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ABSTRACT
The goal of this research was to understand the social interactional processes
that lead some youth to succeed in homeless youth programs while others struggle.
The homeless youth program where I spent my time in was a school in Downtown
San Diego that provides the youth with basic needs such as healthcare, food, clothing,
as well as an accredited education through the San Diego County Office of Education.
My research focused on the students who were in Ms. Harvey's
seventh/eighth grade class at Sunset. Through observations and informal
conversations I began to notice that an insider group existed among students and that
it was linked to being successful at the school. Students who were excluded from the
insider group were less connected to the staff and teachers, other students, and the
program as whole. The findings highlight examples of ways that staff did include all
students with some exceptions and also show how important the students are in
negotiating insider/outsider group formation. It also shows that even within programs
that appear to be including all youth, group formation does happen, and to those
students who are excluded it bears an extra burden. This research is significant
because it can help youth workers eliminate exclusion through group formation which
will increase success among youth who are participating in the program.
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INTRODUCTION
Adult homelessness is not just a problem that has developed in the last few
decades; it has been a part of our culture for the past three centuries. Modern
understandings of homelessness have developed from industrial capitalism, urban
growth, economic cycles, wage dependency, immigration, and unemployment
(Abelson, 2003). Capitalism and economic problems seem to be great factors when
looking at homelessness historically, especially when taking these factors into
account during the Great Depression of the 1930's. The Great Depression made the
homeless problem visible and for the first time in United States history, the federal
government started to implement programs to aid this marginalized population
(Abelson, 2003).
Since the Great Depression, adult homelessness has continued to be a problem
because of economic pressures and capitalism, but social problems such as increased
alcohol and substance abuse and the lack of appropriate programs have become
problems as well (Abelson, 2003). It has only been in recent decades that the
problem of homelessness among our youth has been recognized in our society.
During the 1960's, our society began to see homeless youth emerge on the streets,
especially in areas such as Haight Ashbury in San Francisco and the East Village in
New York City (Staller and Kirk, 1997). Although the reasons why youth are
homeless have changed over time, the fact remains that this population is still visible
in our society today.
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Numerous studies have focused on homeless youth within our society and
programs have been developed to aide this marginalized population. Most of the
research on homeless youth has been conducted while they are on the street. Few
studies have been done on currently running programs to aide them and even fewer
have looked at the youth while they are in these programs. Before I begin to look at
the youth within homeless youth programs designed for them, it essential to have
background knowledge of the youth, who they are, and what programs they
participate in. I will first explain the specific problem and focus of my research as it
pertains to the homeless youth population and whom my research will benefit within
the community. Next I will provide an analysis of the past literature that has been
written on this population and identify a gap in the literature that my research will
then address. After identifying the gap, I will explain the chosen theory and how this
theory will provide a sociological lens that will guide my research. In the methods
section I will explain the method that I have chosen for the research and why I have
chosen it. This section will also give a background description of the facility where I
will be conducting research and the youth who are a part of it. After the methods
section, I will briefly explain the significance of my research and why it is important
to the youth and the ones trying to help them.

STATEMENT OF THE PROBLEM
Homeless youth have been a part of our society and its history for over two
hundred years and they remain in our society today. Although the actual number of
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homeless youth in our country is unclear due to inadequate ways of counting,
defining the youth, and the fact that they are hard to find, past studies have given us a
range from about five hundred thousand to about two million in recent years (Aviles
and Helfrich, 2004 ). There is a need to help and understand this population, not just
because of its size, but also because the longer these youth remain on the street, the
harder it will be for them to exit it and lead healthy lives.
Numerous programs have been implemented to help aid this marginalized
population. Some have been successful while most have proven to be inadequate,
ineffective, and overly oppressive (Karabanow, 2004). Programs have been
improving in recent years and progress has been made. The overall structure of
programs has changed from the emergency shelter model which can be seem as a
shelter for youth to spend a couple of nights in, to a more long term model
characterized by residential housing, life skills programs, and educational
opportunities (Abbott and Blake, 1988; Teare and Peterson, 1994; Karabanow, 2002).
Although the service provider model for this population is changing and improving,
youth in these programs are still falling between the cracks. Past research has noted
that some youth drop out or do not succeed in these programs while other youth have
been successful in the same situation (Abbott et al, 1988; Teare et al, 1994;
Karabanow, 2002; Van Wormer, 2003; Van Leeuwen, 2004).
This purpose of my research was to understand the experiences of the youth
within long-term homeless youth programs. Specifically, I studied the processes by
which some youth thrive and others do not where success is defined by the program.
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The site for my research was a school specifically designated for homeless and
formerly homeless youth in downtown San Diego. For the past nine months I have
volunteered at the school as a mentor for a fourteen year old student and have gone on
several trips and participated in several outside activities with the students and staff.
Through volunteering at the school, I have noticed that most of the youth are
succeeding in the program by earning good grades, having positive interactions with
peers and staff, and by taking advantage of extracurricular activities. Although I have
noticed successful student achievement in the program, I have also noticed that some
youth struggle in the program and in some cases drop out and never return. At the
moment the program does not address or evaluate the fact that some youth are not
succeeding while others are thriving. Understanding the ways that youth do and do
not succeed from their perspective can show how, through interactions, students and
staff members influence success in the program. My research can provide
information to the program so they can properly address the needs of all youth within
the program to help ensure greater success among students at the school.
My research can help current and future programs by providing
recommendations on how to best serve homeless youth. This research will help
program designers implement change to include multiple successful roles that
incorporate any youth who are a part of these programs. This information will benefit
providers of care which in return will benefit the homeless youth population taking
advantage of these programs. These issues are important to address, so changes can
be made which will enable all youth in these programs to succeed.
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LITERATURE REVIEW

The literature review will consist of seven subsections that will describe in
detail important areas surrounding the homeless youth population. These areas
include the size and definition, the youth on the street, obstacles and behavior on the
street, the issue of treatment, past programs and their limitations, programs employing
anti-oppressive strategies including educational programs, and the effectiveness of the
services that are providing care for the youth.

Size and Definition

One of the major problems which encompasses the homeless youth population
and its needs is determining an exact number. For most, to understand this problem
and its severity, they would want to know the magnitude of the situation. One study
done in 1990 revealed that the homeless youth population in this country was around
six hundred thousand (Kurtz et al, 1991) while a study done two years later suggested
that the population was around two million (Farrow et al, 1992). Recently, scholars
have made claims that there are around three and a half million homeless people in
our country and at least one million are children or youth (Stein, 2005). While other
demographic research has implied that the homeless youth population is between one
and a half million to two million in recent years (Rew et al, 2001). The number
problem with the population stems from two areas, political debate and definition.
Conservative scholars give smaller numbers to lessen the problem while liberal
scholars do the exact opposite to make the population larger and seem more in need
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(Greene et al, 1997). The way that researchers can have completely different
numbers is by changing the definition of homeless youth to fit there needs. Scholars
like Aviles and Helfrich (2004) have noted this problem in past research and have
given a very open range to the magnitude saying that the population is between five
hundred thousand and two million depending on how you define homeless youth.
Defining the youth seems to be the most important aspect when trying to
decide on an exact number. Some studies only count the number of homeless on the
street, while other studies count the homeless as people on the street and poor people
living with others (Hoch, 2000). Also, another aspect of defining homeless youth,
that has been of much debate, is whether researchers count runaways, who are
homeless for very short periods of time and return home, as opposed to youth who
have left their home, live on the street and will not return (Van Wormer, 2003).
Some scholars homogenize all homeless youth under one umbrella including
runaways, throwaways, street youth, sheltered youth, children of homeless families,
and youth in foster care agencies (Ringwalt et al, 1998). The last problem that relates
to defining the homeless youth population is the age cut off. Van Wormer (2003)
made this point and noted that some scholars count homeless youth up to age
seventeen, while others exceed it by counting youth as old as twenty four.
Choosing a definition to count can be considered a grey area, but what may be
more problematic is the task of actually counting the youth. Scholars argue that
counting the youth is near impossible because of their transience and tendency to hide
from authority (Ensign and Santelli, 1997). Also, scholars have noted that shelters
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where most data is recorded only serve about one in twelve homeless youth because
of the lack of trust among the youth toward service providers (Farrow et al, 1992).
Another reason counting continues to be a problem is because of where most of the
research has been done. Scholars have noted that the majority of the research done on
the homeless youth population has been done in inner cities, where they are most
visible (Witken et al, 2005). Witken and colleagues, described these inner cities as
cruise areas, characterized by high drug use, sex work, and the location of most
services for these youth. Most of the research on this population has been done in
these areas, especially locations such as the Hollywood area in Los Angeles, the
Times Square area in New York, and the Tenderloin District in San Francisco
(Witken et al, 2005). Lastly, the majority of the research has been done in site
specific areas and cannot be generalized for the entire country.

Typology of Homeless Youth
Kurtz, Jarvis, and Kurtz recognized five different types of homeless youth
(Kurtz et al, 1991). The study grouped homeless youth into five categories consisting
of youth in homeless families, victims of abuse who runaway, throwaway youths,
youth who have runaway from institutional care, and young illegal immigrants (Kurtz
et al, 1991). Although this study is dated, recent research has shown that these groups
are still represented today in the homeless youth population (Hyde, 2005), especially
children of homeless families and victims of abuse who runaway (NCH, 1999; Tyler
and Cauce, 2002). These two groups make up the majority of the homeless youth
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population and often overlap each other. The first group are children of currently
homeless families while the second are usually youth who have runaway due to
physical and sexual abuse or neglect.
In 1991 children of homeless were the fastest growing homeless population in

the United States and made up about thirty eight percent of the homeless population
(Kurtz et al, 1991 ). Recent studies have noted have noted similar findings showing
that homeless families with children make up the majority of the homeless population
and are still on the rise (NCH, 1999; Park et al, 2004 ). A study conducted on shelter
populations in 2000 recognized that the majority of people utilizing homeless shelters
in the United States were unmarried women with children (Hoch, 2000).
A study conducted by the National Coalition for the Homeless highlighted the
macro reasons which have led to the increase in homelessness among families with
children, especially job insecurity, decline in public assistance, and lack of affordable
housing (NCH, 1999). For the children who are a part these homeless families, their
situation has been proven to have dramatic effects on their health. A study conducted
in 1998, provided evidence that children in homeless families had multiple problems
including physical health problems, low levels of education, and emotional issues due
to their homelessness (Cumella et al, 1998).
Besides children who are a part of homeless families, scholars have found that
another major group of homeless youth are those who have run away because of
physical or sexual abuse in the home (Kurtz et al, 1991; Rew, 2002; Tyler et al, 2002;
Van Wormer, 2003; Thompson et al, 2004; Tyler et al, 2004; Hyde, 2005). This
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group sometimes tends to overlap with the children of homeless families (Cumella et
al, 1998) but nonetheless youth who have experienced abuse make up a large percent
of the homeless youth population (Tyler et al, 2002). A study of homeless youth in
Denver, Colorado reported that 85 percent of them had been physically or sexually
abused (Kurtz et al, 1991); a study in Seattle, Washington reported similar findings:
50 percent had experienced physical abuse and 33 percent sexual abuse (Tyler and
Cauce, 2002). The Seattle study also found that biological parents were the main
perpetrators of physical abuse while non-family members were the main perpetrators
of sexual abuse (Tyler et al, 2002). A very recent study conducted in Los Angeles,
California proved again that abuse and neglect were central reasons to why youth
became homeless (Hyde, 2005).
The problem with physical and sexual abuse among youths is that once they
are homeless, physical and sexual abuse can lead to disassociative behaviors (Tyler et
al, 2004) and other mental health problems. Scholars note that the combination of
mental health problems due to abuse and living on the street will result in tougher
situations for the youth to trust service providers and successfully exit the street
(Tyler et al, 2004 ).
A group of homeless youth that has recently been recognized apart from the
five core types that Kurtz, Jarvis, and Kurtz highlighted in 1991, are gay, lesbian,
bisexual, and transgender youth (Farrow, et al, 1992). Farrow and colleagues noted a
recent increase in the number of youth living on the streets due to the response to
their sexual orientation (Farrow et al, 1992). In recent years, a study conducted on
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906 homeless youth in the Seattle area concluded that one third of the population
interviewed identified themselves as a sexual minority and had left the home because
of familial response to their identity (Tenner et al, 1998). Scholars have evidence to
support that this newly recognized group of homeless youth face more obstacles than
their heterosexual counterparts because they must deal with their situation of being
homeless as well as the stigma that society attaches to them as being part of a sexual
minority (Cochran et al, 2002). The 2002 study also highlighted the fact that
homeless youth who identify as GLBT also had higher rates of victimization, more
frequent abuse of highly addictive substances, and more sexual partners (Cochran et
al, 2002).

Challenges
Homeless youth, despite the reasons for their homelessness, face many
challenges once they find themselves on the street. Food insecurity is a major
obstacle that homeless youth are faced with when living on the street. A group of
researchers in Toronto, Canada interviewed youth in a homeless shelter to better
understand the problem of food insecurity. The researchers found that the youth were
in constant struggle to find safe shelter, generate income, and obtain sufficient food
(Dachner and Tarasuk, 2002). In this study, access to food was uncertain on a daily
basis because of the lack of money these youth obtain (Dachner et al, 2002). Also the
youth at the shelter said that the food assistance that they did receive was of very poor
quality and usually resulted in food related sickness (Dachner et al, 2002).

15
When it comes to survival on the street, studies have shown that most
homeless youth must turn to risky behaviors to obtain money to survive (Mallet et al,
2004). A study done in 1990 showed that within two weeks of living on the streets,
75 percent of runaways and homeless youth turn to risky behaviors such as theft,
drugs, pornography, and prostitution (Colby, 1990). A more recent study done in
2004, noted that homeless youth still engage in these risky activities and still at an
alarming rate (Thompson et al, 2004). Prostitution is the most common way for these
youths to receive money, and the majority of homeless youth that turn to prostitution
are women, but men also are a part of this population (Farrow et al, 1992). Also, gay
and lesbian youth are more likely to be involved in prostitution than heterosexual
youth (Farrow et al, 1992; Cochran et al, 2002). Besides money, homeless youth
often exchange sex for food, drugs, shelter, or protection, and this often becomes a
way of life. A study conducted on female homeless adolescents proved that the
longer the individual is on the street, the more likely the youth is to exchange sex for
food, money, shelter, or drugs (Chen et al, 2004).
Substance abuse is another major problem facing homeless youth (Kurtz et al,
1991; Farrow et al, 1992; Forst, 1994; Thompson et al, 2004; Hyde, 2005). A study
done in San Francisco found that the use of substances was much higher in the
homeless youth population than in the delinquent youth population and the general
youth population in the country (Forst, 1994). About 70 percent of homeless youth
had used some form of substance in the two months prior to the study, usually
alcohol, tobacco, marijuana, LSD/mescaline, and speed (Forst, 1994). This data
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seems to match studies done in other cities such as New York and Los Angeles where
alcohol and marijuana were the most commonly used substances (Farrow et al, 1992).
More recent data, also confirms this idea of high levels of substance abuse among
homeless youth. A study conducted in a New York youth shelter in 2004, discovered
that 70 percent of the youth reported using substances, with the most common being
alcohol and marijuana (Thompson et al, 2004). Although alcohol and marijuana
appear to be the most commonly used substances, a study done on female homeless
adolescents showed that cocaine abuse was also a significant drug of choice and was
linked to past sexual abuse (Chen et al, 2004)
Homeless youth are also at a higher risk for sexually transmitted diseases and
contacting and transmitting AIDS (Colby, 1990; Farrow et al, 1992; Klein et al,
2000). The reasons that homeless youth have a higher risk for sexually transmitted
diseases are the likelihood that they will participate in prostitution and intravenous
drug use. A study conducted in a homeless youth shelter in San Francisco in 1992
reported that 12 percent of fourteen to twenty year olds were HIV positive (Farrow et
al, 1992). More recent data has highlighted that homeless youth who identify as
GLBT are twice as likely as their heterosexual counterparts to not use protection
during sex, and GLBT homeless youth reported a higher number of lifetime partners
(Cochran et al, 2002). Risky sexual behavior is very dangerous for the homeless
youth population as a whole because research has shown that homeless youth have
little access to health care. A study conducted in Seattle, Washington showed that
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half of the street youth and about forty percent of sheltered youth interviewed did not
have a regular source of health care (Klein et al, 2000).
An extremely important problem for homeless youth is the lack of education
and school attendance (Kurtz et al, 1991; Whitbeck and Hoyt, 1999; Thompson et al,
2004). Most often when youth choose to run away and live on the streets they drop
out of school. A study done in the southeast United States between 1985 and 1988
showed that homeless youth had significantly lower school attendance, significantly
higher rates of truancy, and significant! y higher dropout rates (Kurtz et al, 1991).
Although education for homeless youth has improved since these studies, due mainly
to the Stuart B. McKinney Act of 1987 which made the federal government
responsible for providing homeless children with education, education for these youth
continues to be a problem because of barriers due to their homelessness (Markward,
1994; Pawlas, 1994, Whitbeck et al, 1999; Thompson et al, 2004). Examples of
barriers include transportation to and from school, residency requirements, switching
schools frequently, physically appearing different than other children in their
classroom, and not forming positive social relationships (Stormont-Spurgin and De
Reus, 1995; Wall, 1996). A study done in 2004 showed that youth with poor school
attendance due to their homelessness were at a disadvantage to develop positive peer
relationships (Thompson et al, 2004). Without the school environment these youth
lack the opportunity for positive peer socialization, which in tum can lead to further
isolation (Mouttapa et al, 2004).

