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Abstract
The Girlfriends' Club was a five week study that examined the effects an
intervention program had on relational aggression in sixth grade girls at an
elementary school in San Diego County. A curriculum was developed to teach girls
how to understand friendships, break down stereotypes, and accept differences. Over
half of the sixth grade girls participated in the club and completed activities, which
included joumaling, creating crafts, and role playing. Data included informal
observations and survey results. The researchers perceived a positive change in the
participants and final surveys revealed 78% of participants felt more prepared to deal
with relational aggression.
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Chapter One

Introduction
As elementary school teachers, we notice that girls who are not able to
articulate what they need or want from their friends tend to form cliques, then
ridicule, spread gossip, or encourage others to reject or exclude other girls. They
place significant value on friendship and it is often used as a weapon within their peer
group. In one researcher's school, female students as young as fourth grade, have
been known to secretly ridicule and exclude other girls. Not long ago, an incident
occurred involving a student who returned to the school after two years in a private
institution. Prior to her arrival, students were in a flurry of gossip, saying things like
"she was so mean!" and "she got kicked out ofthe school for bullying other
students." Only one week after her entry to the school, the principal was told of a
message written on the girl's bathroom mirror, which stated: The girl's name- KILLS!
While this is an extreme example of bullying observed by the researchers, more
subtle bullying behaviors occur on a weekly basis. Parents} offemale students have
frequently reported their child coming home in tears due to reported acts of bullying
both in and out of class. Female students often enter the classroom after lunch or
recess upset over occurrences with supposed "friends" who have spread lies or
ganged up against them. Girls in elementary school seem to live in a constant state
of social unrest, never knowing who is their friend or foe. These events led the
researchers to wonder if girls are more aware of their roles in a friendship and how to
} This term is not exclusive to adults who biologically produced children. Guardians,
caregivers, stepparents, etc. are included.
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behave pro-socially in a friendship, might there be fewer incidents of relational
aggression?

Defining the Problem
A leading researcher in female bullying identifies these activities as forms of
Relational Aggression (RA). Crick, Casas and Nelson (2002) define RA as
"emotional violence and bullying behaviors focused on damaging an individual's
social connections within the peer group." RA includes actions that result in an
individual becoming socially isolated. It manifests itself in a variety of ways
including emotional, verbal and physical harm or abuse.
There are five different types of RA: covert aggression, physical or overt
aggression, verbal aggression, reactive aggression and proactive aggression. Covert
aggression is indirect and includes social isolation and excluding. Physical or overt
aggression is direct and intentional acts of violence. These actions can be physical or
verbal and include threats to another's well being. Verbal aggression includes spoken
threats, putdowns and name-calling. Reactive aggression occurs when nonaggressors tum into aggressors in attempt to defend themselves. Proactive aggression
includes intentional behaviors executed to accomplish a goal. An example of this is
excluding someone to maintain one's social status (Simmons, 2002).
RA occurs primarily within the confines of a girl's social group. In the quest
for acceptance and recognition, girls will often act out behaviors ofRA. For the
purpose ofthis study, we focus on building girls' social awareness and their roles as a
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friends. In addition, we seek to increase acceptance of others by understanding and
breaking down stereotypes, all in hopes of reducing the incidences of RA.

Purpose ofStudy
The purpose of this project is to create and test a curriculum that aims to
decrease incidences ofRA in the school under study. The curriculum focuses on
developing girls' social awareness. This includes defining friendship, defining one's
role as a friend, understanding and breaking down stereotypes, and accepting
differences.

Guiding Question
What happens when an intervention program focused on raising social
awareness, with specific attention to friendships, individuality, stereotypes, and
celebrating differences, is offered to sixth grade girls in order to address RA
(bullying)?
The proposed study spans five weeks and includes bi-weekly meetings
between teacher and participants. Progress and success were measured through
informal observations, teacher input, student surveys, and individual student
responses.
The researchers hope this study will have lasting impacts on the girls. By
gaining an understanding of themselves and their friends, the girls may be better
prepared to deal with RA if and when it occurs in middle and high school.
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Chapter Two

Literature Review
Scope of the Problem
With a dramatic increase in school violence, bullying has gained national
attention. Bullying is a form of violence which occurs among children that is
common in schools, neighborhoods, and homes across the United States. This
behavior typically takes place out of the presence of adults (Olweus & Limber, 1999).
Olweus (1996) noted that when a student is repeatedly exposed to negative actions
from one or more students, he or she is being bullied. Rigby (1996) identified
bullying as when a less powerful person is psychologically or physically maltreated
by a more powerful person on an ongoing basis. It is estimated that in United States
schools, almost 30% of the youth have been involved in bullying, either as an
aggressor or a victim (Nansel, Overpeck, Pilla, Ruan, Simons-Morton & Scheidt,
2001).
Researchers agree that bullying in schools can create a fearsome school climate
that negatively impacts a teacher's ability to teach and a student's ability to learn
(Ross, 1996). While both boys and girls are equally likely to be recipients of bullying,
a study conducted by Gropper and Froschl (1999) indicates that boys are more likely
than girls to initiate bullying. Ma (2001) had similar findings, declaring that boys are
more inclined to bully than girls. While much of the research indicates boys are more
frequent perpetrators of bullying, girls are gaining increasing attention in the bullying
arena.
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Bullying techniques used by girls generally aim to damage an individual's peer
relationships and social connections. Crick, Casas, and Ku (1999) defined these
harmful, manipulative, direct or indirect behaviors used by girls with the intent to
cause damage to a group relationship as RA. Studies have shown that up to 72% of
school-aged females experience forms ofRA (Casey-Cannon, Hayward, & Gowen,
2001). These behaviors can include spreading rumors, criticizing girls outside of
their friendship circle, writing abusive messages on desks, sending abusive letters or
notes to one another, huddling in circles as a way of excluding others, and using
negative body language or facial expressions to intimidate others (Grotpeter & Crick,
1996). Bjorkqvist (1994) labels this type of bullying as indirect aggression, which
implies that the target is attacked through covert manipulation.
When this type of bullying occurs it is quite easy for the aggressor to remain
unidentified while the victim suffers. Bjorkqvist (1994) suggests that indirect
aggression requires a social intelligence that most girls have developed by early
adolescence, thus making them capable of such acts. Maccoby and Jacklin (1974)
also identified girls as developing verbal skills quicker than boys, which is perhaps
why they develop indirect strategies of bullying sooner than boys. Other researchers
use the term social aggression when discussing bullying in girls. Patterson, Reid, and
Dishion (1982) identified social aggression as physical acts of hostility but Galen and
Underwood (1997) defined social aggression as behaviors that attack a person's self
esteem or social status, including things like verbal insults. With the exception of
Patterson et al.'s (1982) definition, these three explanations are closely related.
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However it is important to highlight that RA is the only term that includes
relationships as the agent of harm; that is, the goal ofRA is to damage a relationship,
friendship, or group dynamic (Crick et aI., 1999). Both social aggression and indirect
aggression, on the other hand, often do not include manipulations of group
relationships.
Effects ofRelational Aggression
RA can have some serious repercussions on a victim's or perpetrator's social
development. For example, it can hinder the process of forming and maintaining
intimate relationships with peers (Crick, Casas, & Nelson, 2002). Prinstein,
Boergers and Vemberg (2001) found that instigators ofRA are lonelier than their
non-aggressive counterparts. Victims also experience loneliness in addition to
numerous other social difficulties, which include peer rejection, social avoidance, and
social anxiety (Craig, 1998; Crick & Bigbee, 1998). The Ophelia Project is a leading
research organization geared towards RA. Their findings show a strong correlation
between RA and increased depression, lower GPA, increased suicidal ideation,
increased risky sexual behavior, increased anxiety, more anger and sadness, eating
disorders, loneliness and other related negative attributes (Ophelia Project, 2006).
Moreover, children who are relationally aggressive tend to have a high-anxiety about
maintaining relationships and often seek exclusivity in their relationships (Grotpeter
& Crick, 1996). They also have misconceptions about control in a relationship and

often perceive insults have occurred when they actually have not (Crick et aI. 2002).
As interest and attention on RA increases, studies continue to uncover the impacts it
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has on a female's childhood and adolescent development as well as her adulthood.
When and Why Relational Aggression Occurs

