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ABSTRACT
“COUNSELING ‘THE BULLY”:
A SCHOOL COUNSELING WORKSHOP ON EFFECTIVELY COUNSELING
MIDDLE SCHOOL BULLIES

By
Evan Lichtman
Masters of Science in Counseling,
School Counseling

The purpose of “Counseling ‘The Bully’” is to offer middle school counselors a
guiding, counseling framework they can utilize to effectively treat students suspected of
bullying behaviors. Bullying is a wide-spread, serious issue in middle schools and poses
harmful consequences to all students involved. The expected outcome/goal of the
proposed, two-day (two hours minimum) psychoeducational workshop is for bullying to
be reduced in schools. The guiding framework of “Counseling ‘The Bully” is built on
school counselors adopting and personalizing four key principles into their unique
counseling style and approach: 1) Knowledge of and being able to identify bullying
characteristics; 2) Awareness of personal bias toward “bullies”; 3) Person-Centered

Therapeutic (PCT) core conditions of empathy, warmth, active listening, and
unconditional positive regard; and 4) Rational Emotive Behavioral Therapeutic (REBT)
techniques that help students directly confront their faulty thinking processes.
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CHAPTER 1: INTRODUCTION
Although multidisciplinary, school-wide bullying prevention programs have
generally reduced bullying in middle schools, adolescent bullying still persists in many
schools today. While maintaining these effective bullying prevention programs, school
counselors need to provide additional, specialized, and meaningful counseling
interventions to adolescents engaging in bullying behaviors.
In the subsequent chapters, readers will be exposed to a proposed workshop
intended to provide school counselors with a guiding framework to provide effective,
personal counseling to middle school students suspected of bulling. This workshop will
be based on four guiding, interrelated principles. The first principle is that school
counselors must have extensive knowledge of and be able to recognize and appropriately
assess motivations, reasons (personal and environmental), characteristics, socialemotional problems and costs, for bullies and bully-victims. Namely, school counselors
must be able to recognize and identify bullying behaviors when they are present in
students, which will lead to more accurate intervention strategies. The second principle is
for school counselors to be aware of their own biases when labeling bullies and bullyvictims as “bad kids.” If school counselors hold biases toward the target population, they
must engage in self-examination of why they hold such biases in order to be nonjudgmental and non-blaming when counseling these students.
The third principle involves adopting the core conditions of Person-Centered
Therapy (PCT) when administering counseling. More specifically, school counselors
must be empathetic toward students engaging in bullying behaviors, and support them
with unconditional positive regard. The intention behind this principle is for school
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counselors to provide a safe, supportive, and non-judgmental counseling environment,
which will allow for positive, meaningful and constructive relationship to grow between
counselor and student. The fourth principle of this workshop is for school counselors to
employ Rational Emotive Behavioral Therapeutic (REBT) techniques to help students
suspected of bullying directly confront their faulty thinking processes. Possible,
interchangeable techniques include the ABC(DE) model, disputing irrational beliefs,
rational emotive imagery, role playing, self-management strategies, etc. (Ellis, 1962). The
purpose for implementing the fourth principle of REBT techniques is to allow for
students engaging in bullying behaviors to critically examine their irrational, interrelated
beliefs, feelings and behaviors and to replace them with positive, prosocial attitudes,
feelings, and behaviors.
The proposed workshop addresses the following questions: How can school
counselors contribute to making middle school campuses safe from bulling incidents?
How can they help bullies and bully-victims? By adopting the lessons and principles of
this workshop, school counselors are better prepared to engage in individual counseling
with students suspected of bullying. School counselors can truly make a difference in
improving the overall safety and well-being of all students at their middle schools. In
addition, school counselors can help bullies and bully-victims become thriving, active
members in their school experiences.
Statement of Need/Problem
Bullying has become an increasingly prevalent and widespread problem,
especially in middle schools (Carlson & Cornell, 2008). According to McAdams and
Schmidt (2007), one third of public schools across the country have reported daily to
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weekly incidents of student bullying. The researchers predicted that half of today’s
students will likely experience some type of bullying during their education (Carlson &
Cornell, 2008). Bullying is a serious issue that affects students academically, physically,
socially, and psychologically. In particular, bullies and bully-victims risk escalating their
behavior, which may cause further emotional injury, and punishment or harm to others
unless their aggression is stopped. Vreeman and Carrol (2007) assert that it is important
to institute bullying prevention programs into their schools. These researchers conducted
a systematic study of bullying prevention interventions, and concluded that multidisciplinary or “whole school” interventions were most effective in decreasing bullying
(Vreeman & Carrol, 2007). Despite the effectiveness of these bullying prevention
programs, McAdams and Schmidt (2007) postulate that bullying still persists in schools.
The researchers claim that counseling for identified or suspected bullies is a necessary
component of these comprehensive bullying prevention programs. In order to succeed in
aiding these students in stopping their harmful, aggressive behavior, school counselors
must be able to recognize and appropriately address underlying needs and motivations
behind their behavior. In addition, school counselors must also provide supportive,
nonjudgmental, empathetic, and directive counseling that extends beyond initial
disciplinary referrals and school-appropriate punishments (McAdams & Schmidt, 2007).
Statement of Purpose
The overall purpose of this workshop is to reduce the overall amount of schoolwide bulling in middle schools. If school counselors adopt the foundations and
framework that this workshop entails, they are further equipped to administer meaningful
and effective individual counseling to students suspected of bullying. The workshop will
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teach school counselors to adopt four core principles when providing counseling to
students identified or suspected of bullying behavior. Under the framework of the
proposed workshop, school counselors must: 1) Have extensive knowledge of and be able
to recognize and appropriately assess motivations, reasons (personal and environmental),
characteristics, social-emotional problems and costs, for bullies and bully-victims; 2) Be
aware of their own biases when treating bullies and bully-victims; 3) Utilize PersonCentered Therapeutic (PCT) core conditions of empathy, warmth, active listening, and
unconditional positive regard; and 4) Employ Rational Emotive Behavioral Therapeutic
(REBT) techniques to help client directly confront their faulty thinking processes.
If these four conditions of this workshop are adopted and met during individual
counseling, then school counselors can make a difference in helping bullies and bullyvictims replace their harmful, damaging behaviors with healthy, prosocial coping skills
and behaviors. Rather than being disciplined or punished by the school’s system, this
workshop will teach school counselors how can give bullies and bully-victims a genuine
second chance.
Statement of Significance
This workshop is meant to provide school counselors with essential knowledge,
resources, tools, and flexible, instrumental guidelines for providing impactful counseling
interventions with middle school students engaging in bullying behaviors. It is important
for students suspected of bullying to have their feelings validated, supported, understood,
and respected by school counselors. Students suspected of bullying must also find
alternative, non-aggressive ways to express their anger while also learning to empathize
with others. The proposed workshop urges school counselors to be knowledgeable of

4

factors and consequences related to bullying so they can properly identify symptoms in
students suspected of bullying. This workshop also urges school counselors to become
aware of their own biases against students, which will allow these suspected students to
receive fair and impartial treatment. The counseling approach identified in this workshop
synthesizes the nonjudgmental, empathetic attitude of PCT with the more direct and
productive techniques of REBT. Essentially, the proposed workshop teaches school
counselors an alternative intervention strategy to help replace bullying symptoms with
positive, prosocial behaviors that will allow students to flourish and thrive in their school
community.
Terminology
•

Bullies: Williams (2010) defines bullies as those individuals who engage
in aggressive behaviors repeatedly against another, or others, whom they
perceive as weaker than them.

•

Victims: Williams (2010) defines a victim as an individual, generally
perceived by themselves and others as weaker, who suffers from directive,
aggressive tactics of bullies.

•

Bully-Victims: A bully-victim is an individual that has previously been the
victim of bullying and simultaneously, or afterward, engages in bullying
behaviors toward others (Williams, 2010).

•

Person-Centered Therapy (PCT): Is a form of talk psychotherapy founded
by Carl Rogers (1951) that focuses on human strengths and potential as
opposed to human deficiencies. PCT also emphasizes that clients have the
inner capacity to understand their problems and have the resources within

5

to resolve them. PCT counselors use empathy, unconditional positive
regard, genuine curiosity in their clients, and focus on building
meaningful, trusting, authentic relationships with their clients (Rogers,
1951).
•

Empathy: Is a core condition of PCT. A therapist’s empathy is the ability
to understand another person’s subjective world without judgment. This
allows the client’s feelings to be supported and shared by the therapist
without the therapist becoming too emotionally involved. (Rogers, 1951).

•

Unconditional Positive Regard: Is another core condition of PCT. When
practicing this, a therapist accepts the client’s experiences, whether
positive or negative, without any conditions or judgments. This allows the
client to share feelings and experiences without the fear of being judged or
condemned for their actions.

