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ABSTRACT
Juveniles who commit offences in the U.S. may be mandated to attend
school in alternative correctional facilities. Although there are mixed findings in
research focusing on general educators’ perceptions of teaching multigrade
classes, research on alternative educators’ perceptions is scarce. This
dissertation captured alternative educators’ perceptions of multigrade teaching in
alternative and correctional educational programs in Southern California. The
researcher is grounded in the transformative worldview advocating for the
marginalized and for change as needed.
An online survey was the quantitative method used to collect data from 60
full-time, alternative educators. Overall, the findings indicate that educators are
focused on academic performance and have positive perceptions of multigrade
teaching. However, the findings demonstrate that educators 50 years of age and
older have less positive perceptions than their counterparts who are 49 and
under. The findings also indicate that there is a correlation between the
educators’ perceptions of multigrade teaching and their views of student social
development. Although safety and security is a major concern in alternative
schools, educators have positive views related to cooperation and other forms of
prosocial behavior. The educators view older students’ helpfulness and
leadership skills as an asset in multigrade classrooms. It is recommended that
additional districts be included in a similar study and that the sample be evenly
iii

distributed with regard to age and gender. Obtaining the perceptions of
correctional administers should also be included to gain a more holistic view of
the system. It is also recommended that a change be made in credential
programs to include training in teaching multigrade classes and that additional
support staff be provided in classes with more than two grade levels.
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CHAPTER 1
INTRODUCTION
U.S. federal policy and the California Constitution guarantee all students
the right to a free public education (Cal. Const. art. IX, § 5). Several choices are
available to parents and guardians when selecting a school at which to enroll
their children. However, those choices are taken away when youths are
mandated to receive their education at an institution that is operated by the Office
of Juvenile Justice and Delinquency Prevention. These students are often placed
in multigrade classrooms that serve grade levels that are significantly below
and/or above their grade level. Additionally, educators may be assigned to teach
these classes with minimal to no experience and without concern for educators’
perceptions of teaching multigrade classes. This study will examine alternative
educators’ perceptions of teaching multigrade classrooms in alternative
correctional facilities. It will also explore how the educators’ perceptions vary and
the impact of their perceptions on their views of student’s social development.
Students who are mandated or court ordered to attend schools under the
Juvenile Justice and Delinquency Prevention Act of 1974 temporarily or
permanently lose their right to enroll in a school of their choice and therefore
must attend school at an alternative correctional facility. Nonetheless, every
student in the United States, including those who are on probation, must be
educated according to the same standards and expectations. Therefore,
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educators, administrators, and parents or guardians of students attending
schools within the juvenile justice system must ensure students are receiving a
proper education. In addition, the education being provided must prove to be
beneficial to the success of the student, as well as to the community and society
at large.
Juvenile justice institutions have a mission that includes an academic
program that meets the competencies needed for students to be successful in K12 education and beyond. The program provides a comprehensive education
through engaging and rigorous coursework. Academic success is demonstrated
when students attain proficiency level literacy skills and can accurately interpret
and synthesize information. Students who do not obtain these skills may find
themselves at greater risk of falling short of meeting their educational goals,
which can negatively impact their future. These skills, along with the support and
guidance of educators and other stakeholders, can provide the means for
students to transition from making poor choices to making responsible decisions.
Educators who are properly trained can have a positive influence on their
students’ decisions. Therefore, all educators should be provided with meaningful
training, support, and guidance when teaching in multigrade classrooms. This is
especially important for alternative educators who make decisions regarding
teaching multigrade classes.
According to Miller (1991) and Bandy and Gleadow (1980), educators in
multigrade classrooms should not be ill-prepared, untrained, or inexperienced.
Educators must teach to the individual differences in multigrade classrooms.
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When teachers are not prepared to teach varying ages and abilities, their
instruction, and thus the students’ education, suffers. Furthermore, during the
1980 conference of the United Nations Education Science and Culture
Organization (UNESCO), it was determined that several countries were
experiencing problems with inadequately trained teachers in the multigrade
classroom (UNESCO, 1981). Therefore, research suggests that educators who
are properly trained, as well as those who acknowledge and prepare for the
developmental differences in students’ needs (Miller, 1991), are best positioned
to experience educational success with their students.
The three stakeholders that directly contribute to the success of student
learning are teachers, students, and parents. Teachers are charged with
providing an education that prepares students for college and career readiness,
students are expected to successfully complete coursework to graduate with a
high school diploma and become productive citizens, while parents are
responsible for supporting their child’s academic and developmental needs.
Although the three stakeholder groups (teachers, students, and parents) must
work independently and collaboratively to ensure the greatest chance of
educational success for all students, it is expected that teachers will effectively
guide the students’ educational process.
Background of the Problem
Students whose delinquent behavior has led to a referral to the judicial
system are enrolled in alternative education facilities throughout the United
States. This study will focus on educators’ perceptions from one of the alternative
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education programs in California. The James County Department of Education
(JCDE) is a public education organization located in Southern California. 1 The
mission of JCDE is to inspire all students to discover their potential, develop their
character, and maximize their learning so that they may become successful
contributors to society. The JCDE has multiple divisions and prides itself in
successfully graduating thousands of students each year. This research will
focus on one of the divisions: the Alternative and Correctional Education (ACE)
programs. A Western Association of School and Colleges accredited program,
ACE offers year-round educational options and services to students in over 50
programs located throughout James County, California. The ACE programs
consist of juvenile justice institutions, student resource centers, group homes and
James County-operated student service institutions, as well as James County
community schools and community day schools. Students whose delinquent
behavior has led to a referral to the judicial system are assigned to one of the
correctional education components of ACE. Generally, these students are
delinquent, at risk of becoming repeat offenders, and/or have been placed on
probation or sentenced to incarceration.
ACE’s juvenile justice institutions comprise the following four residential,
detention, and treatment facilities: James County Juvenile Hall, Student
Guidance Center, Salea Institute, and the Marble Leadership Academy. The
facilities operate under the Juvenile Justice and Delinquency Prevention Act of
1974. Although all four institutions have many variables in common, each

For the purpose of confidentiality, the county, cities, facilities, and titles of programs
referred to in this study are pseudonyms.
1
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institution has its own culture and programs that address the specific needs of
the students at that particular site. Some examples of how the programs differ
include
● the minimum length of time a student is required to be sentenced at
one of the sites is six months, whereas at another site the
timeframe may be as short as one day;
● the caliber of crimes committed by the students may range from a
misdemeanor (e.g., probation violation) to a felony (e.g., murder);
● the student population could be all male or both genders;
● immediate medical attention is available at one site on a daily basis
while at another site it may range from several hours to a couple
days per week;
● varying elective courses are offered; and
● access to off-site activities, such as community service
opportunities, educational fieldtrips, and sporting events varies.
Students attending the resource centers are provided instruction in a fullor minimum-day schedule, and students in group homes and social service
institutions are provided educational services by teachers and tutors who monitor
their academic and behavior patterns prior to preparing lessons appropriate to
student needs. The students enrolled in the community day schools have been
expelled from their home schools for various reasons and are required to attend
360 minutes per day of classroom instruction.
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Students who are enrolled in an ACE program are referred to their
educational options by county school districts, the James County Probation
Department, social services, or the School Attendance Review Board. ACE
students range from kindergarten through 12th grade. The average student is 15
years of age, in the tenth grade, and a male of color. The majority of the students
are repeat offenders, have truancy records, behavior issues, and major gaps in
their education. In addition, many of the students are identified as needing
special education services, have gang affiliations, and have a history of
substance abuse. The students are traditionally assigned to classes that have a
wide range of ages and grade levels that surpass those of most traditional
schools. In addition, they face educators that lack teacher training in multigrade
and multiage classrooms, which complicates the students’ opportunities for
success even more. According to Miller (1991), students’ developmental
differences must be addressed and educators must be prepared to teach
multigrade classes. Because of year-round enrollment in the juvenile justice
institutions, teachers regularly experience an ever-changing student enrollment
within their classrooms. As students’ academic needs change, support
resources, instructional strategies, and professional development must be
reassessed to meet the rapidly changing population. For example, the student
population at any given site may fluctuate as student violations are committed.
The ever-changing population makes it difficult to assess the needs of each
individual student.
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Problem Statement
The problem this study addresses is alternative educators’ perceptions of
multigrade teaching and the relationship of those views to their perceptions of
students’ social development. Students who receive their education at an
alternative education facility are marginalized. In this study, marginalization refers
to the lack of access to an equitable education due to interruptions to their
educational experiences. The lack of consistent sequential learning can be a
form of marginalization as it can negatively impact students’ academic
achievement and social development. When students lack continuity in their
education, learning becomes a major challenge. The challenges are further
complicated when presented to educators who are ill-prepared to teach in a
multigrade classroom. It is imperative that the perceptions of educators be
assessed in order to develop interventions to address teachers concerns.
This study explores alternative educators’ perceptions regarding
multigrade teaching and whether there is a relationship between their
perceptions of multigrade teaching and their views on student social
development. Although the findings are mixed, there is some research on
educators’ perceptions on multigrade classrooms in regular academic institutions
(Grant & Johnson, 1995; Katz, 1990; Miller, 1989, 1991; Mulryan-Kyne, 2003;
Veenman, 1995). Unfortunately, research on the perceptions of educators in
correctional schools with multigrade classrooms is scarce (California Department
of Education, 1992; Houchins, Puckett-Patterson, Crosby, Shippen, & Jolivette,
2009; Mulryan-Kyne, 2004). Therefore, this study will focus on the perceptions of
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alternative educators regarding teaching and learning in multigrade and multiage
classrooms within alternative correctional facilities.
Purpose Statement
All students are expected to be educated while obtaining the necessary
social skills to become productive citizens. These expectations can be
challenging for students in a traditional school environment, so one can imagine
how great this task can be for students in a correctional setting. The purpose of
this research is to capture the perceptions of alternative educators on teaching
students in unsystematic multigrade and multiage classrooms within alternative
correctional facilities in order to inform decisions that can positively impact the
learning environment. For the purposes of this study, unsystematic refers to the
process and rationale for assigning students to a particular educator. In an
attempt to maintain a safe and secure learning environment at alternative
learning institutions, students may be assigned to a class without regard to their
academic needs. For example, crime partners and students with gang rivals
typically are not assigned to the same class, regardless of whether they share
specific academic needs. The unsystematic manner in which students are
assigned to classes is not necessarily effective or conducive to students’
education.
Understanding educators’ perceptions is vital to the success of school
reform. In many instances, reform occurs at a level that excludes input from
those most directly affected. Although there are varying levels of understanding
and acceptance of reform at all educational institutions, the barriers and
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dynamics that are present within the alternative education facilities must be
considered in order to meet the needs of the students. Reform that is
implemented at regular educational institutions may be successful; whereas,
duplicating the same reform at alternative education facilities may not yield the
same success. If students are to be provided with a quality education at
alternative education facilities, the alternative educators’ perceptions must be
understood and taken into consideration before reform is implemented. Excluding
alternative educators’ perceptions on multigrade teaching, when making
decisions about the education of marginalized students, is an inadequate attempt
at educational success. The results of this research can be used to guide
decisions that are made about multigrade teaching on the state, district, and site
level.
Research Questions
The following three research questions will guide this quantitative study:
1.

Which views about teaching and learning form alternative
educators’ perceptions of multigrade teaching?

2.

How do educators’ perceptions of multigrade teaching vary by
gender, type of credential, years of teaching experience, age, and
teaching assignment?

3.

