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Abstract
In a campus environment, it is important to be up-to-date with all campus diversity.
Students, staff, and faculty need education on LGBTQ+ issues. Education can come in the forms
of physical and mental health, terminology, news, and assistance in fostering connections
between individuals. This study used in-depth interviews of LGBTQ students and allies to
explore their experiences at CSUB as it relates to resources and the campus at large. In
interpreting and analyzing these interviews, an overarching theme of invisibility became
apparent. Students reported feelings of loneliness, isolation, and described a sense of being an
outsider. These feelings were described through their experiences at California State University,
Bakersfield (CSUB). This study further explores what students believe might make their campus
more inclusive. Students want greater visibility of the LGBTQ community, more education, and
the creation of a stronger Safe Zone program. In sum, based on students’ narratives, the CSUB
campus lacks proper education and resources on LGBTQ+ concerns and issues.
Training and education can begin with staff and faculty. For students, this includes
incorporating LGBTQ+ educational material into CSUB courses and promoting faculty and staff
in educating the student body. For example, training staff and faculty to be sensitive to preferred
names, pronoun use, and terminology could aid them in better understanding their transgender or
non-binary students. Faculty and staff are already required to complete yearly educational
trainings in other areas and this could be added to those online trainings. Students come to the
university to learn and educate themselves, so CSUB should provide opportunities to give them
those tools. Having representation on campus that brings the LGBTQ+ community into the
larger campus community could educate and potentially bring more tolerance and acceptance.

v
Through the Safe Zone program, CSUB can increase inclusion for LGBTQ+ students in the
campus community.
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RESOURCES
Chapter 1- Introduction
Statement of the Problem
Historically, LGBTQ students have high rates of substance abuse, mental health
concerns, stress, physical and verbal abuse, and micro-aggressions (Woodford, Chonody, Kulick,
Brennan, & Renn, 2015). These factors are all interrelated. Students in this study described not
knowing where resources were on campus, not knowing what was available, or who to talk to.
While some resources exist, CSU Bakersfield’s campus is lacking supportive services for the
LGBTQ community. CSUB lacks ease of access to resources, support, housing, restrooms, and
medical care. It is the responsibility of the university to provide support for students. There is a
lack of understanding and education on campus among students, staff, and faculty. For instance,
Students reported personal experiences in having faculty not understanding their identity,
preferred name, and sexuality. Furthermore, some students described experiences in peers
belittling their identity and sexuality. It is important to promote a safe, secure, and understanding
campus environment for students.
Methods and Procedure
This study used interpretive phenomenological analysis through in-depth interviews with
a random and non-random sample of CSUB students. These interviews were transcribed and
analyzed by the researcher. These interviews paired with past and current research will examine
student participants’ experiences and explore alternatives for growth at CSUB. It is important to
understand the feelings of these students, and provide support to LGBTQ students and the
overall campus.
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Importance of the Study
The importance of this study is to find successful ways to promote LGBT campus
community inclusion. It is vital to student success to promote diversity through education and
resources. In providing support services and resources, there can be reduced rates of mental
health problems, over all greater student well-being, general student, staff, and faculty education,
decreased discrimination, and increased LGBTQ student success. CSUB will also benefit from
this with greater academic achievement, diverse campus inclusivity, and a better and more
understanding campus.
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Chapter 2- Literature review
In previous research, most of the focus has been on high school youth. In investigating
this research topic, little data is available in relation to the LGBTQ college population,
specifically related to LGBTQ support resources. This gap in literature presents an opportunity to
explore the CSUB LGBTQ student population’s needs and better understand what the campus
currently offers and needs to offer. To further understand what the LGBTQ community needs,
one needs to be familiar with sexual orientations and gender identities.
Terminology and Definitions
The American Psychological Association defines sexual orientation as “the sex of those
to whom one is sexually and romantically attracted” (American Psychological Association,
2011). Gender identity is defined as “one’s sense of oneself as male, female or transgender”
(American Psychological Association, 2011). Sexual orientation is related to lesbian, gay, and
bisexual, while gender identity relates to transgender. While LGBTQ uses specific terms
(lesbian, gay, bisexual, transgender, questioning), it is generally thought to encompass all
individuals on a spectrum of both sexual orientation and gender identity. Understanding and
accepting sexual orientations and gender identities are critical to an individual finding their own
personal identity. The following terminology is commonly used in the lesbian, gay, bisexual, and
transgender communities. This list uses combined definitions from both the National Center for
Transgender Equality and the CSUB LGBTQ Safe Zone Project (National Center for
Transgender Equality, 2015), (Safe Zone Project, 2016):
•

Gay: (1) a term used to describe individuals who are primarily emotionally, physically,

and/or sexually attracted to members of the same sex and/or gender. More commonly used when
referring to males/men-identified people who are attracted to males/men-identified people, but
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can be applied to females/women-identified people as well. (2) An umbrella term used to refer to
the queer community as a whole, or as an individual identity label for anyone who does not
identify as heterosexual.
•

Bisexual: a person emotionally, physically, and/or sexually attracted to male/men and

females/women. Other individuals may use this to indicate an attraction to individuals who
identify outside of the gender binary as well and may use bisexual as a way to indicate an interest
in more than one gender or sex (i.e. men and genderqueer people). This attraction does not have
to be equally split or indicate a level of interest that is the same across the genders or sexes an
individual may be attracted to.
•

Lesbian: a term used to describe women attracted romantically, erotically, and/or

emotionally to other women.
•

LGBTQ: for this study, LGBTQ will mean lesbian, gay, bisexual, transgender, and

questioning, plus the entire gender spectrum.
•

Questioning: an individual who is unsure about or is exploring their own sexual

orientation or gender identity.
•

Cisgender: denoting or relating to a person whose self-identity conforms with the gender

that corresponds to their biological sex.
•

Gender Fluid: is a gender identity which refers to a gender which varies over time. A

gender fluid person may at any time identify as male, female, neutrois (non-binary gender), or
any other non-binary identity, or some combination of identities. Their gender can also vary at
random or vary in response to different circumstances.
•

Transgender: a term for people whose gender identity, expression or behavior is different

from those typically associated with their assigned sex at birth. Transgender is a broad term and

