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DEDICATION
The writer is dedicating this project to parents, guardians, and caretakers. The
hope in creating this project is for individuals to gain knowledge on child sexual
abuse and the importance of teaching children preventative measures.
May this information spark an interest in you to continue educating yourself
on this topic and find different avenues on how to prepare yourself on how to have
these difficult conversations with your child and others. We must be able to say we
protected our children from anything that would harm them.
May we move towards a world that acknowledges a survivor's stories and
creates a safe environment for conversations about this topic.
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ABSTRACT
This project focused on the development and implementation of a presentation that
would bring awareness to child sexual abuse. The purpose of this project was to
expand upon the education being received by non-minor dependents through the
Independent Living Program (ILP), public school settings, and to facilitate access to
information regarding child sexual abuse awareness. The objectives of this
presentation are to provide general information on child sexual abuse as well as
inform attendees of community resources that assist in sexual abuse (e.g., counseling
services, support groups, crisis intervention, etc). In addition, the presentation was
designed to provide attendees with the tools needed to: recognize warnings signs of
child sexual abuse, react responsible to disclosure or suspected child sexual abuse,
and effectively communicate and teach their children preventative measures. The
objectives for this project were developed based on expanding upon what local
agencies and organizations were already teaching regarding this topic, incorporating
personal communications with individuals with and without children on their current
knowledge and what they would find useful to teach their children, and the writer's
personal experience with her internship with Stanislaus County, Child Protective
Services. This collaborative effort ensured the end product would serve useful to any
population that was viewing it.
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DESCRIPTION OF THE PROJECT
The purpose of this graduate project is to introduce a child sexual abuse
awareness presentation to non-minor dependents in Stanislaus County. A "non-minor
dependent" is an individual who has elected to keep his or her dependency case open
at age 18 and remain in "foster care" until the age of 21 (under dependency,
transition, or delinquency jurisdiction). Incorporating this component will facilitate
access to information regarding child sexual abuse awareness. This project will
effectively increase the non-minor dependent's knowledge base on the subject,
providing them with the tools needed to continue to educate and reinforce child
sexual abuse awareness in all aspects of their lives. This graduate project will provide
non-minor dependents with the tools needed to: effectively communicate and teach
children preventative measures, recognize warning signs of child sexual abuse, and
how to react responsibly to suspected child sexual abuse. In addition, this project will
educate attendees on community resources that assist in cases of sexual abuse.
Although data shows that teenage birth rates within the United States have
been consistently declining in the last two decades, the foster youth demographic
continues to be at a higher risk of pregnancy (Dworsky, 2015). Youth receive
information about sex, contraception, and sexually transmitted diseases/infections
from school-based sex education, parents or caregivers at home. Foster youth might
not be able to obtain the same type of sex education as other youth due to frequency
of placement and school changes, caregiver's personal views on sex education, or
1
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withholding permissions for foster youth participation in an educational program
(Constantirie, Jerman, & Constantine, 2009). These barriers are still in existence even
though the 2016 California Healthy Youth Act, which mandates inclusive,
comprehensive sexual health education and HIV prevention education, at least once
in high school and once in middle school (California Department of Education
[CDE], n.d.). Even with legislation increasing focus and resources, foster youth
continue to fall through the safety nets put in place.
Moreover, even when foster youth can obtain information regarding sex
education, it is often too little and too late. Foster youth are eligible for services from
community planning clinics that cover reproductive health services and contraception
and are covered by Medicaid/Medi-Cal. However, these services may not be
accessible to the youth due to transportation issues, knowledge of location,
availability, and support from child welfare workers or caregivers (Geiger & Schelbe,
2014).
Policies and programs are created and implemented, supporting youth in and
aging out of foster care services. However, current policies and programs do not
address services for those who are pregnant or parenting. Existing programs for foster
youth also vary by state and typically focus on developing skills to prepare youth to
live independently once they reach the age of 18, unless they opt-in until 21. Once
again, this option varies by state. One of these programs is the Independent Living
Program (ILP), which provides foster youth services/education on daily living skills,
money management, decision making, safety skills, career development, employment
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resources, educational resources, accessing financial assistance for college or
vocational schools, and housing referral (Department of Social Services, n.d.). Skills
taught in the ILP are not only crucial to the success of youth aging out of foster care
services but for them to transition into successful parents and caregivers.
Research by Geiger and Schelbe (2014) concludes that a need exists to examine
opportunities for interventions with foster youth in and aging out of care and must
provide information and services regarding positive parenting practices. Educating
non-minor dependents of positive parenting should be a critical component in the ILP
for all foster youth, not just focusing on those who are pregnant or parenting because
many will have future involvement with children (Geiger & Schelbe, 2014). Classes
offered to foster youth, especially if already parents, should incorporate a wide range
of diverse topics. These topics should teach foster youth to gain skills necessary to
build healthy relationships, provide stability for their children, and awareness on
accessing community resources.
The education provided and offered to this group should prepare them to
transition out of the foster care system, which should address guidance and
knowledge on how to keep their children safe from any abuse. This project aims to
address this gap that exists due to the lack of education on positive parenting and the
lack of offering education on diverse topics. The foster care system should provide
and offer education to all non-minor dependents addressing early intervention
strategies and provide knowledge that will assist in keeping their children safe. This

4

project aims to address this by providing this population knowledge on early
intervention to prevent child sexual abuse.

OBJECTIVES OF THE PROJECT
In order to bring this graduate project to fruition, the writer has identified four
objectives: 1) Gain access to non-minor dependents in Stanislaus County, 2) Create
and present accurate information on child sexual abuse awareness and offer it to nonminor dependents in Stanislaus County, 3) Provide attendees with additional support
and resources that will assist with continues education on child sexual abuse
awareness and supportive services in the community, and 4) Successfully presenting a
child sexual abuse awareness class to non-minor dependents by March 2020. To
achieve these objectives, collaborating with other agencies located in Stanislaus
County will be essential.