What is the relationship between alternative educators’ perceptions
of the impact of multigrade teaching and their views of students’
social development?
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Significance of the Study
Research on alternative educators’ perceptions relative to multigrade
teaching in juvenile justice institutions is scarce (Foley, 2001; Gemignani, 1994;
Houchins et al., 2009; Morrison & Epps, 2002; Rowe & Pfannentiel, 1991).
Understanding alternative educators’ perceptions on multigrade teaching can
guide reform on policies and instructional practices that may influence teaching
and learning in alternative education facilities. The perceptions and voices of all
educators must be considered in order to ensure the best educational experience
for all students.
Educators who teach in multigrade classrooms must be able to provide
the same quality of education as their counterparts in the single-grade
classrooms. Additionally, the environment for learning must not jeopardize the
equity or equality of a student’s education. Although the settings and crimes may
change, the variable that must remain the same is the student’s education.
Alternative educators must ensure that a student’s education is not jeopardized
or impeded simply because of the educational setting or the type of crime
committed by the student. Understanding the perceptions of alternative
educators is equally important to that of the regular educators because all
educators’ perceptions related to multigrade learning are crucial to the success of
teaching and student success. To omit the perceptions of alternative educators
demonstrates a disregard for the important work they do and is a disservice to
the education of the students who are educated in alternative correctional
facilities. However, because of the lack of research on the perceptions of the
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alternative educators, their views have not been considered while decisions
continue to be made that impact them and their students on a daily basis.
Scope of the Study
The scope of this study includes educators’ perceptions regarding
teaching multigrade classes in alternative correctional facilities. More specifically,
this study focuses on the perceptions of alternative educators in the James
County Department of Education’s ACE programs. This study addresses the
relationship between the educator’s perceptions of multigrade teaching on their
perceptions of student social development.
Assumptions of the Study
It is assumed that the participants answered the questions honestly, which
should provide a greater possibility of an accurate assessment of the data. It is
also assumed that, through obtaining input from alternative educators with
varying experiences, a wide range of perceptions was obtained. The educators’
experiences and expectations for this particular group of students may vary and
therefore will have influenced their perception. Assessing the impact of a wide,
varying range of perceptions may become a challenge when making overall
suggestions and/or recommendations for future reform on academic performance
and social development.
Study Delimitations
This study was limited to alternative educators who teach in alternative
correctional facilities. More specifically, this study was limited to full-time
educators who teach in a JCDE’s ACE program. The study did not include
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administrators who make the decisions for teacher assignments or other school
employees (i.e., para-educators, Title I staff, counselors, librarians, and other
classified staff) who may assist in the classrooms in various capacities. In
addition, the study excluded special education staff members who were assigned
to less than 50% of their contract in a teaching role. These educators’
assignments are typically focused on assessing and evaluating students’
academic and psychological needs rather than on teaching. Therefore, their input
was not required for this study. The methodology utilized to address the research
questions was assessable through the identified population.
Study Limitations
This study was limited to one county in Southern California, which can
limit the generalizability of the results. According to Creswell (2012), the smaller
the sample size the greater the chance of the sample not representing the larger
population. The results may have been different if additional counties had been
included in the study. Adding more sites by including more counties within the
state could have provided a larger sample size and more diverse perspectives on
the study. The number of educators at the sites differs substantially, which limits
the ability to weigh the responses to a particular institution. Another limitation to
this study could be professional bias. The type of bias is related to researchers’
association with any study. As an educator at one of the facilities, and to avoid
professional bias, I retrieved all data through an anonymous survey.
Although this study is specific to James County, California, the research
can be of great value for guiding future practices and policies for other alternative
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correctional facilities that may resemble those in James County. The findings can
be applicable to other counties that have geographic and demographic
similarities.
Definitions of Key Terms
Addicts Seeking Sobriety and Education Treatment (A.S.S.E.T.). The
A.S.S.E.T. program provides education and intervention services for males who
are committed to James County’s Student Guidance Center for 6 months to 1
year.
Alternative Correctional Education (ACE). The ACE program provides
classroom programs and services to students who are referred by county service
agencies and James County’s school districts.
Chronic absence. In California, chronic absence is typically defined as
being absent for any reason (excused or unexcused) for at least 10% of the
school year. Thus, in a180-day school year, a student who misses 18 days of
school or more is chronically absent.
Chronic truancy. A student’s absence without a valid excuse for at least
10% of the school year is considered chronic truancy.
Combination classes. Combination classes provide a format in which
teachers instruct students from two adjacent grade levels for the entire day.
Community day schools. Community day schools provide an education
option for students in K-12 with a minimum day, full day, or contracted learning
schedules.
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Education and Prevention Enhances Sobriety (E.P.E.S.). The E.P.E.S.
program provides comprehensive treatment designed specifically for females
committed to James County’s Student Guidance Center.
Excused absence. Absence with a valid reason for lack of attendance,
which may include illnesses, doctor or dentist appointments, personal reasons
justified by a parent or guardian, or other reasons, is approved, or excused, at
the discretion of school administers.
Habitual truancy. A student who is absent without a valid excuse for 5
days during a school year is considered habitually truant.
Multiage classes. Multiage classrooms have a one- to two-age-level
difference among the enrolled students.
Multigrade classes. Multigrade classrooms have a one- to two-grade-level
difference among the enrolled students.
Repeat offender. A repeat offender is a student who has had more than
one prior contact with the court system resulting in being assigned to one of the
residential ACE sites.
Restorative justice. Restorative justice encompasses various ways in
which minors can give back to the community through community service and
volunteer work.
Secure setting. A residential facility that houses youths who are serving a
court-appointed sentence is considered a secure setting.
Traditional classroom. A traditional classroom is an educational setting
with students who are in a single grade for one year.
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Truancy. In California, truancy refers to a student’s is absence or tardiness
by more than 30 minutes without a valid excuse on three occasions in a school
year.
Unsystematic multiage classroom. The phrase unsystematic multiage
classroom is used interchangeably with unsystematic multigrade classroom,
which refers to classrooms that have more than a two-age-level difference
among the enrolled students, with no consistent structure for student classroom
assignment.
Unsystematic multigrade classroom. The phrase unsystematic multigrade
classroom is used interchangeably with unsystematic multiage classroom, which
refers to classrooms that have more than a two-grade-level difference among the
enrolled students, with no consistent structure for student classroom assignment.
Organization of the Dissertation
Chapter 1 of this dissertation provided a background of the problem by
highlighting the importance of students’ receiving a free, public education
regardless of their poor choices and behaviors or where they are educated. Next,
the problem statement, purpose statement, research questions, and the
significance of this study were provided. The chapter continued with a scope of
the study and definitions of the key terms before providing the organization of the
dissertation. Chapter 2 presents a theoretical foundation for the study and a
review of the scholarly empirical literature pertaining to the research questions
and concludes with a chapter summary. Chapter 3 presents the research
methodology and discusses the research design and the research methods,
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which includes the setting, sample, data collection and management, as well as
the data analysis and interpretation. It concludes with a chapter summary.
Chapter 4 presents the study’s findings, and Chapter 5 discusses the
interpretations and implications of the findings, as well as recommendations for
policy and practice. Finally, the chapter concludes with a summary of the
dissertation.
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CHAPTER 2
REVIEW OF THE LITERATURE
The academic performance and social development of ACE students are
challenged because the continuity of their education is interrupted by various
circumstances that impede the learning process. The education of these
marginalized students can be further challenged when educated in multigrade
classrooms. Most educators are not trained to teach multigrade classes or in
alternative correctional facilities (Morrison & Epps, 2002; Sag, 2009; Veenman &
Raemaekers, 1995; Wragg, 1984). However, these educators are expected to
produce the same educational outcomes for their students as are their
counterparts who teach in single-grade classrooms in regular schools or
noncorrectional facilities. Assessing the perceptions of alternative educators on
multigrade teaching can provide the rationale for how and why some decisions
are made. This chapter is organized into three sections. First, I will review the
theoretical foundation that guides the research for this study. Next, I will provide
a review of the empirical research and literature related to the dissertation topic,
and finally, I will conclude with a chapter summary.
Theoretical Foundation
The theoretical foundation for this study is the transformative worldview,
which focuses on the marginalized individuals in our society as well as on issues
of power and social justice, discrimination, and oppression (Creswell, 2014). The
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transformative approach was first articulated in the 1980s and 1990s as a result
of the work of researchers who recognized the incongruence of mainstream
discourse and various marginalized groups, e.g., feminist, racial and ethnic
minorities, indigenous populations, and people with disabilities (Merten, 2010).
This approach developed in opposition to the imposed structural laws and
theories of the postpositivism. Postpositivism starts with a theory and does not
embrace marginalized people or the many social and political issues that are
present in today’s society. The transformative approach is not aligned with the
imposed structural laws and theories of postpositivism, as it advocates for action
to assist marginalized people. I view alternative educators as marginalized
people. Their perceptions should be encouraged to avoid social oppression and
to meet the needs of their students.
Social oppression is addressed through intermingling research inquiry with
politics and a political change agenda (Mertens, 2010). The transformative
approach coincides with Wink (2005) when he posits that, in order for change to
occur, critical pedagogy must encompass reflection and action. Therefore, as
various issues affect today’s education, the pedagogy must be assessed and
reinvented to address the situation (hooks, 1994; Kohl, 1994). hooks (1994)
further posits that an engaged pedagogy is one in which teaching strategies
change based on the differences within the classrooms. Educators’ teaching
strategies for home schooling, online classes, charter schools, and other
nontraditional learning environments are clearly different from each other, as well
as from those for the typical public school. Alternative educators have
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traditionally been held to the same educational expectations as the
nonalternative educators but with minimal to no flexibility in their teaching
strategies. More important, they are expected to yield the same results with no
regard to the differences within their classrooms.
Mertens (2010) summarizes the key features of the transformative
paradigm as studying the experiences of diverse groups that have been
traditionally marginalized and how their lives have been constrained by
oppressors and the strategies that they use to resist, challenge, and subvert the
constraints. The transformative paradigm addresses the fact that researchers
focus on linking political and social action to the inequities that result in
asymmetric power. Mertens (2010) further indicates that transformative paradigm
is based on a theory of beliefs about how a program works and why the problems
of oppression, domination, and power relationships exist.
The transformative worldview is composed of researchers who are critical
theorists addressing issues of social justice, discrimination, and oppression.
Creswell (2014) posits that an action agenda for reform impacts the lives of the
participants and the researchers, as well as the institutions in which they live and
work. The action agenda for reform addressing this research speaks to the issue
of inequity and inequality of alternative education programs. Creswell (2014)
refers to transformational research as an avenue that provides a voice to help
participants to improve their lives. Transformational research raises the
consciousness or advances an agenda for change. It becomes a united voice for
reform and change. The education of marginalized students at alternative
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education facilities can be improved through the changes made in their learning
experience. The transformative approach is important for this study because it
helps to transform people and society, more specifically, the students and the
educational system in which they are taught. Through analyzing the perceptions
of the alternative educators, various issues and concerns can be identified and
reform can be implemented for transforming the teaching and learning
experience in the alternative education facilities. In an ever-changing society,
new educational policies will be implemented and old policies are subject to
change. Those most affected and challenged with implementing the changes
should have their voices heard. By doing so, there is a greater likelihood of the
changes being embraced, and more important, it may bring value and credence
to the perceptions of the alternative educators.
Review of the Scholarly Empirical Literature
Acknowledging and identifying existing concerns, as well as potential
issues, while determining what changes need to occur is paramount to
understanding how to develop and implement reform. The changes can
ultimately improve the learning experience of students and enhance the
instructional practices of educators. The conceptual framework will provide a
review of the empirical research and literature related to the dissertation topic.
Conceptual Framework
The conceptual framework for this study is grounded in three concepts:
The first concept is research that addresses the perceptions of educators and
