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THESIS ABSTRACT
The purpose of this study was to examine one peer mediation program in a
Southern California school district and solicit the peer mediators' perspective of the
quality of the training program. The study surveyed 22 of the 24

7th

and

gth

grade

peer mediators at one urban middle school. Using five open-ended questions, the
survey asked respondents to reflect on the quality of their training for the peer
mediation program, conflict managers. The survey also asked what the peer
mediators get out of facilitating group meetings and helping their peers. Data was
analyzed to determine mediators' perceived benefits of their training and program
their ideas on what could be improved, whether the program taught them the
facilitating tools they needed to resolve a conflict between their peers. Through this
study, it was discovered that a) many students enjoyed helping their peers with their
conflicts and b) training was perceived as sufficient in preparing students for
facilitating peers conflict resolution through the conflict management program.

Key Words: Peer mediation, conflict management, resolution, and bullying
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Chapter One
Introduction
The demand for formal peer mediation programs in schools across the nation
seems to be rising. As more studies report data on how peer mediation programs
reduce bullying and violence in schools, the benefit to elementary, middle and high
schools of putting in place formal peer mediation programs to help students to resolve
their own conflicts becomes evident.

Context of the Study
This study was designed to examine the effectiveness of one middle school's
peer conflict management program. This program was created in response to an
identified need to try and reduce the physical and verbal fights that occurred on
school grounds at this southern California school. A number of years prior to this
study, the school's guidance counselor proposed to the faculty the concept of
establishing a program that would train students in their middle school on how
mediate students' own settling of physical or verbal quarrels. At the time, many
students in the school examined in this study were affected by bullying. Either they
were being bullied or bullied themselves. By developing a program to help students
resolve conflicts other than engaging in e verbal or physical aggression, children are
afforded the opportunity to be academically and emotionally safe while in school.
There are several conflict intervention programs developed and implemented
across the United Stated and worldwide. Such programs include the following: Peace
Builder, ProjectPEACE, Conflict Managers, and Olweus. All of these programs were
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created to reduce emotional, physical and mental bullying on school grounds. The
programs are used to teach students how to resolve their own conflicts. In the words
of Shelly Spencer, the current coordinator ofthe middle school program examined in
this study, the hope is that the students will take what life skills they learn with them
into their lives outside of the school and into their personal lives.
Of studies that have been conducted to evaluate peer mediation programs, few
have asked the students involved in the conflict interventions what they found
successful and what they would change. In order to understand what the student
Conflict Managers in the target middle school view as positives and negatives of the
program, the researcher designed a survey to solicit from the 24 students who have
been working with the mediation program from one to two years their perceptions of
the effectiveness of the program.
Purpose of the Study
The overarching research question was: What are students' perspectives on
the quality and impact of the Conflict Management Program? Conflict Management
is the intervention program the southern California middle school involved in this
study created to decrease bullying through students learning to mediate conflicts
between students before a physical altercations happened. Prior to the program, many
students tended to resort to fist fighting, spreading of rumors, and name calling
instead of discussing what was bothering them or walking away from an argument.
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Definition ofTerms
Conflict managers- Seventh and eighth grade students in a Southern
California school are elected and trained to help their peers with solving conflicts.

Conflict management program - A program created in a school in Southern
California to help prevent physical, verbal and emotional bullying.

CSPV- The Center for the Study and Prevention of Violence.
Emotional bullying - Lowering others self-esteem by taunting or spreading
rumors.

LST- Life Skills Training is a program created to duplicate real life situations
students might be put in.

NICHD- National Institute of Children Health and Human Development on
the U.S. Contribution to the World Health Organization's Health Behavior in SchoolAged Children

Peer mediation - Programs that are developed around the world to help
prevent violence with children and young adults.

Physical bullying- Making physical contact with another person with force
such as hitting, punching, kicking, biting at any time.