18
In 1990, the McKinney Act was amended to try and dismantle these barriers

for homeless youth within schools (Markward, 1994). The new McKinney Act would
provide a rationale for more of a community approach (Markward, 1994). The new
amendment to the act began the approach of alternative education programs that
would specifically address the educational and social needs of homeless youth
(MacKay and Hughes, 1994). Although public schools still provided special needs
for homeless children such as before and after school programs and on site school
social workers, alternative schools quickly became the popular model for these youth
(MacKay et al, 1994; Davey et al, 2000; Markward and Biros, 2001). These new
alternative schools value what homeless youth bring to the table, and do not
stigmatize their experiences (Beach, 1996). They realize that the youth suffer from
lack of classroom experience and not lack of intelligence (Beach, 1996). The
programs also take a community approach by attempting to engage parents, and
collaborating with community-based social service agencies to ensure other needs of
the youth are met in addition to education (MacKay et al, 1994; Stormont-Spurgin et
al, 1995; Davey et al, 2000, and Markward et al, 2001). Some examples of
alternative educational programs will be discussed later.
It is important as a researcher to understand how these youth became

homeless, such as being a part of a homeless family or running away because of
abuse, and once they are on the street what activities they take part in. Background
information on these youth is essential to understanding their lives which in turn will
guide how service providers can implement effective programs to serve their needs.
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The next section will give a review of the past programs for these youths and their
limitations including a critique of the treatment approach.

Limitations of Past Programs

Homeless youth programs began to emerge in the late 1960's. The 1960's
was an era in which rebellious youth started leaving their homes as a form of political
protest and situating themselves in major urban areas such as San Francisco and New
York. The first youth shelters began in areas such as Haight Ashbury in San
Francisco and the East Village in New York (Staller and Kirk, 1997). These first
shelters were called "crash pads," because they were temporary places where youth
could spend the night, receive something to eat, and take a shower. These shelters
were not run by the state, but were run by private citizens who believed they were
doing the right thing to help these youth, (Staller and Kirk, 1997). In 1974 the
Federal government approved of these "crash pads" and formed the Federal Runaway
and Homeless Youth Act that approved shelters and began government funding for
homeless youth services (Staller and Kirk, 1997).
A lot has changed since the 1960's with the homeless youth population,
particularly the reasons that youth become homeless. Although the youth population
itself has changed the program structure remains similar to the 1960's. Most of the
programs that are available to these youths are short-term emergency programs.
These temporary shelters could be described by metaphors such as a "port in the
storm," or a place for "bandaging," (Karabanow, 2002). They approach the youth as
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needing some form of emergency treatment to fix the initial problem, and hopefully
that will be enough. This idea is still the norm for homeless youth programs.
Most of the programs consist of emergency shelters where residents can stay
an average of six to seven days, just enough time for shelter workers to assess and
refer (Karabanow, 2002). Other shelter plans have a three tier system, where the first
step is emergency shelter, the next step is a transitional shelter, and the final step is
permanent housing (Hecht and Coyle, 2001).
The problem with this system is that most residents of the shelters never reach
the permanent housing stage because of funding issues that lead to the lack of
permanent housing (Hecht et al, 2001). But there are other services. Through the
shelter youths have access to free clinics, so they can receive health care. Shelter
clinics, clinics for runaway youth, and free youth clinics, all give homeless youth free
emergency and non-emergency medical care (Klein et al, 2000). However, data
shows that homeless and runaway youth do not use these services much because they
do not know they are available, they are skeptical of trusting institutional care, and
they do not want to abide by the strict rules within programs (Klein et al, 2000).
Wagner also mentions that social programs for the homeless make the individual feel
degraded and inhumane (Wagner, 1993).
The idea of providing care for the homeless and homeless youth can be seen
as problematic. Most of the past and current programs that are in place can be seen as
temporary shelters that bandage the problem or fix it temporarily (Karabanow, 2002).
The programs, although appearing helpful, do not address the root causes of
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homelessness among youth, and attempt to treat or fix the individual as if they were
broken. Scholars have critiqued this model of care of blaming the victim, because in
essence it is a way to control the lower classes of society and keep them that way.
Wagner has stated that the conservative politics of the 1980's led to the
shelterization of the homeless, and the idea that the homeless are dependent and
require help (Wagner, 1993). He also noted that this idea of shelterization has led to
the containment and treatment of the homeless and the belief that they are morally
responsible for their own actions (Wagner, 1993). In 1987 the Reagan
Administration passed the Stewart B. McKinney Act which was to provide
emergency and long-term assistance to the homeless population (Pawles, 1994).
Under the McKinney Act, the government would now be responsible to fund
emergency food assistance programs, adult literacy instruction, health services, job
training, emergency shelters and many other services (Pawles, 1994). The McKinney
Act was aimed at addressing the homeless population and its needs but scholars note
that it had no significant impact on reducing the homeless population and it put the
blame on the individual for their mistakes (Breakey, 1997).
According to Hoch, the Personal Responsibility and Work Opportunity
Reconciliation Act of 1996 provided ideological support for shelters to act as
institutions for social improvement (Hoch, 2000). Hoch notes that this act puts blame
on the homeless, due to their supposed moral failure, and makes social services
responsible for treating the homeless and improving them (Hoch, 2000). This policy
also ignores the structural reasons of homelessness, such as the lack of affordable
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housing, job insecurity, and the lack of affordable health care (NCH, 1999; Quigley,
2001). Having a treatment model for the homeless allows society to view the
homeless as an individual problem, and that they are homeless because it is their own
fault. This model takes the responsibility off society and puts it on the individual for
their lack of morals (Wagner, 1993). This is a way, like Wagner mentions, to contain
the poor in our society and to keep them that way.
Although programs are improving, it is essential to offer a critique of the
treatment model for these youth. It is important for current and future programs to
take this into consideration when designing programs to for these youth. Karabanow
has noted that some new programs are taking an anti-oppressive and a more
community approach to these youth which he believes is heading in the right
direction (Karabanow, 2004). New programs mentioned by Karabanow critique the
blame the victim approach and offer new alternatives for helping this population.
The next section will look at the approach of past programs and their limitations and
how they are examples of this quick fix and treatment mentality.
Long term programs for these youth are few and far between but they are the
increasing trend for this population. Whitbeck and Hoyt ( 1999) realized the need for
stable housing and constant care for these youth. In recent years, programs have
begun to change from an emergency band aide approach to a more long-term stable
environment (Cauce et al, 1994; Fitzgerald, 1995, Karabanow, 2002; Karabanow,
2004). New programs that are taking a more long-term anti-oppressive response,
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characterized by constant care and a more community approach, seem to be the new
trend for these youth (Karabanow, 2004).

Examples of Anti-Oppressive Programs
A study conducted by Karabanow in 2004 on street youth shelters highlighted
different strategies that service providers for these youth need to implement for their
programs to be successful. Karabanow showed that through grass-root social
development programs, active participation of the youth within the program, blaming
structural reasons for homelessness by the provider, advocacy within the community
and conscious raising, programs will be successful when addressing the youth in a
certain local. Locality was another issue that Karabanow discussed, which he
explained that each program needs to be flexible when addressing the needs of the
local homeless youth population. Karabanow believes that these issues that
characterize an anti-oppressive program, such as having a comfortable place for youth
to express themselves with a community like feel, need to be a part of all homeless
youth programs for them to be successful (Karabanow, 2004).
There are some programs that are implementing what Karabanow would
consider successful strategies for anti-oppressive homeless youth organizations. In
Toronto, two youth shelters have transformed themselves from emergency shelters to
more of a long-term residential group setting implementing what Karabanow would
consider a more community like atmosphere (Karabanow, 2002). At these shelters
residents can sleep at night and stay during the day. Both programs offer day classes
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that emphasize job training skills, housing options, life skills such as cooking and
laundry, and even recreational activities such as art (Karabanow, 2002). There are
also substance abuse programs, sex -education classes, anger management workshops,
and counseling (Karabanow, 2002). This is what Karabanow considered grass root
development programs which are characterized by starting with the basic needs such
as shelter and clothing and then engaging the youth in activities that make them feel
human. Activities such as art programs give youth the opportunity to express
themselves creatively and provide an arena where they are listened to and valued
(Karabanow, 2004). These two programs have not yet been evaluated to test their
effectiveness with the youth, although both of these shelters have been at maximum
capacity, and the youth are continuing to use the program (Karabanow, 2002).
Another program that is using strategies that Karabanow would describe as
part of a grass root social development program is taking place in Seattle,
Washington. The Seattle program is called Project Passage because of its goal to help
homeless youth transition into adulthood and overcome their homelessness. Project
Passage is an intense case management program within the downtown Seattle youth
shelter, Orion. Orion is a drop in center for homeless and runaway youth that
provides them with a hot meal, a place to sleep, and recreational activities. Youths
that would like extra help dealing with their situations besides just receiving the
emergency help benefits are encouraged to join Project Passage (Cauce et al, 1994).
In the program the youths receive help through the development of long-term

relationships with intense caseworkers. The relationships that form give the youths a
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feeling of belonging and make them feel more connected to society. The caseworkers
perform one on one counseling sessions as well as group sessions within the local
shelter (Cauce and Morgan, 1994). Although the treatment program that Project
Passage offers conflicts with the anti-oppressive approach, certain aspects of the
program such as group counseling and the development of positive relationships with
youth and adults are characteristics of an anti-oppressive program.
The goal of the program is that the case manager will work with the youth in a
one on one situation and group counseling to increase self-esteem, decrease
involvement in risky behaviors, and increase the youths access to resources such as
housing, health services, education, and job training programs. This program has
proven to be successful because of the very small workloads of each case manager.
The case manager will only have twelve youths at the most at any given time (Cauce
et al, 1994).
To assess the outcome of Project Passage, youths in the shelter were randomly
assigned to Project Passage or the regular case management within the shelter. The
researchers did not want to use a no treatment control group because of ethical
concerns for this population (Cauce et al, 1994). When comparing the youths that
participated in Project Passage to the regular case management, the Project Passage
youths faired better in every category. In a three month follow up to the Project
Passage intervention, youths who participated in the program had higher rates of
decrease in depression, problem behavior, and substance abuse, than the control
group (Cauce et al, 1994). Also, the Project Passage youths had significantly higher
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rates of satisfaction with quality of life, compared to the control group (Cauce et al,
1994).
In Nova Scotia, a long-term residential housing program called the Phoenix

House is also using what Karabanow would consider an anti-oppressive approach.
The Phoenix House is designed to give youths a stable housing environment, provide
treatment programs, and also give possible permanent housing options (Fitzgerald,
1995). The program consists of three stages and when they are combined it takes a
youth about one year to complete. The first stage consists of assessing the youth for
problems with substances, mental health conditions, social skills, and educational
skills. Also the individual goals of each youth are discussed. In the second stage, the
program refers the youth to outside treatment and intervention programs to address
mental health issues, but in a group setting. This idea of group intervention would be
what Karabanow would describe again as a strategy of grass root social development.
As part of the social development strategy, Karabanow highlighted the fact that group
counseling or intervention could facilitate a powerful collective response to trauma
which takes their experiences and locates it in a collective environment (Karabanow,
2004). This helps the individual realize that they are not alone and can show them
that their situation is not their fault. The final stage or the graduation stage is
characterized by an independent living skills programs and placement into permanent
housing (Fitzgerald, 1995). Once youths have graduated from the Phoenix House
they are eligible to be a part of the Supervised Apartments Program.
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This program is an independent living program where youths live in a dorm
style apartment complex. At the apartment complex, the youths are still supervised by
an onsite worker. To remain in the apartment complex, youths must abide by the
rules and must attend school, be employed, or be searching for employment
(Fitzgerald, 1995). If youths graduate from the Phoenix House and do not decide to
enter the Supervised Apartments Program, the Phoenix House will still keep in
contact with them. The Phoenix House contacts the individuals through phone calls,
home visits, and organized events and outings for graduates (Fitzgerald, 1995).
Karabanow would consider this idea of finding the youth housing and employment
part of his strategy of not blaming the victim. Karabanow highlighted that successful
youth programs understand youth homelessness as a response to structural
inequalities such lack of affordable housing and adequate employment (Karabanow,
2004 ). Although these programs seem to be working, there is little mentioned about
its effectiveness with the youth who are using the program. An evaluation of the
youth who use the Phoenix House and its services needs to be completed to verify its
effectiveness.
A similar program is happening at the moment in Denver, Colorado where a
public/private partnership began to redevelop apartment complexes and designate
them for the local homeless youth population (Van Leeuwen, 2004). The complex is
called Rowan Gardens and is managed by Urban Peak which is a collaboration of
private interests and the Department of Housing and Urban Development (Van
Leeuwen, 2004). These two organizations realized a need for affordable housing for
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the youth from a growing response from the community and took the appropriate
steps to make it happen (Van Leeuwen, 2004).
The Rowan Gardens project is similar to the Phoenix House in that they offer
treatment programs and have mandated requirements for the youth at a relatively low
cost for the city (Van Leeuwen, 2004). In 2003, Rowan Gardens and similar
apartment complexes under Urban Peak, helped over 400 youth successfully exit the
street and begin treatment programs (Van Leeuwen, 2004). This program again does
not blame the youth for their situation but defines homelessness among youth as a
result of economic inequality and responds to it by providing large scale housing
complexes. Karabanow describes social action as initiatives that are interested in end
results, specifically gaining resources (Karabanow, 2004). Through social action the
community involved public and private organizations to follow through with a
program that has helped youth move off the street. Although the program itself has
not yet been evaluated, at least it has helped youth exit the street, which is better than
their current situation. The public/private partnership seems to heading in the right
direction for services geared towards homeless youth and is the first program to
attempt to help these youth sociologically. This program has had a good start and
could be the future for this population (Bridgman, 2003).
Alternative educational programs can also be viewed as taking an antioppressive approach with these youth. Although Karabanow highlighted antioppressive organizations in relation to shelter models, education programs employ
similar strategies for success when working with homeless youth. An example of an
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alternative educational program that uses anti-oppressive methods is the HERO
Program in Nashville, Tennessee which is a part of the public school system in the
area (Davey et al, 2000). The program provides education as well as social services
to ensure the youth's needs are met. They do this by providing social workers within
the school to act as advocates for the youth which can direct them to various social
service agencies within the community (Davey et al, 2000).
Another example of an educational program using strategies that Karabanow
highlights is Project SAFE, a school designed for homeless youth in the Bronx that is
sponsored by the local school district. This program takes a community approach and
understands that the youth who participate are not there because of individual
mistakes of problems (Markward, 2001). The school collaborates with outside
services, including the local shelter, to ensure the success of each student there
(Markward, 2001).
Even though new alternative education programs are making strides in
addressing the educational needs of homeless youth, resent research has shown that
youth are still failing to thrive in educational settings. After completing a study in
New York in 2004, scholars noted that most of the homeless youth interviewed
attended school irregularly or had been suspended or expelled, for reasons such as
running away more frequently and living in multiple residences (Thompson et al,
2004). Although there is some research out there on alternative education program's
effectiveness, there is still a need to evaluate these programs.
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All of the programs mentioned above attempt to be what Karabanow describes
as anti-oppressive organizations (Karabanow, 2004). They all employ strategies of an
anti-oppressive program, whether it is a grass root social development program,
active participation, defining the problem structurally, using consciousness raising, or
methods of social action. Most of these programs are still in their beginning stages
and for the majority it is too early to see changes as a result of their implementation.
Even though their effectiveness for the youth has not yet been evaluated, long-term
programs taking an anti-oppressive approach are hopefully heading in the right
direction for addressing the homeless youth population. A review of the programs
taking this approach is necessary for my research because the youth that I will study
all participate in a program taking a long-term anti-oppressive educational approach.