school administrators regarding multigrade classrooms. The second concept is
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research that reviews the academic achievement of students who are taught in
multigrade classrooms rather than single-grade classrooms. Because of the
limited research on multigrade classrooms within alternative correctional
facilities, this section of the literature review will primarily focus on multigrade
learning in traditional classrooms. The third concept is research that addresses
the impact of being educated in a secure setting on the social development of
today’s youths.
Educators’ Perceptions of Multigrade Classrooms
In the 1830s Horace Mann succeeded in establishing a statewide system
for education in the United States, and by 1848 several states were in the
process of establishing the “one best system” for education. This system, which
still exists today, is known as the common or public school. The growth of an
immigrant population into the United States brought about a change in the
structure of schools. In order to better meet the needs of students, the one-room
schoolhouse setting of the 19th century was eventually restructured to a threetiered system (elementary, middle, and high school). Students were divided by
age, which resulted in a graded system that provided appropriate age and grade
classroom instruction (Gaustad, 1992). Although there have been different types
of schools and educational programs established over the years, the practice of a
three-tiered system is still widely used throughout the United States.
The diverse and growing population in the state of California dictates that
public schools continually address ways to better educate its students. In an
attempt to further meet the needs of the students, California Department of
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Education’s 1992 task force report It’s Elementary promotes mixed-age classes.
However, the recent growth in the adoption of multiage/multigrade classes,
cooperative learning, and integrated curriculum has been received with mixed
reviews.
According to Mason and Burns (1996), administrators typically assign
better teachers to multiage classes in regular schools. Although ACE educators
are provided an opportunity to request a particular site within the division, they
typically are not presented with an opportunity to select either a single-grade
classroom or a multigrade classroom. Making such a selection could be
challenging since the grades and ages of a particular classroom can fluctuate on
a daily basis. Furthermore, there is no formal evaluative process that determines
which educators are more effective at teaching in either a single-grade or
multigrade classroom. Additionally, most teacher education programs do not
provide specific training for educators on teaching in a multigrade classroom.
Aina’s 2001 research focused on elementary school-aged students, and that
study posits that it takes years to develop a good multiage program, and
teachers must be knowledgeable about the developmental process before
designing a curriculum that focuses on the needs of the students and their
developmental milestones. Aina further asserts that student achievement can be
enhanced through learning in a multiage classroom. However, with minimal to no
training specific to teaching multigrade classes, it is reasonable to understand
why teacher trainees and current educators’ views on teaching in multigrade
classrooms vary substantially.
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According to Sag (2009), multigrade teaching is an instructional practice
that is viewed unfavorably by teacher trainees. Teacher trainees suggest that
faculty are often not equipped to prepare educators for multigrade classrooms.
These findings correlate directly with Aina’s findings regarding a lack of teacher
training and teachers’ being concerned with the amount of preparation time and
the amount of materials required to effectively teach in a multigrade classroom
(Aina, 2001). Training in multigrade techniques is essential to the success of
multigrade schools. As California school districts continue to incorporate
multigrade classrooms in their schools, more students will be affected by
teachers who are ill-prepared to instruct in these classrooms; especially in
multigrade classrooms within alternative correctional facilities. Unfortunately,
there are additional constraints to the success of implementing multigrade
schools. Benveniste and McEwan (2000) identified two levels of variables: macro
and micro.
The macro level is concerned with variables that are associated with the
capacity to carry out reform: clear policy messages and resources that support
the implementation of a multigrade school. The micro level is concerned with the
perceptions, attitudes, and incentives of those most directly impacted (teachers,
students, and parents). Capacity and will are two critical factors that Benveniste
and McEwan (2000) suggest can influence successful implementation of
multigrade schools. The “capacity factor” focuses on additional training and the
“will factor” focuses on teacher motivation and commitment. Another issue
impacting implementation of multigrade schools is the need to change the core of
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educational practices (Elmore, 1996). This change encompasses going from a
rigid format of teaching to a looser format resulting in teachers’ being facilitators
and students’ being cooperative learners.
The process of determining which students will be assigned to a particular
teacher is also a concern for both teachers and administrators. Principals
typically assign the more able students to the multiage classes, which can
negatively impact the overall achievement of the single-grade classrooms
(Mason & Burns, 1996). Although all teachers should be trained and prepared to
teach any student, research suggests that the best students are assigned to the
best or more experienced teachers. This process can further widen the
achievement gap between students who are enrolled in alternative education
programs and students who are enrolled in traditional schools. Mason and Burns
(1996) assert that the quality of instruction may not be as high in a multiage
classroom due to unprepared teachers. In the case of the JCDE ACE programs,
students are not considered to be “good” students since they are typically behind
academically and are deficient in credits required for graduation, not to mention
the fact that they have a higher rate of truancies and behavioral problems.
Educators’ instructional practices can be impacted by their perception of the type
of students who are enrolled in the ACE multigrade classes. The demographics
of these students are different from that of the regular public-school students,
and therefore, the instructional practices should be adjusted accordingly.
According to Galluzzo et al. (1990), most educators prefer single-grade
classes, independent students with high abilities, and students with good
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behavior when working with combination classes. Educators in combination
classes instruct students from two adjacent grade levels for the entire day.
Mason and Burns (1995) asked 35 teachers two questions about their attitudes
toward combination classes: “Do you prefer to teach combination classes?” and
“What is your general feeling about combination classes?” The results indicated
that 77% preferred not to teach combination classes, 9% gave a qualified
answer, and 14% preferred to teach combination classes. Fifty-one percent of
the 35 teachers expressed negative feelings toward combination classes, 34%
provided a qualified answer, and only 14% expressed positive feelings toward
combination classes. It is no surprise that Mason and Burns’ (1995) findings
indicate that most teachers prefer single grade classrooms, considering teacher
programs in the United States lack training on how to teach multigrade
classrooms. Black (1993) asserts that staff development, coaching, and support
would be essential for new teachers to be successful in the multiage classroom.
Early training is essential for all teachers, especially those who elect to work in a
facility where they have no control over the grade and age of the students
assigned to their classroom.
According to Miller (1991), greater demands are placed on multigrade
classroom teachers than single-grade classroom teachers. Multigrade teachers
need to spend a considerable amount of time planning and preparing. Wragg
(1984) identified the following six variables that affect the success of multigrade
teaching: (a) classroom organization, (b) classroom management and discipline,
(c) instructional organization and curriculum, (d) instructional delivery and
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grouping, (e) self-directed learning, and (f) peer tutoring. These variables do not
address many factors that are present in the sample population considered in the
current study. The lack of training and allowable resources, the physical
environment, the severity of disciplinary issues, and the inability to regularly
group students for cooperative and peer learning must be considered in an
attempt to successfully teach in an alternative education multigrade classroom.
Administrators’ Views on Multigrade Classrooms
Although this study will not focus on administrators’ views on multigrade
classrooms or data on the rationale for teacher and student selection, these
factors can impact the success in multigrade classrooms. Administrators are
faced with establishing and increasing the number of multigrade classes as a
result of declining enrollment and year-round multitrack school calendars
(Gayfer, 1991; Quinlan, George, & Emmett, 1987). Teacher and student
selection for these types of classes is essential. It’s Elementary (California
Department of Education, 1992) promotes mixed-age classes. Combination
classes have been recommended as a way to encourage thematic units,
integrated curriculum, and individualized instruction (Grant, 1993).
Developmental theories support the concept that students learn at varying
rates. Therefore, a wider age range within a classroom could result in variance in
the mental capacities of the students. When 36 principals were asked if they
preferred to teach combination classes, 58% indicated that they did not prefer to
teach combination classes. This is in comparison to only 14% who preferred to
teach combination classes, and 28% who had no preference (Mason & Doepner,
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1998). Mason and Doepner’s research categorized the advantages and
disadvantages of combination classes (from the perspective of principals) into
four categories: curriculum, instruction, administration, and socialization of
classroom management. The majority of the 155 comments made by the
principals in the study were negative. Principals were concerned with the
difficulties of classroom management, curriculum coverage, and resistance and
objections from teachers and parents. Principals also expressed concern for how
and why combination classes are established. If these classes are established
out of administrative convenience or to save the district funds, they may not be
meeting the needs or serving the purpose of their very existence. Students may
be placed in classrooms with little to no regard for their needs, and teachers may
be placed in classrooms with little to no regard for their experience or interest in
teaching combination or multigrade classes.
Academic Performance and Social Development in Multigrade Classrooms
The recent growth in the adoption of multiage/multigrade classes,
cooperative learning and integrated curriculum has been received with mixed
reviews. According to Miller (1996), multiage education is an intentional blending
of grade levels to improve learning. However, according to the results of Gorrell’s
(1998) study, students taught in a multiage classroom and those in a traditional
classroom demonstrated no difference in their reading or math achievement.
According to Anderson and Pavan (1993), the multiage classroom is a form of
cooperative learning that diminishes the competitiveness among peers. Within
multiage classrooms, it is inevitable that student abilities and interests will vary.
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Student assessments in the multiage classroom rely on individual progress and
not the comparison of students’ achievements. Studies conducted by both Kim
(1996) and Veenman (1995) found no significant effects on achievement as a
result of being in multiage, multigrade classrooms.
Veenman’s (1995) study concluded that parents, teachers, and
administrators should not be concerned about the academic progress or social–
emotional adjustments of students in multigrade or multiage classes. However,
Mason and Burns (1996) criticized Veenman’s conclusion by arguing that
multigrade classes generally have better students and perhaps better teachers.
Therefore, the selection factors may have masked any negative effects on the
academic progress or social–emotional adjustments of students in multigrade or
multiage classes. These findings were based on students who were enrolled in
the same classroom with a one- or two-year age and grade difference. In
addition, the students were assigned to the classes because they were identified
as academically successful, and the teachers in those classrooms were
considered the most experienced teachers. Studies have documented higher
cognitive achievement in multigrade classes compared to independent classes
(Psacharopoulos, Rojas, & Velez, 1993), while there are also studies that
demonstrate little difference in multigrade classes compared to independent
classes (Veenman, 1995). Mason and Burns (1996) found that the cognitive
achievement of the students is lower in multigrade classes that that of students in
independent classes.
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It is important to reiterate that the focus of most research is on traditional
classrooms that have a one or two-year difference in age and grade levels. When
the age and grade level is widened to three to five years, compounded with
teachers who lack the training or experience in working with alternative education
students, one must question the impact on the student’s social development.
Mulryan-Kyne (2004) found that the social development of children is enhanced
by cooperating and interacting with children of varying ages. Additional research
found that students taught in multigrade classes are more emotionally and
socially successful than students who are taught in independent single-grade or
independent classes (Little, 2001; Russell, Rowe, & Hill, 1998). As discussed
previously, the aforementioned research does not take into consideration the
perceptions of educators who teach in alternative education facilities. The current
study will assess educator’s perceptions and identify potential differences and
similarities in their views on multigrade teaching and instructional practices. The
context in which these educators work may contribute to their perceptions, which
can potentially lead to transforming the way they teach.
Chapter Summary
This chapter reviewed the theoretical foundation that guided the research
for the study. The transformative worldview was used to demonstrate the
importance of taking action to reform the issues surrounding inequity and
inequality associated with educating students in multigrade classrooms. The
conceptual framework included research that addressed the perceptions of
educators and administrators on academic achievement and social development
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in multigrade classrooms. It also included research that discussed the differences
in academic achievement and social development of students in both the
multigrade versus the single-grade classrooms. There was scarce empirical
research and literature on alternative educators who teach in multigrade
classrooms. Therefore, the literature reviewed for this study focused on regular
educators who teach in multigrade classrooms. Although there is research that
support multigrade classrooms, there is also literature that clearly demonstrates
inequity and inequality affecting education in multigrade classrooms. Overall the
literature on educators’ and administrators’ perceptions on multigrade
classrooms indicate mixed reviews regarding academic achievement and social
development.