Some researchers view RA as a phase or rite of passage for females (Simmons,
2002). Responses such as "girls will be girls" "you will grow out of it" are common
at school and home. Researchers Keltner, Capps, Kring, Young and Heerey (2001)
claim that teasing is part of growing up and helps develop social skills. They claim,
" ... teasing also incorporates pro social behaviors ... most typically humor or play."
However, the majority of research on RA contradicts this view.
RA can be determined by observing how girls relate to each other in a social
setting. Girls have a tendency to socialize in small groups where more intimate
conversations about emotions and personal events can take place (Goodwin, 2002).
This social circle is a defining part of a girl's life. It not only provides her with a
venue for discussions about herself and others (gossip), it also plays a key role in how
a girl views herself (Goodwin, 2002). The girl with the most "knowledge" about
others tends to be the leader ofthe group and the one with the most power. With a
strong desire to connect, girls within these groups will often seek acceptance by
means of knowledge ofthe latest gossip (Owens, Shute, & Slee, 2000). This quest for
acceptance by means of gathering information or gossip can ignite a flurry of
competition and lead a girl down the path of RA. She will start to spread rumors,
criticize, intimidate, and ultimately exclude the person with whom she competes. If
this competitor is within the same social group, she will likely not stand up for herself
for fear of being excluded from the group altogether. Instead the victim retaliates in
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the same manner, through forms of RA (Owens et aI., 2000) Thus, the cycle continues
and RA becomes so entrenched in a girl's social group that adults who could
intervene often overlook it.
Boys, on the other hand, tend to socialize in larger, more fluid groups
(Lagerspetz, Bjorkqvist, Peltonen, 1988). Their social groups are less intimate and
therefore do not facilitate forms ofRA as easily as the groups of girls. However,
when levels of physical and relational aggression were compared in boys and girls, it
was found that while boys tend to be physically aggressive more of the time, they also
exhibit forms ofRA (Coie & Dodge, 1998; Crick, 1997). Boys and girls reaction to
stressful or uncomfortable situations also differs. When placed in a combative
situation, boys will either "fight" or "flee" the situation. Boys tend to express their
anger in a physical way and then move forward. Girls, on the other hand, have a
different reaction to stress or these types of situations. Instead of expressing their
feelings or leaving the situation, girls search for support from their surrounding
environments. The reason for the differences in reactions is the hormone oxytocin
that is found in females during stressful or heightened situations such as conflicts and
childbirth. The hormone is also present during nursing (Taylor, Klein, Lewis,
Gruenewald, Gurung & Updegraff, 2000).
Since RA is intertwined in the social groups of girls, it is important for girls to
understand their complex role in a social group. Perhaps if they were clear in their
definitions of what makes a friend and how they behave as friends they would
become more accepting of others and avoid the aforementioned aggressive behaviors.
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Suggested Solutions for Relational Aggression
Some studies suggest that in order to resolve the problem of RA, the first step is
to educate teachers, students, and parents on this form of covert bullying, in this way,
clearing up a misconception that the behavior is a natural part of a girl's social
development (Casey-Cannon, et aI., 2001) Once adult supervisors understand that this
is a serious problem with lasting implications, they can begin to take preventative
action.
Other research claims effective programs encourage girls to question and
discuss their feelings about specific social problems. Wiseman (2002) writes that the
first step to helping girls overcome the behaviors ofRA, specifically teasing and
gossiping, is to help them acknowledge the role each play in their life. After a girl
recognizes the role teasing and gossiping plays in her life, teaching her how to
overcome it is the next step. Girls need to know what to say, how to hold themselves
and what tone of voice to use in the face of a bully (Wiseman, 2002). Home is the
first place a girl should be encouraged to talk, but school should be another safe
venue where lessons can be learned. Wiseman (2002) created the Empowerment
Classroom, a place where girls are encouraged to consider how much of their
conversations with other girls revolve around gossip, which is an act ofRA. Girls are
also prompted to ask questions that relate to their friendships and what Wiseman
(2002) calls the "Bill of Rights for Friends." These questions include: "What do I
want and need in a friendship? What are my rights in a friendship? What would a
friend have to do for the friendship to end? And what are my rights and
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responsibilities as a friend?" (Wiseman, 2002, pg.173). She concludes that the most
important goal for teaching girls to overcome difficult experiences with friends is to
create, maintain, and communicate her personal boundaries to other girls. This is the
way to feeling stronger, proud, and resilient to the pains ofRA (Wiseman, 2002.)
The supportive relationships that can develop from taking Wiseman's approach
are perhaps one of the most important parts of building schools with a strong sense of
community. A sense of community in a school is essential to the prevention of social
problems (Battisich, Schaps, and Wilson, 2004). The Child Development Project
characterizes schools as caring communities of learners if the environment promotes
caring, supportive relationships, and exhibits a clear and common commitment to the
values of caring, justice, responsibility, and learning (Battisich, Schaps, and Wilson,
2004). Since a sense of belonging is a basic human need (Baumeister & Leary, 1995)
and the lack of it tend to lead girls down a path of RA (Wiseman, 2002), it is
important for schools to develop communities if they are going to reduce the
incidents ofRA. There are a number of research-based approaches schools can take
in order to increase their students' sense of community (Osterman, 2000.) These
include: cultivating respectful, supportive relationships by allowing students to bring
their personal thoughts, feelings, and experiences to the classroom; emphasizing
common purposes including the development of fairness, concern for others, and
personal responsibility; providing regular opportunities for community service and
public welfare; and providing students with a voice in establishing the agenda of the
classroom or school (Osterman, 2000).
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More research identifies other specific intervention strategies. Crick et a!.
(2002) make suggestions based on their discoveries of the effects of RA and they note
the importance of considering age, gender, and behavior history when designing an
intervention program (Geiger, Zimmer-Benbeck, Crick, 2003). One idea was to
provide aggressors and victims with social skills training in separate venues (Geiger
et aI., 2003). Coie and Dodge's (1998) discoveries support this technique as they
suggest aggressors need training in social skills and self-control, while Olweus (1994)
indicates victims require experiences that will raise their self-esteem and teach them
assertiveness skills. Teaching social skills to both victims and aggressors is most
effective when utilized in conjunction with a program that follows certain guidelines,
outlined by Geiger, Zimmer-Benback, and Crick (2003). First, it is essential to build
awareness of the problems caused by RA. Second, interventions should involve
parents, teachers, community, and students. Parents can benefit from learning
strategies for how to manage aggressive children and support victims of aggression.
Children also need strategies for identifying and responding to aggression. While
both boys and girls benefit from intervention programs, the strategies that may benefit
girls may differ from those that may help boys (Geiger et a!., 2003). For this reason,
the study Girlfriends' Club was formed and focused on an intervention specific to the
needs of girls.
F or a brief description of existing programs, see Appendix A. For this
research study, curriculum was developed that borrowed from Girls Circle and a
Mean Girls Workshop handout.
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Chapter Three
Methodology
Design

Girlfriends' Club was evaluated using an ethnographic research approach
designed to test the assertion that girls who participate in a club that builds social
awareness and teaches strategies for dealing with RA are less likely to be perpetrators
or victims of RA.
Working with a group of 31 girls at the school under study, the researchers'
aim was to develop a set of activities to teach girls about their individuality, roles of
friends, stereotypes, and acceptance; and then analyze the impacts of these activities.
Setting

The school under study is located in San Diego County. According to the US
Census conducted in 2000, there were approximately 4,000 people living in this
community. Of those members, 93% are White, .46% are African-American, .15%
are Native American, 2.7% are Asian, .06% are Pacific Islander, and roughly 3.6%
are other races.
The public school in the area, Branches Elementary2, is where the research
was conducted. This school is located in the downtown area of the community. The
school serves a population of 658 students in grades kindergarten through six. In this
school, 91 % are Caucasian, 4% Asian, 4% Hispanic, and 1% other. Girlfriends'

2 Pseudonym used to protect the privacy of the school.
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Club took place during lunch, on Wednesdays and Thursdays from 12:20-1:00 pm in
a sixth-grade classroom on the elementary school's campus.

Subjects
All the sixth grade girls at the school were invited to participate, but
ultimately only 31 volunteered to start the Club. Their ages range from 11-12 years
old. The demographics of the group reflected the aforementioned demographics of the
school, with the majority being White and the rest being Hispanic and/or Asian.
Sixth grade girls were desirable because they were the group who the research
witnessed most often engaged in bullying behaviors. Also, limiting the subjects to
one grade level allowed for a more manageable, reasonably sized group.
The girls in the group completed an initial Student Survey (Appendix B),
which indicated whether they had either been a victim or perpetrator of bullying, or
both.

Curriculum
The researchers developed the project curriculum drawing from two
organizations, Girls Inc. and Girls Circle, both of which aim to raise girls' selfawareness and self-esteem. In addition, for project activities they tapped into books
with suggested strategies for raising self-esteem.
The researchers purchased writer's composition books for each girl to use as a
personal journal. During each session, the girls recorded their thoughts about the
day's topic. Glue, construction paper, markers, pencils, and pens were also provided
to the girls by the researchers.

14

Procedure
In November 2006, the researchers presented the program idea to the principal
at Branches Elementary. After receiving the principal's support and encouragement,
the researchers announced the program in the school. All sixth grade girls were
invited to attend the first informational meeting to learn about the Club's aim and
purpose. At this meeting, participants were given consent forms, which they and their
parents were asked to sign, respectively.
The researchers engaged the girls in twice weekly, structured activities during
lunchtime. The following outlines each week's themes.
Weekly Themes:
Week 1- Creating club guidelines and individuality
Week 2- Value of friendship and working together
Week 3- What kind of friend are you?
Week 4- Stereotypes and understanding differences
Week 5- Identifying core values and personal growth

Please see the Club's curriculum (Appendix C) for a detailed description of each
theme's corresponding activities. Essentially, the activities were designed to build
friendships, develop individuality, understand stereotypes, and celebrate individual
differences. Each meeting consisted of an opening, meant to set a positive tone and

