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ABSTRACT
Trauma occurs when someone feels intensely threatened by an event they are
involved in or witness. In the classroom, educators continue to misunderstand
behavior of traumatized students in the classroom. It’s often seen that these students
just don’t care to learn. In order for students who have experienced trauma to be
successful, educators, administrators, counselors, and support staff need to work
together to help the students be academically successful. This project will focus on
showcasing a handbook that will include trauma-informed practices to help educators
meet their students’ needs.
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CHAPTER I
INTRODUCTION
“Miss. Martinez, he’s calling me ugly!”
“Miss. Martinez can I blow my nose?”
“Miss. Martinez he cut in line!”
“Miss. Martinez how come she gets to play with her toy in class?”
“I won’t do it if he doesn’t have to do it!”
“Can I just beat him up already?”
“I’m just so sad.”
“I’m just so hungry”.
“This whole school stinks! I’m out of here!”
“Everyone in this class is stupid!”
“Ugh! Everyone is always saying things that aren’t true about me!”
“Hey everyone! I’m poor!”
Nearly all my elementary scholars come from low income households and
have experienced trauma in their lives. These are just some of the comments that
disrupt my classroom and other educators, who serve low income students, on a daily
basis. Some of these disruptions are not because the students are trying to be rude or
disruptive. Some of these comments may stem from students not being fed this
morning. Other comments are likely rooted in the reality that the student may be
experiencing a lot of stress in their home. Some students may need a little extra
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guidance in knowing how to problem solve, control their emotions, or be kind to
others.
All of the above comments highlight the central role of behavior and behavior
management in my classroom and all classrooms. As Masten and Coatsworth (1998)
pointed out, “prerequisites for excelling in the classroom include the ability to selfregulate attention, emotions, and behavior” (p.1). A lot students who have
experienced trauma in the home need support to help them be successful in class.
Providing such support requires particular knowledge to help such students thrive in
school.
Statement of the Problem
Many teachers today are struggling to figure out ways to help students who
have experienced trauma. Such reality are further complicated by the reality that
misconceptions about what constitutes trauma and its root causes persist among
educators (Portell, 2019). Some educators believe that trauma informed education is
about fixing kids and that they need to escalate a confrontation with a student to calm
them down; when this in fact is not the case (Portell, 2019). Some teachers believe
it’s not their job to be trauma-informed because they are not therapists (Portell, 2019).
Other teachers and educators continue to misunderstand behavior of traumatized
students in the classroom with these behaviors. The students have been interpreted by
school staff as apathy and disinterest in learning (Cox, Visker, & Hartman, 2011).
For these reasons and more, educators are in need of easily accessible trauma-based
knowledge to help them make sure all of their students’ needs are being met.
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Description of the Project
The intention of this project is to provide educators with a handbook that can
be used to learn more about students who have experienced trauma. Additionally, the
handbook includes reasons why it is important for teachers to become trauma
informed. It also includes numerous strategies for supporting students who have, or
are experiencing trauma, as a resource to implement strategies in their classroom to
lessen disruptions and improve student behavior.
Significance of the Project
The significance of this project is important for many educational
contributors. Students, teachers, and administrators will benefit from this project.
Educators and administrators will understand what it means to be trauma-informed;
as well as know what supports can be used to help students’ who have experienced
trauma in their lives. Students will benefit because they will learn how to cope with
their emotions, begin to feel a part of the class, and feel safe and happy in the positive
classroom environment. They will also benefit from this project because, the less
disruptions in the classroom, the more they will be able to learn.
Definition of terms:
Behavioral support. A type of intervention or support that is used to teach
behavioral expectations. This is used to help students establish a climate in which
appropriate behavior is the norm.
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Trauma. The National Child Traumatic Stress Network says trauma results
when a child/youth feels intensely threatened by an event they are involved in or
witness (The National Child Traumatic Stress Network, 2016).
Trauma informed practices. Constitute approaches to education which focus
“on regulating students’ emotions using science-based solutions rather than focusing
on students’ behavior” (Posnick-Goodwin, S., & Fong, 2020, para. 4).
Summary
This chapter discussed how many students in our society are experiencing
trauma in their daily lives, which negatively impacts their school experience. In order
to help students who have experienced trauma, educators need to be familiar with
using trauma-informed practices. The project will focus on showcasing a handbook
that will include trauma-informed practices for educators.
In the next chapter, I will present a review of the literature on the topic of
behavioral supports for the elementary classroom for students who have experienced
trauma. Chapter three will describe the project entitled Supports and Strategies for
the Trauma-Informed Teacher. Chapter four will describe how this handbook can be
used by educators who are trying to help support students who have experienced
trauma. The final chapter will offer additional recommendations for how to utilize the
handbook.