The first objective is to gain access to non-minor dependents in Stanislaus
County. To do this, the writer will collaborate with Court Appointed Special
Advocates (CASA) for children. CASA is an organization in Stanislaus County
whose mission is to ensure a safe, permanent, and nurturing home for every abused
and neglected child by providing a trained volunteer, which serves as an advocate for
children in the dependency court system (Court Appointed Special Advocates for
children, n.d.). CASA volunteers are appointed to children by a judge to advocate for
a child's best interest in court. CASA helps a wide range of children, from infants to
non-minor dependents. The project will be explained at length and in detail to CASA;
the writer will pursue a memorandum of understanding (MOU). The writer will
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emphasize the importance of and need for the agency's feedback to make this project
successful.
The second objective of this project is for the writer to create and present
accurate information on child sexual abuse awareness and offer it to non-minor
dependents in Stanislaus County. The writer will develop a presentation that will
provide non-minor dependents with the tools needed to: effectively communicate and
teach children preventative measures, recognize warning signs of child sexual abuse,
and how to react responsibly to suspected child sexual abuse.
The writer cannot foresee potential harm that may come to the participant(s)
as a result of their attendance in the child sexual abuse awareness presentation. Since
the topic covered in this project is considered taboo, the writer will provide
information on supportive services and resources that may assist with any emotions or
questions that may surface about the subject, satisfying the third objective of this
project. This information will be incorporated into the child sexual abuse
presentation. Several slides will be designated to: 1) highlight community resources
that can offer additional support for victims of sexual abuse, and 2) provide attendees
online resources; that will assist with the continuous awareness and education of child
sexual abuse.
In order to meet the fourth objective, ensuring the child sexual abuse
awareness presentation is executed successfully by March 2020, the writer will
actively maintain open communication with CASA. Open communication will be
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maintained by email, phone, and in person. The writer will also schedule and uphold
multiple meetings with the collaborating agency to ensure the project's success.

SIGNIFICANCE OF THE PROJECT
An event that can disrupt a child's development and cause long-lasting trauma
is childhood sexual abuse. Child sexual abuse is often referred to as a "silent crime"
due to victims having difficulties coming forward after severe trauma, shame, and
grief they experience (National Center for Victims of Crime [NCVC], 2018). The
National Sexual Violence Resource Center (n.d.) reported that 1 in 4 girls and 1 in 6
boys are victims of child sexual abuse before the age of 18. According to the child
sexual abuse statistics, children ranging in ages between 7 and 13 are more vulnerable
to child sexual abuse (NCVC, 2018). Not all child sexual abuse is reported due to a
lack of awareness, so statistic may not accurately depict the severity and prevalence
of this crime. Spreading awareness about child sexual abuse in vulnerable
demographics is significant to progress as it can help prevent a child from becoming a
statistic.
The significance of this project is to provide non-minor dependents with the
knowledge needed to have a successful transition out of foster care and become selfsufficient adults. This project is designed to build upon information given to nonminor dependents through their separate ILP classes or any additional communitybased course/class they take, by adding a component which will address child sexual
abuse awareness. By implementing this project, it will help support the continued
education of non-minor dependents as well as provide them with the tools needed to
break cycles of abuse, teaching them to be protective of their children or children in
8
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their lives. A project like this will help promote social justice by bringing awareness
of child sexual abuse to this particular group, non-minor dependents. The writer
focused on non-minor dependents because this group may not be considered as a
group that would benefit from or be capable of handling this type of education
because of the trauma they have already endured due to being in the child welfare
system.
The writer has had the privilege of completing a two-year internship with
Stanislaus County, Child Protective Services, one of those years, specifically in
CAIRE (Child Abuse Interview, Referrals, and Evaluation) Center. The CAIRE
center oversees coordinating efforts with detectives, social workers, mental health
clinicians, and the deputy attorney to investigate allegations of abuse of a child. As
part of the investigation, CAIRE conducts forensic interviews to elicit detailed
information about the event(s) the child has experienced or witnessed. Children are
interviewed when there is an allegation that they are either the victim or witness to
physical abuse, sexual abuse, or a violent crime.
During the writer's internship at the CAIRE center, many commonalities were
observed between the cases that came in. The writer noticed: 1) The majority of the
allegations were for child sexual abuse, 2) The majority of children were victimized
more than once, making it normalized behavior, which hindered verbalization of the
abuse, 3) Both the victims (children) and their parents were unaware of child sexual
abuse, and 4) A majority of victims were in the Child Welfare System or had a prior
history.
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During the writer's time in the MSW program and completing an internship
with Stanislaus County, Child Protective Services, the writer gained knowledge
regarding community resources available to clients through agency partnerships. The
writer realized that many of the resources offered in the community are tailored for
"after the fact." Meaning services were in place and offered to individuals who had
already been victims of the abuse. For example, victims of sexual abuse would be
referred out to another agency that specialized in working with those victims in
further assisting them with their needs (e.g., therapy). All these services are beneficial
for after an incident has occurred. "Responses to child sexual abuse are generally
focused on the tertiary level, including the treatment of victims and the management
of offenders, as well as situational risk reduction strategies rather than a communitywide prevention agenda" (Quadara, Higgins, & Siegel, 2015, as cited in Salter, 2018,
p. 166). If we could develop, incorporate, and promote awareness of child sexual
abuse within our communities, the abuse may be prevented. A couple of
organizations located in the community do promote some awareness around sexual
abuse and human trafficking; Parents United and Without Permission, but the
awareness classes are not always publicized in the community. Typically, these
organizations spread awareness when contacted by other organizations, groups, or
agencies requesting them to give presentations to a particular group, members, or
employees.
