networks
at school and work. Before the implementation of the policies, DREAMers were
limited with options of building their social network since they could not work legally
and afford an education. After the implementation, DREAMers were able to connect
to new individuals at work and school to develop a stronger social capital.
Throughout the interviews, the DREAMers talked about how their social network
grew through the opportunity of being involved at post-high school institutions and a
job. As Hill et al. (2003) noted, it is challenging for immigrant students to find
employment due to their status. One young lady stated that the Deferred Action for
Childhood Arrivals changed everything for her in terms of having a chance in life.
She further reiterated her thoughts and emotions by saying that at her current job she is
able to have a job where she can meet different people from different businesses. She
noted that these could be possible individuals who she can seek in the future for
employment.
Students were able to seek help outside of their families to move forward. Hill
et al. (2003) also found that families who are low-income do not have information
readily available for developing and understanding career options and also have less
opportunity to have a role model in the family that has a well-paying job. A young
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man stated that he and his professor at a community college are planning to work
together on a project where he can get paid for assisting. The young man stated this
encounter with the professor would not be possible if the Dream Act Application had
not been implemented in California. ―Affording college was impossible without the
Dream Act and now I could possibly get hired by my professor.‖ Hill et al. (2003)
found that students who come from low income families such as those who come from
immigrant families, have a high risk of not reaching their educational and occupational
potential. As higher education became more affordable to the DREAMers who were
interviewed, many were able to find opportunities to build their network. Ten out of
12 (83%) students who are undocumented are assisting the community college.
Community college is the most affordable method of higher education for many
undocumented students (Perez, 2012). The student‘s excitement demonstrated the
appreciation for having the privilege to be educated and surrounded by individuals
who could strengthen his social capital. Erica said, ―I hope that many DREAMers are
taking advantage and working hard and studying hard because people need to see that
we can do it.‖
The survey data explained earlier stated that 37 out of 50 participants (74%)
were involved in a higher education institute and 47 out of 50 participants (94%) were
working. The participants were able to obtain access to individuals who could
possibly help with future job opportunities which all lead to a stronger social capital.
In summary, the implementation of the Deferred Action for Childhood Arrivals
and California Dream Act provided DREAMers the opportunity to develop a stronger
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social capital. The connection to more people of power could lead to providing future
job referrals, which helps students in continuing their hope for their future and provide
a positive drive to aim for success. The voices of the DREAMers indicate that they
are being connected to more individuals than they did before the two policies existed.
The experience that was also shared indicates that DREAMers will take advantage of
policies such as the California Dream Act and the Deferred Action for Childhood
Arrivals. Continuing the two policies will benefit the nation as a whole since the data
suggests that there are buy-in and commitment from the DREAMers.
The following table displays exactly how many individuals who participated in
the interviews brought up one of the common themes that was discussed in this
chapter. Table 2 demonstrates the use of the common themes:

Table 2
Common Themes
Participant

Fear/Living
in Shadows
X

Motivation/
Marketable
X

Accepted but
Separated

Raul

Opportunity
Experience
X

School/Job
Networks
X

Araceli

X

X

X

X

X

Ivan

X

X

X

X

X

Erica

X

X

X

X

Diego

X

X

X

X

X

Ana

X

X

X

X

X

Cornelia

X

X

X

X

X
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Participant
Regino

Opportunity
Experience
X

Fear/Living
in Shadows
X

Motivation/
Marketable
X

Accepted but
Separated
X

School/Job
Networks
X

Benjamin

X

X

X

X

Cindy

X

X

X

X

X

Maximo

X

X

X

X

X

Lorena

X

X

X

X

X

Below are the responses collected for the survey questions and also a display of the
responses.
Survey Questions
1. Origin:
Mexico 47

El Salvador 3

Honduras

0 Guatemala

Brazil 0 Colombia 0 Ecuador 0 Other 0 (Specify)

Origin
50
45
40
35
30
25
20
15
10
5
0

Figure 8. Origin.

0 Peru 0
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The study included the participation of 47 Mexican descent individuals and 3 El
Salvadorian descent individuals. In this study, 94% of the participants are of Mexico
origin and 6% of El Salvador origin. The responses of the research are mostly based
on Mexican decent opinions and three participants of El Salvador decent. This can
translate to the fact that more individuals of Mexican descent are participating in the
two policies due to their immense presence in California. This chart is consistent to
the chart that can be found in chapter one, which shows a representation of the
individuals who applied for the Deferred Action for Childhood Arrivals.
2. Age:
18: 10
19: 8
20: 11
21: 8
22: 7
23: 6
The study included the participation of 10 DREAMers (20%) who are 18 years of age,
8 who are 19 years of age (16%), 11 who are 20 years of age (22%), 8 who are 21
years of age (16%), 7 who are 22 years of age (14%) and 6 who are 23 years of age
(12%). The majority of the participants were 20 years old or older (32 participants, or
64% of participants). The average age of the participants was 20 years old. An
assertion relating to opportunity is that the two policies have allowed for younger
DREAMers to fully take advantage of the process of obtaining financial assistance and
obtaining employment. The policies may have been directed to a younger crowd to
further push away the older Latino undocumented group from inclusion in California
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and the United States. The researcher found that students from the ages 18-20 were
easier to gain access to communicate to than those between the ages 21-23. This
assertion will be further analyzed in Chapter 5.

Age
12
10
8
6
4
2
0
18

19

20

21

22

23

Figure 9. Age.

3. Did I graduate from High School?:
Yes__50___ No_0____
All DREAMer participants (100%) who participated in the study graduated from high
school. Despite the challenges the Latino DREAMers faced, all participants graduated
and received their high school diploma. Participants of the study are able to obtain
employment and continue their education due to the fact that they obtained a K-12
education in California and learned tools and concepts in high school on how to be a
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contributing citizen. The Latino DREAMers received the technology training to be
able to obtain employment and they are bilingual applicants who can be of service to
individuals who speak either English or Spanish.