31

CHAPTER 3
RESEARCH METHODOLOGY
Research on alternative educators’ perceptions of multigrade teaching is
scarce. The perceptions of regular educators are typically used to assess or draw
conclusions about the perceptions of alternative educators. It is crucial to the
success of alternative educators to understand and consider their perceptions
when making decisions that directly impact their teaching experiences in a
multigrade classroom.
The purpose of this study was to assess alternative educators’
perceptions of multigrade teaching and its impact on the social development of
students who are taught in alternative correctional facilities. This study focused
specifically on educators who teach within the ACE programs located in James
County, California. Multigrade typically refers to an educational setting that has
one to two years of age or grade-level difference in the same classroom. This
study assessed the perceptions of alternative educators who teach in multigrade
classrooms that have an age or grade difference of three or more years in a
single classroom, as well as in schools with an unsystematic process or
inconsistent structure for assigning students to a particular educator. The
following research questions guided this quantitative study:
1.

Which views about teaching and learning form alternative
educators’ perceptions of multigrade teaching?
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2.

How do educators’ perceptions of multigrade teaching vary by
gender, type of credential, years of teaching experience, age, and
teaching assignment?

3.

What is the relationship between alternative educators’ perceptions
of the impact of multigrade teaching and their views of students’
social development?

This chapter will describe the methodology used for the study. Discussion
of the research design will be followed by a detailed description of the research
methods that includes information about the setting; sample; data collection,
including instrumentation and procedure; and data analysis, including the
procedures to ensure validity and the role of the researcher. Finally, this chapter
concludes with a summary.
Quantitative Research
Quantitative research methods were used for this study. Quantitative
research examines a relationship among variables. According to Creswell (2014),
quantitative research is an approach for testing objective theories by examining
the relationships among variables. The variables can be measured and
numbered data can be analyzed using statistical procedures. Researchers who
utilize quantitative methods have assumptions about testing theories deductively
that are different from the assumptions of those who use qualitative methods,
which use an inductive style. The deductive approach was best for this study
because the results can be generalized to similar populations. By obtaining
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alternative educators’ perceptions of multigrade teaching, conclusions can be
drawn from the findings that can be explored at different alternative institutions.
Quantitative methods can obtain a larger quantity of numbered data that
can be analyzed from a systematic approach by using statistical procedures
(Creswell, 2014). This can improve the likelihood of collecting accurate data from
a small sample that can be generalized to a larger sample. Using quantitative
methods to obtain the participants’ perceptions on multigrade teaching can
inform future educational practices. The findings from this study on the
alternative educators’ perceptions in James County can be generalized from this
small sample to a larger similar population.
Research Design
This study used a nonexperimental cross-sectional quantitative research
design. This type of research is not carried in controlled or manipulated settings
and where the variables or subjects cannot be assigned by the researcher. A
cross-sectional design captures information on the relationships among variables
gathered across a specific time period, and as mentioned in the quantitative
research section of this study, the data can be generalized from a small sample
to a larger similar population. This research design includes multiple variables,
such as gender, type of credential the educators possess, years of teaching
experience, age, and teaching assignment. This design is an efficient and costeffective way to study the relationships among the different variables. The
findings can be analyzed to replace assumptions with factual data.
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This study assessed alternative educators’ perceptions on multigrade
teaching. Descriptive analysis, reliability estimates, t-tests, analysis of variance
(ANOVA), and correlations were employed for this study. According to Field
(2009), t-tests can be used to test whether two group means are the same, and
an ANOVA is used to analyze situations where three or more means are the
same. Correlations were used to determine the nature of the relationships among
two or more variables. Although correlations do not imply causation, correlational
research can recognize trends and patterns in the data.
Research Methods
This section of the research will describe the specific methods used for the
study. A cross-sectional analysis of the data captured from a web-based survey
was used to investigate educators’ perceptions on teaching multigrade classes in
alternative education facilities. This section of the study will discuss the setting,
sample, data collection, data analysis.
A web-based survey containing 94 questions was conducted to obtain
alternative educators’ perceptions on multigrade teaching. The results of the
survey were obtained through analyzing descriptive statistics, reliability
estimates, t-tests, an ANOVA, and correlations. The findings answer the
research questions regarding how the educators’ perceptions vary based on
identified variables and how their perceptions impact their views of social
development.
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Setting
The setting for this study includes various alternative programs throughout
James County, California. The alternative programs provide educational
coursework that meets the requirements for continuing or completing credits for
high school graduation as well as other special services mandated by the
juvenile court system. In order to better understand the dynamics of each site, a
brief overview of the four residential facilities and the various other county-wide
programs are provided below, along with a description of the characteristic
student populations in these facilities.
Winifred James Facility. The Winifred James Facility, named after the
first juvenile hall principal, is the largest of the four facilities. Although all students
are initially processed through the James facility, their crimes, stipulations of their
sentences, and the timeframes of their commitment are variables that may
dictate whether the student remains incarcerated at this site or is eventually
transferred to one of the other three juvenile justice institutions. The minors who
remain at this facility typically are being investigated for, and/or charged with,
more severe or higher level crimes, resulting in longer sentences. For example,
minors being tried as adults or who are involved in high profile cases are housed
at this particular facility. The facility is adjacent to the juvenile courts and is
located in the city of Amherst. The 434-bed institution houses boys and girls
ranging from 12 through 18 years of age. The boys and girls do not take classes
together, and they do not share living quarters. The living quarters are divided
into several units to accommodate students based on the varying levels and
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types of crimes committed. Students are enrolled in academic programs that
include core and elective courses. Medical, emotional, and mental health
services are also provided as needed. For safety and security reasons, the
students are escorted at all times and cameras are visibly mounted in every
classroom and throughout the facility.
Student Guidance Center. The 80-bed facility is also located in the city of
Amherst. The facility can accommodate 60 boys and 20 girls who range from 13
to 18 years of age. The students at this facility typically attend six periods of
classes per day. The students gain work experience through working in the
culinary arts program, laundry facility, housekeeping, building maintenance, and
horticulture/landscaping programs. In addition to attending school, the students
also take part in one of two substance abuse rehabilitation programs. The
A.S.S.E.T. program provides individualized education and intervention services
for males, and the E.P.E.S. program is aimed at substance abuse rehabilitation
through addressing the varying issues that impact the lives of the female
population. The James County Probation Department is a strong advocate for
programs that provide cognitive–behavioral interventions. Students are also
afforded the opportunity to give back to the community by participating in
restorative justice programs. The students volunteer their services by feeding
and assisting at homeless shelters, cleaning up local beaches, and helping out at
the James County Animal Rescue Shelter. The James County Probation
Department’s overall goal is to help the youth offenders avoid future law
violations and to prepare them for reentry into the community.
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Salea lnstitute. In 1956, Angela Salea donated 320 acres of land to the
JCDE. The land is located at the 1,800-foot elevation in the foothills of the
Cuyahoga Mountains in Lake Canyon, California. A prerequisite to the donation
made by Mrs. Salea mandated that James County build a facility on the land for
wayward boys. The donation resulted in what was formerly called the Salea Boys
Ranch. In 1980 the Salea Youth Center was established under the Juvenile
Justice and Delinquency Prevention Act of 1974. Today, it is the only remaining
“camp” under the direction of the JCDE’s ACE program. The facility is considered
a camp because the students assist with maintaining the grounds and they work
in various capacities to ensure that the overall living conditions are maintained at
all times. This residential, alternative education setting accommodates 64 boys in
one large dormitory. The student ages range from 13 to 18. The boys typically
serve a commitment from 30 days to six months, but they may be assigned to the
camp for an entire year. All students are enrolled in five 55-minute core courses
(English, math, science, and history) and one 55-minute elective course
(woodshop, health, physical education, art, current events, computer skills, or
vocational exploration). For safety and security reasons, the students are
escorted to and from classes by probation staff members.
Marble Leadership Academy. The 120-bed facility is the newest of the
four institutions. Marble Leadership Academy (MLA) opened in July 2006, and it
is conveniently located next to James County Juvenile Hall in the city of Amherst.
This all-male facility accommodates older students who are 17 to 20 years of
age. There are two 2-story modular living units that can accommodate up to 60
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students per unit. Each unit is self-contained and has five school classrooms.
Academic and special education services are provided along with vocational and
employment instruction. The academy utilizes evidenced-based programs and
various activities to change student behavior through cognitive restructuring,
social skills development, and problem solving. The specific goal of MLA is
directly aligned with the goal of all juvenile justice institutions in James County,
which is to assist in the development of the youth by transforming them into
young adults of character, honor, and integrity.
The four residential institutions have a teacher–student ratio of 1:16. An
administrator is also assigned to each site to oversee the day-to-day operations
of the school. In addition to the teaching staff, other professionals who work
directly with the students include probation staff members, school and probation
counselors, psychologist, medical staff, church associates, Title I tutors,
librarians, and school and probation volunteers. In addition to attending school,
and as a result of other factors, the students are expected, and sometimes court
ordered, to participate in other county programs. The programs are purposely
designed to meet the mandated requirements for students to fulfill conditions of
their probationary terms. These programs include, but are not limited to,
successfully participating and/or completing Alcoholic Anonymous, Narcotic
Anonymous, and Anger Management programs, and/or Learn for a Change and
Face All and Control Everything, which are a behavior modification program and
a drug and gang prevention program, respectively. Other programs, such as
culinary arts, laundry, and landscaping, are available to the students to help them
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gain transferable work experiences. Participation in the aforementioned
residential programs, as well as the other alternative education programs,
provides an opportunity for students to build character and complete their
education while working toward accomplishing individualized short- and longterm goals.
Nonresidential alternative facilities. All James County alternative
education programs are fully accredited. The nonresidential programs (i.e.,
resource centers, group homes, and community day schools) provide various
educational options to meet the needs of the students. They operate under the
leadership of an assigned ACE and probation administrator. The facilities are
strategically located throughout the county with varying school hours and a wide
range of educational services. The goal of the ACE program is to provide
students with an education, help the students avoid future law violations, gain
self-worth, and provide the tools to become productive citizens. The ACE
program is specifically designed to assist students who are educated in
alternative education facilities. Although the focus of this study is on educators’
perceptions, it is imperative that a brief description of the students be provided to
present a clear view of what type of students the ACE educators serve.
Characteristics of students. Students who are educated in the
alternative education facilities are typically delinquent and are considered at risk
of becoming repeat offenders. The student population includes all ages and
grade levels, and it is operated under the direction of the James County
Probation Department. The average age of the population is 15 and the average
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grade level is 10. As a result of substance abuse, habitual or chronic truancy,
gang involvement, or prior criminal records, these students typically display
academic skills that are well below grade level in most subjects. An
overwhelming number of students are deficient in school credits and have
experienced prior contact with law enforcement. In addition, many of the students
experience a multitude of issues that impact their potential for successfully
completing high school. These variables may include physical and/or learning
disabilities, mental health diagnoses, language barriers, and low socioeconomic
status.
As with all traditional and comprehensive schools, there are students in
the programs who are on a continuum that range from exhibiting social–
behavioral problems and learning difficulties to those who are highly motivated
and goal oriented. However, these students can certainly be distinguished from
students who attend traditional schools. The following variables are typical of
most, if not all, of the students who are assigned to alternative education
programs:
●

juvenile delinquent record reflecting more than one offense

●

on probation for multiple crimes

●

gang affiliations

●

deficient in credits due to truancy, suspension, and/or expulsion

●

history of family members who have been educated in the JCDE’s
ACE programs or a similar institution
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●

crime(s) were committed while under the influence of an illegal
substance(s)

Sample
The 220 alternative educators who held a full-time teaching position with
the JCDE’s ACE program during the 2015–2016 academic school year were the
targeted sample for this study. Part-time educators, instructional aides, tutors,
and volunteers were excluded from the study because of their inconsistent
contacts with students, limited schedules, and varying roles and responsibilities.
The participants were current educators who teach full-time in a JCDE ACE
program. According to JCDE’s Human Resource Department, all full-time
educators meet the credential and the English learner authorization requirements
for an alternative education program as outlined in California Education Code,
Title 2, § 44865. Although the student population of the ACE system is
predominately Hispanic males, the educators are predominately White females.
The average age of the participants in this study is 53, and the average years of
teaching experience is 22. The teacher–student ratio range can be as low as 1:1
and as high as 1:30, depending on students’ needs and the educational setting.
All full-time ACE alternative educators were provided an opportunity to
participate in the study in order to yield the greatest amount of data. Therefore,
stratification of the population for sampling was not needed. Of the 220
participants, 76 consented to participate in the study. Response bias refers to the
effect of nonreponses on survey estimates (Fowler, 2009). According to Creswell
(2014), nonresponses could substantially change the overall results. Of the 76
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educators who completed the survey, there were 16 who submitted incomplete
surveys. These surveys were eliminated from the final statistical analysis,
resulting in a total of 60 completed surveys for the study (see Table 1).
Table 1
Differences in Educators’ Perception of Multigrade Teaching by Demographic
Variables
Demographic Variable