•

Rational Emotive Behavioral Therapy (REBT): Is a form of cognitive
behavioral therapy developed by Ellis (1962), which seeks to replace selfdefeating cognitions and unhealthy emotional responses with more
rational and tolerant philosophies. REBT asserts that clients’ problems are
caused by their distorted perceptions on life situations and their
internalized thoughts/emotions. REBT counselors use a variety of
cognitive, emotive, and behavioral techniques to help clients critically
examine and eventually alter their beliefs, emotions, and actions
accordingly (Ellis, 1962).
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Conclusion
In order to understand the significance of implementing this workshop in middle
schools, it is necessary to review and analyze the background behind the four core
principles of this workshop. The four core principles will be reviewed in the next chapter,
the literature review.
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CHAPTER 2: LITERATURE REVIEW
Middle school officials across the nation have collectively deemed that bullying is
a serious threat and problem to students’ well-being and safety (McAdams & Schmidt,
2007). The research and professional literature are largely dedicated to finding solutions
to preventing and stopping bullying through the implementation of comprehensive antibullying interventions into schools. Despite these efforts, McAdams and Schmidt (2007)
assert that middle schools and research on middle schools rarely discusses specific
strategies for school counselors to employ when directly counseling students suspected of
bullying.
This chapter will begin with a discussion of the significance and relevance of the
four principles for the proposed workshop. The first principle consists of the overall
background knowledge of bullies, which includes common forms, behaviors,
motivations, environmental and personal factors of bullying as well as the various
consequences afforded to bullies and bully-victims will first be reviewed. This will be
followed by the examination of the detrimental risks that misguided labels have on
bullies and bully-victims. The next section relates to the second principle, which is school
counselors’ necessity to develop self-awareness of their own biases and possible
countertransference with students suspected of bullying. In addition, both PCT and
REBT (the third and fourth principles) will be assessed as possibly having alternative,
positive effects on reducing bullying in adolescents. This chapter will conclude with a
discussion of the effectiveness of current bullying prevention programs in reducing
significant amounts of bullying behaviors in middle schools.
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Bully Characteristics
In order for school counselors to intervene with potential bullies, they must
understand underlying characteristics and factors associated with bullies, especially what
constitutes a “bully” (Stuart-Cassel, Terzian, & Bradshaw, 2013). An act of bullying
among school-age children is widely defined by Salmivallie and Peets (2007) as the
intent to harm (aggression), repeated acts over time, and a power differential between the
bully and victim where the victim is unable to adequately defend him/herself against the
bully. According to Stuart-Cassel et. al. (2013), the three general categories of bullying
actions include verbal, physical, and social bullying. Verbal and physical bullying
involves more direct aggression from the perpetrator, or perpetrators, onto the victim, or
victims. Social bullying is an example of indirect or relational aggression, which
involves intentionally hurting someone’s reputation or relationships. In addition to the
three forms of bullying referenced above, there is another growing form of bulling called
Cyber bulling. Cyberbullying, very similar to social bullying, is done through electronic
devices (mediums), such as social media sites, text messages, chat rooms and websites.
Although most cyberbullying incidents occur outside of school parameters, schools are
increasingly being asked to handle cyberbullying cases within their limitations (StuartCassel el at., 2013).
In regards to bullies’ intent to harm others, McAdams and Schmidt (2007)
postulate that two types of aggression, proactive and reactive aggression, have distinct
definitions and implications for students suspected of bullying. The authors defined
reactive aggression as an automatic, defensive response to either an immediate or a
perceived threat. Characteristics of students displaying reactive aggression include
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having a short fuse, being intolerant of frustration, easily threatened, and highly
impulsive. The authors noted that reactive aggressors are likely to be remorseful after
later reflecting on any harm or damage caused by their reflexive outbursts. On the other
hand, proactive aggression was defined by the researchers as organized, purposeful and
premeditated. Since proactive aggression was associated with a predatory, internalized
and remorseless nature, proactive aggressors were commonly referred to as bullies.
Comparing the two types of aggressions outlined by McAdams and Schmidt (2007),
proactive aggression is the more serious of the two.
Salmivalli and Peets (2009) assert that bullying behaviors in adolescents are
caused by both individual differences and environmental-familial factors. For instance,
bullies often possess aggression-encouraging cognitions, such as efficacy beliefs (the
belief in one’s capability to successfully engage in bullying behavior) and outcome
expectations (viewing bullying as an effective means to achieve admiration and respect
from others). In addition, students engaging in bullying behaviors have little empathy for
others, which allows them to harm others without feeling remorse. According to these
researchers, bullies tend to select victims for their bullying behaviors because they
perceive them as “easy targets.” The authors elaborate that victims of bullying usually
have personal and interpersonal risk factors, such as physical weakness and the lack of
supportive peer groups or protective friends. Every bully-victim relationship is unique
and dyadic; if perceived power differential between the bully and victim is great, then it
is likely that the bullying behaviors will persist and potentially intensify in a school
setting (Salmivalli & Peets, 2009).
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When considering familial risk factors of students engaging in bullying behavior,
Salmivalli and Peets (2009) affirm that bullies often learn to behave aggressively by
observing parental conflict and aggression during their early childhood years. The
authors cite that bullies frequently perceive their parents as authoritarian, retaliatory, and
less supportive. They contend that children can become susceptible to proactive
aggression as adolescents if they are exposed to parents utilizing aggression as means to
achieve a certain goal. Once they are older, these children will imitate their parents and
utilize aggression to reach their self-fulfilling goals (Salmivalli & Peets, 2009). In
addition, Oliver and And (1994) describe bullies and victims in the context of their
distinct family environment/dynamics at home. The authors claim that adolescents
exhibiting bullying behaviors have child-parent relationship difficulties, ranging from
lack of discipline to too much rigidity, discipline and possibly harsh physical
punishments. More specifically, they list other damaging characteristics of families of
bullies: parent/guardians are cold, distant, and negligent of their child’s needs; the family
is disengaged and socially isolated from community life; the family’s home environment
is of low social-economic status (SES) with consistent financial problems (which causes
persistent parental conflict and stress); and parent/guardians tend positively reward
aggression and do not punish and fail to reward positive, prosocial behavior (ineffective
child management techniques). These are just a sampling of possible family
environments that can predict bullying behaviors in adolescence if other individual
factors mentioned (i.e., aggression, yearning for dominance, lack of empathy, etc.) are
involved (Oliver & And, 1994).
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Salmivalli and Peets (2009) assert that bullying was once framed as an
individual’s aggressive acts that attempted to compensate for poor social skills, low selfesteem, deficiencies in social information processing, low social standing, and various
behavioral adjustment problems. The authors explain that the once-accepted aggressionlow-self-esteem hypothesis behind what motivates bullies has historically received
minimal empirical support and has since been widely disproven. They view bullying as a
means to gain social status, as bullies seek out visibility, respect, and have indirect
influence on others (Salmivalli & Peets, 2009). Stuart-Cassel et al. (2013) specify that
social bullying can particularly be used as an adaptive tactic to obtain higher social
standing and perceived popularity. Social bullies often have high social intelligence and
social flexibility skills that allow them to utilize indirect aggression, such as manipulating
others and turning others against a single target (Salmivalli & Peets, 2009). In addition,
McAdams and Schmidt (2007) posit that bullies will engage in proactive aggression
toward others for personal gain, which includes status, control, self-confirmation and
gratification. The researchers assert that bullies will apply proactive aggression,
“Strategically, methodically, even subtly, and with increasing intensity until the desired
goal is achieved” (McAdams & Schmidt, 2007, p. 121). Moreover, McAdams and
Schmidt suggest that bullies either use physical intimidation, threats or violence or
manipulation, deception, and coercion to achieve their self-fulfilling goals.
Social-emotional factors of bullying. In addition to reasons and factors that
motivate students to engage in bullying behaviors, O’Brennan, Bradshaw, and Sawyer
(2009) claim that school counselors must have enriched knowledge of social-emotional
factors effecting bullies and bully-victims in order to effectively provide appropriate
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interventions and counseling support. The researchers analyzed the association between
frequent engagement with bullying behaviors and factors of aggressive impulsivity,
attitudes toward aggressive retaliation, internalizing symptoms, peer relations, and
perceptions of social climate. They collected data from 24,345 students from 74
elementary schools, 19 middle schools, and 12 high schools in a sizeable Maryland
public school district that consists of urban (58%), suburban (28%), and rural (15%)
schools. The researchers found that bullies exhibited low levels of depression and
anxiety, whereas bully-victims exhibited a wide range of mental health problems,
including internalizing and psychosomatic symptoms. O’Brennan and colleagues also
indicated that bully-victims may respond more aggressively to interpersonal threats, have
difficulty controlling their anger when provoked by their peers, and/or were reported by
their teachers as displaying hyperactive and destructive behaviors in the classroom. In
concurrence, Stuart-Cassel et al. (2009) have linked social bullying to other adverse
consequences, which range from peer rejection, conduct problems and internalizing, selfdestructive behaviors. Additionally, Carlson and Cornell (2008) found that persistent
bullies (similar to proactive aggressors) were frequently more aggressive, and received
increased amounts of disciplinary referrals and poorer grades than desistent bullies,
whom were students defined as exhibiting bullying behaviors once or twice, or may have
engaged in circumstantial teasing in the course of a conflict or argument, but did not
repeat the bullying offense (similar to reactive aggressors). In this context, proactive
aggressors suffer more externally than reactive aggressors (Carlson & Cornell, 2008).
In addition to poor academic performance and cited behavioral problems, StuartCassel et al. (2009) assert that social bullying does not translate to strong, quality
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friendships despite bullies’ efforts to achieve higher social standing. Furthermore, the
authors suggest that close friendships involving social bullies are often characterized by
intensified conflict and jealousy that can result in feelings of alienation and loneliness
(Stuart-Cassel et al., 2009). O’Brennan et al. (2009) also point out, “The proposed
combination of poor emotion-regulation skills and aggressive-impulsive behavior puts
both bullies and bully/victims at risk for future maladjustment and involvement in
violence” (p. 109). Smokowski and Kopasz (2005) did not conduct an empirical study on
the subject; through meta-analysis they examined risk factors of becoming a victim, a
bully, or a bully-victim associated with bullies, including long and short-term
consequences. In examining persistent bullying behaviors, they found that bullies are
more inclined to underachieve in school and underperform in later employment settings.
They also observed that bullies are also more likely to have more criminal convictions
and traffic violations by the age of 30 than their non-bully peers. In addition, the authors
found that bullies are more likely to exhibit aggression toward their spouses as well as
use severe punishment on their children. Smokowski and Kopasz (2005) concluded by
highlighting the cyclical pattern of aggressive behaviors in bullies being projected onto
the next generation.
Effects of bullying on victims. Not only does bullying result in self-destructive
consequences to the student engaging in bullying behaviors, but Smokowski and Kopasz
(2005) emphasize there is also harmful physical, social-emotional and/or psychological
damage done to the victims in the bullying exchange. The authors assert that victims
suffer from internalizing symptoms, such as low self-esteem and feelings of alienation,
and internalizing disorders, such as depression and anxiety. They affirm that victims
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suffer one or more from the following list: chronic absenteeism, decreased academic
performance, feelings of abandonment, loneliness, intensified apprehension, and suicidal
ideation. The authors review how victims can also incur physical injury, torn clothing,
and damaged property as a result from bullying. Smokowski and Kopasz (2005) warn
that some victims of bullying will unfortunately attempt suicide.
In another study, Kim, Koh, and Leventhal (2005) investigated the frequency of
suicide ideation in victims, bullies, and bully-victims in middle schools in Korea. The
researchers administered a Korean Peer Nomination Inventory and a Korean Self-Report
Survey to approximately 1,718 seventh and eighth graders in two middle schools. They
concluded that victims, bullies, and bully-victims all reported higher levels of suicidal
and self-injurious behaviors and suicidal ideations than students who are not involved in
bullying. The authors discovered that females involved in bullying showed higher levels
of at-risk suicidal ideations than male students involved in bullying. Overall, Kim, Koh,
and Leventhal (2005) found that suicidal behavior was highest for bully-victims, as they
held onto their suicidal ideas for longer periods of time, and were more likely than
victims and bullies to attempt suicide.
Furthermore, Wolke, Copeland, Angold, and Costello (2013) conducted a study
that examined the long-term effects that bullying has on bullies, victims, and bullyvictims. The researchers selected three cohorts of children at ages 9, 11, and 13 (totaling
1,420 subjects) from 11 counties in western North Carolina in 1993. The researchers of
the study administered annual assessments with subjects and their primary caregivers
until subjects were 16, and then with only subjects at ages 19, 21, and 24 – 26 years old.
The annual assessments consisted of structured interviews with questions concerning
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subjects’ involvement in bullying and its effects on wealth, health, crime, and social
relationships. After all the data was collected from the subjects in their adulthood,
researchers found being a victim, especially a bully-victim, was an independent variable
in predicting reduced levels of health, wealth, and social relationships into adulthood.
The researchers also found that victims of chronic or persistent bullying experienced
significantly higher rates of social and financial problems than victims who were bullied
during only one time period.
Bullying in Middle Schools
Smokowski and Kopasz (2005) also acknowledge that bullying in middle school
represents a serious threat to healthy adolescent development as well as potentially
causing school violence. McAdams and Schmidt (2007) point out that before school
counselors can adequately assess and address the underlying needs of bullying behaviors
they must have extensive knowledge of what defines a bully in a middle school setting,
which includes the observable symptoms, rationales, types, and emotional-social factors
associated with bullying (McAdams & Schmidt, 2007). More specifically, school
counselors can improve their counseling interventions if they could adequately
distinguish and identify suspected bullies as either reactive or proactive aggressors based
on their discernable symptoms. Furthermore, school counselors can utilize a behavioral
profile of a proactive aggressor, outlined by McAdams and Schmidt, to help them
initially understand and identify important criterion that qualifies the suspected student as
exhibiting bullying behaviors. The authors also suggest that school counselors must be
aware of bullies’ inclination to further one’s social status or personal gain through
proactive aggression in order to better relate to and understand their behavioral profile
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(McAdams & Schmidt, 2007). For example, when responding to reports of bullying,
Carlson and Cornell (2008) assert that school counselors should focus on the reason
students given for bullying others, as well as their attitudes toward aggressing against
their peers.
In addition to personality and individual differences, Oliver and And (1994) argue
that social, familial, cultural and environmental influences are also important for school
counselors to acknowledge and respect. The authors encourage school counselors to seek
to increase the closeness and togetherness of the family of suspected bullies, and improve
the quality of structure, limits, and consistently enforced and reliably observable rules.
They further advocate for school counselors to conduct additional research and give
consideration to the family dynamics/issues, which will help them engage in
comprehensive counseling interventions for bullies and victims (Oliver & And, 1994). In
a related note, O’Brenan et al. (2009) urge that health professionals, school personnel,
and parents become knowledgeable about the co-occurring social-emotional problems
associated with bullying across grade levels to prevent the development of subsequent
behavioral and mental health problems. In addition, the researchers assert that school
counselors must be able to distinguish between bullies and bully-victims while
understanding distinctive implications for each sub-type if they wish to provide
appropriate and suitable counseling interventions (O’Brenan et al., 2009).
Overall, school counselors must have an enriched knowledge of bullies, what
constitutes a bully, types, short and long-term consequences, goals/motivations, and
causes (both individual and environmental) for engaging in bullying behaviors in order to
applicably identify bullying symptoms and ensuing interventions that are suitable.