CHAPTER II
REVIEW OF THE LITERATURE
Classroom support is frequently used in the classroom to promote positive
behaviors and to focus on the positives, rather than the negative behaviors. This
literature review will first introduce the challenges to classroom support. Following
will be the supports and strategies that can be implemented to improve negative
behaviors. Lastly, I will present a section regarding teacher growth.
Challenges to Classroom Support
Educators experience many challenges when it comes to classroom support.
First, some articles were able to define disruption. Next, part of the research was done
on the deficit ideology and stereotypes many educators may have. Lastly, a few
articles described the trauma many children experience at home and what can be done
to help them cope.
Defining Disruption in the Classroom
Disruption can be defined in a variety of different ways depending on the
educator. Disruptive behavior will be defined as any type of behavior that prevents
successful academic performance (Lindmark et al. , 1996). Teachers are facing a
large number of disruptive behaviors daily. According to Wheeler and Anderson, “the
number of students who have been characterized having high rates of inattention,
hyperactivity, defiance, and noncompliance, has grown. These children tend to be a
management problem and often need academic assistance in learning to read and have
language delays” (Wheeler, N.S., & Anderson, A. G., 2020, p.3) All of this disruption
5
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in the classroom is likely hindering learning. Not only this, but such disruption may
also put students at risk of safety concerns, if behaviors escalate during the school
day.
The disruption that is caused in the classroom is not just damaging for the
teacher or peers. It is a damaging and destructive experience for the child himself or
herself to be in a position in which they have no control of. The peers are witnesses of
the behavior that is occurring. This is also something they cannot control and will
likely be emotionally affected in the following years. The teacher is affected by
having feeling powerless over the situation that is occurring. Powerless because the
teacher wants to protect all her students. The disruption is not just important in terms
of academics, but also in the way the emotional climate and classroom climate are
affected altogether.
Stereotypes and Deficit Ideology
Stereotypes and deficit ideologies are ideas that are sometimes used by some
educators. Sometimes people tend to have stereotypes, or make generalizations, about
people. Stereotypes start with a dominant group of people who use information they
know about a few people; then they take that information to generalize a whole group
of people (Gorski, 2012).
There are many stereotypes that some people have made and continue to
make. Some of the stereotypes include the following, poor people don’t value
education, poor people are lazy, poor people are substance abusers, and poor people
are linguistically deficient. While some of these may be true for some families,
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research has shown that low income families are more likely to limit their children
watching a lot of TV, and are more likely to encourage their children to read than
wealthier families (Gorski, 2012). Other parents are also busy working late night
shifts or do not have a car, and therefore; cannot be involved in their child’s education
in the same way as more privileged parents. Low income families do not have the
same opportunities that wealthier families have, which often leads these families to
work intense manual labor (Gorski, 2012). All of these stereotypes lead some teachers
to hold low expectations for some of their students. These stereotypes are very well
connected to the deficit ideology.
Deficit ideology is rooted in the belief that poverty is the natural result of the
individual shortcomings of the people who are experiencing it (Gorski, 2016). The
teachers who believe in the deficit ideology think that parents just do not care. For
example, they may believe that parents are not at parent teacher conferences because
they do not care about their child and by extension their child’s education. Deficit
ideology is a contributing factor in how some teachers perceive the ways students are
behaving. This often results in teachers having little to no patience for their students,
not providing a chance for the students to explain, and having a negative attitude;
rather than trying to understand the child. Although, some educators have a deficit
perspective, they all have the potential to grow and change with the help of
professional development.
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Trauma
Trauma is a type of challenge some students face. A lot of children come to
school already having experienced a traumatic event in their lives or are currently
experiencing one. The National Child Traumatic Stress Network has highlighted
some students who experience Child Traumatic Stress shape a student’s experiences
in the classroom (National Child Traumatic Stress Network, 2016). Some of the
traumatic events that children may experience include chronic poverty, domestic
abuse, neglect, car accidents, serious injuries, violent acts, abandonment, unexpected
death of a loved one, life threatening disasters, and acts of physical or sexual abuse
(National Child Traumatic Stress Network, 2016). When a student is put in any of
these situations, they need to be helped or the experience may affect their memory,
attention, behavior, and emotional and social life. The National Child Traumatic
Stress Network (2016) has advocated, “stress in an environment can change the
development of the brain and the nervous system. The brain may sometimes not
develop to its full potential; causing headaches, stomachaches, and more chronic
physical conditions and problems in adults” (para. 5) . All of this may affect the way
a student reacts to a situation in the classroom. Students’ who experience traumatic
events are prone to exist in “fight, flight, or freeze mode” most of the time (Craig,
2016, para. 22). Children who experience trauma may feel helplessness, fear, have
increased agitation, difficulty concentrating, easily distracted, often doesn’t listen,
hyperactive, restless, self-destructive behavior, feel alert or threatened, or feel guilt
or shame (National Child Traumatic Stress Network, 2016). A few treatments include
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promoting safety and building routines, teaching children stress management and
relaxation skills to help them cope, or seeking help for the child to allow counseling
services (National Child Traumatic Stress Network, 2016). Students who have
experienced trauma are more likely to disrupt the classroom when “they feel
threatened and become angry. They tend to have a compulsive need to reenact past
traumas” (Craig, 2016, para. 8). Since the child is on fight or flight mode, they will
most likely not listen to the instructor. Instead, they will continue by yelling. At this
point, they are not concerned about the learning time that is being taken away from
the rest of the class.
Teachers need to be aware of the variety of types of trauma that students may
experience. The National Child Traumatic Stress Network has outlined 12 types,
which range from bullying and community violence to terrorism and grief. Bullying
is when aggression and harassment occurs repeatedly, which prevents someone to
enjoy a safe, stress free, learning, and working environment. Community violence is
an intentional attempt to hurt one or many people. This is committed in public areas
by someone who is not related to the victim. Complex trauma is severe abuse or
neglect that occurs early in life, often with a caregiver. Disasters is an extreme
weather event that can lead to families losing their home or personal property,
economic hardship, loss of community, injury, or even death. Early childhood trauma
is any traumatic experience, such as physical or sexual abuse, a natural disaster,
accident, or war, that occurs when they are aged 0-6. Intimate partner violence is
when a person intentionally causes harm or threatens the risk of harm to any current
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or past partner or spouse. Medical trauma occurs as a response to a single or multiple
medical events that involve injury, serious illness, medical procedures, and invasive
or frightening treatment. Physical abuse is when a parent or caregiver commits an act
that physically injures a child or adolescent. Refugee trauma is trauma related to war
or persecution that could affect the mental and physical health long after the events
have occurred. Sexual abuse is the interaction between two children, or a child and an
adult, in which the child is used for the sexual stimulation of the perpetrator or an
observer. Terrorism and violence is when there is a of shooting, bombing, or other
types of attacks in which the impact varies on children and families. Traumatic grief
is when a child’s response, to a sudden, unexpected, or anticipated death of a loved
one, is severe or prolonged and interferes with his or her functioning.
Factors That Hinder Student Learning, Success, and Engagement
Research has shown that many factors can stand in the way of a child’s
success. First, I will discuss the home life factors that may hinder student learning and
success. Next, I will discuss what students need in order to be engaged.
Home Life Factors
There are variety of different factors that may be affecting a child’s learning
and success. One factor that affects student learning is when they are constantly
disrupting the classroom. There are many probable causes as to why students are
disrupting the classroom so often. A few of these causes include violence, television,
society, gangs, poor role models, racial tension, lack of social skills, lack of morals,
cultural mismatch (in school versus home), dysfunctional family, poverty, lack of
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academic success, and lack of hope (Lindmark et al. , 1996). Many children who
come to school showing disruptive behavior are being neglected emotionally
(Lindmark et al., 1996). In some cases, the parents may be absent from the child’s
life, not because they do not care for them, but because they need to provide for their
family’s well-being. Sometimes these students are then forced to care for younger
siblings. Other students are lacking the motivation to learn the formal way to speak if
the same is not expected from them at home (Angell, 2001). If parents do not show
their children that education matters, students may grow to think education is not
important. Other parents believe it is the sole responsibility of the teacher to teach
their children (Angell, 2001). Children are coming to school without having their
needs met; this promotes disruption in the classroom. The need for attention might be
shown by throwing a chair, punching a student, or yelling in the classroom. Other
students might simply have a hard time concentrating on learning because they had to
stay up all night taking care of their younger siblings, some don’t have much food at
home and are starving all the time, or others are fidgety because other events we may
not know about are occurring in their homes. Early childhood trauma affects the way
children are able to handle stressful situations. Behaviors that come with this include
low energy, lack of motivation, aggression, and defiance (Minahan, 2016). These are
just a few examples of some of the many root causes of disruptions, or negative
behaviors, students may be exhibiting in the classroom.
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Student Engagement
Engagement is a complex and crucial aspect of the classroom environment.
The self-system model of engagement is one way educators can make sense of
student engagement. This model, outlined by Skinner (2008), is used to explain the
interpersonal and psychological process by which engagement is promoted or
undermined in the classroom. The model outlines competence, autonomy, and
relatedness. Competence relates to the reality that people are born with the need to
experience themselves as being competent. Competence helps humans in their
engagement domain. Autonomy explains that people will be engaged in an experience
when they are completing a task that directly connects with their likes and
preferences. Relatedness explains that people are born with a desire to belong.
Feeling that you belong in school is connected to academic motivation and