Percent

Gender
Female

68.3

Male

31.7

Age
30-49

35.0

50-70+

65.0

Ethnicity
Non-White

17.4

White

82.6

Teaching Assignment
Assigned

72.1

Requested

16.4

Both

11.5

Teaching Credential
Single Subject

43.9

Multiple Subject

56.1

Data Collection and Management
A survey provides a numeric description of trends, attitudes, or opinions of
a population by studying a sample of that population (Creswell, 2014). Therefore,
a survey was an optimal data collection strategy for this study. The current
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educators’ perceptions of multigrade teaching were obtained anonymously. Their
perceptions were analyzed to determine if there was a pattern in which variables
influenced their views on multigrade teaching. The study was exploratory in
nature because of the gap in research on alternative educators’ perceptions of
multigrade teaching in alternative facilities. This section of the study will address
the following three areas: instrumentation, procedures for data collection, and
data management strategies.
Instrumentation. A web-based survey was used for this study. Sections
of three previously administered and validated instruments were used to
generate a multigrade educator perception survey to measure educators’
perceptions of teaching multigrade classrooms in the alternative education
programs. According to Borg and Gall (2006), instruments demonstrate reliability
when there is internal consistency in test administration as well as scoring
consistency. The previously validated instruments offered clear and
unambiguous questions applicable to this study. The instruments demonstrated
validity through the meaningful and useful inferences that was drawn from the
data.
The first instrument informing the survey for this study was administered
by a study group cosponsored by the Virginia Education Association and the
Appalachia Educational Laboratory. The document “Grade Combination Teacher
Experience and Perceptions Survey” is a 21-item questionnaire. Questions from
this survey that appropriately assessed the demographics for this study’s
population were used.
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The second instrument was designed by faculty members at the University
of Ilorin in Nigeria (Yusuf et al., 2011). The instrument included items that
focused on teachers’ perceptions on the effects of multigrade teaching on
student performance. A sample of the items on the questionnaire are as follows:
teachers’ perceptions on whether learning outcomes in multigrade classes are
better than those in the monograde classes, whether multigrade teaching is
concerned with students’ social skill development, and whether multigrade
teaching enhances performance of the pupils. The instrument also addresses
teachers’ perceptions on organizational effectiveness of multigrade teaching by
including items that focus on whether multigrade teaching provides less time for
direct instruction, whether teachers lack relevant training, and if multigrade
teaching provides ability-based group work across grade levels to help meet
individual needs. The 20-item questionnaire was structured on a 4-point scale
(strongly agree, agree, disagree, and strongly disagree). Although the coefficient
of internal consistency was 0.63, which is slightly lower than the standard 0.70,
the content was validated by three lecturers from the University of Ilorin, and the
reliability was ascertained twice through a test–retest procedure (Yusuf et al,
2011).
The final instrument used to compile the survey for this study was the
questionnaire “Managing The Effects of Multi-grade Teaching on Learner
Performance in Namibia” (Beukes, 2006), designed to determine the effect
multigrade instruction has on learner performance and what kind of preparation
or training is needed to manage a multigrade classroom effectively. This
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instrument consisted of six biographical questions followed by 46 closed-ended
structural questions. Items included on this instrument focused on whether
appropriate teaching and learning materials are readily available, if instruction is
planned at the learners’ level of development, if the teacher has to develop a
wide range of teaching strategies, if the conventional school curriculum
addresses the needs of the multigrade class, and whether teachers should be
able to decide if they want to teach in multigrade classrooms. The fixed
responses were structured on a 4-point Likert scale (strongly agree, agree,
disagree, and strongly disagree).
After thoroughly reviewing the previously administered instruments, 94
items were selected for this study’s survey. The questions selected for the survey
were relevant to obtain data to examine educators’ perceptions of multigrade
teaching in alternative facilities. The selected questions addressed the type of
training, resources, and instructional methods used by the educators, as well as
items pertaining to the educators’ perceptions on organizational effectiveness,
instructional practices, student performance, and social development.
The survey for this study was divided into four sections. The first section
of the survey asked participants specific questions about their multigrade
teaching assignment and instructional practices (e.g., student enrollment data
and educators’ views on training and available resources, and questions
pertaining to the instructional methods and strategies used to teach multigrade
classes). The second section of the survey focused on the participants’
perceptions on multigrade teaching and their experiences with the organizational
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effectiveness of multigrade teaching. Items from this section were used to inform
the composite score. Additional questions focused on teacher preparation and
training, such as whether ongoing professional development on teaching
multigrade classes is needed and if the educators consider learner differences
when planning for instruction. The third section of the survey asked the
participants to provide demographic information (e.g., gender, age, ethnic
background, and years teaching multigrade classes), and the final section
provided an opportunity for the participants to answer open-ended questions
regarding their perception on the advantages and disadvantages of their
multigrade teaching experiences.
A continuous 5-point Likert scale was used to measure the items on the
survey, ranging from strongly agree, agree, neither agree nor disagree, disagree,
and strongly disagree. Neutral options of neither agree nor disagree, were
included since some of the respondents may not have an opinion about the
survey item. This option would also prevent the respondents from being forced to
select an answer which may not actually represent their perception. The
alignment of the questions was done vertically with left justification. Space was
provided for open-ended questions to allow for additional comments related to
the subject matter. The comments were limited to 250 words. The untimed
survey took approximately 15–20 minutes to complete and was required to be
completed in one session. The results of the data can be used to reform and
establish policies that will be beneficial to the success of alternative education
students and the instruction of alternative educators.
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Through assessing the participants’ perceptions on teaching and learning
in the multigrade classes, this study can provide a clearer understanding of the
decisions that are made in the classrooms. The participants’ gender, type of
credential, years of teaching experience, age, and teaching assignment are
variables of interest that may impact educators’ perceptions on multigrade
teaching.
Procedures. After a thorough review of the survey, approval was granted
by JCDE’s district superintendent’s office to administer the instrument to the
educators (Appendix A). In the spring of 2016, an official email notification, which
included the survey, was forwarded by the district office to each participant’s
JCDE Human Resource Department’s intradepartment email (Appendix B). The
email informed the identified full-time alternative educators of the purpose of the
study and the importance of their voluntary participation in completing the survey.
The software program used to administer the web-based questionnaire was
Survey Monkey. Survey Monkey is an online, survey development, cloud-based
software that provides data collection and analysis. The link to the survey was
included at the bottom of the email notification (Appendix C). By clicking on the
link participants provided permission for, and their willingness to cooperate in the
study and to provide data (Creswell, 2014).
All potential respondents received the survey and the follow-up reminders
at the same time via their district emails. In compliance with California State
University, Fullerton’s IRB regulations and policies, the participants were
informed that confidentiality will be provided to the extent allowed by law. The
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participants were also informed that the results from the survey could be used to
guide multiage and multigrade instruction, which could ultimately enhance
academic performance and social development of alternative education students.
In an attempt to maximize the number of surveys completed, the survey
was made available via email for two full weeks to give ample time for
participants to take part in the study. The web-based survey was accessible to
the voluntary participants for the last week of February and the first week of
March. A reminder notification was emailed to all participants at the conclusion of
the first week (Appendix D) and again 24 hours prior to the last day of the
survey’s availability (Appendix E). This timeframe assisted in avoiding potential
duplication of teacher participation, while allowing ample time for participants to
complete the survey. In order to maintain confidentiality, participants from all
sites completed the survey with no identifiable personal data, and email
addresses were disassociated from submitted responses. The data retrieved
from the survey was recoded and then uploaded into the Statistical Package for
Social Science (SPSS) software for statistical diagnostics and data analysis. The
data was interpreted and conclusions, implications, and recommendations for
policy and practice were determined.
Data management. All data retrieved from the web-based survey is
stored on a password protected computer in the secured home of the researcher.
Participant identifiers were not collected and hard copies of completed surveys
were not generated. To ensure against unintentional disclosures, all data was
coded by assigning a unique identifier to each variable. Items that were left blank
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also received an identifier. The data was coded numerically and all codes for
each variable were mutually exclusive. Self-coding variables, or data that was
already in numeric form, used the intrinsic value associated with the response.
The data was uploaded to a computer program for analyzing. The computer
software used to perform the statistical analysis was SPSS. All data will be
destroyed five years after completion of study.
Data Analysis and Interpretation
To answer the three research questions for this study, data analysis was
done in three parts. The first goal of this study was to identify which views about
teaching and learning form the alternative educators’ perceptions of multigrade
teaching. This process was done by identifying survey questions that reflected
the construct of alternative educators’ perception of multigrade teaching.
Descriptive analysis and a reliability estimate were completed in order to
establish a composite score. Descriptive statistics identifies trends or tendencies
in data, clarifies how scores are varied, and can provide insight into where one
score stands in comparison with others (Creswell, 2014). Reliability estimate
refers to scores that are meaningful because they are stable and consistent
(Creswell, 2012). The composite score was derived by using the statistical mean
of the items used in the reliability analysis. These items focused on multigrade
classes improving performance of students and promoting quality learning, as
well as greater learning outcomes in multigrade classrooms and the opportunity
for students to learn from others who are being taught.

50
The second goal of this study was to identify educators’ perceptions of
multigrade teaching (independent variable) and how they vary across gender,
type of teaching credential, years of experience, age, and teaching assignment.
Several independent t-tests and one ANOVA were conducted in order to
determine if there was a significant difference between groups. Independent
t-tests compare two means based on independent groups. The t-test is a
parametric test that assumes that the sampling distribution is normally distributed
and that variances in the population are generally equal (homogeneity of
variance). ANOVA test for mean differences among three or more groups in
terms of one dependent variable. ANOVA also tests the null hypothesis that all
group means are equal (Field, 2009).
The last section of this study addressed the relationship between the
educators’ perceptions of the impact of multigrade teaching and alternative
educators’ views of students’ social development. Pearson-product moment
correlations were calculated to determine the relationship between the educators’
perceptions of multigrade teaching and their views on the social development of
the students. According to Field (2009), the Pearson product-moment correlation,
also referred to as Pearson’s correlation coefficient, is a standardized measure of
the strength of relationship between two variables. Pearson product is a bivariate
parametric statistic used when both variables are approximately normally
distributed (Morgan, Leech, Gloeckner, & Barrett, 2007).
Data analysis. This section discusses the process for analyzing and
interpreting the data collected. The measure of central tendency (mean) is
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provided, along with the measures of variability and range (Morgan et al., 2007).
This will determine if the distribution is normally or not normally distributed.
Statistical procedures include a measure for internal consistency of the scales
(i.e., Cronbach alpha). If the distribution is normal and the assumption of
homogeneity of variance is met, the differences were tested through an
independent sample t-test or an ANOVA. According to Field (2009), homogeneity
of variance refers to the variance of one variable being stable at all levels of the
other variable. Additionally, correlations were conducted on alternative educators’
perceptions and their views on student social development. According to
Creswell (2012), the meaning of the scores can be determined by reviewing the
direction of the association between variables, the form of the distribution, and
the degree and strength of the association.
The direction of the association refers to whether there is a positive or a
negative correlation. A positive correlation is reflected by points on a graph that
move in the same direction as indicated by a “1” and a negative correlation
reflects points on a graph that move in the opposite direction as indicated by a
minus symbol (-). The form of plotted scores can be either positive linear or
negative nonlinear (low scores on one variable relate to high scores on the other
variable). The degree of association between two variables has a correlation
coefficient of -1.00 to +1.00, with 0.00 indicating no linear association. According
to Creswell (2012), the strength of the association refers to whether the size of
the coefficient provides meaningful information about the strength between two
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variables. The effect size assesses the magnitude of the relationship between
variables.
The results of the data analysis were presented in multiple tables with
thorough interpretations of the results (Creswell, 2014). An ANOVA and t-tests
were used to determine if educators’ perceptions vary by gender, type of
credential, years of teaching experience, age, and whether the educators elected
to teach multigrade classes or they were assigned. Correlations were employed
to determine if there is a relationship between educators’ perceptions of
multigrade teaching and their views of student social development. The effect
size can range from ±.1 (small), ±.3 (medium), to ±.5 (large).
Procedures to ensure validity. The two types of threats to validity are
internal and external (Creswell, 2014). The type of threat that may affect the
internal validity of this study is with the selection process. Although less desirable
than random sampling, nonprobability sampling was used for this study.
Nonprobability, or convenience, sampling made the survey assessable to a
greater number of participants. All James County alternative educators had an
opportunity to voluntarily respond to the survey. The data collection was
consistent across the sample. However, there was a likelihood that some
participants would be predisposed to certain outcomes. The outcomes may be a
direct result of a particular variable assessed within the survey.
Counties surrounding James County have similar educational settings in
which alternative educators teach multigrade classes. The students enrolled in
these classes have similar demographics to those of students enrolled in James
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County’s Department of Education, and therefore the research can be
generalized to similar demographic profiles of other county operated programs.
Role of the researcher. As a current, full-time alternative educator in one
of the residential alternative education facilities being studied, I have a vested
interest the perceptions of my fellow colleagues and how the results of this study
might contribute to their teaching and the academic performance of their
students. I had no direct or indirect contact or involvement with the participants.
The original email, which included the link to the web-based survey, was
forwarded from the district office, as were all subsequent contacts. My role as the
researcher was to provide the link for the survey to JCDE for distribution through
emails and to collect, analyze, and interpret the data accordingly.
Chapter Summary
This chapter presented the methodology used to identify and analyze
educators’ perceptions of teaching alternative education students in multigrade
and multiage classrooms in the JCDE’s ACE programs. This chapter included a
description of the research design and methods, including the setting, sample,
and data collection. In addition, data analysis and procedures to ensure validity
were also discussed. The chapter concluded with a brief description of the role of
the researcher. Chapter 4 presents the findings from this research, and Chapter
5 will address implications and recommendations for policy, practice, and
research.
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CHAPTER 4
FINDINGS
This study focused on alternative educators’ perceptions of multigrade
teaching. The research captured the perceptions of California’s James County
alternative educators on teaching students in unsystematic multigrade
classrooms within alternative facilities. The findings can be used to inform
decisions that could positively impact student learning in similar environments.
This chapter will present the findings and analysis for the following three
research questions:
1.

Which views about teaching and learning form alternative
educators’ perceptions of multigrade teaching?

2.

How do educators’ perceptions of multigrade teaching vary by
gender, type of credential, years of teaching experience, age, and
teaching assignment?

3.

What is the relationship between alternative educators’ perceptions
of the impact of multigrade teaching and their views of students’
social development?

First, this chapter identifies which views about teaching and learning form
the educators’ perceptions of multigrade teaching. The second section of this
chapter discusses how educators’ perceptions vary by gender, type of credential,
years of teaching experience, age, and teaching assignment. The third section
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discusses the impact of educators’ perceptions of multi-grade teaching on
students’ social development. The chapter concludes with a summary of the
significant findings derived from the data.
Defining Alternative Educators’ Perceptions of Multigrade Teaching
Several survey items were identified to answer the first research question:
“Which views about teaching and learning form alternative educators’
perceptions of multigrade teaching?” The following nine survey items were
initially identified to define the construct of alternative educators’ perceptions of
multigrade teaching:
1.

Multigrade teaching provides opportunities for the enhancement of
learning by the lower grade level groups through exposure to upper
grade level work.

2.

Multigrade teaching provides reinforcement of earlier learning for
the upper grade level students.

3.

Multigrade classes provide opportunities for students to learn
through peer tutoring.

4.

Educators need to be aware of learning styles, multiple intelligence
levels and abilities of every student.

5.

In multigrade teaching, there is less time for direct instruction;

6.

Multigrade teaching enhances improved performance of the
students.

7.

Learning outcomes in multigrade classes are greater than the
learning outcomes in the monograde classes.
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8.