Verbal bullying - Calling others names to them to make them feel bad about
themselves.
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Chapter 2
Review of the Literature
What is Bullying?
According to the About Bullying (2005) brochure, anyone can become a bully
when verbally or physically attacked by another person. About Bullying describes
how bullying can happen almost anywhere.
Bullying happens more frequently at schools and playgrounds, because there
are fewer adults present than other school locations and because there can be pressure
from their peers for children to bully in order to fit in with a specific group. Even
though many cases of bullying and interventions are recorded as taking place on
school grounds, it can also happen in other places and other ways. A recent type of
taunting is "cyberspace" bullying, where children spread rumors or gossip about
others over the internet. Bulling can even occur in the house where a student lives. If
there is taunting in the house by another sibling or parent, some children become
angry and pick on others who seem weak and vulnerable. By bullying the weak and
vulnerable, the attacker feels empowered.
Many feelings arise when a student is being bullied (About Bullying, 2005).
Fear is one such feeling. Bullied children may become scared to walk alone, eat
alone, come in contact with the person who is bullying, and scared to leave their
house to come to school. Shame and hopelessness also are common feelings one has
when they think they cannot do anything about being bullied. Loss off interests in
hobbies and activities is another effect of being bullied. Many students want to avoid
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public places so they do not meet up with their bully. Sometimes violence is the
reaction of the bullied person, when that person believes they need to protect
themselves with weapons or physical violence.
"Although bullying was once dismissed as an ordinary part of growing up, we
now know that it is an insidious antisocial behavior that traumatizes millions of
students each year and undermines the fabric of school life for millions more"
(Feinberg, 2003). Hillsberg and Spak (2006) classify bullying into three separate
types: physical, verbal, and relational. They also note that the phenomenon of hulling
is a sort of rite ofpassage for students transitioning from middle school to high
school. According to Kaiser and Rasmincki (2003), a primary motivation for bully is
the need to gain control and power over someone, particularly someone who appears
physically, psychologically, or mentally weaker. Kaiser and Rasmincki add a fourth
type ofbulling to the three identified by Hillsberg and Spak; namely, reactive
bullying. They differentiate the four types ofbulling as follows:
Physical bullies often hit, kick, or shove others. Verbal bullies use
words to harm others through name-calling, insulting, making racist
comments, or harsh teasing. Relational bullies often focus on
excluding one person from their peer group and usually do so
through verbal threats and spreading rumors. Finally, reactive
bullies are individuals who are often both bully and victim.
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Kaiser and Rasminsky's (2003) also report that bullies are more likely to
become delinquents and abuse drugs and alcohol when they are adolescents. Bullies
also have a greater risk of becoming violent when they are older.
Handling bullying requires self-control and the ability to remaining calm
(About Bullying, 2005). By staying calm or making the situation humorous, the bully
feels less threatened and is less likely to become violent. In contrast, when bullies are
embarrassed, especially in front of others, they are more likely to start physical
altercations. "Trash talking" can also escalate a situation.
Students being bullied should seek help as soon as possible. By seeking help,
they are able to talk about their feelings and how being bullied is affecting their lives.
Bullied students have tension and need to relieve this tension. Exercise, for example,
is one way to reduce stress and make students feel better about their self-esteem.
Building on strengths and setting goals are other ways to get students minds off of
their troubles and feel good because they are doing things they enjoy.
The Nature of Conflict and Conflict Resolution
Conflicts happen everywhere and are a part of life. There are several causes
that create conflicts. Some of the causes are: jealousy, hulling, arguments or
disagreements with family and friends, turmoil in a relationship, financial issues, and
discrimination. What people have to understand is that although conflicts due occur,
they can be resolved peacefully. In order for an argument to arise there has to be at
least two people involved who have strong different opinions (Resolving Conflicts Finding Satisfying Solutions, 2005).
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Resolving Conflicts - Finding SatisfYing Solutions (2005) is a brochure that

the school that is the focus of this study uses as an intervention for students who are
in conflict situations. The brochure explains how disagreements occur, how problems
can be resolved peacefully, how to communicate with others, and how to solve
resolve a situation without violence. If students do not want to use the schools
Conflict Managers to resolve conflicts, the brochure provides information on how to
resolve the dispute peacefully.
Resolving an argument is easily done if the involved arguing parties know
how to calm down and know to talk or walk away instead of fighting (Resolving
Conflicts - Finding Satisfying Solutions, 2005). As the Resolving Conflicts - Finding
SatisfYing Solutions (2005) brochure emphasizes, by having time to cool down the