SUPPORTING LGBTQ+ STUDENTS: EVALUATING CSUB’S CAMPUS RESOURCES

5

is good for non-transgender people to use. "Trans" is shorthand for "transgender." (Author’s
Note: Transgender is correctly used as an adjective, not a noun, thus "transgender people" is
appropriate but "transgenders" is often viewed as disrespectful). Transgender Man: A term for a
transgender individual who currently identifies as a man (also “FTM”). Transgender Woman: A
term for a transgender individual who currently identifies as a woman (also “MTF”).
First Year College Freshmen Mental Health Stigma and Stress
In a study conducted by Eisenberg, Downs, Golberstein, and Zivin (2009), they studied
overall first year college freshmen. Eisenberg et. al. (2009), broadly defined mental health stigma
and divided it into different forms. These forms include public, personal, perceived personal, and
self-stigma. Public stigma stems from negative stereotypes and prejudice about mental illness
held by people, a community, or society (Eisenberg et. al., 2009). Personal stigma relates to an
individual’s stereotypes and prejudices that create the public stigma. Eisenberg et. al. (2009)
discussed perceived public stigma as what someone may assume the public perception is. Selfstigma is how an individual identifies him or herself with the stigmatized group and applies those
stereotypes and prejudices to the self (Eisenberg et. al., 2009). In their study on mental health
stigma and help seeking, they reported people’s personal stigmatizing had a higher effect on their
behaviors, rather than societal stigma (Eisenberg et. al., 2009), meaning the higher someone
stigmatized mental health, the lower the probability that an individual will seek help. This study
found that women typically have lower perceived stigma than men. When compared to white
students, all other ethnically diverse students had higher perceived stigmas. This study built on
previous findings that personal stigma is formed from public attitudes (Eisenberg et. al., 2009).
Eisenberg et. al. (2009) continued to explore tools to reduce personal stigma since it can prevent
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help seeking. These researchers suggested that education and social contact may help reduce
personal stigma.
College students are typically late adolescents or young adults and are still developing
who they are physically, mentally, and emotionally. This means they are going through several
processes like creating an identity now that they are separate from their parents and family, selfdiscovery, and challenges. This can impact and increase rates of mental health issues. This is also
a time when their attitudes are shaped towards mental health and mental health treatments. This
study also reported that having lower financial barriers to mental health help seeking may lead to
a change in stigma (Eisenberg et. al., 2009). This study concluded to increase help seeking,
stigma reducing efforts need to continue and focus on personal stigma rather than perceived
stigma. Eisenberg et. al. (2009) stated that subgroups within populations may need strategies that
are tailored to address their specific needs. Stigmatizing attitudes vary across populations. This
help seeking stigma may also apply to first year student stress and coping skills.
When students start college, this is typically an adjustment with positive growth and a
chance to meet new people (Denovan & Macaskill, 2013). This is also a period with great stress
on an individual, as Eisenberg et. al. (2009), previous study mentioned, students are typically in
an age range of self-discovery, identity development, and facing difficulty and new challenges.
For example, students must learn a new routine, different than the one they had for all the years
prior, new responsibilities, like taking care of themselves, and establishing new support networks
(Denovan, 2013). Students then need to learn coping skills to balance these new stressors like
finances, examinations, and social settings. This is important because without coping skills and
experience, these stressors can quickly become overwhelming. Denovan and Macaskill (2013)
reported that students in transition to college are vulnerable and sensitive. Furthermore, having
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greater coping skills directly related to lower levels of stress (Mantheny, Curlette, Aysan,
Herrington, & Gfroerer, 2002). To promote well-being and positive transitions, focused coping
and support are shown to have positive effects on the student (Denovan & Macaskill, 2013). This
study further stated that self-efficacy and optimism promote greater adjustment to college life.
Denovan and Macaskill (2013) found five major themes from the interviews: all the change in
starting college, expectations of the university, academic focus, support network, and difficulties.
The first theme, all the change, touched on concerns students had transitioning to college
and how it was a considerable adjustment. This change included independent living,
homesickness, and differences between post-compulsory education and university (Denovan &
Macaskill, 2013). This theme explored students feeling alone and isolated starting off in an
unfamiliar environment, language barriers, and learning to do things on their own all affected
students. Students also felt homesick, this study reported students appeared to grieve and miss
their life before college (Denovan & Macaskill, 2013). Students reported feeling more
responsible in college than primary school. Students reported higher levels of independence, but
also experiencing difficulties adjusting to the college learning routine. Overall, this theme shows
the obstacles students can experience when entering college. This is accompanied by the
expectations of the college a student may have.
Every student arrives at colleges with their own expectations. This student reviewed what
college students thought their college experience would be. This was a range of reporting, but
this study found when a student’s expectations were not met, there was greater disappointment
and stress versus the students that had their expectations met (Denovan & Macaskill, 2013).
These variations in experience can depend on multiple influences, but primarily an individual’s
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personality. This article discussed two participants, one that was more passive and another that
was proactive. This study also examined academic focus.
Academic focus was the third theme found in this study and included self-discipline,
motivation, and learning from experience (Denovan & Macaskill, 2013). Students reported
needing to learn to be self-disciplined to complete work and tasks, including being organized,
planning, and being prepared (Denovan & Macaskill, 2013). These add to the learning curve and
adjustment period for college students. Many students need to learn these skills, on top of all the
other factors and influences they experience adjusting to college. Denovan and Maraskill (2013)
further explained many students reported using motivation for their degree as a means of
discipline. Many students also reported learning from experience in their mistakes and trying to
improve. This last point can also be detrimental because students can get discouraged if they do
not learn from their experience and cope. The fourth theme is the students’ support networks.
In addition to learning a new environment and self-discovery, students need to create a support
network. Establishing a support network is not easily done and can cause students anxiety, but
making friends positively affected the college experience and transition. Without these networks,
feelings of isolation and loneliness develop and influence considerations to leave the college
(Denovan & Macaskill, 2013). This study mentioned that living at home led to lower rates of
establishing friend groups. This theme also reviewed the importance support not only of a
friendship group, but also from family, faculty, and staff. Family support proved important for
reassurance, advice and help (Denovan & Macaskill, 2013). Building these connections on
campus with faculty and staff also provides a resource to help the student.
Finally, the fifth theme were difficulties of college. Students already face a great number
of changes, obstacles, and challenges, but many experience difficulties as well. For example,
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some have difficulties with roommates. This adds considerable stress on the student and it can
make everyday life challenging (Denovan & Macaskill, 2013). Though considerable factors
influence outcomes, overall students who faced the problem directly and worked to find
solutions had a more positive outcome than those who tried to endure or ignore the issues
(Denovan & Macaskill, 2013). Students also need to worry about finances and employment.
Financial difficulties have significant stress on all individuals, especially college students.
Students have to learn a balance between school, social, and work life. Students also reported
having increased stress around exams and presentations. This relates back to self-discipline and
efficacy.
Overall this study found that students that sought out resources and support from a range
of sources were more successful than those that did not (Denovan & Macaskill, 2013). The
researchers labeled this as adaptive coping and Denovan and Macaskill (2013) stated this
supports adjustment long-term. Denovan and Macaskill (2013) also concluded that having a
support network was important in adjusting to college and coping with stress and appeared vital
to the student’s well-being. Without these tools and support, it led to the student withdrawing
from college. There are further concerns with LGB students experiencing higher rates of
substance abuse and mental health concerns.
LGB Substance Abuse and Mental Health Concerns
In previous research, there have been numerous studies examining lesbian, gay, and
bisexual (LGB) substance abuse, mental health rates, isolation, rejections, and harassment,
specifically with students. Cryan and Perry found higher rates of prescription drug use and
unprotected sex (2009). In another study, LGB students were 1.6 times more likely to use ecstasy
and 48 percent had used it in the last thirty days (Chow et. al., 2012). In one study, half of LGB
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respondents reported they thought about suicide and of those participants 33 to 45 percent had
previously attempted suicide (D’Augelli, Herhberger, & Pilkington, 2001; Child Welfare League
of America, 2009; D’Augelli, et. al., 2001; Eisenberg & Resnick, 2006). In a recent study by the
Center for Disease Control (CDC)(2016), 43 percent of the participating lesbian, gay, bisexual
(LGB) high school students, 38 percent reported they had made a suicide plan, while 30 percent
had attempted suicide (Frieden, Jaffe, Cono, Richards, Iademarco, 2016). Westefeld, et al. found
LGB college students reported being lonelier, more depressed, and having fewer reasons to live
than their heterosexual peers (2001). A 2015 study by the CDC reported 60 percent of the LGB