17

“Bullying” Labels and Awareness of School Counselor Bias
While utilizing behavioral profiles of bullies can be empirically useful for school
counselors, McAdams and Schmidt (2007) emphasize several dangers and setbacks in
categorizing and labeling students based on observable, possibly misleading symptoms.
The authors highlight that the predictive validity of bullying behavioral profiles for
aggressive adolescents rarely exceeds 50%; therefore, behaviors can be easily
misinterpreted and students can be possibly wrongfully identified. They assert the
ensuing misinterpretation of symptoms can lead to unwarranted discrimination against
groups of students labeled as “bullies,” thus indirectly alienating them from fellow peers
and educators. McAdams and Schmidt claim that their behavioral profile was not meant
to stand as the definitive framework for proactive aggression, but rather, “Should be
applied as part of a comprehensive assessment protocol that examines each student’s
unique history, context, and behavior” (McAdams & Schmidt, 2007, p. 122). In other
words, McAdams and Schmidt (2007) suggest behavioral identifiers and frameworks for
bullying behaviors should be used realistically as a heuristic guideline rather than a
foolproof assessment tool.
McAdams and Schmidt (2007) maintain that school counselors must remain
cautious of the dangers and pitfalls of stereotyping through the arbitrary assignment of
clinical labels of “bullies.” For instance, O’Brennan et al. (2009) found that bullies tend
to feel unsafe, hold retaliatory attitudes, and even feel anxious. Along with pervasive
social-emotional issues, students engaging bullying behaviors also receive more
disciplinary referrals, poorer grades, and display disruptive behaviors in the classroom
(Carlson & Cornell 2008). These students are in a fragile emotional state and are
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accustomed to being referred to school counselors for violent, troublesome, or disruptive
behavior. The Anti-Defamation League (2015) posits that if school counselors place
confining labels on bullies under the rigidity of Zero-Tolerance Policies, with no
reassurance or meaningful interventions, then these students displaying bullying
behaviors will likely be thrust back into the cycle of repeating problematic behaviors,
which include persisting in bullying tactics, as well as truancy, theft, fighting, and
vandalism. The ADL suggests that treating a student suspected of bullying behaviors as
somebody who is problematic, hostile, and retaliatory, may actually reinforce these
characteristics as defining traits of and to the bullying student.
School counselors avoiding bias. In order to avoid rashly labeling and
stereotyping students suspected of bullying, Sue, Arredondo, and McDavis (1992)
conclude that it is necessary to engage in introspection and self-scrutiny of one’s own
bias against bullies. This viewpoint is similar to the principles of Multicultural
Counseling Competencies (MCC), which states that professional counselors must be
aware of the assumptions and judgments they make about people based on their race,
ethnicity, sexual orientation, gender, etc. When applying this core principle of MCC to
students engaging in bullying behaviors, school counselors must be aware of the
assumptions they make when students are called into question for a variety of bullyingtype incidents. If school counselors hold bias against bullies, then they must engage in
self-exploration over why they possess such biases. Sue et al. (1992) suggest that selfdiscovery often happens when individuals experience meaningful relationships with
others whom are different in a variety of ways. This type of exposure, along with
supervision, personal counseling, and introspection can aid school counselors in
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uncovering and replacing their biases with healthy, self-aware perceptions on bullying
incidents. The authors conclude that in order to protect the student from harmful labels
and stereotyping, the school counselors must acknowledge and remain aware of their own
bias, which will minimize the potential of countertransference (Sue et al., 1992).
If counselors are in control of their emotions, judgments, and biases, then they are
less likely to be unfair toward and mislabel students suspected of bullying. McAdams
and Schmidt (2007) urge school counselors to identify bullying symptoms and behaviors
where they lie on a realistic continuum between reactive and proactive aggression, as
opposed to labeling the student at either extreme. They encourage school counselors to
utilize the knowledge of proactive aggression to maximize effectiveness and efficiency
with minimal pitfalls or erroneous stereotyping in their counseling work with bullies.
The authors conclude by reminding school counselors to be mindful and aware of
individual differences in students suspected of bullying, while also being ready to revise
assessments and possibly alter courses of intervention based upon individual students’
predicaments and needs (McAdams & Schmidt, 2007).
PCT and Reducing Bullying
When school counselors are counseling students suspected of bullying, they must
ensure that their chosen therapeutic framework is conducive to a school environment,
which according to Coll and Hubbel (2000), involves high therapist involvement, the
establishment of specific but limited goals, the development and maintenance of a clear
focus, and the establishment of a time limit during the session and for the extent of the
therapy. These conditions may seem contradictory to the non-directive, client-centered
approach, PCT. The researchers, however, found that the values of empathy, being
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emotionally attuned and engaging in active listening associated with PCT are vital in any
brief counseling situation. The researchers also establish that PCT practitioners in a
school setting can be mindful about time-limited restrictions by exploring and
encouraging affect, having genuine faith in the student’s capacity for self-awareness and
self-fulfillment, but keeping insight-related and interpretive questions to a minimum. In
essence, PCT is an applicable approach to counseling bullies in a time-sensitive school
environment because of its capacity to focus on high counselor activity, specific goals,
clear and identifiable focus, and a time limit (Coll & Hubbel, 2000).
Alabi and Lami (2015) conducted a qualitative study that sought to determine if
there was a significant difference between bullying behavior among students exposed to
both REBT and PCT treatment. They also sought to discover if REBT and PCT treatment
were more effective in reducing bullying behavior in participants than the controlled
group. There were 72 participants from the middle schools that were selected based upon
their scores on a “Bullying Identification Questionnaire.” The researchers used stratified
random sampling to select three middle schools in Ilorin, Nigeria. Students were split up
randomly into three groups (with an equal number of 24 students per group) that they
would receive specified treatment: 1) REBT, 2) PCT, and 3) The Control Group, whose
participants were given lectures on factors that negatively impact the environment and
ways to save our plane from environmental degradation. The researchers found that the
experimental treatments of REBT and PCT were both far more effective in reducing the
bullying behaviors in selected students than those students in the Control group.
More specifically pertaining to PCT, Alabi and Lami (2015) attributed several
underlying reasons for its proven effectiveness. To begin, the researchers postulated that

21

PCT practitioners view bullying behaviors as disturbances in awareness or from
unwarranted external circumstances that restrict existence. In this sense, bullies were
interpreted as incongruent individuals whom were frequently defensive and closed off to
new experiences and points of view. The PCT approach viewed bullies as striving to
maintain and protect their self-concept, which explains the use of proactive aggression
and becoming more rigid in their self-structure. The PCT orientation viewed adolescents
exhibiting bullying behavior as having interpersonal relationship problems. Therefore,
this therapy aided bullies in discovering positive and healthy interpersonal relationship
skills they internally possessed, and encouraged them to use and practice more matured,
socialized and acceptable alternatives in relating with their peers. (Alabi & Lami, 2015).
According to Alabi and Lami (2015), PCT practitioners employ core techniques
such as active listening, unconditional positive regard, and empathy to help bullies get in
touch with their emotions, experience their true selves, and develop meaning and value in
their peer relationships. In this manner, PCT counselors can facilitate an identified
bully’s strengths and inherent drive for growth, as opposed to his/her weakness. The
students engaging in bullying behaviors are also allowed to feel supported, respected and
understood, rather than punished, condemned or stereotyped, which allows them the
capacity to open themselves up to feelings and new ways of experiencing. The trusting
and authentic nature of the therapeutic relationship also helps students to grow and
develop as unique individuals. Alabi and Lami (2015) conclude that these reasons dictate
why their findings suggest a significant reduction in adolescent bullying when the PCT
approach is employed effectively in schools.
REBT and Reducing Bullying
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Corey (2010) states that the core conditions of PCT (empathy, unconditional
positive regard, authenticity, genuine curiosity and interest in helping clients) are
necessary, but not sufficient for delivering meaningful and lasting interventions with
clients. In this sense, additional therapeutic techniques and methods are needed in order
to help bullies find new, healthy ways of thinking, behaving, and expressing their
emotions in schools. According to Vernon and Bernard (2006), REBT is an ideal
therapeutic approach to utilize in school settings because of its inherent focus on the
social-emotional development of adolescents, and its techniques aim to equip youth with
the vast array of social and emotional capabilities that are essential for academic success,
emotional well-being and positive relationships. Overall, REBT has been widely utilized
in school-based mental health programs and is a reliable therapeutic framework for
prevention, promotion, and intervention aimed at adolescents and their problems. The
authors assert that REBT techniques focus on eliminating irrational beliefs of children
with emotional, behavioral, and academic problems and the promotion of rational beliefs
related to social, emotional and academic proficiency. Vernon and Bernard (20006)
conclude by indicating that REBT utilization in schools with both clinical and nonclinical populations has yielded positive results.
When engaging adolescent bullies in middle schools specifically, Alabi and Lami
(2015) assert that REBT significantly reduces the amount of bullying behaviors. To
begin, the authors explain that REBT views bullying behaviors as irrational thoughts that
result in self-defeating and self-destructive emotional and behavioral consequences.
Bullies seek to victimize others due to their irrational perceptions of reality, which
includes making unrealistic expectations and demands of the world and others,
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exaggerating the unpleasantness of things that the individual dislikes and thus accepting
that one cannot tolerate this perceived disinterest; and condemning the world, one’s
peers, and one’s self. The authors assert that REBT-guided counselors engaged bullies in
educational treatment that directly teaches the student how to acknowledge, identify and
eventually replace irrational and self-defeating beliefs responsible for bullying behaviors
with more rational, healthy and self-helping ones (Alabi and Lami, 2015).
Naswe, Al-Sadar, Ahmad and Omhid (2008) employed both REBT and PCT on
controlled groups of adolescent students suffering from depression, aggression, and
anxiety to determine their level of effectiveness in each group. In Saghez, Iran, the
researchers used classified random sampling to select 205 third grade math students who
exhibited a range of symptoms resembling aggression, depression, and anxiety. After
further diagnosis from an SLC-90-R test, 90 subjects were then randomly assigned to
three groups (30 subjects to each group). In addition, 30 relatively healthy students were
randomly selected and assigned for the control group. In order to reach a result, the
researchers administered pre-and-post SLC-90-R test to participants before and after the
therapeutic interventions. They sought to determine which therapeutic approach, PCT or
REBT, was more effective in reducing school-age children’s behaviors involved in the
social-emotional domains of anxiety, aggression, and depression. Naswe, et al. (2008)
then evaluated the data using “Descriptive statistics methods of means and standard
deviations (SD) and inferential statistics methods of MANOVA, ANOVA and [the]
Tuky-test …” (p. 96).
Specifically relating to students exhibiting persistent aggression, the researchers
found that REBT was more effective in reducing aggression in adolescents than PCT.
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The authors suggest this result was reached because aggression-related clients require a
suitable approach that is harsher, more confrontational, and more direct (REBT) as
opposed to a mild and indirect approach (PCT). They elaborate that in REBT, therapists
sometimes move ahead of the client and use frequent verbal shock and caring
confrontation to respectfully challenge students to examine their faulty thinking (Naswe
et al., 2008). Overall, Alabi and Lami (2015) conclude that effective REBT shows
bullies how their daily perceptions of interpersonal relationships and external events
directly impacts how they feel. In essence, the central aim of REBT is to increase
students’ adaptability and social-emotional, cognitive, and behavioral growth and
development with an educational introduction of a more rational and fruitful philosophy
of themselves, others, and the world (Alabi & Lami, 2015).
Current Bullying Prevention Programs
According to Vreeman and Carroll (2007), school-age bullying has become an
increasingly prevalent issue in middle schools across the nation. The authors indicate
there is a growing trend of middle schools implementing bullying prevention programs to
reduce the amount of bullying. The authors found that multi-disciplinary, or wholeschool interventions, were more effective in directly reducing bullying than other
examined interventions, which included curriculum-based, social skills groups,
mentoring, and social worker support (Vreeman & Carroll, 2007). One example is
Olweus Bullying Prevention Program (OBPP), the widely recognized, multi-disciplinary
bullying prevention program as mentioned by Smokowski and Kopasz (2005). The
authors did not conduct a study on the program but merely reviewed OBPP and
commented how the program encourages school faculty to create a warm and involved
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school environment. In addition, the authors describe how the program sets firm
limitations on unacceptable behavior, entails the consistent application of non-hostile
consequences to students who violate the rules, and allows for school faculty to act as
authority figures and role models.
Bauer, Lozano, and Rivera (2007) conducted a systematic study of OBPP in order
to evaluate how effective it was in reducing bullying in schools. The researchers used a
nonrandomized sample of 10 middle schools from Seattle (7 in the intervention group
and 3 in the control group). The middle schools in the intervention group implemented
OBPP in their schools, whereas the remaining middle schools in the control group used
less formal bullying interventions (of which were not specifically mentioned by the
researchers). Each intervention school endured direct consultation by district trainers
before implementation of OBPP. The researchers then had students fill out general
school climate surveys, as well as other selected surveys that measured students’
victimization experience, feelings toward bullying, perceptions of their readiness to
intervene in bullying situations, and their perception of safety, support and school
engagement. Bauer et al. (2007) gave these surveys to students before and after the
implementation of OBPP.
According to their results, Bauer et al. (2007) concluded that there was no
significant difference between students’ victimization experience, feelings toward
bullying, readiness to intervene, and perception of safety, support and school engagement
from the intervention and the control group. The researchers postulated that they yielded
these results because the survey questions were generally phrased and not personalized
toward individual students, which did not allow them to assess contextual variables
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related to students’ attitudes toward bullying. The researchers added that students
generally held pro-victim attitudes, but that they could not conclude absolutely that
OBPP was responsible for this difference of perception because these feelings may have
been influenced by culture factors (students’ gender, ethnicity/race, age, etc.). Overall,
Bauer et al. (2007) concluded that OBPP had several positive effects which were
contingent upon gender, ethnicity/race, and grade, but this program did not have an
overall effect on reducing wide-spread bullying in these schools.
According to an overview by Smokowski and Kopasz (2005), another formative
example of an effective multi-disciplinary approach is Bully Busters: A Teacher’s
Manual for Helping Bullies, Victims, and Bystanders (Bully Busters). This program
entails that school administrators, teachers and staff collaborate to instill a warm,
involved, and non-violent school environment culture through various means.
Smokowski and Kopasz (2005) describe an example of a classroom activity from Bully
Busters of being a short skit or performance that demonstrates common bullying
situations, which is then followed by thoughtful classroom discussions on bullying issues.
Newman-Carlson and Horne (2004) conducted a study where they evaluated the
effectiveness of Bully Busters. The 30 total participants (15 in the treatment group and
15 in the control group) were middle school teachers who taught at a public school in a
school district in the southeastern United States. Throughout the school year, participants
in the treatment group attended three staff development training workshops on how to
implement Bully Busters’ teachings in their classrooms. After each psychoeducational
workshop, treatment group participants were instructed to share with their students what
they learned by facilitating various classroom activities that incorporated knowledge from
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the workshops. Participants in the control group did not attend any psychoeducational
workshops. Both the control and treatment group participants filled out pre- and-postassessments. The researchers examined the pre- and post-assessments and found that
Bully Busters effectively facilitated teacher’s acquisition of effective skills, techniques,
interventions, and prevention strategies for identifying and appropriately confronting
bullying and victimization witnessed in the classroom. Newman-Carlson and Horne
(2004) added that that Bully Busters was an effective program that increased teachers'
teachers' personal self-efficacy and their self-efficacy related to working with bullies,
victims and bystanders, as well as reducing the amount of bullying in the classroom as
measured by teachers' disciplinary referrals.
Despite the effective results of multidisciplinary bullying prevention programs,
Vreeman and Carroll (2007) posit that there are significant barriers that may limit their
effectiveness in reducing bullying. These authors list the limitations as culturally
inappropriate school environments where these programs cannot efficiently effect
positive change; the lack of specific instructions in how to replicate these programs in
varied school settings has led to some unsuccessful outcomes; and specific school
environments (overcrowded population and lack of funding and resources) could
substantially impact effectiveness. In light of these potential limitations, Vreeman and
Carroll (2007) empirically proved that well-planned, multidisciplinary, anti-bullying
programs can significantly reduce bullying in schools.
Relevance of “Counseling ‘The Bully’”
School-age bullying is a serious threat to school environments and to students’
(bullies, victims, and even bystanders) emotional-social, cognitive, physical, and
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academic development. Despite the success of comprehensive, anti-bullying
interventions, the overall amount of bullying has been merely reduced, not eliminated.
Pervasive juvenile bullying still persists despite these well-intentioned bullying
prevention programs. This predicament demands the need for the implementation of the
workshop being developed for this project for educating school counselors on adopting
an alternative, applicable approach for directly counseling students suspected of bullying.
The first principle of the proposed workshop states that school counselors must be
knowledgeable of bullying characteristics, which include the applicable definition of
bullying (what bullying looks like), different types of bullying, personality traits of
bullies, lasting consequences of students involved in bullying, and social-cultural and
familial factors related to bullying. The second principle emphasizes the dangers and
pitfalls of mislabeling and stereotyping bullies, and calls for awareness and selfexamination of one’s own bias toward bullying situations. The third principle suggests
that PCT would be ideal to providing warmth, support, unconditional positive regard and
empathy to suspected bullies in the school setting, whom may be unconsciously craving
the aforementioned counseling responses. The fourth principle proposes that REBT
would be benefit students engaging in bullying behavior in school settings by offering a
time-sensitive, direct, and structured counseling approach to help students replace
irrational beliefs and cognitions with healthy, prosocial perceptions of themselves, their
world, and those around them. If these four principles are integrated together with
intention, meaning and purpose, along with being able to revise treatment based on
individual differences and needs, then school counselors, and suspected bullies, can profit
from the educational framework offered by this workshop.