In the writer's assessment, some of the observed commonalities during the
writer's internship at the CAIRE center are preventable by offering and promoting
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child sexual abuse awareness presentations to the community. It is because of this
internship that the writer developed a passion for child sexual abuse awareness and
justification for this project. This project is critical to child sexual abuse as it
highlights it as a social justice issue, striving to bring awareness to this matter, by
bringing awareness to the problem to take a preventative stance and teach how to
apply measures to protect children. More importantly, the writer decided to focus on
teaching non-minor dependents about child sexual awareness because they are a
vulnerable population, who lack support systems, and who will eventually transition
into parenthood or may end up in a career where they will work with children. This
project is distinct because it aims to bring awareness to child sexual abuse to a
population that is not thought of as needing this type of education. By educating nonminor dependents on child sexual abuse awareness, we contribute to the efforts of
helping them by providing them with the tools that will allow them to advance their
well-being, as well as their child's.

REVIEW OF RELATED LITERATURE
This chapter provides the readers with a brief overview of what child
sexual abuse is and its significance. It provides a brief review of the literature
regarding implications child sexual abuse has on children, what our society thinks
about child maltreatment, and provides insight on what can be done to educate our
society to help prevent child maltreatment, specifically for child sexual abuse. This
chapter also provides information on how the state of California and local agencies
within, Stanislaus County, either plan on or are currently spreading awareness on
child sexual abuse. Finally, this chapter emphasizes why it is of utmost importance
that we educate our foster youth about child sexual abuse awareness.
What is Child Sexual Abuse and How Prevalent is It?
Child sexual abuse includes any sexual contact between an adult and a minor
or between two minors; typically, a power differential exists between the two minors
due to age, size, or intellectual development (Bernier, 2014). For the purpose of Child
Protective Services, the state of California has the California Welfare and Institutions
Code Section 300 and defines child sexual abuse as follows:
A child who comes within any of the following descriptions is within
the jurisdiction of the juvenile court which may adjudge that person to be a
depended child of the court: 300(d): The child has been sexually abused, or
there is a substantial risk that the child will be sexually abused, as defined in
Section 11165.1 of the Penal Code, by his or her parent or guardian or a
12
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member of his or her household, or the parent or guardian has failed to
adequately protect the child from sexual abuse when the parent or guardian
knew or reasonably should have known that the child was in danger of sexual
abuse. (para. 6)
Child sexual abuse can include abusive touching behaviors: fondling or rubbing up
against a child’s genitals, buttocks, or breasts; penetration of the child’s mouth, anus,
or vagina by the abuser or with an object; and/or coercing a child to fondle
him/herself, the abuser, or another child (Bernier, 2014). It can also include abusive
non-touching behaviors: exposing oneself to a child in a lewd way, inappropriately
viewing or violating private behaviors of a child or teen (e.g., undressing, bathing),
taking sexually explicit or provocative photographs of a child, showing pornography
or sexually suggestive images to children and /or talking in sexually explicit or
suggestive ways to children in person, by phone, by internet, or via text messages
(Bernier, 2014).
“The prevalence of child sexual abuse is difficult to determine because it is
often not reported; experts agree that the incidence is far greater than what is reported
to authorities” (NCVC, 2018, para. 1). Statistics for child sexual abuse also vary due
to inconsistencies in the way it is defined (NCVC, 2018). One in four girls and one in
six boys will be abused before their 18th birthday (National Sexual Violence
Resource Center [NSVRC], 2011). Thirty-four percent of child victims are sexually
abused by a family member (NSVRC, 2011). Sixty-four percent of child sexual abuse
cases involve perpetrators the child and or family knows and trusts (Finkelhor,
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Hammer, & Sedlak, 2008). Less than 10% of children are sexually abused by
strangers (NSVRC, n.d.). Twenty-nine percent of child sexual abuse is committed by
other minors (Finkelhor, Hammer, & Sedlak, 2008).
Why Don’t Children Tell and What Are Some Implications?
McElvaney (2015) has found that consensus exists regarding sexual abuse not
being disclosed when it occurs, research of the literature suggests that most
individuals who experience sexual abuse as a child do not disclose the abuse until
adulthood, and if disclosed as a child, delays are common. The literature suggests
factors such as; age, the severity of abuse, fear of consequences, fear of not being
believed, fear of parents being angry, child feeling shame, the perpetrator being a
family member, the type of relationship with parents, ability to verbally articulate,
and not being asked, all impact why children delay disclosures, are reluctant to
disclose, partially disclose, or do not disclose sexual abuse at all (McElvaney, 2015).
Large-scale national studies “confirm that non-disclosure and delays in disclosure are
significant problems facing society” (McElvaney, 2015, p. 164). McElvaney (2015)
argues that “more emphasize is therefore needed on providing opportunities for
children and young people to disclose” (p. 167). We, as professionals and caregivers,
are now left with the challenge of figuring out how to provide and create
opportunities for our children to disclose, while protecting them and uphold their
wellbeing (McElvaney, 2015).
Experiencing child sexual abuse leaves victims with a sense of little control
over what happens, making them feel powerless (Dube et al., 2010). This lack of
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control and the stressors of this feeling can have effects on the neurodevelopment of a
child (Dube et al., 2010). Many children display changes in their personalities and
behaviors when sexual abuse starts; each child’s response to sexual abuse will range
from night terrors to emotional detachment (Watkins et al., 2019). Females and
males turn to different coping mechanisms (Dube et al., 2010). Females are more
likely to internalize behaviors and will suffer from suicidal ideations and eating
disorders (Dube et al., 2010). At the same time, males are more likely to externalize
their behaviors, turning to delinquency, and drinking to cope (Dube et al., 2010).
Even though each child’s experience and individual reaction varies, commonalities
across the emotional spectrum exist (Watkins et al., 2019).