participants reported being overwhelmingly sad to the point of withdrawing from activities they
liked (Frieden et. al., 2016). These studies reflect LGB students experience higher rates of
substance abuse and mental health concerns. This is concerning considering the stigma
associated with seeking out mental health help. However, there are other factors and influences
on students such as peer interactions and varying types of abuse.
LGBTQ Rates of Rejection and Physical and Verbal Abuse
LGBTQ students are exposed to greater rates of rejection and physical and verbal abuse
from peers and parents (Ryan, Huebner, Diaz, & Sanchez, 2009; Grossman & D’Augelli, 2007).
Rankin et al. (2010) reported one-quarter of LGBQ and one-third of transgender participants had
been exposed to harassment or violence on a campus due to their gender identity or sexual
orientation. The Gay, Lesbian, and Straight Education Network’s (GLSEN) National School
Climate Study surveyed more than 6,000 sexual minority high school students. This survey
found that sexual minority students were verbally harassed (86 percent), physically harassed (44
percent), and physically assaulted (22 percent) within the past year (Kosciw & Diaz, 2006).
Frieden et. al. reported that of the 15,624 participants, 6.2 percent identified as non-heterosexual.
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Of those participants, 17.8 percent reported being forced to have sex compared to their
heterosexual peers at 5.4 percent (2016). Furthermore, these students experienced higher rates of
sexual dating violence (22.7 percent) and physical dating violence (17.5 percent). While this is
examining high school students, these are the future freshmen of universities. One study found
roughly one-third of LGBTQ students were considering transferring to another campus in hopes
of finding a more inclusion and supportive environment (Woodford, Howell, Silverschanz, &
Yu, 2012). These significant numbers show the importance in providing support services for
LGBTQ students.
According to a study by Seelman et. al. (2014), transgender students had higher rates of
experiencing “outing,” lacked proper support for inclusive housing, and had trouble obtaining
information on housing options and resources. This continues into bathroom issues. Seelman et.
al (2014) found transgender participants often reported difficulties finding safe and harassment
free bathrooms on campus. Bilodeau (2007) found transgender students lack support in regards
to roommate dynamics and which bathroom should be used if their identity differs from their
roommate. Seelman (2014) reported that male-to-female transgender individuals were 3.13 (19
percent) times more likely to be prohibited from gender-appropriate housing and 2.86 (23.9
percent) times as likely to have been prevented from using bathrooms and other related facilities.
While this is a growing topic, previous research shows that supporting gender-nonconforming
students is vital to an inclusive campus.
LGBTQ Micro-aggressions
In providing a safe environment for students, campuses need to recognize that
discrimination is present and affects LGBTQ students. A study by Woodford, Chonody, Kulick,
Brennan, and Renn (2015) found LGBTQ students experience micro-aggressions on campuses.
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Micro-aggressions are defined as, “the everyday verbal, nonverbal, and environmental slights,
snubs, or insults, whether intentional or unintentional, that communicate hostile, derogatory, or
negative messages to target persons based solely on upon their marginalized group membership”
(Sue, 2010, p. 3). These micro-aggressions are related to heterosexism. Heterosexism is a system
of oppression in society, marginalizing LGBTQ individuals (Brown, Clarke, Gortmaker, &
Robinson-Keilig, 2004; Rankin, Weber, Blumenfeld, & Frazer, 2010). This can range from
language use, to behavior, to subtle actions. These are typically unconscious and unintentional,
but can have negative outcomes (Nadal, Rivera, & Corpus, 2010). To promote the success of
LGBTQ students, college campuses need to support gender and sexual minorities (Rankin et al.,
2010).
Many micro-aggressions, forms of discrimination, and overall unwelcoming situations,
can go unnoticed. For example, a study by Garvey, Taylor, & Rankin (2015) found students
reporting the need for faculty to have more “accountability” in the classroom and to be aware of
building hostilities towards anti-LGBT “stuff.” One student participant went on to talk about the
need for balance in discussions and to not let “homophobia take over a discussion.” Another
student said a reason they would consider leaving the university is due to the “derogatory
language towards gays by campus faculty.” Many students in this study reported most of the
faculty are “open minded and positive.” Another participant reported listening to a staff member
“tell [this person] what a bad person [they] are.” Students in this study also reported professors
seeming indifferent in getting to know students and appeared uncomfortable with LGBTQ topics
(Garvey et. al., 2015). While many of these micro-aggressions may go unnoticed, these may
create uncomfortable situations for students.
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College Campus Safe Zone
Some campuses in the United States, have started enacting the Safe Zone project. This
project is primarily used to train faculty and support staff to be a resource for LGBTQ students
and to create a network on campus (Alvarez & Schneider, 2008). It was created in reaction to
students that were exploring their gender identity and sexual orientation, and experiencing
negative push-back. This program, started with good intentions, met some hesitation. Alvarez
and Schneider (2008) explained how this program had to convince a skeptical administration of
the importance of this program. The program used a cost-benefit model to support the benefits to
students in starting this program on campuses, but Administration responded that these reports of
harassment and violence are just “unruly children who were complaining about an “imagined”
problem (Alvarez & Schneider, 2008). This review included administration classifying these
incidents as “isolated and unfortunate.”
To make Safe Zone part of campuses, it was marketed as an inclusion tool, instead of a
solution for discrimination. Creating and enacting Project Safe Zone initially, though wanting to
be an empowering move for the LGBTQ community, turned into a topic that weakened ties
between the LGBTQ community and various other groups on this campus. This project, which
started as a means to support LGBTQ students, faculty, and staff, turned into a great area of
distress and morphed into a project that should include not only LGBTQ support, but also offer
allies the chance to become involved in this initiative. This program review demonstrates the
sensitive nature of support, even small, of LGBTQ initiatives. Safe Zone at California State
University, Bakersfield was implemented by the counseling center to promote resources and
support to the LGBTQ community.
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The Safe Zone was brought to CSUB in 2008. It was to promote visibility and resources
for the student LGBTQ community. Based on the California State University, Long Beach
example, the counseling center selected one counselor to become the coordinator here on
campus. This counselor then trained Safe Zone allies on campus. This training lasts roughly four
hours and covers terminology, current issues, student panels, and faculty/staff presentations.
Currently, CSUB offers this training typically two times per academic year. The focus is quality
training versus quantity of allies. It is open to all faculty and staff with varying ranges of
knowledge in the LGBTQ community. It has laid a solid foundation in promoting inclusion,
support, and visibility at CSUB and for students. College campuses must balance opposing
forces, while promoting support of all students.
LGBTQ Information Needs
College campuses offer a wide range of education material for students. These resources
can include articles, books, reference books, journals, news articles, but it can also include
mental health information, general health information, and community resources and
connections. In an article by Susan Schaller (2010), she examined what resources and
information LGBTQ students need access to on campus. Schaller found an interesting
predicament in offering resources. There is the need for students to have access to materials, and
students want access; but there is also the desire for “privacy and confidentiality.” Schaller
reported students have an “anxiety of possible barriers,” and this can create hurdles for students
using resources. Through interviews with LGBTQ students, Schaller found students reported
using different tools and means to get information. These include the library, health center,
internet, and seeking out campus and community organizations. Through her research and
interviews, Schaller found there are three main areas information is connected to: coming to
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terms with their own sexuality, sharing this identity with others, and meaning of “coming out”
and finding others.
In the interviews, a common theme was the process of coming out, especially dealing
with religion and region the individual lived in (Schaller, 2010). This study ran into an
interesting dynamic with qualitative research. Participants had common themes and trends
relating to information needed, but different methods of obtaining that information. Since this is
a sensitive topic, individuals have different comfort levels on using and finding resources than
others. Schaller found that students value connecting with others, the need for objective
information, expert opinion, and face-to-face communication. An important statement one
participant said was, “When you are questioning yourself, you don’t want other people to
question you” (Schaller, 2010). It is important to remember this is a sensitive subject and while
campus climate has improved for LGBTQ students, the environment is still unfavorable (Rankin
et. al., 2010).
In summary, a study examining first year college freshmen found that mental health
stigma affects student’s willingness to seek out help (Eisenberg et. al., 2009). This study is
important because college students may experience higher rates of mental health concerns since
their age is typically for first onset (Eisenberg et. al., 2009). As the transition to college is full of
change, it is a period of great stress. LGB students experience higher rates of mental health
concerns, drug abuse, and risky sexual behavior. Ryan et. al. (2009) found LGBTQ students are
exposed to higher rates of rejection among peers as well. These factors play a significant role for
college students. As CSUB has a large community student population, one study reported
students living at home had lower rates of establishing friend groups. Furthermore, while CSUB
has a Safe Zone program, there are still limited resources on campus. This campus community

