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ABSTRACT

SEX EDUCATION PRIMER FOR PARENTS OF PRESCHOOL CHILDREN

by
Timothy Todd Weir
Master of Science in Health Science

As the primary sex educators of their children, parents appear to be doing
less than an adequate job. Over one million teenage pregnancies were reported
in 1981 and they are increasing by 10 percent each year. Nearly 80 percent of
the parents are providing insufficient sex information to their children and
those who are have been shown to be an unreliable source of knowledge.
The lack of involvement in the development of their children's sexuality
can be traced to the parents' inability to be open and frank about the subject.
The parents' incompetence may be largely due to feelings of discomfort with
their own sexuality and a lack of information on how and what to teach their
children.
Since sexuality begins to develop at birth, parents of preschool children
need to focus their attention on their child's sexuality along with other aspects
of the youngster's developing personality.

A primer was developed to assist

parents who wish to communicate with their children about sexuality.

vii

The

primer was

divided into five chapters covering a range of topics including

parental role modeling, factors which influence sexuality, communication, and
child development.
Each chapter was organized by employing a
health education.

conceptual approach to

The structure of each chapter, except the final summary

chapter, was based upon a generalization statement, objectives, and learning
opportunities to facilitate learning. The readability of the primer was tested at
the seventh-eighth grade reading level by using the Flesch formula for
determining readability.
The primer was written because research indicated that a void existed in
the area of sex education information intended solely for the use of preschool
parents.

Further study is needed and it is possible that the primer could be

expanded in its scope and depth. The generalizations, objectives, and learning
opportunities could also be used as a framework for developing a seminar as a
means of disseminating the information contained in the primer.

v.iii

CHAPTER ONE
Introduction

Society today is constantly being reminded about sex and sexuality. This
is, in part, accomplished by the advertising media using a constant barrage of
sex-related schemes to sell everything from toothpaste to automobile tires.
Bookstores are littered with books about sex and sex-related literature. The
range of topics is extensive, with "How-to", "Why-to", and "Everything-youneed-to-know" manuals abounding.
Apparently,

the acquisition of sex information is not a difficult task.

Yet, the reliability of the information attained and the sensitivity with which it
is delivered has few safeguards.
Who should be the primary sex educator of the child, and when should sex
education begin? According to Warren, "Authorities agree that children should
be informed by their parents and this knowledge should be reinforced by church
and school.

However, many parents are hesitant and uncertain in their

approach to discussions concerning human sexuality" (50:588). Hence, instead
of receiving instruction in an atmosphere of trust, honesty, and acceptance,
children can be faced with embarassment and shame (their parents' and their
own) which often prohibits communication (10:7).
Very few parents have meaningful discussions regarding sex with their
children (46:223).

Conley contended it is conceivable that "most youngsters

learn from their peers, and this information can be often incorrect and might
lead to misconceptions" (8:432). One of the tasks of parents, then, would be to
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establish a pattern of communication with the young child that would allow
their son or daughter to openly discuss sexuality as the occasions arise.
If the goal of parenting is to prepare children for adulthood, then it must
be recognized that interwoven throughout this preparation process is the
development of sexual attitudes. These attitudes never exist in isolation, but
are connected to how we feel about ourselves, other people, and life in general.
Children begin receiving information regarding sex at a young age. Since the
formation of sexual attitudes begins in early childhood, particular attention
must be paid to this critical period (36:537).
Learning about one's own sexuality is described by Gordon as a life-long
process.

He further stated, "The preeminent responsibility for intervention

about sex rests squarely with the parents" (18:37). Human sexuality education
has a place in the schools, but its root beginnings belong in the home.

The

emphasis on a loving, accepting family along with the educational institutions
will create an environment conducive to children's sex attitude development
which would ultimately guide their sexual behavior (36:541).
Statement of the Problem
In the area of human sexuality, parents may not adequately become
involved in the education of their children.

The lack of involvement stems

largely from the parents' inability to openly discuss with their children matters
pertaining to sexuality (21:214). It seems appropriate for parents to be able to
take proper steps toward instilling in their children a realistic, sensible code
that will retain its validity after the children have left home and its direct
influences.
There is a need for a comprehensive, straightforward program for parents
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who wish to help their children develop healthy attitudes toward their own
sexuality.
Purpose of the Project
The purpose of this project was to develop a primer that would serve as a
guidance tool for parents of children five years old and younger, who wish to
communicate with their offspring about sexuality and sexual development.
Delimitations
It is understood that sexuality education begins in the earliest stages of
childhood (53:36). For this reason, the development of this primer considered
the following delimitations:
1.

The primer was developed for parents of children five years old and
younger.

2.

The primer was designed for, but not restricted to, two-parent
families.

3.

The primer was developed from a Christian world view, therefore,
would appeal mostly to Christian parents, but not be limited to such.

4.

The primer covers categorically selected topics.

It is recognized

that there may be other information of equal value to parents.

CHAPTER TWO
Review of the Literature

This review of literature was concerned with three subject areas.
first section covered parental involvement in sex education.

The

The need for

parents to participate in sex education and the outcomes which result from
parent intervention, or lack of participation, are presented. The second part of
the review addressed sexuality development of preschool children. Included in
this section are the theories of Erik Erikson and Jean Piaget which provided a
framework on which to base the development of the child's sexuality. The final
section covered communication and the role it plays in sexuality development.
Parental.lnvolvement
in Sex. Education
Few controversies in America have had the longevity, or endured such
vehement disputes as the argument over teaching sex education to children
(47:45). The opponents agree that children must be taught about sexuality, but
they cannot assent to where this teaching can best be done.

