Introduction
Humboldt State University is located in the heart of northern California's redwood coast region,
in Humboldt County. Founded in 1913 as a "normal school" or teacher's college, the University
now offers 49 baccalaureate degrees, 76 minors, 12 graduate programs, 18 credential programs,
and 17 certificates of study (Analytic Studies Group, 2002). Still well known for its educationrelated majors, Humboldt State also has become widely recognized for high quality programs in
the arts and humanities, environmental and natural sciences, and health and human services.

The Humboldt State University campus stretches across a 144-acre hillside overlooking the city
of Arcata and Humboldt Bay. In addition to 963,127 square feet of space in 90 buildings on the
main campus, the University' s facilities include an art gallery, marine laboratory, observatory,
natural history museum, and research vessel, as well as salt and fresh water marshes, small lakes
and ponds, forest lands, sand dune preserves, and a 4,500-acre wildlands center (Analytic Studies
Group, 2002). With its lush greenery and natural landscape, Humboldt State long has been
regarded as one of the most scenic campuses in the California State University (CSU) System.
Approximately one-third (34%) of Humboldt State ' s 7,611 students are "local" to Humboldt
County, and a total ofnearly half(48 %) have origins in northern California. Another 25% are
from central California, including the Sacramento and San Francisco areas, and 17% are from
southern California, including the Los Angeles and San Diego areas. The remaining 10% of
Humboldt State's students are from other states and countries. While the student population
remains predominantly White (63%), the trend is toward increasing ethnic diversity. Selfidentified ethnic groups include Hispanic (7.9%) , Asian (2 .9%), American Indian/Alaska Native
(2.6%), and African American (2.5%) (Analytic Studies Group, 2002).
At 2.6% of the total student population, Humboldt State' s American Indian/Alaska Native
student population is nearly three times the average indigenous student population in the CSU
System (.9%). The University is situated within 150 miles of 14 federall y recognized Indian
Tribes (see map in Exhibit 1) and has been committed to American Indian higher education for
more than thirty-five years. The Center for Indian Community Development (initially a Native
language renewal program) was established in 1966; the Indian Teacher & Educational
Personnel Program, in 1969; the Indian Natural Resource, Science and Engineering Program, in
1974; and the Native American Studies Department, in 1997. Through the CSU System, the
State of California now fully supports all of these programs.
The mission of the Indian Teacher & Educational Personnel Program (ITEPP) is to p romote
Indian Self-Determination by developing learning communities that validate Tribal cultural
values, facilitate academic success, and foster a sense of self-efficacy among American Indian
students, educators, and other professionals. The mission specifically addresses critical factors
in the academic success of American Indians in higher education, including validation of cultural
differences, pre-college preparation, and student support services (Jenkins, 1999). ITEPP
recognizes that, owing to a tragic 500-year history of cultural genocide within U.S. schools,
American Indian students in predominantly White institutions of higher education may feel
alienated and fearful (Brave Heart & DeBruyn, 2002; Lomawaima, 1995 and 1999). By offering
these students a "home away from home" and culturally affirming interactions with American
Indian faculty, staff, and students, ITEPP helps to attenuate the influences of perceived and real
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discrimination, ethnocentrism, and racism within the larger University environment. The
effectiveness of social integration through an enclave population, positive interactions with
faculty and staff, and enduring academic advisor-advisee relationships in facilitating the
academic success of American Indian college students is well documented in the literature
(Murguia, Padilla & Pavel, 1991; Brown & Robinson Kurpius, 1997; Pavel, 1999).
In addition to a comprehensive program of student support services that include recruitment,
academic advising, advocacy, mentoring, tutoring, and career placement, ITEPP offers culturally
appropriate American Indian education courses and an extensive, specialized library ofNative
American curricular resources. Since 1998, ITEPP has offered a five-course, 15-unit American
Indian Education (AlE) minor. More recently, four core courses from the AlE minor have been
approved as a depth of study in the Liberal Studies Elementary Education major and as a special
area of emphasis for the Master's Degree in Education.
In A Y 2002-03 ITEPP served 36 American Indian students-twice the number enrolled when
the program started in 1969. Over the past 33 years, more than 220 American Indian/Alaska
Native students have earned bachelor's degrees, teaching or counseling credentials, or master' s
degrees with program assistance. Half these graduates are employed as teachers, counselors, and
administrators in educational settings ranging from preschools, to elementary and high schools,
to colleges and universities. The remaining hal f are pursuing graduate degrees or serving their
communities through tribal governments, private enterprises, and health and human services
organizations.