Graduated from HS
60
50
40
30
20
10
0
YES

NO

Figure 10. Graduated from High School.
4. Year of Graduation:
2008: 6
2009: 7
2010: 8
2011: 11
2012: 8
2013: 10
Consistent with the question regarding the age of the participants, the numbers for the
year of graduation are the same. In this study 12% of the participants graduated in
2008, 14% graduated in 2009, 16% graduated in 2010, 22% graduated in 2011, 16%
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graduated in 2012 and 20% graduated in 2013. Since there were more DREAMers
who are 20 years old or older, the majority of participants graduated between 2008 and
2011. The data demonstrated in this section also mirrors the same messages as those
in question two. The study contained more individuals who graduated from the years
2011-2013 than those who graduated between the years 2008-2010. The data also
speaks to the fact that more DREAMers were able to be identified as DREAMers from
2011-2-13. This will be further discussed in Chapter 5.

Year of Graduation
12
10
8
6
4
2
0
2008

2009

2010

Figure 11. Year of Graduation.
5. Years in California High School:
3 years: 7
4 years: 43

2011

2012

2013
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The majority of DREAMers who participated in the study spent all 4 years in high
school. Forty-three participants (86%) studied in high school for four years and seven
participants (14%) studied in three years. The majority of the participants graduated
from a California High School in four years. The seven participants who graduated in
three years either came from another state or country. All participants graduated from
high school, even the participants who completed three years of high school in
California.

Years in HS
50
45
40
35
30
25
20
15
10
5
0
3 years

4 years

Figure 12. Years in High School.

6. Gender:
Male____25 Female__25
The study included an equal participation of male and female DREAMers.
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30
25
20

15
10
5
0
Male

Female

Figure 13. Gender.

7. Overall Grade Point Average (GPA) in High School:
2.0=6
2.3=1
2.4=2
2.5=9
2.6=1
2.7=2
2.73=1
2.8=5
2.89=1
2.9=2
3.0=2
3.2=3
3.3=1
3.4=1
3.5=6
3.59=1
3.7=1
3.75=1
3.8=3
4.52=1
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The high school GPA of the DREAMers varied with the majority earning between a
2.0 and a 3.0. In this study 12% of the participants had a 2.0 GPA, 2% earned a 2.3
GPA, 4% earned a 2.4 GPA, 18% earned 2.5 GPA, 2% earned a 2.6 GPA, 4% earned
a 2.7 GPA, 2% earned a 2.73 GPA, 10% earned a 2.8 GPA, 2% earned a 2.89 GPA,
4% earned a 2.9 GPA, 4% earned a 3.0 GPA, 6% earned a 3.2 GPA, 2% earned a 3.3
GPA, 2% earned a 3.4 GPA, 12% earned a 3.5 GPA, 2% earned a 3.59 GPA, 2%
earned a 3.7 GPA, 2% earned a 3.75 GPA, 6% earned a 3.8 GPA and 2% earned a
4.52 GPA. The average GPA for the participants was a 2.9 GPA. All the participants
obtained a GPA that allowed for them to continue their post-high school education by
qualifying to apply to community colleges, UCs and CSUs. All of the Latino
DREAMer participants graduated with a GPA that would allow for a Cal Grant or
Board of Governors Fee Waiver through the California Dream Act Application.
Based on their GPA alone, all participants of the survey are qualified to continue their
education. In the following chapter, the GPA of the participants will be further
discussed.
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Figure 14. GPA.

8. Am I Currently Employed?:
Yes__47____ No__3____
The majority of the DREAMer participants are currently working. Forty seven out of
50 participants (94%) are currently working through the access granted by the
Deferred Action for Childhood Arrivals. The study also included 3 individuals (6%)
who were not employed at the moment. From the 47 participants who answered they
were employed, 24 (51%) are males and 23 are females (48%). From the three who
answered they were not employed, one (33%) was male and two (66%) were female.
The Deferred Action for Childhood Arrivals policy allowed for the DREAMers to
legally obtain employment. The majority DREAMers who participated in the study
demonstrated to be contributing citizens by participating in the process of paying taxes
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from their paychecks. The Deferred Action for Childhood Arrivals policy allows for
an increase in spending power for the DREAMers who participated in the study. From
the number of participants in the study, there were more women who were not
employed at the time the survey was completed.

50
45
40
35
30

Employed

25

Male

20

Female

15
10
5
0
Yes

No

Figure 15. Currently Employed.

9. Am I Currently Attending College?:
Yes___37___ No____13__

The participants in this study declared that 37 out of 50 (74% of participants) were
currently attending college through the assistance from the California Dream Act
application. There were 13 DREAMers (26%) who were currently not attending
college. From the participants who are in college, 16 (43%) are males and 21 (57%)
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are females. From the participants who are not in college, 9 (69%) are males and 4
(31%) are females. There are more female participants who are attending college.
There were less participants attending college than those who did not have a job. One
possible assertion is that financing post-high school may be more difficult than
obtaining employment-even after the two policies have taken place. Students are also
able to attend school due to the fact that they are able to fund their education through
their earnings that was made possible through the Deferred Action for Childhood
Arrivals. This observation will be further discussed in the following chapter.

40
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Attending College
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5
0
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Figure 16. Currently Attending College.
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10. What was my level of motivation to study after high school before the
Deferred Action for Childhood Arrivals and California Dream Act
Application? (Please Circle One)
Strongly Not Motivated: 0
Not Motivated: 21
Neutral: 2
Motivated: 16
Strongly Motivated: 11
The DREAMers who participated demonstrate through the survey that studying after
high school had 21 (42%) not motivated to study and 2 (4%) were neutral while 16
(32%) were motivated and 11 (22%) were strongly motivated. Twenty-eight out of 50
(56%) believed they had a certain level to continue their education even before the two
policies were implemented. The participants who answered that they were not
motivated included 15 (71%) males and 6 (29%) females. The participants who stated
they felt neutral were one male (50%) and one female (50%). Participants who
answered as being motivated included 7 males (43%) and 9 females (57%). The
participants who shared they were strongly motivated included 2 males (18%) and 9
females (82%). Before the policies were in place, more male participants demonstrate
less levels of motivation to study. The lack of a supporting policy to fund the
education of DREAMers affected the level of motivation from students-especially
male Latino DREAMers. This is consistent with the message that was delivered by
the individuals who were interviewed. In all levels of the responses, Latina
DREAMers demonstrated more interest to continue their education before the two
policies were implemented.
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Figure 17. Motivation to Study After High School: Before Policies Enacted.