Effectiveness of Programs and Gaps in the Literature
Most of the studies that have been done on this population have focused on
the youth before entering into programs. The majority of the studies look at how the
youth came to live on the street and what they are exposed to once living there.
These studies are important for understanding who the youth are and the experiences
they have had but they do not address ways to help. Studies have been done on the
programs serving this population such as the examples I have mentioned earlier, but
most of the studies have been program descriptions and their components, with little
information on the youth and the programs' effectiveness for them. Nevertheless,
some programs have been evaluated on how successful they are with the youth and
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research has shown that some youth in these programs are still not being served
effectively (Abbott et al, 1988; Teare et al, 1994; Karabanow, 2002; Van Wormer,
2003; Van Leeuwen, 2004).
Research has highlighted the fact that some youth in these new antioppressive programs, including alternative educational programs, are thriving, but
studies have not explored the reasons why. My research will pick up on where others
have left off, which is to understand through interactions how some youth in these
new programs struggle, and how other youth thrive in the same situation.

THEORETICAL APPROACH
According to George Herbert Mead, one can begin to understand systems by
interpreting the interaction and behavior between members (Mead, 1934). By
looking at the interactions and behaviors of individuals within certain groups, Mead
implied that one could learn the rules, values, norms, and power structures of the
given group within a given environment (Mead, 1934). This is important because
based on environmental factors, homeless individuals create alternative forms of
social organizations and form their own meanings (Wagner, 1993).
Further, by using symbolic interactionist theory, I began to understand their
interaction and behavior by looking at how the youth interpreted the meanings of
others actions and then responding to them in a way that has been influenced by their
meanings and values. Blumer would describe this as stimulus-interpretation-response
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(Blumer, 2004). Blumer states that symbolic interactionists view social interaction as
a communicative process and people respond to the action by the meanings they give
to the situation (Blumer, 2004). He says that meanings are formed based on three
ideas; people act towards things based on the meanings they have, meanings come
from their social environment, and that meanings are continually changing through an
interpretive process (Blumer, 2004). By using a form of symbolic interactionism, I
began to understand the meanings that the youth gave to the school experience and
the interactions and behaviors within the school experience, and how these are
formed as a result of the social context in which they took place. Patterns of
interactions and meanings were identified by observing how the youth behaved
among themselves and with the staff. To some extent, staff personnel within the
program have power and form the rules on what is considered successful and
unsuccessful behavior for the youth. The context in which the youth are a part of was
very important because it affected the way they gave meaning to their actions.
Understanding patterns of interactions, meanings, and the social context helped me to
understand the ways that some youth deviate from what was viewed as the successful
program goals while others adhered to the norms of the given social environment.
Interactionism as a theoretical lens helped me to understand the lives of these
youth based on the meanings they gave to their patterns of interactions and behaviors
within their social environment. I believe that symbolic interactionism as a
theoretical lens was the most appropriate way to conduct my research because by
using this I began to understand the youth from their perspective and how they

33

viewed their school experience. From this I began to understand their needs from
their perspective and can make recommendations for the school to properly address
these needs.

METHOD OF RESEARCH

The long-term anti-oppressive homeless youth program that I spent time
observing in is a school in downtown San Diego that serves the educational needs of
the homeless youth in the area. The school for the purpose of this research will be
called Sunset. Sunset is part of the Juvenile Court and Community School system
which serves different populations of children in San Diego. Although it is part of the
JCCS, the school that I conducted my research in only allows currently homeless
children or formerly homeless children to attend. The school admits on average about
125 students a year, and ranges in grades 3rd to 12th. My research focused on the

youth in the program who were in the eighth grade classroom. Although the students
that were a part of my research were in eighth grade, their ages ranged from thirteen
to fifteen years old. Since the program itself is a school for the youth, the majority of
my time at the school was spent in the classroom. Besides the classroom I also spent
time observing and talking with the students at their morning break and at their
lunchtime. Initially I wanted to also spend time in the afterschool programs but as I
quickly found out, the student population that my research aimed to address was not
present in these activities and it was hard to gain access to them because of their
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scheduling. The duration of my research lasted ten weeks with about ten hours on
average spent in the program each week. A qualitative ethnographic approach
allowed me to understand how the students in the program were succeeding and also
not being served effectively. Qualitative Methods allowed me to observe interactions
among students and staff members and also talk with students about their experience
and within the program and the meaning they give to their experience.
Specifically, I approached my research by observing interactions and talking
with students who I felt were successful in the program as well as students who I felt
were struggling in the program. I looked at interactions with students and staff
members and teachers within the program and the different ways that they treated and
viewed students. From observing and conversing with the different students within
the program I began to see the meanings that students give to their school experience
and how the interactions among students and with staff members affected their
success.
The classroom where I spent most of time had an average of about twenty
students in it per day, sometimes reaching about twenty-five students. The teacher in
charge of the class was Ms. Harvey, a young woman who was very excited about me
being a part of the classroom. In the classroom, Ms. Harvey also had a teacher's
assistant, Mr. Robert, who was in charge of helping her in the classroom and aiding
students when needed. In the class I divided my time into walking around and talking
with the students and also sitting quietly in the back of the room observing. During
my time in the class, students periodically asked me for help and so I ended up
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spending a little time helping students with their work. The morning break and the
lunch period were very different from the classroom methodologically. Since these
times were unstructured, they enabled me to talk informally with students about their
experiences within the program and to see how they interacted with each other
socially.
As far as gaining access to the school, I was granted access in part because I
have been volunteering there for about a year and have formed relationships with the
schools directors and staff. I have been a volunteer mentor for a student there for the
past year, and have become close with him, other students, and faculty. Because of
the mentor program and being involved with the kids and the school, most of the
students already knew who I was and were very open when talking to me. The fact
that I was an adult and may have been considered a staff member to some youth
might have been problematic in the beginning for some, but after a few weeks in the
program the students were comfortable with my presence. Also the fact that I looked
younger and wore casual clothes helped me blend in and after a short time students
and staff may have forgotten that I was there as a researcher. A few times I was
actually mistaken for a student by other students and staff members.
One limitation of this ethnographic study was the limited access I was granted
to areas of the program. During the research I was only granted access to one
classroom with the same teacher and students for the duration of my time in the field.
Although I learned an immense amount of information, became close with the
students and staff within the classroom, I did not get to observe other students with
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other teachers. Also, most of my time in the program was spent in the classroom,
partly because the majority of time the students are there, they are in class, but being
in the class I did not get to observe interactions among students without the presence
of staff members or the teacher. Although in the classroom I did get to see a lot of
what goes on, I still I felt that too much time in the class was a limitation.
Another limitation of my study would be the population of the youth
themselves. Some may argue tha~ these youth were not representative of the
homeless youth population because they are the ones who want help. They could be
considered special because they are the youth who want to receive help, and have
come to the program to succeed. This might be true, but the fact stands that these
youth have been or currently are homeless and the purpose of my research was to
look at homeless youth who are taking advantage of currently running programs.
Nevertheless it is important to emphasize the point that because of the youth, their
situation, and the specific locality of the program, this research might not be
generalizable for the entire homeless youth population. It is important to note the
difference in types of youth and the fact that it may have affected my research. Most
of the youth participating in the program would be considered homeless because they
are a part of homeless or extremely poor family. They were not the hard-core street
youth characterized by sleeping on the streets and heavy substance abuse that some
studies highlight. Also, where students were currently living might have limited or
affected the research. For example, students who were currently living in the same
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shelter were already closer with each other than other students who might have been
living alone or with one other person.

FINDINGS
The goal of my research was to understand the interactional processes that
lead some youth to succeed while others struggle within Sunset, an alternative school
designed for homeless and formerly homeless youth in Downtown San Diego. At
first glance it appeared to me that the school (staff members, teachers, and students)
believe that Sunset is perfect and that all students are considered successful.
Although this aspect can be debated, the fact is that some students are doing better
than others, and students who are struggling are not being served effectively.
What I found was that students who were succeeding in the program were
being included into an insider group, characterized by students who have stronger
connections to other students, the staff, the teachers, and the program as a whole. I
also found that the students who were struggling in the program were being excluded
from the insider group within the school and somewhat ignored or excluded by other
students, staff, and teachers. Having a close connection to the school increases
success for students within the school. Success at Sunset is defined by how well a
student is doing academically, progress being made in academics, engaging well
socially with students and staff, and good attendance. From my observations, the
students who are currently being included into the insider group receive special
privileges and benefits and feel that they are a part of the school community. More
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importantly is that the students who are being excluded within this program bear the
double burden of being excluded by society because of their class status, and being
excluded by the one place that is supposed to be helping them.
The most important part of this research is to understand the ways in which
the participants in the program (students, staff, and teachers) include students into the
insider group and exclude students from the insider group. It is important to look at
the ways that the staff members and teachers include students with some exceptions,
but also to highlight the ways that the students influence and negotiate group
formation. By looking at the ways that the program and its participants include and
exclude students from the insider group at the school, I can make recommendations
for the current program and future programs that will be working with this population
of youth.

Locating the Problem
The message that I received from staff members and teachers was that as long
as the students were showing up to Sunset, they were being successful within the
program. I sensed an unspoken belief that being a student here automatically makes
you a part of a successful group. This notion is clear from the moment one steps into
the school building.
Walking into the school, I see two large canvases that cover the front wall behind the
secretary's desk. On the two very colorful paintings are the images of students
holding hands in one large circle with other images surrounding them such as hearts,
a diploma, trees, and the Coronado Bridge. There are also phrases on them that say
hope, education, no drugs, love, and family. On the bottom of the murals there is
writing that says that they were made by two artists with the help of the students.
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These two large murals are very hard to miss because of their size, color, and
location within the school. My eyes are automatically drawn to them when I walk in
the door.

At first glance these paintings give off a heart warming feeling to me and lead me to
believe that everyone at Sunset is connected to the school and the community. I get
the impression that no problems exist here and that everyone is a part of the school
community. It seemed almost too good to be true. The longer I looked at the mural
the more I began to wonder how correctly it depicted the school community at
Sunset.
My next project was to try and understand success from the students'
perspectives and how they perceive themselves within the program at Sunset. A
poetry activity in Ms. Harvey's classroom helped to shed some light on this idea. The
assignment that the students were given was to write three poems about the school
and how it has helped them. Obviously the assignment is a little biased, but Ms.
Harvey did explain to the class that they should also add what things they do not like
about Sunset. Here are some observations from watching the students write and
speaking with some about their poems.
I am walking around the room looking over students shoulders to see what the have
written for the poems about Sunset. Eric raises his hand and quietly shouts out to
me, "Kris, can you help me?" I walk over to Eric desk and ask him what he needs
help with. He says he can't think of a phrase to go with the letter A. He is using the
letters of the school to make phrases, with words in the phrases such as marvelous,
no one is left out, and opportunity.

From this student's first few phrases I am reminded of the mural and it's portrayal of
a school community so perfect and harmonious. To this student, there is nothing
wrong in the school and it seems that all his needs are being met. Everyone is doing
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well, the program is marvelous, and "No one is left out." Another student asks me to
read her poem.
Elayne asks me to read her poem. In the second line of her poem she writes that
since coming to Sunset her grades have improved. I ask her, "How did your grades
improve?" She tells me that she receives extra help from Ms. Harvey and Mr.
Robert, and also she gets pulled out in a special group for Language Arts with Ms.
Wright and because of these three people her grades have improved.

Elayne views Sunset as a beneficial program because she receives extra help in
language arts and that because of this extra help she is doing better academically.
Seems to me she is experiencing a successful education. I read another poem.
Ashley asks me to read her poem and to tell her what I think. I begin reading
Ashley's poem, and in it she emphasizes that her friends and the staff are the best
thing about Sunset. She writes that at Sunset, "I always have a shoulder to cry on
and someone to listen to my problems ... whether it is my friends or Ms. Jennifer."

Ashley explained in her poem that she views Sunset as a place where she is
surrounded by people who care about her and will always listen to her. Again,
Ashley is experiencing success through the connections she has with friends and staff
at Sunset. Another student, Rebecca, has a different reason why she enjoys Sunset.
I walk over to Rebecca and look over her shoulder at her poem. She smiles at me
and asks me to read it. I begin reading her poem and it makes me laugh a little. She
writes that she loves the school but she falls asleep too much. She then explains why
she sleeps in the next line. She says that she sleeps too much during class because
she feels safe and much more comfortable here than at her home.

Like Ashley, Rebecca values Sunset for a slightly different reason. Rebecca feels
safe at the school and this seems to be something that she needs in her life. While
conversing with Rebecca I am led to feel that despite one's academic performance, as
long as the students come to Sunset they will experience success. Bobby lets me read
his poem.
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Bobby asks me to read his poem. His poem discusses his life before coming to the
school. Bobby is a student that has spent his time before Sunset at Juvenile Hall, and
now lives in a Group Home. His poem is about his earlier experiences and how now
at Sunset, he has the freedom to, "Talk with girls and eat good food, and talk to my
family on the phone. "

Bobby enjoys his time at Sunset because being at the school is better than where he
was before he came to Sunset. It seems that all of these students do feel as if they are
a part of the school community. A recurring trend is evident. Sunset is a great place
to be, much better than where students were prior to enrolling at the school. Jimmy
explains his experience in school before attending Sunset.
Coming in from lunch, Jimmy hears the sub telling everyone to sit down. He looks
back at Beth and me and says "Man just like CYA (California Youth Authority)." I
ask him, "You were in CYA? What was it like?" "It was way the hell out there, it
was hard, you had to doPE all crazy, and go to your cell like room at night, and the
kids were messed up. " I follow up, "Did you have to do school work there?" Jimmy
responds, "Yeah, but not too much, not like here." I ask another question, "Is it
harder here?" "School is but that's it, it's so much better here. Heck yeah .. " "Like
Ms. Harvey?" I ask. "Yeah she's cool, they were like military guys out there,"
Jimmy adds. The substitute starts to talk so the quick conversation ended.

After reflecting on the poetry activity and the brief conversation with a student, I
come to the conclusion that the majority of the students feel that they are succeeding
and receiving the help they need at Sunset. Most students find no fault with the
current way the school is running. Some view the school as being perfect because
they receive extra help academically. Other students view the school as a safe,
comfortable place, where they have people around who care about them. Many
students view Sunset as a step up, a better place than where they were before.
Whatever the reason be, the majority of students felt that they were doing better
because of Sunset.
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Sunset is doing good things as evidenced by the students voices heard in the
conversations above. However, this may be the case for most students but it is not
true for all. After spending more time in the school I began to see something
different. I saw students who were struggling and who were being left out. I noticed
that there seemed to be an insider group that included all of these students who were
doing so well. Students who were not performing so well and who were not fitting in
socially seemed to be excluded from this group. The first time I noticed the presence
of this insider group and it's affect on students involved came to me while observing
in an after school program, the snowboard club.
The snowboard club is run by an outside organization that wants to expose
kids to outdoor activities. In this case the activity is snowboarding and the program
consists of two trips to the mountains, one to Big Bear and the final trip to Mammoth.
To participate in the club and go on the trips the students must attend a weekly
meeting and each student has to come up with a personal goal and to try and
accomplish it by the end of the school year. Each week during the club time, students
get to discuss their goal and the strides they have made that week in attaining that
goal. Personal goals of students in the club include raising their grades, learning the
bass guitar, becoming a better poet, and improving their relationship with their
parents. I quickly learned that being a part of this group made you part of the insider
group at the school, and with this came extra benefits for these students. These
students received extra help in academics from teachers and volunteer tutors, and they
had more opportunities to interact socially with staff members, teachers and other

43
students. Although the snowboard club is only one example of how students are a
part of the insider group, for me it served the purpose of viewing the special
privileges or benefits to students who are included into this group.
It is important to understand that students who are a part of this insider group

within the school receive advantages from students, staff, and teachers, and that
students who are not a part of the insider group are disadvantaged from their
exclusion. The fact that students belonging to the insider group receive advantages
that will in turn help them to be more successful in the program adds to the findings
that programs should try to include all students into the insider group or make the
program as a whole an insider group. This point provides a rationale for the next step
of the research which is to understand the ways that the staff and teachers include all
students with some exceptions and the importance of the kids themselves in
negotiating who is a part of the insider group and who is left out. From this
information, I can make recommendations to the program on ways of ensuring that all
students are included into the insider group, which will lead to the success of all.

Staff Members and Teachers
The staff members and teachers at Sunset did do a good job of trying to
include all of the youth into the program but there were some exceptions. The role
that staff members and teachers play is very important when it comes to the group
formation of the youth. All of the adults at Sunset try to positively influence the
youth and make them feel connected to the program but sometimes they fall short or
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behave in ways that result in the exclusion of certain students and reinforce group
formation among the youth. I will first provide a discussion and examples of ways
staff members and teachers included all youth and follow with some exceptions or
ways they excluded. Both are important for youth workers to understand so as to
build on some techniques while addressing others and promoting change.