Based upon input from faculty, staff, students, and past program participants, the Indian Teacher
& Educational Personnel Program has developed this five-year Strategic Action Plan for
"reinventing ITEPP" as the Institute for Tribal Educators & Professional Personnel. The Plan
envisions retaining the familiar acronym that has distinguished ITEPP as an exemplary Indian
professional development program for almost 35 years, while expanding all three major program
components: academic minors/professional development programs, student support services,
and curriculum resources. This document includes detailed objective work plans for envisioned
program expansions that ultimately will become self-sustaining through student registration fees
and/or community partnerships.
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Statement of Need
Since the late 1960s, numerous national reports have documented the need for better teachers of
American Indian/Alaska Native children (U.S. Senate, 1969, and Fuchs & Havighurst, 1973,
cited in Tippeconnic, 1976; Reyhner, 1992). A 1992 study showed that 30.4% of American
Indians dropped out of school before completing the 1ih grade-compared to 17.8% of Hispanic
students, 13.4% of African American students, 9.1% of Caucasian students, and 4.9% of Asian
American students (Tirado, 2001). A decade later, the American Indian high school dropout rate
continues to be one of the highest in the country (U.S. Census Bureau, 2000).
The poor academic performance of American Indian students has been attributed to low selfesteem that derives from unresolved internal conflicts, which, in tum, result from the cultural
discontinuity between Indian students' home and school environments. When public school
teachings and values conflict with parental teachings and values, students often are compelled to
choose between the two. In honoring the teachings of their parents and preserving their cultural
heritage, they become alienated from school (Indian Nations at Risk Task Force, 1992). Adding
to their sense of alienation is a variety of problems associated with the extreme poverty that
characterizes most tribal communities. According to the California Department of Education
(2002), while poverty does not cause low academic achievement, students from low-income
backgrounds often attend schools where teachers are less qualified and have low expectations for
their academic success. Thus poverty is viewed as an indicator of academic risk.
According to the 19991ndian Labor Force Report (BIA, 2000), the unemployment rate among
1.7 million members of 556 federally recognized Indian tribes in the United States is 43%.
Another 33% of employed tribal members live in poverty based on federal guidelines. Thus a
total of 62% of tribal people currently live in poverty as the unemployed and "working poor,"
and the data on low educational attainment suggest it is the primary cause of their poverty. In
1990 only 9% of American Indians 25 years and older had earned at least a bachelor's degree
(American Indian Higher Education Consortium, 2000). By contrast, the U.S . Census Bureau
(2000) reported that 26% of all adults 25 years and older have completed at least a bachelor' s
degree, and the average annual earnings of those with bachelor's degrees are 86% higher than the
earnings of those who completed high school only ($45,678 versus $24,572).
California has the largest American Indian/ Alaska Native population in the nation, including
333,346 persons identified as American Indian/ Alaska Native only and a total of 627,562
identified as American Indian/ Alaska Native in any combination of races or tribes (U.S. Census
Bureau, 2000). Some 104 federally recognized tribes are indigenous to California, with a total of
50,240 tribal members living on or near 95 federal Indian reservations (BIA, 2000). As shown in
Exhibit 2, more than one-third of California tribes have unemployment rates exceeding 50%, and
more than one-fourth have unemployment rates exceeding 60% (BIA, 2000) . Among the largest
tribes in the immediate vicinity of Humboldt State University, the Karuk Tribe of California has
an unemployment rate of73%, the affiliated Round Valley Indian Tribe has an unemployment
rate of 76%, and the Yurok Tribe has an unemployment rate of 67%. Members of these northern
California tribes live in remote rural or reservation communities, 60 to 150 miles away from
Humboldt State, the nearest four-year university.
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Increased access to culturally appropriate and well-supported higher education is critical to the
social and economic recovery of California's tribal communities, and Humboldt State University
is uniquely qualified to provide it. However, California's current economic crisis has resulted in
major reductions in the State's higher education budgets. At the beginning of A Y 2002-03,
Humboldt State suffered a 10% budget reduction totaling $8.6 million dollars. The University
made prudent use of cash reserves and reduced student support and other "ancillary" services in
order to preserve academic programs and faculty positions. ForAY 2003-04, an even larger
budget reduction of $10.5 million is expected, and both academic and student support programs
will be impacted. The two-year reduction totaling $19.1 million represents 22.2% of the prereduction budget.
ITEPP will begin A Y 2003-04 with $102,986 (34.2%) less than the pre-reduction A Y 2002-03
budget of$301,139. The losses include 100% of full-time faculty ($80,736), 38.3% of part-time