SUPPORTING LGBTQ+ STUDENTS: EVALUATING CSUB’S CAMPUS RESOURCES

16

could provide safe resources and support to not only students, but potentially staff and faculty
(Alvarez & Schneider, 2008). While there will never be complete support in any situation, it is
important to remember the population that a college campus is here to serve, and that population
should include all students.
Gap in Current Research
While there is a range of topics that have been studied, there are still major gaps in
research. Specifically, there is a lack of research on college LGBTQ students regarding
adjustment to campus and available resources. There is also a gap in empirical research that
addresses mental health of LGBTQ college students. With the gap in research, there is a need to
explore best practices in supporting LGBTQ students in transition to college, and supporting
them throughout college. This may vary from campus to campus, but this study will contribute to
current research. This study will set a baseline point for most campuses to use in evaluating how
to meet the needs of their LGBTQ students. This study will be useful in providing a context for
more studies to be completed across campuses and especially for traditional college age
population of 18 - 25. Furthermore, there are limits in previous literature and research on this
subject. While there are studies on the LGBTQ community, there is limited information on the
LGBTQ college experience and needed resources. Many studies explore mental health and
providing resources to support those students and young adults, but research is limited in
exploring pro-active support of LGBTQ students. For example, the study referenced above,
Denovan and Macaskill (2013), explored all students and themes those students experienced in
transitioning to college. It further explored what resources and what tools students need to have a
positive transition and experience in college. This gap in literature indicates the need for greater
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Chapter 3- Methodology
Study Purpose and Significance
The purpose of this study is to explore the experiences of LGBTQ students utilizing
CSUB’s LGBTQ resources. Campuses should provide a safe, nurturing, and supportive
environment. This research will help evaluate if CSUB’s LGBTQ student population is being
supported on campus. Participants in this study had the ability to report their experiences through
in-depth interviews.
IRB Process
In preparing for this study, I completed the Institutional Review Board (IRB, specifically
pertaining to human subject protocol training and passed the exam. This research project was
approved by the CSUB IRB board as an expedited review. The IRB study protocol is 16-105.
The IRB process allowed me to examine the exact direction this study should take. I followed the
guidelines and examples of the IRB and worked with faculty to ensure all aspects of this research
project were covered. The IRB process and forms set a basic outline and direction for the
research to start. This process allowed me to critically think about this topic and work to ensure
participant protection and confidentiality. The IRB process allowed me to explore and educate
myself on this topic, and allowed me greater understanding when it came to analyzing the
interviews.
Sampling Procedures and Subject Selection
This study used purposeful selective and snowball sampling of participants. This was
used in an effort to include any willing participant and not target any individual that was
uncomfortable participating in the study. Initial contact was during the fall 2016 semester via
flyers, emails, and referrals from campus LGBTQ organizations. Emails about the study and how
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to participate were sent through the Office of Student Affairs, and went out to all CSUB
undergraduate and graduate students. The first few interviews were with participants who were
contacted through the researcher’s current network. These participants were then encouraged to
refer other participants to the study. A total of twenty-four participants were interviewed for this
study. The following demographics table is based on self-reports of student participants.
Participant
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33

Gender Identity
Male
Male
Female
Straight
Female
Female
Female
Male
Male
Female
Cis-Male
Straight
Female
Cis-Woman
Female
Male
Straight
Gender Fluid
Transman
Gay
Cis-Male
Male
Female
Lesbian

Assigned Sex at Birth
Male
Male
Female
Female
Female
Female
Female
Male
Male
Female
Male
Female
Female
Female
Female
Male
Female
Female
Female
Male
Male
Male
Female
Female

Sexual Orientation
Straight
Straight
Straight
Straight
Straight
Lesbian
Straight
Gay
Straight
Pansexual
Pansexual
Straight
Straight
Pansexual
Bisexual
Gay
Straight
Pansexual
Bisexual
Gay
Gay
Gay
Lesbian
Lesbian

Class Level
Graduate
Graduate
Graduate
Graduate
Graduate
Senior
Graduate
Graduate
Graduate
Graduate
Freshman
Senior
Graduate
Senior
Junior
Senior
Graduate
Senior
Junior
Freshman
Graduate
Freshman
Junior
Senior