people can clear their minds and focus on what made them upset in the first place.
When discussing a situation it is important to express what is on ones mind. If
nobody involved in the disagreement talks about why they are upset, it is very hard
for the conflict to be resolved. If somebody is provoked by a dispute it is important to
weigh the options at hand. Thinking before reacting offers people in an argument an
opportunity to realize what the consequences could be if they resort to physical,
emotional, or mental bullying.
Communication is very important when there is a conflict. By listening to the
concerns and asking questions once everything has been expressed is an easier way to
understand where everybody in the argument is coming from. Restating what each
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person in the conflict said is a way to clarify if what was said was correct or not.
Also stating opinions is a way of being assertive not antagonistic.
By working together towards a solution, the conflict is more likely to be
resolved without violence. When discussing a dispute, there should be a mediator
who is a third party involved in steering the discussion towards a peaceful ending. By
having a mediator who is not directly involved in the incident and who is not taking
sides, the negotiations can happen without disputes. If there is not a mediator the
people in a conflict can use other options, such as talking with friends, family,
counselors or social workers.
International Programs on Bullying and Peer Mediations
One country that is systematically teaching students how to resolve conflicts
peacefully is Australia. In Australia, there is an anti-bullying programs started in the
school systems (Espelage & Asidao, 2001). No other country requires schools to have
anti-bullying programs. However, Australia's positive outcome may encouage others
to follow.
In Norway in 1982, three boys committed suicide due to being bullied by their
peers. After the horrible event, there was an immediate national campaign against
bullying, which led to a systematic school-based program that now is implemented in
England, Germany, Norway and the United States. Psychologist, Dan Olweus,
created the anti-bullying intervention program after the boys' suicides (Starr, 2005).
Within two years of implementing the program with 2,500 students, bullying dropped
by more than 50 percent.
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Starr (2005) describes how the Norway program restructures the learning
environment to create a social climate characterized by supportive adult involvement,
positive adult role models, firm limits, and consistent, non-corporal sanctions for
bullying behaviors. In order to help the school staff implement the systematic schoolbased bullying intervention program, they are taken through several tasks that make
the staff more aware of the existing bullying issues at their school. For instance, staff
takes a bullying survey, to heighten their awareness of how severe bullying is in their
school. A conference is held at the beginning of the school year to educate the staff
on bullying. Increased supervision is provided during student free time when
bullying is most likely to occurs. Meetings on bullying are held throughout the school
year for the staff and parents. Bullying is a PTO meeting topic. Meanwhile, in the
classroom, teachers set norms against bullying and firm consequences for bullying.
Finally, the program is regularly evaluated in terms of changes in frequency of
bullying behavior.
To have the program succeed, Olweus recommends a school make bullying
intervention a top priority for all of the students, not just the students being bullied or
the bullies themselves. Schools should have the intervention program in place
permanently, and always use positive strategies to solve the problems (Starr, 2005).
United States Intervention Programs on Bullying and Peer Mediation
There is increasing public criticism of U.S. schools' handling of bullying due
to it likely being a contributing factor to the 1999 Columbine and 200 1 shootings
Santana, CA school shootings (Ericson, 2001 ). It does appear that hulling is on the
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rise. A nationwide study conducted by the National Institute of Children's Health and
Human Development (NICHD) surveyed 15,686 public and private school children
from grades 6 throughlO. An astonishing 23 percent of students said that they had
been bullied over the last three months; 20 percent admit to bullying others over the
previous three months (Ericson, 2001 ). The study also found that the students who
bully and who are bullied experience more loneliness, social problems, lack of selfesteem, problems with alcohol and drugs, and fear of coming to school (Ericson,
2001).
Individual school efforts. Given the bullying problem, individual schools and
school districts have taken action. For example, the school that is the focus of this
study decided in the early 1990s to do something about their bullying problem and
created the Conflict Management Program described in this study. Hillsberg and Spak
(2006) describe one school in Illinois that uses young adult literature and an
interdisciplinary approach to anti-bullying.
The Peace Builders program. One successful bullying intervention program is
Peace Builders. Peace Builders was developed seven years ago by Dennis Embry and
now is employed in over 400 elementary schools nationwide (Miller, & Sheff-Cahan,
1999). The program is a ceremony-based award system that teachers peaceful ways
to resolve situations that deal with bullying and conflicts. It acknowledges students
who stop their bullying ways. According to Mattison, an elementary school teacher,
in one of the Peace Builders schools, noticing and honoring what the students do right
seems to work better than pointing out what they do wrong. According to the
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Violence Injury Prevention Coalition that helps train volunteers in the program
elements, over a 3-year period misdemeanors committed by youth reduced 50%;
felonies fell 29% (Miller et al., 1999).
The ProjectPEACE program. ProjectPEACE is another program developed by
the Pennsylvania Bar Association that is used by Pennsylvania school districts to
educate administrators, educators, parents and attorneys with peaceful resolutions to
conflicts in the schools. Annually, there is a ProjectPEACE conference with schools
representing each ofthe Bar Association's 13 geographical division (Horbal, n.d.) .
Throughout the three-day conference, attendees are given everything to implement
peer mediations in their schools.
The elements ofProjectPEACE are elements that are common to may peer
mediation programs (Horbal, n.d. ). Before becoming peer mediators students
understand that they will be trained in the areas of active listening, restating ideas,
recognizing emotions, and remaining calm during uncomfortable situations. Trained
staff chooses Peer Mediators who are hard working, take the program seriously and
keep everything they see and hear confidential. The mediators go through an ongoing
training program to hone their skills and learn how to deal with situations they might
face while mediating.
When mediation is needed, two mediators have a script that they use to move
those in conflict through the steps of positive reconciliation. At the beginning of the
meeting the mediators explain who they are and why they are there. There are also
rules that everybody has to follow such as: one person talks at a time and no negative
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feedback only constructive criticism. Next, the students who are in a dispute express
their feelings about the situation one at a time. Afterwards, the group will brainstorm
on the problem and once everybody is in agreement, the mediators will come up with
a solution by asking the question "What can you do now to help solve the problem? If
there is a problem that the Peer Mediators cannot handle, an adult can intervene
(Horbal, n.d. ).
The Chautauqua, New York district program. School districts in Chautauqua