faculty ($8,833), 65.5% of special lecturers ($1 ,900), 48.7% of student assistants ($7, 125),
44.8% of supplies and services ($4,050), and 11.5% of other operating expenses ($342). Only
ITEPP's four staff positions and 58% of the operating budget remain intact. Forty percent of the
American Indian Education minor now will be taught by ITEPP's program director with support
from a part-time, temporary faculty position. Implementation of a new academic minor in Tribal
Health & Human Services in A Y 2003-04 will be postponed indefinitely. The loss of student
assistants historically assigned to the Curriculum Resource Center will severely limit the CRC
Coordinator's availability to serve public schools and tribal communities off campus. This is
truly a "budget crisis" for ITEPP.
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Approach and Rationale
The 62% completion rate ofiTEPP students compares very favorably to the 49% completion rate
of Humboldt State University students overall. Moreover, the 86.6% completion and retention
rate among ITEPP students emolled since 1999 attests to the effectiveness ofiTEPP ' s student
recruitment and support services. The steadily increasing enrollments in ITEPP ' s American
Indian education courses attest to the quality of the academic minor/professional development
program, and the utilization of the Curriculum Resource Center by more than 900 patrons attests
to the need for culturally appropriate curricular materials by faculty, staff, and students both on
the University campus and in northern California public schools. Thus this Strategic Action Plan
calls for building upon ITEPP's strengths to broaden the range of academic offerings while
increasing access for student populations not previously served (e.g., non-traditional students)
and enriching the overall educational environment. Priority areas include the following.
A. Academic Programs.
• ITEPP will expand the Optimum Access Initiative implemented in spring 2002 . The
initiative was designed to minimize schedule conflicts for regularly emolled students
(whose general education and major requirements necessarily must take priority over
minor courses), while increasing professional development opportunities for community
members (whose career and famil y obligations prohibit regular enrollment). By
converting face-to-face courses in the American Indi an Education (AIE) minor to presemester one-week intensives and/or online courses, ITEPP has increased enrollments of
both regular, full-time students and community-based learners. In fact, enrollments in the
3-unit AlE courses increased by 35 % between 20 00- 0 l and 200 l -02, and by another 36%
in 2002-03. Pre-emollments in fall 2003 courses predict a 30% increase over fall 2002 .
ITEPP will expand the Optimum Access Initiative to include a community-based "t\voplus-two" teacher preparation program that uses block scheduling and combines \veekend
intensives with technology-medi ated instruction to meet the needs of ruraUreservati on
residents who otherwise cannot access four-year degree programs. In partnership with
Mendocino College, the Round Valley Tribes, the Round Valley Unified School District,
and Humboldt State University ' s Child Development Department, ITEPP will pilot a
"two-plus-two" distance education program in Child Development/Elementary Educ ation
on the Round Valley Reservation, where 65 % of the 316 elementary students are
American Indian/Alaska Native, 99% participate in the Free/Reduc ed Lunch Program,
and the school mobility rate is 21%.
According to the Imm ediate Intervention/ UndeJpe7fo rm ing Schools Program Action Plan
(2001) ofthe Round Valley Elementary/Middle School:
Policies and resources that address and support school staff and the instructional
needs of the severely socio-economically disadvantaged student population including
American Indian students, and the integration of appropriate curriculum and multicultural themes and topics, are needed. In order to instill and foster a sense of pride
and appreciation for their American Indian herit::1ge, appropriate curriculum needs to
be developed and implemented as an integral part of the instructional pro gram. The
existing district and school climate need to be restructured to establish a positive
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school climate that is conducive to learning. In order to reduce the continuing
turnover of staff, the district and county, in cooperation with bargaining unit and
parent/community representatives, need to establish an effective strategy and program
to attract and retain qualified administrators, regular/substitute teachers, and support
personnel ... .
A steady turnover of administrators and teachers has negatively impacted effective
teaching and student learning due to a lack of systematic and sustained continuity of
instruction, and staff discussion of core content areas. In addition, there is a lack of
effective instructional supervision/evaluation, mentoring, and coaching, especially of
new and beginning teachers, that has resulted in a significant barrier to student
academic achievement. ... Of the American Indian student group, 49.1% place in the
first quintile performance band and 33.0% in the second quintile ... 77.58% ofthe
students tested in Grades 2-8 are reading below grade level.
[In mathematics] 56.8% of the American Indian students as a group are performing in
the first quintile performance band and 24.3 % in the second quintile.