11. What was my level of motivation to work after high school before the
Deferred Action for Childhood Arrivals and California Dream Act
Application? (Please Circle One)
Strongly Not Motivated: 0
Not Motivated: 18
Neutral: 2
Motivated: 25
Strongly Motivated: 5
The DREAMers who participated indicated that the majority were motivated to work
after high school even before the Deferred Action for Childhood and California Dream
Act. Thirty (60%) were motivated in some level and two remained neutral (4%) and
eighteen (36%) were not motivated to work after high school before the two policies
came into place. The participants who answered as not motivated included 3 males
(16%) and 15 females (84%). Those who answered neutral were one male (50%) and
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one female (50%). Those who mentioned they were motivated included 18 males
(72%) and 7 females (28%). The participants who answered as being strongly
motivated included 3 males (60%) and 2 females (40%). The data demonstrates that
less female participants were motivated to work. The lack of a supportive policy for
employment for DREAMers could be the cause of the lack of motivation to work.
Before the implementation of the Deferred Action for Childhood Arrivals, the Latino
DREAMers demonstrated to be more motivated than the Latina DREAMers to obtain
employment. This will be further analyzed in the next chapter.
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Figure 18. Motivation to Work After High School: Before Policies Enacted.
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12. What is my level of motivation to study after high school when the Deferred
Action for Childhood Arrivals and California Dream Act Application policies
were in place? (Please Circle One)
Strongly Not Motivated: 0
Not Motivated: 6
Neutral: 2
Motivated: 23
Strongly Motivated: 19
DREAMers demonstrated that their interest in studying increased after high school
after the policies were in place. While six remained not motivated (12%), two stated
they were neutral with their motivation (4%) and 23 are motivated (46%) and nineteen
(38%) are strongly motivated to study. With comparing the graph for question 10 and
question 12, there was a shift between those who stated that they were not motivated
and to either believing they were motivated or strongly motivated. In the not
motivated category, 5 male DREAMers (83%) shared they were not motivated and
one female DREAMer (17%) was not motivated. The participants who answered
neutrally included one male (50%) and one female (50%). The participants who
answered as motivated includes 16 males (69%) and 7 females (31%). The
participants who answered as strongly motivated includes 3 males (16%) and 16
females (84%). Despite the implementation of the policies, the data demonstrates that
more males than females were not motivated to become a student. The data based on
the participants demonstrates that Latina DREAMers have found fewer challenges to
become a student than Latino DREAMers. Latino DREAMers are still facing
challenges that do not allow for more males to be represented in higher education.
This observation will be discussed in chapter 5.
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Figure 19. Motivation to Study After High School: After Policies Enacted.

13. What is my level of motivation to work after high school when the Deferred
Action for Childhood Arrivals and California Dream Act Application policies
were in place? (Please Circle One)
Strongly Not Motivated: 0
Not Motivated: 0
Neutral: 0
Motivated: 19
Strongly Motivated: 31
After the implementation of the Deferred Action for Childhood Arrivals, all 50
DREAMers (100%) share that they were motivated to some degree. There are 19
(38%) who stated they were motivated and 31 (62%) who were strongly motivation.
The access and agency of obtaining employment through the Deferred Action for
Childhood Arrivals increased the motivation to work after high school. The
DREAMers who answered as motivated included 3 males (16%) and 16 females
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(84%). The DREAMers who answered as strongly motivated included 22 males
(71%) and 9 females (29%). In relation to work, more males than females answered to
be strongly motivated after the implementation of the policies. The Deferred Action
for Childhood Arrivals made a shift of motivation to work. The policy was found
supportive to allow for Latino DREAMers to be able to gain employment and access
to the employment sites by being able to have a California driver‘s license.
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Figure 20. Motivation to Work After High School: After Policies Enacted.

14. What is my level of overall motivation in life after the Deferred Action for
Childhood Arrivals and California Dream Act Application:
(Please Circle One)
Strongly Not Motivated: 0
Not Motivated: 0
Neutral: 0
Motivated: 18
Strongly Motivated: 32
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All 50 participants (100%) shared that they were motivated in life to some extent.
Eighteen (36%) stated they were motivated while 32 (64%) stated they were strongly
motivated. The DREAMers who answered that they felt motivated included 13 (72%)
males and 5 females (28%). The DREAMers who answered that they felt strongly
motivated included 12 males (38%) and 20 females (62%). Comments in the
interview and the results in this chart demonstrate that the policies did help
DREAMers increase their overall motivation. Many of the Latino DREAMers who
were interviewed mentioned that during high school they were less motivated because
they were limited to their career and school aspiration due to being undocumented.
Their inability to be like their peers lessened their motivation. After they were able to
participate in school and employment, their motivation shifted in a positive direction.
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Figure 21. Overall Motivation After Policies Enacted.
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15. My human capital was valuable after high school before the Deferred Action
for Childhood Arrivals and California Dream Act Application. (Please Circle
One)
Strongly Disagree: 0
Disagree: 14
Neutral: 10
Agree: 25
Strongly Agree: 1
Participants demonstrated that fourteen (28%) believed their human capital was not
valuable after high school and before the policies were implemented. Ten (20%)
shared they were neutral and 25 (50%) shared they agreed that their human capital was
valuable after high school and before the implementation of the policies. One (2%)
strongly agreed there was value to their human capital. The DREAMers who
answered that they believed their human capital was valuable before the policies
included 4 males (29%) and 10 females (71%). The DREAMers who responded
neutral included 7 males (70%) and 3 females (30%). The individuals who responded
that they agreed that their human capital has value included 13 males (52%) and 12
females (48%). The participant that answered as strongly agree includes one male
(100%). The data demonstrates that 14 DREAMers shared that they did not agree that
their human capital was valuable. The lack of supportive DREAMer policies did not
allow for a sense of worth to some of the Latino DREAMers. This can be due to the
lack of access to job skills and education that were limited to the Latino DREAMers
due to their status. More females than males agreed that their human capital was not
valuable. The shift is important to note in the next survey question.
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Figure 22. Human Capital After High School Valued: Before Policies Enacted.