In multigrade teaching it is easier for children to learn what others
are taught.

9.

Multigrade classes can be seen as assets that promote quality
learning

The variables were reviewed to determine the shape of their distribution
based on skewness and kurtosis. According to Field (2009), in a normal
distribution the values of skew and kurtosis are 0. Skewness refers to a
frequency distribution that has one tail that is longer than the other and the mean
and the median are different. Kurtosis refers to a frequency distribution that is
more peaked (positive) or flat (negative). Of the variables listed above, items 1
through 4 were eliminated because of severe skewness and kurtosis. Next, an
initial reliability analysis revealed that the fifth item did not hang well with the
other four, thus it was eliminated. A second reliability test was conducted on the
remaining survey items 6 through 9, to achieve a Cronbach alpha 0.80. The interitem correlations can be seen in Table 2. Survey items 6 through 9 were
combined to establish a composite score using the statistical mean of the items.
The composite score yields a construct that captures alternative educators’
perceptions of multigrade teaching. According to alternative educators’,
multigrade teaching exposes students to additional content as it is taught to other
students, promotes quality learning, enhances student academic performance,
and improves learning outcomes. The range of each variable is 1 to 5. The
higher the score on the scale the more positive the perceptions of the educators
are regarding multigrade teaching. The mean is 2.82, the skew is 0.42, and
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kurtosis is -0.32. The construct was also used in subsequent analyses to answer
Research Questions 2 and 3 of this study.
Table 2
Inter-item Correlations for Assessing Alternative Educators Perceptions
Measure

1.

1. Multigrade teaching enhances improved
performance of the students.

-

2.

3.

2. Learning outcomes in multigrade classes are
greater than the learning outcomes in the
monograde classes.

.536**

3. In multigrade teaching it is easier for children to
learn what others are taught.

.484** .498**

4. Multigrade classes can be seen as assets that
promote quality learning.

.510** .349** .623**

4.

-

**. Correlation is significant at the .01 level (2-tailed).
* Correlation is significant at the .05 level (2-tailed).
Educator’s Perceptions of Multigrade Teaching Vary
The statistical mean of the four selected variables represents the teachers’
perceptions of multigrade teaching (dependent variable). The composite score
was used to address the second research question: “How do educators’
perceptions of multigrade teaching vary by gender, type of credential, years of
teaching experience, age, and teaching assignment?” In order to determine if
educators’ perceptions vary by these independent variables, independent t-tests
were conducted across gender, type of credential, years of experience, age, and
the composite score capturing educators’ perception of multigrade teaching. A
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one-way ANOVA was conducted to determine the effect of the type of teaching
assignment on educators’ perception of multigrade teaching.
Independent Samples of t-Test
Gender. There were 60 participants (female = 41 and male = 19). The
independent variable was of interest for this study since the majority of the
student population is male. The scores varied for the two groups (female M =
2.80, SD = 0.78; male M = 2.84, SD = 0.83). The Lavene’s test for homogeneity
of variance was not significant, therefore the equal variances are assumed.
Additionally, we failed to reject the null hypothesis. At an alpha of 0.05, the
analysis indicated that there was not a statistically significant difference among
the groups t(58) = -0.17, p = .867; with a small effect size of r = .02 (see Table 3).
Table 3
Results of t-test and Descriptive Statistics for Alternative Educators Perceptions
by Gender
Sex
Male
M
Alternative Educators
Perceptions

SD

Female
n

2.84 0.83 19

M

SD

n

2.80 0.78 41

t

df

-0.17
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Type of credential. There were 57 responses to this survey question
(single subject = 25 and multiple subject = 32). The remaining three responses
were from participants who possessed both a single- and a multiple-subject
credential. Those responses were omitted from the analysis because of the
extremely low number. The independent variable was of interest since, typically,
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there is minimal to no direct training on multigrade teaching in teacher education
programs. However, teachers who possess a multiple-subject credential could
have more insight on teaching more than one subject and therefore might be
more skilled than their counterparts who may have more in-depth knowledge in a
single subject. The scores varied for the two groups (single subject M = 2.72, SD
= 0.77; multiple subject M = 2.91, SD = 0.84). The Lavene’s test for homogeneity
of variance was not significant, therefore the equal variances are assumed. We
failed to reject the null hypothesis. At an alpha of 0.05, the analysis indicated that
there was not a statistically significant difference among the groups t(55) = -0.90,
p =.374; with a small effect size of r = .12 (see Table 4).
Table 4
Results of t-test and Descriptive Statistics for Alternative Educators Perceptions
by Type of Credential
Type of Credential
Single Subject
Alternative Educators
Perceptions

Multiple Subject

M

SD

n

M

SD

n

2.72

0.77

25

2.91

0.84

32

t

df

-0.90 55

Years of teaching experience. There were 60 respondents (14 had 1115 years of experience and 46 had 16 or more years of experience). This
variable was examined to determine if the years of teaching experience had any
impact on alternative educators’ perceptions of multigrade teaching. The
California state curriculum, standards, and assessments have been enhanced to
better meet the needs of today’s students. However, the instructional strategies
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utilized by the educators may not have been enhanced at the same pace.
Additionally, educators may not have adjusted their instructional strategies to
accommodate the current student population. The scores varied for the two
groups (11-15 years of experience M = 2.98, SD 1.07; 16 or more years of
experience M = 2.77, SD = 0.69). The Lavene’s test for homogeneity of variance
was significant; therefore, the equal variances not assumed are reported for this
test. At an alpha of 0.05, the analysis indicated that there was not a statistically
significant difference among the groups t(16.46) = 0.71, p = .486; with a small
effect size of r = .04 (see Table 5), thus we failed to reject the null hypothesis.
Table 5
Results of t-test and Descriptive Statistics for Alternative Educators Perceptions
by Years of Teaching Experience
Years of Teaching Experience
11-15 Years
M
Alternative Educators
Perceptions

SD

n

2.98 1.07 14

16 or More Years
M

SD

n

2.77

0.69

46

t

df

0.71 16.46

Age. There were 60 responses (ages 30-49 = 21 and ages 50-71+ = 39).
The scores varied for the two groups (ages 30-49 M = 3.14, SD = 0.82; ages 5070+ M = 2.64, SD = 0.72). The Lavene’s test for homogeneity of variance was
not significant; therefore, the equal variances are assumed. Additionally, we
reject the null hypothesis. At an alpha of 0.05, the analysis indicated that there
was a statistically significant difference among the groups t(58) = 2.44, p = .018;
with a medium effect size of r = .305 (see Table 6).
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Table 6
Results of t-test and Descriptive Statistics for Alternative Educators Perceptions
by Age Group
Age Group
Ages 30-49
M

SD

Ages 50-71+
n

Alternative Educators
3.14 0.82 21
Perceptions
*. Significant at the .05 level (2-tailed).

M

SD

n

t

df

2.64 0.72 39 2.44* 58

One-Way ANOVA
Type of teaching assignment. A one-way ANOVA was conducted to
determine if the type of teaching assignment has an impact on educators’
perception of multigrade teaching. The teaching assignment refers to whether the
educator requested to teach a multigrade class or the class was automatically
assigned to the educator. There were 43 educators who indicated that they were
assigned to multigrade classes, 10 who had requested to be placed in a
multigrade class, and seven educators who at different points in their teaching
careers were assigned to or requested a multigrade classroom. Of the 60
respondents, the results for “assigned to multigrade classrooms” were (M = 2.89,
SD = 0.83), requested to teach multigrade classes (M = 2.62, SD = 0.84), and
both conditions (M = 2.64, SD = 0.34). The Lavene’s test for homogeneity of
variance was not significant, therefore the equal variances are assumed. We
failed to reject the null hypothesis; there were no statistically significant effect of
type of assignment on educators’ perception, F(2,57) = 0.64, p = .532 (see
Table 7).
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Table 7
ANOVA of Alternative Educators Perceptions by Teaching Assignment
Source

df

SS

MS

Between Groups

2

0.807

Within Groups

57 36.051 0.632

Total

59 36.858

F

p

0.404 0.638 0.532

The independent t-tests determined that the variables, gender, type of
credential, and years of experience were not statistically significant predictors of
educators’ perceptions of multigrade teaching in alternative facilities. However,
age is a predictor of educators’ perceptions as demonstrated by a significance
level of 0.018. The educators’ perceptions of multigrade teaching declines from
3.14 to 2.64 as the respondent’s age increases. The older the educators, the
more negative their perceptions are regarding multigrade teaching. The ANOVA
revealed that the variable, teaching assignment, was not a statistically significant
predictor of educators’ perceptions of multigrade teaching in alternative facilities.
Relationship of Educators’ Perceptions and Social Development
The third research question asked, “What is the relationship between
alternative educators’ perceptions of the impact of multigrade teaching and their
views of student social development?” Correlations measured the relationships
between variables. More specifically, correlations determine whether a variable
will increase or decrease when another variable increase. Specific survey items
were selected that reflected student independence as well as interaction,
including competition, among students. The correlations were conducted to
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assess the relationship between the composite score of educators’ perceptions
of multigrade teaching and the following survey items associated with the
educators’ views on student social development:
1.

Competition is minimized in a multigrade classroom.

2.

Multigrade classes invite cooperation and other forms of prosocial
behavior.

3.

Older students have the opportunity to demonstrate helpfulness
and leadership.

4.

Students are expected to develop independence.

5.

Students compete with themselves.

The variables listed above are all normally distributed such that the skew
and kurtosis is within the normal range of values acceptable for this research.
Competition with Others
This survey item was of interest for this study because the dynamics of the
alternative education setting can lend itself to students’ competing with one
another. For example, students compete with one another on the caliber or type
of crime committed, on the duration of sentences or commitments to a particular
site, and on positions within their individual gang, as well as with gang rivals. A
Pearson product-moment correlation coefficient was computed to assess the
relationship between the alternative educators’ perception of multigrade teaching
and multigrade classrooms minimizing competition. There was a nonsignificant
positive correlation between perceptions (M = 2.82, SD = 0.79) and classroom
competition (M = 3.15, SD = 1.01), r(59) = 0.208, p = .114.
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Invites Cooperation and Other Forms of Prosocial Behavior
Multiage classes can be considered a form of cooperative learning. The
survey item “multigrade classes invite cooperation and other forms of pro-social
behavior” is important to the overall social development of all students, especially
those who have a history of negative behaviors in and out of school. A Pearson
product-moment correlation coefficient was computed to assess the relationship
between the educators’ perception of multigrade teaching and cooperation and
other forms of prosocial behavior. There was a significant positive correlation
between perceptions and cooperation and other forms of prosocial behavior (M =
2.19, SD = 0.96), r(59) = 0.540, p < .001. Therefore, the more positive the
alternative educators’ perceptions are of multigrade teaching, the more likely they
will agree or strongly agree that multigrade classes invite cooperation and other
forms of pro-social behavior.
Helpfulness and Leadership
The survey item “older students have the opportunity to demonstrate
helpfulness and leadership in multigrade classrooms” is applicable to the study
because in multigrade classrooms there is a broad age range among the student
population and there is potential for older students to help younger students. A
Pearson product-moment correlation coefficient was computed to assess the
relationship between the educators’ perception of multigrade teaching and their
opinions on whether older students have an opportunity to demonstrate
helpfulness and leadership in multigrade classrooms. There was a significant
positive correlation between perceptions of alternative educators of multigrade
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teaching and their opinions about older students having an opportunity to
demonstrate helpfulness and leadership (M = 1.93, SD = 0.73), r(60) = 0.351,
p = .006. Therefore, as the perceptions of the educators became more positive,
so did their agreement that older students can demonstrate helpfulness and
leadership.
Independence
The survey item “students are expected to develop independence” was
investigated because the design of multigrade classes appears to support
student group interaction more than the monograde classes. According to Miller
(1991), multigrade educators provide a climate that nurtures and encourages
independence in the classroom. A Pearson product-moment correlation
coefficient was computed to assess the relationship between the educators’
perception of multigrade teaching and their opinion of whether students are
expected to develop independence in multigrade classes. There was a
nonsignificant positive correlation between perceptions and students being
expected to develop independence (M = 1.83, SD = 0.67), r(59) = 0.131,
p = .321.
Competition with Themselves
Whether educators perceive that multigrade classrooms facilitate students’
internal competition was of interest for this study because learning in an
environment where students may be substantially ahead or behind academically
could have an impact on how students assess themselves. A Pearson productmoment correlation coefficient was computed to assess the relationship between
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the educators’ perception of multigrade teaching and beliefs that students
compete with themselves in multigrade classrooms. There was a nonsignificant
positive correlation between perceptions and students competing with
themselves (M = 2.42, SD = 0.99), r(59) = 0.221, p = .092. The results of the
correlations between the composite score of educators’ perceptions of multigrade
teaching and the research items associated with the educators’ views on student
social development are reflected in Table 8.
Table 8
Correlations Between Educators’ Perceptions of Multigrade Teaching and
Perceptions of Student Social Development
Measure
r