The community-identified strategy for improving the quality of education in Round
Valley is to have longstanding residents-stakeho lders in the future of their own
children- become the next cohort of administrators, teachers, and support personnel. A
recent survey indicates that at least 13 adult residents of the Round Valley Reservation
will commit to participation in a weekend teacher preparation program. Nine of these
already have earned AA or AS Degrees, and the rest are within one year of completing
their two-year degrees. Additional distance education program participants will commute
to Round Valley from Laytonville, Willits, and Fort Bragg, also in Mendocino County.
The development and implementation of an undergraduate teacher preparation program
in Round Valley is envisioned as a replicable model for delivery of higher education to
remote rural/reservation communities. It will require an increase in ITEPP ' s part-time
faculty by one full-time equivalent position to teach a total of four courses per semester,
mentor students, and provide evaluative fe edback on the distance education program to
the ITEPP Director and a new Academic Programs Coordinator. It also will require an
additional Student Services Coordinator, based in Round Valley, to provide effective
student advising, retention, and support services.
•

ITEPP will develop three new academic minors to support the increasingly diverse career
choices of program participants, particularly those pursuing careers in Indian communitybased organizations and Tribal governments: (1) T1ibal Health & Human Services, (2)
Tribal Management & Organizational Development, and (3) Tribal Community &
Economic Development. Each 15-unit minor will be offered concurrently through the
University's Extended Education Office as a specialized Professional Development
Certificate Program so that past graduates and employed persons also may participate .
ITEPP's experience with the American Indian education minor demonstrates that the
resulting diversity of class participants (regularly matriculated students with working
professionals) significantly enriches the learning environment for all enrolled.
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Building on the success of the Optimum Access Initiative, including two courses from the
existing American Indian Education minor, ITEPP has engaged an exemplary faculty
member in designing three additional courses to complete the Tribal Health & Human
Services minor. Given the resources to hire additional faculty, ITEPP could offer the
second minor in A Y 2003-04, as follows:

American Indian Education Minor

Tribal Health & Human Services Minor

Smr.