-----------------------------------------
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introduce the day's theme; an activity; and a closing where final thoughts were
shared.
Data Collection
Prior to the first meeting, all the girls in the Club took a benchmark survey
titled, Who's Who (Appendix D). This survey was designed identify the roles
participants played in their social groups. The girls circled behaviors they
experienced, initiated, or witnessed during any point in sixth grade. Each description
corresponded to a particular role played in RA and are described below:
1. Target: A girl who feels hopeless and excluded. She is isolated, vulnerable,
and often feels tempted to change herself in order to fit in. She might stand
by and watch a friend get teased or bullied.
2. Empowered: A girl who is likely to stand up for herself or another. More
often than not, this girl will make friends with someone outside her social
group. An empowered girl is also more likely to forgive someone who has
teased or bullied her.
3. Mean Girl: A girl who inflicts harm on others by starting rumors, lying,
teasing, and/or excluding other girls. Often, the mean girl seeks attention.
4. By-stander: A girl who often finds herself caught between a "mean girl" and
a "target." She is likely to stand by and watch while her peers are victims of
bullying.
The girls completed another survey, titled Student Survey (Appendix B). The
purpose of this survey was to discover how frequently the participants were bullied,
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how they defined bullying, the strategies they used when they encountered bullying,
and how they described themselves as bullies or victims.
A Conflict Styles Questionnaire (Appendix E) was given to the girls after a
cooperative learning activity, which occurred halfway through the Club. The results
of this questionnaire indicated ways in which each girl responds to conflicts. The
girls were given fourteen situations and asked to choose one of five responses. Their
responses corresponded to one of the following conflict styles: I leave, I take charge, I
give in, I meet half-way, or We both win. The self-scored surveys were used to
calculate the frequency responses.
Additionally, the girls maintained journals in which they wrote their
reflections to each day's topic. Each girl personalized the outside of her journal with
pictures of friends and cutouts from magazines. Inside, they were allowed to write
freely and they often shared their written reflections with the group.
Activities conducted throughout the Club also provided valuable data for
analysis. For example, the paper bag activity (described in the Girlfriends' Club
curriculum under week 4, p. 69) asked the girls to describe who they are on the inside
and then consider what people saw on the outside. They decorated bags and wrote
self-reflections, which provided insight into how each viewed themselves; the
difficulties they found with describing themselves; and how they reacted to the
comments shared by other members of the group.
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Another project completed during the last week of the Club, involved the girls
in writing five qualities of friends, which they considered to be most important. From
their lists, the researchers were able to identify common themes and characteristics.
Finally, at the end of the Club the participants completed a six-question Final
Survey (Appendix F) in which they were asked to describe their overall opinions of
club, suggestions for improvements, and what they learned. The researchers took this
information into account when discussing improvements and conclusions to the
Girlfriends' Club.
Data Analysis Process
Researchers scored the completed Who's Who surveys using a key that
specified which responses corresponded to one of the four roles played in RA. In this
survey, the girls circled behaviors that they have engaged, experienced, or witnessed
at school. Each girl's response reflected the degree to which she experienced one or
more ofthe following roles: Target, empowered, mean girl, or by-stander. At the top
of each survey, the researchers wrote the four categories and counted the number of
responses that fell into each category. Since the girls circled only the behaviors they
experienced, engaged in, or witnessed, the tallies helped the researchers identify the
role played most often by each individual girl. Those who received equal scores in
two categories were labeled accordingly.
The Student Survey included four multiple-choice answers and four written
responses. The first question asked the girls if they have ever been bullied at school.
The researchers sorted the surveys according to the girls' "yes" or "no" responses in
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order to figure the percentage of girls who experienced bulling at school. Only the
girls who answered "yes" to question one, went on to answer question two, which
asked them to identify if they were bullied by a girl, a boy, or both. Then, the
surveys with "yes" responses to question one were sorted into three stacks: bullied by
girls, bullied by boys, or both. This allowed the researchers to quantify the
participants percentage of which gender bullied the most.
Question three asked the girls to describe behaviors they considered to be
bullying. The researchers classified these responses into one of three categories
(covert, physical, or verbal) and then wrote the words or combination of words at the
top of each survey. This made it easy to count the number of girls' responses
regarding the most frequently experienced types of bullying.
Question four asked the girls to write strategies they have used when they
witnessed or experienced bullying. Question five and six were multiple choice
questions which asked the girls to choose a statement that best described themselves
and other girls on campus.
For question five, the researchers tallied the girls who chose A, B, or C
respectively. These tallies helped the researchers identify the number of girls who
felt they: A) had a lot of friends and felt people usually liked them; B) had some
friends but were not sure if people liked them; or C) wished they had more friends.
For question six, the researchers again used tallies to count the number of
responses describing other girls at school as: A) tending to have their own exclusive
groups or B) tending to welcome others girls into their existing groups. Question
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seven asked the girls to write traits of victims and question eight asked for traits of
bullies. The researchers grouped responses according to three themes: common
strategies, traits of victims, and traits of perpetrators. Comments that were repeated
were noted, so that the most popular strategy or characteristic could be easily
identified.
The Conflict Styles survey was scored by the girls, but the researchers took
their scores to determine the number of girls who deal with conflicts by either
leaving, taking charge, giving in, meeting half-way, or compromising. Many girls
fell into more than one category, indicating they dealt with conflict in different ways
at different times.
The girls' journals were another source of data which the researchers read;
discussion topics often included girls' responses. While this was an informal
analysis, it nonetheless provided the researchers with valuable insights that were also
used by the facilitator to enhance the Club's discussions.
In addition to journals, the girls completed a paper bag project and reflection.
The paper bag project invited the girls to decoratie the inside and outside of a lunch
bag. On the inside, they wrote words they would use to describe themselves and on
the outside they wrote words that described how they think others view them. After
this activity, the facilitator asked four questions relating to how they felt about the
activity, which were then evaluated by the researchers. The first question asked if the
girls found it hard to describe themselves. Their "yes" or "no" answer was tallied and
if they wrote a reason, the researchers classified it in one of the following categories:
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they are concerned with others' reactions, they do not know what others see, or other.
The second question asked the girls if they were surprised by what some of the girls
wrote about themselves. Responses were tallied as either "yes," "no," or
"undecided." The third question asked how the activity made them feel. Their
descriptions were categorized as being either positive or negative. The last question
asked if they felt surprised by the compliments they received from other members of
the group. Responses were tallied and grouped into a "yes" or "no" category.
After the girls wrote a list of the five most important things they valued in a
friend, the researchers sorted the surveys from most to least important characteristics.
For example, there was a pile of surveys listing honesty as number one, a pile for
loyalty, a pile for accepting, etc. The researchers recorded the characteristic that
received the most responses and continued to sort the surveys for the remaining four
places. This allowed the researchers to quantify common highly regarded qualities of
friends.
The Final Survey consisted of six questions, asking the girls to respond to
their overall experience in the Girlfriends' Club. The researchers read through each
survey and discussed the girls' written comments. They paid close attention to
question three, which asked the girls if participating in the Girlfriends' Club helped
them feel more prepared to deal with bullying issues. Counting the number of girls
who responded either yes or no supplied the researchers with insight into the Club's
success. Question five asked the girls to describe improvements they would make to
the Club. This was another response to which the researchers paid close attention; the
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participants responses were taken into consideration when writing revisions for the
Club.
After recording the findings, researchers individually analyzed the data before
sharing their unique perspectives. The researchers felt it was important that they
look at the data separately first, because only one researcher facilitated the program.
As a result, she had a different perspective than the other researcher who did not
interact with participants. The researchers believed that looking at the data from two
different points of view helped to minimize biases.

After completing their

independent reviews, the researchers came together to discuss their findings. They
reviewed the data again and then shared their insights, noting outstanding trends, and
unexpected outcomes. They paid special attention to the journal entries, paper bags,
and the poster from the wall of stereotypes activity. They also entered numerical data
into an Excel spreadsheet as a way to graph survey results. The resulting graphs
visually displayed the data, which the researchers could then use to help them identify
further trends and patterns. Always mindful of their own biases, the researchers were
careful to cross check and question each other's assertions before drawing any final
conclusions.

Limitations
The study was limited by time. Since the Club met only during lunch, each
session was restricted to forty-minutes, which meant meaningful discussions were
sometimes cut short or there was not enough time to complete crafts. In addition,
teacher and student obligations made it impossible to meet more than twice a week.
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This time constraint along with the fact that the program was implemented for only
five weeks may have restricted the researchers' abilities to assess a lasting positive
social change in the participants. Finally, since the participants volunteered, their
attendance was often inconsistent.
The research was also limited by the program's mid-year start date, January
2007. The researchers felt it would have been more advantageous to start the
program in the beginning of year when school-classroom norms were being created
and girls had not yet formed their friendships. Starting in January may also have
affected attendance, as many girls had prior commitments to lunchtime clubs or
sports. The researchers also believed that the Club's aims were effected by a late start
date, as many girls were already a part of a social group and were perhaps resistant to
getting involved in a club that might change their established social norms. (Detailed
attendance data appears on page 27.)
Additionally, only about 61 % of sixth grade girls volunteered to participate in
the program. This prevented the researchers from generalizing the findings to all the
sixth-grade students at the school and also promoting a school-wide change in the
way students and teachers view RA. The researchers feel it would have been ideal to
involve the whole school in a program that teaches awareness and strategies.
Another factor affecting data analysis was the fact that participants were not
assigned individual identification numbers. This oversight made it difficult to track
changes in individual girls. If each participant had a number, the researchers could
have made connections and noticed trends between specific girl's behaviors, survey

-
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responses, and completed projects. Finally, the program was implemented by one
teacher-researcher, because she taught sixth grade at the site. As a result, the study
only addressed one type of bullying in girls and the findings were limited.
Altogether, these affected the breadth, depth, and length of the Girlfriends' Club.
Future studies should address these limitations.
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Chapter Four

Findings
Prior to the start of the Girlfriends' Club, the researchers noticed girls at
Branches Elementary were unable to articulate their needs and were prone to acts of
RA. During a five-week period, the participants in the Club engaged in activities that
encouraged the development of social awareness, with specific focus on defining
friendships, promoting individuality, uncovering stereotypes, and celebrating
differences. In the end, the researchers found that participants need to be taught
specific strategies for dealing with bullies.
The Student Survey revealed strategies girls used to deal with bullying. Chart
1 illustrates the three categories of responses: approach and discuss, tell a teacher, and
ignore the bully. 56% said they would approach the bully and attempt to discuss the
problems. On the same survey, these girls said they dealt with a bully by saying
things such as "Hey, that wasn't cool" or with a comeback they described as "not
nice." These were considered by the researchers to be vague or negative retorts that
would often escalate the problem, leading to further teasing or exclusion. When the
facilitator discussed the survey with the girls, some of the girls said they were afraid
to say what they truly felt because they feared losing a friend or being expelled from
their group. Others said they followed the rule "If you have nothing nice to say, say
nothing at all."
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How Girls Deal with
Bullies