29

Conclusion
In order for school counselors to provide effective counseling services to middle
school students suspected of bullying, they must adopt compatible elements of the four
core principles of the proposed workshop into their personal counseling philosophy and
style. In the next chapter, I will describe how the project was developed, the intended
audience, the personal qualifications for workshop facilitators, how the workshop’s
influence will be evaluated, and the related materials and equipment necessary for the
workshop to run efficiently and effectively.
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CHAPTER 3: PROJECT AUDIENCE AND IMPLEMENTATION FACTORS
Introduction
“Counseling ‘The Bully’” is a two-day, psychoeducational workshop that
provides a guiding framework to middle school counselors on how to effectively counsel
students suspected of bullying. The workshop is meant to be a supplemental, alternative
strategy for school counselors to utilize alongside multidisciplinary, bullying prevention
programs already implemented at most middle schools. Also, the workshop will not
negate or nullify any consequences that the accused students must undergo according to
schools’ disciplinary standards and policies. Rather, the workshop is designed to give
school counselors the tools and resources to provide an alternative, supportive, nonjudgmental form of counseling to students suspected of bullying. In this chapter, I will
provide further details concerning how this project was created and the relevant logistics
concerning how it can effectively run in middle schools.
Development of Project
I developed this project through my experiences at my fieldwork site and my
current job as a Teacher’s Aide at an elementary school. As I reflected on my counseling
approach toward students that engaged in bullying or aggressive behaviors toward their
peers, I noticed several things. I realized that my attitude was slightly judgmental and
stern, and my questions were very leading and closed-ended. I concluded that I allowed
my biases against these students to interfere with providing fair, impartial counseling to
them. It was as if my biases informed my actions: “If he/she did a bad thing, then he/she
is a bad kid.” This logic is not necessarily true, but I believe that I am not the only one
who subconsciously believes this when attempting to help students accused or suspected
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of bullying others. These students are also suffering for reasons not easily seen on the
surface, and I believe they deserve quality, non-judgmental assistance from their school
counselors.
I then connected my biases against these students with one of the fundamental
pillars of Multicultural Counseling Competencies (MCC), which decrees that school
counselors must be aware of their own biases toward other ethnicities, cultures, religions,
etc. (Sue, Arrendando, & McDavis, 1992). I believe this principle transcends purely
multi-cultural situations and can be applied to treating students engaging in bullying
because biases against these students can be just as harmful when school counselors
remain ignorant of them. I further studied the MCC approach, and discovered another
relevant and crucial principle, one that proclaims that school counselors must be
respectful and be knowledgeable of the various factors related to the their students’
cultures, ethnicities, religious affiliations, etc. (Sue et al., 1992). This principle can be
applied to counseling intervention with bullies as I feel it is important for school
counselors to be knowledgeable of the exact definitions of bullying, as well as
motivations, personal consequences, social-emotional consequences and factors
associated with bullying. School counselors must be knowledgeable of these bullyingrelated issues so they can provide well-informed, comprehensive, and relevant means of
counseling interventions to the bullying population.
I believe that both of these new principles, being aware of your biases toward
“bullies” and being knowledgeable of critical bullying information are invaluable for
effectively treating bullies. My introspection and reflection of my fieldwork and work
experiences helped inform the creation of the proposed workshop’s first two principles.
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The latter two principles, that combine using applicable components of PCT and REBT,
stem from my curiosity into how school counselors can better assist and support students
suspected of bullying. I believe that Roger’s (1951) compassionate, empathetic, and nonjudgmental framework of PCT is essential to treating students accused of bullying. These
persistent bullies are accustomed to being punished, disciplined, and judged by their
peers, teachers, and school officials. They might have engaged in harmful, hurtful
behaviors, but they deserve to have their feelings respected, validated and supported
nonetheless. On the other hand, I feel the more direct and confrontational standpoint of
REBT can effectively serve students engaging in bullying. Under the REBT framework,
school counselors can kindly challenge and have these students examine their own faulty
perceptions and beliefs in relation to their problematic behavior. While PCT principles
can allow for the development of genuine and nurturing school counselor-student
relationships, REBT techniques can aid middle school bullies in replacing their irrational
thinking and harmful behaviors with healthy, prosocial ways of communicating with their
peers.
I believe that all four principles are necessary to improving the mental health and
well-being of students engaging in problematic, bullying behaviors.
Intended Audience
The intended audience for “Counseling “The Bully’” is school counselors at the
middle school level. Since they are usually the initial and primary school professionals
who will engage therapeutically with students accused of bullying, this workshop targets
them specifically. This workshop is also meant to be utilized in middle schools that
already have anti-bullying preventative programs in place. All middle schools and
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middle school counselors can benefit from the adaptive and complimentary framework
that encompasses this workshop.
Personal Qualifications
Workshop facilitators must be experienced middle school counselors, who hold a
Pupil Services Credential (PPS) and a master’s degree in counseling. They must have
experience working with bullies, as well as utilizing PCT, REBT, and even MCC. The
workshop facilitators must also be able illustrate personal examples and model how to
constructively analyze one’s own biases toward middle school bullies. They must have
the ability to facilitate group discussions and be able to link and connect ideas and
opinions from group members. In order to lead this workshop, facilitators must have
experience working under the workshop’s guiding framework while also possessing
strong leadership and public speaking skills. This workshop would not be appropriate for
a graduate student to facilitate because it requires substantial personal experience in
working with and counseling students engaging in bullying behaviors.
Environment and Equipment
The workshop can be conducted in a regular-size conference room. A circular or
rectangular conference table would be ideal for allowing free-flowing dialogue and group
expressions to occur during specific activities. A projector or smartboard would be
necessary to project the PowerPoint presentation. Supplemental worksheets, brochures,
pamphlets, etc. will be provided for attending members by the workshop facilitator. The
conference room must be reserved for approximately five hours on two different days,
which accounts for approximately 2.5 hours on each day.
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Formal Evaluation
I sent the “Counseling ‘The Bully’” PowerPoint Presentation electronically to
school counselors at local middle schools. The PowerPoint Presentation consisted of the
entire workshop presentation that would ideally be presented to middle school
counselors. The email of the PowerPoint Presentation was accompanied by a brief
introduction and description of the project, as well as a short, quantitative survey. The
questions on the survey related to how understandable, accessible, helpful, and how
realistically possible it is to implement this program in a middle school setting. The
questions were framed as affirmative statements. The responses were based on a rating
scale ranging from one through four: A score of 1 means “Strongly Disagree;” a score of
2 means “Disagree;” a score of 3 means “Agree,” and a score of 4 means “Strongly
Agree.” The survey also provided an “Additional Comments” section. This allowed
evaluators of the proposed workshop to write down further comments and suggestions
aimed at improving upon the program. After each school counselor at the chosen middle
school reviewed the proposed project, they filled out the survey, and returned the results
to me through email.
Project Outline
DAY 1