AlE 380- Abused/Neglected Child & the Law*

THHS 380- Abused/Neglected Child & the Law*

Fall

AlE 330- History oflndian Education**
AlE 335- Social & Cultural Considerations*

THHS 330-Tribal Health&Human Svcs. Overview**
THHS 335- Social & Cultural Considerations*

Spring AlE 430 - Proposal & Grant Writing***
AlE 340 -Educational Experiences**
AlE 435- Counseling Issues*

THHS 430- Proposal & Grant Writing***
THHS 340- Working w/Tribal Children&Families**
THHS 435- Counseling Issues*

* 1-week Intensive Course
**On-line Course
***!-week Intensive & Online Course

In the same way that the American Indian Education and Tribal Health & Human
Services minors have two courses in common, the Tribal Management & Organizational
Development and Tribal Community & Economic Development minors also would share
two core courses, as well as an elective (Proposal & Grant Writing) from the American
Indian Education minor. These two minors will be developed for introduction in A Y
2004-05 and A Y 2005-06, and will consist of the following courses:

Tribal Admin. & Organizational Dev.

Tribal Community & Economic Dev.

TAOD 330- Tribal Management & Leadership
Development
TAOD 335- Legal Environment of Tribal Org's*
TAOD 340- Financial Management & Contract
Compliance**
TAOD 430 - Proposal & Grant Writing
TAOD 435- Organizational & Human Resource
Development

TCED 330 - Overview of Local, Regional, & Global
Economies***
TCED 335- Legal Environment of Tribal Org's*
TCED 340 -Financial Management & Contract
Compliance**
TCED 430- Proposal & Grant Writing
TCED 435 - Small Business & Tribal Enterprise
Development

* A collaboration with the Native American Studies Department
**A collaboration with the Business Administration Department (Fund Accounting)
***A collaboration with the Economics Department

The development and implementation of three new academic minors (nine new courses)
in the next three academic years will increase the number of courses sponsored by ITEPP
from the existing five to a total of fourteen. It will require the addition of an experienced,
full-time faculty member who shares the long-range vision of ITEPP as the "Institute for
Tribal Educators and Professional Personnel." This faculty member will assume the role
of Academic Programs Coordinator and teach seven courses per year. Four courses (two
per semester) will be developed and/or taught by the ITEPP Director, and three courses
will be collaborations with other University departments.
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B. Student Support Services.
• ITEPP will reinstate the fieldwork requirement that was integral to the program for more
than two decades. Through mentoring positions in public schools-and internships in
non-profit Indian organizations and Tribal govemments-ITEPP participants will
perform valuable services, gain career-enhancing experience, and earn critically needed
income. Both the need for increased financial resources among ITEPP students and the
value of student mentors in public schools have been demonstrated by recent surveys:
1. An ITEPP Evaluation Survey conducted in 2002 indicated that 16% of past Program
participants withdrew from the University due to inadequate financial resources.
2. An ITEPP Student Stipend Needs Assessment Survey conducted in 2003 indicated
that 38% of current Program participants desire compensated fieldwork to support
their higher education.
3. A survey of Humboldt State's first-time freshmen 2003 (conducted by the Director of
ITEPP to determine the most significant " Influences on College Entrance/ Academic
Performance") found that more than 1 of 4 (27%) low-income students would not
have entered college without participation in high school mentoring programs, and
nearly 2 of 3 (64%) low-income students considered high school mentoring programs
either "significant" or "determining" influences in their college entrance. The same
survey found that participation in high school mentoring programs more significantly
influenced college entrance among first-generation college students than those with at
least one parent who had earned at least a two-year college degree.
Providing opportunities for ITEPP participants to earn monthly stipends while providing
public school mentoring services not only will be mutually beneficial for them, mentored
middle/secondary students, and participating public schools, but also is the most effective
strategy for increasing financial resources available for higher education. Because most
ITEPP participants qualify for maximum financial aid grants, any increase in educational
grants or other unearned income would result in offsetting reductions in financial aid
awards. However, earned stipends do not have the same effect on financial aid awards.
A secondary benefit of the financial relief afforded by earned stipends is expected to be
the opportunity for ITEPP participants to take fewer units and pursue higher education in
a less stressful manner. While students are classified as "full time" if they complete 12
units of coursework per semester, ITEPP undergraduates cuiTently average 15.4 units per
semester-exceeding the average 14.3-tmit load for undergraduates at Humboldt State by
1.1 units. ITEPP undergraduates endure unusually heavy unit loads because of their need
to limit the duration of financial hardships suffered while in college. The tendency of
ITEPP students to take five or more courses per semester instead of four-even though
more than half of them work at least part-time, one-third work full-time, and one-third
have dependent children-significantly increases the risks associated with maintaining
the 2.7 to 3.0 grade point average required for admission to a credential or graduate
degree program. Thus it is apparent that inadequate financial resources not only can
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....