16. My human capital is valuable after high school after the Deferred Action for
Childhood Arrivals and California Dream Act Application. (Please Circle
One)
Strongly Disagree: 0
Disagree: 0
Neutral: 1
Agree: 27
Strongly Agree: 22
Participants showed a shift in their perception of human capital value after the two
policies were implemented. One DREAMer (2%) remained neutral while 27 (54%)
believed their human capital is valuable and 22 (44%) believe their human capital is
valuable. The DREAMer who remained neutral is female (100%). The DREAMers
who answered as agree incorporated 21 males (77%) and 6 females (23%). The
DREAMers who answered as strongly agree included 4 males (18%) and 18 females
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(82%). After the participation of the two policies, there were no participants that
answered that they disagreed that their human capital was valuable. More males
answered that they agreed and more females answered that they strongly agree that
their human capital is valuable after the implementation of the two policies. The
experience the DREAMers have obtained through the policies has allowed for a more
positive outlook in their human capital. The motivation shift that DREAMers
experienced benefits the students, families and all citizens of California as a whole.
This will be further discussed in chapter 5.
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Figure 23. Human Capital After High School Valued: After Policies Enacted.
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Conclusion
Chapter 4 displays the data that was collected by the researcher in interviewing
12 DREAMers and also the completion of a 50 surveys. Information was displayed in
both paragraph form and also through tables to obtain data in multiple methods. The
qualitative and observation data was simply displayed in this chapter and in chapter 5
will be interpreted. A comparison between male and female participants will be
incorporated in the following chapter. Chapter 5 will bring the study to a summary and
also include reflections from the researcher as well as recommendation for future
research.
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Chapter 5
DISCUSSION OF FINDINGS
Purpose of the Study
The purpose of the study was to capture the voice of the DREAMers who
experienced the influence of the Deferred Action for Childhood Arrivals and the
California Dream Act application. On June 15th 2012, legislation developed a policy
for the Deferred Action for Childhood Arrivals across the United States. Individuals
who were accepted under the protection of the Deferred Action for Childhood Arrivals
received a protection from being deported for two years, earned the opportunity to
have a drivers license and also a work social security card to legally work in the
United States (D‘Ottavio, 2013). The study allowed for participants to share their
thoughts, emotions and experience with the implementation of the Deferred Action for
Childhood Arrivals. The California Dream Act application was created by
assemblyman Gil Cedillo (LA) through the assembly bills 130 and 131. The bills
allowed for students who are undocumented students to receive financial aid as long as
the student attended a California high school for a minimum of three years and also
obtained a diploma or GED (CSAC, 2012). The study also allowed for the collection
of the voice, emotion and experience of DREAMers being able to finance their college
education.
The following three research questions guided the study:
Q1: What is the relationship between the social capital of Latino DREAMers,
undocumented immigration status and what affordance and agency are provided by the
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passage of California Dream Act Application/ Deferred Action for Childhood Arrivals
legislation?
Q2: To what extent has the California Dream Act Application/Deferred Action
for Childhood Arrivals legislation impacted Latino DREAMers‘ agency and
motivation to return to school or work?
Q3: To what extent have the affordances provided by the California Dream Act
Application/ Deferred Action for Childhood Arrivals changed Latino DREAMers‘
perception of their human capital in California?
The study included the collection of data from 12 interviews and 50 surveys
completed by DREAMers who are participating in the Deferred Action for Childhood
Arrivals and the California Dream Act application policies. The participants of the
study graduated between the years 2008-2013. Within the 5 years, there was a
difference in their perception of their motivation. The DREAMers who graduated
earlier expressed that they were not as motivated as their peers since the two policies
and opportunities were not available yet. The most recent graduates demonstrated that
they had a higher level of motivation since they had already heard the opportunities
that were available through the Deferred Action for Childhood Arrivals and the
California Dream Act. The researcher listened first hand to the real stories that the
DREAMers faced within the past 5 years of their education and job seeking
experience and how a change in opportunity came from the participation of the two
policies. The raw emotion of appreciation and joy was present when DREAMers
shared that they were grateful to finally legally obtain an income and have the