1. Introduce the need, purpose, and intended goals/outcomes of workshop
2. Outline briefly our Principles
3. Important Disclaimers about the Workshop
4. Open-Floor-type discussion of members’ experiences with counseling bullies
individually (their challenges, successes, barriers, and insights).
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5. Setting a Personal Goal
a. Members’ goals could include learning a new skill or improving upon a
previous, related skill
b. Must write down goal (option to share out loud)
6. Principle #1: Knowledge of and be Able to Identify Bullying Characteristics
a. Brief preview of sub-topics to be covered
b. Discussion of sub-topics
c. Address why this principle is significant/relevant?
7. Principle #2: Awareness of Personal Bias toward “Bullies”
a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Address why this principle is significant/relevant?
8. Day One Conclusion
a. Give opportunity for members ask questions on material covered in day
one and on what to expect?
b. Brief reflection
Day 2

9. “Welcome Back” Introduction
10. Principle #3: Person-Centered Therapy (PCT)
a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Role-playing activity
d. Address why this principle is significant/relevant?
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11. Principle #4: Rational Emotive Behavior Therapy (REBT)
a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Role-playing activity
d. Address why this principle is significant/relevant?
12. Summary of Four Core Principles
13. Conclusion
a. Summarize how four core principles address the need and can fulfill the
intended purpose of the workshop
b. Emphasize that this workshop should be used as an adaptable guideline
14. Post-Survey
a. Invite members to reflect on and share if they reached the goal their
personal goal that they set for this workshop
b. Have members fill out brief Post-Survey (5-6 open-ended, qualitative
questions)
c. Invite members to share concluding thoughts/reflections
15. “School Counselors can make a World of Difference” Reminder
16. References
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CHAPTER 4: CONCLUSION
Project Summary
The proposed psychoeducational workshop is intended to provide participating
school counselors with a comprehensive framework for counseling middle school
students engaging in bullying behaviors. The underlying counseling framework of the
project is based on four core principles that school counselors must follow when
counseling bullies. Under the guidance of the proposed project, school counselors must 1)
Incorporate background knowledge of bullies, bullying types, motivations for bullying,
family and environmental factors influencing bullies, and adverse consequences of
bullying when searching for defining symptoms of bullying in students; 2) Be aware of
their own biases and stereotypic behaviors against bullies and engage in appropriate
introspection to minimize detrimental biases; 3) Counsel under the supportive,
empathetic counseling framework of PCT; and 4) Utilize appropriate REBT techniques
and counseling interventions. The ideal goal of the workshop is for school counselors to
learn a new counseling framework that they can apply to students suspected of bullying.
Despite their maladaptive and often-times harmful behavior, it is essential for these
students’ growth and development that they have their feelings respected, understood,
and validated without judgment or discrimination from their school counselors.
The proposed workshop will be administered to participating school counselors
on two different days in successive weeks. Each session will take approximately two
hours, and will be located in a conference room or regular classroom. The workshop
itself will center on a comprehensive PowerPoint Presentation that explains through
research why each core principle is essential for counseling bullies, and ways the core
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principles can be incorporated when counseling bullies. There will also be an array of
role-playing activities, as well as opportunities for group discussions, sharing of previous
experiences, and reflections. Participating members will also answer a short survey at the
beginning of the workshop, in which they will share any concerns they have on the topic,
as well as personal goals they wish to set for themselves during the course of the
workshop. A post, qualitative survey will conclude the workshop; members will address
what they learned, what they liked/disliked, and whether they achieved the goal that they
had set for themselves.
Formative Evaluation Summary
I reviewed the completed evaluative project surveys from the three school
counselors at local middle schools, and I found general consensus among several areas in
their feedback. For one, all three school counselors felt “Counseling ‘The Bully’” was an
informative, relevant, and helpful training that many school counselors, as well as
students engaging in bullying behaviors, could benefit from. The reviewers of the
proposed workshop also conveyed that “Counseling ‘The Bully’s” purpose and intended
outcome was consistently and clearly stated throughout the PowerPoint Presentation. On
the other hand, all three school counselors expressed ambivalence about the logistical
reality of implementing the proposed workshop in schools. More specifically, they called
attention to the difficulty in finding allotted periods of time to adequately train and
implement the program. One school counselor wrote, “The reality is that as school
counselors, we are involved in mandated district trainings and all other day to day
responsibilities that it is often difficult to squeeze in one more training for another
program.” Even though this particular feedback is aimed more at the implementation and
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training logistics as opposed to the proposed workshop itself, the program facilitator must
reconsider how to implement this program in ways that can accommodate school
counselors’ demanding schedules.
Recommendations for Implementation
The program facilitator must be aware and conscious of a number of things upon
implementing the workshop in middle schools. First and foremost, they must have
extensive knowledge and grasp of the material. This includes having both personal
experience in counseling bullies under the program’s counseling framework and up-todate knowledge of the research pertaining to the topics and information that will be
showcased in the presentation. The program facilitator must also be prepared
professionally before administering the workshop, which includes several logistical
issues. The program facilitator must collaborate with school administration and school
counselors to find appropriate times to hold the workshop (2 hours for two sessions on
two different days.) Once the days are chosen and cleared by the school’s administrative
officials, the program facilitator must secure a classroom or conference room on the
chosen dates. He/she must then ensure that the chosen room is technologically capable of
showing a PowerPoint Presentation. There should be no technological setbacks during the
presentation that occurred due to the lack of preparation.
When administering the workshop, the facilitator should also be aware of their
intended audience. Most likely, participating members will be experienced school
counselors who may not take kindly to information being delivered to them as if they
were amateurs in their profession. Since much of the information and concepts in the
presentation might seem new or foreign to the members, it is important to not offend
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participants by placing pressure or a sense of urgency on them to immediately change
their counseling approach. The program facilitator must be mindful and respect the
experience and wisdom of the workshop’s members. One strategy that will accomplish
this is to consistently invite participating members to share their experiences and insights
on particular topics, as opposed to merely lecturing them on which are the right or wrong
ways to treat bullies. In relation, the program facilitator must present the information in a
manner that offers it as a guiding framework to members, in which they can choose
agreeable factors to adopt into their personal counseling styles. If the program facilitator
exhibits an open-minded attitude, then participating members might be more receptive to
incorporating selected facets of the workshop presentation. Overall, the school counselors
must be mindful of their intended audience and provide ample opportunity for sharing,
possible disagreement, reflection, and questions.
Recommendations for Future Research
There is an abundance of research pertaining to the first core principle of the
proposed project: Background characteristics and factors relating to bullies. However,
there is not as much empirical or analytical research concerning the other three principles.
I would recommend that future research center on how school counselors can effectively
engage in introspection to diminish their biases and stereotypes toward “bullies” (the
project’s second principle). School counselors must understand that mislabeling and
discriminating against students suspected of bullying by allowing one’s bias to influence
their counseling style can be very detrimental and harmful to these students’ self-esteems
and self-concepts (McAdams & Schmidt, 2007). In addition, they must scrutinize their
beliefs and values in order to understand the root to where their harmful biases toward
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“bullies” stem. There is ample opportunity for further research on the issue of examining
one’s biases toward bullies, and the hoped outcome of this intervention is in treating
students engaging in bullying behaviors.
Future research should also focus on empirically proven-effective counseling
approaches for treating students engaging in bullying behaviors. There is available
research on how REBT and PCT can be utilized to help bullies replace their maladaptive
thinking, emotions, and behaviors with healthy, prosocial behaviors, but the research is
minimal. More research could empirically test how these two therapeutic foundations are
indeed helpful in treating bullies across a wider range of circumstances than previous.
This would ensure validity. In addition, other therapeutic approaches can be empirically
tested against REBT and PCT as valid sources of counseling treatments for bullies. This
will help paint a more comprehensive and complete picture of the intricate extent of the
differences, similarities, and the overall effectiveness that various theoretical, therapeutic
approaches, including REBT and PCT, have on treating bullies. Overall, more research
needs to be conducted and gathered on relevant information pertaining to the latter three
principles of this project.
Additional Recommendations
It is significant to note that students who engage in bullying behaviors must
experience appropriate disciplinary consequences as mandated by their schools’ policies.
This workshop does not aim to nullify their offenses or pardon them from the damage
they may have caused to the victims of their actions. Rather, this proposed workshop
offers an alternative counseling solution that ensures these students receive fair, unbiased
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counseling interventions based upon a nonjudgmental attitude (PCT principles) and
caring confrontations (REBT techniques) from the school counselor.
Another significant note is that the proposed project does not intend to replace
current, effective bullying-prevention programs in schools. As found by Vreeman and
Caroll (2007), multi-disciplinary, school-wide interventions, such as Bully Busters, were
largely effective in reducing the amount of bullying in middle schools. The ultimate
target of the workshop is the students who engaged in bullying behaviors multiple times.
These students seemed to ignore the lessons and protective strategies outlined by their
schools’ bullying-prevention programs. The proposed workshop’s aim is for school
counselors to utilize its counseling-bullies-framework to work with and alongside
whichever comprehensive, bullying-prevention programs their respective schools have in
place.
Conclusion
The overall goal of this project is to reduce bullying in schools. The reasoning
stems from this hypothesis: If students who engaged in bullying behaviors receive
counseling treatment based upon the four core principles of “Counseling ‘The Bully’”,
then those targeted students will develop a healthier, positive, and prosocial view of
themselves and others around them, and therefore cease from bullying others. In other
words, the students who engaged in bullying behaviors, having received counseling
interventions outlined in the proposed workshop, will not fall back into the pattern of
bullying their peers. This result should help to reduce the overall amount of bullying in
schools.
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APPENDIX A: THE PROJECT
Facilitator’s Guide
“Counseling ‘The Bully’” is a two-day, psychoeducational workshop that teaches
middle school counselors a guiding framework on how to effectively counsel students
suspected of bullying. The workshop is meant to be a supplemental, alternative strategy
for school counselors to utilize alongside multidisciplinary, bullying prevention programs
already implemented at most middle schools. Also, the workshop will not negate or
nullify any consequences that the accused students must undergo according to schools’
disciplinary standards and policies. Rather, the workshop is designed to give school
counselors the tools and resources to provide an alternative, supportive, non-judgmental
form of counseling to students suspected of bullying.
This workshop will be based on four guiding, interrelated principles. The first
principle is that school counselors must have extensive knowledge of and be able to
recognize and appropriately assess motivations, reasons (personal and environmental),
characteristics, social-emotional problems and costs, for bullies and bully-victims.
Namely, school counselors must be able to recognize and identify bullying behaviors
when they are present in students, which will lead to more accurate intervention
strategies. The second principle is for school counselors to be aware of their own biases
when labeling bullies and bully-victims as “bad kids.” If school counselors hold biases
toward the target population, they must engage in self-examination of why they hold such
biases in order to be non-judgmental and non-blaming when counseling these students.
The third principle involves adopting the core conditions of Person-Centered
Therapy (PCT) when administering counseling. More specifically, school counselors
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must be empathetic toward students engaging in bullying behaviors, and support them
with unconditional positive regard. The intention behind this principle is for school
counselors to provide a safe, supportive, and non-judgmental counseling environment,
which will allow for positive, meaningful and constructive relationship to grow between
counselor and student. The fourth principle of this workshop is for school counselors to
employ Rational Emotive Behavioral Therapeutic (REBT) techniques to help students
suspected of bullying directly confront their faulty thinking processes. Possible,
interchangeable techniques include the ABC(DE) model, disputing irrational beliefs,
rational emotive imagery, role playing, self-management strategies, etc. (Ellis, 1962). The
purpose for implementing the fourth principle of REBT techniques is to allow for
students engaging in bullying behaviors to critically examine their irrational, interrelated
beliefs, feelings and behaviors and to replace them with positive, prosocial attitudes,
feelings, and behaviors.
The proposed workshop addresses the following questions: How can school
counselors contribute to making middle school campuses safe from bulling incidents?
How can they help bullies and bully-victims? By adopting compatible lessons and
principles of this workshop, school counselors are better prepared to engage in individual
counseling with students suspected of bullying. School counselors can truly make a
difference in improving the overall safety and well-being of all students at their middle
schools. In addition, school counselors can help bullies and bully-victims become
thriving, active members in their school experiences.
Development of Project. I developed this project through my experiences at my
fieldwork site and my current job as a Teacher’s Aide at an elementary school. As I
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reflected on my counseling approach toward students that engaged in bullying or
aggressive behaviors toward their peers, I noticed several things. I realized that my
attitude was slightly judgmental and stern, and my questions were very leading and
closed-ended. I concluded that I allowed my biases against these students to interfere
with providing fair, impartial counseling to them. It was as if my biases informed my
actions: “If he/she did a bad thing, then he/she is a bad kid.” This logic is not necessarily
true, but I believe that I am not the only one who subconsciously believes this when
attempting to help students accused or suspected of bullying others. These students are
also suffering for reasons not easily seen on the surface, and I believe they deserve
quality, non-judgmental assistance from their school counselors.
I then connected my biases against these students with one of the fundamental
pillars of Multicultural Counseling Competencies (MCC), which decrees that school
counselors must be aware of their own biases toward other ethnicities, cultures, religions,
etc. (Sue, Arrendando, & McDavis, 1992). I believe this principle transcends purely
multi-cultural situations and can be applied to treating students engaging in bullying
because biases against these students can be just as harmful when school counselors
remain ignorant of them. I further studied the MCC approach, and discovered another
relevant and crucial principle, one that proclaims that school counselors must be
respectful and be knowledgeable of the various factors related to the their students’
cultures, ethnicities, religious affiliations, etc. (Sue et al., 1992). This principle can be
applied to counseling intervention with bullies as I feel it is important for school
counselors to be knowledgeable of the exact definitions of bullying, as well as
motivations, personal consequences, social-emotional consequences and factors
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associated with bullying. School counselors must be knowledgeable of these bullyingrelated issues so they can provide well-informed, comprehensive, and relevant means of
counseling interventions to the bullying population.
I believe that both of these new principles, being aware of your biases toward
“bullies” and being knowledgeable of critical bullying information are invaluable for
effectively treating bullies. My introspection and reflection of my fieldwork and work
experiences helped inform the creation of the proposed workshop’s first two principles.
The latter two principles, that combine using applicable components of PCT and REBT,
stem from my curiosity into how school counselors can better assist and support students
suspected of bullying. I believe that Roger’s (1951) compassionate, empathetic, and nonjudgmental framework of PCT is essential to treating students accused of bullying. These
persistent bullies are accustomed to being punished, disciplined, and judged by their
peers, teachers, and school officials. They might have engaged in harmful, hurtful
behaviors, but they deserve to have their feelings respected, validated and supported
nonetheless. On the other hand, I feel the more direct and confrontational standpoint of
REBT can effectively serve students engaging in bullying. Under the REBT framework,
school counselors can kindly challenge and have these students examine their own faulty
perceptions and beliefs in relation to their problematic behavior. While PCT principles
can allow for the development of genuine and nurturing school counselor-student
relationships, REBT techniques can aid middle school bullies in replacing their irrational
thinking and harmful behaviors with healthy, prosocial ways of communicating with their
peers.
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I believe that all four principles are necessary to improving the mental health and
well-being of students engaging in problematic, bullying behaviors.
Intended audience. The intended audience for “Counseling “The Bully’” is
school counselors at the middle school level. Since they are usually the initial and
primary school professionals that will engage therapeutically with students accused of
bullying, this workshop targets them specifically. This workshop is also meant to be
utilized in middle schools that already have anti-bullying preventative programs in place.
All middle schools and middle school counselors can benefit from the adaptive and
complimentary framework that encompasses this workshop.
Personal Qualifications. Workshop facilitators must be experienced middle
school counselors, who hold a Pupil Personnel Services Credential (PPS) and a master’s
degree in counseling. They must have experience working with bullies, as well as
utilizing PCT, REBT, and even MCC. The workshop facilitators must also be able
illustrate personal examples and model how to constructively analyze one’s own biases
toward middle school bullies. They must have the ability to facilitate group discussions
and be able to link and connect ideas and opinions from group members. In order to lead
this workshop, facilitators must have experience working under the workshop’s guiding
framework while also possessing strong leadership and public speaking skills. This
workshop would not be appropriate for a graduate student to facilitate because it requires
substantial personal experience in working with and counseling students engaging in
bullying behaviors.
Recommendations for implementation. The program facilitator must be aware
and conscious of a number of things upon implementing the workshop in middle schools.
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First and foremost, they must have extensive knowledge and grasp of the material. This
includes having both personal experience in counseling bullies under the program’s
counseling framework and up-to-date knowledge of the research pertaining to the topics
and information that will be showcased in the presentation. The program facilitator must
also be prepared professionally before administering the workshop, which includes
several logistical issues. The program facilitator must collaborate with school
administration and school counselors to find appropriate times to hold the workshop (2
hours for two sessions on two different days.) Once the days are chosen and cleared by
the school’s administrative officials, the program facilitator must secure a classroom or
conference room on the chosen dates. He/she must then ensure that the chosen room is
technologically capable of showing a PowerPoint Presentation. There should be no
technological setbacks during the presentation that occurred due to the lack of
preparation.
When administering the workshop, the facilitator should also be aware of their
intended audience. Most likely, participating members will be experienced school
counselors who may not take kindly to information being delivered to them as if they
were amateurs in their profession. Since much of the information and concepts in the
presentation might seem new or foreign to the members, it is important to not offend
participants by placing pressure or a sense of urgency on them to immediately change
their counseling approach. The program facilitator must be mindful and respect the
experience and wisdom of the workshop’s members. One strategy that will accomplish
this is to consistently invite participating members to share their experiences and insights
on particular topics, as opposed to merely lecturing them on which are the right or wrong
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ways to treat bullies. In relation, the program facilitator must present the information in a
manner that offers it as a guiding framework to members, in which they can choose
agreeable factors to adopt into their personal counseling styles. If the program facilitator
exhibits an open-minded attitude, then participating members might be more receptive to
incorporating selected facets of the workshop presentation. Overall, the school counselors
must be mindful of their intended audience and provide ample opportunity for sharing,
possible disagreement, reflection, and questions.
Project outline.
DAY 1