County, New York have implemented a mediation program that has been carefully
studied by the Jamestown Area Labor-Management Committee (Letersky, n.d.). The
program trains staff on facilitating group meetings when students are in a dispute.
The employees are also educated on how to ask questions that allows for the students
to express their feelings and take responsibility for their actions without directing
their anger towards someone else. In order to get the staff excited about the program,
Jamestown Community College gives every person who takes and passes the training
course a certificate of completion. According to the Jamestown Area LaborManagement Committee, since Chautauqua County Districts have implemented their
Peer Mediation Program there have been:
•

Reduced suspensions, detentions, and expulsions.

•

Improved communications between and among students, teachers.
administrators, and parents.

•

Improved the school climate.

•

A reduction of violence, vandalism, and chronic school absenteeism.
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•

Provided students with a direct forum for resolving conflicts that does not
require the attention of administrators.

•

Resolved conflicts permanently by addressing their underlying causes, much
unlike traditional disciplinary actions.

•

Allowed teachers to spend more time doing what they are supposed to be
doing - teaching.
What the students learn and retain in the Mediation Program is taken with them

into the work world. It is a part of every schools responsibility to prepare the
students for the "real world" and dealing with conflicts is something all the
children will have to cope with appropriately at some time. Ralph Letersky, the
peer mediation coordinator, stated "We have taken a very proactive approach to
our mission of fostering a climate of positive labor and industrial relations.
Learning they have avenues other than violence, bullying, and the old 'I win - you
lose' means of settling disputes at their disposal- gaining confidence in their
abilities to assist peers in resolving differences- when they enter tomorrow's
workplace, these kids will be fully equipped with the ability to resolve conflict on
their own, thereby keeping the system free from static and more conducive to
producing a quality product, whatever form that may take (Letersky, n.d.)."
In the early 1990's Thomas Johnson spent five years in jail due to selling
drugs. After he did his time, he wanted to start his life over with a positive note.
He got himself a job at an office to pay his bills. One day a woman from his
church asked if he wanted to perform as a clown for her daughter's birthday party
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(One serious clown: Tommy the clown, 2007). He took the job because he has an
upbeat. At the parties, he encouraged the kids to dance with him and to be
involved in the entertainment. Thomas "Tommy the Clown" Johnson turned a
birthday clown into an occurrence due to his "Clowning" or "Krumping"
(Johnson, n.d.).
"Clowning" or "Krumping" is a type of freestyle dancing. According to
Johnson, "Krumping is like fighting on the dance floor without harming or
touching anyone (One serious clown: Tommy the clown, 2007)." Although
"Krumping" known as dance floor fighting; the people who do the freestyle
dancing use it as a way to express themselves without having anything become
physical.
"Tommy realized that he could give the youth a unique opportunity to get
into dancing instead of drugs or gangs by creating a dance crew called the Hip Hop
Clowns that he would hire to perform with him at parties. Tommy's rules were
simple: No gangs, No drugs, do well in school and be a role model by living a
positive lifestyle at all times" (Johnson, n.d.).
As word spread on "Krumping" more and more young adults wanted to
become a Hip Hop Clown. Johnson encouraged the youths to create their own
dance crews. By 2002 there were over sixty groups who were all professing to be
the best dancers. In order to keep "Krumping" positive with no violence, Johnson
decided to create the Battle Zone. The Battle Zone is a weekly dance battles
where all Hip Hop Clown dance crew members come together and have a dance
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off. The public comes to the dance offs and judge on the best dancers. Battle
Zone has become so popular that on December 2005 his Battle Zone held over 250
dancers (Johnson, n.d.).
According to the article Lessons Learned from the Blueprints for Violence
Prevention Replication of the Life Skills Training Program in the Blueprint News
(2003); although intervention programs have been successful over the last ten
years, it is difficult for intervention programs to execute the situations people
would face in their every day lives outside the controlled environment intervention
programs provide. A program called Life Skills Training was created and a study
was conducted by the Center for the Study and Prevention of Violence (CSPV).
Within the study 292 schools were involved with roughly 130,000 students.
The Blueprint personnel created a program called Life Skills Training or
LST. Within the program there are three goals to achieve to make LST successful
outside the program. "The primary goal of the process evaluation was aimed at a)
ensuring that schools taught LST in its entirely and with a high level of fidelity to
the core components ofthe program: b) identifying the problems encountered
during replication: c) working with schools to implement solutions to these
problems" (Lessons learned from the blueprints for violence prevention replication
of the life skills training program, 2003).
The study conducted with the 292 schools identified a key factor to
unsuccessful LST. The enthusiasm and interest in key contributor was lacking.
Therefore, the students being taught were not excited about learning LST. There
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was also another factor that contributed to three schools not completing the study,
and that was the involvement of principals and administrators. Due to the support
the Center for the Study and Prevention of Violence, principal and administration
roles are less involved. However, every school site needs somebody to overview
the program no matter how involved they are. The biggest difficulty the study had
was trying to get teachers and administrators to take time out of their core
teachings to teach LST.
Although every study has participants that do not follow the study's format,
many of the sites did successfully implement LST. The sites had support from the
administrators, the schools followed the content of the program and teachers were