Tell a
Teacher
8%

Ignore the
Bully
36%

Approach
the Bully
and Discuss
56%

The Conflict Styles survey (Appendix E) also revealed ways in which each
girl deals with conflicts. The girls were given fourteen scenarios and asked to choose
one oftive responses: I leave, I take charge, I give in, We meet half-way, or We both
win. Chart 2 displays the results of the questionnaire and indicates 47% of the girls
have a healthy reaction to conflict by meeting halfway, being willing to comprise, and
talk out a conflict. However, they still lacked the specific verbiage for expressing
themselves and opportunities to practice strategies in a safe environment.
Conflict Styles
Chart 2

7%

•

I Leave

•

I Take Charge
I Give In

•

We Meet Halfway

.We Both Win
., I Leave and We
Meet Halfway
•

47%

I Take Charge and
We Meet Halfway
filiI I Give in and We
Meet Halfway
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Who's Who?
Chart 3
16
14

12
10
8
6
4
2

o

RA Roles Played by Girls

The results of the Who's Who survey, displayed on chart 3, show fifteen of
the thirty-one participants (48%) were empowered. As empowered girls, it is
assumed that they will stand up for themselves when faced with bullies, but as
previously described, even though these girls were empowered, they did not use
specific statements when dealing with bullies. When discussing friendships in the
Club, the girls learned to differentiate between what they called a '/friend" and a
"friend;" '/friend" would understand, whereas a "friend" might not. This, combined
with the practice of using specific "I see/I feel" statements, led the girls to a newly
found realization that they can defend themselves in positive ways or walk away
without feeling rejected. This belief was verified when, at the end of the Girlfriends'
Club, the girls who initially responded in vague or negative ways said they now use
specific statements, such as "When you do this, 1 feel sad." They also said they felt
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less afraid of losing a "friend" because they realized this person was not aligned to
their values. 78% of the participants said they felt more prepared to deal with a bully.
Another important discovery related to attendance. Although 31 girls started
the Club, attendance varied each week. For example, attendance was low on
February 23 when a school function took place. On March 7 and 8, many girls had a
computer project on which they could only work at lunch. The following chart
displays the number of girls who attended each meeting:
Date

1/31 2/1

217

2/8

2122

2123

2128

311

317

3/8

31

29

23

27

13

26

26

20

18

Number
Of

31

Attendants

The facilitator reported that, February 23, the day on which only 13 girls
attended, was one of the most powerful sessions. The focus of the day's
conversation was about friends. Specifically, "What kind offriend I am" and "What I
need in a friend." The facilitator described that during this meeting, girls who had
never spoken up were eager to share. For the first time, they asked for specific
strategies to deal with friends who bully or gossip. For example, one soft-spoken girl
who had never raised her hand to share before this point asked, "What should I do
when someone is gossiping about my friend? Should I go tell her or should I tell her
to stop?" Another girl asked, "Do you tell the girl when she is gossiped about?"
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Because there were fewer students, the facilitator could directly answer these girls'
specific questions.
An additional difference between the small and large group meetings was that
the girls were less inclined to form sub-groups when only 13 were present. They
were more attentive in a smaller group, and less likely to engage in side conversations
with their friends. These observations led the researchers to conclude that a smaller
group setting was more effective for meeting the Club's goals. Furthermore, the
researchers felt that inviting specific girls to participate would allow for more focused
instruction and meaningful intervention.
After working with over half of the sixth grade girls over a period of five
weeks, the researchers perceived a positive change. The girls became more open and
aware of their behaviors. As the researchers reviewed the girls' journals, they noticed
longer and more detailed entries. The girls were increasingly able to articulate their
understanding of what they needed in a friend, their roles in friendships, the
stereotypes that surrounded them daily, and the differences among the group
members. At one point, participants were asked to evaluate their current friendships
and determine the value their friends added to their lives, reasons for choosing their
friends and characteristics of a good friend. Sampling from journal entries revealed
the following:
•

A good friend is someone who would never hurt you

•

They can always make me laugh when I'm down

•

It doesn't matter what I wear or look like
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•

They agree on things that are fair and they tell the truth

•

Make sacrifices to show their devotion

•

They bring me happiness

•

I have chosen them because there is something in them that is just like me

•

A good friend is nice, helpful, always there for you and honest

•

They understand me

•

They like me for who I am

•

A good friend doesn't ditch me or tell me they don't have time for me

•

They should be willing to let you hang out with a variety of people

•

We compliment each other

•

Friends give me cheer, they make me feel like gold
Since the researchers felt the participants demonstrated a newfound

understanding of specific strategies for dealing with bullies and an increased ability to
articulate their needs, they think an intervention program such as Girlfriends' Club
could be used promote a more global awareness of RA within the school and the
community. With more widespread awareness, teachers and students may be more
apt to recognize and respond to RA when it occurs.
Although the Girlfriends' Club included only sixth-grade girls, expansion to
include all grade levels is recommended because bullying behaviors have been found
to start as early as preschool. The responsibility to teach strategies for handling RA
lies in the hands of staff members, teachers, administrators, support staff, parents and
the surrounding community.
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Although very interesting, the Wall of Stereotypes, described in week four of
the Club's curriculum (Appendix C) was one activity the researchers found to be
puzzling and somewhat disheartening. They were surprise by the girls' behaviors
during the activity because, although they had completed a number of activities meant
to enhance acceptance of others, they seemed to enjoy calling out names for each
category and were eager to write them on every poster. One participant even
commented, "This is fun." Another surprise was that the one Mexican and two Asian
participants never spoke up for themselves when the girls wrote comments that the
researchers considered insulting, such as "poor," "weird eyes," and "dumb." Further,
the other participants seemed to take no notice of their Asian and Mexican classmates
when writing these comments. This led the researchers to question how well the girls
understood the impact of stereotypes and celebrated differences. The following chart
lists the stereotypes and some of the girls' comments:
Stereot e
Someone who lives in a foreign country
African American

Asian

Mexican

Smart

Comments
Hot guys, different style, speak different
Ian uage
Athletic, good at sports, raps, funny, dark
skin, thief, think they are too good for
themselves
Smart, good at video games, straight
black hair, wears glasses, short, weird
eyes
Maids, gardeners, poor, beggars,
homeless, underprivileged, believe in
their heritage, dark skin, dumb
Not fun to be around, ugly, serious,
doesn't play sports, reads at recess, likes
doing homework, doesn't have a lot of
friends
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Someone who doesn't always get good
grades

Person who doesn't have a lot of money

Person who has a lot of money

Someone in a wheelchair or with
another disability

Athletic

Pretty

Unorganized, depressed or sad, mad, rich,
funny, class clown, trying to impress
others, wealthy, cheerleaders, bullies,
boys
No sense of fashion, lives in small house,
shy, from the streets, very appreciative,
easily made mad, no one likes, not snotty,
unhappy, ugly, weird, quiet
Snobby, mean, spoiled, vain, drama
queen, secret spiller, wears latest fashion,
spends money on self not others, wears
expensive clothing, Hillary Duff, ditzy
Slow, not like us, likes to talk to people,
not sweet, unhappy, wants more friends,
grumpy, nice yet hides in hislher shell,
Nice - maybe was athletic, kind,
forgetful, quiet
Skinny legs, skinny, show off, "hotty"ifboy, loves sports more than friends,
strong self esteem, has lots of friends,
nice, lanky, brave
Fake, spoiled, cares for herself, rich, nose
job, dumb, racist, self-centered, blue
eyes, gossiper, not natural, insecure

While the researchers were tempted to draw conclusions from this chart, they
restrained themselves because of insufficient information. They felt that more time
and discussions were needed. However, they did conclude that more attention needs
to be paid to the concept of understanding and breaking down stereotypes and
accepting differences. They also felt a safer means of generating stereotypes and
comments needed to be developed.
A final discovery consequent to the Breaking Down Stereotypes activity, was
the researchers' realizations of how they too were misled by stereotypes. As teachers
outside the Club, the researchers realized they had made assumptions about their
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students and allowed these suppositions to guide their instructions and shape their
classroom environment. In their defense, the researchers admitted to feeling
restricted by the fast-paced, high-stakes curriculum, which limited the time for getting
to know their students. Overall, the researchers' experiences with the Girlfriends'
Club helped them understand the importance of taking time to ask questions and
listen to their students' answers, opinions, and thoughts, and not allow themselves to
be misguided by initial assumptions.
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Chapter Five

Revisions and Recommendations
The researchers' noted that four girls wrote on their Final Survey that the Club
did not help them because they were either not bullied, had no problem ignoring a
bully, or as one stated: "I felt fine in the Club but it is different being face to face."
These comments led the researchers to wonder about the effectiveness of a five-week
program and how readily the strategies transfer into the girls' real world situations.
The researchers believe the program would have been more effective and have a
longer lasting impact if it ran from the beginning to the end of the school year.
Starting in September would have allowed the researchers to build on the momentum
of a new school year, when social norms and standards among girls are being
established. Moreover, ifthe girls participated in a year-long Girlfriends' Club, they
could delve deeper into the program's goals.
An early start would have also allowed more time to be spent on exploring the