If we learn to recognize the most common types of personality changes
children go through when being victims of sexual abuse, we could provide early
intervention (Watkins et al., 2019). Therapists, social workers, and teachers must be
trained to identify the warning signs of sexual abuse, in order to effectively intervene
with victims before, during, and after disclosure (Watkins et al., 2019; Brown, 2017).
Therapists, social workers, and teachers are all mandated reporters required to report
when they suspect any child abuse, knowing how to identify the warning sign of child
sexual abuse can help in this respect as well. Furthermore, professionals should be
equipped to provide children with the knowledge and skills needed to protect
themselves and practice assertiveness to protect and prevent sexual abuse (Brown,
2017). Also, the public should be made aware of the effects of child sexual abuse by
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making research and education available to better prepare them for disclosures and to
become more accepting of the situation (Watkins et al., 2019).
What Does Our Society Think About Child Maltreatment?
Data from a national and a state survey were analyzed to determine social
norms associated with child maltreatment, child abuse, sexual abuse, and neglect, and
its prevention. In both the national and statewide surveys, actual norms (adult's
personal beliefs/attitudes) and perceived norms (perception of other's
beliefs/attitudes) were aligned (Klika et al., 2019). It was found that the general
population holds strong norms towards the seriousness and preventability when it
comes to the issue of child abuse and neglect (Klika et al., 2019). Participants
reported good intentions wanting to prevent abuse. However, the data revealed that
the general public might not intercede due to fear that he or she would make the
situation worse for the child, fear for their safety, fear of retaliation by the perpetrator,
and simply not knowing what to say or do if put in a situation (Klika et al., 2019).
The statewide survey that was analyzed was conducted in Nevada and included
questions regarding child sexual abuse. This data reflects that participants agreed that
child sexual abuse is also a severe problem, is preventable, and adults should do
everything they can to ensure children are safe (Klika et al., 2019). The results of this
survey revealed that adults feel that they know less about child sexual abuse
compared to child abuse in general (Klika et al., 2019).
The lack of knowledge about child sexual abuse and the uncertainty of what
action to take are barriers themselves when it comes to establishing interventions
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(Klika et al., 2019). Response to child sexual abuse is focused on providing treatment
to victims and the management of offenders, rather than focusing on a communitywide prevention strategy (Quadra, Higgins, & Siegel, 2015, as cited in Salter, 2018).
In order to effectively respond to child sexual abuse, it is crucial to understand the
underlying causes of child sexual abuse. Society must know how to identify risk
factors at an individual, interpersonal, community, and social level to prevent it from
occurring (Belsky, 1980; Garbarino, 1976, as cited in Salter, 2018). It is of
importance to the field that we focus on finding ways to close this knowledge gap by
creating public awareness campaigns, incorporating targeted messaging, at a national,
state, and local level (Klika et al., 2019).
California’s Effort on Child Sexual Abuse Education
In 2008 the Health Education Content Standards for California Public
Schools, Kindergarten Through Grade Twelve, were created and designed to address
topics that would promote healthy students, healthy relationships, and a healthier
environment (CDE, 2019a). Implementing health education is a way our youth can
make well-informed health decisions that lead to positive personal and public health
practices, promoting overall lifelong good health (CDE, 2019a).
The 2019 framework addresses contemporary health issues, provides
examples of standards-based learning activities, and suggests ways to connect
instruction to students' families and the broader school community (CDE, 2019a).
The framework emphasizes that creating a safe place, supportive, inclusive, and nonjudgmental environment is imperative to promoting healthy development for all
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students (CDE, 2019a). These safe and positive environments are particularly relevant
to cultivate in classrooms as challenging topics will be discussed and taught, such as
healthy relationships, affirmative consent, relationship violence, bullying, sexual
harassment, sexual abuse, and sex trafficking (CDE, 2019a). Discussing and learning
about these topics begin as early as transitional kindergarten and continues
throughout a student's education to increase the likelihood that students will have
positive relationships and sexual and reproductive health experiences (CDE, 2019a).
A significant component added to the 2019 framework is the crucial role
parents, guardians, and caretakers can play in supporting and reinforcing what
students are learning in school through continuous discussions at home (CDE,
2019b). The framework acknowledges the fact that parents, guardians, and caretakers
may not feel equipped or comfortable discussing sensitive health topics such as
sexual health education, sexual abuse, or sex trafficking with their children. With this
in mind, the framework guides schools on how they could engage the parents and
community in supporting and understanding the health education programs and its
importance (CDE, 2019b). Ways to engage this group consist of schools 1) providing
opportunities to get involved and obtain information that will assist this group to
support their child's learnings on these topics and 2) holding educational seminars and
support groups led by community agencies to address health issues and provide
information on other resources (CDE, 2019b). Incorporating controversial topics into
the health education, incorporating parent and community engagement, and offering
ideas on how to utilize community resources, the state of California is attempting to
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grow the knowledge base and spread awareness on sexual abuse to keep our children
safe.
How is Stanislaus County Bringing Awareness to Child Sexual Abuse?
While completing research, the writer did not find anything similar to the
objectives this project was aiming to meet. No programs or organizations, in this
County, incorporate or teach non-minor dependents awareness on child sexual abuse.
Stanislaus County, Child Protective Services, offers its non-minor dependents classes
and courses through ILP. The ILP in this County is contracted out to a third-party
agency, who oversees the development and organizing courses and classes for nonminor dependents to attend. Based on communications the writer had with this thirdparty agency, they do not offer any course or class teaching child sexual abuse
awareness.
The writer did discover this County has other organizations that do integrate a
form of child sexual abuse awareness into their programs or classes they offer to their
clients. Some of these organizations incorporate their own child sexual abuse
awareness teachings, while others highlight another local organization, who is
knowledgeable on the subject, by inviting them to teach about child sexual abuse
awareness. The writer's project is different from these organizations in the sense that
the writer created a child sexual abuse awareness presentation by expanding upon
what some of these organizations teach their clients. The writer's project also
enhances what these organizations are doing because of the population the writer is
attempting to bring awareness to, non-minor dependents. The writer found three
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organizations, within our community, who bring awareness to child sexual abuse in
their unique way: State-funded preschool programs; specifically, Walter White
Elementary School in Ceres, CA, Modesto Junior College Me-Wuk Child
Development Laboratory Preschool and California University State Stanislaus, Child
Development program.