able to successfully integrate LST into subjects that were already being taught in
the core curriculum. "Successful teachers utilized more interactive techniques,
such as role playing, demonstration, and behavior rehearsal, which were more
conductive to implementation successful that strictly lecturing, in part, lecturing
was associated with student boredom, worse student behavior, and less student
participation in lessons" (Lessons learned from the blueprints for violence
prevention replication of the life skills training program, 2003).
After the 2 year study, the program implementation scores were 81-86%,
which indicated that the majority of the teachers dispensed a large amount of the
LST program according to its goals.
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Chapter Three
Methodology
The purpose of the study was to collect data from student Conflict Managers
regarding their perspectives on the outcomes and quality of a middle school Conflict
Management Program which had been operating in the school for 14 years.
According to the school's guidance counselor, there has never been a study formally
done on the program. Since the program has been around for so many years, the
researcher chose to ask the students who are involved in counseling the disputes how
successful the program was at the current time.
The Conflict Management Program: History and Description
In 1991, Ginger Hawkins was hired as the Guidance Counselor at the
southern California middle school examined in this study. Two years later, in 1993,
she went to the principal and asked if she could start a peer mediation program, since
the school did not implement a program yet. At the time, she was allowed to attend
the San Diego Youth and Community Services to be trained on Conflict
Management. It did not cost the school anything to start the program, other than a
small fee for T -shirts for the student mediators and photocopying costs for mediation
forms and worksheets.
The first year Hawkins implemented the program, the discipline referrals (to
the principal, guidance, vice principal) decreased by roughly 50 percent. For the next
few years there additional decreases in measured discipline referrals.
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Students who apply for the first time to be a part of the program first get
permission in the form of a signed parent consent form. Next, they complete a survey
on why they want to be a Conflict Manager and a personal self evaluation that asks
questions regarding their friendliness, trustworthiness, good judgment, politeness,
reliability and so on. In addition, each applicant must get 30 student signatures
indicating they believe the student would make a good Conflict Manager. Further,
they must get two teachers to sign off on their leadership quality (i.e., school effort,
citizenship, positive attitude, helper skills) and describe in writing why they believe
that particular student would make a good Conflict Manager. Once the application is
completed, they are required to turn it over to the Guidance Office by a specific date.
Each applicant is interviewed by two guidance counselors, three 8th grade students
and the president of the Conflict Managers student group. Each interviewer asks the
interviewee one question. After the interview, the six representatives vote the
applicant in or out of the program.
Returning Conflict Managers write an essay about why they want to continue
being a Conflict Manager again, complete the same self evaluation as initial
applicant, request recommendations again from two teachers, and again are
interviewed, this time by a team comprised of guidance counselors, former Conflict
Managers who have graduated from middle school, and to high school and the student
president of the Conflict Managers.
Of 300 students who apply each year, a maximum of 25 are selected and
begin training. Over the summer, new mediators participate a 3-day overnight camp
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to develop their listening and leadership skills. The learn how to use "I" messages,
read body language and emotions. They also learn what stereotypes are and how to
deal with stereotyping. The camp is funded through a combination of school
fundraisers and funds associated with the School Improvement Plan, Safe School
Program, and the Parent/Teacher Students' Association. The camp costs $90 per
student and includes 6 meals, housing and use of the camp facility. Once there, the
students are in the classroom for 6.5 hours per day with breakfast, lunch and dinner
breaks and a 90-minute play break. When the school year starts the Conflict
Managers are required to attend three meetings a month to refresh their skills, discuss
teen issues and receive ongoing training. They also are required to pair up and go
into classrooms to teach their peers about different topics such as bullying, peer
pressure, stereotypes, racism, and tolerance.
Within the Conflict Management Program there are eight positions for which
students can be elected: president, vice president, fundraiser, treasure, secretary,
public relations person, presentation coordinator, and "new student" coordinator. The
president is voted in by the Conflict Managers. The duties of the president include
overseeing all aspects of the program. meeting with officers to assist with their needs.
overseeing meetings, and pairing up Conflict Managers with disputants. The vice
president assists the president with presidential responsibilities, coordinates meetings,
and prepares and gives reports at monthly meetings. The fundraiser officer is
responsible for organizing and setting up all fundraisers. This job requires skills in
keeping deadlines and communicating regularly with the president fund raising plans.
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The treasure makes sure that the group has raised enough money for the summer Tshirts, and materials such as peer mediation videos. The secretary keeps meeting
minutes, gives reports. The public relations officer create posters, write
announcements for their monthly meetings, is responsible for all advertisements, and
takes photos of the Conflict Managers for the yearbook. The presentation coordinator
organizes all group videos and lessons and manages materials (e.g., photocopies
materials). They also coordinate with general education teacher times for mediators
to come into the classrooms to teach peers about conflict topics. The new student
coordinator communicates with new students to the school, creating "Welcome to
Shivela" (the name of the school) cards twice a month and sending them to new
students.