concept of stereotypes; helping the girls to understand more deeply how stereotypes
can effect and often interfere in their relationships. The researchers felt this was an
area in which the Club fell short. In retrospect, the researcher who facilitated the
Club wished there would have been more time to explore what the girls wrote and ask
them about their reasons from their writings under each stereotype. During analysis,
the researchers realized they had many unanswered questions. Without more
information, they could not draw many significant conclusions.
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When considering revisions to the Club, the idea of running it with a smaller
group of girls was contemplated. The researchers recalled Geiger et al.' s (2003)
recommendation that to effectively deal with bullies, interventions should deal with
perpetrators and victims separately. The Girlfriends' Club may have had different
results had the girls been subdivided into bully and victim groups; however it was the
researchers' intent to foster respect and trust among the girls. Since RA lurks within
the confines of a clique, it was important for the researchers to have all girls to work
together. However, since the groups were large most of the time, the researchers
wondered about the authenticity of their face-to-face interactions. While it seemed
that everyone was getting along while in the Club, the story may have been very
different if analysis included interactions outside of the Club.
Participants' responses suggest another change: include more crafts and fewer
surveys. This was not surprising, as crafts were listed on the Club's flyer.
Unfortunately, with a limited time period, there was seldom enough time to complete
a craft activity. Extending the meeting time to an hour, or hour and a half, would be
desirable. In addition, the girls asked for fewer surveys. While it would have been
impossible to delete them entirely, as they were a necessary component for collecting
data for the thesis, the researchers may have been able to either condense questions or
limit the number of surveys so more time would have been available for other
activities.
Another recommendation involves including more role-playing exercises in
the Club's curriculum. Expressing feelings is not something most ofthe girls were
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accustomed to because it can be awkward and uncomfortable. However, role-playing
can be a useful tool for teaching girls how to respond to bullying. As Wiseman
(2002) suggested, girls need specific instructions on how to act when faced with
bullying. Since the Girlfriends' Club established a safe and trusting environment, it
would have been a perfect venue for such exercises. During the group meetings, girls
could practice responding to a variety of situations and gain confidence in their ability
to deal effectively with RA.
Lastly, in accordance with the research conducted by Casey-Cannon, et aI.
(2001), the researchers believe it is important to train and educate parents and staff to
recognizing RA, address RA situations, and teach children to communicate
effectively. One suggestion for involving parents and the surrounding community is
to hold town-haIl-like meetings or invite them to a Girlfriends' Club open house.
Those attending could be provided with resources, which discuss how to
communicate with children at home. The researchers recommend Wiseman's (2002)
Queen bees & wannabes as on such resource for adults.
Further Questions and Research
While conducting the research and analyzing the data, some related questions
arose. First, the researchers are curious about the long-term affects of Girlfriends'
Club. As these sixth grade girls leave elementary school and enter middle and high
school, they wondered if the strategies and insights gained in the Girlfriends' Club
would have a lasting impact? Will the girls tap into the learned skills and use them to
respond appropriately to RA when it occurs in later years? The researchers believe a
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follow up study with the participants would be needed to determine the long-term
effects ofthis project. Additional research could be conducted to identify how
intervention programs such as the Girlfriends' Club, which start in elementary school,
impact girls in their middle and high school years.
Another issue not addressed in the study is the connection between depression
and RA. The Ophelia Project (2006) notes a strong correlation between these two
concerns. In particular, the researchers believe it would be helpful to know how the
Girlfriends' Club may have impacted rates of depression in participants.
The researchers also wondered ifthe participants' parents noticed any
significant changes in their daughters from the onset of the Club and to its
completion. A follow-up survey asking about noticeable differences could enhance
the significance of these findings.
Lastly, the researchers wondered how attendance would have been affected if
the meetings were held after school. Many girls had lunchtime academic or social
obligations, so attendance at some meetings was quite low. At the same time, the
researchers were curious about how the Club's dynamics may have changed if
meetings were held after school. In the beginning, it was assumed fewer girls would
be able to participate after school since many participate in sports or other afterschool activities. Ultimately, the researchers now see that in order to reach all
students, this type of intervention curriculum should be integrated into the school day
instead of being offered as an optional activity.
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Chapter Six
Implications on Teaching Practice
Perhaps the most significant impact on the researchers' teaching practices is
their newfound understanding of RA. The researchers now know how to identify RA
and employ successful methods for responding to it. As teachers, they will integrate
such topics as individuality and friends into their curriculum, which can benefit both
genders. RA will also be discussed during times focusing solely on character
development. Since the researchers know the positive impact most Girlfriends' Club
activities had on a small sample of girls, they will undoubtedly use them in their own
classrooms, and hope to positively influence more students. When addressing
stereotypes, the researchers will be careful to allow plenty of time for their students to
examine, discuss, and debunk their beliefs.
As mentioned previously, the stereotype activity caused the researchers to
evaluate how their own stereotypes influenced their teaching and professional
interactions. With this keen awareness, the researchers have vowed to change their
practice with respect to gossiping and typecasting people, especially their students
and colleagues. Specifically, they will model professionalism with their colleagues,
students, and friends, especially in the school setting.
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Chapter Seven
Conclusion

Piloting the Girlfriends' Club at Branches Elementary was the first step in
addressing the problem of RA on this site. Prior to implementation, the researchers
noticed the girls often felt unable to articulate their needs. While the researchers
assumed this led to incidents ofRA, they had no idea the extent to which it occurred
or how the girls dealt with it. Their research led them to discover the roles girls play
in social groups, how they deal with bullies and conflicts, what they need and want in
a friend, and how they stereotype different groups of people.
Altogether, the researchers felt the program provided the girls with a safe
environment in which they were able to acknowledge what they valued and required
in a friend. The Girlfriends' Club also taught communication skills intended to help
participants express their needs in more appropriate ways. In a smaller group setting,
girls who were before afraid to express their feelings and question the actions of their
"friends" felt comfortable enough to ask question and participate in role-playing
activities. Although revisions are needed, the overall initial impact of the Club
seemed positive.
In conclusion, while RA intervention programs are utilized in middle and high
schools, Girlfriends Club was the first RA intervention program implemented in this
elementary school. The researchers are confident that this preliminary program will
provide a foundation for future RA support systems at Branches Elementary and
surrounding elementary schools.
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Appendix A

Existing Programs

Olweus Prevention
Dan Olweus, a pioneer researcher on bullying, has developed one of the best-known
initiatives designed to reduce bullying in elementary, middle, and high school. His
program involves intervention on three different levels: the classroom, school, and
individual (Olweus and Limber, 1999). In the Olweus Prevention Program, schools
are restructured in order to reduce opportunities and rewards for bullies.
Contact information:
Marlene Snyder, PhD
Research Associate
Institute on Family and Neighborhood Life
Clemson University
Phone: (864) 710-4562
www.clemson.edulolweus

The Child Development Project
The Child Development Project (CDP) is another comprehensive intervention
program that seeks to foster social, intellectual, and ethical development by helping
schools to become caring communities. The program does this by helping schools
provide students with engaging, challenging learning opportunities and teaching
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schools how to develop a caring, supportive environment. The CDP calls this type of
environment a "Community of Learners." These communities are characterized by
supportive relationships, collaboration between students and staff, a common
purpose, responsiveness to students' diverse needs, opportunities for students to be
involved in the intellectual and social life of the school, and finally a clear
commitment to the values of caring, justice, responsibility, and learning (Battistich,
Schaps, & Wilson, 2004).
Contact information:
Developmental Studies Center
2000 Embarcadero, Ste 305
Oakland, CA 94606
(800) 666-7270
www.devstu.org

Girls Circle
Girls Circle was founded in 1997 by two mothers searching for tools to help their
adolescent daughters navigate through social challenges. Giovanna Taormina and
Beth Hossfeld, MFT created an extensive program and curriculum to help girls deal
with problems surrounding social issues, body images and self efficacy. The Circle
sells curriculum binders covering nine different topics (Friendship, Being a Girl,
Body Image, Honoring our Diversity, Relationships with Peers, MindIBody/Spirit,
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Expressing My Individuality Who I Am and Paths to the Future) for girls aged 9-18.
Each curriculum binder includes a detailed 8-12 week program.

The Girls Circle in collaboration with researchers at the Dominican University of
California conducted a study to determine the effectiveness of the program. Pre- and
Post-tests measuring self-esteem, locus of control, self-efficacy, body image
satisfaction and social support were given to 63 girl participants. At the end of a tenweek program, posttest showed improvements in social support, self-efficacy and
body image. There was no change in self-esteem or locus of control.
Contact information:
Girls Circle Association
A Project ofthe Tides Center
458 Christensen Lane
Cotati, CA 94931
www.girlscircle.com

Girls Speak: Out
Co-founded by Andrea Johnston and Gloria Steinem in 1994, Girls Speak: Out
facilitates workshops for girls and boys aged 8-18. The purpose of Girls Speak: Out is
to provide girls with communication skills to improve their self-esteem and ability to
express themselves.
Contact information:
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Girls Speak Out Foundation
146 Edinburg Street
San Francisco, CA 94112
www.girlsspeakout.org

Girl Scouts
Since beginning in 1912, the Girl Scouts has promoted development of character and
relationships within a supportive environment. With adult volunteers girls "develop
qualities that will serve them all their lives, like leadership, strong values, social
conscience, and conviction about their own potential and self-worth"
(www.girlscouts.org).In 2002, uniquely ME! Program was created to foster selfesteem in girls aged 8-17. The program provides exercises within three booklets that:
•

Aim to promote recognition of one's on strengths and attributes

•

Strategies for dealing with peer pressure

•

Suggestions for healthy eating habits, hygiene and overall wellness

Contact information:
Girl Scouts of the USA
420 Fifth Avenue
New York, NY 10018-2798
(800) GSUSA 4 U
www.girlscouts.org
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The Ophelia Project
Dr. Mary Pipher's book, "Reviving Ophelia: Saving the Selves of Adolescent Girls"
was the inspiration for The Ophelia Project. In 1997 Susan Wellman began this girls
advocacy organization, which has grown into a comprehensive source. The Project
has curriculum, workshops and mentor programs to help girls with social issues. The
curriculum includes a parent guide and two school programs aimed at grades 2-3 and
4-5. The mentorship program utilizes the skills of high school students to mentor
middle school students on creating a safe school environment.
The Project is currently working with Penn State to conduct research and develop
curriculum to support behaviors specific to relational aggression.
Contact information:
The Ophelia Project
718 Nevada Drive
Erie, PA 16505
(888) 256 KIDS
www.opheliaproject.org
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Appendix B
A survey completed by Club Participants during week one, meeting one

Student Survey
1. Have you ever been bullied at school?