121
availability to obtain financial assistance to continue going to school. The responses
from the 50 individuals who participated in the survey did show that there was a shift
in motivation and also in their own perception of their value and human capital. The
study collected showed that there was a shift in feeling more motivated with the
passage of the Deferred Action for Childhood Arrivals and the California Dream Act
application. The true value of what was collected in the study was the opportunity to
have the DREAMers express and define the experience they have had with the two
policies.
Interpretation of Findings
As the research questions guided the study of the researcher. The
interpretations allowed for the discovery of answers to the research questions. The
first research questions asked for the relationship between social capital of Latino
DREAMers, immigration status and the affordance and agency that came with the
passage of the two policies. The answer is that the two policies allowed for access to
more individuals and agencies that allowed for an upward mobility towards obtaining
a career and continuing their education which are all sites where Latino DREAMers
build their social capital. The second research question asked Latino undocumented
students if they are feeling motivated to return to school or work based on the passage
of the two policies. The qualitative data demonstrates that students are motivated to
return to school and obtain employment. The third research question focuses on
whether the perception of the Latino DREAMers‘ human capital has changed with the
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implementation of the two policies. The qualitative data demonstrate that Latino
DREAMers believe that their human capital has increased.
Opportunity Experience
The policies alloweded Latino DREAMers to develop an awareness of more
opportunities available to them. The implementation and participation of the policies
Deferred Action for Childhood Arrivals and the California Dream Act application
allowed for access to monetary gain and income. Lorena shared that she was finally
able to get a job where she was able to work less and get paid more in comparison to
her mother‘s cleaning job where she works long hours and receives very little pay. A
male student shared how his upbringing taught him that if one is undocumented then
the only job that that person can have is working in the fields with very little pay and
he is able to rejoice now working with a computer company where he is obtaining
hands on experience in a job that was gained through the Deferred Action for
Childhood Arrivals. It is evident that Latino DREAMer students felt that there was
very little opportunity after high school without policies that provided avenues for
upward mobility. Interviews suggested that more DREAMers would buy into the
Deferred Action for Childhood Arrivals if the protection lasted more than two years.
The policies did allow for more Latino DREAMers to obtain employment and
finance their education. The survey participants demonstrated that there were more
individuals who benefited by the Deferred Action for Childhood Arrivals to gain
employment than the California Dream Act Application did to fund DREAMers to
return to school. The policies did demonstrate that more Latino DREAMers were able
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to have the opportunity to improve their human capital as the survey demonstrated a
positive shift in motivation. DREAMers who were interviewed shared that the
Deferred Action for Childhood Arrivals should be longer than two years because
California will be able to collect more revenue from the jobs that DREAMers obtain.
Flores and Chapa (2009) stresses how there is a need for California to keep pace with
providing opportunities to undocumented students who do have a desire to continue
their education and later obtain employment in California. Flores and Chapa‘s (2009)
study goes hand in hand with the notions that come from Critical Race Theory
(Delgado & Stefancic, 2001) which refers to the belief that there is the presence of
institutionalized racism in the education and work system. While many of the students
follow their peers in obtaining good grades and sharing the goal of attending college,
institutional laws in the past did not allow for undocumented students to receive
financial or employment opportunities. Studies have shown that despite there being
limited opportunities that derive from having a challenged upbringing, undocumented
immigrants remain resilient and academically successful (Contreras, 2009).
Resiliency theory also ties into the experience that DREAMers have demonstrated in
the study where social competence, problem solving and autonomy assist in being
successful (Bernard, 1991). The added success that DREAMers can obtain through
policies will help California as a whole as well as the DREAMers and their families.
Fear/Living in the Shadows
Throughout the interview, the fear of driving a car came to the surface as well
as living a mellow lifestyle that hid to not be noticed. Before the Deferred Action for
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Childhood Arrival policy was implemented, many Latino DREAMers shared in their
interview that they drove their own car or parent‘s car to a minimum to not draw
attention from police officers. A young lady shared that she often feared driving her
mom to work and having them both caught by police officer and later deported to
Mexico. DREAMers shared in their experience that driving a car is more peaceful
since the Deferred Action for Childhood Arrivals allowed for a two year protection.
Perez et al. (2009) shared in the study that undocumented students would find it
difficult to trust others. DREAMers who participated in this study shared that their
parents would not allow them to participate in school events or sports because they
feared their student would be deported on their walk home. ―My mom always wanted
me home‖ shared one DREAMer. This fear comes from being stereotyped as a
criminal based on their looks. Stereotype Threat Theory brings light into how there is
racism that derives from the perception of certain groups‘ image or history (Steele,
1997). The stereotypes that are created for undocumented immigrants do not allow for
a positive view on DREAMers. One student shared that his nation needs to see the
positive and not the negative in DREAMers. Unfortunately, society created the idea
that undocumented immigrants take jobs and resources from those in the United States
(Gonzalez, 2011). A student mentioned how people in legislation needed to see
DREAMers as anything other than criminals. The critical race theory lens also
supports how undocumented immigrants have been mistreated based on the notion that
they are criminals (Delgado & Stefancic, 2001; Perez Huber 2011). The notion that
undocumented immigrants are criminals has developed a way of life for hiding in the
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shadows to not be noticed and later deported. One DREAMer shared in the interview
that ―we all dress like the American culture and we follow the American culture that
we are learning. How can we be criminals for following the American culture and
wanting to work to give back?‖ Another DREAMer mentioned that this is their home
and they do not want to be hiding anymore and are appreciative that the two policies
have allowed for a way of life that does not result in a need for hiding, but are now
more like their neighbors.
Motivation/Marketable
From the interviews the DREAMers mentioned that 11 out of 12 (91% of
interview participants) were more motivated after the implementation of the two
policies. The one DREAMer who said his motivation did not change explained that he
had always been a motivated person. The qualitative data that was collected gave a
message that the motivation for working was much higher than the motivation to
return to school. From the 50 participants, 37 (74%) mentioned they were attending a
higher education institution and 47 (94%) were currently working. As a counselor, it
was interesting to see a change in motivation from the time during high school and
after high school with the students who participated. Once students were able to fully
benefit from support from California through the Dream Act application and the
Deferred Action for Childhood Arrivals their drive increased. Undocumented students
have historically proven to be motivated academically and hard-workers at heart
(Abrego, 2006). The policies involving DREAMers can affect the motivation drive
that they have in school and at work. The implementation of the policies highly