1. Introduce the need, purpose, and intended goals/outcomes of workshop
2. Outline and briefly our Principles
3. Important Disclaimers about the Workshop
4. Open-Floor-type discussion of members’ experiences with counseling bullies
individually (challenges, successes, insights, etc.)
5. Setting a Personal Goal
a. Members’ goals could include learning a new skill or improving upon a
previous, related skill
b. Must write down goal (option to share out loud)
6. Principle #1: Knowledge of and be Able to Identify Bullying Characteristics
a. Brief preview of sub-topics to be covered
b. Discussion of sub-topics
c. Address why this principle is significant/relevant?
7. Principle #2: Awareness of Personal Bias toward “Bullies”
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a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Address why this principle is significant/relevant?
8. Day One Conclusion
a. Give opportunity for members ask questions on material covered in day
one and on what to expect?
b. Brief reflection
Day 2

9. “Welcome Back” Introduction
10. Principle #3: Person-Centered Therapy (PCT)
a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Role-playing activity
d. Address why this principle is significant/relevant?
11. Principle #4: Rational Emotive Behavior Therapy (REBT)
a. Brief overview of sub-topics to be covered
b. Discussion of sub-topics
c. Role-playing activity
d. Address why this principle is significant/relevant?
12. Summary of Four Core Principles
13. Conclusion
a. Summarize how four core principles address the need and can fulfill the
intended purpose of the workshop
b. Emphasize that this workshop should be used as an adaptable guideline
54

14. Post-Survey
a. Invite members to reflect on and share if they reached the goal their
personal goal that they set for this workshop
b. Have members fill out brief Post-Survey (5-6 open-ended, qualitative
questions)
c. Invite members to share concluding thoughts/reflections
15. “School Counselors can make a World of Difference” Reminder
16. References
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Facilitator Key to PowerPoint Presentation “Talking Points”
•

INT = Introduce with …

•

ED = Extended or elaborated details on specific points of information

•

DQ = Discussion Question

•

ST = Study Details

•

GAI = Group Activity Instructions

•

CON = Conclude with …
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Project PowerPoint Presentation

•

Brief introduction of self (experience, credentials, and why you are here?)
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Day One

•

CON = Bullying negatively impacts the bully themselves, the victim, and their
surround peers.
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•

CON = These are basic facts about how serious bullying is.
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•

SD: Vreeman and Caroll (2007) assert that it is important to institute bullying
prevention programs into their schools. They conducted a systematic overview
study of available bullying prevention interventions.
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•

ED = School counselors then treat suspected bullies under the guiding framework
of this workshop. Ideally, the treated students will replace their unhealthy,
bullying behaviors with positive, healthy interpersonal behaviors. Hence, these
students will cease their bullying behaviors, which helps cause an overall
reduction in bullying. And the end result is a safer campus for all students!
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1) ED = Knowledge and Awareness of Bullying characteristics and dynamics will help SC’s conduct
a more comprehensive and informative assessment of bullies during counseling.
2) ED = According to Multicultural Counseling Competencies (MCC), personal biases, such as
gender or racial bias, can sometimes negatively influence the treatment of certain clients (Sue et
al., 1992). This core perspective can be transferred to school counselors being aware of their own
biases toward “Bullies” or the “Bad/problem Student”. School counselors must engage in
introspection to understand where damaging biases come from, and work towards minimizing
personal bias for the future benefit of students suspected of bullying.
3) ED =PCT emphasizes active listening, empathy, and unconditional positive regard. These
cornerstone principles of therapy can be effective in reducing bullying behaviors during counselor
by allowing positive, meaningful connections (based on mutual trust and acceptance) between
school-counselor and student to occur (Rogers, 1951).
4) ED = REBT principles and techniques include caring confrontation the ABC(DE) model,
disputing irrational beliefs, rational emotive imagery, role playing, self-management strategies,
etc. The purpose for implementing the fourth principle of REBT techniques is to allow for
students engaging in bullying behaviors to critically examine their irrational, interrelated beliefs,
feelings and behaviors and to replace them with positive, prosocial attitudes, feelings, and
behaviors. (Ellis, 1962)
•

CON = Together, these four interrelated principles form the backbone of “Counseling ‘The
Bully.’”
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•

Personal policies ED = This program is designed to be an additional counseling
solution to ensure suspected bullies receive fair, unbiased, and nonjudgmental
counseling services from their school counselor. Students will still face
disciplinary consequences, but this should not be the only response from schools
toward suspected bullies.

•

Interventions ED =Target students are those who have engaged in bullying acts
multiple times, as well as first-time offenders, since they have repeatedly ignored
the lessons and preventative strategies outlined by their schools’ anti-bullying
programs.
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•

Additional DQ’s = What questions/issues/challenges did you have? What
strategies or interventions worked? What did not work? Any regrets? Any
questions you have now?
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•

CON = Have members share their personal goals aloud if they chose to (optional)

•

Have them keep their goal in someplace where they could return to this goal at the
end of the workshop.
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•

CON = Emphasize definitive features of “Bullying”: Aggressive act; Intent to
harm; Repeated acts; Perceived power differential (i.e. The victim being
perceived as weaker or beneath the bully)
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•

DQ = Does anyone have any examples of or experience dealing with students
who fall into the category of “bully-victims”?
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•

Physical ED = pushing, breaking someone’s things, hair pulling, hitting, stealing,
tripping, etc. (direct aggression)

•

Social ED = Telling other kids not to be friends with someone, excluding others,
spreading rumors, etc. (indirect or relational aggression)

•

Verbal ED = Teasing, threats, hurtful comments, name-calling, etc. (direct
aggression)

•

Cyber ED = Mean texts, rude comments on Facebook, prank phone calls, etc.
(indirect or relational aggression on internet or on phones) Cyber-bulling is
becoming more and more common. School counselors should know their schools’
policies on cyber-bullying protocol.
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•

INT = Both individual/personality traits and goals and family/environmental
factors “combined” influence bullies’ behaviors.
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•

Proactively aggressive ED = Acts of aggression are pre-planned and purposeful;
not reactive or retaliatory aggression

•

Efficacy beliefs ED = Belief in one’s capability to successfully carry out bullying
behavior

•

Outcome expectations ED = Views bullying as an effective means to achieve
goals of social admiration and respect from others

•

Little empathy = Displays little remorse or empathy for their victims

•

CON = Select victims who they perceive as a lower status then themselves; also
see victims as physically weak and have lack of supportive friends
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•

ED = Learn to behave aggressively by observing parental aggression and conflict
during childhood years

•

ED = Once bullies are older, they will themselves use aggression to achieve selffulfilling goals

•

Various parent-child difficulties ED = Can range from: Lack of discipline to too
much discipline; even harsh physical punishments (possibly physical abuse);
Parents could also be cold, distant; the family is disengaged and isolated from
community life/resources; parents act positively toward aggression and do not
reward positive, prosocial behaviors

•

Low SES ED: Parents are stressed out and/or in crisis; this will cause greater
emotional strain on children (Oliver & And, 1994)
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•

INT = The low self-esteem translating to compensatory aggression hypothesis has
not been proven. Very little empirical evidence that supports this hypothesis
exists.