Yes

No

2. If yes, who have you been bullied by
Both

Girls

Boys

3. Describe what behaviors you consider to be bullying.

4. What strategies do you use to interrupt bullying when you see, hear or experience
it?

5. How would you best describe yourself at school?
a. I have a lot of friends and people usually like me.
b. I have some friends but I'm not sure if people like me all the time.
c. I wish I had more friends.
6. At school, what/which statements best describe the girls?
a. Girls tend to already have their groups and don't usually let anyone else in.
b. Girls tend to include others in their group.
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7. What are the traits of girls who are bullied?

8. What are the traits of girls who bully?
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Appendix C

Girlfriend's Club

An integrated curriculum to:

Build friendship
Develop individuality
Understand stereotypes
Celebrate differences
Developed by Erica Rood and Danika Webber
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Girlfriend's Club
Overview
About the Club
This Club was designed to build friendships, develop individuality,
understand stereotypes and celebrate differences. It was piloted at an
elementary school in the Winter of 2007. All fifty-one sixth grade girls
at the test site were invited to participate. This program met two
consecutive days for five weeks during the participants' forty-minute
lunch break.

The Club invited girls to share their thoughts and feelings, therefore it
was important to create a supportive environment in which the
participants felt safe and encouraged. Developing guidelines on the
first meeting and referring to them throughout the program helped to
establish the aforementioned objectives. Allowing girls the option of
"passing" or refraining from sharing their thoughts was possible
throughout all discussions. Providing a consistent format was also
helpful and used for all sessions:
Opening
The purpose of the opening is to set a positive tone for the meeting.
Facilitators may do many different things for the opening. Poetry was
used in the pilot. The poem, "Phenomenal Woman" by Maya Angelou
generated smiles and snickers while setting an inspirational tone.
Other suggestions for the opening are playing a song, ringing a bell,
lighting a candle, or sharing simple thoughts. We suggest gathering
the participants in a circle for this activity and to remain in this
formation until they begin their activity.
Theme Introduction
Each meeting has a theme. Themes addressed in the pilot include
individuality, the value of friendship and working together, defining
friendships, stereotypes and understanding differences and
identifying core values and personal growth.
Share the theme with the girls but do not provide a definition or
discuss in depth. Instead, encourage participants to form a personal
definition and opinion.
Connection
The connection should encourage participants to share their thoughts
or feelings about the previous meeting. This ensures that there is
consistency from one meeting to the next.
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Activity
The activities include both discussion and artistic executions that
reflect the theme of the meeting. Sample activities are decorating a
personal journal to reflect one's uniqueness and creatively illustrating
one's values. With a safe environment established, the participants
will feel free to share their thoughts and ideas.

Sharing
The sharing begins with guiding questions that spark self-reflection.
Participants record their thoughts first in their personalized journals
and then are asked to share their ideas with the group. Girls should
be gathered back into the circle for sharing.

Closing
The closing is meant to end the meeting on a positive note and give
the participants an opportunity to share something they have gained
or learned from their experience at the Club. Like the opening, the
closing can take many forms. Examples include additional sharing,
poem, blowing out candle, ringing bell, hope for future meetings,
quote. etc.
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Week One, Meeting One: Introduction
Activity 1:
.:. Creating Club guidelines and expectations
Materials:
.:. Poem about friendship
.:. Copies of survey
.:. Paper to record guidelines
Poem:

Share a poem on friendship
Example:
Friendship is the kind of love
that never can grow old.
Warm and cozy it will stay
when other things are cold.
Friendship is a love so true
it won't be denied.
Because a friend will always be
there by your side.
Boyfriends come and go
in this game of life we play,
But a true friend, no matter what,
in your heart will always stay.
So hold these friends dear to you,
and never let them go.
Think how much they mean to you,
and make sure to tell them so.
Written by Angela found at The Friendship Page: Friendship
Poetry

Ice breaker:

Name game
Choose one adjective to describe you that begins
with the same first letter of your name.

Introduce theme:

Purpose of club
Discuss the purpose of the club.

Activity 1:

Discussion
Ask girls to share what they are hoping to get out
of this club.

Activity 2:

Create guidelines

---------------------------------
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Ask girls what guidelines they think are necessary
to accomplish what they want from the club.
Activity 3:

Survey (Appendix B)
Girls complete a survey to determine what bullying
and relational aggression situations they are
dealing with.

Closing:

Remind girls to bring personal items to the next
meeting in order to decorate their journals.
Girls share one thing they appreciate about
themselves.
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Week One, Meeting Two: Introduction
Activities:
.:. Discuss individuality and personalize journals
Materials:
.:. Copy of "Phenomenal Woman"
.:. Blank journals
.:. Glitter
.:. Magazines
.:. Stickers
.:. Markers
.:. Glue
.:. Scissors
Poem:

"Phenomenal Woman" by Maya Angelo
Pretty women wonder where my secret lies
I'm not cute or built to suit a model's fashion size
But when I start to tell them
They think I'm telling lies.
I say
It's in the reach of my arms
The span of my hips
The stride of my steps
The curl of my lips.
I'm a woman
Phenomenally
Phenomenal woman
That's me.
I walk into a room
Just as cool as you please
And to a man
The fellows stand or
Fall down on their knees
Then they swarm around me
A hive of honey bees.
I say
It's the fire in my eyes
And the flash of my teeth
The swing of my waist
And the joy in my feet.
I'm a woman
Phenomenally
Phenomenal woman
That's me.
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Men themselves have wondered
What they see in me
They try so much
But they can't touch
My inner mystery.
When I try to show them
They say they still can't see.
I say
It's in the arch of my back
The sun of my smile
The ride of my breasts
The grace of my style.
I'm a woman
Phenomenally
Phenomenal woman
That's me.
Now you understand
Just why my head's not bowed
I don't shout or jump about
Or have to talk real loud
When you see me passing
It ought to make you proud.
I say
It's in the click of my heels
The bend of my hair
The palm of my hand
The need for my care.
'Cause I'm a woman
Phenomenally
Phenomenal woman
That's me.

Introduce theme:

Individuality
Provide one definition of individuality and then
open up to girls to add to it.

Connection:

Revisit guidelines created in previous session.
Discuss their thoughts on the first meeting.

Activity 1:

Journal
Decorate journal with images that celebrate their
individuality.

Closing:

Share out one thing that makes them unique from
everyone else in the room.
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Week Two, Meeting One: Value of Friendship
Activities:
.:. Discussion and journal writing
Materials:
.:. Girls' decorated journals
.:. Pens or pencils for writing
Poem:

Read poem on friendship
Example:
It Only Takes a Moment
It only takes a moment to reach out to be a friend

But to the one who needs you the memory never ends.
A simple act of kindness to a person you don't know
May plant a seed of friendship that for them will always
grow.
We sometimes lose perspective of the difference we can
make
When we care more about giving and care less of what we
take.
So remember that your actions may help change a life
someday.
Always think about the person that you meet along your
way,
For it only takes a moment to reach out to be a friend
But to the one who needs you the memory never ends.
Found at Foundation for a Better Life

Introduce theme:

The Value of Friendship

Connection:

Discuss thoughts on first meetings.

Activity 1:

Discussion
Discuss why friends are so important and what
they bring to our lives.

Activity 2:

Journal
Guiding questions for journal:
.:. What value do friends provide in your life?
.:. Why have you chosen your friend(s)?
.
•:. What are the characteristics of a good
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friend?
Activity 3:

Pair/Share
Girls share their journal entries in pairs.
Encourage girls to share with someone they might
not know very well.
Ask girls to discuss the similarities and
differences between their thoughts /writing.

Activity 4:

If needed, finish decorating journal.

Closing:

Girls share one characteristic of a good friend.
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Week Two, Meeting Two: Working Together
Activities:
.:. Cooperative Snacking and discussion
Materials:
.:. Girls' decorated journals
.:. Pens or pencils for writing
.:. Yarn (2 pieces per girl)
.:. Graham crackers
.:. Jar peanut butter
.:. Knives
.:. Carrots
.:. Vegetable peelers
.:. Oranges
.:. Conflict Styles Questionnaire and Scoring Guide
Poem:

Read poem or quote on cooperation/depending
on others
Example:
How many a [wolman has thrown up [her} hands at a time
when a little more effort, a little more patience, would have
achieved success?
By Elbert Hubbard found in Chicken Soup for the Kid's Soul

Introduce theme:

Cooperation/ depending on others

Connection:

Discuss thoughts on friendship.

Activity 1:

Cooperative Snack
.:. Set up table with chairs around for each girl.
.:. Gently but firmly tie each girl's hands to the
hands of the girl sitting next to them .
•:. With snacks and supplies laid on the table.
explain they must use all the food and
supplies on the table to make a snack. They
should peel the oranges, spread peanut
butter on the graham crackers and peel the
carrots. They need to prepare one of
everything for each girl. Do not eat until all
snacks are prepared.
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.:. Remind girls to work as a team to complete
this activity.
Activity 2:

Conflict Styles Quiz (Appendix E)
Read directions to quiz together. Girls complete
quiz and scoring sheet.

Activity 3:

Share
Girls share their scoring sheet and thoughts with
group.

Closing:

Girls share one characteristic needed to work well
with others.

-------~---------------------------
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Week Three, Meeting One: What Kind of Friend Are You?
Activities:
.:. Characteristics of a friend and discussion
Materials:
.:. Journal
.:. Pens and pencils
.:. Poster paper
.:. 8 1/2 x 11 white paper

Poem:

Read poem on individuality, peer pressure or
believing in yourseH
Example:
The Road Not Taken
Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveler, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay
In leaves no step had trodden black.
Oh, I kept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.
I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and II took the one less traveled by,
And that has made all the difference.
By Robert Frost

Introduce theme:

Evaluating You as a Friend

Connection:

Discuss thoughts on what is important to the girls.
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Activity 1:

Discussion
Ask girls what kind of friend they are.