126
affected the motivation of the participants in their career and school aspirations.
Through the interviews it was determined that more Latino DREAMers would be
more motivated if the policies had more longevity. The motivation was possibly
higher to the Latino DREAMers who were younger than those who are older. This
could indicate that the Latino DREAMers who graduated in the later years could be at
a disadvantage in terms of their motivation since there was a lack of presence of
supportive policies.
The implementation of the two policies that provided job and school financing
opportunities allowed DREAMers to feel more marketable. During an interview, one
young man shared that he was able to learn a new skill, handling money and filing
people‘s taxes, which are skills he would have not had if he did not have the Deferred
Action for Childhood Arrivals protection. A young lady shared that with the
California Dream Act she is able to meet individuals at the community college and
learn how to network with individuals at school. DREAMers are able to invest in their
human capital through learning skills at the education systems and job sites (Schultz,
1971). If California and/or the United States consider benefiting from continuing the
investing in supporting DREAMers as they have with the two policies then education
and experience can increase profit (Aldrich and Keister, 2006). Moon et. al (2003)
found that Latinos have been found to improve their human capital through education
and experience. The increase in human capital based on education and experience was
echoed during this study. The Deferred Action for Childhood Arrivals and California
Dream Act Application supported DREAMers in believing they were more
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marketable. The shift in feeling more marketable was demonstrated in the surveys and
the interviews.
Accepted but Separated
Participants of the interview shared that they had discovered that despite being
allowed to participate in both the Deferred Action for Childhood Arrivals and
California Dream Act application they still did not feel accepted. Eighty percent of
the DREAMers who were interviewed mentioned how they are starting to wonder
what is going to happen after the two years are up for their Deferred Action for
Childhood Arrivals policy. Despite the policy allowing protection, the DREAMer
students who participated in the interview mentioned that they wished that they could
travel outside of California and even vote to feel like their peers. This occurrence can
be consistent with the backward identity that Herrera et al. (2013) mentioned that
undocumented students have felt American for a long time until they discover their
immigration status and with the end of the two year Deferred Action for Childhood
Arrival protection the cycle may repeat. The critical race theory lens would argue that
the Deferred Action for Childhood Arrival allowed for only a temporary ―band-aid‖
for the immigration debate and that DREAMers are still being oppressed based on
their background (Delgado & Stefancic, 2001). This is in combination with the
stereotype threat theory which is a policy that politicians developed that still leads
students to believe that they are being oppressed (Steele, 1997). All 12 DREAMers
who were interviewed communicated that they were grateful for the opportunities and
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even support the idea of making the policy longer to not only benefit them but also
California and the United States.
School/Jobs as Social Networks
The DREAMers who participated in the study shared that they had access to
creating a new network through work and/or school with the implementation of the
two policies. The California Dream Act allowed Cindy to learn about PUENTE at a
community college which provided not only peers but also counselors who can help
her throughout her post high school education career. One student who shared that he
was not motivated his senior year shared that once he stepped foot on campus from
receiving financial aid he met with PUENTE counselors who served as a support
system for him. This access to individuals of power allows for mobility to
employment opportunities (Bourdieu, 1990). The simple fact of having access to
counselors at a community college allows DREAMers to have more social capital
networks that can serve as direct connections for support or employment opportunities
in the future. This social network can help the DREAMers with increasing their
quality of life (Burgoyne & Renwick, 2004). Looking at the survey responses for the
Latino DREAMer‘s GPA, their academic performance allows for an opportunity to
enroll at a post-high school institution. The low GPA may have been caused by the
lack of hope since there was a time where the Latino DREAMers did not have the
Deferred Action for Childhood Arrivals and California Dream Act Application to
provide goals. The DREAMers who were interviewed all shared that they were
experiencing a better quality of life than before the two policies were passed.
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The DREAMers who participated in the interview also mentioned that the
Deferred Action for Childhood Arrivals allowed for the opportunity to increase their
social network by being able to legally work for two years. Hill et al. (2003) found
that undocumented immigrants have struggled with obtaining employment. Before the
policies increasing the social capital may have been difficult since access to jobs was
not readily available for DREAMers. Erica mentioned how at her job as an insurance
agency secretary, she met with many individuals who have seen her great work ethics
and could potentially offer her a job. Raul also shared that since he now is able to
work for a prestigious auto shop he is learning the trades of the business for when he is
able to open his new shop with the help of his current boss. Concha et al. (2013)
found that Latinos within the age of 18-34 build their social capital mostly through
school and work mates and this is something that was not readily available to
DREAMers before June 2012.
Male v. Female Participants
An epidemic has been occurring with male Latino students relating to higher
education attainment. Zarate and Burciaga (2010) stated that there is an increasing
underrepresentation of Latinos in post-high school institutions. This is consistent with
the findings the researcher had in regard to how many of the DREAMers who
participated were in college. The findings found that 16 males were enrolled and 21
females were. The findings did support the fact that males are underrepresented.
Freeman (2004) found that in the past 3 decades, more Latinas than Latinos are
enrolling in post-high school institutions. Not only are more Latinas enrolling in post-
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high school institutions but Latinas are also graduating more than Latinos (Freeman,
2004). A possible explanation to this is the finding that Perna (2004) found in that
there are higher salary returns for females who receive a college education compared
to males. A possible explanation can be that more males are motivated to work than
females. The researcher found that from the 47 participants, who are employed, 24 are
males and 23 are females. The findings of this study showed that more males had a
shift in their motivation to work after the two policies were implemented. According
to the Latino DREAMers who participated in the study, the policies facilitated the
process of obtaining employment more than it did for obtaining the opportunity to
become a student. According to the Latina DREAMers who participated in the study,
the policies facilitated their process of obtaining a position as a student in a post-high
school institution than it did to obtain employment. These are gaps that politicians and
educators need to take into consideration to ensure that all students graduating from
high school can be contributing citizens to the country.
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Figure 24. Model of Resiliency.