•

CON = As an example: Social Bullies have high social intelligence and social
flexibility skills that enables them to use adaptive, indirect aggression (StuartCassel et al., 2013)
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•

O’Brennan, Bradshaw, and Sawyer (2009) SD: The researchers analyzed the
association between frequent engagement with bullying behaviors and factors of
aggressive impulsivity, attitudes toward aggressive retaliation, internalizing
symptoms, peer relations, and perceptions of social climate. They had collected
their data from approximately 24,000 elementary, middle, and high-school
students.

•

Bully-Victims ED = When provoked by their peers, and/or were reported by their
teachers as displaying hyperactive and destructive behaviors in the classroom

•

CON = Both are at risk for poor academic and behavioral problems
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•

Smokowski & Kopasz, (2005) SD = No empirical study was done by the
researchers; was an overview of current data schools across the nation.
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•

Additional DQ’s: Particularly any issues that would benefit school counselors to
be mindful of when they counsel students suspected of bullying?
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•

CON = School counselors must treat each student differently based upon a caseby-case basis. Their counseling style and ensuing interventions should
accommodate the particular bullying behavior characteristics and underlying
dynamics that have been revealed by the suspected bully.

•

“Before we move on, any questions about Principle #1?”
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•

Picture ED = These are common stereotypes that many peers attribute to
“Bullies.” We will soon discuss how damaging and harmful it can be for
suspected bullies’ self-esteem when they internalize these stereotypes that are
consistently thrust upon them.
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•

CON = Instead, the tell-tale signs of Principle #1 should be used as a guideline to
comprehensively assessing each student’s unique context, history, and behavior.

•

For example, not every student engaging in bullying behavior comes from a lower
SES or has a hostile parental relationship. School counselors should not assume
these characteristics are true for all bullying students. School counselors should
rather be aware and mindful that it is “likely” for them to be true.
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•

Bullying Behaviors ED = Also more likely to engage in truancy, theft, fighting,
and vandalism.

•

CON = Will psychologically define and confine themselves to being a “bully.” It
is similar to if a student, a “victim” in this case, is constantly being called and
treated as if they are “weak, stupid, and defenseless,” they may start outwardly
displaying these characteristics. For bullies, on the other hand, their selfcategorization is not linked to lower self-esteem, but rather, will persist in
engaging in bullying tactics, as well as problematic behaviors, as a means to
achieve their personal goal.

•

DQ: Have you seen any damaging or detrimental effects on students when they
are labeled or consistently viewed by their fellow peers and educators as a
“bully”?
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•

MCC ED = School counselors could treat students differently based upon
unresolved biases toward certain cultural differences.

•

Deep-rooted biases against “Bullies” ED = For example, one might view these
students as “Bad kids” or having a “bad attitude”, then this internal bias will have
them treat these students as “bad kids. ” This leaves little opportunity for a
positive, meaningful growth and change to transpire in the student because the
student-school counselor relationship is not based on genuine authenticity or
mutual trust (Rogers, 1951).
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•

GAI = “Please write down, in any way that you choose to, your responses to the
following questions.”

•

After a few minutes into the activity, ask: “Are there any connections between
your responses for #1 and #2?”

•

After ample time for members to write down a response, invite them to share
what they wrote? (Optional)

•

Facilitate meaningful discussion on how normal it is to hold these types of biases,
but must also reinforce the dangers and pitfalls of such biases.
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•

McAdams and Schmidt (2007) ED: The goal here is to avoid mislabeling and
judging students so that they don’t feel the entire world is against them or
stereotypes them as bullies. We want to protect the well-being of all students,
including bullies. We can do this be scrutinizing and being aware of our biases
toward bullying students so as not to let our biases unfairly influence our
counseling interventions toward them

•

CON = Not all bullies fall under the defining features outline in Principle #1.
School Counselors must consider individual and cultural differences.

•

“Before we conclude for today, any further questions about Principle #2?”
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•

DQ: Invite members to reflect briefly on today’s subject matter (facilitate
discussion for several minutes).
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Day two

•

Welcome back re-introductions. Briefly mention the purpose and intended
outcomes of the program. Briefly mention/summarize Principles #1 and #2.

•

Mention that today, we will cover Principles #3 and #4.
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•

Active Listening ED = Full attention to how verbal and non-verbal cures of client reveal
their inner subjective world/experiences.

•

Empathy ED = Ability to understand another person’s subjective world without
judgment. This allows the client’s feelings to be supported and shared by the therapist
without the therapist becoming too emotionally involved.

•

Unconditional Positive Regard ED = Therapist accepts the client’s experiences, whether
positive or negative, without any conditions or judgments. This allows the client to share
feelings and experiences without the fear of being judged or condemned for their actions.

•

Genuineness to help ED = Therapist has authentic curiosity in the client’s life and
genuinely wants to help them.

•

Building trusting, supportive counseling relationship ED = Rogers emphasized building
positive and constructive counseling relationship that is based on mutual trust and respect
between therapist and client (Rogers, 1951).
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•

CON = These conditions may seem contradictory to the non-directive, counseling
relationship approach, PCT, but ….
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•

CON = PCT is an applicable approach to counseling bullies in a time-sensitive
school environment because of its capacity to focus on high counselor activity,
specific goals, clear and identifiable focus, and a time limit
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•

SD: Alabi and Lami (2015) conducted a qualitative study that sought to determine
if there was a significant difference between bullying behavior among students
exposed to both REBT and PCT treatment. They also sought to discover if REBT
and PCT treatment were more effective in reducing bullying behavior in
participants than the controlled group. The participants from the middle schools
were selected based upon their scores on a “Bullying Identification
Questionnaire.” The researchers used stratified random sampling to select three
middle schools in Ilorin, Nigeria. Students were split up randomly into three
groups that they would receive specified treatment: 1) REBT, 2) PCT, and 3) The
Control Group, whose participants were given lectures on factors that negatively
impact the environment and ways to save our plane from environmental
degradation.
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•

These Specific techniques (active listening, etc.) ED = allowed suspected bullies
to feel supported, respected and understood, rather than punished, condemned or
stereotyped, which allows them the capacity to open themselves up to feelings
and new ways of experiencing.

•

DQ’s: “In your past experiences counseling bullies, have you utilized PCT?”
o “If no, why not?”
o “If so, did it work? Why or why not?”
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•

GAI: Split members up into pairs (If there is an odd number, then the facilitator can act as
a partner)

•

Then randomly assign somebody to “School Counselor” and another to “The Bully”

•

Explain characters to them from PowerPoint slides.

•

Give them 10 minutes to interact
o

In first trial, listen in and provide positive, specific feedback when necessary and
appropriate. Pay attention to the practice of PCT’s core conditions

•

Stop after 10 minutes. Ask members about experience: Thoughts? Challenges?
Successes? How did that feel? (Feedback should be specific and constructive)

•

Then have the pair switch roles. Allow another 10 minutes for this trial.
o

Again, listen in and provide positive feedback when necessary and appropriate.
Pay attention to the practice of PCT’s core

•

conditions.

Stop after 10 minutes. Ask similar questions as to the first round. (Discussion should feel
different as the second School Counselor should ideally have absorbed feedback that
came after first round and then adjusted their counseling style to accommodate for
constructive feedback).

•

Conclude by inviting members to share if they learned anything, even if it’s small and
brief, from the exercise.
o

Also have them share what it was like when they acted as “The Bully.”
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•

Opportunity to be … Supported ED = This transference resembles a form of
“love” they may be searching for (Acceptance, validation, respect, and
reassurance that they are not a terrible person, that they are worthy of being
loved)

•

CON = Once core conditions of PCT have been met, more concrete therapeutic
interventions can begin

•

DQ = “Before we move on, any further questions about utilizing PCT when
counseling bullies?”
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•

REBT Techniques ED = Help clients critically examine and eventually alter
beliefs, emotions, and actions.

•

CON = This style of therapy is more direct and goal-oriented in nature
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•

Inherent Focus ED = REBT techniques aim to equip youth with the vast array of
social and emotional capabilities that are essential for academic success,
emotional well-being and positive relationships.
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•

Bullies victimize others ED = Includes making unrealistic expectations and
demands of the world and others, exaggerating the unpleasantness of things that
the individual dislikes and thus accepting that one cannot tolerate this perceived
disinterest; and condemning the world, one’s peers, and one’s self
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•

SD (Naswe et al., 2008) = In Saghez, Iran, the researchers used classified random
sampling to select 205 third grade math students who exhibited a range of symptoms
resembling aggression, depression, and anxiety. After further diagnosis from an SLC-90R test, 90 subjects were then randomly assigned to three groups (30 subjects to each
group). In addition, 30 relatively healthy students were randomly selected and assigned
for the control group. In order to reach a result, the researchers administered pre-and-post
SLC-90-R test to participants before and after the therapeutic interventions. They sought
to determine which therapeutic approach, PCT and REBT were more effective in
reducing school-age children’s behaviors involved in the social-emotional domains of
anxiety, aggression, and depression. They then evaluated the data using “Descriptive
statistics methods of means and standard deviations (SD) and inferential statistics
methods of MANOVA, ANOVA and [the] Tuky-test …” (Naswe et al., 2008).
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•

CON = These narrowed down results are specifically related to reducing aggression in
adolescents, not necessarily bullying behaviors of middle schools. But since proactive
aggression, is a predominant characteristic of middle school bullies, this study’s specific
findings is still relevant to utilizing REBT to help reducing bullying-type behaviors.

•

DQ’s = In your past experiences counseling bullies, have you utilized REBT?
o

If no, why not?

o

If so, did it work? Why or why not?
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•

GAI = Split members up into pairs (If there is an odd number, then the facilitator can act
as a partner)

•

Then randomly assign somebody to “School Counselor” and another to “The Bully”

•

Explain characters to them on the slide

•

Give them 10 minutes to interact.
o

In first trial, listen in and provide positive, constructive feedback when necessary
and appropriate. Pay attention to the use of REBT techniques.

•

Stop after 10 minutes. Ask members about experience: Thoughts? Challenges?
Successes? How did that feel? (Feedback should be specific and constructive)

•

Then have the pair switch roles. Allow another 10 minutes for them to interact.
o

Again, listen in when appropriate and provide positive feedback when necessary
and appropriate. Pay attention to the use of REBT techniques.

•

Stop after 10 minutes.

•

Ask similar questions as to the first round. Discussion should feel different as the second
School Counselor should ideally have absorbed feedback that came after first round and
then adjusted their counseling style to accommodate for constructive feedback.

•

Conclude by inviting members to share if they learned anything about using REBT to
reduce bullying, even if it’s small and brief, from the exercise.
o

Have them share what it was like to act as “The Bully?
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•

DQ: “Before we move on, are there any further questions about Principle #4?”
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•

#1) ED = School counselors must be knowledgeable of bullying characteristics, which
include the applicable definition of bullying (what bullying looks like), different types of
bullying, personality traits of bullies, lasting consequences of students involved in
bullying, and social-cultural and familial factors related to bullying.

•

#2) ED = Emphasizes the dangers and pitfalls of mislabeling and stereotyping bullies,
and calls for awareness and self-examination of one’s own bias toward bullying
situations.

•

#3) ED = Suggests that PCT would be ideal to providing warmth, support, unconditional
positive regard and empathy to suspected bullies in the school setting, whom may be
unconsciously craving the aforementioned counseling responses.