Age Range
21-24
25-28
30-33
30-33
25-28
21-24
30-33
25-28
30-33
25-28
18-20
21-24
28-30
21-24
18-20
21-24
21-24
21-24
18-20
18-20
25-28
18-20
18-20
21-24

Ethnicity
White
White
Hispanic
White
Latino
Hispanic
White
White
White
White
Latino
Bi-racial
Bi-racial
Filipino
Hispanic
Filipino
Hispanic
White
Bi-racial
Native American
Bi-racial
Hispanic
Hispanic
Hispanic

Religion
Christian
None
Catholic
Catholic
None
None
None
None
Baptist
None
None
Christian
Christian
Agnostic
None
Spiritual
None
None
None
Catholic
None
None
Christian
Atheist

CSUB?
Yes
Yes
Yes
No
Depends
No
No
Depends
Yes
No
Yes
No
Yes
Yes
Yes
No
Depends
Depends
No
No
Yes
No
Yes
Yes

This study included ten heterosexuals, three lesbians, five gay, two bisexuals, and four
pansexual individuals. Participants ranged in age from 18 – 33. There were thirteen graduate
students, five seniors, three juniors, and three freshmen. Of these students, one student works as
staff and an adjunct faculty, and two other students work on campus as staff. This study included
nine males and fifteen female students according to gender assigned at birth. This table shows
some lack of education in how individuals identify or understand what an is meant by a certain
topic. For example, some students identified their gender as straight, which is a sexual
orientation. There was a total of ten allies and fourteen LGBTQ student participants.
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Interview Procedures
The interviews were conducted at a time and location of the interviewee’s choice and
lasted approximately 30-60 minutes. Before I conducted the interview, participants reviewed and
signed an informed consent to participate in this study. I recorded the interviews with a digital
audio recorder to ensure accuracy in recalling the given information. I did not record the
participant’s name during the interview. The questions I asked included three categories: 1)
demographic information, 2) experiences as an LGBTQ or Ally student at CSUB, and 3)
assessment of current use of resources and need for more extensive resources. Lastly, the
participant was asked to offer any concluding or additional thoughts on the questions or their
given answers. Each interview was transcribed, coded, and analyzed by the interviewer. To
further protect the identity of students, all names will be pseudonyms and gender neutral. All
documentation of the interviews are kept in a locked cabinet in my advisor’s office and on a
secure laptop. Upon completion of the project, the recordings will be destroyed.
IPA Appropriateness
This research uses interpretive phenomenological analysis (IPA) through in-depth
interviews with CSUB LGBTQ+ and ally students. This allows detailed exploration of the
experiences of the students and their perceptions of how campus’s available resources are
utilized. This method allows the researcher to compare themes found in reported experiences. It
is important to fully understand LGBTQ and ally students’ understandings and attitudes towards
available resources and support at CSUB for the LGBTQ community. This assessment will help
aid recommendations for future growth at CSUB, including greater visibility and education of
the LGBTQ community on campus.
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Interpretative Phenomenological Analysis
Interpretative Phenomenological Analysis (IPA) is a qualitative research method focused
on discovering “how people make sense of their major life experiences” (Smith, Flowers, &
Larkin, 2009, p 1). IPA examines how everyday experiences evolve to have a specific
significance in an individual’s life. Individuals can reflect on the significance of “an experience,”
and the IPA method allowed this current research to engage with those reflections. IPA uses
interpretation, hermeneutics, and the theory of interpretation (Smith et. al., 2009, p 21). The
interpretation is carried out by the researcher in order to understand the experiences of the
participants through detailed examination of the recorded interviews and transcriptions. Smith et.
al. (2009) mentioned this dual role of a researcher is like “double hermeneutic” because the
researcher is aiding the participant in understanding their experiences and then interpreting those
experiences. Smith et. al. (2009) suggests turning our “gaze” from outward into the world, too
inward towards “our perception of those objects,” (p. 12). The IPA method focuses on the
experience of the specific person and what their sense of the experience is. Although IPA
methods typically focus on a smaller number of participants (n<20), this study used a larger
sample of twenty-four participants. IPA is used to examine the convergence and divergence in
detail of a sample.
When discussing phenomenological method, philosopher Husserl said, “experience
should be examined in the way that it occurs, and in its own terms” (Smith et. al., 2009, p 12). In
Husserl’s other works, he described the phenomenological method as a means to identify the
main structures and features of the human experience (Smith et. al., 2009, p 12). Husserl thought
each individual needs to put aside their daily way of living and focus more on the perceptions of
the world around us. In achieving this the individual will work though different “lens or prisms, a
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different way of thinking and reasoning about a phenomenon” (Smith et. al., 2009, p 14). This
led Husserl to consider and describe this as the “essence or eidos or idea” of a particular
experience. This exploration of essence supports the IPA method by looking to examine a
specific experience by a specific individual.
A student of Husserl’s, Heidegger, built and split from Husserl’s work. Heidegger
diverged from Husserl’s work by looking less at the phenomenology, and more at the meaning of
the experience. Heidegger uses the word “Dasein" or “there being” to describe existence itself
(Smith et. al., 2009, pp 16 – 17). This Dasein is being with the world at all times in one’s life
(Smith et. al., 2009). Heidegger went further to explore intersubjectivity, or the “shared,
overlapping and relational nature of our engagement in the world” (Smith et.al., 2009, p 17).
This engagement with the world around one’s self can be examined through interactions and
communication. This related to the IPA method because humans are constantly involved in the
multifaceted dimension of the world and exploring those experiences.
Building on these experiences, individuals should consider what their relationship with
the world is and what their perspective is. Merleau-Ponty built off of Husserl in exploring the
“embodied nature” in how an individual interacts with the world at large (Smith et. al., 2009, p
18). Merleau-Ponty argued that individuals are separate from the world around us and through
learning from our experiences, we communicate with the world (Smith et. al., 2009). In
considering the body as a tool to communicate with the world based on our experiences, the IPA
method examines the lived experience. That experience is shaped by the individual’s historical
experiences, shaping who they are in that moment in time.
Sartre builds upon the notion of the individual learning through experiences and adds
another dimension of those in the world around us. Sartre states individuals are continuously
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changing and evolving who they are through experiences, but individuals are also shaped by the
“presence of others” (Smith et. al., 2009, p 20). It is this influence of others that can have an
impact on the human experience. These outside influences and interactions affect the experience
and how individuals engage with the world around them.
These four philosophers have influenced the development of the IPA method. Husserl
looks at the experience itself and how it looks. Building upon that work, Heidegger, MerleauPonty, and Sartre added more complexity to analyzing these experiences by considering and
including the context in which the experience is created. They considered the cultural and social
relationships involved in an individual. This complex theory allows a researcher to peel back
layers to an experience and make meaning of these activities.
The IPA method has been used to explore topics including identity, health and wellness,
sexuality, and therapy and wellbeing to name a few. Specifically, an article explored first-year
college students and analysis of stress and coping skills (Denovan & Macaskill, 2013). This
article interviewed ten participants and focus was given to the students experiences and
perceptions. The IPA method worked for this topic because the researcher needed to fully
understand how the new college freshmen negotiated stress, and learned new coping skills. This
relates to exploring what college students feel their needs are for LGBTQ support and how
CSUB can facilitate that. IPA provides an opportunity to get an in-depth look into student’s
perceptions of resources offered on campus and how to promote greater inclusion at CSUB.
Limitations of Research
Due to the sensitive nature of this research and the age and location of participants, it is
not generalizable to the larger LGBTQ college community. The time span of this research study
further limited this study in terms of data collection and analysis. In having more time, I could
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have interviewed more students, gain more diversity in my sample, and have greater analysis of
data. Conducting this study in the confines of one semester hindered the recruitment process and
limited the number of participants. Being in a politically conservative location such as
Bakersfield may have limited respondent rates and participation due to identifying in the
LGBTQ community. This limited exploring the possible diversity within the sample group.
While there were trends across the sample, diversifying the sample to include more from each
specific identity group within the LGBTQ population would have yielded more thorough and a
better representative sample of experiences. The sample group did not include any bisexual
individuals and few transgendered individuals. In evaluating LGBTQ resources at CSUB, a
diverse group is needed to obtain an accurate representative experience. By expanding the
timeframe of this research, I could have recruited more participants from different class levels to
see a stratification across class ranking. Seniors may be more familiar with campus resources
than freshmen or transfer students. This research also included more gender identifying females
than identifying males. Despite these limitations, the results of this study still has a number of
common trends in the experiences of the participants.
The IPA method itself is a limitation. This process is subjective and IPA recognizes that
the researcher’s interpretation is affected in the analysis. In an effort to prevent this, I have read
numerous sources on IPA theory, method, and research. It is however recognized that the
analysis is influenced by the researcher’s perspective and the framework applied to understand
the data. While there is no right number of participants in the IPA method, it is recognized the
sample size of twenty-four is small. Nevertheless, this area of research at CSUB is the start of
progression towards a more inclusive campus.
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Chapter 4- Analysis
Findings: Common Themes Across Students
Overall, students reported feeling California State University, Bakersfield (CSUB) needed to
provide more resources for the LGBTQ community. While most students reported Bakersfield as
being extremely conservative, some had positive outlooks for what is currently offered. Students
in this survey varied in what they believed the university should offer in terms of resources.
Upon analyzing the interview transcriptions, I have identified three overarching themes: (1)
visibility, (2) education, and (3) Safe Zone program. Exploring the interviewees’ opinions and
experiences have painted a distinct picture of CSUB in regards to the LGBTQ community on
campus.
Seeing the unseen.
All students reported some lack of visibility. Interviewees reported varying ideas of what
visibility means to them. I have divided these ideas into three categories: support, events, and
clubs. While visibility is a broad term, for this study it incorporates the literal representation of
LGBTQ resources and student, faculty, and staff presence on campus. It was vital that my
sample was able to include a range of students from first time freshmen to graduate students to
transfers, and it included Bakersfield natives and non-natives. This allowed multiple viewpoints
with different experiences and expectations. One Student from a more inclusive southern