The new model in this chapter incorporates the findings of the research.
Through the qualitative and statistical data, there was an increase of motivation as the
two policies allowed Latino DREAMers to take part in developing their human and
social capital. The opportunity to return to school with financial aid and also to
legally obtain employment allowed Latino DREAMers to lessen their fear of being
identified as undocumented. The lessening of fear allows for the interaction with
individuals to manifest human capital and social capital. Resiliency theory supports
the notion of overcoming challenges such as those Latino DREAMers in this study
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shared that lack of resources did not interrupt the intentions of returning to school and
obtaining employment once the two policies were implemented. Before the California
Dream Act Application and the Deferred Action for Childhood Arrivals, many Latino
DREAMers were not supported due to their phenotype characteristics and negative
stereotype notion from undocumented immigrants (stereotype threat theory).
Institutions also discriminated before the two policies in which the universities and
employment institutions did not provide resources for DREAMers to obtain higher
education or employment (critical race theory). As DREAMers stepped away from
their fears and lifestyle of living in the shadows, their resiliency grew with their
increase of human and social capital.
Significance of Study
The importance of this study is that it includes the voice of the Latino
DREAMers who have participated in both the Deferred Action for Childhood Arrivals
and California Dream Act application. There has not been a study that includes the
feedback from the DREAMers of how they have experienced the implementation of
the policies. The study allowed for DREAMers to reflect on their own experience thus
far in their post high school career. The interview was powerful in that there were
moments when students had their own epiphanies such as when one student stated that
he realized that driving would be something he would not been able to do without the
Deferred Action for Childhood Arrivals. Another student realized that she started
feeling different from her peers once she was unable to apply to certain universities
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outside of California and this was a discovery she had made about her true identity as
a DREAMer during the interview.
There is a need to have the sense of urgency to assist the Latino DREAMer
population in becoming educated and joining the workforce. The Latino DREAMer
population is part of the largest minority group in California. The state of California is
home to more than two million undocumented immigrants (Public Policy Institute of
California, 2013a). The opportunities and policies surrounding DREAMers not only
affect the DREAMers but California as well. As it was mentioned before, The Public
Policy Institute of California (2013b) found that 8 out of 10 immigrants are working
adults. The wages the DREAMers earn affect individuals in many ways such as
money going back to schools, buying power, money going into social security and
taxes that benefit everyone. The working adults can be an aid to the economy if the
working adults are educated and have a well paid career. A sense of urgency in
helping the large Latino immigrant population that is a part of California could
possibly lead to a stronger economy. Passel and Cohn (2009) found that adult
undocumented immigrants are more likely to be less educated than other populations
with those adults who are 25-64. The participants of this study are young enough to
obtain a degree and possibly be more educated than the cohort that Passel and Cohn
studied. It is to our advantage that all individuals who live in this state become
educated and obtain a high salary position to better contribute to the economy.
Chapter 5 allows for the interpretation of the results that were discussed in
Chapter 4. Bogdan and Biklen (2006) suggested that Chapter 5 allowed for the
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interpretation of data by synthesizing theories and findings. The study allowed for five
different lenses to interpret the information that was presented from the data
collection. To review-the five lenses were critical race theory, resiliency theory,
stereotype threat theory, human capital and social capital. The lenses were also
utilized to answer the questions that were used to guide this study. The first research
question focused on what is the relationship between the social capital of dreamers,
undocumented immigration status and what affordance and agency are provided by the
passage of California Dream Act Application/ Deferred Action for Childhood Arrivals
legislation? The second question asked to what extent are Latino undocumented
students feeling motivated to return to school or work due to the California Dream Act
Application/Deferred Action for Childhood Arrivals? Lastly the third research
question asked to what extent has the California Dream Act Application/Deferred
Action for Childhood Arrivals changed the perception of their human capital in
California? The questions had not been utilized in a study involving DREAMers
involved in the Deferred Action for Childhood Arrivals and California Dream Act
application. The two policies are still new and the information collected in the study
is still in the beginning stages of how DREAMers are progressing in their academic
and career goals.
Recommendation for Future Research
During the ongoing process of the study, the researcher collected suggestions
for further research involving DREAMers and the two policies. Based on the findings,
one recommendation is to study how the DREAMers‘ opportunities increase or
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decrease throughout the implementation and even after the policy ends. Many of the
DREAMers who were interviewed shared that the two polices gave them many
opportunities and it would be valuable to see how the opportunities hold up after 5 or
10 years. Another recommendation for future research can incorporate the notion of
fear and living in the shadows. This approach can focus on how outreach informs or
misinforms the DREAMers throughout the registration process for the Deferred
Action for Childhood Arrivals and the California Dream Act Applications.
Interviewing DREAMers who were disqualified can also bring in an interesting lens
that can possibly relate to critical race theory due to the fact that applicants need to not
have a criminal history. The different levels of motivation or notion of being
marketable can be studies through a longitudinal study. A longitudinal study
compared the motivation of Latino and Latina DREAMers to return to school or
obtain employment. The different cultural upbringings may be able to be captured by
interviewing the parents of the DREAMers as well. The idea of feeling fully accepted
in California can also be another recommendation for future study. A mixed method
study was used to collect qualitative and quantitative data on how DREAMers feel or
may not feel included in California with the two policies implemented. Another
avenue of research can include a comparison between social networks of DREAMers
from private schools versus public schools.
Reflections
The researcher conducting the study was a school counselor at Lake High
School for the 2008-2013 academic school years. The opportunity to have worked at
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the high school allowed for a development of rapport to display transparency during
the interview and survey. The researcher participated in journaling to ensure that
throughout the study, the DREAMers voices were collected through the data.
Merriam (2009) recommends the practice of journaling to ensure that the researcher‘s
bias and experience does not interfere with the data collection. The researcher is a 29
year old Mexican American born in Ventura County. Also, the researcher has
Spanish-speaking parents who were born in Zacatecas, Mexico. Both parents of the
researcher received an elementary school education in Mexico and motivated their
children to complete a high school education. As a school counselor, the researcher
quickly learned that the students she motivated to go to college found it challenging to
enjoy the same learning experience that she had experienced. Latino DREAMer
students faced the challenge which did not allow for them to fully enjoy the
experience of education as the researcher did. The researcher saw that the Latino
DREAMer students she interacted with had a desire to study and work but were not
able to because of their status. The researcher found the interviews and surveys to
demonstrate that the students who once communicated disbelief in their future were
playing an active role in bettering their future with the avenues that became available
with the Deferred Action for Childhood Arrivals and the California Dream Act.
The researcher found education to be the source of opportunity and growth.
While obtaining her bachelors and masters‘ degree, the researcher became an advocate
for leading Latino families towards post-high school institutions. This is a personal
and professional goal the researcher embedded in her heart. Upon working with
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DREAMers, the researcher began to see the inequity in the education system. The joy,
achievements and experiences that the researcher was able to obtain, only because of
her social security card, was not available for everyone. This is neither right nor fair.
Then came AB 540 and then the California Dream Act application and schooling
became more affordable for DREAMers. After that came the Deferred Action for the
Childhood Arrivals and DREAMers are now able to work after their degree. Slowly
the researcher is gaining back the hope for education for all students. The researcher
feels fortunate enough to hear and see the DREAMers‘ resiliency and will continue to
support them to reach their highest potential with work and education.
Upon researching the topic involving education and the work force with Latino
DREAMers who took part in the California Dream Act Application and the Deferred
Action for Childhood Arrivals, the researcher found that there are still gaps in the
policies that still do not fully support the aspirations of the Latino DREAMers. The
policies assist Latino DREAMers but only to a certain degree. Politicians may have
intentionally developed the policies to be in that manner. One message that is
consistent in the interviews of the Latino DREAMer participants is that they are here
to contribute to the state and nation and not to burden it. Politicians who create
policies involving Latino DREAMers need to hear their story just as the researcher has
to better serve all individuals in California and the United States.
Conclusion
DREAMers are now attending universities/community colleges and are active
participants in contributing to the economy by working in the state of California. The
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California Dream Act application is standing as a policy that to this day does not have
a deadline of when DREAMers will no longer be able to obtain financial assistance.
The Deferred Action for Childhood Arrivals does have a two year protection that is
being offered to DREAMers who applied and were accepted. The two year
anniversary of when the Deferred Action for Childhood Arrivals was first
implemented will arrive this June and the DREAMers and researcher are all waiting to
see if the individuals in power of creating policies will continue the policy or not. The
right to work and obtain an education could be at stake for the DREAMers, should
policies like the Deferred Action for Childhood Arrivals and California Dream Act
application ended. As a state and a nation of immigrants in general, the loss of
providing such opportunities to DREAMers hurt the nation as a whole. Educators,
neighbors and politicians benefit from the inclusion of the talents and services that
DREAMers have to provide. Simply not providing opportunities to DREAMers is not
just turning back on their talents but also turning our back on ourselves. Through
continuous policy support, DREAMers are able to ensure a promising future by
building a secure human and social capital that will benefit the DREAMers, their
families, California, and the nation as a whole.
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Survey Questions
1. Origin:
México_____ El Salvador_____ Honduras_____ Guatemala_____ Peru_____
Brazil_____ Colombia_____ Ecuador______ Other:________(Specify)
2. Age:
_________
3. Did I graduate from High School?:
Yes_____ No_____
4. Year of Graduation:
___________
5. Years in California High School:
_____________
6. Gender:
Male______ Female_____
7. Overall Grade Point Average in High School (GPA):
___________
8. Am I Currently Employed?:
Yes______ No______
9. Am I Currently Attending College?:
Yes______ No______
10. What was my level of motivation to study after high school before the
Deferred Action for Childhood Arrivals and California Dream Act
Application? (Please Circle One)
Strongly Not Motivated
Not Motivated
Neutral
Motivated
Strongly Motivated
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11. What was my level of motivation to work after high school before the Deferred
Action for Childhood Arrivals and California Dream Act Application? (Please
Circle One)
Strongly Not Motivated
Not Motivated
Neutral
Motivated
Strongly Motivated
12. What is my level of motivation to study after high school when the Deferred
Action for Childhood Arrivals and California Dream Act Application policies
were in place? (Please Circle One)
Strongly Not Motivated
Not Motivated
Neutral
Motivated
Strongly Motivated
13. What is my level of motivation to work after high school when the Deferred
Action for Childhood Arrivals and California Dream Act Application policies
were in place? (Please Circle One)
Strongly Not Motivated
Not Motivated
Neutral
Motivated
Strongly Motivated
14. What is my level of overall motivation in life after the Deferred Action for
Childhood Arrivals and California Dream Act Application:
(Please Circle One)
Strongly Not Motivated
Not Motivated
Neutral
Motivated
Strongly Motivated
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15. My human capital was valuable after high school before the Deferred Action
for Childhood Arrivals and California Dream Act Application. (Please Circle
One)
Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
16. My human capital is valuable after high school after the Deferred Action for
Childhood Arrivals and California Dream Act Application. (Please Circle One)
Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
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Interview Questions