Inclusion by Staff Members and Teachers
Inclusion by the teachers and the staff at Sunset was observed in many ways.
The majority of my time was spent inside the classroom, so I was able to witness
numerous activities and assignments that were a direct result of the teacher's
instruction and curriculum. Ways of teaching certain topics and certain types of
curriculum included the students into the insider group and made them feel more
connected. Although Ms. Harvey is required to teach all of the subjects, certain
projects and activities, were a way to include all students in the insider group within
the classroom. Using technology within the classroom, culturally relevant
curriculum, and curriculum that relates to the students lives, were all specific ways of
including students in the classroom. It is probable that most of these ways to include
students through curriculum were a result of Ms. Harvey's creativity and her
enthusiasm for the topics, but nonetheless they provided ways to include all of the
students into the insider group within the classroom.
Besides curriculum and ways to teach curriculum within the classroom, I also
observed ways in which staff and teachers included students, such as not singling out
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students, keeping the atmosphere fun, promoting class unity, and most importantly by
having compassion towards the students.

Using Technology

The classroom that I spent my time in at Sunset was very technologically
advanced. The room was equipped with an overhead projector that ran off of Ms.
Harvey's computer, a large projection screen, and had cable television. This class
offered more to students than most of the college classrooms I have sat in. Ms.
Harvey definitely took advantage of these tools and utilized them to their full
potential. Often times class math assignments were done on the overhead that had a
video camera showing her doing the work to the whole class so that everyone could
follow along. This first example is from a weekly presentation on substance abuse
given by Ms. Claudia.
Ms. Claudia came to the classroom today. She comes every Tuesday between
morning break and lunch and discussed drugs and alcohol and the importance of
education with them. Today she decides to read a story written by a girl who she
worked with in Juvenile Hall. The story was about a young Latino girl who gave a
first hand account of her life growing up and how she was influenced into her
decisions that made her end up in Juvenile Hall. Watching the kids listen to her,
some pay attention and some appear not to be. She tells the class that she is going to
put a video on for them. She puts on a clip of Disney's Fantasia where Mickey puts
on the magicians cap and makes a broom do his work. The clip is a funny cartoon
and gains the attention of all of the kids. After the clip is over she begins explaining
that drugs and alcohol may seem fun at first but after awhile they overwhelm and
when you try to fzx it, it's too late and can get worse. The cartoon expressed what
she had to say peifectly, but it was interesting that she used a Mickey Mouse cartoon
to do it. The response of the class after the movie was completely different from
before the movie. The entire class had something to say during the discussion after
the short cartoon clip.
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This situation shows that while students were not interested in the topic while she was
reading about it, they did become included when she intertwined the subject matter
with an example from a movie. Ms. Harvey also did something similar to this
example during my time there by reading a book in short segments and shortly after
each reading watching the correlating segment of the movie. Using technology in
association with curriculum, in this situation, like Ms. Claudia's presentation worked
to include the youth in the classroom.
Another example, actually came from a conversation with a student about a
project she did using technology within the classroom, specifically developing her
own Power Point presentation.
I sat down next to Katie at lunch. She is sitting with Rebecca and they are discussing
one of their favorite things to do, which is to play an arcade game that you have to
dance to the music. We discuss the game a little, and I offer my insight to it because I
have played it before and failed miserably. The conversation comes to a pause and
Rebecca gets up to go throw her lunch in the trashcan. I ask Katie, "So how's school
going?" "Good," she answers. I tell her I liked her power point presentation she
did the other day and how it was very creative. She responds, "I love doing that stuff
it's fun, I wish we had more assignments like that." "Yeah, you did really well, have
you ever thought about doing stuff like web design or anything?" I ask. "Yeah I have
done a little, but it's just for fun, " she says. "Well maybe you should start doing it
more, because you're good at it." "Well if we had more projects like that at school, I
could, but I can only use a computer here." She goes on to let me know that her and
her family stays at the family shelter downtown and that she does not have access to
computers there.

From this conversation with Katie, I learned that besides using technology to instruct,
Ms. Harvey can also include students by giving them assignments in the classroom
that give students the opportunity to use technology.
The last example shows Ms. Harvey taking advantage of the cable television
within the class. Although the content of the show she chose to provide might have
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had something to do with the class interest, the fact that she used the technology and
then had a class discussion about it included all of the students.
I walk in this morning around 8:30. I open the door to a dark classroom and the
gigantic video screen down playing the speed skating highlights from the men's
speed skating in the Winter Olympics. Ms. Harvey usually begins Mondays with a
half hour of current events. This morning she was playing the speed skating event
which had all of the students captivated. Usually when I walk in to the class, the
students turn around and acknowledge me and say hi, today was different, no
greetings and even no looks. The Olympic highlights had everyone tuned in and
watching intently. The highlights that Ms. Harvey is playing are showing an
American speed skater winning the gold medal. After the race is over, Ms. Harvey
signals for the lights and turns off the projector and raises the screen. There is a
quick discussion of the race, and all students seem interested, although like other
class discussions, only a few students actively participate. Although only a few
students are engaged in the discussion, all of the students appear to be interested by
their actions. They are all sitting up in their chairs. None are slouching and are all
focused on the student talking and Ms. Harvey. No students are talking or messing
around. Somehow the Olympic speed skating has intrigued their minds.

The point in this situation is that Ms. Harvey took advantage of her classroom and its
technology to present the material, but the material itself can also be a way to include
students into the insider group and strengthen connectedness.

Curriculum
Like I mentioned earlier, Ms. Harvey is required to teach certain subject
matters, but the part that is interesting for my research is how culturally relevant
curriculum and curriculum relevant to the students own lives included all of them in
the classroom. This first example is from a class discussion of racism that was
brought up during a book they were reading out loud.
The book they are reading is called Lizard and is about a young boy who is
physically deformed and his struggles to be a normal kid. The book takes place
today in the South. A student is reading to the class and comes across a section
where it explains what "colored drinking fountains were." Ms. Harvey immediately
stops and closes her book, and asks a question to the class, "What does this mean?"
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Beth answers "Racism," in an unsure way. Ms. Harvey says, "You're right but what
does it mean?" Again Beth answers this time with "Segregation." Ms. Harvey goes
on to explain about racism in the south and how African Americans were excluded
from the things white people used, such as drinking fountains. She gave a really
good explanation of racism in this country historically, especially in the south. Then
Anna yells out, "What about Mexicans?" Ms. Harvey goes on to explain to Anna and
the class that in the south at the time, it was mostly between whites and blacks, but in
other areas such as in California, racial groups from Latin America were targeted as
well. This began a class discussion about race in the class.

By using books within the classroom that deal with topics such as racism, provides
situations where the teacher can include students in a discussion about something
important to them. Using culturally relevant activities related to race also included
students.
Ms. Harvey placed a piece of paper on the overhead and began asking the class to
come up with a list of well known African Americans from the past and present who
are important to them. Hands began to rise, at first only a few students were giving
names but then as the list began to get bigger the rest of the class began answering
as well. Since she began the lesson about Black History month the obvious answers
were first; Martin Luther King Jr., Rosa Parks, and Malcolm X, but then others were
mentioned including Maya Angelou, Tupac Shakur, Oprah Winfrey, Ray Charles,
Jackie Robinson, Miles Davis, and many more. Within about five minutes the class
had come up with a list of about forty individuals from historic civil rights figures to
professional athletes, to contemporary actors and musicians. She began telling the
class that they are going to be doing a biography on an African American who has
significantly influenced society in a positive way. The kids began to get excited,
Jimmy yells out, "Hell yeah, Tupac." Then Ms. Harvey says, "Sorry Jimmy but the
one thing I failed to mention was that you cannot use anybody off this list. " The kids
were in shock. She explains, "We all know a lot about these individuals, but what
about others who do not get the recognition like these people. I want you to do
something different and choose someone you have never heard or you don't know too
much about. The only rule is that the individual has to have contributed to society in
a positive way, and it can't Beyonce because she makes cool music. But maybe
Beyonce has done other things within the community that are positive. That's what I
want you guys to look for. " All of the kids seem very interested in the project
because they can choose whoever they wanted, and it was up to them.

Another example of how culturally relevant curriculum includes students was in the
life skills program that Mr. Johnson does with the students each week. In this
program Mr. Johnson discusses academic goals, post graduation options such as
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college or vocational training, and career plans. Although these are his main issues
he discusses with the class, he indirectly makes them think critically about social
issues that might affect them latter in life.
Mr. Johnson starts reading off different jobs and their salaries from a recent
magazine article. He then looks at the magazine with pictures of the highest paid
people in the country and asks the students, "Does anything strike you guys as being
odd with all of these people?" The students look at the pictures with a blank stare
and do not offer any answers. The class has been relatively silent so far during Mr.
Johnson presentation. "Nothing strikes you as odd?" He then walks over to Ms.
Harvey, who is sitting at her desk, and asks her to stand up next to him. "Let me ask
another question. If Ms. Harvey and I were both interviewing for a job, and we both
had the same exact education and work experience, who would get the job?" Some
students begin shouting out "Ms. Harvey," some shout out, "Mr. Johnson." He
waits for the class to become quiet and says in a serious way, "I would get the job.
Why? Because she's a woman. " The girls in the class refute this answer, especially
Megan, "That's not true, just cause you are a guy doesn't mean anything," Mr.
Johnson looks at her and says in serious and somewhat scary way, "You want to
bet?" The class is full of commotion over the statement, and then Mr. Johnson walks
back to Mr. Robert and asks him to stand up. "So if Robert and I were interviewing
for a job and we both had the same qualifications, who would get the job?" The
class again shouts out both names, Mr. Johnson and Mr. Robert, but more students
shout out Mr. Robert's name. "You guys think Mr. Robert would get the job over
me? Guess what? I would get the job, Why? ... Because I'm white. " The class again
is in an uproar over what Mr. Johnson is saying, trying to refute it. Mr. Johnson
explains, "There are things in this country, such as sexism and racism that are going
to affect all of you later in life and you will not understand why. " The attitude of the
class has done a complete one-hundred and eighty degrees, from when Mr. Johnson
came in the class and now. Every student in the class is staring straight at Mr.
Johnson and looks eager to hear what he has to say next.

Besides curriculum or class discussions that dealt with issues of race, curriculum that
related to the students lives also included them as well. This is from an example of
when the class started to read the play version of The Diary of Anne Frank.
Each student receives a role for the Diary of Anne Frank. Ms. Harvey reads each
students name off, which appeared to be at random and asks each student what role
they would like to read. Before they began reading the play, Ms. Harvey discusses
some background information about who Anne Frank was, the time period she lived
in, the unjust world in which she was a part of, and how her whole family lived in a
one bedroom attic with little amenities. All of the students appear to be very
interested, they all are staring forward and no one is talking during the time Ms.
Harwood is telling about Anne Frank and her experience in the one-bedroom attic.
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All of the students were really interested in the explanation that Ms. Harvey was
giving about Anne Frank's life, possibly because her situation was very similar to
what most of the students in the class have experienced in their own lives. Culturally
relevant curriculum and curriculum that relates to the student's experiences, such as
the Diary of Anne Frank, included students into the insider group by making them all
interested in academic learning. Another idea about curriculum that might add to
inclusion was recommended to me in a conversation with a student about how he was
doing in school.
At lunch today I sat next to Jason, who was playing a game on his Nintendo
Gameboy. "How's it going Jason?" I ask. "Alright," he tells me. "How's school
right now?" "Good but I'm getting straight F's," he replies. "Why are you getting
all F's?" "School's boring, everything is boring here," he says in a frustrated way.
"So how could the school become better to make you get better grades than all F's?"
"I don't know, maybe they could teach boxing," he says smiling. "Yeah that sounds
cool, but the teachers can't just skip math and reading you know, " I tell him.
"That's ok but make the math homework about boxing, " he says as he turns to me
and pretends to hit me with a boxing combination with his fists. "So maybe like make
the math assignments relevant to boxing?" "Yeah, like how many punches I can land
in a minute or how fast is my swing, " he says smiling and somewhat excited. I also
smile at him and reply, "I like that, it's a good idea."

This conversation gave me a glimpse of what improvements can be made to areas of
curriculum such as relating curriculum to interests among students in the program to
better include them and make them more successful academically.

Not Singling Out
Staff members and teachers can include students into the insider group by not
singling them out. Students in the classroom are at all different levels when it comes
to academic ability. Most of the students know where they are academically relevant
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to the rest of the class, as well as the teachers and staff, but the way the teachers and
staff can avoid exclusion is by not making this point known to the whole class. This
first example came from a situation in class where the students who are usually pulled
out for special instruction were left in the class due to the reading specialist breaking
her ankle.
Brad, a student who is working on his packet today in class who is usually pulled out
to work with the reading specialist, walks to the front of the room to sharpen his
pencil. The rest of the class is reading silently in their books during this time. The
pencil sharpener is loud and distracting to the rest of the class who all look up at
Brad because of the noise. Brad does not take notice of this and continues
sharpening because he needs a good pencil so he can do his work. Ms. Harvey also
does not acknowledge the noise and continues to read her book. Brad continues to
sharpen his pencil, being very distracting to the class, but Ms. Harvey remains quiet.
Brad finishes and then Ms. Harvey looks up at Brad and gives him a smile, and Brad
quickly returns to his seat and continues working.

Ms. Harvey could have said something out loud to Brad about the noise in front of the
class which would have made it known that he is working on something else because
of his academic ability. By not singling Brad out, Ms. Harvey avoided stigmatizing
Brad to the class that would lead to his exclusion. Another example of how Ms.
Harvey does not single out students is during a math lesson on probability.
She begins by going through the practice problems as a class. To some in the class,
the probability problems are not very difficult and she explains that if you think you
can go ahead of us then go ahead and do so. Although she is still going to go
through the rest of the practice problems as a class and answer any questions that
students might have. She continues on with the practice problems and begins calling
on students to answer questions. She calls on Miguel, who gives an incorrect
answer. She says to Miguel, "Ok I can see how you got that answer, but lets look
again at the die. How many sides does it have?" Miguel answers, "Six," "Good, so
what is the probability of rolling a 2 or a 5. " Miguel shrugs his shoulders a little,
"Uh two." "Yeah two out of six right, why because each number has a probability of
one out of six, so two numbers would be two out six." Miguel nods his head and a
smile comes to his face, and he leans forward in his desk to begin looking at the next
problem with confidence. This continues through the practice questions. Ms. Harvey
is continuing to call on the students who are all participating in the class activity.
She is constantly giving complements to the students participating in the practice
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questions and encouraging them and pushing them when they get ones wrong.
Ashley raises her hand to ask a question about number 15, which is way ahead of the
others doing the practice. Ms. Harvey looks ahead to number 15 and helps Ashley
out quickly, without making a big deal in front of the class.

In this situation Ms. Harvey did not single out either student, Miguel or Ashley. With
Miguel, her constant positive encouragement eventually led him to the correct
answer. For Ashley, although she was ahead of everyone else, she was not singled
out for being ahead and making the students who are working on the practice feel
behind.

Promoting Class Unity

Inclusion into the insider group by staff and teachers at Sunset was also done
by promoting class unity. Specifically Ms. Harvey was the one responsible for
promoting classroom unity. By promoting class unity, students as a whole within the
classroom will feel more closely connected to one another and the teacher, indirectly
enhancing their success at Sunset. One way that Ms. Harvey promoted class unity
was by giving class points out for positive class behavior and attendance and also
taking class points away for negative class behavior. The class always had a running
points total based on two hundred points and whenever they reached their goal they
would receive some type of reward, such as an ice cream party. Each day Ms.
Harvey would call on a student to come to the front and add or subtract the points for
that specific day. This example is from a time when Ms. Harvey has decided to
subtract points for a certain behavior.
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As I walk in from lunch today and sit down, the students are a little loud, which is
usual considering they are just getting backfrom lunch. Ms. Harvey gets the class to
quiet down and says that she saw some things at lunch today that she did not like.
She says that she saw a couple of students inside the building during the break
without a pass, which is not allowed. The students look confused, and most are
looking around at each other with blank stares. Ms. Harvey informs the class that
she is going to take off ten points from the class total. A couple students respond out
loud especially Beth, "What that's not fair Ms. Harvey, it's not fair to take off points
for what they did, that's messed up." "Everyone knows the rules, including you
Beth, you have to let those students know that they are doing something wrong, your
class is your responsibility, and if someone is doing something they are not supposed
to you have to call them on it." Still Beth looks upset and angry. It seems to bother
her more than others, but from the expressions on the other students faces they are
just as upset, but do not voice their opinion.