result in early withdrawal from the University, but also adversely impacts the academic
performance of those who persist.
The Student Services Coordinator will supervise the compensated fieldwork experiences
of ITEPP students. After a period of three years ' external funding, ITEPP expects to
demonstrate the value of student interns and mentors to community-based organizations
and public schools, garnering their support for continuation of these positions thereafter.
Ultimately the compensated fieldwork positions are expected to become self-sustaining,
and to facilitate transitions to permanent career placements.
•

ITEPP will purchase 40 laptops for loan to ITEPP participants, including part-time
students enrolled in ITEPP ' s online courses. Although Humboldt State strongly
recommends that all students enter the University with access to laptop computers-and
the purchase of computers is an allowable expense under financial aid guidelines-most
ITEPP students qualify for the maximum amount of financial aid without such an
expensive purchase. Thus the use of financial aid to buy a computer would only reduce
the amount of financial aid available for registration fees, books, and other educational
expenses.

•

ITEPP will seek a corporate partner to support its On-Loan Laptops Initiative, and
students will be asked to pay a small monthly fee to cover insurance and maintenance
contracts. The Student Services Coordinator, who currently oversees ITEPP's fourstation computer lab, will provide technology assistance to laptop users as well.

C. Curriculum Resource Center (CRC).
• ITEPP will expand the desktop publishing capabilities of the CRC so that students can
participate in the development, design, and production of culturally appropriate curricular
materials for use in rural/reservation and other California public schools. Beyond serving
as a repository of existing curricular materials, the CRC has identified compelling needs
for culturally and historically accurate materials pertaining to northern California tribes.

The passage of Senate Bill 41 by the California State Legislature in 200 !-requiring
vastly improved historic and contemporary depictions of California tribes by public
schools- was prompted by wide recognition that currently used curricular materials not
only are inadequate to meet the needs of American Indian/ Alaska Native students but
often perpetuate harmful myths and stereotypes about indigenous peoples. They are a
primary cause of the cultural alienation that results in American Indian students '
underperformance and high attrition rates.
Numerous researchers have documented the importance of including Native American
books and teaching materials in schools with Native American students (Reyhner, 1986).
The ability of Native American children to make the connections between their own
cultural experiences and those at school-and thereby to validate their own cultural
identities-is essential to their success in school (Cummins, 1981, p. 42). Since the mid1980s, the U.S. Department of Education has promoted culturally appropriate reading
materials as essential to learning to read any kind of instructional materials; to wit:
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... students read passages more deftly when the passages describe events, people,
and places of which the students have some prior knowledge. The more culturally
literate students are, the better prepared they will be to read and understand
serious books, magazines, and other challenging material (1986, p. 53).
The current experience of American Indian students in the Round Valley Unified School
District underscores the immediacy of the need for new curricular materials. With
modest investments in new desktop publishing equipment, ITEPP and other Humboldt
State students can earn academic credit while assisting the development of culturally
appropriate, standards-based curricula. After 500 years of cultural genocide facilitated by
government-operated boarding schools, day schools, and public schools, the need for
accurate, culturally appropriate curricular materials has become acute-it is time to dispel
the myths, dismantle the stereotypes, and promote cross-cultural understanding and
healing.
ITEPP's Curriculum Resource Coordinator will supervise the curriculum development,
design, and production activities of ITEPP and other interested Humboldt State students.
ITEPP faculty will offer independent study classes so that students can earn credit for
their curriculum development and design efforts.
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Management Qualifications and Organizational Capabilities
The management, faculty, and staff of the Indian Teacher & Educational Personnel Program are
American Indians with close ties to tribal communities and many years ' experience in Indian
education and community development. Complete position descriptions and resumes are
provided with an Organizational Chart in Exhibit 3, and briefbiographies follow.
•