adjustment; especially emotional engagement. Feeling bored, anxious, or frustrated is
a predictor in behavioral engagement. Students who receive more teacher support in
the beginning of the school year are more likely to show improvements in effort,
attention, and persistence in the classroom. Once a child loses interest in learning, it
will be hard for them to behave and participate in classroom tasks (Skinnner, 2008).
Informing ourselves on this topic can help us help students feel successful at
something they complete in the classroom, connect their learning to their everyday
lives, and create a positive connection with our students.
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Student Support and Their Outcomes
Research has shown many different ways students can be supported in order
to be successful in the classroom, especially students who have experienced trauma. I
will discuss possible supports and strategies that can be implemented to aid in student
success. Then, I will discuss the outcomes of the supports and strategies that can be
put in place to help your students and your classroom environment.
Support Types
In order for supports and strategies to help students be successful in the
classroom, all stakeholders need to be involved. Teachers are central to this because
they are the ones who will then work directly with their students on a daily basis.
Minahan (2019) argues, “when teachers are proactive and responsive to the needs of
students suffering from traumatic stress and make small changes in the classroom that
foster a feeling of safety, it makes a huge difference in their ability to learn” (p. 30).
"Our first job as teachers is to make sure that we learn our students, that we connect
with them on a real level, showing respect for their culture and affirming their
worthiness to receive the best education possible”(Sparks, 2019). Caring is not
necessarily going to cure the problem, but once the child sees that the teacher cares
about them, respects them, and is having a good attitude towards them, it helps them
increase their reading skills, get along with others, and recognize their abilities
(Lindmark et al., 1996). In order to achieve this level of care, teachers can start by
teaching social skills, select cooperative learning groups, teach thinking skills, and
provide a caring climate (Lindmark, 1996). Relationships can be built by warmly
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greeting students when they enter or leave the classroom, making eye contact with
students in the hallways, and acknowledging students by their name (Trach, 2018).
Such strategies help students feel validated. According to Craig (2016), in order to
build a healthy relationship with students, teachers need to use strategies that
communicate comfort and validate the teacher’s relationship with the child by
redirecting student’s behavior in a calm, respectful, or playful way. By doing so, the
students will feel involved and a part of the class; a way they might have not been
made to feel before.
Another support for students is having the classroom organized. Having an
organized classroom consists of the rule arrangement, rules and procedures,
transitions, providing expectations, displaying students work, and praising students
(Evertson, 1988).This may be the only place students have structure and rules. It may
even be the only place they can depend on to have consistency on most days. By
ensuring to follow a daily routine, telling students when their day may change, having
rules, and displaying their work, not only will the students feel safe; they will also
feel that they matter and contribute to the class.
Another support strategy that can be used in the classroom is using
cooperative learning. This is used to improve academic achievement and increase
social skills among students (Lindmark et al., 1996). When using the cooperative
learning strategy, groups must work towards goals, every child is held accountable for
their learning, and it should be carefully structured.
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The making amends system, or restorative practice approach, can also be used
for support in the classroom. The way some teachers used this system was by using
literature to focus on character development; as well as focusing on how others
actions impact others. A binder was created to help children make amends when the
child or teacher knew a mistake had been made. The students had an opportunity to
practice how to make amends in the morning circle. Here, they were also taught
social skills, academic skills, a focus for the day, and they shared information about
themselves (Erb, 2018). When a mistake had been made, the amend was matched
with the harm made. For example, an apology letter or verbal apology was given if a
student did something to upset someone. School climate can be made through the use
of restorative discipline practices that focus on the harm caused to individuals and
relationships through mediation and reconciliation; rather than a punitive form of
discipline (Trach, 2018).
Another strategy that can be used to support students is to modify the task
difficulty for students. When students feel that they can be successful, they will begin
to keep trying. When tasks are too difficult, students will engage in escape-motivate
problem behavior (Umbreit, 2004). Another strategy that can be done to help support
student behavior, is to ensure to provide physical activity for the students; this can be
done during P.E or quick breaks throughout the day. Studies have shown that physical
activity has a positive effect on school engagement (Umbreit, 2004).
Teaching students how to control their emotions is another strategy that can be
used to support students by promoting positive behaviors. Students begin by
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“observing their own internal landscape. This helps them discover two important
aspects of attention, their internal world is full of sensations, images, feelings, and
thoughts competing for attention. Here, they can choose what to focus on” (Craig,
2016). One way this can be done is to encourage the students to choose a goal they
will work on and focus their attention on achieving that goal. The goal is for students
to eventually be able to have the necessary skills and self-control to be successful in
school.
Teachers can include other actions to support students in the classroom.
Actions such as movement, deep breathing, music, stretching, and frequent
opportunities for self-reflection have been proven effective (Minahan, 2013). Not
only will these help sooth and lower students stress levels, it will also help them learn
coping strategies, along with helping build a relationship with the class as a whole.
Movement doesn’t mean you need to create a chaotic environment that will make it
harder to get the students to refocus. It can be done through simply having students
stand up and stretch after the first five math problems. Movement can be done during
transitions. For example, “Okay everyone when I say go we are all going to pretend
we are secret service agents, no one can hear us… so we are going to tip toe as quiet
as we can to the carpet area. Ready? Let’s see how well we can do, *whispers* go”.
Movement can be done when students are practicing their PowerPoint high frequency
words. After every few slides add in slides where students have to jump five times, do
5 jumping jacks, high five their partner, etc. Deep breathing exercises involves a
variety of mindfulness activities. Some of these strategies are taught from the school
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counselors to the teachers and students in order to help teachers help students learn
coping strategies that can be used (Minahan, 2016).
An example of a deep breathing exercise is as follows, “Okay boys and girls,
I’m going to have you stand up. At this point I want you to relax your body. You can
close your eyes or leave them open. Now, we are going to take a deep breath and as
we do that, I want you to use your arms as though you were creating a big balloon.
This is called “balloon breathing” (Mendez, 2015). Okay and when you exhale, or
breath out, I want you to slowly let your hands go back to your sides. Ready, breathe
in, hold it, and breath out. We will try this a few times.” Deep breathing exercises can
be done in a variety of different ways, there are many videos students can also watch,
which teaches them the same concept of taking deep slow breathes in high stress
circumstances.
Music can be used to help students concentrate or relax their bodies
(Mindfulness in the Classroom- Music, 2016).For example, they can listen to
soothing noises when they come back from recess. This will get their minds back in
focus mode. Listening to music and allowing students to get their “wiggles” out is
also very helpful to help them get focused again (Reeves, 2015).Along with music
comes stretching. One good website to use is Go Noodle. This website has stretching,
yoga, mindfulness, and academic content that can be used when the class is in need of
a break.
Having a lot of opportunities for self-reflection is another way to help students
who have experienced traumatic events in their lives. One way that this can be done is
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through collaborative conversations with the whole class. This can be done through
“circle time” no matter what the age group. If the students are older, they can still
make a circle while sitting in chairs. During circle time, the teacher would be
explicitly teaching a social-emotional learning skill. Thought provoking questions
would be posed throughout the lesson to have students share about the topic. Through
this “circle time”, the discussion must be rooted from the social emotional learning
skill for that week. This is a great opportunity to share with each other and build a
sense of community in the classroom. It will take time and consistency for any of
these strategies to be effective.
Outcomes
Research has shown there are many positive outcomes with the supports and
strategies that have been presented above. The outcomes of having a caring climate
has shown to impact young students’ social-emotional, cognitive, and academic
development. Students who experience a caring climate have been shown to be a lot
more motivated and engaged. This predicts peer acceptance and academic and
behavioral outcomes for many years later (Murray et al., 2018).
The outcome of having a well-organized classroom was that educators had
fewer behavior problems. The outcome of having cooperative learning has proven to
motivate students to explain their thinking to their peers and take each other
seriously; rather than just give their peers the answers (Lindmark & Others, 1996).
Students will also achieve more because they are being challenged and are receiving
freedom and responsibility; which motivates them intrinsically. Research has also
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proven that cooperative learning improves social skills, behavior, and raises selfesteem (Lindmark & Others, 1996). When using the restorative approach, students
eventually began to make amends on their own. Research has also shown that
students began to think about how their actions affect others, show responsibility, and
show empathy towards others. This was done with the help of the lessons that are
taught during circle time (Erb, 2018).
The outcome of providing work at an appropriate level to meet the needs of
the students has proven to decrease off-task behavior and increase on-task behavior
through the modifying of task difficulty. When looking at providing extra physical
activity time, studies have shown that physical activity has a positive effect on school
engagement (Umbreit, 2004). Providing breaks throughout the day with physical
activity will help the students focus better throughout the day. Craig (2016) has noted,
“with the right training and support, teachers can collaborate with these children in
ways that help them move beyond past traumas and embrace the benefits of rich
educational experiences” (p. 29).
According to Appelstein (2019), when a teacher extends a positive attitude, it
makes her students feel good, and chemicals actually get released in their brains
helping them to function at a higher level. And these good feelings contribute to the
development of meaningful teacher-student relationships. Mindfulness literally
changes the brain, decreasing activity in the amygdala, which is related to fear and
difficult emotions, and increasing activity in the hippocampus and prefrontal cortex,
both of which help the body regulate emotions and behaviors (Peeples, 2019).