Having this point system promotes class unity by, according to Ms. Harvey, making
each student responsible for the behavior among their classmates. By making every
student in class responsible for each other, it makes each student become closer to
one and another, which will lead to each student being included into the insider
group. The next example of a way in which Ms. Harvey promotes class unity comes
from a writing assignment she gave about a class field trip to the Latino Film Festival
at Hazard Center.
The question that received the most response was about one of the films that the
students saw about a magic refrigerator that doubled anything that was placed inside
it. Ms. Harvey went around the class and gave each student the option to share their
answer to what they would place in the refrigerator. Most of the students chose
money or something related to money, but almost everyone had different answers.
Although they had different items, all of the students were very respectful to each by
being quiet during others responses and also agreeing with others about things to put
in the refrigerator, once they were done responding. Another question was, "What
would you change about the Latino Film Festival?" Ashley raises her hand and says
that she would have not allowed some girls who were sitting in the front row to be
there. Ms. Harvey agrees and says that a lot of the teachers who took their students
there did not stay by them and they were being very disrespectful. She then goes on
to tell them, "Although Mr. Robert and I sat with you guys in the same rows, I was
very impressed with all of your behavior. You made me really proud to be your
teacher because of the way you guys behaved as a group and because of this
behavior we will definitely doing more things like this."
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In this situation Ms. Harvey gave everyone the option to share what their ideas were
from the outside event. By doing this, everyone in the class was connected to each
other by a shared experience outside the classroom but done as a group. She also
added that she was impressed with their behavior as a group, which reinforces unity
among the class and makes everyone feel included into the collective class whole.

Fun Relationships

Staff and teachers at Sunset included students into the insider group by the fun
and kind way they treated students. Inclusion into the insider group by staff and
teachers was done by having positive personal relationships with students in the
program. In the case with staff and teachers at Sunset an integral part of a healthy
positive relationship was a relationship where the student and the adult are
comfortable with laughing together and enjoying themselves in a fun way. By having
staff and teachers promote healthy relationships where laughter is essential, really
helps the students feel comfortable within the program and part of the insider group
that is considered successful. This is an example from a few students discussing a
movie with Mr. Robert.
At the end of the day, Ms. Harvey lets the students know that on Friday it will be a
special day because of the fieldtrip and that they will only have an hour of school in
the afternoon. She lets them know that they might get to watch a movie if they are
good and that if they have any suggestions to let her know. Eric, sitting in the back,
turns to Mr. Robert and says, "We should watch American Pie Bandcamp." Mr.
Robert laughs and responds to Aaron with, "Yeah right." Both begin to laugh.
Jason also adds to the conversation, "We should watch that Jerry Springer DVD."
All three of them laugh together and Mr. Robert says, "/doubt Ms. Harvey would let
us watch that in here, but we could ask," Mr. Robert says shaking his head and
laughing. "It would be cool though, " says Eric as they all laugh and smile.

55
This example is one of many, that shows how staff members have a personal
relationship with the students. In this case, students and a staff member were
discussing a funny movie and interacting on a personal level instead of strictly a
professional adult-student relationship. Another example is from a conversation with
a student about a fight he was in the previous week and a bet he made with me.
"So what happen last week with that fight? Why did you guys get in a fight?"
Darrel tells me why he fought the kid (not a Sunset student). I add, "Yeah, but why
are you fighting? I know what he called you was inexcusable but... " Right when I am
saying this Mr. Johnson walks into the courtyard and Darrel interrupts me, "Mr.
Johnson fights, " he says smiling. "Does he fight with fists?" I ask. "Yeah I'll bet
you five dollars, " he says laughing. He grabs my hand quickly without me hardly
knowing and shakes my hand. "Mr. Johnson you fight right?" Darrell asks him. Mr.
Johnson nods his head laughing. Mr. Johnson does martial arts outside of school,
which I did not know. Obviously Mr. Johnson and Darrel have discussed this fact on
a personal level. Then Darrel turns to me and says, "Kris, you owe me five bucks."
I feel dumb, he definitely had me, and I had no idea what to say. Mr. Johnson over
hears Orlando and immediately comes up to Darrel and says in a joking way, "Well
if he gives you money, I have to kick him off campus, and I have to suspend you for
gambling, hmm, what should I do?" Darrel smiles and laughs, "We'lllet this one
slide." Mr. J smiles and laughs and now both of them are laughing together about
the situation.

In this situation, Mr. Johnson, one of the school counselors, makes a joke with Darrel
and I about the bet and made this interaction one to laugh at instead of one to get
upset at. Also, Darrel added to the joke by offering a solution in a humorous way.
Mr. Johnson has a personal relationship with Darrel where they know that laughter
and joking around is acceptable, and through this relationship, Darrel might feel close
to Mr. Johnson and the school. Having relationships based on humor between
students and staff is just one way that student-adult relationships work at Sunset to
increase inclusion into the insider group. Teachers and staff also have relationships
with students where the teachers or staff feels compassion for the student.
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Showing Compassion
One of the most important ways that teachers or staff can include outsider
students into the insider group is by acting compassionately towards all students.
Showing compassion in this research is defined as treating students with respect,
kindness, and understanding concerning their life situations. Acting compassionately
towards students was done by different staff members and teachers in different ways,
but all resulting in the same conclusion; making students feel closer to school and
people within the school and increasing their access to the insider group. The first
example of acting compassionately was from an interaction between Ms. Harvey and
a new student in class on her first morning in the school.
When I walk in this morning I notice a new girl sitting in the middle row. She has
her hands resting on her head and looks upset. She does not look forward at Ms.
Harvey like the rest of the class. Her hair is tangled and she is wearing clothes that
look as if she has slept in them. She sits silently and does not move. She still has her
backpack on even though she is sitting in a desk. Ms. Harvey explains the math
assignment and lets the students know that they need to work on it individually and if
they need help to raise their hand. After giving directions to the class, Ms. Harvey
immediately walks over to Molly's desk. Molly still has not removed her backpack
and continues to rest her hands on her head as if she does not want to be there. Ms.
Harvey walks up to her and slowly crouches next to her desk and says, "Molly how
are you?" This is the only piece of the conversation I can hear, but I watch as Ms.
Harvey slowly gets closer and closer to Molly. Molly finally shows some movement
and turns and looks at Ms. Harvey who is crouched down next to her. They are both
now engaged in a quiet conversation of whispers. Ms. Harvey stands up slowly and
smiles at Molly. Molly looks up at her and smiles too, and begins to remove her
backpack and put it under her desk. Molly now picks up her pencil and looks at the
math packet and begins writing.

This situation shows how Ms. Harvey cares about the students and how she treats
them with compassion. Molly looked upset and was not doing her work but the first
thing that Ms. Harvey said to her was, "How are you doing?" She does not begin by

57
telling her that her backpack is still on or letting her know that she needs to start
working on the math assignment, she tries to comfort her. Another example of Ms.
Harvey acting compassionately towards her students is during a science lesson when
the class got of the initial assignment.
Ms. Harvey gives directions for the students to get out their science books and open
them up to chapter three. Chapter three is on electricity and the first page of the
chapter discusses lightning. Ms. Harvey explains to the class that they are going to
read the first couple of pages as a class and do it popcorn style, which is one person
reads and then the teacher can ask someone else to read at any time. Before anyone
in the class starts reading, Megan raises her hand. Ms. Harvey calls on her and
Megan begins telling a story about when she lived in Georgia and her first hand
experience with a lightning storm. Ms. Harvey tells Megan that her story is very cool
and explains to the class that there are different parts of the United States where
lightning storms are very common unlike San Diego. Megan's story starts prompts
more hands to rise up and each student offers something to the conversation by
telling a personal story about an experience they have had with lightning.

Although the class began a discussion about lightning, Ms. Harvey did not stop it
until everyone that wanted to share their story had a chance. Almost every student in
the class gave a personal story about a time when they experienced a lightning storm,
and although it was time consuming Ms. Harvey let them proceed with the stories.
After every story Ms. Harvey validated their comments with a positive reaction.
Besides Ms. Harvey acting compassionately with students other staff members did as
well. This example is from a situation I observed during lunch with Mr. Robert and a
new student Molly.
Molly, a new student, is sitting with Mr. Robert during lunch. This is the first time I
have seen Molly smile since she has been here. Both are sitting very comfortably on
the steps and keep looking over at each while engaged in conversation. Mr. Robert
slowly and affectionately gives Molly a pat on the back, she grins uncontrollably.
Then the conversation ceases and both begin watching others in the courtyard but
still smiling. In a few minutes Mr. Robert gets up to clean up the lunch and the trash
that the students have left. His job is to take the trash cans outside the gate and
dump them in the dumpster. Mr. Robert while walking to one of the trashcans, sees
Molly get up and approach him. Molly then begins to help Mr. Robert with the lunch
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time cleanup duties. Although Molly is helping Mr. Robert with the trash, she is still
smiling at Mr. Robert and appears to be enjoying herself. Mr. Robert gives her some
directions and she lifts the can up the stairs and drags it outside the fence. She
comes back in and smiles at Mr. Robert again, who smiles back and pats her on the
back for the second time today.

From the way Mr. Robert acted compassionately towards Molly, by simply listening
to her, showing affection through patting her on the back, and letting her help out, it
had a strong affect on her attitude. Another example of acting compassionately
towards students and similar to the example before is when Mr. Johnson was talking
to Bobby during lunch.
As I walk out to the courtyard for lunch today and I notice Mr. Johnson is talking
with Bobby on the steps. Both are sitting with their legs out and hands resting on
their knees, looking very comfortable and casual. It appears that Mr. Johnson is
asking Bobby questions and looking towards him for responses. Bobby also looks at
Mr. Johnson while he is talking. Other students start to notice Mr. Johnson and
Bobby. Ashley and Beth slowly make their way over there to where they are sitting.
Mr. Johnson looks up at Ashley and says something that appears to be an
introduction, because both Ashley and Beth wave their hands at Bobby and he smiles
and waves back to them. Then Mr. Johnson turns to Bobby and says something in his
ear. Bobby smiles and laughs, and then Ashley yells, "What Mr. Johnson, what did
you say?" Both Mr. Johnson and Bobby begin to laugh, as do Ashley and Beth, who
turn and walk away slowly, but still looking back at Mr. Johnson and Bobby.

Again by having staff members sit down and talk with students one on one shows
compassion toward the student. It also shows that the staff member cares enough
about the student to sit down with him or her and talk to them on a personal level.
The next example is again during lunch when a staff member gave an outsider student
a special responsibility.
During lunch Christian is sitting on the steps alone with his head almost in his lap
appearing to be bored and looking as is he does not want to be there. He is not
talking to anyone and nobody appears to want to talk to him. One of the office staff
begins to walk into the courtyard with her dog on a leash. She notices Christian is
all alone and begins to walk her dog over to him. Christian perks his head as he sees
the dog and begins to smile. The woman gives Christian the leash and says, "You
are in charge of him for the rest of lunch. " Christian smiles and accepts the job from
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the staff member. Christian begins to pet the dog and within minutes is surrounded
by about five students who all want to pet the dog. Now Christian is sitting there
with about five students around him and the dog who was entrusted to him. Christian
is now smiling and looking at the other students, who are also smiling at him and
who all seem to be enjoying the company of each other and the dog.

In this situation the staff member acted with compassion in a simple way, letting a

student take responsibility of the staff member's dog. By this staff member letting
Christian be responsible for the dog, it gave him something that other students would
now want to be involved with. Having compassion towards students can be
accomplished in simple ways and still have great value.

Exclusion by Staff Members and Teachers
Although there were many examples of ways that staff members and teachers
included all youth participating at Sunset, I did observe some interactions that would
be considered exceptions to inclusion. The exclusion of students by staff and teachers
happened in different ways. At first it was hard to notice them, because as someone
who has worked with youth in the past, it is hard to accept that youth workers might
exclude some students by their own actions and may not even realize they are doing
it. With this being said, I do not believe that any of the exclusionary ways were
intentional by the adult performing them, but nonetheless they happened and from the
reactions of the youth, it made a difference. The ways that I observed staff members
and teachers excluding youth within the program were through favoring certain
students and by singling out certain students. These exclusionary ways performed by
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the adults working with the youth are not new but the fact that they are still
continuing to happen by staff members and teachers is a concern.

Favoring Students
The idea of favoring students or youth within different programs is nothing
new, but the fact that it is still happening is a problem. Insider students in most cases
were favored by the staff and teachers over the outsider students and received special
benefits. This first example is from an observation when a student discussed a
substitute teacher to the schools secretary.
Waiting for the secretary to photo copy my car insurance at the front desk because of
my volunteer status, a student named Kristen comes to the secretary's desk. She
looks upset so ask, "What's wrong?" "I hate the substitute and I want to call my
mom to go home." "The sub is that bad that you want to leave school." "Yeah I hate
her. I would rather be at home." "Well what's wrong with her?" "I don't know she
just doesn't understand. " Just then the secretary comes back and hands me my
insurance card and asks Kristen what she needs. Kristen explains to the secretary
that she is having a hard time with the substitute and wants to call her mom to go
home. The secretary does not even think twice about the situation and hands the
phone to Kristen and she begins dialing.

First of all, the secretary does not even question Kristen about what is wrong or
confront another adult about the situation with the substitute. Also, the way the
secretary acted and the way Kristen acted was as if this type of situation is very
common for her and it is understood that if Kristen wants to go home, it is justified.
It is important to note that this student is well-liked by the students and the staff at

Sunset.
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This next example shows how the teacher's assistant favored certain students
solely on the responsibilities of his job in the class while the teacher favored the
students who needed help.
During nwth time Ms. Harvey visited with everyone spending more time with some
students who I quickly came to realize were the ones struggling in math. Mr. Robert
did the opposite, he sat at his desk, busy doing paperwork for the class. Although
Ms. Harvey helped everyone who raised their hand, Mr. Robert sat back at his desk
and had students come to him. The students who came to him were the students that
were very outgoing in the class and from what I could tell were successful in math.
Ryan walks back to Mr. Robert's desk and says, "Hey Mr. Robert, how do you do this
one," referring to a problem way ahead of everyone else. Mr. Robert sat down with
Ryan by his desk and did the problem with Ryan for about five minutes. Mr. Robert
works with Ryan explaining it very clearly to him and giving him extra attention.
Ryan finishes the problem and walks away and says, "Thanks Mr. Robert." Ryan
returning to his desk to continue working, already has two girls who appear to be on
the same level with Ryan academically asking how to do it. Although it is supposed to
be individual time, Seth begins explaining it to Anna and Megan.

This example shows that while Mr. Robert is available for help, only certain students
are actually getting out of their seat and walking back to him for help. These are the
students who feel more comfortable with him on a personal level and generally care
about receiving help. Although Mr. Robert would never discriminate who he helps,
the fact that his job requires him to work on the computer in the mornings in the class,
decides who receives help from him. This is another similar example.
During math time Ms. Harvey is aware of the struggling students, and generally
tends to spend most of her time looking over their shoulder and helping them. Again
Mr. Robert sat at his desk working on the computer, which is a part of his job, and
was available for help if the students came back to him. Again only certain members
took advantage of Mr. Robert. On two different occasions Ryan got out of his seat
and walked back to Mr. Robert's desk to ask him a question regarding certain
problems. Mr. Robert seeming very knowledgeable, willingly helped Ryan both
times. The same went for Ashley who had to get up out of her seat to receive help
from Mr. Robert. The only other student who asked for help was Brad, who sits close
to Mr. Robert's desk, and neither one did not have to get out of their seat to speak to
each other. Mr. Robert treated Brad just the same as he did with Ryan and Ashley,
and helped him equally time wise.
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In this observation, both of the first two students who Mr. Robert helped are insider
students, the exception is Brad, but the only reason Brad went to Mr. Robert was
because of his location in the back of the class. The fact that Mr. Robert is excluding
from helping during this time is not his fault. As a teacher's assistant, his job is to
remain in the back and fill out paperwork for the school in the mornings, but Ms.
Harvey makes it known to the students that he is available for help during this time.
This next example came from a group reading activity where students were
called upon by Ms. Harvey to read a passage from a play out loud in class.
Drew begins to read his part. Drew is reading really fast and is constantly
mispronouncing words and making mistakes. Anna who is sitting behind Drew keeps
correcting him and is laughing out loud at his mistakes. Drew continues to read at a
fast pace and makes multiple mistakes. Anna continues to laugh at Drew, which
prompts other students in the class to laugh. Ms. Harvey even begins to smile at
Drew who is reading out of control, and who also begins to laugh. It becomes
apparent to me that because of Drew's position and status within the class, it is
acceptable for others to laugh at him because of his lower reading ability, and it will
not upset Drew or Ms. Harvey. After Drew it is Jimmy's turn. Jimmy begins reading
and he is having a tough time. He is making many mistakes just as Drew did a few
minutes before, but students do not laugh at Jimmy or try to correct him, they just let
him read and make mistakes and mispronounce words.