California area, Parker, discussed their experience coming to CSUB as a freshman:
Living in the dorms was a weird environment. Being gay in a place like
Bakersfield was scary. I didn’t have any friends coming here. It was super
spooky, not spooky… I find myself easily isolating myself which is rough to start
a college career.
Parker touched on multiple layers of the freshman experience. CSUB was a new university,
Bakersfield a new location, and being a freshman and figuring out their gay identity added
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another dimension to an already overwhelming experience. Parker continued discussing their
college experience being open and “out” here at CSUB:
Too many of the people I have interacted with at CSUB have made me hurt and
unwelcome with my queer identity, but being on relatively good terms with that
identity has made the three years here tolerable. Without feeling strong in my
identity and proud of it and unapologetic about it, I don’t think anyone would
enjoy their time at this institution to the best of their ability.
Parker indicates they are secure with who they have become and in that, the negative experiences
have not brought them down. Student, Sydney, adds to this stress in mentioning:
I haven’t really seen any like LGBT stuff around; I haven’t seen anything. Maybe
making it more apparent if there is stuff going on.
Being new on campus can be stressful, but when you are seeking out resources or support and
cannot find it, that can add more stress. Student, Taylor continued with:
I didn’t really know we had a presence on campus. I mean yeah, there are
LGBTQ+ people on campus, that’s a given, but I didn’t know there was a club, a
community, its own little entity in and of itself.
CSUB has resources available to students, yet many that it would benefit do not know about it.
For example, CSUB has the option to add a preferred name into PeopleSoft. While this does not
change their legal name and official documents, it can allow for a student’s preferred name to
appear on class rosters. Student Terry was quiet and reserved when discussing the topic of
preferred name. When asked about issues with professors and using preferred name, Terry
explained:
When it comes to like my classes, I just have problems with like my name. I
mentioned it to her [the professor], and she said to remind her and I don’t see the
point of telling her when she can put it on the roster.
In originally contacting the student, the name related to their student account is their legal given
name and so I called the student by the name associated with their school email address. This
was not the name the student preferred. The student promptly corrected me, and I made sure to
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address the student by their preferred name in the future. This particular student detailed in their
interview how they should not have to correct the professor or remind the professor. This student
felt if the professor has been told, a note should be made. This student reported recently being
informed about the preferred name change options at CSUB. Terry spoke that this information
was from a counselor and the counselor was not sure of the steps this individual could take to get
their preferred name in the system. A key element in provided resources did not have the
information this student needed to get their preferred name added to the student account.
Interestingly, another student mentioned a policy the dorms has established in supporting all
students and promoting inclusion. One student, Ira, detailed a recent experience at the CSUB
dorms:
I know I feel like the administration need to incorporate a couple more things for
student who are transgender as far as self-identifying ... I know in housing we
specifically have a policy. I know last year I was part of a pioneering project
having a gender neutral dorm room and we had one and I was part of that and it
was a great experience. When students apply for housing they can select a gender.
What PeopleSoft gives us and what they input, those are 2 different things. We
have a sit-down and figure out what makes them feel comfortable. Last year was
the first time it really came up. I moved room and me and my partner lived in one
space and the other cisgender lived in another space and we shared a bathroom.
Having an open conversation about those kind of things. I feel like in that specific
case and that specific student had a really hard time changing their name between
what they preferred and legal name.
While this is a positive step in the right direction, CSUB as a whole has not adopted a similar
inclusion policy across campus. CSUB states in their vision to lead “quality of the student
experience” (CSUB, 2015). In my interviews many students reported feeling at a loss in finding
resources for the LGBTQ+ community on campus. Tracy opened up about their thoughts on
needing support:
I think the next step is probably just, like I was talking about, have more things,
spread information to more people. I think getting more people informed and
understanding of the people in the LGBT community as well as letting the people
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in the LGBT community know that, especially the ones who are, you know, not
entirely sure of themselves yet. Know that there are, there are more places they
can go and it will be ok. There are a lot of, a lot of, especially when I was still
like, unsure of whether I can be open of my identity or not, I was a little worried
in like classes, what if something happens, what if somebody says something,
what if something comes up that I need to say something, what if it comes up with
a professor and they aren’t an allied professor and they are super against that and
they take it out on my grade? I used to worry about that stuff. Especially LGBTQ
freshmen especially if they come from the county or other conservative places,
that would be a concern for them.
Each of these students reporting not knowing about what available resources there are at CSUB.
This student also demonstrates a lack of understanding and knowledge of what resources are
available at CSUB. The student was further unaware of the policies on discrimination. There
were clear concerns but they did not know how to find support as they encountered them. As
Tracy suggested, more visibility and promotion of resources is needed. Student Chris recounted
their experience in coming out to a few people in a club they joined:
I don’t really feel comfortable with who I am, so I hadn’t really come out to
[many of] them and when I started to, since they are Christian they don’t really
support it… They would talk about it [Homosexuality] in bible studies about the
wrongness about it. I would just stay quiet and just listen to the bible studies. I
never participated in those conversations. I didn’t want to be rejected from them.
Recently I just came out to one of the older members of it and she just ended up
reading me some bible passages about it and I was just like thanks… I’ll look into
those.
They were worried about being rejected by their peers. One student that identified as straight
reported their thoughts about campus:
I know … If I was bisexual or homosexual, I would not feel comfortable on this
campus exposing that [sexual orientation] to people…I don’t feel like it’s a
welcoming environment and that’s just the sense I get from in class discussions
and things like that. It’s not this open sense that like you know, I don’t feel like it,
there’s much talk and clubs as far as I don’t even know if we have [as club], I’m
sure we have one…I don’t feel there’s much presence on campus and might be
where we are, Kern county that in general is always, I mean, just our location, I
don’t feel like it is very open welcoming community.
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Although many students reported not being aware of resources, or feelings of isolation, and
general stressors, many students mentioned the campus counseling center. Quinn mentioned:
…he [the counselor] helped me so much and just to hear my problems and make
me feel accepted. The same with my coach.
Many students echoed this sentiment, Dakota saying:
I know a lot of students go to the counseling center for various reasons. Some
have gone to talk to somebody about actually coming out to their families or
depression things like that [student trails off] …so just things that they just needed
to talk to somebody, talk it out with somebody else.
And Jaime discussed a friend that sought out resources at the counseling center. They mentioned
their worry that their friend should make sure to get a LGBTQ friendly advisor.
Yeah, not myself, I know I have a close friend who needed to seek help as far as
therapy because he had trauma. Just with the whole aspect that he couldn’t come
out to his family and he felt really mad at them because of things that had
happened to him in his life so he was talking to me about wanting to talk about
someone, and I told him we had I knew we had counselors. I did warn him though
because I wasn’t too familiar with how LGBTQ friendly they were and I told him
maybe he would benefit from requesting somebody that was LGBTQ either
trained or friendly because I wasn’t sure. It can be hard to open up to somebody
who’s not [student trails off].
This shows that some students have found help through counseling services. Those services have
allowed them to make connections to other resources and support on campus. From the tense
environment, both on and off campus that other students described, it is clear that services
provided by the counseling counselor are vital in providing students with a safe haven.
I explored the next theme of education. Quinn mentioned how counseling helped them
learn about other options on campus:
I’ve only had some awkward or sort of bad experiences with my athletic team. I
don’t know, some of my team members are a bit homophobic . . . I really didn’t
know who to reach out to [student trailed off] … It wasn’t easy for me personally
because I struggle a lot to just reach out to people…It wasn’t until I actually went
to the counselor and he was super helpful…It wasn’t easy for me personally
because I struggle a lot to just reach out to people. But he [counselor] made me
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aware there’s plenty of resources that I can talk to. I really had no idea who I
could talk to.
Multiple students mentioned counseling services should be renamed. There is a stigma around
mental health and counseling. If this is the primary hub of information on available LGBTQ
resources and support, students felt it should have a different label. In a 2009 study by Eisenberg,
Downs, Golberstein, and Zivin, three main findings were discovered. First participants thought
public stigma for seeking mental health services were higher than personal belief. Second,
personal stigmas vary among students. Third, a participant’s personal stigma led to lower service
seeking than the perceived stigma (Eisenberg, 2009). Eisenberg et. al.’s (2009) main finding was
that “personal stigma was independently associated with help seeking for mental health, whereas
perceived public stigma was not” (Eisenberg, 2009). The researchers also discussed how people
in their lives may affect help seeking more than public stigma. This can include just updating
materials currently available. Student Harper said:
I think the counseling services needs to do a whole lot better job in marketing
themselves and making themselves relevant to the student. I don’t know if they
need a marketing intern or what, those played out flyers they have from the 70s
doesn’t resonate with anybody. It, it looks very taboo, I look at that picture that
they have on one of the brochures and I’m thinking it’s that time they thought
AIDS could catch it from speaking to someone type of brochure like that’s not
even how it happens, but that I think everything is so outdated. And it’s not
updated, there’s plenty of new things they could be using. I think the services are
there I think we have really good counseling services here on campus, but there’s
really nothing else.
Student Parker was animated in discussing the health and counseling center:
We need to have someone in our student health center that know about what
LGBTQ students need in terms of health. Like going out, like extra tips, safe
sex… that’s just what people fucking need. People need to be able to have safe
sex. You can go into the pharmacy right now and buy a dozen condoms, dental
dam. But that is not enough, you should be able to go to healthcare providers…
I’m a queer boy, or I’m a transition girl and they are like we don’t know, go look
at pamphlets at the counseling center. That’s not okay. Our health center needs to
step it up.
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Jaime added:
Definitely I would say information on how to start a transition if necessary. Yes,
there’s birth control options already but I mean, but not birth control we don’t
need birth control. You know what I mean protection. So protection. But also not
being afraid of gearing it towards LGBTQ community, being safe because a lot of
times it’s just like here’s birth control and that’s what they call it. Also probably
like the, the survivor line, Trevor project, the, having those readily available for
anyone who is contemplating suicide or going through something tough.
These students present an interesting view to current services that are geared toward the
heterosexual norm, but they want resources tailored to the LGBTQ community. Many students
reported how helpful the counseling center is, but students need updated material(s). This also
applies to the health center. Students reported wanting safe sex resources for LGBTQ
individuals, information for transitioning individuals, to all no heterosexual students. As one
student mentioned, the health center needs to step it up. The health and counseling center need to
work to update their information and broaden their support and resources to include the LGBTQ
student population.
Educating the educator.
Education is not just restricted to how we interact with one another, but also in
advertising resources. Jaime thinks better advertising of services and specifically LGBTQ
friendly services. They stated:
So I think they could do better job of letting us know that there is a counseling
and guidance counselor or whatever available for all types of situations. But also
put out there that there is LGBTQ friendly help because sometimes we don’t
reach out because we are afraid our voices won’t be able to be heard. Also
ensuring that’s there’s visible group on campus. I know that’s not something the
school can do, but they could aid it. I’m sure there is a way to support it, support
it better so that’s it’s like readily available to somebody seeking support group
instead of turning too online, which can be less personal.
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They continued discussing their relationship when they first started CSUB and suggested it
would have been nice to know about resources and LGBTQ friendly support:
When I first got to CSUB I was in a really like horrible relationship it was abusive
in every way shape and form. And I feel like a lot of the resources for relationship
abuse are targeted towards straight couples and you never, I don’t know, you
always try to identify with what the posters say, it would be helpful to have
something like that.
Education should not just fall to the health and counseling center, but it should include faculty
and staff. Many students in this study reported classroom environment concerns. Students were
worried if the professor would lead the classroom in discussion and maintain the appropriateness
of the topics. Emery discussed:
I expect there to be more openness in class discussion and as far as differencing of
opinions. I know in our master’s program who is very vociferous about certain
things and I don’t know if he is personally not opposed to it, or if he is just trying
to be devil’s advocate but he is very... so I mean it just makes for people would
not want to speak up. Creating that sort of atmosphere in class when the professor
should really stop that and say this is an open class and kind of it doesn’t really
matter but it doesn’t I mean the conversation, you know, it’s not stopped when
someone is eluding to something a little more of discriminations. It’s not put in its
place, it should be, you know, it should be addressed and that’s inappropriate and
not tolerated in class.
Lupe discussed their experiences being a married gay individual. They told:
Yeah, because you don’t know how it is going to go. One class, l kept saying my
spouse and he just assumed it was a female and it took him forever for him to
figure it out. I didn’t feel I needed to provide that information…As far as in the
classroom. I don’t really choose to identify, even professors, going to office
hours, they still assume I’m married to a woman. I even say spouse or whatever,
and in my thought process, if I address them as spouse, you address them as
spouse. It’s so assuming here, if you are a male you are married to a woman and if
you are a woman you are married to a male. Well that’s not really how it works.
And so I don’t really want to see what the outcome is going to be…Yeah. You
just really don’t know what you are going to get. As far as all the professors I
have had I think it would be fine. I think they are all cool. I haven’t had a negative
experience. Some of the classmates you know… it could, if it came out in class, I
could assume it could become a very heated discussion or argument, you know.
Something I don’t want to put myself into.
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Students thought it might have to do with the rank of the professor. Tenured professors have the
experience of teaching and navigating a classroom and students, they know how to facilitate
appropriate debates. Adjuncts may not have that experience or the skills to make sure discussions
remain appropriate. Harper, who is staff, adjunct, and a fulltime graduate student stated:
Yeah you have to make it a safe environment, like I myself I teach a diversity
class and I think this should be covered in every diversity class so we have that
requirement. Creating a safe environment so our students can talk about this. Safe
also as in you are going to stop the attackers cause sometimes they start. Being
able to control that again that takes person will and your own comfort level to be
able to drive that type of a conversation. It’s a chapter in the book that I use, a full
chapter on it. My whole diversity class stretches around it but I don’t shy away
from that, that’s, its normally towards the end of every book.
Harper spoke about how they teach their undergraduate class and includes diversity throughout
the whole class. They do not just stick with how the chapters are laid out, but how diversity is
important through the class and as a person:
And when it comes to diversity because they want to brush through it, I probably
shouldn’t say that but that’s what it feels like. Like it’s at the end. It is just as
important as chapter 2 and 3, just because it is chapter 10 doesn’t mean it doesn’t
need to be addressed. Actually one picture, spoke volumes for my students which
was the picture of all the different genders. And it wasn’t all the genders there was
about 50 of them mentioned there and they just looked shocked of I thought there
was only men and female and not gender conforming and I’m like there’s plenty
more. Just looking at a chart like that, just seeing that chart and its sparks a lot of
questions into people’s mind.
Harper continued to recount an experience with a student and understanding their sexuality:
The one case where I just… I tried… I really tried my hardest. [A student]
introduced me to “pansexual” I did not know what that was. And I was just like
what today you’re a boy and tomorrow you’re a girl, like I don’t get it. And I was
not, I did not have all this attitude that I have right now, I was just like I really do
not understand. And then she introduced me to the V and The type of verbiage
and I think you know with all due respect I’m not going to remember any of that.
So If I see you dressed as a boy I going to say he and if I see you dressed as a girl
I’m going to say she. That’s just what’s in my brain. I’m not trying to be
disrespectful at all. But you got to work with me too I don’t know. But I think
just, being upfront and willing with that person I’m trying work with you. But you
got to work with me too, I can’t automatically go from A to Z and I’m pretty
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flexible. I can’t, I don’t, I’m sure I can learn it, it is just really hard, it is learning a
completely different language. Not that we shouldn’t but it’s that, I see it as a
different language. Not so much a complete lifestyle change.
Harper continued to express their lack of understanding of what is proper, what is allowed, and
how they are afraid to say something or do something offensive. This also ties back to educating
faculty, students, and staff about the community. This individual discussed a student’s sexuality
interchangeably with their gender expression. These are two separate identities. Having
educational opportunities on campus could benefit staff and faculty like Harper, who are willing
to learn. This is not something that can happen overnight, it will take time to educated and
facilitate change. A student, Taylor, suggested it starts at the department level, encouraging
diversity talks and educational sessions:
I think that within each department, within each school there should be like just,
department tolerance talks. Just um, a quick little Q&A or a seminar type thing to
where someone from the university can be like hey we do have LGBTQ+ people
on campus this is how to respect their identities, this is how to respect them as a
person. I know in music and theatre we experienced not really discourse. But
there are people who are intolerant, who are negative. Who are really just
annoying people. We are trying to organize a tolerance talk. We are working with
the department chair on that. We do have LGBTQ+ people in the department who
do not feel unsafe of where they are but who are aware and act different around
certain people. It is student to student and more student to faculty…But I know
just from candid conversation with friends, more education about gender identity,
sexuality, and to be taught information instead of fear. I know Kern county is very
conservative and that definitely affects CSUB. Transfer students coming in are
very surprised how conservative we are when we think we aren’t. More education
more culture and the community, CSUB community itself will breed tolerance
and acceptance…really just intelligence.
Again, this student reported faculty having a lack of understanding of a student’s identity. The
student goes on to suggest a simple Q&A to help support educating staff and faculty on this
topic. Taylor spoke of intolerance in the department they major in, and how students are
modifying how they normally act around certain individuals.
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Safe spaces for real places.
As a campus, services are provided to support students, to give them to tools to succeed.
One student reported not “coming out” for almost two years. Noel felt a lot of students did not
understand the LGBTQ community because it is such a conservative area. When they did come
out they mentioned it wasn’t as bad they expected but:
It would have been nice to know if there was a community, or some safe place or
something where I would have been able to feel more comfortable coming out
and talking about these things, I really didn’t at all and that’s why I didn’t come
out until last year because finally. I only came out because I got sick of hiding it.
It wasn’t because I was all of sudden comfortable in my sexuality it was just
because I got really tired and so… I mean I don’t know if there are resources…I
mean there needs to be continue the training for faculty, we talked about Safe
Zone. Especially more on gender issues because that’s a huge thing... more
inclusivity. I think a lot of professors are really good with sexuality now but I feel
gender is not as… It’s really rough, you always look at gender binaries that just
how you fit things into your conceptual box. For students that don’t fit to that, it
can be alienating for students… I think it is important for faculty to be educated
on these things. I have heard stories from other departments about of professors
not being supportive of the LGBTQ community and students being called out in
class or being told they are just wrong or that their confused and I don’t think
that’s okay.
Incoming and current students need guidance to campus resources. This is not limited to the
LGBTQ+ community, but all students. The Safe Zone program is one training that allows faculty
and staff to educate themselves on LGBTQ community topics, terminology, and issues. The Safe
Zone’s purpose is “to establish a University-wide network of easily visible allies who can
provide support, information, and assistance to lesbian, gay, bisexual, and transgender students at
CSUB” (CSUB, 2015). Of the twenty-four student participants, fifteen students have heard of the
Safe Zone and nine had not. Students had varying understandings of what Safe Zone is:
Online resource center primarily utilized for education in the LGBTQ
community(Casey).
Currently it’s to learn definitions of some stuff and try to give resources to staff
and faculty but it’s all very minimal (Dakota).