CUSD State-Funded Preschool
Ceres Unified School District operates a state-funded preschool, located at
eight different school sites in Ceres, California (Ceres Unified School District
[CUSD], n.d.). The Ceres Unified School District State Preschool serves children
ages three to four (CUSD, 2019). It gives priority to CPS/At-Risk children and lowincome (CUSD, n.d.). The program's mission "is to provide a safe, culturally diverse,
and inclusive program that is developmentally appropriate for young children. The
Preschool program ensures that all children are provided learning opportunities to
develop cognitive and social emotional skills needed for school readiness" (CUSD,
2019, p. 3).
The state-funded preschool program, located at Walter White Elementary
School, has taken it upon themselves to teach their students about child sexual abuse
awareness in their own way. This school has incorporated age-appropriate discussions
about bodies, emotions, feelings, and how special the children are, taking place
throughout the school year (J. Romero, personal communication, September 10,
2019). One of the topics the school discusses and teaches children about is "good
touch and bad touch." This topic is incorporated as it is found to be essential to teach
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children to feel like they can say stop if he or she does not like a particular touch, and
children are also taught what to do if they experience a bad touch, empowering the
children (see Appendix A). This is taught by providing the children with examples of
what a good or bad touch is, such as a hug being a good touch if allowed or wanted
by the children (J. Romero, personal communication, September 10, 2019). The
preschool staff also incorporate books to teach the children about bodies, emotions,
feeling, and good/bad touches (J. Romero, personal communication, September 10,
2019). After the discussions, the children can put these lessons in to play, specifically
what they have learned about "good touch and bad touch" by being encouraged to
play a "tickle" game, which is optional and children can decide to sit out (J. Romero,
personal communication, September 10, 2019). By playing this game once a week,
students' practice "safe" touches and boundaries, asking permission to tickle one
another and stopping the action of tickling when asked to do so. The school makes the
parents aware that such topics are being discussed with students at school by
providing parents with a brief description of what is being incorporated each week
(see Appendix A). Parents are encouraged to ask questions about the discussions and
teachings, to be able to continue the discussions at home, reinforcing boundaries and
promoting awareness for both child and parent. The parent who the writer
interviewed about this program, recalled asking the preschool staff about the benefits
the school had seen, if any, since implementing these discussions and teachings. The
preschool staff disclosed, to this parent, they keep discussing and teaching these
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topics because they have had one child disclose ‘bad touches” in the past school
years.
MJC Me-Wuk Child Development Laboratory Preschool
The other organization found that brings awareness to child sexual abuse is
the Modesto Junior College Me-Wuk Child Development Laboratory Preschool. The
Me-Wuk Child Development Laboratory Preschool serves children ages three to five
(Modesto Junior College [MJC], n.d.b). Program enrollment is based on a first come
first serve base for any age-eligible child, and a fee of $225 per child must be paid in
the Fall and Spring semester (MJC, n.d.a). The Me-Wuk Child Development
Laboratory Preschool is an “instructional training site for Child Development
students. College students enrolling in Child Development lab/practicum courses gain
teaching experiences in the Me-Wuk and Wawona lab classrooms” (MJC, n.d.b, para.
1). The program is:
A unique place where early care and education are offered while placing
importance on cultural sensitivity and building caring relationships between
children, their families, and our teachers; training early care and education
teachers; and supporting families through formal MJC parenting course
instruction. (MJC, n.d.b, para. 2)
What sets the Modesto Junior College Me-Wuk Child Development
Laboratory Preschool from other preschools is the requirement it sets for parents of
children attending their program. Each semester the child is enrolled, one parent or
guardian from each family is required to enroll in, attend, and complete six hours of
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parenting classes through MJC Community Education (MJC, n.d.a) Every school
year, the child is re-enrolled into the program; at least one parent or guardians must
attend the six hours of parenting classes, the school encourages different
parent/grandparents to attend each time (E. Cardona, personal communication,
December 11, 2019). Approximately two hours out of the six are dedicated to
teaching parents/guardians about child sexual abuse awareness (E. Cardona, personal
communication, December 11, 2019). The child sexual abuse awareness section is
presented by a local community resource, who specializes in the field of child sexual
abuse, called Parents United. During the session presented by Parents United,
attendees learn about: what Parents United is and the services they provide, statistics
of child sexual abuse, types of offenders and statistics, offender grooming techniques,
child sexual abuse reporting outcomes, place emphasis on believing child disclosure,
signs children will display if molested, and incorporate adult speakers; adults
molested as children and family members of victims that have been impacted (E.
Cardona, personal communication, December 11, 2019).
After having attended the Parents United presentation, the parents/guardians
then debrief with Me-Wuk preschool staff to discuss what the parents learned and
took away from the presentation, how the parents felt about the content and topic,
how to implement sexual abuse awareness with their children, and the staff share
helpful tools available to parents regarding child sexual abuse awareness (E. Cardona,
personal communication, December 11, 2019). In setting this as a requirement and
extending the requirement to include immediate family members, the program is
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continuously working on bringing awareness to the issue of child sexual abuse to its
community.
CSU Stanislaus, Child Development Department
The last organization found that brings awareness to its students about child
sexual abuse is California State University Stanislaus, Child Development
Department. The Child Development field's focus is on "the changes in physicalmotor, cognitive, language and social-emotional development of the child from birth
to adolescence (California State University Stanislas [CSUS], n.d.a, para. 1). This
major provides students with a "background of knowledge and skills in child growth
and development" (CSUS, n.d.b, para. 2). "The Child Development major is designed
to prepare students for professional occupations with children and families as well as
to prepare students to pursue advanced studies or research careers" (CSUS, n.d.b).