Since Drew is a part of the insider group it appears to be acceptable to laugh and joke
about his low reading ability by students, but Ms. Harvey also laughs and smiles at
Drew. Jimmy on the other hand is left alone. He does not receive the same attention
from Ms. Harvey and the rest of the students for his performance.
Although Ms. Harvey and Mr. Robert were not outright blatant with the way
that they excluded some students by favoring others, a few examples from a substitute
teacher were. During my time observing in Ms. Harvey's classroom, there was a
substitute teacher for a little over a week. The substitute teacher provided examples
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of how youth workers favor students. This observation came from two student
presentations for an assignment that the substitute gave for Health. The assignment
was to make a brochure about healthy life choices and have each student present them
to the class orally.
The first person she calls on is Ashley. Ashley walks to the front and explains her
brochure in a loud and joking way and is making students laugh by giving examples
of each health choice. Ashley is very liked within the class by others and her
presentation shows it and by the applause at the end. The next person up is Miguel.
While Miguel is walking to the front, a student answers the class phone in the back
which is ringing. A student yells to Drew that his mom is on the phone. Drew goes
back and begins talking to his mom while Miguel walks to the front and begins his
presentation. Miguel puts the brochure which is a piece of construction paper over
his face and begins to mumble very quietly about his life skills. Drew still talking to
his mom is being very loud in the back and is disrupting the class by laughing on the
phone and talking loud to his mom. The substitute realizing that Drew is being
disruptive and is possibly not talking to his mom goes back and grabs the phone from
him and begins listening, all the while Miguel is still mumbling. The substitute turns
to me after she gave the phone back to Drew, "I thought he was talking to his friend
but it really was his mom. " She then turns to back to the class and looks at Miguel
who is already sitting down and slouched over in his chair. "Oh uh good job
Miguel, " she replies although she did not even pay attention to him and she did not
ask the class to applaud Miguel/ike Ashley before him.

In this situation the substitute teacher excludes Miguel by first favoring Drew and his

assumed phone conversation with a friend over Miguel's presentation, and then
favoring Ashley's performance as being more important than Miguel's. Although a
tough situation to handle for a new teacher, the fact that she favored other students
over Miguel, definitely affected Miguel by the way he quickly sat down in his chair.
Favoring of students by youth workers still happens in these programs along with a
similar form of exclusion, which is the singling out of students.
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Singling Out

The singling out of students that I saw during my time within the school was
close to how the students in the outsider group are blamed for certain actions. The
most common was students being reprimanded on an individual level in front of other
students. By singling out students in front of others can lead to numerous negative
consequences, but for the sake of this research, it further excludes students from
joining the insider group. An example of singling out, which can be considered
negative favoring, happened again during the health brochure presentation with the
substitute teacher.
The sub calls on Jason to go up and explain his brochure. Jason walks up to the
front and tells her he has nothing written. Jason has been with the special education
teacher all afternoon and the day before and when he came back to the class, he
began working on his other homework instead of the brochure. He did not explain
this to the substitute, but I knew where Jason was during the brochure time and she
had no idea and continued to reprimanded him in front of the whole class, "Well I
gave you plenty of time, what were you doing?" Jason just shrugs his shoulders and
does not respond. I think she now realizes where Jason was and changes her voice
more apologetically and gives him a hypothetical question to make up for it "Well if
you were to pick three life skills that you practice what would they be?" Jason gives
three examples which are the same ones students before him gave. The substitute
says, "Good job Jason. " Finally Jason returns to seat, looking embarrassed and a
little upset, while the substitute and only two other students clap for him.

Another example of singling out happened again with the substitute teacher. This
time, other students add to the fact that the substitute singled out a student and then
they continue what the substitute started. This next example comes from an
observation where the students had to copy notes off the overhead projector during a
history lesson.
On the last page of notes, most students had finished except Drew. Drew is a slow
worker but tries very hard to succeed in school. Everyone in the class is finished and
have turned their notes into the substitute, and two girls who sit up front yell to the
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substitute, "Were done, hurry up." The substitute replies, "I'm waiting for Drew to
finish so we can move on, " The girls quickly tum to Drew and say rudely, "Hurry up
Drew," as if they were better than him. Drew looks up at them, "Hold on." Drew
looks down at his paper with a frustrated look and continues to write something, and
then all of a sudden snatches his paper up and gives it to the sub with an upset look
on his face.

In this situation the substitute singled Drew out to the rest of the class as being a slow

writer and that the class could not move on because of him and his ability. This
singling out to the class by the substitute prompted other students in the class to act
rudely to Drew, which by his reaction had a negative affect on him. It is possible that
next time, maybe Drew will not even try to finish the assignment for fear he will be
singled out again to the class as a slow writer.
Besides singling students out in the classroom for their academic inabilities, I
also saw this a few times in the courtyard during lunch. At lunch the singling out is
done by the teacher's assistants who double as the lunch time supervisors. This first
observation took place at lunch while I was talking with a student named Jimmy.
At lunch today I found myself sitting with and talking to Jimmy. All of the sudden a
cherry tomato strikes Jimmy in the back of the shoulder. Jimmy turns around to see
who threw it and it is obvious that Tanya tried to throw it in the trash can and missed
and hit Jimmy. The lunch time supervisor sees Jimmy and the tomato on the ground
and says, "Who threw it?" as he is already looking at Jimmy and Tanya. Tanya
shrugs her shoulders and looks at Jimmy who responds, "She threw it." Then the
other supervisor yells at Jimmy, "Jimmy just pick it up and throw it away. "
"Whatever, I'll pick it up but I didn't do it." Both supervisors seem alright with this
response and quickly move on. Jimmy turns to Tanya who is looking at him while
laughing and smiling.

This situation provided an example of how staff members automatically singled out a
student for something without having any proof. In this case Jimmy, who can be seen
as an outsider and a student who is frequently getting in trouble, was automatically
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judged as the culprit and was told to pick up the tomato, when he did nothing wrong.
Another observation illustrates this point as well.
Back in class Ms. Harvey has a box of Girl Scout Cookies out and puts them on a
plate. She sends Anna around to hand the cookies out, and explains to the students
that they can each take two. Anna passes out all of the cookies and the students start
eating them during class. All of the sudden, Ryan yells out to Mr. Robert, "She stole
my cookie while I was sharpening my pencil, " while pointing at Alexis. "I didn't
take it, whatever Ryan. " Mr. Robert looks at Alexis and demands, "Give it back to
Ryan now." Alexis begins to get angry and responds defiantly, "I didn't do it, what,
you don't believe me Mr. Robert?" "Alexis give it back to Ryan," Mr. Robert says
again. Right at this moment Megan, who sits across from Alexis, begins to laugh and
it becomes obvious to the three of them that Megan has had the cookie all along.
Megan pulls out the cookie and hands it to Ryan who begins to smile and laugh and
gives her a friendly push. Megan also is laughing from the prank with Ryan, and
together they are both laughing at Alexis who is still upset. Mr. Robert begins to
smile now too, knowing that Megan took it and not Alexis.

Both of these last two observations provide examples of how students in the outside
group are singled out or blamed for things they did not do by staff members who were
quick to judge. The other students that were involved and were not selected for
blame by the staff members were part of the insider group, and benefited in these
situations from their status, while the other students were at a disadvantage from the
staff members singling out.

Students
The staff members and teachers play an important role in the process of trying
to include all youth within the program with some exceptions. Although the staff
members and teachers do influence inclusion and exclusion the students also create a
culture of inclusionary and exclusionary behavior and interactions and ultimately they
are the ones who have the final say. The students are the ones who negotiate which
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students are a part of the insider group by including some through certain ways and
excluding some in certain ways. It is important also to note that the processes of
inclusion and exclusion by students are not static, and can change due to different
circumstances and situations.

Inclusion by Students
Students do play a role in including other students into the program and
making them feel connected. Inclusion by students was a little tougher for me as an
observer to see because the majority of my time was spent in the classroom, where
the teacher was influencing the students' interactions. There were little things that
did catch my eye within the classroom that students did to make others feel connected
and included as well as interactions during lunch. Different ways that students
included other students into the insider group were by laughing and joking, and
respecting each other equally. Also, something that I noticed was that students were
connected and included because of their circumstances outside of school with each
other and being outside the actual school grounds played an important role with
inclusion. These observations provided insight into the idea that interactions and
behaviors could change depending on the situation, and that inclusionary and
exclusionary interactions among students are not static.
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Outside Help
From observing student conversations and talking to students, I came across a
lot of students sharing their personal information with me about their home life. I
found out where most students were staying just by talking to them and listening. I
was surprised by the way the students talked so openly about their life, but then again
like one girl wrote in her poem, Sunset is her safe and comfortable place. Besides
learning where students were living, I also began to find that students who were
staying with each other through different family members, group homes, or shelters
were already connected within the school, either by other students or staff members.
I walk in today to the courtyard during the students lunch time. I am immediately
rushed by a group of students who want to introduce me to a new student. The new
girl walks up behind the others. Katie turns around and sees her and says, "This is
Kris, he works in our class," then Katie adds, "This is Mary." She puts out her hand
and we shake and say hi. The other students, Eric, Kristen, Rebecca, and Katie are
all watching the two of us shake hands. Once the greeting is finished, the
conversation continues between the students with me as a bystander. Rebecca smells
her hands and says to the others with a disgusting look on her face, "My hands smell
like Storefront (Youth Shelter downtown)." I reply, "They smell like storefront, what
do you mean?" She shrugs her shoulders and has a blank look on her face, "I don't
know, Storefront has a smell and everything smells like it in there. " Then Mary
agrees with Rebecca and says with an attitude, "Hell yeah it stinks there."
Immediately I understand that the new girl might be new to Sunset but she is not new
to the kids there. She lives with them at the shelter. At that same moment, Mr.
Johnson walks by and sees Mary, "Hey how are you? Are you going here now?"
"Yeah, I just started today," she answers. "Ok, so are you at Storefront right now,"
"Yeah," she says quickly. "Come see me after lunch, I want to talk with you," Mr.
Johnson says in a friendly way.

The new student in this case was already accepted into the insider group by other
students and staff because of where she is living. Although this does not provide an
example of how students and staff include other students it does show that outside life
situations do play a role in gaining access to the insider group and it must be noted.
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With this idea in mind, another interesting issue carne up pertaining to
students being connected outside the school. I began to see that students that maybe
were not connected to the school while inside the program were connected to the
insider group off the actual school grounds. I saw this happen on a few occasions, the
first being when Ms. Harvey's class had to walk to the park for PE.
On the walk to the park, the students are spread out all over the street at first when
close to the campus, but then all of the sudden become close together in on gigantic
heard. I think to myself, we have officially taken over the sidewalk. The kids have
formed a tight group among themselves. Students who never hang out or even stand
close to one another during the lunch time are now closely walking with each other
almost hand in hand. Brad is walking with Miguel and both appear to be casually
talking with each other. It gives me the feeling of a march or protest and the idea is
that there is unity and strength in numbers. I feel part of a close nit group walking
down the streets of the business area of downtown San Diego. Men and women in
suits give us odd glances, which are warranted down here because there are no
schools in this area and the sight of twenty kids in a close pack is a spectacle for
these professionals. The kids do not seem to notice the outsiders watching us, and
they continue in their pack and almost in their own world oblivious to what is around
them.

For some reason being outside of the school made the students closer and more
connected to each other. One could argue different reasons but the fact is that outside
the school, the students were closer to one another. Another example carne from
talking with a student about a weekly football game he plays in.
Eric walks up to Jimmy and me and asks Jimmy about the game tomorrow. I ask
"What game?" Jimmy replies, "We play tackle football with Bayview (another
homeless youth school) every Wednesday up at Balboa Park." "That's cool. Does
the school take you guys up there?" I ask. "Nah, it's not through the school, we just
play them for fun. The school doesn't know. We play tackle. Just kids from Sunset
versus kids at Bayview." Jimmy explains. "So who else plays at Sunset?" Billy
begins pointing at kids in the courtyard. "Yeah we all walk up there after school on
Wednesdays. We get some big games going, like ten on ten."

I thought this was really important how the students organized a weekly football
game with another homeless school in the area. Although the students Jimmy pointed
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out were scattered all over the courtyard at the morning break, they were all part of
the Sunset tackle football team. This next example of students being connected
outside of school came after I was helping out in the weekly study group and was
leaving campus. During this study group, three male students were harassing another
male student the entire time, while the one student continued to encourage them by
giving them the middle finger and saying words that mean the same thing.
I walk out of the school and towards Jack In the Box. All of the sudden I see Drew,
Ben, and Marcus running towards the Jack In the Box parking lot. I look over and
realize that Darrel is fighting another kid. I run over to break it up and by the time I
get there, adults that are eating at the restaurant have walked outside and Darrel and
the other kid have stopped fighting. Now there is a crowd of about fifteen kids in the
parking lot, but only half of them attend Sunset. The kid that Darrel was fighting is
not a student at Sunset. I look around and realize that I am the only adult who is
affiliated with the school, and I instinctively tell Darrel to go back to the school, and
I tell the others to go away as well. I ask Darrel why he is fighting. "That fucker
was making fun of me and calling me a nigger, so I socked him. " Looking around I
notice that the kid Darrel was fighting has a few large friends with him that seem
older and I automatically feel like Darrel and I are in danger. I tell him to go back
to school along with the rest of the students that are standing in the parking lot. "I
don't care about those fuckers, we'll fuck all of them up, they got my back" says
Darrel referring to Drew, Ben, and Marcus who are standing behind him and look
like they are ready to get involved. "Come on lets go, now," I say in a demanding
tone. They listen to me and begin walking back to the school. I look over my
shoulder at the kids and the crowd in the parking lot. This was a little scary for me
and I actually felt in danger.

In this situation, Darrel felt connected to the school because he had his classmates

with him. These three students did run to help Darrel out in the fight and afterwards
back at the school were telling him, "We had your back." The interesting part of this
situation was that fifteen minutes ago it seemed as if the three other students disliked
Darrel and that he felt the same way towards them, but in a fight outside of school
they were connected.
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Keeping it Light
One way that students were included by other students was by students
casually laughing and joking with one another. When the attitudes among the
students are light and friendly, they tend to joke around with one another, and through
laughter they become connected. Humor among students really seemed to have an
affect on all of the youth participants in the program, and this is probably true for
most youth during this stage of their lives. This is an example from a few students
discussing a popular band and how one student really wanted the buy the CD.
During the cleanup at the end of the day, Ashley and Eric begin discussing their
favorite rock band, Revenged Sevenfold. Ashley tells Eric excitedly, ''I'm getting the
CD this weekend, probably Saturday." "Yeah right, I'm gonna laugh on Monday
when you come to school and don't have it." Just then Brad walks by and hears the
conversation and adds, "Yeah we're gonna laugh so hard at you on Monday."
Ashley responds, "You guys are so mean, I'm getting the CD and you guys can't
listen to it, so hal" All three are laughing together, and Ashley is giving each of the
guys a friendly little shove, and then she replies laughing, "I hate both of you guys. "
The guys just smile and laugh and so does Ashley.

In this situation it was acceptable for the two guys to laugh at Ashley, and even
though Ashley could have became upset, she too laughed and responded in a fun way.
Laughing in this situation keeps the mood and atmosphere among the students
humorous and makes it so as to avoid mean comments that can hurt ones feelings.
This is also the case in the next example which is from when students were switching
seats to work on the computers during a writing assignment.
Ryan walks over to one of the computers and notices that the chair is missing. He
locates the chair and walks over to it and picks it up behind Ashley's desk. Ryan
begins to the pick up the chair and almost hits Ashley in the head. "What the heck
Ryan, watch it!" complains Ashley looking very upset. "Whatever you watch it, I'll
smack you upside the head with it. " Drew who is sitting next to Ashley at another
computer begins laughing hysterically. "Shut up Drew, whatever Ryan, you wish,"
replies Ashley. Then Ryan continues to lift the chair over Ashley's head but this time
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does it with care so as to make sure he does not hit Ashley in the head. "Ryan, you
can barely lift that thing, " laughs Ashley trying now to make fun of Ryan because of
his comments to her. "Whatever, " Ryan says chuckling. At this comment all three
students begin to laugh together and the problem is resolved quickly.