20

Educators across the state and around the country have found that such practices, in
conjunction with other approaches, such as restorative practices and Positive
Behavioral Interventions and Supports, are allowing them to make real connections
with students and keep the focus on learning (Posnick-Goodwin & Fong, 2020). All
of this research proves that educators can help students who are struggling with their
behavior caused by the trauma they have experienced.
Growth for Educators
In order to support the needs of students who have experienced trauma,
educators likely need to be lifelong learners. Educators must continuously adapt their
instructional ways, based on the class and year, to meet students’ needs. A few ways
to grow as an educator is by having a constructivist approach, attending professional
development workshops, and embracing self-care time. Each of these will be
addressed below.
Professional Development
Professional develop is one way for teachers to learn in order to meet the
needs of students who have experienced trauma. Research has shown that educators
who attend workshops to improve student behavior are more consistent, have less
negative behavior occurring in the classroom, improve on routines and procedures,
help students become more accountable, minimize down time, monitor more
effectively, spoke with clarity, lessons flow smoothly, and off task behavior is
minimized more effectively (Evertson, 1988). This just shows that if teachers are
given the time, opportunities, and are supported, not only will they grow as educators,
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but the students will benefit socio-emotionally and academically as well. Teachers
need to be trained to know how to better help their students, especially those who
have experienced trauma. Many school districts set aside time to train their teachers,
but do not follow through to ensure effectiveness. After the teachers are trained, there
needs to be a follow up support. Sawka (2002) cautions, “without follow-up
consultation, the expectation must be that skills taught in in-service programs, no
matter how dynamic or research-based, will not be implemented or will be
implemented with a low degree of integrity” (p.224). Educators need to be trained
and continue to receive support afterwards. Such experience allows for suggestions
and discussions that likely need to occur to support the needs of the diverse groups of
students.
One type of professional development that can be offered to educators is more
information on what trauma means and what effects trauma may have, but most
importantly, what educators can do to help. One type of training that could be
beneficial is to shift educators lens to be trauma informed. Trauma-informed schools
show empathy to students, resist punitive responses, and provide support to manage
traumatic stress and build a positive culture (Peeples, 2019). By helping educators
have a different lens, they will be able to better understand the actions and the why
something might be happening in their classroom. It will help shift their mindset from
“what’s wrong with this child” to “what’s happening here, what can I do to help”.
By having this type of professional development, educators who may have not
had a similar experience to their students will be able to understand them a lot better.
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Some educators may come from a more privileged background, which may lead some
teachers to have the deficit perspective. Everyone comes from different races and
classes have different experiences. While some may experience disadvantage, others
do not. Even if some teachers have a deficit ideology, they can learn and grow as an
educator by understanding the situation their students are in and doing what they can
to help them cope with the trauma they have experienced in life.
Teachers are learning from students in two ways. The traumatic experience
forces teachers to teach in new ways in order to help their students. This is another
way teachers are lifelong learners. Every year, educators are up to the challenge of
meeting the needs of their amazing students. Because every year is different student
wise, behavior, classroom environment, emotional environment, academically, and
behaviorally. Having such uncertainty every year may seem like something negative,
but it is not. Everything that educators do for their students on the daily is a gift, and
we treasure it. Teachers are also learning about life every single day. This makes
better teachers, and in turn, better humans.
Constructivist Teaching
Supporting students who have experienced trauma can also involve adopting a
constructivist approach. Educators have the choice to be open minded rather than
embracing stereotypes and deficit ideology (Gorski, 2016). Teacher can choose to use
a constructivist teaching practice in supporting students. This type of practice
emphasizes understanding students intrinsic motivation, student autonomy, and selfdirection. Research has shown that this teaching practice is also effective for children
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from economically deprived backgrounds (Solomon et al., 1996). With a
constructivist teaching practice, the teacher includes a lot of student activity,
interaction, and self-direction. Research has shown that meaningful participation is an
important correlate of students’ attachment to school and academic motivation in both
high and low poverty settings (Solomon et al., 1996).
Practicing Self Care
Self-care is another form of growth for educators linked to supporting
students. Peeples (2020) has gone so far as to argue that “to fight burnout and
compassion fatigue, educator self-care is critical” (p. 1). Educators, regardless of their
position, administrator, teacher, paraprofessional, etc., deal with the daily struggles of
the students. The trauma students experience, or have experienced, can affect
educators, causing them to feel "compassion fatigue or secondary traumatic stress
(STS)” (Peeples, 2020, p.1). Compassion fatigue, meaning educators experience
stress in connection with their practice of helping others who are experiencing
distress. Secondary traumatic stress occurs when there is an extreme state of tension
and preoccupation with the suffering of those being helped (Peeples, 2020).
Educators may begin to experience emotional exhaustion, reduced sense of personal
accomplishment or meaning of work, mental exhaustion, decreased interactions with
others, depersonalization, or physical exhaustion (Holland, 2020). This constant stress
and anxiety has a major impact on educators. Not all educators leave the profession as
a result of this stress, but some scholars’ hypothesize a link between the “estimated
16 percent of teachers leaving the field every year” and improper self-care (Peeples,
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2020, para. 2). Such scholarship seems to suggest that teachers do not get the support
they need in order to be and feel okay in their work. From having to worry about
students emotional well-being, to making sure they are meeting the common core
state standards, self-care is an important aspect of helping teachers support their
students.
Practicing self-care means there is a balance in your everyday life. Not only are
teachers ensuring student’s wellbeing and teaching them. Recently, teachers have
been focusing on their physical and mental health and well-being. Following are a
few ways educators can practice self-care. One way teachers can implement self-care
is through meditation. Not only does meditation help an individual's mind and body,
it also increases calmness, physical relaxation, improves psychological balance, helps
cope with illness, and enhances overall health and well-being (Ny, 2020). One way to
meditate is through the use of phone apps such as Headspace Meditation, Sleep,
Calm, Ten Percent Happier: Meditation, and Stop, Breath & Think. A few other
options that can be done in order to practice self-care are to “practice yoga, go out to
dinner with a friend, get a massage, swim, run, take a hike, say no to a new
responsibility, or straighten your desk” (Peeples, 2020, para. 3). Examples of “longterm practices and habits that will permanently strengthen neurological functioning
include, build in time to make your favorite tea or coffee drink for the commute to
work, get more sleep, keep a gratitude journal make a weekly appointment with a
friend and talk about nonwork items, make time every day to do something for
yourself, and have a peer support group” (Peeples, 2020, para. 5). According to The
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Teaching well, practicing self-care has helped lower the number of teachers who have
decided not to return to teaching, due to the high stress and anxiety they experience
(The Teaching Well, 2019). Practicing self-care is essential to remain physically and
emotionally well on our day to day lives. This in turn positions teachers to support all
students, including those who have experienced trauma.
Summary
The research discussed in this literature review suggests that educators need to
be informed of the challenges in supporting students who have experienced trauma.
These challenges include stereotypes, deficit ideologies, disruption, and trauma.
There are a variety of home life factors that may hinder student learning and success.
However, there are many strategies and supports that have shown positive outcomes
for students who have experienced trauma. Professional development can be utilized
to improve student behavior and teacher growth. Educators also have the choice to be
open-minded and use a constructivist teaching approach to meet their students’ needs.
Lastly, it is vital for educators to practice self-care to ensure they are physically,
emotionally, and mentally well. Working together as a whole school, parents,
administrators, teachers, district, can truly make a difference in children’s lives. The
next chapter will provide an overview of the handbook titled, Supports and Strategies
for the Trauma-Informed Teacher, which can provide guidance on support students
who have experienced trauma.

CHAPTER III
DESCRIPTION OF THE PROJECT
The purpose of this project will be to provide educators with the sufficient
knowledge to understand childhood trauma in our society, trauma-informed
classroom practices, why we should be trauma-informed, who will benefit from being
trauma-informed, and recommendations to follow. Educators will be provided with a
handbook to help them feel supported, prepared, and have the available resources
needed to help meet the needs of their students who have experienced trauma. The
handbook will be distributed as a pdf document through my district email. With this
handbook teachers will be able to use trauma-informed classroom practices to fit the
needs of their students and their classroom to lessen disruptions and improve student
behavior.
The project will be a handbook, Supports and Strategies for the TraumaInformed Teacher, that will help teachers who are looking for supports and strategies
to support their students who have experienced trauma. The handbook will help
teachers understand where their students are coming from, improve the behavior of
their students, and lessen the daily disruptions
Childhood Trauma in Our Society
This section represents the type of challenges that some students are facing in
their day to day lives. This focus ensures we have a better understanding of what’s
going on in students’ brains when they step into our classroom. Understanding the
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severity of challenges some students may face helps educators change the mindset in
which they view their students.
Trauma-Informed Classroom Practices
This section represents the many classroom practices that can be implemented
into the classroom. It has a variety of choices that can be immediately used after
learning about it. This focus provides educators with the ability to quickly chose
something they would like to try in a trauma-informed classroom. If one strategy
doesn’t work for them, they can come back and chose a different classroom practice.
The focus of this section is to provide reassurance to educators that these strategies
have worked for other educators, help lessen misbehaviors, and help students cope
with the trauma they have experienced.
Why be Trauma- Informed?
This section discusses the why and gives valuable information on the
importance of being trauma-informed “experts”. It focuses on the difference it can
make to have a shift in the lens you have when viewing your students.
Who Will Benefit From being Trauma- Informed?
This section is for educators to see the many different ways it would benefit
educators of all kinds, to receive any type of trauma-informed training. The focus is
to understand that not just the students will benefit from educators being traumainformed, but the school community as a whole.
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Recommendations
The last section of the handbook is intended to provide further
recommendations educators can follow.

Summary
Based on research in Chapters one and two, this handbook was created to help
educators have the available knowledge and resources to become trauma-informed to
help lessen student misbehavior and help students cope with the trauma they have
experienced. The next chapter will address how to implement this handbook. Chapter
five contains recommendations to assist with the implementation of the handbook,
which is located in the Appendix.

CHAPTER IV
IMPLEMENTATION OF THE PROJECT
In public schools teachers have always been required to teach, but until
recently the educational system has been legitimizing the importance of ensuring
students are physically, social-emotionally, and mentally well. This is an immense
task, taking into account the time needed to spend on curriculum and the needs of
each student on a daily basis. Educators should consider becoming trauma-informed
to be able to balance their expectations.
Administrators who are interested in helping support their teachers in having a
trauma informed lens should read the entire project to be able to back up why he or
she believes it is in the schools best interest to become trauma-informed. As an
administrator, they can receive help from the behavior specialist, counselors, and
support staff to help get all the teachers on board.
It is a team effort to help students be physically, social-emotionally, and
mentally well. Parents would be a great asset when becoming a trauma informed
school. Parents can also use the same strategies that teachers use in the classroom.
When the students have consistency all around them, they will have greater success in
the skills they are working on.
How to Use the Project
This project is designed to meet this demand that is placed on educators. The
project can be used year round, year after year. This project is meant to help
educators gain the necessary information to become a “trauma-informed” expert. It is
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meant to provide the necessary supports and strategies to not only create a healthy
environment for their classroom, but also to understand their students and know how
to help them based on their specific need.
When reading the handbook, begin with the recommendations. Then, read the
chapters in order to get a better understanding of what trauma is, how it truly is
affecting many children, and what we can to do help. After we understand why we
are doing something, we are more likely to finish what we started.
After reading the first three chapters, take a skim through chapter five. As the
classroom teacher, you know what works best in your classroom environment and
what doesn’t. When beginning to implement any strategy, make sure you have a clear
understanding of what the strategy entails. Don’t try to do five strategies at once. It is
recommended to try one strategy for at least two months, because it will take time to
notice progress. If a strategy isn’t working, try a different one. Something to keep in
mind in this trauma-informed journey, is to be patient and give the strategies time to
work.
Summary
This chapter has outlined methods of implementing or using this handbook.
The handbook is intended to be a great tool for educators to use when they are in need
of support. The strategies that are included in the handbook are intended for teachers
to be able to take and use the next day after learning how to become a traumainformed expert. The hope is that educators have the tools and knowledge of having a
trauma informed lens to be able to use the strategies that have been proven to work
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for other educators. Chapter one in the handbook, Supports and Strategies for the
Trauma-Informed Teacher, contains further recommendations for implementing the
handbook and is located in the Appendix.