p

1. Competition is minimized in a multigrade
classroom.

.208

.114

2. Multigrade classes invite cooperation and
other forms of pro-social behavior.

.540

<.001**

3. Older students have the opportunity to
demonstrate helpfulness and leadership.

.351

.006**

4. Students are expected to develop
independence.

.131

.321

5. Students compete with themselves.

.221

.092

**. Correlation is significant at the .01 level (2-tailed).
*. Correlation is significant at the .05 level (2-tailed).
Chapter Summary
This chapter presented the analyses associated with the data collected
from the participants who completed the web-based survey instrument. The data
were input and analyzed using SPSS. The statistical techniques, descriptive
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analysis, reliability estimates, t-tests, ANOVA, and correlations were used to
answer the three research questions. The most significant findings captured on
the educators’ perceptions of multigrade teaching were presented.
A reliability estimate was conducted to access how well selected survey
items hang together. The statistical mean of several related variables was
combined to establish a composite score that defined the meaning of alternative
educators’ perception of multigrade teaching. The composite score was used to
conduct independent t-tests across four variables (gender, type of credential,
years of experience, and age) and a one-way ANOVA was conducted on the
variable “type of teaching assignment.” The findings of the t-tests indicated that
there were no statistically significant differences across gender, type of
credential, or years of experience for educators’ perceptions of multigrade
teaching. However, there was a statistically significant difference between the
two age groups. The older educators, age 50 and up, had less positive
perceptions of multigrade teaching. The findings of the ANOVA indicated that
there were no statistically significant differences across the type of teaching
assignment for educators’ perceptions of multigrade teaching.
Finally, correlations were conducted on the composite score and several
variables related to student social development. The findings indicated that a
significant positive correlation existed between the educators’ perception of
multigrade classes and their views that multigrade classes invite cooperation and
other forms of pro-social behavior. There was also a positive correlation between
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the educators’ perceptions of multigrade classes and older students having the
opportunity to demonstrate helpfulness and leadership in multigrade classes.
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CHAPTER 5
DISCUSSION
This study addressed the need to obtain alternative educators’
perceptions of multigrade teaching in juvenile justice institutions. Various studies
(Aina, 2001; Brown & Martin, 1989; Gorrel, 1998; Mason & Burns, 1995; Miller,
1991) have been conducted on teacher perceptions related to multigrade
teaching; however, research on alternative educators’ perceptions on teaching
multigrade classrooms in alternative schools is scarce. This study explores the
perceptions of alternative educators who teach in multigrade classrooms that
have an age or grade difference of three or more years in a single classroom, as
well as an unsystematic process when assigning students to a particular
educator. More specifically, this study focused on alternative educators who
teach within the ACE programs located in James County, California. This study
sheds light on often overlooked educators’ perceptions of multigrade teaching.
This study determined how educators’ perceptions varied by gender, type of
credential, years of experience, age, and teaching assignments. The study also
assessed the relationship between educators’ perceptions of multigrade teaching
and the educators’ views on student social development.
The purpose of this study was to capture the perceptions of the alternative
educators on teaching students in unsystematic multigrade classrooms within
JCDE’s ACE programs in order to inform decisions that can positively impact the
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learning environment. The research questions that guided the study are as
follows: (a) Which views about teaching and learning form alternative educators’
perceptions of multigrade teaching? (b) How do educators’ perceptions of
multigrade teaching vary by gender, type of credential, years of teaching
experience, age, and teaching assignment? (c) What is the relationship between
alternative educators’ perceptions of the impact of multigrade teaching and their
views of students’ social development?
This chapter provides interpretations of findings that address the research
questions and implications for alternative educators. Next, the chapter suggests
recommendations for future research and policy makers, and concludes with a
summary of the dissertation.
Interpretations and Implications
Research Question 1
The findings indicate that educators’ perceptions of multigrade teaching
revolve around student academic performance. Specifically, alternative
educators’ perceptions of multigrade teaching focus on improving learning
outcomes, promoting quality learning, enhancing student academic performance,
and exposing students to multiple grade levels of materials in the same
classroom. Educators view teaching multigrade classes as an asset to student
learning. This finding is aligned with JCDE’s ACE programs goal to support
multigrade teaching.
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Research Question 2
The findings indicate that there are no significant differences among
gender, type of credential, years of experience, or type of assignment as they
relates to the educators’ perceptions of multigrade teaching. Both male and
female educators share similar views about multigrade teaching, and therefore,
the students’ education should not be impacted by either gender. The
participants’ perceptions did not vary by the type of teaching credential (single or
multiple subject). This could be attributed to the educators’ being aware of the
expectation to teach more than one subject and, therefore, accepting the
assignment with no regard to the subject matter in which their credential was
earned. Educators with single-subject teaching credentials, and with minimal to
no interest in teaching multiple subjects, can be required to teach multigrade
classes as a viable means of instruction. The implication for practice suggests
that potential educators may pursue multiple-subject teaching credentials in lieu
of single-subject credentials for a more well-rounded educational experience than
that provided by focusing on a single subject. Both single- and multiple-credential
programs should include curriculum and instructional strategies that address this
marginalized population. Due to the nature of the ACE program, educators may
be reassigned to various sites as the teacher and student population fluctuates.
Although the dynamics at each facility may differ, multigrade teaching is a
practice that is offered in addition to single-subject classes.
Additionally, the perceptions of the participants did not vary by years of
teaching experience. It was anticipated that educators with several years of
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teaching experience would be resistant to embracing different instructional
formats. This assumption was based on the educators’ resistance to several
recent policy changes, such as temporarily requiring students to pass the
California High School Exit Exam in order to graduate from high school, replacing
the Standardized Testing and Reporting program with the California Assessment
of Student Performance and Progress (system, implementing new common core
state standards, preparing students for the Smarter Balanced assessment, and
replacing the General Education Development with the High School Equivalency
Testing program. Perhaps the years of teaching experience provided transferable
skills that assisted the educators with embracing multigrade assignments. The
educators with less teaching experience may have been hired with the
understanding that teaching multigrade classes was inevitable and therefore had
no preconceived perceptions about the assignment. However, there was a
difference in teachers’ perceptions as it relates to age.
On average, older respondents’ perceptions of multigrade teaching were
less positive. These educators’ perceptions may be influenced by resistance to
transform or to the constantly changing requirements of the district. In order to
prepare the 21st century students for college and career readiness, educators
must include computer technology into their instructional practices. These
educators may lack the energy or feel there’s not enough preparation time to add
more responsibilities to their already-demanding schedule. This finding may also
be attributed to the uneven distribution of the two age groups who participated in
the study. The finding may also be attributed to how infrequently JCDE hires full-
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time teachers for theACE programs. The district has not hired new alternative
educators in the ACE programs in over 10 years. If this pattern continues, the
population of teachers aged 50 and older will continue to increase, which could
have a negative impact on student learning. Students who are taught by
educators with positive perceptions of multigrade teaching may experience an
overall better educational experience, which could lead to higher academic
performance. An implication of this finding is that if all programs are multigrade
and a large portion of the educators are 50 years of age and older, those
educators’ perceptions may negatively influence the environment and student
learning.
Research Question 3
The findings indicated that no relationship exists regarding competition in
the classroom. Additionally, there was no relationship between educators’
perceptions and students’ being expected to develop independence. However, a
positive correlation exists between the educators’ perception of multigrade
classes and the following social development opportunities within the classroom:
encouraging cooperation and other forms of prosocial behavior and providing an
opportunity for older students to demonstrate helpfulness and leadership within
the classroom.
Alternative educators perceive that providing opportunities for students to
interact with one another is a viable means to students’ social development. The
students can learn to practice socially acceptable behaviors that are necessary
during their school years and beyond. Students are exposed to working with
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individuals who they typically would not interact with. These collaborative efforts
can help to prepare the students for real-life scenarios upon completion of their
probationary period.
The findings suggest educators perceive that some older students are
capable of understanding the academic materials thoroughly enough and are
behaviorally mature enough to provide meaningful assistance and support to
younger students. This experience can help develop and enhance the social
skills of older students while inspiring younger students, who view the role of the
older students favorably, to behave in a more age-appropriate manner. The
implications for this practice suggest that the experience helps students learn
how to interact at various school events and court-ordered programs that build
leadership skills and provide mentoring opportunities.
Limitations of this Study
One limitation was the convenience sampling strategy. In an attempt to
obtain the maximum number of responses, convenience sampling was used with
a web-based survey design. Although not impossible, convenience sampling can
make it difficult to draw inferences to a general population (Creswell, 2012).
The small sample size is the most salient limitation of this study. The
unequal group sizes for the t-test and the ANOVA can be attributed to this
limitation. This could have also contributed to the power of accurately detecting
statistically significant differences between the means. Additionally, several of the
variables were heavily skewed and eliminated from potential analyses. This could
be due to the exploratory nature of the study coupled with the sample size.
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Recommendations for Future Research
Further investigation should be conducted on the type of survey questions
used to define the theoretical construct of multigrade perceptions. The survey
questions used to define the construct represented a positive framework while
questions that represented a negative framework were omitted. Future surveys
should also include questions that speak to the negative aspects of the
perception of multigrade teaching. It is recommended that, since educators are
expected to successfully teach multigrade classes, additional research is
conducted on designing and including various aspects of multigrade training into
teacher education programs. All educators should also receive training in
teaching multigrade classes, especially those who are assigned to teach courses
that have more than three grade levels. Areas of interest could include effective
instructional practices, classroom management, designing and presenting
lessons to include all students, and time management to name a few. It is also
recommended that all multigrade classrooms be staffed with additional academic
support staff, such as Title I tutors, paraeducators, teachers’ aides, special
education staff, and volunteers, to support the wide range of academic and social
skills that are clustered in any given multigrade class.
Future research should include a larger sample from multiple districts, as
well as a more even distribution of respondents by gender and age. Obtaining
the perceptions of administrators regarding their views on social development
within correctional education programs may also shed light on the best practices
for addressing this marginalized group of students. Educators who plan to work
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in alternative education programs that support multigrade teaching may not need
to concern themselves with the type of credential they possess, but with training
in teaching multigrade classes.
Summary of the Dissertation
All students in the U.S. are provided access to a free, public education.
However, students who commit offence(s) may be mandated to attend school in
alternative correctional facilities. In addition to their offence(s) many of the
students who attend school at one of the JCDE’s ACE programs have behavior
and truancy issues, have affiliations with gangs, are substances abusers, are
repeat offenders, have special education needs, and are delinquent in school
credits. The students are typically taught in multigrade classes by alternative
educators who have minimal to no training in multigrade teaching. Multigrade
teaching is the primary instructional practice used in the ACE programs.
Alternative educators are tasked with preparing these marginalized students for
accomplishing the same academic goals as nonalternative students.
Unfortunately, the alternative educators’ perceptions of multigrade teaching are
generally silenced while decisions are made that impact their teaching and
student academic performance.
The problem this study addressed was the gap in literature related to
educators’ perceptions of multigrade teaching in correctional alternative
programs. More specifically, the study focused on the need to obtain alternative
educators’ perceptions of multigrade teaching and the relationship to the
educators’ views on students’ social development. This study used a quantitative
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research design to capture the perceptions of alternative educators. The results
of a web-based survey were analyzed by conducting a descriptive analysis,
reliability estimates, independent t-tests, an ANOVA, and correlations.
The findings determined that alternative educators’ views on teaching
multigrade classes focused primarily on student academic performance and that
there is a difference in teachers’ perceptions as it relates to age. Alternative
educators age 50 and older had less positive perceptions of multigrade teaching
than did respondents who were 49 and younger. The findings also indicated that
a positive correlation exists between the educators’ perception of multigrade
classes and encouraging cooperation and other forms of prosocial behavior.
Additionally, there was a positive correlation between the educators’\s perception
of multigrade classes and providing an opportunity for older students to
demonstrate helpfulness and leadership skills within the classroom.
It is recommended that the study be replicated with a larger sample in
order to generalize the results to similar institutions. Teacher education programs
need to include curriculum that address various aspects of multigrade teaching.
Ongoing training and professional development on multigrade teaching is
essential in alternative facilities with an ever-changing student population.
Exploring alternative educators’ perceptions of multigrade teaching can assist in
understanding the teaching practices used in multigrade classrooms. Therefore,
alternative educators’ perceptions of multigrade teaching must be considered
when decisions are made that impact their teaching and the overall learning
experiences of alternative education students.
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APPENDIX B
PARTICIPANT INVITATION EMAIL
February 22, 2016
Dear Educator:
My name is Gabriella Jones, and I am a graduate student in the
Educational Leadership Ed.D. program at California State University, Fullerton. I
am conducting a study to capture alternative educators’ perceptions on teaching
unsystematic multigrade and multiage classes. Assessing and understanding
educators’ perceptions on the impact that teaching in a multigrade classroom has
on the academic achievement and social development of incarcerated students
can be used to inform decision that will positively impact the learning
environment. You may choose to not answer any question that makes you feel
uncomfortable.
Your participation will involve completing an online survey that consist of
three parts: (1) your agreement or disagreement with a list of statements about
multigrade teaching and instructional strategies, (2) objective questions to
provide detail about advantages and disadvantages of teaching a multigrade
class, and (3) a few demographic factors (e.g., age, gender, years you’ve taught
multigrade classes). The survey must be taken in one session, and will take 1520 minutes to complete.
All data will be stored on my password protected laptop behind a locked
door in my private residence. As the primary researcher, I (Gabriella Jones) am
the only person who will have access to the data. Although the results of this
research may be published, no names or identifying information will be included
in the publication. Data will be collected on Survey Monkey, analyzed on SPSS,
and deleted five years from the date of collection. All results will be reported in
group format and will be kept confidential to the extent allowed by law.
Your participation is voluntary and you are free to withdraw from
participation at any time without suffering penalty or loss of benefits or services
you may otherwise be entitled to. As a researcher, there is no conflict of interest,
financial or otherwise, relating to the results of this study.
You have carefully read and/or have had the terms used in this consent
form and their significance explained to you. By completing this survey, you are
confirming that you are agreeing to participate in this research study.
I thank you in advance for completing the online survey. If you have
additional questions, please contact me at gjones@ocde.us or my faculty
advisor, Dr. Maria Estela Zarate at mazarate@fullerton.edu. If you have
questions about the rights of human research participants, contact the CSUF IRB
Office at (657) 278-7640 or irb@fullerton.edu. You will have until March 4, 2016
to submit your survey response by accessing the following
link: https://www.surveymonkey.com/r/9RQQTMT.
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APPENDIX C
SURVEY INSTRUMENT
Multigrade Educator Perception Survey
My name is Gabriella Jones, and I am a doctoral candidate in the Educational
Leadership Program at California State Unviersity, Fullerton. I am conducting a
study on alternative educators’ perceptions of teaching in multigrade classes and
would like to request your participation by completing a brief online survey. The
data obtained from this study can be used to guide decisions and/or reforms that
impact teachers’ and students’ success in alternative education programs. As
you complete the survey, think about your experiences as a multigrade educator.
Please answer all questions in each section of the survey.
Section A
1. Did you request a multigrade teaching assignment or were you assigned a
multigrade class?
o Requested
o Assigned
o Both (at a different time)
2. What the approximate total number of students assigned to you per day?
o 1-10 students
o 11-20 students
o 21-30 students
o 31 or more students
3. Please complete the following enrollment data about your multigrade class.
Fill in the blanks with the number of students that you typically teach per day.
Boys:
_____
Girls:
_____
Physically Handicapped:
_____
Hearing Impaired:
_____
Second language is English and/or
_____
limited English proficiency:
Receives special education
_____
services:
Learning disabled (self-contained
_____
classroom):
Receive regular tutorial and/or Title
_____
1 services:
4. What percentage of your students are served by “pull-out” programs? _____
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5. For with of the following subjects do you have two or more preparations?
(Check all that apply)
o Math
o Reading
o English mechanics
o English composition, developmental writing
o Science
o Social studies
o Other (please specify): _______________
6. For which of the following subjects do you also prepare lessons? (check all
that apply)
o Health
o Physical education
o Art
o Other (please specify): _______________
7. Who helps you teach? (check any person listed who assists your instruction
in some way)
o Full-time instructional aide
o Half-time instructional aide
o OCDE volunteer
o Probation volunteer
o Team teacher(s)
o Librarian
o School administrator
o Content specialist
o Instructional supervisor or curriculum specialist
o No one
o If you selected half-time instructional aide, please indicate the
number of hours per week: _____
8. What resources do you use frequently in instruction? (check all that apply)
o Personal computers
o Audiovisual equipment
o Teacher’s manual for each subject and grade
o Supplemental instructional materials for each grade
o Science kits or manipulatives
o Math kits or manipulatives
o Learning centers
o None
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9. Please select all instructional practices that you regularly use to teach your
multigrade class.
o Clarification of purpose and learning goals
o Classroom discussions
o Ongoing feedback
o Multiple assignments
o Metacognitive strategies
o Differentiated instruction
o Literacy instruction
o Technology integration
o Platform or oral presentations
10. Which, if any, of the following instructional methods have you found to be
effective in teaching multigrade classes? (check all that apply)
o Team teaching
o Integrating curriculum
o Cooperative learning groups
o Peer tutoring
Please describe any additional effective strategies you use below
_____________________________________________________
11. Please rank the instructional methods with 1 meaning most frequently used
and 5 meaning least frequently used. (please note that each number may
only be used once.
□ Teaching
□ Integrating curriculum
□ Cooperative learning groups
□ Peer tutoring
□ Other
12. What professional development experiences have helped you in teaching a
multigrade class? (check all that apply)
o In-service education sessions
o Educator association conferences
o Teacher support groups or networks
o Peer observations
o Mentor(s)
o Professional readings
o Other (please specify): _______________
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Section B
13. Answer the following statements by indicating 1-Strongly Agree; 2-Agree; 3Disagree; 4-Strongly Disagree; or Neither Agree nor Disagree regarding
your perception of multigrade teaching in an alternative education
facility.