This program offers four different professional tracks the students can choose from
based on their career and educational goals, each track providing specialized
knowledge and abilities (CSUS, n.d.b, para. 2).
Each track is required to take a class called Child Abuse and Neglect, CDEV
3010. This course teaches students a "variety of perspectives, including those of
victims, perpetrators, mental health professionals, childcare workers and teachers, the
legal system, and public policy makers. Issues addressed include definitions, causes,
consequences, assessment, reporting, treatment, and prevention of child abuse and
neglect" (CSUS, n.d.a). This course is held on two Saturday's from 8 a.m. to 5p.m.
Like Modesto Junior College's Me-Wuk Child Development Laboratory Preschool,
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California State University Stanislaus, Child Development Department, also
incorporates Parents United into their Child Abuse and Neglect course. The writer
had the privilege of attending this class session for the duration Parents United
presented. Two hours of this course were allotted for Parents Untied to come in and
present their information to the students. The students learned about the same topics
that were presented to the parents/guardians of the children who attended Me-Wuk
Preschool. However, for CSU Stanislaus students', Parents United incorporated an
additional group of adult speakers to their presentation, the recovered
offenders/perpetrators. After the presentation, Parents United passes out a packet of
their resources to the students, which includes: a pamphlet about Parents United and
the services they provide, a handout with information about their Speakers Bureau,
and an educational activity coloring book about "Good Touch, Bad Touch." In setting
this course as a required class for any student pursuing a Major or Minor in Child
Development, the department brings awareness to the issue of child sexual abuse.
This department at CSU Stanislaus ensure their students graduate with the ability to
recognize and assist victims of sexual abuse if encountered in their profession. Not
only will this knowledge assist these students in their profession, but it also provides
these students with the capability to continue the discussion, spreading awareness, to
their family members, siblings, and friends.
Why Bring Awareness of Child Sexual Abuse to Non-Minor Dependents?
Most often, youth who have experienced foster care lack the safety nets and
support systems other youth their age may have, making transitioning out of the foster
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care system challenging (Child Welfare Information Gateway, 2018). Youth aging
out of the foster care system often have difficulties with pursuing higher education or
training, looking for jobs and managing tight budgets (Child Welfare Information
Gateway, 2018). While in the system, these youth also face constant placement
changes and other disruptions, which are factors known to predict pregnancy and
other sexual health risks (Combs et al., 2019). Pregnancy at a young age is common
for both young women and men with a history of being in the foster care system
(Combs et al., 2019).
As mentioned before, policies and programs are in place to support youth in
and aging out of foster care services. These programs, such as Independent Living
Program (ILP), are in place to teach foster youth skills needed for when they
transition out of the system, teaching them how to live independently. However, these
policies do not require to teach parenting classes. Child Welfare Agencies do offer
some form of parenting classes for those youth who are expecting or for who are
parents. Even when attending these parenting classes where youth learn parenting
skills, they are still uninformed about child development and hold unrealistic
expectations developmentally for their children (Schelbe & Mullins Geiger, 2017).
The Child Welfare System is a prime place to incorporate parenting classes, which
should be required to be taken by all foster youth as part of ILP. A broad range of
subjects should be incorporated into these parenting classes for foster youth to learn
about in-depth, such as child development, child abuse, child sexual abuse, and
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preventative measures. Social workers should assist by ensuring their clients attend,
understand the material being presented, and emphasize its importance.
The lack of support systems, role models, exemplar parenting ideology, and
all other barriers foster youth encounter and must overcome, makes this population
one of the most vulnerable and marginalized. The lack of these things makes this
population the perfect targets for perpetrators. Therefore, the writer developed a child
sexual abuse awareness presentation to be specifically presented to non-minor
dependents to provide them with knowledge on how to keep their children or future
children safe.

METHODOLOGY
Prior to completing the steps for the graduate project, the writer submitted a
research proposal to the University Institutional Review Board (UIRB). It was
determined that the writer’s proposal did not meet the definition of “human subjects
research” as defined by the UIRB policy and the writers proposed project did not
require further review (see Appendix B).
To recap, this project had four central objectives: 1) Gain access to non-minor
dependents in Stanislaus County; 2) Create and present accurate information on child
sexual abuse awareness and offer it to non-minor dependents in Stanislaus County; 3)
Provide attendees with additional support and resources that will assist with continues
education on child sexual abuse awareness and supportive services in the community;
4) Successfully present a child sexual abuse awareness class to non-minor dependents
by March 2020. This section will outline in detail how each objective was met.
The first step consisted of establishing collaboration with an agency that
would allow the writer to work with their non-minor dependent population. This
agency was Court Appointed Special Advocates (CASA) for children of Stanislaus
County. To ensure the first objective of this project was met, the writer reached out to
CASA to set up a meeting with the Execute Director of CASA, Steve Ashman. The
first meeting was set aside to go over the project in detail, the project's objectives
were explained, how the information was to be conveyed, and the reason for the
writer wanting to pursue and execute this project. During the first meeting, the writer
28
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received feedback from CASA's Executive Director on the writer's project. This
initial meeting was also utilized to explain and pursue a signed memorandum of
understanding (MOU) and to set a date to hold the event. The MOU (see Appendix C)
was provided to Executive Director of CASA, Steve Ashman, for him to look over
and sign. Once the MOU was signed, CASA agreed to allow the writer access to the
agency's non-minor dependent population. Being able to access this population meant
the writer was now authorized to promote the event to the non-minor dependents who
CASA provides services to. This event was optional, and the non-minor dependents
has the choice to decide whether he or she would like to attend the event.