CHAPTER V
CONCLUSION
It’s a team effort to help out a single child in need, especially if they are
facing trauma. Not only do teachers need to be trauma-informed, but the complete
school site needs to as well. This includes the administrators, support staff,
psychologists, counselors, behavior specialists, yard duties, etc. If everyone in the
school site has a trauma-informed lens, that is when a child can truly be helped. If it’s
only part of the site who becomes trauma-informed, the support may not be
consistent. This would mean that all the work, ,a few people are doing to help the
student may fall through. If every person works together, it will create a better and
positive school culture. Students will be able to move from one grade to another and
will still continue progressing in the skills they are focusing on. Educators need to be
informed to help students be the best version of themselves. This will help set all
students on the right path and will increase all students’ chances of academic success
in their educational lives.
Recommendations
One recommendation for teachers, is to use this handbook to develop a more
complex understanding of trauma. This knowledge will then help teachers gain an
understanding of how a student might be feeling. It will also help educators
understand the reasoning behind why students may sometimes react or behave a
certain way. Furthermore, such an understanding will hopefully position the teacher
to make an appropriate response or even pre-empt the problem with a sound strategy.
32
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Another recommendation for teachers is to develop a clear understanding of
why they are seeking to support students who have experienced trauma or are
experiencing trauma. This will help them be in it for the long haul. Not only will a
clear understanding help them be consistent, it will also give them a purpose. When
we have a purpose to doing something, we are more likely to not give up on it.
Lastly, it is recommended that educators lastly read, or skim, through the
supports and strategies. Look at the visuals to help you understand what to do. You
know your students and what they need, or how they behave. It’s highly
recommended to try one strategy and stick to it for at least two months. It will take
time to notice a difference. Consistency and patience are key.
Summary
Often, when students enter the classroom, teachers do not know the types of
experiences they have experienced at home. Unfortunately, some of those students
are experiencing, or have experienced, some form of trauma in their lives. Being able
to understand how students with trauma react or feel is essential in helping them
succeed in school. If more educators become trauma-informed and focus on positive
behavior interventions, it seems likely such actions will help improve the school
culture as a whole. In this project, I discussed the recommendations for the traumainformed educator, trauma in today’s society, why educators should be trauma
informed, who will benefit from being trauma-informed, and trauma informed
practices to use in the classroom.
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Chapter 1
Recommendations

© Don’t take to heart what a student may say to you when they
are upset.

¨ Think of the student as a soda can. If you shake the can, it
will result in an explosion. This is the same as events that
may trigger the student. Be cautious when speaking to the
student; as we may not know if he/she is having a rough
day.

© The sooner you begin to implement supports and strategies for
the student, the sooner you can see results.

¨ If the student has been behaving inappropriately for a
longer time, it will take longer to see results. For some
students, you will begin to see results within the first month,
while for others, you won’t notice the results until years
later when they are in a different classroom. Hence, the
importance of consistency throughout a school site.

© Use humor when possible.
¨ This will help students build a relationship with you.

Student

who have experienced trauma relive events that happen
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in their life and have trouble trusting other adults. When a
relationship is built with the student, they are able to trust
you and feel safe around you. This will help the student be
more focused on learning, because they won’t be worried
about something bad happening.

© Offer extended time for compliance with requests.
¨ This will help students feel at ease knowing that they won’t
have time to finish. It will avoid a potential power struggle
and negative behavior.

© Use noncontingent reinforcement.
¨ It’s important to praise student’s for positive behavior, but
don’t only praise them when they do something correctly.
Students who experience trauma have a negative
perspective about themselves and feel that adults feel the
same way about them. Students need to know they you
like them for who they are rather than for what they’ve
done. This will help them see that they truly matter to you
and will help gain their trust.
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© Use specific praise.
¨ For example: instead of “Great job” say “ Great job using
your break card today instead of running out of the class
today”. Being specific helps the student understand
exactly what action you thought was great and why.
Giving the student a “why” makes the statement more
meaningful. Students who have experienced trauma
aren’t always recognized for doing positive things, their
self-esteem and confidence levels go up when they are
told by you that you approve of what they are doing.

© Be specific as to why tasks need to get done.
¨ For example: We practice adding and subtracting every
day to help our brains grow. We need to make sure our
brains are ready for next school year.

¨ Or, when we finish adding, we will get to complete our art
activity.

¨ Students need to be told what the expectation is to avoid
undesired behavior. Knowing why we must complete a
task

47

© Have an organized classroom. This consists of the rules and
procedures, transitions, expectations, and displaying student
work.

¨ This is important because your classroom may be the only
place the student has consistency and stability. Make sure
you don’t have a lot of distractions in the classroom. When
you are providing students with organization that is
followed daily, they will be able to trust you and feel safe
in your classroom.

© Make eye contact with students in the hallways and
acknowledge students by their name.

¨ This is going to help students feel validated, as well as
create a positive and safe environment with the teacher
and peers.

© Modify task difficulty, as needed, for students.
¨ This will help students feel competent and will boost their
self-esteem.

© Provide movement and stretching opportunities for students.
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¨ This helps students manage their stress levels and feel at
ease. This will also help the student focus once the lesson
begins again.

© Use a calming app and play it upon the return of recess, lunch,
or when students need a brain break.

¨ This will help students concentrate, relax, and be able to
focus once the lesson begins. It will help regulate their
stress levels as well.

© SMILE and tell your students when you are happy with them.
¨ This will help build a trusting and positive relationship with
your students.

¨ This was proven to me when one of my students said, “Miss
Martinez, I completed my work, does that make you
happy?”. I responded with, “Wow! Yes, student name. It
makes me so happy when you complete your work
because it shows me how well you’re learning!”. What did
he do after this? He continued working because he not
only felt great to receive a praise from me and receive my
approval, he also wanted me to feel happy for the work
he had completed.
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© When you need to address the student, address the student
and only the student.

¨

Don’t say it in front of the whole class. For example, if they
are tapping their pencil loudly, they are trying to get your
attention. Instead of telling the student to stop, in front of
the whole class, quietly go over and check up on how
they’re doing on their work. Chances are, they may need
your help. Remember that behavior is a way of
communication.

¨ By checking up on the student, you are avoiding a power
struggle and an unwanted behavior to escalate or occur.

© When talking to your students, avoid asking yes-or-no questions.
¨ Have a controlled voice when speaking to the student.
When speaking, don’t make it sound as though you’re
upset or are demanding something. This will help avoid a
power struggle and the opportunity for the student to tell
you “no, I won’t do it”. It will also help create a respectful,
trusting, and safe environment.

50

Before Reading the Handbook…

©

Read the headings

©

Get familiar with the term trauma-informed

©

Understand why it’s beneficial to be trauma-informed

©

Don’t try many strategies at once

©

Only try one strategy at a time

©

You must give it TIME to work!

©

Don’t give up
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Chapter 2
Childhood Trauma in Our Society

In today’s society, children are facing a tremendous amount of
trauma; whether it be chronic poverty, divorce, death in the family,
others in their life getting injured or being sexually and physically
abused, getting in a severe accident, or the death of a parent or
sibling. These are just some of the events that may have triggered any
type of trauma in some students in your classroom. How trauma
manifests in these students lives varies considerably.

In my case, I have one student who says he gets scared when I
have a substitute because I’m the only stable person in his life. Another
student may always be sad, cry all the time, get angry out of nowhere,
or experience mood changes constantly. Then there are students who
throw chairs, hit themselves, stick thumb tacks in their fingers to make
themselves bleed, or throw themselves off a rolling chair. Any of this
sound familiar?

Some children may already be suffering from a traumatic
experience the moment they step into that kindergarten class. Just
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think about that. If this is not addressed quickly, the symptoms or
behavior may get worse. How can we expect students to behave and
be motivated to learn? How can we expect these children to become
valued members of society and contribute
meaningfully to the world of tomorrow? We expect these children to
walk into school ready to learn, but what if they’re not there yet?
Having such students disengaged is not an option. Such students bring
tremendous assets to school, yet struggle in navigating the classroom
environment.

Students who have experienced trauma in their lives often exist
in fight or flight mode. Their main concern may be, “will I eat today”,
“will I have a place to eat today”, “will I have a bed to sleep on
today”, “when will my dad get out of jail.” In my case, some thoughts
my students have expressed include, “My mom is in rehab because
she got shot. I think she’ll come home in fifteen days, but she’s
paralyzed from half her body… so I’m going to have to help her out a
lot” and “my mom does drugs and I tell her it’s not good for her.” One
of the saddest sentiments I have heard was, “why can’t I do drugs if
my mom does?”. These are just some of the thoughts that go through
the heads of students experiencing trauma. Such students are focused
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on the tragedies that they have to live through, day by day, at such a
young age. This is not to say that trauma is all that they are as humans.
Clearly it is not! Yet trauma plays a large hand in shaping their behavior
and disposition in our classrooms.