ITEPP Director Suzanne M. Burcell is an enrolled member of the Karuk Tribe of
California with familial and cultural roots in the Salmon River and Scott Valley areas of
Siskiyou County. A former ITEPP honors student and graduate of Humboldt State
University, she earned a BA in Psychology with a minor in Sociology in 1978 and an
MBA in 1981. Before becoming director of the Indian Teacher & Educational Personnel
Program in 2001, Ms. Burcell worked for 20 years in Indian business development and
tribal community and economic development. In 1993 she authored The Indian Business
Owner 's Guides to Developing a Marketing Plan, Performing a Preliminary Feasibility
Study, Preparing a Business Plan, and Securing Financing. Ms. Burcell received
Humboldt State University' s Distinguished Alumni Award in 2000. As ITEPP director,
she teaches two American Indian Education courses : History of Indian Education and
Grant Writing for Tribal Organizations. She will complete an MAin Education in 2003.

•

Instructor Susan Chavez Cameron, Ph.D ., LPCC, is an enrolled member of the Navajo
Tribe. She received a BS in registered nursing in 1982 and an MS in Marriage, Family,
and Child Counseling with specialization in Native American Mental Health in 1984,
both from CSU Fresno. She received a Ph.D. in Counselor Education with specialization
in Multicultural Counseling from Purdue University in 1989. Following Assistant
Professorships at Humboldt State University and the University of New Mexico, Dr.
Cameron became CQI Director at the Indian Health Service Hospital in Santa Fe, New
Mexico. Well-known for her expertise in cross-cultural counseling and multicultural
education, she also serves on the adjunct faculty of Webster University in Albuquerque,
NM, and John's Hopkins University, Maryland. Dr. Cameron teaches three of ITEPP ' s
American Indian Education courses: The Abused/Neglected Child and the Law, Social
and Cultural Considerations, and Counseling Issues. She will introduce two new courses
for the Tribal Health & Human Services minor in A Y 2003-04.

•

Student Services Coordinator Phil Zastrow is an enrolled member of the Hoopa Valley
Tribe. A former ITEPP honors student and graduate of Humboldt State University, he
received a BA in Mathematics with a minor in American Indian Education in 1989 and
an MS in Environmental Systems (Math Modeling Option) in 1995 . A CSU Trustees'
Award Recipient and Man of the Year Nominee, he also served as President of the
Omnicron Delta Kappa National Honor Society. Before becoming Student Services
Coordinator in 1995, Mr. Zastrow gained eight years' experience in teaching/tutoring at
Humboldt State, College of the Redwoods, and reservation-based public schools in
Humboldt County. Mr. Zastrow's primary responsibilities at ITEPP include student
recruitment, academic advising and advocacy, retention, career planning, and tutoring, as
well as club advising, assistance in accessing financial aid, and instructional technology
support. He has taught both American Indian Education (History oflndian Education)
and mathematics courses at Humboldt State University.
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•

Curriculum Resource Coordinator Marlette Grant-Jackson is an enrolled member of the
Yurok Tribe, also ofKaruk, Shasta, and Abenaki descent. A former ITEPP student and
graduate of Humboldt State University, she received a BA in Native American Studies
with a minor in American Indian Education in 2001 and currently is pursuing an MAin
Education. Previously the owner of "Creations," a graphic design business located on the
Hoopa Valley Reservation, Ms. Grant-Jackson is an accomplished graphic artist and
desktop publisher. Since graduating from Humboldt State in 2001, she has managed the
more than 4,000archival records, articles, books, journals, videotapes and other materials
in ITEPP's Curriculum Resource Center. Ms. Grant-Jackson provides curriculum
development support to some 900 registered users ofthe Center, coordinates cultural
presentations and special events for public schools and tribal communities, oversees
graphic design/layout and other production activities, and maintains ITEPP's web site.
She serves on the Curriculum Committee of the Yurok Magnet School, the Inter-Tribal
Library Committee, and the Northcoast Native Children's Authors Festival organizing
committee.