SUPPORTING LGBTQ+ STUDENTS: EVALUATING CSUB’S CAMPUS RESOURCES

36

I believe that it is a training program for staff members that, helps them kinda
identify issues that the community might be facing and how to help handle the
students issues based on the community they identify with and how to be sensitive
to their issues as well as help them with whatever they need here on campus
whether it be financial aid or advising whatever the area that person is, just being
aware their concerns and then also being sensitive being able to, being aware and
being able to help them and advise them (Emery).
Safe Zone it’s supposed to be a group of people here on campus to support all
students with any difficulty or triumph that they want to express. It doesn’t have
to all be bad (Harper).
It’s a safe place you can come in if you need help with whatever it may be (Lupe).
I just know it is something that my friend went to a panel to try to educate
professor faculty staff about LGBTQ issues and rights and how to deal with them
in the classroom and how to create a safe space (Noel).
I noticed the stickers. I don’t know exactly what it is but I see it and I just assume
that maybe LGBT people are feeling unsafe maybe or... yeah so they are saying
it’s okay to come here with any concern you have and you will be safe (Morgan).
These are just a few of the responses on Safe Zone. Students overall believed Safe Zone was a
safe place to go and speak to someone about anything they are concerned about. Some believed
it was not just negative, but also positive things in their lives. Students reported Safe Zones were
a place for someone to listen to them and help them if needed. Many mentioned the stickers that
come from becoming a Safe Zone ally and some mentioning what it means to them. One student,
Tracy, shared their thoughts on the stickers and Safe Zone:
I haven’t really sought out those resources myself but it does make me feel better
especially if I’m taking a class that I haven’t had the professor before and I go to
their office hours and they have the little LGBT ally safe space sticker. It always
makes me feel better going in to talk to those professors because if like something
happens in their class and I go to them they will support me. I feel like they are
easier to talk to, I feel like I know what I’m walking in to talk to people, I feel like
I don’t have to be careful about myself. I can go whatever day works best for me
and not based on oh crap I’m presenting male today and should I go in there
because they have seen me presenting female… yeah…But I do appreciate them
like I said I really like the stickers and I appreciate it being a thing they offer to
the faculty. I only wish that more faculty had the sticker…If you have, it’s kind of
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like an indicator if you are experiencing problems that other people are causing
you because of your identity that you are open about then that teacher is there to
mediate for you or in the event that someone is actively hurt you because of this,
and you need somewhere to escape to their like the safe haven, they’re where you
go for, to get away from trouble that could be pursing you simply because of who
you are.
Harper, both student and staff, reported their experience with students seeing the Safe Zone
stickers in her office:
The positive that I have is some do know what that sticker is and just seeing that
sticker you see that weight come off them because I’m not judging them. It’s just
I’m here to advise you and that’s just about it. I’m not here to judge you or do
anything like that. Just positive me being comfortable with them speaking to me
about certain things…I think that’s being respectful. I think that’s a good thing to
see and I’ve had students say thank you for just having the stickers. And thank
you being willing to publicly show that sticker. And in our office we have a huge
alliance. A big little poster thing and they just come in and say thank you. At least
we know it’s going to be safe here. No judgement.
Many students identified the positive message that Safe Zone has. Students expressed the
importance of the idea of Safe Zone. Multiple students reported positive messages about Safe
Zone:
The Safe Zone program is super cool, you can tell what instructors would be able
to guide me toward the resources I needed. It’s really just somewhere I can go and
know my voice is being heard and know that this person this instructor
understands that my struggle is real and that they can lead me in the right
direction. Not that they can have the answers, and they might I’m not sure, but at
least they’re trained to direct me in the path I need to go (Taylor).
…they [students] see that sticker, they know I can go into this office and I’ll be
okay. And even, and part of it is too, it’s like there may never be a student that
comes into your office, but just creating that visibility and letting students know
that, yes maybe I’m on a conservative campus but there are still people here who
support me (Kellen)
I know…I don’t know who trains them…it is easier for someone [students] to
come up to them [Safe Zone ally] and talk to them a little bit about it if they are
having specific issues or something like that. They don’t need to feel like they are
being misunderstood or judged because they know that person is more open about
it (Ira).
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Safe Zone hopes to strengthen the support of students but some staff feel it is lacking respect.
Emery, who is a student and staff, explained an incident they experienced:
…as far as even my own experience because I know we do have like, this
certification, like were a Safe Zone for LGBT community and when I was talking
about it at my work my former boss kind of laughed when I had told him about it
and it was really, in my opinion, not an appropriate response and it just kind of
almost discouraging a little bit because it was like well it is a half day thing… is
he going to be upset if I go for a half day to try to get certified. It almost makes
me question is it going to affect my job with him and is he going to be upset you
know. Which is very inappropriate and, and, it’s very discriminative, you know,
so I mean as far students on campus, I know just from talking with them. It’s not,
it’s hard to be open on campus, you know, unless someone…[has that] Safe Zone
up there and you can see that. I mean it’s hard to be open on campus because the
culture on campus it just doesn’t feel supportive, you know. As a whole, its feels
very unsupportive.
It is ironic that a program which is to promote safe spaces creates this unsettling feeling that
repercussions will happen if this staff attends the training. This individual felt she would
experience a “backlash” if they took the time to complete the training. Safe Zone is a self-elected
training to support CSUB students. Lupe wants more:
I went to big undergrad university and it was in the south, very conservative but
we had a huge LGBTQ community, clubs, services, and the Safe Zone was very
efficient. And you knew it. It wasn’t just something where you felt threatened or
in danger, mainly everywhere on campus their office was a Safe Zone, it was even
just a place to talk. I find that to be more effective…Make it better, grow it.
People don’t know it’s actually there. They have a little sticker outside their door.
When I was at USC it was huge and very noticeable. Professors, staff, and faculty
were proud to be a part of it.
Lupe articulates great goals for CSUB. They state walking down a hallway, all faculty displaying
the sticker. They mentioned how faculty and staff had pride in being a safe place. Many student
participants recognized the stickers, some even mentioning how relieving it is to see. Parker
voiced support for the program, but brought up an interesting point about faculty and the Safe
Zone:
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I’m really grateful to know that there are faculty and staff who understand the
immense value of ensuring students of a safe learning environment. I am grateful
for the training, but I also think that there’s been some trouble with getting
messages to stick. I’ve been in the classrooms of teachers I know have been
through Safe Zone training, but they might not acknowledge micro-aggressions
from class discussions which are homophobic, transphobic, or heteronormative.
It’s unnerving to even hear those same professors lecture in ways that the
hypothetical collective is something I’m exclusive from.
This experience might show steps as to where Safe Zone needs to go. Training on LGBTQ terms,
topics, and concerns may not be enough. It may need to evolve to incorporate classroom
navigation and management. CSUB’s Safe Zone has room to grow and has laid a foundation of
support for students. In interviewing students, it is clear more needs to be done to support
students, promote visibility and inclusion, and show a presence on campus.
Summary
In reviewing these interviews one significant theme emerged from the interview data.
Students reported many different feelings, insights, and experiences, but most tied back to one
core idea. Parker discussed her experiences with being by herself when she came here,
experiencing hurt related to her identity, and how the whole experience can be overwhelming.
Taylor recounted not knowing about an LGBTQ community on campus, Chris discussed not
feeling comfortable with who they are and not knowing who to talk to, Quinn did not know what
resources were available, and Jaime experienced an abusive relationship and did not know how
to get help. These students had a common trend. Through their experiences, they described being
an outlier, isolated, and alone.
This is perpetuated further because there is no visibility on campus. Students in this study
wanted more. Emery wanted more openness in the classroom, Lupe wanted more education,
Harper thought counseling services needed to better market themselves, and Parker wanted
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health services to provide more LGBTQ support. These experiences and feelings of being alone,
not knowing where to go, who to talk to, and what they can do all negatively impact the students.
This invisible feeling is increased when a student specifies their preferred name, yet the
professor does not adhere to their request, like Terry experienced. That invalidates the student,
that person, that human. During the interview, this student was so quiet, almost seeming defeated
in the way they spoke. When pressed further about asserting their preferred name, Terry said
they had told the professor once and shouldn’t have to continually remind them. How are we as a
campus to promote inclusivity and support students when some cannot recognize their preferred
name?
There is some change on campus. Campus housing now is incorporating gender identity
into housing assignments. There was a pilot project for a gender-neutral living space. The project
went well, and although a test, it is a step in the right direction. This is important in each
student’s experience. In having housing that recognizes gender identity in their assignment
process, students are being seen for who they are. This is a start in making those students that
feel invisible, become visible through validation from their campus.
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Chapter 5- Conclusions, Recommendations, Future Research
Conclusion
Meeting the needs of students is an ever-evolving task of college campuses. Students in
this study primarily reported a lack of visibility of the LGBTQ resources on campus, student
population, and student support from campus. Students had varying ideas of how to promote
visibility. This included posters, events, emails, social media, clubs, and classroom inclusion.
Studies have shown LGBTQ youth that attended high school that had a Gay-Straight Alliance
(GSA) were less likely to miss school due to fears of physical safety versus those students who
did not have a GSA (Walls et al., 2010). Building on this idea, by having LGBTQ student
resources, the CSUB campus environment could have greater rates of acceptance and
understanding for LGBTQ students by their gender conforming and heterosexual peers.
According to a study by GLSEN (2007), schools with a GSA may be seen as somewhere
LGBTQ youth are more supported and feel they belong. It is the mission of all universities to
make every effort for students to feel safe and have a sense of belonging. In promoting more
resources and support on campus for LGBTQ students, students would feel more welcomed.
Students also get the added benefit of forming relationships and connections with other
individuals in the LGBTQ student community through events, clubs, and social groups.
CSUB has started the conversation for LGBTQ campus inclusion by providing the Safe Zone
training. The Safe Zone is mandated, but an optional program brought to campus by a staff
member. It is this program that opened the door to education, support, and greater resources at
CSUB. This program can facilitate more growth on campus. The Provost has furthered growth at
CSUB by establishing the LGBTQ+ PRIDE staff and faculty affinity group. This group was
created through the Provost’s office and empowers staff and faculty to mold the group’s mission
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to what needs those individuals feel best serve the group and campus. This group provides a
support system within faculty and staff, but hopes to create greater presence and visibility for
both colleagues and students. Creating visibility helps students feel more secure and safe.
Recommendations
The task of CSUB is to reverse students’ feelings of isolation, loneliness, and invisibility.
There are many options for CSUB to promote more inclusion, education, and visibility. In an
effort to erase this feeling of being invisible, CSUB needs to start with faculty and staff. By
(National Center for Transgender Equality, 2015) having supportive faculty and staff, students
will feel more comfortable, more willing to explore who they are. Faculty need to respect and
honor a student’s preferred name. This is fundamental in recognizing who they are and how they
identify. Furthering this, CSUB needs to evaluate their preferred name practices for student
records. Other California State Universities have more readily used preferred name practices and
policies. Control of this preference in the software is typically headed by the registrar and can be
incorporated into the system by their authority. If a student is not referred to by their preferred
name, they will not feel that their university respects them.
Building on the foundation of Safe Zone, CSUB faculty and staff need to be educated on
LGBTQ topics, issues, and resources. While many may not agree, there is a LGBTQ student
population at CSUB that needs support, based on the interview data. This education piece can be
tied into the Safe Zone as it continues educational lectures or forums, but may also be
incorporated in other ways.
Many campuses across the United States offer supportive services for the LGBTQ
student population. Within the California State University system, many campuses have LGBTQ
coordinator positions or Multicultural and Diversity coordinators. These individuals are
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dedicated to working with diverse populations specifically. These individuals can facilitate
trainings, lectures and support for faculty and staff, as well as being a resource for students.
Many of those campuses also offer the LBGTQ specific center or space. CSUB currently has a
multicultural and gender equity center, but it does not supply any resources for the student
population. There is currently a space for diversity club offices. There is a lack of funding to
properly supply the center to meet the needs of campus. This effort was to provide valuable
resources to the student population, but instead of a resource center it is club office space.
Creating and establishing a LGBTQ student resource center is a multi-layered task. It would
require numerous areas on campus to work together in supporting LGBTQ students. The campus
would need to partner with the local community as well as the CSU system in creating an
effective center. CSUB will need to investigate adding student fees, like other campuses have
done, to provide funding from the ASI. CSUB administration, staff, and faculty should always
provide services in the best interest of the students. The LGBTQ student resource center would
meet the needs of the LGBTQ students. It would provide educational materials, a safe haven,
support, and a sense of community. It is important to find successful ways to promote LGBTQ
campus community inclusion. It is vital to student success to promote diversity through
education and resources. In providing support services and resources, there can be reduced rates
of mental health problems, over all greater student well-being, general student, staff, and faculty
education, decreased discrimination, and increased LGBTQ student success. CSUB will also
benefit from this with greater academic achievement, diverse campus inclusivity, and better
campus understanding.
In creating a community, the LGBTQ student resource center would create a safe space
for students. Some LGBTQ students may feel unwelcome in different student common areas.
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This center would provide a LGBTQ common area for students to relax, study, work together,
and network. By establishing a positive connection to campus, this center could help increase
retention rates for LGBTQ students, increase graduation rates, and even enrollment rates. One
study showed students who have a GSA and supportive faculty had higher GPAs and felt they
belonged to their school, as compared to similar students at schools where no GSA was present
(Kosciw & Diaz, 2006).
Finally, the center would offer education for students. In developing their sexual minority
identity, students need to be informed. This can include information on the sexuality spectrum,
connections to helpful resources, peer connections, and support networks to name a few.
Students will also require sex education. This education can be within formal and informal
networks, including school and local physicians, specialist, speakers, faculty, and staff. Some
campuses offer peer to peer education, which allows students to hear first-hand examples and
experiences. Here at CSUB this could be incorporated into the freshmen seminar class. The
center would look to offer support, refer to counseling, and educate on prevention and protection.
The LGBTQ student resource center would look to provide a wide range of services to CSUB
students.
Limitations and Future Research
While this study made a significant attempt towards understanding the LGBTQ
community at CSUB, it was very limited. I would like to explore greater diversity among sexual
orientation and gender identity in the future. It would also be beneficial to have a larger
participant pool and spread across class level, race and age. I would also like to explore
differences between students of various ethnic backgrounds and religions.
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Furthermore, data were only collected from CSUB students, so I would like to explore
how comparable universities’ LGBTQ students and allies feel about campus resources. It would
be valuable to investigate multiple universities with varying levels of LGBTQ offered resources
and how students experiences compare and contrast. It would also be helpful to do a longitudinal
study comparing experiences of freshmen at the end of their first year to their experiences at the
end of their senior year. This would allow me to understand how their exploration of campus,
experiences, and resources evolved throughout their student career.
To best serve the LGBTQ student community, continued qualitative studies should be
completed to explore in detail what resources are needed for CSUB students through their
experiences and commentary. It is important to find successful ways to promote LGBTQ campus
community inclusion. It is vital to student success to promote diversity through education and
resources. In not promoting these resources in this campus community, we are contributing to
students feeling invisible. In providing support services and resources, there can be reduced rates
of mental health problems, over all greater student well-being, general student, staff, and faculty
education, decreased discrimination, and increased LGBTQ student success. CSUB will also
benefit from this with greater academic achievement, diverse campus inclusivity, and better
campus understanding. Campuses should provide a safe, nurturing, and supportive environment.
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Appendix III
Demographic Questions:
1. How do you describe your Gender Identity?
2. What sex were you assigned at birth, such as on an original birth certificate?
3. What do you consider your sexual orientation to be?
4. What is your current class level/role on campus?
5. What is your age?
6. Ethnicity origin (or Race):
7. What is your religious preference?
Interview Questions:
1. Tell me about your experience at CSUB so far?
2. What obstacles have you encountered at CSUB (identifying as LGBTQ)?
3. Could you give an experience when you or another student needed resources/support on
campus?
4. To what extent has CSUB met your expectations of available LGBTQ resources?
5. How do you feel CSUB could do better at providing student resources?
6. What positive experiences have you had at CSUB (in relations to being LGBTQ)?
7. What, if any, negative experiences have you experienced at CSUB (as an LGBTQ
student)?
8. What resources should be offered for LGBTQ students?
9. What could be done in the future?
10. Have you heard of the Safe Zone project? Explain.
11. Would you recommend an LGBTQ+ individual to attend CSUB?