With collaboration from CASA, the writer ensured the project had a location
to be presented at, where the attendees felt comfortable in a familiar and safe
environment. The attendees also had the opportunity to attend the presentation with
peers. Furthermore, this collaboration allowed the writer to access resources located
at CASA. These resources CASA offered consisted of staff assisting with: identifying
all non-minor dependent their agency works with, distributing the writer's flyer to all
non-minor dependents to promote the child sexual abuse awareness presentation, and
to place reminder calls to the non-minor dependents who had reported wanting to
attend the class.
The second step was for the writer to present an accurate flow of information
and education regarding child sexual abuse awareness. Ensuring objective two was
met, the writer located and examined existing child sexual abuse awareness
curriculum and educational activities that were currently being used in our
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community and across the nation by agencies and organizations. This information
was sorted by the writer to create the curriculum for this project. The writer
developed a PowerPoint presentation to educate non-minor dependents on child
sexual abuse awareness. The child sexual abuse awareness PowerPoint provides
general information on child sexual abuse as well as information to educate attendees
on community resources that assist in sexual abuse. In addition, the child sexual
abuse awareness PowerPoint was designed to provide attendees with the tools needed
to: recognize warning signs of child sexual abuse, react responsible to disclosure or
suspected child sexual abuse, and effectively communicate and teach their children
preventative measures.
To examine what local organizations were teaching on the subject matter, the
writer reached out to Parents United of Stanislaus County. Parents United is a nonprofit agency that offers one-on-one and group therapy to children and adults who
have suffered sexual abuse or who have committed a sexual crime against a child
(Parents United, n.d.). Their program aims to end the cycle of child sexual abuse by
bringing awareness, facilitating healthy healing, and addressing issues surrounding
sexual abuse through appropriate treatments (Parents United, n.d.). Parents United
also educates the general population on prevention. The writer set up a phone meeting
with Parents United Speaker's Bureau, where the writer asked questions about their
agency's services and child sexual abuse awareness educational component. The
writer was able to request to attend one of the organization's child sexual abuse
awareness presentations to understand the concept of what it is that their organization
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brings awareness to; what specific topics they covered regarding child sexual abuse.
The writer attended a Parents United’s child sexual abuse awareness presentation on
Saturday, February 8, 2020 at California University Stanislaus State.
Attending the child sexual abuse awareness presentation, along with finding
existing curriculum and educational activities that are being used by agencies and
organizations to bring awareness to child sexual abuse, gave the writer an idea of
what information should be delivered and presented to non-minor dependents. With
this knowledge, the writer then created a child sexual abuse awareness presentation.
The writer ensured the objectives used to develop the presentation would provide
attendees the tools needed to: effectively communicate and teach children
preventative measures, recognize warning signs of child sexual abuse, and how to
react responsibly to suspected child sexual abuse.
The writer understood that the material covered in this project is an unpleasant
and challenging topic to discuss, and the information presented may cause strong
emotions to surface. The third objective that was met consisted of the writer taking a
proactive stance by providing attendees with additional supportive services. These
supportive services included informing attendees of 1) community resources and
agencies that provide other services for victims of sexual abuse and 2) provide
attendees with information that will aid with the continuous awareness and education
of child sexual abuse. The writer met this objective by incorporating slides into the
child sexual abuse awareness PowerPoint presentation, which highlighted three
community agencies: Parents United, The Stanislaus Family Justice Center, and
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Haven Women's Center of Stanislaus. These community agencies offer various
services, specifically offering services to victims of sexual abuse. Services provided
by these agencies vary and consist of safety planning, counseling, shelter assistance,
legal assistance, crisis interventions, and emergency response, amongst other things.
All the services provided by these community agencies are free and accessible to all
individuals.
The writer also incorporated slides within the child sexual abuse awareness
PowerPoint, which highlight online resources. These online resources are other
organizations and agencies around the country, who offer support to parents in the
form of continued education by 1) providing material on child sexual abuse
prevention and 2) providing tools to parents that demonstrate and assist on how to
educate their children on preventative measures. Attendees would have been given
and allowed to take home with them, a printout of the child sexual abuse awareness
PowerPoint. Providing attendees with the printout of the child sexual abuse awareness
PowerPoint presentation would have ensured attendees continued to have access to
this information and the resources discussed.
Successfully building partnerships and connections with the agencies
mentioned above was an essential final step and fourth objective to complete this
project. The writer worked with the agencies to ensure a child sexual abuse awareness
presentation was offered to non-minor dependents by March 2020. The writer
maintained open communication between CASA and potential attendees. The writer
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worked with all schedules to ensure the child sexual abuse awareness presentation
was held on a day that accommodated all parties.
The child sexual abuse awareness class was scheduled for Monday, March 30,
2020, at CASA located at 801 11th Street, 3rd floor, Modesto, CA 95354, from 11
am- 1 pm (see Appendix D). The child sexual abuse awareness presentation was
estimated to last one hour and fifteen minutes (1.25) in length (see Appendix E). The
event would have consisted of a sixty-minute child sexual abuse awareness
presentation given by the writer and fifteen minutes allotted to complete an evaluation
form. After the presentation, attendees would have been encouraged to complete a
hard copy evaluation form (see Appendix F). The evaluation form did not request any
personal information from attendees. Prior to completing the evaluation form,
attendees would have been notified the information collected would be utilized: 1) to
enhance the child sexual abuse presentation, and 2) for the completion of the writer's
graduate project. The writer was to provide lunch as an incentive for non-minor
dependents to attend.

CONCLUSION AND RECOMMENDATIONS
This graduate project has built a curriculum that brings awareness to child
sexual abuse. This project allows the writer to create a designated safe place to
discuss this unpleasant and challenging topic. In creating a safe place, the writer hope
attendees will feel safe to engage in conversation, creating a dialogue that can
continue to spread awareness beyond those attending. The writer strives to breakdown
the taboo this topic carries with it in hopes that individuals would acknowledge and
understand its importance in securing our children's safety. This project attempts to
emphasize the need and importance to have and continue the conversation about child
sexual abuse, eventually leading to normalizing this type of conversation and
incorporating it into everyday discussion.