Students who have or are experiencing trauma are in need of
way more than just content knowledge from schools. They need to feel
that they have a safe place because their home might not be it. They
need to be able to trust you, their teacher, because you might be the
only stable person in their lives. They might need to just talk to you,
because no one listens to them at home. They might seem unfocused;
perhaps because they’re worried about whether they’ll have a place
to sleep that night. You might think your student is tired because
they’re being irresponsible and are up playing video games or
watching television. However, they may be tired from babysitting their
siblings because their parents are divorced, and both work the
graveyard shift. Do they seem jumpy and unfocused to you? They
might be worried about whether their parent or step parent will hit
them again. Sometimes they might even seem greedy with food or
snacks; this might be one of the only meals they’ll get until the next
day.
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Unfortunately, there are “no funds” for becoming a trauma
informed school; especially in rural areas where a lot of children live in
poverty. There seems to be a mismatch between what is happening
with education in the primary grades and what is needed for children
to be effective learners; especially those who have experienced
trauma. We cannot focus on the academics first.

We must genuinely focus on the social and emotional well-being
of our students. This entails teaching students the necessary skills in
being a good student, citizen, and worker. Social and emotional
learning (SEL) involves children learning "the knowledge, attitudes, and
skills necessary to understand and manage emotions, set and achieve
positive goals, feel and show empathy for others, establish and
maintain positive relationships, and make responsible decisions”
(Enterprises, C., Bridgeland, J., Bruce, M., & Hariharan, A., 16).
According to a national teacher survey for Casel, 97% of teachers
across America say SEL will benefit students from all backgrounds
(Enterprises, C., Bridgeland, J., Bruce, M., & Hariharan, A., 15). Clearly
there is a need and a desire to help students, especially those with
trauma-based needs, develop socio-emotionally. We must serve as
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advocates for our students because we may be the only stable person
who will fight for their well-being.

Although this chapter has addressed some pretty heavy and
negative realities, I want to you assure you that there is hope. This
handbook will serve as a guide for supporting students who need us, as
teachers, more than most other students in school.
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Chapter 3
Why Be Trauma-Informed?

Type of Trauma

Description

Bullying

This is when aggression and harassment occurs
repeatedly, which prevents someone to enjoy a
safe, stress free, learning, and working
environment.

Community
Violence

This is an intentional attempt to hurt one or many
people. This is committed in public areas by
someone who is not related to the victim.

Complex
Trauma

This is severe abuse or neglect that occurs early in
life, often with a caregiver.

Disasters

This is an extreme weather event that can lead to
families losing their home or personal property,
economic hardship, loss of community, injury, or
even death.

Early Childhood
Trauma

This is any traumatic experience, such as physical
or sexual abuse, a natural disaster, accident, or
war, that occurs when they are aged 0-6.

Intimate Partner
Violence

This is when a person intentionally causes harm or
threatens the risk of harm to any current or past
partner or spouse.

Medical Trauma This occurs as a response to a single or multiple
medical events that involve injury, serious illness,
medical procedures, and invasive or frightening
treatment.
Physical Abuse

This is when a parent or caregiver commits an act
that physically injures a child or adolescent.

57

Refugee Trauma This is trauma related to war or persecution that
could affect the mental and physical health long
after the events have occurred.
Sexual Abuse

This is the interaction between two children, or a
child and an adult, in which the child is used for
the sexual stimulation of the perpetrator or an
observer.

Terrorism and
Violence

This is when there is a shooting, bombing, or other
types of attacks in which the impact varies on
children and families.

Traumatic Grief

This is when a child’s response, to a sudden,
unexpected, or anticipated death of a loved one,
is severe or prolonged and interferes with his or her
functioning.

In today’s society, it’s imperative that teachers understand what
it means to be trauma informed in order to be able to “address the
impacts of trauma exposure on students and educators directly, resist
punitive responses, and provide practical skills and support to manage
traumatic stress reactions” (Peeples, 23). We need to “change the lens
from, ‘What’s wrong with this child?' to 'What happened to this child?’ "
(Peeples, 22).

Students need to know that they are loved and cared for above
all else. As educators, it’s important for us to create connections with
our students. We need to take the time to get to know our students in
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order to be able to help them. Once this is established, students will
hopefully gain the trust to go to an adult when they need help.

Why should we be Trauma-Informed?
There are so many reasons why you should become a trauma
informed teacher. The effects of trauma can be lessened when
students learn in a positive school climate while practicing coping skills
daily. Students thrive when they have stable relationships that support
academic and social-emotional development. Such realities in turn
lead to an environment conducive to all students’ well-being and
growth.
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Chapter 4
Who Will Benefit from Being Trauma-Informed?

¨

Teachers
©
©
©
©
©
©

¨

Understand why students behave
a certain way
Able to identify what may trigger
the student
Able to identify what works and
doesn’t work for this student
Peace of mind
MORE TEACHING / less putting out
fires
Able to differentiate instruction as
needed

Students

©
©
©
©
©

Improves relationship skills
Encourages self-regulation
Increases participation
Improves communication skills
Improves academic success

60

¨

School administrators
©
©
©
©
©
©

¨

Ability to support teachers, staff,
parents, and students
Aware of the causes of student
behavior
Well informed on what strategies can
be used to help students be able to
succeed in the classroom
Improvement of school culture
Ability to implement district policies
more equitably
Less time putting out fires

Staff: counselors/ psychologists/
behavior specialist/ Student
assistant specialist/ BCBA/
supporting staff

©
©
©
©

Ability to help students work
with coping skills
Ability to inform teachers of
strategies that can be used to
help students in the classroom
Work on social-emotional skills
the student
Provide in classroom support to
teachers and students
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Chapter 5
Trauma-Informed Classroom Practices

The following section outlines practices you can implement, or modify,
to support students in your trauma informed classroom.
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Giving Directions in Class
Description
Ensure you are positive and compassionate with the student. Avoid
using authoritative directives; instead, build a trusting relationship with
the student. Give directions in a way the student will respond well to.

Implementation
For example: Instead of saying “Pick up you backpacks from the
floor!”, say “Oh my goodness, I would hate for one of us to trip and hurt
ourselves. Could we please make sure our backpacks are not laying all
over the floor?”.

Benefit
Responding in this manner may avoid an explosive reaction.
Respecting the student and providing the reason behind the direction
ensures the student understands the context of the demand.
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Building Relationships with Students
Description
One way to build a relationship with a student is to use the “two by
ten” rule.

Implementation
You talk to the student for two minutes a day for 10 days in a row
about topics that DON’T relate to behavior or academics.

Benefit
This trust building strategy is great to use after school vacation or threeday weekends; especially when we see the student showing signs of
frustration, fear, anger, or sadness. This will help the student feel safe
and trust you.
What is your
favorite game?

I like to play
tetherball.
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Building Relationships with Students
Description
Another way to build a relationship with students it to remain calm to
help de-escalate a behavior.

Implementation
Respond in a calm, respectful, or playful way. For example, in the
following scenario,
“The student gets upset because he accidently ripped the activity the
class was working on. The student throws the paper and puts his head
down on his desk.”

The teacher can respond by ensuring the rest of the class is working on
something. Then, talk to the student. “Would you like to sit on my
special chair?”. Student will respond. Teacher can then respond,
“when you’re ready, we can fix your activity”.

65

Benefit
By staying calm in a moment of crisis, teachers will show children that
they are neither surprised, nor frightened, by strong feelings, or
emotions. This will eventually help children control their feelings, feel
safe around you, and know that they can trust you.
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Be Predictable and Consistent to Students
Description
Consistency can be done and shown by the use of a schedule that is
shown on the board with the activity and time when you will be
working on each task.

What works in my class is informing students what’s coming next or how
much longer they will need to work on a specific task.

Implementation
For example, “We will complete one more math problem and then we
will have a go noodle break”.

Benefit
This puts my students at ease, knowing that their hard work has paid off
and they will soon get to rest their brains for a few minutes.
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Be Predictable and Consistent to Students
Description
Another technique that works in my classroom is letting students know
when something is going to change in our schedule for that day.

Implementation
For example, “Our day will look a little different today. We will go to an
assembly. When we return, we will work on math like we normally do”.

Benefit
This frontloads what’s coming in the agenda for the students. This is
effective because your classroom may be the only stable place for the
student. This will also help avoid a sudden outburst from a student who
has a hard time with sudden change.
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Be Predictable and Consistent to Students
Description
Predictability is something else that is vital to ensure the students know
what to expect from you. Use POSTIVE attention. Some students will
tend to act out. This is because sometimes predictability for them is for
a teacher to respond quickly in a negative way.