Laughter in this situation deescalated a minor problem that could have had serious
consequences. When watching this happen, I got the impression that a verbal fight
was going to be breaking out at any second but somehow both of the students who
were involved in the action along with an outside student watching viewed this as a
humorous event and began laughing. Another example came from students taunting
each other about their toothpick bridges that they constructed.
Today at I:OO, the class is going to break their bridges that they have made with
toothpicks. Both Ms. Harvey's class and the high school class made bridges out of
toothpicks and glue as part of their science class, and today they are going to see
which bridge can withstand the most weight. "At I :00 Mr. Morris's class is coming
in here for our bridge breaking activity, " informs Ms. Harvey. The students seem
excited. Most of the students turn and look at each other and smile. A group of boys
gives each other high fives, and I hear them say, "Our bridge is going to whoop all
yalls, yeah." Stacy responds to Eric, "Yeah right, yours sucks, I'll break that thing
with my pinky, check out ours." Another student responds to these two students and
adds, "At least our bridge is not ugly, like you and your bridges. " All of the students
that are sitting in the area and that heard the comment laugh, including the ones that
were made fun of

Watching students poke fun at one another was funny for me to watch and listen to,
but it was obvious to see that whenever students were doing this, all of the students
could get in on it. This next example shows that not only does laughter and humor
include students within their own interactions, laughter coming from other outlets can
help too.
At lunch I notice that four of the kids are watching a movie on a portable D VD
player. I asked "What are you guys watching?" "White Chicks," replies Marcus.
Around him are Drew, Ryan, and Beth, and standing behind them next to me is
Miguel. It seems that Miguel wants to sit down with the rest of the group but is
hesitant. He continues to stand next to me and look over the other kid's shoulders at
the tiny screen. "Who's DVD player is it?" I ask. Marcus says it is his, and that he
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got it for Christmas. Marcus is very loud and because it his DVD player, he is at the
center of attention. Marcus and the other three excluding Miguel are all laughing
and making jokes about the movie. Miguel finally says something about the movie,
"This is my favorite part. " Obviously he has seen the movie, and when the part
comes on all of the others laugh. Miguel laughs and smiles as well, and all of the
sudden pulls up a chair and sits next to Drew and continues watching. Miguel is now
part of the group watching the video and laughing and talking together.

From this example, I saw that not only laughter from student interactions included
others into the insider group, but laughter from an outside source gave every student
present something to collectively laugh at and share. By laughing and having fun
together, students enabled outsider students to be include into the inside group.

Respect

Respect is another way that students included one another into the insider
group. Usually this was done by one student acting in a way towards another student
that could be defined as respectful or understanding or simply being friendly.
Students that were a part of the insider group behaved respectfully most of the time
towards each other and staff, but respect as a way to include was most important
when a member of the insider group treated a student outside of the inside group in
this manner. This is an example from when a student did not receive a book for a
reading activity.
Ms. Harvey chose three people to get the pre-algebra books in the back: Beth, Drew,
and Jason. Everyone finally gets their book and the class quiets down so Ms. Harvey
can explain the assignment. Except one girl sitting next to Beth didn't receive a book.
She tells Beth she didn't get a book. Quickly Beth gives the girl her book and says
"Take mine," even though it was not Beth'sfault that she did not receive a book
because she was helping the other side of the classroom. Beth hands Rachel the book
and they both smile at each other. Beth quickly gets up to now get a book for herself
while Rachel is sitting at her desk smiling and listening to the instruction from Ms.
Harvey.
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From this interaction, it was quite clear that Beth acted in a respectful way to Rachel
and although she could have not gotten her a book or walked back and got her another
one, she handed the girl her book. She then went and retrieved another one for herself
but through this interaction she showed kindness and respectfulness towards Rachel.
The next example is from a student and Mr. Robert helping out another student who
has just spilled lotion all over her.
The science lesson included the students working out of their books on a worksheet
on density and physical properties provided by the substitute. While the students
were working, Megan squeezes lotion all over herself. She asks Mr. Robert in the
back to bring her some tissue. Mr. Robert, with a smile on his face sees that Megan
is laughing a little but seems frantic. Mr. Robert responds quickly and brings her
some tissue so she can clean up her mess. Anna, sitting next to Megan, also responds
to her by taking some lotion in her hand and walking it back to the trash and
throwing it away and retrieving more paper towels. Anna came back to Megan and
got down on her hands and knees and began cleaning the lotion off Megan's
backpack and binder. Both Anna and Mr. Robert are helping Megan clean up her
mess. After Megan had cleaned her up her accident, she proceeded to walk around
the classroom, and ask every single person in it if they wanted some lotion from her
container, even the substitute, Mr. Robert, and me.

Megan, after receiving help from a student and Mr. Robert, decided to let everyone
enjoy her lotion instead of throwing it all away. Only a few students took some of the
lotion, but the important part is that she offered it to everyone. In this situation,
Megan was treated with respect and then acted respectful to everyone in the class and
offered them some of her lotion. Another example is from an insider student
introducing herself to a new student in class on his first day.
During the event, Candice, a student from the other class turns to the new student,
Bobby, "Are you new here?" Bobby, who has been very quiet all day, nods his head
in compliance, appearing to be scared of the conversation that Candice is trying to
make with him. He nods his head and then immediately goes back to staring at his
desk. Candice does not take his cue that maybe he does not want to talk, or Candice
is trying to be funny in front of everyone who is in the packed classroom. "What's
your name?" she asks. Bobby mumbles his name very quietly. "What is it?" He
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mumbles it again. Candice leans closer to him and talks so everyone can hear,
"What is it?" He finally gives a clear response to her and then she keeps going with
another question. "Do you have any friends at Sunset?" Candice asks loudly almost
as if she is trying to show off to him that she is popular here. Bobby shrugs his
shoulders while looking a little embarrassed. Continuing the conversation Celeste
says, "I'm Candice," and extends her hand to Bobby. Bobby looks over at her and
looks her in the face for the first time during the conversation. He sticks out his hand
to meet Candice's hand and they shake. He smiles as well as her and then she says,
"Well now you have a friend at Sunset." Bobby smiles back at her and then looks
around at the other students who are watching this conversation and he slowly smiles
at them.

Before this interaction, I did not hear Bobby speak one word the entire day, but after
this initial conversation he began to speak to Candice, and others. Also, other
students began introducing themselves to Bobby as a result of Candice breaking the
ice and being kind to Bobby. Teaching respect in youth this age is tough and maybe
impossible, but the advantages it has among interactions between them is so
beneficial and respectful acts may be repeated by others. One thing is for sure,
students respecting one another and being kind definitely includes others into the
insider group at Sunset.

Exclusion by Students
The ways that students excluded other students were similar to how youth of
any age exclude others from insider groups. Students were more outward with the
ways they exclude, and the attitudes of students definitely played an important role in
this process. Whether it was being disrespectful towards other students or simply not
caring about school, the exclusionary acts were detrimental. The ways that students
excluded other students from my observations were through location in the classroom
and at lunch, clothing, language, and disrespect. It must be noted that exclusion was
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sometimes brought on by the students themselves. This idea of self-exclusion will
also be discussed and how as youth workers we are able to make changes to prevent
this phenomenon.

Location

Location among students was a way for them to exclude each other both in the
classroom and during their lunch time. When I first entered the classroom the
students were in a seating chart that was designed by Ms. Harvey. There did not
seem to be a problem with noise or classroom behavior but it was not long before this
changed. This observation was from the day Ms. Harvey returned to class after being
gone for a week and she let the students develop their own seating chart.
Ms. Harvey tells the class that she and Mr. Robert overheard a couple students
saying that they wanted new seats, so they have decided to make a new seating chart.
Ms. Harvey says to the class, "/will let you pick where you want to sit, and I only
have two rules. You can sit with your friends but if you disrupt me from teaching or
get in the way of others learning we will move you. " She puts up a diagram of a
blank seating chart on the overhead. She then says that she will go in order of who
picks first based on who had good behavior for the substitute last week. Ms. Harvey
begins calling out names of students and they begin picking seats within the
classroom. Groups offriends began forming in different areas of the class. Some
students were yelling out during the decision process, and letting others know not to
choose certain seats because they were reserved. "Don't pick that seat, Ashley is
going to sit there, " said Beth to Jason, while he was choosing his new location.

Letting students choose where they want to sit is a democratic process in the
classroom because it allows the students to make their own choices about who they sit
with and where. The only problem with this is that groups began to form based on
friendships and inevitably it turns out that the insider group all sat together and the
outsider group students sat in the leftover areas. The students in the insider group had
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power or influence over those who are part of the outsider group which persuaded
some students to choose certain locations. In the observation above, Jason was told
by other students that he could not sit there because it is already reserved for someone
else. Beth, who is in the insider group, tells Jason he cannot sit where he wants.
Through this interaction Beth is also telling Jason, as well as all other students
around, that he is not accepted into the insider group. After the choosing was done by
the students, it was obvious to look at the class and tell which students were insiders
and which ones were outsiders. The insiders were heavily concentrated on one side
of the class while the outsiders were somewhat scattered throughout, with some
choosing to sit alone away from others.
This problem of certain groups of students concentrating in areas and
excluding others also happened during the students lunch time. During lunch, the
insider group sits together at the same tables every day. They seem closely bonded
and they do not seem to want any of the other students sitting at "their" tables or even
anywhere near them. By insider students having certain tables it maintains the
boundaries within the courtyard during lunch.

In this example a few outsider

students came a little too close to the ones at the tables.
I quickly notice that Anthony and Miguel are sitting silently at a table next to a group
of other students and both look suspicious. I soon figure out that they have been
throwing baby carrots at each other before I came over. I turn my head and look at
another student, and out of the side of my vision I see a carrot being thrown from
Miguel at Anthony. I do not want to say anything but I am aware it is going on. Just
then Anthony throws a carrot and misses Miguel by a few feet and hits Marcus in the
back of the head, who is sitting at the other table. Marcus turns around and yells to
Anthony, "What the fuck man!" Anthony just sits there and laughs along with
Miguel. Marcus yells again, "I'll kill you punk, if you throw another carrot," in a
threatening voice. Miguel, half the size of Marcus yells back, "What you gonna do?"
Marcus quickly grabs a chair, picks it up over his head and acts as if he going to
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throw it. The students sitting at Marcus's table begin to laugh. I thought he was
going to throw the chair, he convinced me. This action that Marcus has performed
with the chair has now made a scene between the two students and the lunch time
supervisors have taken notice. Mr. Robert comes over and sits down at the table next
to Anthony and Miguel and does not say a word.

Situations like this are a common occurrence during lunch among the students and
although Mr. Robert handled the situation well and deescalated the problem, behavior
problems like this continue to happen because of the location of students during
lunch. These situations during lunch time continue to exclude students from being a
part of one group and they reinforce boundary lines between the two groups. When
these conflicts occur staff must get involved and some group always is to blame.
These problems at lunch time could be reduced by offering activities where students
could come together to participate in something positive during their time in the
courtyard. This would help to eliminate exclusion from the insider group because
students would all be working together and not sitting at tables in segregated areas.

Clothing

Clothing and physical appearance among youth has long been a method of
exclusion from groups, and the students at Sunset are no different. Children who are
physically attractive and wear clothing that is considered stylish or fashionable are
generally accepted into the insider group within schools or programs designed for
youth. The issue of physical appearance in our society allows those who "look good"
to be included into insider groups despite any other personal qualities. I learned
something very interesting when talking to one student about a new student in class.
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At break I kept my eye on the new girl, Molly. She looks very uncomfortable from the
expression on her face with the new environment. She sits alone on the steps of the
stairs in the courtyard. It does not look like anyone even notices her, although she is
looking around curiously at everyone else. Molly does not look like the other
students at Sunset. Her clothes are a lot more raggedy and dirty than the clothes of
the other students, and definitely not as fashionable. Her appearance makes her stick
out from the crowd at Sunset, especially among the older students who usually dress
relatively fashionable. I am standing with a student and curiously I ask him if he has
introduced himself to the new girl, Molly. He responds, "Who are you talking about?
That new girl, she looks all dirty. "

From this very brief conversation, the point was brought to my attention that even
among youth who share similar circumstances in life, clothing and appearance still
are valued and critiqued. This new girl did stick out because of her clothing and
appearance among the students at Sunset. Despite the fact that many students at the
school probably have been through similar life experiences as this girl they still
judged her based on her physical appearance. Other examples of exclusion through
dress came from a negative attitude about wearing the same clothes two days in a
row, wearing clothes that were obviously not their own, or wearing clothes that were
worn out or unclean. All of these issues with clothing presented ways that some
youth could exclude these students because of their physical appearance at school.
There were other instances where clothing and physical appearance excluded
youth at Sunset. Students that received outstanding grades and were placed on the
honor roll at the school were all issued the same sweatshirts.
I sit down in my usual chair in the back and notice that Ashley, a student who sits
close to me, has on a new sweatshirt. The sweatshirt has the Sunset logo on it and
says Principals honor roll with her name embroidered on the front. I thought this
was interesting so I quietly ask Sunset, "When did you get that sweatshirt?" She told
me that she received it yesterday and added that everyone who was on the honor
rolled was given one. She answered in a proud way, like she really earned it, and
maybe she was a part of a select group who received them. I look around and a few
more students are wearing these special sweatshirts. At the morning break I notice
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more students wearing them and these students were huddled in a circle talking to
each other in the center of the courtyard.

In this situation, the school, trying to reward certain students, gave out symbolic

markers of who is considered the inner group and who is succeeding in the school.
The sweatshirts, although a reward for hard work to some, exclude others from this
successful group. The implications among students who did not receive one are not
really known, but through my observations, these sweatshirts let others know who is
doing well and who is not.

Language

Most of the students at Sunset speak English, but within Ms. Harvey's class
there was a new student who did not speak English very well. For this student
language was a barrier that excluded him from gaining entry into the insider group
and from even speaking to other students that did not speak Spanish. I learned about
this student's lack of English skills when trying to help him join a group for the
bridge activity that the students had to complete for their science project.
I notice that the new student, Christian, is sitting alone and does not appear to be
working at all. I walk over to Christian and ask him if he wants to work alone or join
a group, hoping he would opt for the other so maybe he could meet some students.
He shrugs his shoulders at me giving me the impression that he wants to work alone,
and so I respect his decision. I then ask him how his bridge is coming along. He
looks at me with a confused look and then it automatically occurs to me that he does
not understand or speak English to well. I try to speak Spanish to him, but I am
terrible at it. He smiles at me, as if he is thanking me for trying.

This student was new a student to Sunset and because of his language was excluded
from the other students in the class. Christian would speak in English every once in
while, but it was difficult to understand. He did receive class instruction on occasion
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and extra help in Spanish from both Ms. Harvey and Mr. Robert, but received little
attention from other students and most of the time was alone.

Being Disrespectful
Probably the most important areas of exclusion among students that needs to
be addressed in the program, is the fact that kids are disrespectful to each other inside
and outside of class. Again, this concept is not new to youth or youth programs.
There were numerous examples of students being flat out disrespectful and rude to
their fellow classmates by putting them down or laughing at them. One example
happened when a student put down another student for being in a lower math level
than he was currently in.
I am walking around during the student's math time answering questions. Molly, a
new student, raises her hand. I walk over to her and ask, "What do you need help
with?" She answers quickly, "I'm done." I look down at her paper. She is not
doing the same math activity the rest of the class is working on. "Ok, I think you
need to ask Ms. Harvey what you should do," I reply. She nods her head at me and
just then Anthony turns around and looks at Molly and her packet. "Your stuff is
easy, I could do all that in ten minutes, " he says in a rude way and implying that he
is on a higher math level. "That's like third grade math or something," he
comments. Molly slowly puts her head closer to the desk and tries to ignore
Anthony's comment. She looks upset from what Anthony said to her. Anthony turns
back around to continue doing his work, and I let Molly know again that she should
ask Ms. Harvey.

In this situation there was no reason for Anthony to turn around and make a comment
to Molly, except to put her down and maybe make him feel better about his ability
level. Another example happened when students were chosen to read out loud to the
class.
The class is reading out loud about lightning. Ms. Harvey calls on Jason to read.
Jason begins reading and from the first word Jason is struggling. Sitting next to
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Jason are Ashley and Beth, whom are talking silently among themselves while Jason
is reading. All of the sudden Beth laughs loudly to the class and is smiling at Ashley
at the exact moment when Jason is stuttering on a word. Jason stops reading mid
sentence and Ms. Harvey goes to her clip board and looks at the two girls and writes
their names down. Jason looks up at Ms. Harvey and then back to his book and
continues reading, this time he is a lot slower and a much quieter. It seems that to
Jason the girls were laughing at his reading ability, although they could have just
been laughing from a story that one of the girls told. Either way, the two of them
laughing had an affect on Jason and it showed through his reading.

Even though this example might not have been directed at Jason intentionally like the
last example, the fact that the girls were being disrespectful during the reading
activity did affect Jason and his reading. Whether disrespect from other students is
direct or indirect, it does not matter. What matters is that as long as it continues to
happen, students behaving this way are excluding others, and these students will
continue to be unsuccessful because of disrespectful interactions.