Before the Deferred Action and Dream Act
1. How would you describe your experiences as a ―Dreamer‖ before the Deferred
Action and the California Dream Act? What options did you have after high
school?
Agencies/Support
2. Were there particular individuals who assisted with your education/career
path? What were those methods of assistance?
Experience
3. As a ―Dreamer‖ how did you feel others perceived you?
4. How would you describe your experiences as a ―Dreamer‖ during your process
of filling out applications for the Deferred Action/California Dream Act? How
were you feeling?
5. How was your experience as a ―Dreamer‖ after you were granted Deferred
Action and funded through the California Dream Act? Did any feelings
change from when you were filling out your applications?
Human Capital/Value/Motivation
6. Walk me through your view of your ―value‖ as an individual in the American
society from before, during, and after the Deferred Action and the California
Dream Act.
7. Can you describe to me what changes you have experienced with work and
school after the Deferred Action and California Dream Act policies?
8. With the participation of school and the education work force, through the
Deferred Action and California Dream Act, how have you had any feelings of
more inclusion in the state of California?
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9. Walk me through your ―motivation‖ development throughout the process of
before, during, and after the Deferred Action and the California Dream Act.
Has there been a change?
Closing Message
10. If you could deliver a message to the politicians who developed the Deferred
Action, what would that be? What message would you deliver to the
politicians who developed the California Dream Act?
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