Implementation
To be predictable, check up on those students, make them feel at
ease by saying, “I will come check on you when the sand reaches the
other end on the sand timer. Put up a fist (or a signal you two have
agreed on) so I know when your timer is complete”. You can also use a
silent timer. Put the desired time and tell the student to “signal” when
the timer is finished, and you will go to the student.

Benefit
This is effective because some students who experience trauma have
been neglected, this makes it hard to trust people. By being
predictable and consistent with the student, they will learn to trust you
and feel safe in your classroom.

70

71

Provide Consistent Cues for Your Students
Description
Along with being predictable and consistent comes change.
Whenever you are changing from one activity to the next, make sure
you are consistent in these cues.

Implementation
For example, you can use hand signals to let children know they need
your attention. Students can also use hand signals to let you know they
need a break, need to use the restroom, etc., without disrupting the
whole class. This is a form of communication with you and the student.

Benefits
This is beneficial because students who have experienced trauma may
have sudden outbursts or be very jumpy. By providing a cue that they
are familiar with, they will not feel uneasy in your classroom. This will
help them trust that you are providing a safe environment for them.
Your classroom may be the only place where they have any form of
structure.
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Provide Consistent Cues for Your Students
Description
Another cue that can be used to signal change is to use a wand.

Implementation
You can wave the wand or simple raise it up. This can be done during
a transition or to get everyone’s attention.

Benefit
The playful manner of using a prop helps students stay relaxed and
helps them feel at ease when transitioning from one activity to the
next. Students who have experienced trauma tend to reenact past
events. By providing a consistent cue, it will help the student avoid
being triggered by a past traumatic event.
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Teach Students to “Change the Channel”
Description
With this strategy, you need to teach students that their brain is like a
remote control and that they can switch the channel to help them
calm down. This is called a cognitive distraction or a thought break.

Implementation
A listening center or a “find the picture” activity can be helpful for the
primary grades; such as Where’s Waldo, listening to a fun story with
headphones, or coloring a picture.

For intermediate grades, trivia or abstract strategies such as counting
all the pink items in the room or thinking of the first 10 lines of a favorite
movie, book, or show. Puzzles and crosswords would be great activities
to help them “switch the channel” as well.

Personally, in my “calm down corner”, we have books, coloring books,
a bottle filled with glitter, a small lava inspired sensory toy, linking
cubes, and sensory items which help the “switch the channel”.
Students have a timer that they can sand switch twice, after the timer
is finished, they know to clean up and come join us.
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Benefits
This is effective because it will help students learn how to regulate their
emotions. It will teach them an essential coping skill that they will be
able to continue to use as adults. Students will feel safe in their
classroom environment, by knowing that they have a place to go
when they are not feeling their best,

Adapted from Minahan & Rappaport, 2012

77

78

79

Use the “Bad News Sandwich”
With Students
Description
Some students who have experienced trauma, interpret everything
people say to them in a negative way. Use the “bad news sandwich”
approach when you need to give negative feedback.

Implementation
Start and end with a positive comment. For example: “Good job
adding the ones”. “You made a small error when counting the tens”.
“Great job solving number 1 correctly”.

Benefit
Using the sandwich approach is effective because it helps the student
see that you’re looking out for their best interests. Students notice and
appreciate when you notice what they’re doing right. Not only does
this help build a positive relationship with the student, it also helps boost
up their self-esteem.
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Help Students Feel Competent
Description
Observe what areas the student is competent in. Make sure the
student feels competent many times throughout the day.

Implementation
For example, ask the student to be your helper. You can also have the
student help another student how to read, solve a few math problems;
the possibilities are endless. Have the student help you fix something.
Let them know when they are the first to finish an activity or problem.

Benefit
This will help the students understand and feel that they are a part of
the class. Acknowledging that they are doing good and that they
belong will change any negative way they have previously felt.

82

83

84

Show Empathy to Your Students
Definition
Often, ignoring a student, sending them to the office, or to the back
table is not the best solution. This can trigger students who have
experienced abandonment or neglect. Instead, show empathy to your
students.

Implementation
When a student is showing signs of frustration or anger, you can say,
“I’m sorry you are feeling upset” or “I see that you are angry”. Talk to
them, let them know they matter, and their feelings are valid.

Benefit
This is effective because the student needs to feel heard and seen.
Often, they may be neglected in their home. By showing the student
you care, you are providing a positive, safe, and trusting environment.
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Teach Students How
to Manage Their Emotions
Description
Students who have experienced trauma may have a variety of
different feelings and emotions throughout the day. Teach them how
to manage their emotions.

Implementation
One action you can do is have a “How are you feeling today” section
in your classroom. You can either have students check in with you
every morning or when they aren’t feeling too great. You can have
them fill out a paper expressing themselves and drop it off in your
“mailbox”. If they need to talk to you, you can have a special signal
the students can make, letting you know they need to talk to you.

Another action you can take is provide the student with an “emotion
wheel”. This would help them when they are having a hard time
managing their emotions. The wheel can say, “I feel… I need…”. It will
provide different coping strategies.
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Benefit
This is tremendously important because talking to the student helps
them feel seen and heard. Students need to know that you care for
them. This will not take one time or two times of you telling them,
“you’re important”, “have you eaten breakfast today”, or “I care
about you”. You need to show them consistently that they matter.
Providing them with a personal wheel of coping strategies helps them
learn a desired skill. It teaches them to eventually be able to handle a
specific emotion all on their own.

In my experience, it took seven months. No matter how long that
sounds, was it worth it? Hands down, yes! The moment it happened, it
felt that everything I had been doing for this student all year long had
paid off. What moment did I realize it happened? When we went to a
field trip and I held my students hand because I noticed he was about
to not make a great choice. I let go of this students hand. The moment
I did, he held it again and made sure to make great choices following
this. I realized he needed to actually feel he was important; not just be
told he was important.
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Give Students Choice
Description
When students feel that they have a say in what they will do, the
chances of them completing a task are higher.

Implementation
For example, in my class, when I notice a student is behaving a certain
way to get attention, I may say, “I’m noticing you’re having a hard
time focusing in class, if you need to, you can go to our calming
corner. Remember our brains can change the channel. Or you can
talk to me if you’d like”.

In other occasions, it’s good to give students choice on what kind of
break they would like to get. For example: “Do we prefer go noodle or
a story?”. The students get more excited when it’s time to earn their
break this way.

You can also give choice on a test. For example, “You can choose any
4 problems out of the 8”.
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It can be as simple as providing a choice on where the student wants
to sit. Do you want to sit at our reading carpet or your desk?

Benefit
This will help students who have experienced trauma because it will
help them feel that they have a say and are being heard. They won’t
feel that you’re forcing them or demanding them to do something;
rather, they feel they are the ones choosing what to do. This is
something they might not get to do often.
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Create a Bulletin
Celebrating Student Strengths
Description
A whole class strategy is to get together with the class. Discuss how
everyone has strengths and things they excel in.

Implementation
Have students write one thing they are competent in, why they believe
they are, and how did they get so good at doing it. Make sure this
bulletin is visible.

Benefit
Doing this is effective because it will help the students realize that they
have amazing qualities. Sometimes, students might not always be told
that they do something well, which make them feel bad about
themselves. By showing off their strengths, their self-esteem will sky
rocket.

Use Circle Time to
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Teach Social- Emotional Learning
Skills to Your Students
Description
Use a morning circle to teach students a specific social-emotional skill
each week.

Implementation
To get to know your students in a safe environment, you can have a
morning circle. Here you can have a special object to signal when it’s
time for someone to share. The morning circle would be explicitly for
teaching social-emotional learning skills. Thought provoking questions
should be made throughout the lesson. Students can pass if they don’t
want to answer, but eventually, as they feel safe and comfortable,
they will start participating more.

Benefit
Having a morning circle will help the student strengthen relationships
with other students and the teacher, boost their confidence, increase
motivation, create a safe space, build a sense of community, support
academics, and will help teach social emotional learning skills.
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Use Points and Rewards with Your Students
Description
Instead of focusing on a plan that focuses on the student’s behavior,
use points and rewards that are earned by demonstrating the skills and
strategies that students are practicing to help improve the way they
respond to stressful situations.

Implementation
For example, when the student choses to take a break, use the
calming corner, or take a deep breath, instead of running out of the
classroom, they can earn a point. The student can earn an
appropriate reward after earning a specific number of tally marks, or
points. This chart can be used on a dry erase board, or you can make
many copies and keep it in a binder to keep documentation. You can
use a small or large chart to track how the student is doing on the skill
he or she is working on.