Subjects
The subjects of this study were the 24 ih and gth grade middle school students
who at the time of the study were the target school's Conflict Managers. Although the
middle school includes 6th grade, 61h graders are not yet eligible to participate as
Conflict Managers, as they are new to the school. The rationale for their exclusion is
that these students are adjusting to moving from a self-contained elementary
classroom to having at least four different teachers a day.

The Survey Instrument
The questions for the survey were created by the researcher so that the
Conflict Management Peer Counselors could express their opinions regarding the
quality of the Conflict Management Program. Table 1 shows the survey that was
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constructed by the researcher and completed by the students. The survey was short,
five questions in length and ask students to provide three responses to each of the five
open-ended questions.
Survey Administration
To collect data, the researcher administered survey to the students involved as
Conflict Management Peer Counselors in the school's Conflict Management
Program. The researcher gave the surveys in two ways. For two students, a guidance
counselor gave the student the survey individually to complete privately in a small
room in the front office during the student's conflict mediation duty time. For the
remainder of the students, the researcher went to their mediators' monthly lunch
meeting, handed out the survey, and asked students to take a few minutes to answer
the open ended questions. The researcher walked around the room for 20 minutes to
keep the students from sharing their answers and then collected the surveys.
Analysis ofSurvey Results
After the survey was completed by the student mediators, the researcher
examined and categorized student responses according to themes that emerged for
each of the five questions in the survey.
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Table 1. Conflict Management Counselor Survey
This short survey is for middle school students who are involved in the Conflict
Management Counselors. Please write information that best answers the questions.
All answers are confidential and will be used strictly for educational purposes.
Please return to: Ms. McCauley in room 103.
Gender: Male or Female
Current Grade: 61h

gth

How long have you been a part of the Conflict Management Program:
1 year
2 years
Please answer the following questions:
1) Why did you become a Conflict Management Counselor? Give three reasons.
1)
2)
3)
2) What was the most useful part of the training? Give three reasons.
1)
2)
3)
3) Ifl were in charge of the training, I would change. Give three reasons.
1)