Activity 2:

Journal
Create two columns in journal:
.:. What you need in a friend
.:. What kind of friend you are
Write about the differences between these two
columns.

Activity 3:

You as a Friend
Girls draw an outline of their bodies on blank
paper. Fill the inside of own body with images and
words that describe themselves as a friend.

Closing:

Girls share the most important thing they bring to
a friendship.
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Week Three, Meeting Two: The Difference Between a "Friend" and a
~riend

Activities:
.:. Discussion and role playing
Materials:
.:. Journal
.:. Pens or pencils for writing
Poem:

Read poem or quote on friendship.
Example:
Friendships multiply joys and divide grief.
By Thomas Fuller

Introduce theme:

The Different Types of Friends

Connection:

Discuss one character trait they want in a friend.

Activity 1:

Different Types of Friends
Ask girls to review their list of what kind of friend
they are and what kind of friend they need.
Next, ask them to evaluate the friends they have in
their life right now. Explain the difference
between a "friend" and ~riend (place hands over
heart when saying "friend"). Provide one or two
differences between these two types of friends
(e.g., "friend" will desert you to benefit herself but
a ~riend will stand by you through good and bad
times). Let the girls provide their own differences
between these two types of friends.

Activity 2:

Role Play
Once you feel like the girls have a strong definition
for the two types of friends, provide options for
them to deal with the "friend". Encourage girls to
be honest about their feelings, to support one
another and confront a "friend" as a united front
and when those things do not work, talk to an
adult.
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Match the girls up with a partner and present
situations related to the discussion on Activity
One. Girls practice expressing their opinions and
feelings to their partner.
Closing:

Girls share one characteristic of a

~riend.
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Week Four, Meeting One: Stereotypes
Activities:
.:. How Others See Me and Discussion
Materials:
.:. Journal
.:. Lunch sized paper bags
.:. Crayons
.:. 10 small strips of paper for each girl
Poem:

Read poem or quote on stereotypes or
conformity.
Example:
I think the reward for conformity is everyone likes you but
yourself.
By Rita Mae Brown

Introduce theme:

Stereotypes and How Others See You

Connection:

Discuss one change they need to make to be a
better friend.

Activity 1:

How Others See You
Distribute brown bags, slips of paper, and crayons.
Tell girls that the outside of their bag represents
how other people see them and the inside of the
bag represents what others do NOT know about
them.
Using crayons, girls write words that other people
use to describe them on the outside of the bags.
These words can be accurate or not -this is how
others "see" "label" or "stereotype" them.
Using small strips of paper, write words or
qualities about themselves people do NOT know
about them or that others do not see. Put only
one quality on each paper.

Activity 2:

Share
Place strips inside bag.
Girls walk around the room, looking at the outside
and inside of others bags.
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Provide a card for girls to write comments and
compliments after reading each bag.
Activity 3:

Journal
Guiding questions:
.:. What was that like?
.:. How do you feel when people see you
differently than you see yourself?
.:. What are the "inside" parts that you wish
more people could see?

Closing:

Girls share one thing they could do in the next
week to be more accepting of others. Possible
suggestions include approaching and talking to
someone they don't normally socialize with or
eating lunch at a different table with new people.
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Week Four, Meeting Two: Recognizing Stereotypes
Activity:
.:. Create wall of stereotypes and discussion
Materials:
.:. Journal
.:. Pens and pencils
.:. Poster paper
.:. Markers
Poem:

Read poem on stereotypes
Example:
Fat is Not a Fairy Tale
I am thinking of a fairy tale,
Cinder Elephant.
Sleeping Tubby,
Snow Weight,
where the princess is not
anorexic, wasp-wasted;
flinging herself down the stairs.
I am thinking of a fairy tale,
Hansel and Great,
Repoundsel,
Bounty and the Beast,
where the beauty
has a pillowed breast,
and fingers plump as sausage.
I am thinking of a fairytale
that is not yet written,
for a teller not yet born,
for a listener not yet conceived,
for a world not yet won,
where everything round is good:
the sun, wheels, cookies and the princess.
By Jane Yolen

Introduce theme:

Recognizing Stereotypes

Connection:

How do you feel when people see you differently
than you see yourself?
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Activity 1:

Wall of Stereotypes
.:. Brainstorm all the different categories that
you can put people in (e.g., race, sex,
religion, age, looks, class, grades,
handicaps) .
•:. Place categories on the top of poster paper
and place posters around the room .
•:. Girls walk around room with markers in
hand to record words used in that category
(e.g., Grades: genius, nerd, retard, etc.).

Activity 2:

Journal
Guiding Questions:
.:. Do you think experiencing diversity is a
good thing? Why or why not?
.:. Why do you think it is important to have
respect for others, even if they are not
exactly like you?
.:. What are some ways to make everyone feel
included and accepted?
.:. How can you do this in your life?

Closing:

Girls share one thought from their journal entry.
Remind girls to bring one personal item they value
to the next meeting.
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Week Five, Meeting One: What's Important To Me?
Activities:
.:. Share valuable personal item and discussion
Materials:
.:. Girls bring item of value from home
.:. Journals
.:. Pens or pencils
Poem:

Read poem on accepting self
Example:
Be Yourself
Ever since I was a little kid, I didn't want to be me. I wanted
to be like Billy Widdledon, and Billy Widdledon didn't even
like me. I walked like he walked; I talked like he talked; and I
signed up for the high school he signed up for.
Which was why Billy Widdledon changed. He began to hang
around Herby Vandeman; he walked like Herby Vandeman;
he talked like Herby Vandeman. He mixed me up! I began to
walk and talk like Billy Widdledon, who was walking and
talking like Herby Vandeman.
And then it dawned on me that Herby Vandeman walked and
talked like Joey Haverlin. And Joey Haverlin walked and
talked like Corky Sabinson.
So here I am walking and talking like Billy Widdledon's
imitation of Herby Vandeman's version of Joey Haverlin,
trying to walk and talk like Corky Sabins on. And who do you
think Corky Sabinson is always walking and talking like? Of
all people, Dopey Wellington -that little pest who walks and
talks like me!
Author Unknown

Introduce theme:

What I Value?

Connection:

Discuss thoughts on working together.

Activity 1:

Sharing Personal Item
While sitting in circle, girls share personal item
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they brought with them, explain why it is
important to them and then places it in the middle
of the circle. If they wish, they can pass the item
around.
Activity 2:

Discussion
Explain to girls that all the items represent what is
important to them, i.e., what they value. Help girls
make the connection from the item to their value.
For example, if they have a picture of their brother
and sister then they value their family.
Ask girls:
.:. How do you relate to the other items /values
the other girls have?
.:. What kinds of things are important to you?
Why?
.:. What things in life matter most to you?
.:. What kinds of values do you think are
important to have as a society?

Activity 3:

Journal
The things we value largely make up who we are
and what we do, our actions. Being aware of your
values help you make wise choices in your life .
•:. In journal, record five things you value and
put them in order from the most important
to the least important
.:. Explain each value and why it is important
to you

Closing:

Girls share their most important value.
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Week Five, Meeting Two: Using Value System to Make Decisions
Activities:
.:. Using value system to make decisions
Materials:
.:. Journals
.:. Thick cardstock cut to fit into inside of journal
.:. Markers
.:. Glue
.:. Pens or pencils
Poem:

Read poem on believing in self
Example:
Believe in Yourself
Set your standards high
You deserve the best.
Try for what you want
And never settle for less.
Believe in yourself
No matter what you choose.
Keep a winning attitude
And you can never lose.
Think about your destination
But don't worry if you stray
Because the most important thing
Is what you've learned along the way.
Take all that you've become
To be all that you can be.
Soar above the clouds
And let your dreams set you free.
By lillian K. Hunt

Introduce theme:

What I Value in a Friend?

Connection:

Discuss how one's values should reflect the
friends they choose.
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Activity 1:

Value Card
Using journal, girls list five things the need and
want in a friend. The characteristics should be
listed in order with greatest importance being at
the top of the list.
Using journal entry, girls create a card entitled
"What I Need in a Friend." The card lists the five
values they have listed in their journal. Glue card
on the inside of their journal.
Discuss with girls how having a defined value
system helps us make decisions about who we
want in our lives. It also helps us distinguish
between a "friend" and a ~riend.

Activity2:

Role Play
Remind girls of communication strategies (be
honest, express how they are feeling and their
perception of a situation or problem). Role playa
confrontation between participants and a "friend."
Give girls opportunity to practice with multiple
partners.

Closing:

Girls share their favorite or special memory from
Club.
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Appendix D
A survey completed by Club Participants prior to the first meeting

Who's Who?
Below are some incidences you may have experienced in the past. Read
the behavior and circle the number if you experienced, engaged in or
witnessed this.
Have you ever ...
1)

watched your friend be teased or harassed and did not say or do
anything?

2)

said something untrue about someone else to get her/him in
trouble?

3)

been left out?

4)

done something with the intention to hurt someone else?

5)

stood up for someone who was being picked on or harassed?

6)

yelled at someone in front of others?

7)

started a rumor about someone else?

8)

watched your friend tease or harass someone else?

9)

been excluded from a lunch table by a group who did not want you
to sit with them?

10)

passed a rumor you knew wasn't true?

11)

teased or made fun of a girl's looks?
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12)

teased or made fun of someone online?

13)

helped someone who wasn't a close friend with a problem?

14)

bullied someone online?

15)

complimented an unpopular girl?

16)

intentionally left someone out of your group?

17)

remained friends with someone, even after they hurt you?

18)

used three way calling to be mean to someone?

19)

had your feelings hurt by something you read online?

20)

developed a friendship with someone outside your group of
friends?

21)

spread a rumor you heard about someone else?