•

Department Secretary Michele Vagle is an enrolled member of the Tolowa Nation at
Smith River Rancheria. She currently is pursuing an undergraduate degree in Business
Administration at Humboldt State University. With more than 10 years' experience in
public sector administrative support positions, she is well versed in essential fiscal and
human resource management policies and procedures, as well as employee and student
records management requirements. Ms. Vagle is the first point of contact for ITEPP's
Director and Student Support Coordinator. Her primary duties include preparation of
budget and faculty hiring documents, scheduling of classes and facilities, purchasing of
supplies and services, arrangement of travel, and supervision of students.

In addition to exemplary faculty and staff, ITEPP 's strengths include:
•

Longstanding partnerships with many northern California public schools, tribes, and
Indian organizations, where ITEPP students engage in service learning experiences and
frequently are hired following graduation from Humboldt State University;

•

2,400 sq. ft. of dedicated space, including administrative and student support offices,
conference room, mini-computer labs, and a Curriculum Resource Center that houses an
extensive collection oflndian education-related books, audio cassettes, CD-ROMs,
microfilms, periodicals, and videotapes; and

•

Specialized curricula developed by ITEPP students, including:
The Northwest Indigenous Gold Rush Hist01y (interviews with Karuk, Wintu,
Wiyot and Yurok elders and historians recounting their memories and stories),
including a 4th grade unit on "The California Indian During the Gold Rush" and
an 8th grade unit on "Slavery, a California Reality. " (Available on-line at
www.humboldt.edu/~hsuitepp/crc/ gold.htm)
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Voices Through The Ages (a Native American anthology written by ITEPP
students at Humboldt State University between 1982 and 1998).
Native American Curricular Lessons (developed by a diverse group of educators
participating in a curriculum development workshop).
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Line-Item Budget

ITEPP
State
Budget

Academic
Programs
ExQansion

Student
Services
ExQansion

CRC
Publishing
Ex2ansion

Total
Annual
Budget

FACULTY
Academic Programs Coord.
$ 14 212
Part-time Faculty
$ 14,212
Faculty Subtotals:
STAFF
59,500
Director
44,136
Student Services Coord.
Student Services Coord.-RV
33,564
Curriculum Resource Coord.
28 010
Department Secretary
Staff Subtotals:
$165~210
$179,422
Total Personnel:

$ 148,850

$ 204~060
$328,272

Fringe Benefits@ 22.42% $ 40,226

$ 33,372

$ 73,598

OPERATING EXPENSES
Student Help

$

$ 11,500

$ 60,000
50 000

$ 60,000
64 212

$ 110,000

$ 124,212

$ 38,850

59,500
44,136
38,850
33,564
28 010

3,500

$

5,000

$ 20,000

Special Lecturers

1,000

2,000

Travel

1,500

6,500

$ 12,000

5,076

22,576

4,500

48,000

5,000

57,500

Equipment

3,000

Supplies & Services

5,000

5,000

Printing & Graphics

456

1,200

Postage

772

600

Office Equipment Maintenance

1,165

875

Telephone/Data Lines

1,340

1,005

Other: Student Stipends
Total Operating Expenses $ 22,733

$ 25,180

30 000
$ 102,000

30.000
$ 24,380 $174,293

$242,381

$207,402

$ 102,000

$ 24,380 $576,163

4~452

3~600

$211,854

$ 105,600

10,000
8,104

9,760
1,372

12,000

1,200

15,240
2,345

Contractual

Total Direct Costs:
Indirect Costs@ 15%
(excl. equipment & other)
TOTAL BUDGET:

$242,381
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2~907

10~959

$ 27,287 $587,122
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