Self Exclusion
From my observations, there are students that seem to resist help no matter
how hard the staff or the teachers tried to include them into the program. These
students also displayed a disconnection between themselves and their peers and
would not respond to positive interactions that students made. It is important to bring
up this point and to understand that in certain situations some students do not want to
be included and do not want to be a part of the schools definition of success. This
first example was when Ms. Harvey tried to include a new student with some insider
group students at the computer stations.
Ms Harvey explains that the next hour will be dedicated to working on their African
American biographies. She asks the class who would like to use one of the desktop
computers. Most of the students raise their hand. Ms. Harvey appears to be
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checking her grade book and calls on Drew, Ryan, Brad, and Katie. The first three
chosen are good friends. Sitting next to Katie is Beth, who shouts out, "Ah man!"
Then the students get up to go to the computers except for Katie who tells Ms.
Harvey, "It's ok Beth can have my computer." Ms. Harvey says "Are you sure
Katie?" Katie nods her head but is not smiling. Ms. Harvey says, "Beth did you
hear that? You better thank Katie for giving you her computer." Beth turns to Katie
who seems upset and says, "Thank you Katie. " Katie then smiles and nods her head
in approval.

In this observation, Katie chooses to exclude herself from sitting with three students

in class and remains alone at her desk to work on one of the laptops. Katie was
influenced to give up her spot on the computers because of the way that the student
who did not get picked reacted. The fact that Katie gave into this influence and
excluded herself is important. Although Katie resisted being included into the
computer group, it is not as easy to understand self exclusion as when talking to
Anthony about his bridge project.
Ms. Harvey lets the students know that it is time for them to continue constructing
their miniature bridges. She gives them directions and the students gather their
supplies and start working. During the bridge building time I enjoy walking around
and looking at the bridges, offering help, and talking to the students about what they
are working on. I notice Anthony is all alone today and is sitting there not working
on anything. "Anthony what's up? How's your bridge coming along?" He looks at
me and shrugs his shoulders. "Where's your drawing at?" He pulls out a crumbled
sheet of graph paper with a few scribbles on it. "Well you got a little work to do but
you have a good start." "I don't care." "Care about what?" I question. He
answers, "The bridge." "So you're not going to do it?" He replies in an apathetic
way, "No, I don't want to do it. " "Then what about the grade you are going to get,
do you care about that?" "Nope, whatever, " he says as he shrugs his shoulders.
"So you don't care at all about failing?" I question. "No, you can't make me do it,"
he tells me. "I'm not going to make you do it. Hopefully you will want to do it. You
have a good start already, and I know you can do if you want to, but it's up to you?"
I tell him. I walk away hoping that he will take my advice and also I am not going to
stand their and force him to do it.

Situations like this one with Anthony were hard for me because I am there to find
ways to help these students succeed. Anthony showed me that sometimes students
resist the role of a successful student by excluding themselves from a certain project
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or the program as a whole. Also, students do not just exclude themselves
academically they also exclude themselves socially with other students at Sunset. On
the steps in the courtyard during lunch I had a conversation with Jason.
Our conversation comes to a slight pause and he continues playing his Gameboy,
and then I ask, "So what about the kids here?" "I hate them all, everyone here is
stupid. " "Why is everyone stupid?" I ask, "They just are, I mean some aren't but
most I hate cause they're just dumb." I say jokingly, "Is there a way the school
could make the other kids a little less stupid so you might like them?" "Yeah right,
you can't do anything, I don't even care about them, I don't care about anyone
here, " he responds and then quickly puts his head down and continues playing his
Game boy.

With the attitude that Jason has towards other students at Sunset, he automatically
excludes himself from even trying to become a part of the insider group that is
successful. From this conversation, Jason does not want to be connected with any of
the students which will continue to make him excluded and therefore unsuccessful in
the program.

Positive Exclusion

The fact that students at Sunset self exclude themselves from other students
might not always be a negative thing for students when trying to be successful. Two
students during the same activity in Ms. Harvey's class provided this idea to me when
they both, under different circumstances, were excluded. Marcus was working in a
group, and was left out when the other group members decided they did not want to
work with him anymore.
As I am walking around I see Marcus working on his bridge by himself I walk up to
him, "Where's your partner?" forgetting that he has been working with Miguel and
Anthony, "Miguel and Anthony are with Christian now." "Oh what happened?"
"Nothing they just wanted to work with Christian all of the sudden, that's fine with
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me, they were bugging me, and I wasn't getting anything done." He seems a little
down from the fact that his group left him, but from the looks of his bridge and the
way he is working at the moment, working by himself is helping him.

When observing Marcus working with his group before this incident, it was apparent
that they were not getting any work done together. Anthony and Miguel figured they
had enough with Marcus and decided to work with someone else. The act of Anthony
and Miguel excluding Marcus from the new group actually benefited Marcus, because
now that he was working by himself he was getting his work done. I noticed a similar
situation in a conversation with Brad about his bridge project.
I notice that Brad is working by himself. I ask him, "Where' s your group today?" "I
don't have a group," he responds quietly. "Oh, I thought you were working with
Jimmy and Elayne." "No I don't have a group. " "Brad, you could join there group
if you want to, it's not too late," I tell him. "I like working by myself, I don't like
groups. I work better by myself." "Why?" I follow up. "Whenever I'm in groups, I
always get distracted and never finish or they end up getting me in trouble. I always
start playing with everyone and never do any work. " "Well that's good you
recognize that and that you chose to work on your own." "Yeah I like everyone in
class but I get in trouble in groups." "So am I distracting you?" "No." he laughs.
But I told Brad that I was probably distracting him because while I was talking to
him he was not getting much work done on his bridge, so I walked away to allow him
to get back to work.

Brad is successful on the project because he chose to exclude himself from the others
in class so as to not get distracted. These two examples, with Marcus being excluded,
and Brad choosing to self exclude himself, offer a different perspective on exclusion
and it always being attributed negatively to student's success within the program.
Although, the majority of the exclusionary acts are negative and do hinder students
from gaining access to the insider group at Sunset and being successful, and these
acts need to be addressed.
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Summary of Findings
These findings provide examples of interactions among students and with staff
members and teachers that either influenced students inclusion or exclusion within
the program. It is important to know how, through interactions, the staff members
and teachers included students as well as excluded students within the program.
Although the staff members and staff do influence inclusion and exclusion, these
findings also show how the youth participating in the program form their own culture
of inclusion and exclusion that must be taken into consideration as well. The
interactional processes of the students along with the interactional processes of
students and staff are very important for staff and teachers to understand when
implementing change.

IMPACT AND SIGNIFICANCE
This research is important because it provides examples and ways that current
as well as future homeless youth programs can improve and enable all youth
participating to be successful. The findings of this research highlight an insider group
that exists within this program. There are youth who are included into this group as
well as youth who are not included. This research shows that it is the interactions
with peers, staff members, and teachers, that determines who becomes a part of this
group and who does not. Staff and teachers are doing a good job of trying to include
all youth in the program with a few exceptions, but the students also influence and
create their own culture related to group formation. It is important to note that the

87

interactions and behaviors of the students related to group formation is not static, and
can change depending on the situation and the individuals involved. Although this
research was conducted in a school setting the findings can be useful to all homeless
youth programs. This research is significant and should be looked at by staff
members and teachers who are involved in current homeless youth programs or who
want to be involved in them in the future. By understanding the impact that insider
groups have on success within a homeless youth program, staff members and teachers
will be better equipped to work within the program.
Insider groups are not a new phenomenon, but the fact that they still exist and
are still excluding some youth from succeeding is very important to address. It is also
important to note that the youth who are being excluded within this program now bear
the double burden of not only being excluded by the society in which they live due to
their class status, but also by the one place that they are supposedly being accepted
and helped. It is a little ironic that the place that is trying to help the youth be
included back into society might be enabling some to be excluded further due to
group formation within the program. The formation of groups among youth might be
a normal and common process for adolescents but the impact on this population is
more detrimental because of their current life situation. From this research, youth
workers can learn how insider/outsider groups are formed and then take action to
ensure that this trend does not continue. The findings of this research are most
valuable to adults working with youth and it is through their work within these
programs that the students will come to benefit.
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The specific findings of this research are also significant in that they are
similar to findings in other important work on youth, especially positive youth
development (Villauel et al, 2003) and viewing youth as "At Promise," (Swadener
and Lubeck, 1995). One the major findings in my research that mirrored the findings
of Villaruel and colleagues was that success among youth is related to the strength of
connectedness within a program. In my research this was exactly the case, students
who were being successful were participating more in the after school programs,
classroom activities, and positively engaged in relationships with students and staff
members. This brings up the next point that Villaruel and colleagues found that was
related to my research which was teachers, staff members and other peers play a key
role in influencing connectedness and behavior. The last important aspect that I found
that was similar to other research was that establishing positive adult relationships
within programs is an important ingredient for success among youth.
I also found a connection with my research to Swadener and Lubecks work
(1995) on viewing the youth as "At Promise" as opposed to seeing them as "At Risk."
Specifically Swadener and Lubeck highlight how inclusion by staff members and
teachers may be directly related to the staffs perceptions of the youth and their
expectations they hold for them. Although this idea came to them from looking at
students in a developmentally disabled classroom, the overall idea is that youth's
success is directly related to perceptions of them by staff members and teachers. In
my research I saw numerous times, especially by showing compassion, where staff
members and teachers valued the experiences that the youth brought to the program
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and saw their problems not a result of their individual deficiencies. By having
compassion, understanding, and through the development of positive relationships, I
saw that the staff members and teachers at Sunset viewed their students in a
perspective that was congruent with Swadener and Lubeck's work on "At Promise."

RECOMMENDATIONS
The findings of this research can be used to recommend changes within
homeless youth programs and also to continue existing practices that are currently
being implemented. The following recommendations include recommendations for
the teachers and staff members and the program as a whole to ultimately include
everyone into the insider group within the program.

Teachers and Staff Members
Equity Training
Providing training for staff members and teachers working in homeless youth
programs that would cover the issues related to equality in attention among students
would be beneficial. The training would involve issues such as singling out students
and favoring certain students. This is important for staff members in these programs
because of the closeness of students and the attachment of certain students to staff
members and teachers due to their life experiences. Staff members and teachers need
to understand that by giving some students extra attention that is not merited
academically, and by not giving it to others or ignoring them, it is detrimental to their
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success within the program. These ideas could be stressed in a short training with
possible monthly feedback sessions for staff members to bring up questions, share
experiences, and offer guidance about dealing with these issues. It is possible that
these feedback sessions about attention equity could also be discussed in the
mandatory monthly meeting attended by all staff members that is already in
existence.

Curriculum
Teachers within these programs need to implement creative teaching methods
of curriculum that is both culturally relevant and relevant to the lives of the students
within the program. Most students within these programs are from ethnically diverse
backgrounds and have very different life experiences than other youth. Curriculum
and activities that embrace the students' lives and connect them to one another need
to be used within these programs. I observed curriculum and activities during my
time in Ms. Harvey's classroom that did exactly this, and they need to be repeated
and built upon in the future. Also class discussion and reflections about these
activities and curriculum that involves everyone needs to continue and again be built
upon.
Besides using culturally relevant curriculum and activities that embrace their
life experiences, educators of homeless youth can also adapt classroom activities to
students' interests. This can be done by simply listening to the youth in the class to
see what they are interested in and guiding activities and instruction that corresponds

91

with their interests. Also, another idea is to have more projects where students can
show off their creative side, such as the bridge building activity or power point
presentations. Incorporating a variety of activities such as art, technology, and music
will provide all students the opportunity to find what they are good at and a chance to
feel successful.

Building Class Community
Teachers and staff members need to continue building a collective class
community where every student is valued and important to the group. Giving
students' responsibility for their peer's success is one way to do this. Teachers and
staff members need to empower students to take responsibility for the success of their
classmates. A possible program would be for teachers to designate student tutors that
could work with students who are struggling academically. Besides improving
academics, having students take on some responsibility for helping others in need,
such as a student counseling or mentor program would encourage positive student
relationships to grow stronger. Another idea is to have more group projects within
the classroom where teamwork is promoted and all students are needed for the group
to be successful.

Continuing Compassion
Staff members and teachers need to continue to show compassion, care,
concern, and love to every student. This means they must do what it takes to
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understand the students that they work with and value what each one brings to the
program as a positive contribution. This idea of viewing them with potential can be
explained by what Swadener and Lubeck describe as seeing youth as "At Promise,"
as opposed to "At Risk." This means that staff members and teachers must value
what each student brings to the program and view their experiences in a positive way.
Also, staff members and teachers must act in a caring way towards them, continue to
have personal relationships where humor is valued, show affection to students, and
respect each student equally.

Recommendations to Program
More Group Activities
More group activities should be implemented within the program to promote a
more community like atmosphere. Staff members should develop programs that meet
during lunch as opposed to after school, which would enable more students to
participate because of time constraints. This does not mean that they must give up
regular after school programs, but give students who cannot participate after school
an opportunity to get involved during the day.
In my observations of lunch I never saw any structured activities to enhance

group unity except for one rainy day where students were involved in different games
within the classroom such as chess, checkers, and computer activities. Activities
during lunch, with the guidance of staff members would help students to interact
more as a group during this time, and further develop positive relationships with

----------------------------------------------------------------
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students and staff. These do not necessarily have to be board games, but maybe fun
little games or quick activities that can be implemented in the small space of the
courtyard. This would also break up the group formation at lunch and gives students
more opportunities to become involved with the school. Also, these new lunch
activities must have direct student input and be based on their interests to become
successful and well attended.

Uniforms
As a former student I would have hated the idea of wearing a uniform, but
within my time at Sunset I saw students excluded because of the clothing they wore.
Having the program adopt a policy where uniforms are required would help eliminate
this distinguishable and excluding reality among students. Some may argue that
uniforms take away the students expression and creativity, but I would disagree, and
would see the benefits of inclusion outweighing the disadvantages of exclusion.
Although uniforms cannot stop all exclusion based on appearances, it would help to
eliminate exclusion based on clothing. Uniforms would also give the students extra
sets of clothing to wear and they would not have to rely as heavily on retrieving
fashionable clothes with their limited economic situation.

Student Welcoming Team
The program would benefit from having a group of diverse students chosen by
staff members and teachers that could help make new students feel more comfortable
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with their new environment. This student group could help show the new students
around for a set period of time and introduce them to student life within the program.
By doing this, new students will feel connected to the program the minute they enter
and hopefully develop relationships quickly with veteran students. The program
needs to develop a link between new students to the school and students who have
been participating in the program. A student welcoming team would help accomplish
this goal of including new students relatively quick.

Going Beyond the School Walls
According to Lisbeth Schorr (1988), successful social service programs for
youth must, "See the child in the context of family and the family in the context of its
surroundings." Although some of the youth at Sunset are without a family, the
recommendation is still useful for all students. The idea is that successful programs
must address the issues surrounding the youth's lives within the program but first and
most importantly address the issues among the youth in their outside life situations.
A successful program must be actively involved in the youth's lives beyond the
school walls because like some of the findings have shown, outside life experiences
play a major role in what is happening within the program. Also, Schorr mentions
collaboration among programs that are involved in the youth's lives.
Programs that are connected through the youth need to be on the same page
and be working together to address the diverse needs of the youth whom they are
serving. From what I have observed at Sunset, the adult workers are currently taking
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an active part in the lives of the youth outside the program whether with families,
shelters, or foster care agencies, and they are collaborating with other services
connected to the youth. These two areas of effective social service delivery that
Schorr ( 1988) describes needs to be continued at Sunset and built upon to increase the
success of the youth within the school walls.

CONCLUSION
Homeless youth programs in this country and in others are taking a positive
stance against homelessness and poverty among our youth. This is proven by the
immense amount of currently running programs that are providing care to these youth
in various ways. Although all of these programs can be viewed as a success because
of the fact that youth are participating in them and that they are actively doing
something to help, most can still be improved upon to better serve the diverse needs
of the homeless youth population. Youth who are excluded in these programs bear
the double burden of being excluded by society and also the program that is trying to
help them. This research provides current programs ways to improve success rates
for all youth by including them and making them feel more closely connected to the
program experience.
This research and the recommendations it provides for current programs can
still be viewed as what Karabanow (2002) calls "Bandaging" the problem of
homeless youth. The only real way to eliminate homelessness among our youth in
this country is to look at the bigger picture and our society as a whole. Until we
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become a society where youth, education, communities, and combating poverty are
valued and made a top priority, research like mine will continue to be important in
doing what we can at the moment to help all of our youth succeed.
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