22)

been left out of an activity by someone because they were mad at
you?

23)

left someone out of an activity because you were mad at them?

24)

asked someone sitting alone to join your group?

25)

ignored or left out a friend in an effort to be in the popular
group?

26)

forgiven someone for hurting your feelings?

27)

eaten lunch by yourself because you did not feel welcome to eat
with others?

28)

read something on the internet that was incorrect or untrue but
did nothing to correct it?
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29)

listened to a girl being teased on a three way call?

30)

been hurt or cried because of teasing or bullying?

KEY
Question
1,8,10,21,25,28,29
3,9,17,19,22,27,30
2,4,6,7,11,12,14,16,18,23
5,13,15,20,24,26

Category
Bystander
Target
Mean Girl
Empowered
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Appendix E
A survey completed by Club Participants during week two, meeting one
Conflict Styles Questionnaire
Read the following questions and choose the answer that best matches your feelings.
Put a mark on the line for the answer you choose. Some questions ask for two
responses so mark two answers on those questions.
1.
a)
b)
c)

When I disagree with someone on how to do something:
I usually ignore it unless the other person brings it up.
I first say what I want most and ask what they want most.
I try to find an in-between solution.

2.
a)
b)
c)
d)

If I saw two younger kids getting into an argument on a playground, I would:
Decide who started it.
Tell the kids to settle it on their own somewhere else.
Try to work out a compromise.
Try to get them to forget the fight and get interested in doing something
else.

3.
a)
b)
c)

Ifl don't agree with my friend:
I sometimes will repeat that I'm right.
I'd go along with them rather than say I disagreed.
I'll listen to my friend's views before sharing my own.

4.
a)
b)
c)
d)

When I'm with a friend:
I might agree with my friend to keep them happy.
I just wouldn't say anything, even in disagreed.
I argue my point.
_ _ I make sure we each get a chance to talk.

5.
a)
b)
c)
d)

When I disagree with my brother or sister about whose opinion is right:
_ _ I go find a parent to agree with me.
I make sure I'm heard and also give them time to talk.
I say what I think and we often end up shouting.
I usually give in because I don't want them to be mad at me.

6.
a)
b)
7.

Ifl disagreed with someone at school on how to do a project:
I'd spend a long time worrying about how to bring it up.
_ _ I'd start out trying pretty hard to show why my idea was better.
Your little brother or sister has a friend over and they're in the middle of an
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a)
b)
c)

argument. You:
_ _ Ask them to each explain their side of the story.
_ _ Tell them to stop it; they're making too much noise.
_ _ Suggest that they might both want to playa game.

If you answered "a" to Question #7, answer the following: (otherwise skip)
8.
a)
b)
c)

When they both start telling you what the other one did, you:
Ask if they don't like each other enough for one to give in.
Ask if they each could say they were sorry about something they'd said or
done to share the blame.
Say, "OK," ask if you got what each one said, and then ask them what
they think they could do about it.

If you answered "c" to Question #7, answer the following:
9.
a)
b)
c)
d)
e)
10.
a)
b)

11.
a)
b)

Think of a time you recently disagreed with someone about something. How
did you deal with it?
_ _ You gave reasons why you were right.
You told them your side and listened to theirs.
You didn't want to talk about it.
You agreed to give in on some things if the other person gave in on other
ones.
You didn't want to hurt their feelings and so gave in.
Your friend wants to go shopping and you want to stay home.
You agree to go shopping, but ask if you can choose WHERE you shop so
you both get SOMETHING you want.
You get tired of talking about it and start leaving to go shopping, hoping
she'll follow.
You and your parent are in the middle of a big fight about whether or not you
can have a friend stay overnight. You will probably.
Go to your room and shut the door.
Ask your parent if there's anything you and your friend could do so that
they would feel good about your friend spending the night.

If you answered "a" to Question # 11, answer the following: (otherwise skip)
12.

a)

When it really doesn't seem to suit your parent at all to have your friend come
over tonight, you'd likely:
agree that your friend not come tonight if they could come sometime
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b)
c)
d)
13.

a)
b)
c)
d)
e)

within the week.
realize that your mom or dad had some good points and agree to try for
another time.
_ _ wait till your other parent comes home and try to get them to agree.
_ _ give up and decide not to push the point anymore.
In school, you are to share markers with your partner, Chris. Chris isn't being
fair by using them more than you. You would either: (pick your 2 most likely
responses)
_ _ tell Chris you want to talk about it, explain what you think, and listen.
tell Chris it isn't fair the way it is and that you are going to tell the teacher
if Chris doesn't share them better.
suggest something quickly to Chris where you would each give in a little
on something.
say something to Chris, but don't keep arguing when Chris says it's fair
the way it is.
decide you don't want to make a hassle and just bring some of your
markers from home.

14. In general, how do you usually deal with conflict?
a) _ _ I try to stay away from disagreements.
b) _ _ I try to find a way we can each get part of what we want.
c) _ _ I try to convince the other person to see things my way.
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Conflict Styles Questionnaire Scoring Sheet
The following lists 5 different ways of dealing with conflict:
I Leave

I Give in

I Take Charge

We Both Win

We Meet Half-Way

To find your score, look back at your answers and make a "1" on the chart below next
to the way you answered the questions. Exception: If you answered 5 with (a) or 12
with (c), put "1/2" in two places. Add up the columns.
Note which column has the highest number and this represents your "conflict style."
I Leave
(a)
(b)

1
2

3
(b)
(a 112)
(a)
(c)

4

5
6
7
8
9
10

(c)
(a)
(d) (a 112)
(e)
(a)

11
12
13
14

I Take
Charge

I Give In

(a)
(a)
(c)
(a)(c 112)
(b)
(b)

(d)
(b)
(a)
(d)

(a)
(b)
(c 112)
(b)
(c)

(a)
(e)
(c)
(b)
(d)

We Meet
Half-Way
(c)
(c)

(c)
(d)

(b)
(d)
(a)
(b)
(a)
(c)
(b)

Totals

Do your scores reflect how you think you act around conflicts?
Yes

No

We Both
Win

(a)
(c)
(b)

(a)
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Appendix F
A survey completed by Club Participants during week five, meeting two

Girlfriends Club

Thank you for participating in Girlfriend's Club, I appreciate your honesty
and new found friendship! Please take just a moment to complete the
following questions. Your name is not included so be HONEST.

1. What are your overall thoughts on the Club?

2. What have you learned from the Club?

3. Do you feel more prepared to deal with bullying issues? Why or
why not?

4. What specific things will you do the next time you have problems
with friends or bullying issues?
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5. What could have made the Club even better?

6. What was your favorite thing about the Club?
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Appendix G

irlfriend,
lub!
-~':"~"'/H_~~~:.~~~ """~"""'"

The first ever
Girlfriend's Club is
starting at
Elementary
School.
Be a part of group where
you can talk, have fun
with other girls, and
make some cool crafts.
The first meeting will be held during lunch in
Ms. Webber's room on November 29 th •
Come see what
it's all about.
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Appendix H

Dear Parents,
I want to let you know of an exciting project in which your daughter has expressed an
interest. It's called Girlfriend's Club and its purpose is to provide girls with an
environment in which they can learn how to dea1 with social pressures such as
bullying and self-image. In addition, the guided discussions and projects aim to
enhance their abilities to effectively and positively communicate their needs.
This club is an important part of my culminating experience as a graduate student at
California State University San Marcos. As participants, your daughters will help in
the pilot of this program, as I will be refining it throughout. Your feedback, as well
as theirs, will be invaluable to the program design.
In order to comply with university regulations, I ask that you and your daughter
please read and sign the attached consent form. Please be assured that this club is
designed with your daughter's best interest in mind. If you have any questions or
comments after reading the consent form or throughout the program do not hesitate to
contact me.
Sincerely,

Danika Webber

85
Appendix I

~

CONSENT TO PARTICIPATE IN RESEARCH

Cal State San Marcos

Graduate students at California State University San Marcos are conducting a study on
bullying among young girls. Participants will attend a weekly meeting over 8 weeks to
discuss the issues surrounding bullying and complete activities corresponding to the
discussion points. You are invited to participate in this study because you have expressed
interest in attending.
This study has three objectives:
1.
To create a program that teaches girls how to accept themselves and others
by learning how to recognize and communicate their needs.
2.
Reduce social isolation and increase self acceptance and acceptance of
others.
3.
Develop strategies in response to seeing or experiencing bullying.
You will complete a written survey before the club begins and another survey at the last
meeting. The survey will be less than ten questions and require a small amount of your time.
There are minimal risks attached to this study. Your survey responses will be kept
confidential; available only to the research team for analysis purposes.
Your participation in this study could provide you with tools to prevent future bullying and if
you are a witness of bullying to defend the victim(s).
At each meeting, you will be invited to share your thoughts and feelings as well as creative
projects.
Interview responses will not be linked to your name or address, and there will be no followup sessions. So if necessary, our research team can contact you in the future, we will link
your name to a unique identification number next to it. We do this to ensure your responses
remain confidential and that you feel comfortable to respond as freely as possible. You
should know that the Cal State San Marcos Institutional Review Board (IRB) may inspect
study records as part of its auditing program, but these reviews only focus on the researchers
and the study, not on your responses or involvement. The IRB is a committee that reviews
research studies to make sure that they are safe and that the rights of the participants are
protected.
You do not have to participate in this study if you do not want to. If you agree to be in this
study, but later change your mind, you may drop out at any time. There are no penalties or
consequences of any kind if you decide you do not want to participate.
If you have any questions about this study, in the future, please contact our principal
investigator [Dr. Robin D. Marion (760) 750-8537]. If you have any questions about your
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rights as a research participant, you may contact our Institutional Review Board at (760)
750.4029.

o I agree to participate in this research study.
Participant's Name

Participant's Signature

Researcher's Signature

Date