The writer took in many considerations while developing objectives for the
child sexual abuse awareness presentation created for this project. The writer wanted
to ensure this project expanded upon what local agencies and organizations were
already presenting to their clients. The writer wanted to ensure the end product was a
collaborative effort and would serve useful to any population that was viewing it. The
writer did this by speaking with individuals, with and without children, to inquire
about their current knowledge on the subject matter of child sexual abuse and what
information they thought would benefit them when it comes to teaching their children
how to be safe. The writer also utilized personal experience to guide with the
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development of the project's objective by reflecting on the internship that was
completed with Stanislaus County, Child Protective Services.
Limitations
On March 19th, 2020, California’s Governor, Gavin Newsom, announced a
statewide shelter-in-place order due to COVID-19. The writer was unable to host the
intended event and present the child sexual abuse awareness presentation created for
this project. The writer’s graduate project then became the child sexual abuse
awareness presentation/curriculum that was developed.
Future Direction
This project could be expanded in various ways. If any MSW student wanted
to expand upon this project, the writer would recommend the following three ideas: 1)
Incorporating this project into the social work course, Human Behavior and Social
Environment, 2) Incorporating this project into field seminar, specifically presented to
Title IV-E students in their first year of the 2-year cohort, or 3) Incorporating this
project into a parenting course offered by a local family resource center in the
community.
Incorporating this project into the Human Behavior and Social Environment I
course would benefit all MSW graduate students, as this is a required course that is
taken the first semester of the program. If expanded upon, this project could teach
students more in-depth how the trauma of child sexual abuse plays a role in the deficit
of the child's development and its social implications. Well informed and
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knowledgeable students can help the paradigm shift on how our society views sexual
abuse, creating dialogue to assist in spreading awareness and acknowledging child
sexual abuse. By incorporating this project, we would help promote dialogue and
create a continuous movement, eventually spreading education to our children.
Incorporating this project and expanding on its content will assist MSW graduate
student, at a micro-level, further promoting human and community well-being.
All Title IV-E students, especially those who do not currently work for the
child welfare system, could benefit from this project by incorporating it into their
field seminar class. Having the ability to be presented this information would provide
these students with more insight on a different type of child abuse they may encounter
when completing their last year of internship with Child Protective Services agencies
and in their future profession. By offering this presentation to Title IV-E MSW
students, we are ensuring to equip them with the knowledge that will assist them in
their field placement, providing better services for those child victims and their
families.
Family resource centers offer various services to families and individuals in
the community. These organizations provide parenting classes within this community,
but they do not incorporate child sexual abuse awareness into the parenting courses.
By including this project into parenting classes, we can ensure we provide parents
with the knowledge needed for parents to prevent and to protect their children from
sexual abuse.
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At the Macro level, the state of California has developed the California Health
Education Content Standards and Health Education Frameworks to promote
children’s health, development, and safety. These educational guidelines ensure
children receive age-appropriate, medically accurate health information, to enable
children to make their own decisions based on the knowledge shared with them. This
education is imperative so that children can make well-informed decisions throughout
their lifetime to maintain a healthy lifestyle continuously. In 2019 California revised
its Health Education Framework, incorporating contemporary health topics such as
age-appropriate child sexual abuse awareness, healthy relationships, affirmative
consent, relationship violence, bullying, sexual harassment, sexual abuse, and sex
trafficking.
In addition to developing the California Health Education Content Standards
and Health Education Framework, the state of California should expand on the
written portion by actively promoting its content and reasons for teaching about these
topics to parents, guardians, caretakers, and community members. Promoting the
standards and its content should be done through various avenues to ensure
individuals from all socioeconomic backgrounds are reached with the information, as
well as translated to multiple languages. Promoting this content could be done via
social media, television ads, radio ads, billboards, newspaper ads, magazine ads, etc.
In doing this, the department ensures its content can be advertised in a positive
manner. In taking this approach, the department can ensure parents, guardians,
caretakers, and community members are well informed of the topics their children
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will be taught and the reasons behind the importance of their children receiving this
education, leading to increased engagement and potential support. If promoted, it
would allow parents, guardians, caretakers, and community members to feel
comfortable in holding conversations with their children at home about these topics,
reinforcing their learning. If this framework were to be promoted in this manner, its
constituents would be more likely to support its teachings in schools and decrease the
number of parents who chose to "opt-out" their children from receiving this
education. Also, this approach will increase awareness and knowledge about these
topics to the general population, those who may not have children. Having
community support would potentially assist in lessening the negative connotation
Health Education seems to bring with it, increasing our children's overall safety.
Final Thoughts
We can no longer afford to live with or promote the mentality of “this doesn't
happen” or “this will never happen to my child.” Child sexual abuse happens more
often than we think. Our society needs to get to a place where everyone feels
comfortable speaking on this topic and sharing knowledge. As social workers, we
must assist in breaking down the stigma of sexual abuse to reduce the victims feeling
of shame. We must work towards creating a safe environment for prompt disclosure.
Based on the writer’s research, experience gained through field placement,
and conversations with individuals, more awareness needs to be brought to the issue
of child sexual abuse. With knowledge comes the cultivation of safe environments,
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leading to more discussions and education on the topic. We must have conversations
with our children and educate them to prevent them from being sexually abused.
Social workers in school settings, medical and healthcare fields, mental health
and substance abuse fields, and other private or public sectors must be prepared to
encounter child sexual abuse. Social workers must be ready to handle disclosures and
to work alongside those victims who are suffering. Social workers must be
knowledgeable and resourceful to work with children, parents, and families to work
through the trauma and pain.
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