•

#4) ED = Proposes that REBT would be benefit students engaging in bullying behavior in
school settings by offering a time-sensitive, direct, and structured counseling approach to
help students replace irrational beliefs and cognitions with healthy, prosocial perceptions
of themselves, their world, and those around them.
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•

Between bullet points ED = Encourage members to engage in further research
(either from upcoming references or from new, research material) into the four
core principles, especially specific therapeutic interventions for REBT and PCT
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•

Thank participants for their active participation

•

Remind them how important and meaningful their careers are. School counselors
can have a positive impact on their students every single day

•

Be available for follow-up questions
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Counseling “The Bully” Post-Survey
1. What did you learn/find helpful?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

2. What did you like about the workshop?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

3. What did you not like about the workshop?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

4. Would you change anything about this workshop? If so, what?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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______________________________________________________________________________
______________________________________________________________________________

5. What other relevant topics would you want to learn about?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

6. Did this workshop help you?

YES

or NO

7. If YES, then why? If NO, then why not?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

8. Additional comments …
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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APPENDIX B: EVALUATIVE LETTER AND SURVEY
Cover Letter for Graduate Project Evaluation
March 6, 2016
Dear Participant:
My name is Evan Lichtman and I am a graduate student at California State University,
Northridge. I am a candidate for the Master of Science degree in Counseling in the Educational
Psychology and Counseling (EPC) Department. I am working on my graduate project under the
direction of my graduate project chair, Dr. Shyrea Minton. The purpose of project, “Counseling
‘The Bully’: A School Counseling Workshop on Effectively Counseling Middle School Bullies,” is to
educate middle school counselors on an additional, counseling framework for counseling
bullying individually. “Counseling ‘The Bully’” is a two-day, psychoeducational workshop that will
be facilitated by a middle school counselor who has experience with and is familiar with the
workshop’s specific subject matter. I am inviting you to participate in the evaluation of my
graduate project by completing the attached survey. Your feedback will be used to improve the
project. If you have any further questions or concerns you may contact my graduate project
chair at shyrea.minton@csun.edu or via telephone at (818) 677-4976.
Thank you for your time and participation.
Sincerely,
Evan Lichtman
(818) 282-3460 and/or evan.lichtman.904@my.csun.edu
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Graduate Project Evaluation
After you have reviewed the graduate project that I have created, please provide
feedback by answering the questions below. The results for this survey will be used to improve
the project going forward. Your participation is voluntary and your responses will be kept
confidential. I appreciate your honest opinion about this graduate project, and ask that you do
not include your name on this document so that your responses remain anonymous. Thank you
in advance for your participation. Please use the scale below in providing your responses to the
questions below:
Strongly Agree(4) — Agree(3) —Disagree(2) — Strongly Disagree(1)
1. This program is helpful for middle school counselors.
2.

The counseling treatment described in this program is beneficial for students who bully.

4321
4321

3. This program could easily be implemented at a school.

4321

4. The length of the program (two days) is appropriate for a school setting.

4321

5.

The length of the program (two hours each session) is achievable in a school setting.

4321

6. The sessions are well outlined and easy to follow.

4321

7. The program’s purpose and intended outcome are clearly stated.

4321

8. I would use this program at my school site.

4321

What comments, suggestions, changes, etc. do you have that would help me to improve this
program?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________________________________________________________________
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APPENDIX C: ADDITIONAL HANDOUTS
Rogerian Theory in Psychotherapy
Rather than viewing people as inherently flawed, with problematic behaviors and
thoughts that require treatment, person-centered therapy identifies that each person has the
capacity and desire for personal growth and change. Rogers termed this natural human
inclination “actualizing tendency,” or self-actualization. He likened it to the way that other living
organisms strive toward balance, order, and greater complexity. According to Rogers, "Individuals
have within themselves vast resources for self-understanding and for altering their self-concepts,
basic attitudes, and self-directed behavior; these resources can be tapped if a definable climate
of facilitative psychological attitudes can be provided."
The person-centered therapist learns to recognize and trust human potential, providing
clients with empathy and unconditional positive regard to help facilitate change. The therapist
avoids directing the course of therapy by following the client’s lead whenever possible. Instead,
the therapist offers support, guidance, and structure so that the client can discover personalized
solutions within themselves.

Six Factors Necessary for Growth in Rogerian Theory
1.

Therapist-Client Psychological Contact: This first condition simply states that a relationship between therapist
and client must exist in order for the client to achieve positive personal change. The following five factors are
characteristics of the therapist-client relationship, and they may vary by degree.

2.

Client Incongruence or Vulnerability: A discrepancy between the client’s self-image and actual experience
leaves him or her vulnerable to fears and anxieties. The client is often unaware of the incongruence.

3.

Therapist Congruence or Genuineness: The therapist should be self-aware, genuine, and congruent. This does
not imply that the therapist be a picture of perfection, but that he or she be true to him- or herself within the
therapeutic relationship.

4.

Therapist Unconditional Positive Regard (UPR): The clients’ experiences, positive or negative, should be
accepted by the therapist without any conditions or judgment. In this way, the client can share experiences
without fear of being judged.

5.

Therapist Empathy: The therapist demonstrates empathic understanding of the clients’ experiences and
recognizes emotional experiences without getting emotionally involved.

6.

Client Perception: To some degree, the client perceives the therapist’s unconditional positive regard and
empathic understanding. This is communicated through the words and behaviors of the therapist.

Reference
GoodTherapy.org. (2015). Person-Centered Therapy (Rogerian Therapy).
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PCT Techniques
• ACTIVE LISTENING
o

Listening to what the student says and then rephrasing the statement back to the
client in order to help explain his emotions to him. While doing this, the school
counselor should inquire about information that the student reveals in order to draw
out the emotions from statements. This intervention allows the student to feel
genuinely heard, supported, and validated by the school counselor.

• ENCOURAGING BODY LANGUAGE
o

School counselor should pay attention to non-verbal cues of students as they relate to
verbal cues (i.e. Is what they’re saying congruent with how their body is acting?). Can
point out student’s bodily expressions and encourage positive body language.

• GOOD TONE
o

Warm, compassionate tone helps communicate empathy, unconditional positive regard
and support for the students’ responses in a non-judgmental manner. School
Counselors should be careful not to sound overly critical or judgmental.

• OPEN ENDED AND CLOSE ENDED QUESTIONS
o

Open-ended questions (Beginning with “How,” “What,” etc.) can help to bring out
ideas/feelings of client in more open, expressive way. Used to facilitate expression of
feelings or to gather more information

o

Close-ended questions (Beginning with “Do you,” “Can you,” etc.) usually result in
“Yes” or “No” answers from students. Should be used sparingly, only to gather more
information or clarify certain statements (facts) stated by the student.

• PARAPHRASING/SUMMARAZING
o

At the end of the session, the counselor should paraphrase with the client. This means
that the counselor simply restates everything discussed during the session. Once the
counselor restates a list of items discussed during the session he should then ask the
client what he wants to focus on. This allows the client to have a focus for the
following week.

• SELF-DISCLOSURE
o

When school counselor reveals personal information about his/herself. Must be used
appropriately, sparingly, and wisely. Too much self-disclosure and the client may lose
respect for you; not enough and the client may think you are not a fellow human.
Purpose of self-disclosure is to establish geniuses of therapist and to help the needs of
the student (not the school counselor.)

Reference
Steven, J. C. (2016). Client Centered or Rogerian Counseling.
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What is REBT?
Rational Emotive Behavior Therapy (REBT) is a form of psychotherapy and a
philosophy of living created by Albert Ellis in the 1950's.
REBT (pronounced R.E.B.T. — it is not pronounced rebbit) is based on the
premise that whenever we become upset, it is not the events taking place in
our lives that upset us; it is the beliefs that we hold that cause us to become
depressed, anxious, enraged, etc. The idea that our beliefs upset us was first
articulated by Epictetus around 2,000 years ago: "Men are disturbed not by
events, but by the views which they take of them."

The Goal of Happiness
According to Albert Ellis and to REBT, the vast majority of us want to be happy.
We want to be happy whether we are alone or with others; we want to get
along with others—especially with one or two close friends; we want to be well
informed and educated; we want a good job with good pay; and we want to
enjoy our leisure time.
Of course life doesn't always allow us to have what we want; our goal of being
happy is often thwarted by the "slings and arrows of outrageous fortune." When
our goals are blocked, we can respond in ways that are healthy and helpful, or
we can react in ways that are unhealthy and unhelpful.

The ABC Model
Albert Ellis and REBT posit that our reaction to having our goals blocked (or
even the possibility of having them blocked) is determined by our beliefs. To
illustrate this, Dr. Ellis developed a simple ABC format to teach people how
their beliefs cause their emotional and behavioral responses:
A. Something happens.
B. You have a belief about the situation.
C. You have an emotional reaction to the belief.
For example:
A. Your employer falsely accuses you of taking money from her purse and
threatens to fire you.
B. You believe, “She has no right to accuse me. She's a bitch!”
C. You feel angry.
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If you had held a different belief, your emotional response would have been
different:
A. Your employer falsely accuses you of taking money from her purse and
threatens to fire you.
B. You believe, “I must not lose my job. That would be unbearable.”
C. You feel anxious.
The ABC model shows that A does not cause C. It is B that causes C. In the first
example, it is not your employer's false accusation and threat that make you
angry; it is your belief that she has no right to accuse you, and that she is a
bitch. In the second example, it is not her accusation and threat that make you
anxious; it is the belief that you must not lose your job, and that losing your
job would be unbearable.

The Three Basic Musts
Although we all express ourselves differently, according to Albert Ellis and
REBT, the beliefs that upset us are all variations of three common irrational
beliefs. Each of the three common irrational beliefs contains a demand, either
about ourselves, other people, or the world in general. These beliefs are known
as "The Three Basic Musts."
1. I must do well and win the approval of others for my performances or else
I am no good.
2. Other people must treat me considerately, fairly and kindly, and in
exactly the way I want them to treat me. If they don't, they are no good
and they deserve to be condemned and punished.
3. I must get what I want, when I want it; and I must not get what I don't
want. It's terrible if I don't get what I want, and I can't stand it.
The first belief often leads to anxiety, depression, shame, and guilt. The
second belief often leads to rage, passive-aggression and acts of violence. The
third belief often leads to self-pity and procrastination. It is the demanding
nature of the beliefs that causes the problem. Less demanding, more flexible
beliefs lead to healthy emotions and helpful behaviors

Disputing
The goal of REBT is to help people change their irrational beliefs into rational
beliefs. Changing beliefs is the real work of therapy and is achieved by the
therapist disputing the client's irrational beliefs. For example, the therapist
might ask, "Why must you win everyone's approval?" "Where is it written that
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other people must treat you fairly?" "Just because you want something,
why must you have it?" Disputing is the D of the ABC model. When the client
tries to answer the therapist's questions, s/he sees that there is no reason why
s/he absolutely must have approval, fair treatment, or anything else that s/he
wants.

Insight
Albert Ellis and REBT contend that although we all think irrationally from time
to time, we can work at eliminating the tendency. It's unlikely that we can ever
entirely eliminate the tendency to think irrationally, but we can reduce the
frequency, the duration, and the intensity of our irrational beliefs by
developing three insights:
1. We don't merely get upset but mainly upset ourselves by holding
inflexible beliefs.
2. No matter when and how we start upsetting ourselves, we continue to
feel upset because we cling to our irrational beliefs.
3. The only way to get better is to work hard at changing our beliefs. It
takes practice, practice, practice.

Acceptance
Emotionally healthy human beings develop an acceptance of reality, even when
reality is highly unfortunate and unpleasant. REBT therapists strive to help
their clients develop three types of acceptance: (1) unconditional selfacceptance; (2) unconditional other-acceptance; and (3) unconditional lifeacceptance. Each of these types of acceptance is based on three core beliefs:
Unconditional self-acceptance:
1. I am a fallible human being; I have my good points and my bad points.
2. There is no reason why I must not have flaws.
3. Despite my good points and my bad points, I am no more worthy and no
less worthy than any other human being.
Unconditional other-acceptance:
1. Other people will treat me unfairly from time to time.
2. There is no reason why they must treat me fairly.
3. The people who treat me unfairly are no more worthy and no less worthy
than any other human being.
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Unconditional life-acceptance:
1. Life doesn't always work out the way that I'd like it to.
2. There is no reason why life must go the way I want it to
3. Life is not necessarily pleasant but it is never awful and it is nearly
always bearable.

REBT Today
Clinical experience and a growing supply of experimental evidence show that
REBT is effective and efficient at reducing emotional pain. When Albert Ellis
created REBT in the 1950's he met with much resistance from others in the
mental health field. Today it is one of the most widely-practiced therapies
throughout the world. In the early days of REBT, even Dr. Ellis did not clearly
see that consistent use of its philosophical system would have such a profound
effect on the field of psychotherapy or on the lives of the millions of people
who have benefited from it.
Reference
Ross, W. (2006). What is REBT? REBT Network.
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Reference
Therapist Aid LLC. (2013). ABC Model for REBT (Worksheet)
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