Benefit
This is important because it’s going to help the student focus on
learning new skills, rather than making the child think, “sometimes I’m a
good kid” and sometimes “I’m a bad kid”. This way the student
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understands there is always something to work towards. This will help
lower the students frustration level, increase their self-esteem, and
increase their motivation. It will also help them learn a specific skill and
eventually not need to be reinforced as often.
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Student: _____________________ Date: _________________

I will take a
break
when I feel
frustrated, upset,
or sad.
6 tallies = _________________________
Color a picture

Use the fidget toys

Use the Legos

Paint a picture

Earn a Snack

Positive Note
Home
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Name: _____________Date:________
8:30-10:00 10:10-11:26 12:10-1:10 1:25-2:40

I am working for

I am working for

I am working for

I am working for

Color a
picture

Use the
fidget toys

Use the
Legos

Paint a
picture

Earn a
Snack

Positive
Note Home
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Provide Break Cards to Your Student
Definition
Break cards can be used when the student is feeling frustrated, upset,
or sad.

Implementation
You can choose to give the student a certain number of cards. When
the student feels like they need a break, they can place the card on
top of their desk. This will signal to you that they need a break. Break
cards can be given at the start of the school day. Make sure the
number of cards you give them daily don’t change until the student is
ready. Remember, be consistent.

Benefit
Providing the student with the ability to choose when they need a
break is important because it will help them learn the important skill of
regulating their emotions. This will also help the student’s self-esteem
because they are taking ownership of their actions.
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Use a 20-5 Schedule with Your Student
Description
When students have a hard time completing work, one strategy that
can be done is to use a 20 – 5 schedule.

Implementation
You will build their tolerance to handle more work. You would have the
student complete 20 minutes of schoolwork, followed by a 5 minutes
break.

Benefit
This is going to help your student avoid getting frustrated because of
the amount of work, or because it’s too difficult. It will also help avoid
unwanted behaviors to occur. This will show the student that he or she
matters to you, which in turn will help build a relationship with them as
well. In addition, it will help the student be able to participate in
activities without needing breaks as often.
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Use Breathing Exercises
With Your Students
Description
Students who have experienced trauma may have a hard time
regulating their emotions. Teach students how to cope with their
trauma by teaching them breathing exercises. This is a type of
mindfulness break.

Implementation
For example, a breathing exercise might sound like this, “take a deep
breath in and hold it for 5 seconds…1…2…3…4…5, breath out for 5,
1…2…3…4…5. And repeat it one more time”

You can use a variety of different breathing exercises to help students
with their emotions, whether it be fear, stress, sadness, anger, or
frustration. This can also be done with a particular student or at any
moment you feel the class is in need of a mindfulness break.
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Benefit
This is going to help your students’ stress and anxiety levels decrease.
This will also teach students coping skills. Developing coping skills is
essential because it will teach them to manage their emotions. They
will be able to us these skills as adults as well.
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Use a Coping Technique
With Your Students
Description
The 5-4-3-2-1 technique is used to help student’s cope with stress.

Implementation
You will ask the student the following:

¨ Name 5 things you see in the room.
¨ Name 4 things you can feel (“my feet on the floor”).
¨ Name 3 things you hear right now (“traffic outside”)
¨ Name 2 things you can smell right now (or 2 smells you like)
¨ Name 1 thing about yourself.
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Benefit
Developing coping skills is essential because they are learning how to
figure out a calm way to handle their emotions. Sometimes, students
don’t know what to do with what they are feeling. This causes them to
lash out or be disruptive. Helping them develop these coping skills will
help them as a child and will continue to help them as adults.
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Use ABC Notes to
Observe Student Behavior
Definition
ABC notes can be used to observe what is happening in the
classroom, or environment, prior to a student’s behavior.

Implementation
A is for Antecedent (what happens immediately before an incident)
B is the description of the student’s behavior
C is consequence (what was the staff member’s or peer’s response to
the student’s behavior?)
Example:
Date/ Time/

Activity

Antecedent

Behavior

Consequence

5-2

Transition to

Teacher tells kids

Student refuses to

Teacher sends

10 a.m.

computer lab

to line up.

get out of seat to

students to

line up.

computer lab and

Duration

3 min.

calls counselor to
help out with
student’s
behavior.
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Benefit
This is effective because taking these type of notes will help you notice
patterns in the student’s behavior. Once you know what triggers a
specific behavior, you will be able to help provide a support that will
help reduce the undesired behavior, rather than reinforce it.

Adopted from Nancy Rappaport and Jessica Minahan 2012
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Use Restorative Justice
Practices with the Students
Description
Use restorative justice practices that focus on the harm caused to
individuals and relationships through meditation and reconciliation;
rather than a punitive form of discipline.

Implementation
Ask the following questions to the person who has caused harm and
the person who was harmed.
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Benefit
This is effective because students will learn to problem solve without
using violence or anger. The will continue to help out the student when
he or she becomes an adult. They are being taught to understand
empathy, as well, with restorative practices.
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Refer to the School Counselor
Supporting students who have experienced trauma is a team effort.
Counselors have been trained and possess knowledge that you may
not have. You may want to meet your counselor beforehand,
introduce yourself to get a sense of who they are and their strengths in
supporting your students.

When students experience a traumatic even in their lives, it’s going to
take time for them to heal. When appropriate, referring a student to a
counselor would help them a great deal in developing skills that are
essential for their everyday life. And of course, continue using
strategies in the classroom to help support them in the classroom.
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“Every child needs an adult who is
irrationally crazy about him or her”.
-Uri Bronfenbrenner
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11. Provide consistent cues for your students 3:
https://kidsactivitiesblog.com/88014/easy-fairy-wand-craft
12. Provide consistent cues for your students 4:
https://www.target.com/p/meri-meri-sparkly-wands-costumehand-held-props-8ct/-/A-78790328
13. Teach Students to: “Change the Channel” 1:
https://pocketofpreschool.com/safe-place-or-cozy-corner-forlittle-learners/
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14. Teach Students to: “Change the Channel” 2:
https://www.123rf.com/photo_87465402_stock-vector-cutebrain-meditating-cartoon-icon-vector-illustration-graphicdesign.html
15. Teach Students to: “Change the Channel” 3:
https://globalsymbols.com/symbolsets/mulberry/symbols/3551?lo
cale=en
16. Use the “bad news sandwich” with students 1:
http://speech2u.blogspot.com/2014/01/soapbox-saturday-whyour-words-matter.html#.XqpyD5NKi35
17. Help students feel competent 1:
https://www.missjacobslittlelearners.com.au/eliminate-cray-craywith-these-studen/
18. Help students feel competent 2:
https://truelifeimateacher.com/class-jobs-made-easy/
19. Help students feel competent 3:
https://www.3rdgradethoughts.com/2013/08/building-studentresponsibility.html
20. Teach students how to manage their emotions 1:
https://www.teacherspayteachers.com/Product/How-Are-YouFeeling-Today-EDITABLE-SocialEmotional-Student-AttendanceCheck-In-2660142
21. Teach students how to manage their emotions 2:
https://www.teacherspayteachers.com/Product/Managing-MyEmotions-Wheel3679542?utm_source=Pinterest&utm_campaign=Managing+My+
Emotions+Wheel&utm_medium=social&utm_content=smartloop
&utm_term=5973414
22. Teach students how to manage their emotions 3:
https://www.teacherspayteachers.com/Product/CalmingChoices-Wheel-for-Self-Regulation-3627758
23. Teach students how to manage their emotions 4:
http://www.victoriesnautism.com/self-management-emotionalbehavioral.html
24. Give students choice 1: https://www.smore.com/z12ay-tictac-toe-choice-boards-menus
25. Give students choice 2:
http://firstgradewow.blogspot.com/2013/07/writers-draftcrafttoolbox-unit.html?m=1
26. Give students choice 3:
http://black.turmakbanyoseramik.com/image.php?id=106057
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27. Give students choice 4: https://jillianstarrteaching.com/wordwork-menus-that-work/
28. Create a bulletin celebrating students strengths 1:
https://www.supplyme.com/products/we-all-have-differentstrengths-superhero-writing-display-a1735
29. Teach social-emotional learning skills to your students:
https://www.shutterstock.com/image-vector/morning-circlepreschool-cartoon-woman-teacher-1546511309
30. Provide break cards to your student 1:
https://www.teacherspayteachers.com/Product/FREE-I-Need-ABreak-Cards-2695412
31. Provide break cards to your student 2:
http://www.victoriesnautism.com/self-management-emotionalbehavioral.html
32. Use a 20-5 schedule with your student 1:
https://www.clipart.email/clipart/completed-homework-clipart210654.html
33. Use breathing exercises with your students 1:
https://www.creativelyteachingfirst.com/blog/calm-downcorner-in-classroom
34. Use a coping technique with your students 1:
https://www.clipart.email/download/6328814.html
35. Use restorative justice practices with the students 1:
http://rjposters.com/meggroves/
36. Refer to the school counselor 1:
https://www.clipart.email/clipart/guidance-counselor-officeclipart-282400.html
37. Quote page 1: https://www.shutterstock.com/imagevector/illustration-kids-teacher-classroom-education-vector1039240234