2)
3)
4) What I do for the students in the Conflict Management Program helps them
by . .. (complete the sentence) Give three reasons.
1)

2)
3)

5) What I get out of being a Conflict Management Counselor is .. . Write three.
1)
2)
3)
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Chapter Four
Results

The Survey Questions
The purpose of the study was to evaluate the quality of the training and the
mediation effectiveness in the Peer Manager Program in a Southern California urban
middle school. Over the past thirteen years the middle school has used the Peer
Mediation Program to decrease bullying and violence in their school. Participating
students have had at least six months mediating in the school's program.
The researcher reviewed the responses to the five survey questions presented
in Table 1. The questions were:
1) Why did you become a Conflict Management Counselor?
2) What was the most useful part of the training?
3) Ifl were in charge of the training, I would change ... (complete the sentence).
4) What I do for the students in the Conflict Management Program helps them
by ... (complete the sentence).
5) What I get out of being a Conflict Management Counselor is ... (complete the
sentence).
The middle school students in the Conflict Manager Program who completed the
survey were asked to provide three responses to each of the five questions.
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Response Rate

Out of 24 Conflict Managers, 22 completed the survey. The two students who
did not participate in the survey were absent or did not attend the lunch meeting the
day the students filled out their surveys. Two of the students answered the survey in a
private room in the office where they could not be distracted by other students.
Because of time constraints, the researcher decided to complete the rest of the survey
administration with the students in a group setting. Thus, the other 20 students who
completed the survey did so during one of their mediation lunch meetings. The
researcher handed out the survey to the 20 students and walked around the room until
the students were finished. Although one student mentioned that the survey would
have been easier to complete if it had been in a multiple choice format, from the
researcher's observations it appeared as if all of the other students took their time
filling in their answers.
Why Students Become Conflict Management Counselors

Responses to the first question were similar for the majority of the
respondents; namely, most students stated they joined the program because they
wanted to help people. One student wrote, "I feel like I needed to be involved." A few
comments stood out because the research did not expected them from these middle
school students. One male

ih grade student wrote that he was motivated to be in the

program in order "to give me something to do." An

gth

grade female wrote she

wanted to be a mediator because she wanted to "learn and teach people the mistakes I
made so they don't make them."
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Students' Perceptions of the Most Useful Parts of Counselor Training
Among the 62 responses, eight related to their instruction on how to deliver
"I" messages learning how to actively listen. Others remarked that "learning to do
mediation" was the most valuable part of the training. One particular 8th grade male
expressed this as an obvious learning when he wrote, "learning the mediation
process ... duh, lol [laugh out loud] ... " The ih graders also appreciated having gth
grade role models in the program as evidenced by the comment, "Having older
Conflict Managers was helpful."
Three Conflict Managers misunderstood the question and wrote such
explanations as, "We needed to know what to do," and "It's the most important part
of being a conflict manager." The students did not ask the researcher to clarify the
question not did the researcher intervene to clarify the question. If either had occurred
these students might have been able to answer the survey question more directly.
What Students Would Change in the Counselor Training Program
According to the survey taken by 22 Conflict Managers, their suggestions
for improving the program fell into the following categories:
1.) more training time,
2.) better food,
3.) new videos,
4.) longer sessions,
5.) change in the group size,
6.) new and more activities,
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7.) better location for the training,
8.) more time to interact with their peers, and
9.) having a washer and dryer at the summer camp site.
Out of 59 responses to the question, 19 were for longer activities and newer
videos. Some of the students wrote "NEW VIDEOS!" or simply "more activities."
There were positive comments as well. Several students said that they
would not change anything. Finally, there were a few comments that seemed to be
asking for longer breaks by stating "time to interact with your peers." The
Conflict Managers are teenagers who need fresh air and room to play, so they will
be able to sit in a training meeting for a few hours and retain what they learn.
How the Conflict Managers Helps Other Students
The fourth question on the survey asked how the Conflict Managers help other
students who are in a quarrel. There were 59 varied answers in 22 surveys. Many of
the responses mentioned how the Conflict Managers were satisfied assisting in
facilitating disputes with their peers. There seemed to be a sense of empathy when it
comes to helping others, as illustrated by student comments such as the following:
"Learn from their mistakes," "getting the problem out in the open," "I am one of the
schools role models," "giving them the skills to solve their own problems," resolves a
lot of misunderstandings," "they keep their friends."
What Conflict Management Counselors Get Out of Being Counselors
The final query on the questionnaire was designed to better understand why
the