Strongly
Agree
Multigrade teaching enhances
increased access to education
Multigrade teaching enhances
improved performance of the
students
Multigrade teaching is not an
inferior strategy of teaching
Learning outcomes in multigrade
classes are greater than the
learning outcomes in monograde
classes
Multigrade teaching is an
innovation
Multigrade teaching is a concerned
with students’ social skill
development
Multigrade teaching provides
opportunities for the enhancement of
learning by the lower grade level
group through exposure to upper
grade level work
Multigrade teaching provides
reinforcement of earlier learning for
the upper grade level students
Multigrade classes provide
opportunities for students to learn
through peer tutoring
In multigrade teaching, it is easier for
children to learn what others are
taught

Agree

Disagree

Strongly
Disagree

Neither
Agree
nor
Disagree

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
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14. Answer the following statements by indicating 1-Strongly Agree; 2-Agree; 3Disagree; 4-Strongly Disagree; or Neither Agree nor Disagree regarding
your perception of the organizational effectiveness of multigrade
teaching.

Strongly
Agree
Multigrade classes are
considerably more difficult to teach
Multigrade teaching is too
demanding
Educators of multigrade classes
are inadequately prepared for
teaching such classes
Educators do not have sufficient
learning materials for teaching
multigrade classes
In multigrade teaching, there is
less time for direct instruction
In multigrade teaching, there is
lower time-on-task for students
In multigrade teaching, there is
ability-based group work across
grade levels to help meet
individual needs
In multigrade teaching, teachers
lack relevant training
In multigrade teaching, there is
time for individual attention and
remediation
In multigrade teaching, the
educator is able to cope with
parental concerns about effects of
multigrade placement

Agree

Disagree

Strongly
Disagree

Neither
Agree
nor
Disagree

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

15. Please indicate the extent to which you agree or disagree with the following
elements. Keep in mind that all statements refer to multigrade instruction.

Strongly
Agree
Combinations of ages and levels
at the same level
Students regularly work in small
groups

Agree

Disagree

Strongly
Disagree

Neither
Agree
nor
Disagree

o

o

o

o

o

o

o

o

o

o
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(Continued)

Students usually work individually
Classroom rules and procedures
are developed collaboratively
between educators
Time is used flexibly in accordance
with students’ needs
Students are encouraged to take
responsibility for their own learning
Students receive personal attention
Students are expected to develop
independence
Students learn to set personal goals
Students compete with themselves
Students compete with others on
assignments and grades
Students assess themselves by
comparing their abilities with others
Older students have the opportunity
to demonstrate helpfulness and
leadership
Students are encouraged to move
around in class
More planning is needed to teach in a
multigrade classroom
Appropriate teaching and learning
materials are readily available
I share instructional responsibilities
with the students
Instruction is planned at the learners’
level of development
I prepare activities to expand each
learner’s level of understanding
Instruction is planned at the level of
development
I have access to specialized materials
to support my preparation
I have to develop a wide range of
teaching strategies

Strongly
Agree
o

Agree
o

Disagree
o

Strongly
Disagree
o

Neither
Agree
nor
Disagree
o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
o

o
o

o
o

o
o

o
o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
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Continued
Strongly
Agree
I use a wide range of materials and
resources when teaching
I teach one group while the other
group works on its own
I teach a theme to both groups at the
same time
I teach one theme to all groups with
little to no modification
I should be able to decide if I want to
teach in a multigrade classroom
I need ongoing professional
development on teaching multigrade
classes
Multigrade teachers are less stressed
than single-grade teachers
Students serving as peer-teachers are
used regularly
The educational atmosphere is
conducive to academic progress
Multigrade classes invite cooperation
and other forms of pro-social
behavior
The need to discipline is less
Multigrade classes can be seen as
assets that promote quality learning
I make use of specially designed
guides and instructional materials
Learning task aim at high standards of
performance
I need to be aware of learning styles,
multiple intelligence levels and
abilities of every student
Practical guidebooks are essential
The conventional school curriculum
addresses the needs of the
multigrade class
Entrance tests are conducted to
determine the educational level of
each student

Agree

Disagree

Strongly
Disagree

Neither
Agree
nor
Disagree

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
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Continued
Strongly
Agree
I consider learner differences when
planning for instruction
Students progress at their own pace
Students are assessed on a daily basis
Competition is minimized in a
multigrade classroom
Students assess themselves
Assessment is an ongoing process
Students are assessed in multiple
ways
Parents are involved in the education
of their children
Parental involvement is important for
the success of multigrade teaching
The community is strongly involved in
the support and management of the
school

Section C
16. Please indicate your gender.
o Male
o Female
17. What is your age?
o 20-29
o 30-39
o 40-49
o 50-59
o 60-69
o 70+
18. What is your ethnic background?
o Hispanic
o Asian
o African American
o White
o Pacific Islander
o Filipino
o Other
o Decline to state

Agree

Disagree

Strongly
Disagree

Neither
Agree
nor
Disagree

o

o

o

o

o

o
o

o
o

o
o

o
o

o
o

o

o

o

o

o

o
o

o
o

o
o

o
o

o
o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
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19. Are you currently teaching a multigrade class in an incarcerated facility?
o Yes
o No
20. Have you taught a multigrade class in an incarcerated facility within the past
2 years?
o Yes
o No
21. Please select the number of years in which you have multigrade teaching
experience.
o 1-3 years
o 4-6 years
o 7-9 years
o 10 or more years
22. Have you had any training on multigrade teaching?
o Yes
o No
23. How many total years of teaching experience do you have?
o 5 years
o 6-10 years
o 11-15 years
o 16 or more years
24. Do you have a single, multiple, or special education subject teaching
credential?
o Single Subject
o Multiple Subject
o Special Education
25. Please suggest any school, division, or state policies which would make
teaching multigrade classes more effective for students and desirable for
teachers (not to exceed 250 words). ________________________________
_____________________________________________________________
26. Please describe any disadvantages or challenges you have experienced in
teaching curricula for multigrade classes (not to exceed 250 words). ______
_____________________________________________________________
27. Please describe the advantages or benefits of teaching multigrade classes
(not to exceed 250 words). _______________________________________
_____________________________________________________________

95
APPENDIX D
PARTICIPANT SURVEY FIRST REMINDER
From: Gabriella Jones
Sent: Sunday, February 28, 2016 10:50 AM
To: Pat D.
Subject: Friendly Reminder: Survey
Hello Colleagues,
Last Monday you received a survey regarding multigrade teaching in JCDE's ACE
programs. If you have completed the survey, I thank you for your contribution to this
research. If you have not had an opportunity to complete the survey, please do so by
Friday, March 4th. As full-time educators, who work directly with the
students, your perceptions are valuable and of great importance to this study. Please
submit your survey response by accessing the following
link: https://www.surveymonkey.com/r/9RQQTMT
Thank you in advance for your participation.
Gabriella Jones
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APPENDIX E
PARTICIPANT SURVEY FINAL REMINDER
From: Pat D.
Sent: Friday, March 4, 2016 7:12 AM
Subject: Reminder - Survey Regarding Perceptions on Multigrade Teaching
Hello Colleagues,
Today is the last day for JCDE ACE teachers to share their perceptions on multigrade
teaching. Please submit your survey response by accessing the following
link: https://www.surveymonkey.com/r/9RQQTMT
Thank you in advance for your participation.
Gabriella Jones