ih and 8th graders waned to help their classmates with conflicts.

Of the 57
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responses, many related to self-esteem that comes with being in a leadership role.
Several 7th graders expressed that being a Conflict Managers gave them "confidence,"
"respect for others," and the ability to "learn how to solve problems."
Respondents liked seeing what they learned from the training can improve the lives of
others. Several recognized the importance of the program in terms of their future,
particularly with college admission. One 8th grade female student in her 2nd year
wrote, "It looks good when I apply to college." Another two

gth

graders also

mentioned that they could put being a Conflict Manager on their college application
in order to make it 'stand out' from other applications.
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Chapter Five
Discussion
Summary of Study
The purpose of this study was to examine one Peer Mediation program in a
southern California school district and solicit the Peer Mediators' perspective of the
quality of the training program. The study surveyed ih and 8th grade Peer Mediators
at one urban middle school. Using five open-ended questions, the survey asked
respondents to reflect on the quality of their training for the Peer Mediation Program,
Conflict Managers. The survey also asked what the Peer Mediators get out of
facilitating group meetings and helping their peers. The specific survey questions
were:
1) Why did you become a Conflict Management Counselor?
2) What was the most useful part of the training?
3) If I were in charge of the training, I would change ... (complete the sentence).
4) What I do for the students in the Conflict Management Program helps them
by ... (complete the sentence).
5) What I get out of being a Conflict Management Counselor is ... (complete the
sentence).
Of the 24 students involved in the conflict management program, 22
responded to the five survey questions. For the most part the answers were very
positive and the training helped the students become better peer mediators. There
were some things the students suggested changing in the program would change from
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the training such as newer videos, more breaks, and more interactive activities. There
are other things that helped the students to become better facilitators during their
camp such as: acting out being mediators and learning "I" messages. An analysis of
data was conducted to determine mediators' perceived benefits of their training and
program their ideas on what could be improved, whether the program taught them the
facilitating tools they needed to resolve a conflict between their peers. Through this
study, it was discovered that a) many students enjoyed helping their peers with their
conflicts and b) training was perceived as sufficient in preparing students for
facilitating peers conflict resolution through the Conflict Management Program.
Limitations of Study
One limitation of this study was that it was conducted at only one southern
California urban middle school. Thus the results have limited generalizability. A
second limitation was that 20 of the 22 student respondents completed the during
their short lunch time period mediation meeting. Thus, they had limited time to
complete the survey. They also were observed by the researcher as wanting to
socialize and rush through the questions in order to talk with their friends or finish
their homework.
A third limitation was that not all students were surveyed under the same
condition, as two students were surveyed individually in a private office. The two
students, who took their surveys independently, in a quiet room and with no time
restraint, were more likely to have completed the survey without influence of peers.
Implications for future Peer Mediation Training
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Suggestions for Future Research
Improvements in survey construction and administration. Future evaluations
of the program could be improved by changing the administration and form of the
survey. Since the survey was given in a group during lunch, students had limited time
to think about and genuinely respond to the questions with depth. They format of the
survey could be changed to allow for more space and creativity in students' responses
or to combine ways in which students are asked to respond. For example, one student
stated that the survey would have been easier to complete if it had been multiple
choice rather than open-ended. The researcher explained how multiple choices steer
the students towards an answer.
Expanding the survey participants. The current participants in the peer
mediation program are not the only people impacted by the program. The students
who are sent for or who seek peer mediation also have experiences and opinions as to
the benefit of the program and the student mediators' preparedness and skill at
mediating.
The long-term impact of being a peer mediator is also another important area
to research. It would be interesting to survey or interview high school students who
had been peer mediators as to the impact of the mediation on their school life and outof-school life during their high school years.
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