As a result,

children are not receiving adequate sex information (23:15).
One of the goals of sex education is to teach children to act in a
responsible manner if they engage in sexual activity. An indicator of success in
teaching responsibility would be the annual number of teenage pregnancies
(39:99). Gordon reported a rise in teenage pregnancies from 800,000 in 1972
(23:15) to over 1,000,000 in 1981 (21:214).

He predicted the incidence of

teenage pregnancies would increase by 10 percent

each year (19:247) and

summarized his feelings by saying, "our society persists in producing generation
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after generation of sexually ignorant and vulnerable citizens" (21:214).
Hoyman identified four elements in society which are responsible for the
sex education of children: the home, school, church, and community (28:339).
The greatest portion of the responsibility appeared to be shared by the home
and school.

Parents were identified as being ultimately responsible for their

childrens' developing sexuality (23:16).
It is widely accepted that parents are influential in the development of

their children's sex attitudes and values (45:3).

Based on a survey of parents

and their college-age children, Warren reported that the parents' attitudes were
significant predictors of their children's attitudes concerning sexuality (36:540).
Parents were shown to have an impact on their children's attitudes whether the
adults chose to accept or reject the opportunity and responsibility as sex
educators (53:36).
It appeared that parents are aware of their instrumentality in the task of

sex education and that they desire to be the primary sex educators of their
children.

However, there exists a divergence between the parents' inclinations

to sex educate their children and their actual participation as pedagogues
(31:30).
In the April, 1981 special edition of the Journal of School Health, Tatum
estimated that 20 percent of the parents studied,
their children (46:223).

adequately sex educated

Gordon similarly reported 25 percent of the parents

provided education about sexuality to their children (21:214).
Koblinsky and Atkinson stated that parents were more likely to inform
their children about non-value laden topics, i.e. menstruation, pregnancy, and
birth, than they were to discuss the more emotional areas such as premarital
intercourse and masturbation. The researchers found that 75 percent of the
mothers and 50 percent

of the fathers had discussed pregnancy with their
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children (31:29). The same study also cited that less than 20 percent of the
parents had provided their children with satisfactory sex information (31:30).
Yarber reported that a study of 1500 parents found that sex education of
children was viewed as the female's responsibility (53:38).
Thornburg revealed that 2.2 percent

A study by

of the fathers participated in the sex

education of their children. Thornburg further revealed that boys are less likely
to seek out sex information from their mothers than are girls (48:275). As a
result parents tend to ignore the sex education of their sons.

Koblinsky

reported 67 percent of the boys studied had never discussed sexuality with
either parent (31:30).
The findings of Warren and St. Pierre, concurred with the previously
reported studies (50:589). In addition, they revealed that the parents were the
least accurate source of information. A contributing factor to the inadequate
dissemination of sexual information can be traced to the parents' limited fund
of sexual knowledge, and their perplexity regarding values and attitudes which
they feel are appropriate for their children (45:3). Parents feel ill-equipped and
uncomfortable in discussing sexual matters with their children because their
own sex education was unsatisfactory (53:36). The inability of those adults who
cannot deal with their children's sexuality, results from being disturbed by their
own (20:38).
In addition to the uncertainty which results in few parents actively
participating in their children's sex education, many are averse to sex education
as a part of the school's curriculum (31:30).

Such antipathy has spawned

litigations against school sex education programs in several communities
(31:34). The charges are supported by claims that parents are the primary sex
educators of their children and that public institutions should not interfere with
their rights and desires to inform their children (31:30).
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Tebbel agreed that parents are the primary sex educators,

but he

contended that "adults have to be educated before real progress can be made
with children" (47:47). Sex education for parents may increase their comfort
with sexuality and the frequency with which they discuss sexual matters with
their children (29:19).

Adult education should begin by clearly defining

~

education and include broadening an otherwise limited understanding of human
sexuality (45:3).
Parents can draw from the facts of human sexuality, child development
theories, and knowledge about human communication processes to help children
learn to understand and accept themselves and others as sexual beings (52:246).
But sex education is more than knowing and teaching facts.

It involves the

heart, mind, will, and a sympathetic understanding of human nature (28:342).
Sex education begins at a very young age (23:16), and is a persistent
process involving parents and their children (52:244).

Calderone defined sex

education as,
Education consciously planned by the best minds of a society to
support the process by which the infant, small child, preadolescent
and adolescent develops his sexual identity as male or female, to
conform with his 'given' anatomical sex, learns to understand
himself and others as sexual beings and learns to live with and
manage his genitality and his reproductivity (52:242).
Some parents are apprehensive about sex education because they suspect
that expanding a child's knowledge will increase sexual activity.

However, a

study reported by Gordon, showed that correct information about sexuality
stimulated responsible behavior (23:16).

Kirby emphasized that positive and

fulfilling sexuality should not be confused with sexual activity, and that it
actually involves improved interpersonal relationships and psychological health
(29:25). Fewer emotional problems have been shown to be present in individuals
who have accurate information about their sexuality.

They tend to make a
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better overall adjustment to life, and are more likely to develop close trusting
relationships than those with less adequate knowledge of sexuality (43:23).
Calderone defined sexuality as, "the sum of ... inherited make-up, life
experiences, knowledge, behavior, and attitudes as they relate to . • . gender"
(33:35). The development of an individual's sexuality begins at birth and should
evolve in a climate of openness, warmth, and personal affection (23:17). Early,
adequate intervention, by education, in the developing sexuality of children,
was ranked third in a list of ten fundamental components of a happy marriage.
Only the happiness of their parents' marriage and the length of acquaintance,
courtship, and engagement of the couples interviewed were judged to be more
significant (43:23).
Koblinsky suggested that traditional sex education programs, which
focused on remedying the existing problems of parents and their adolescent
children, be replaced with a more preventive approach.

She contended that

parents would be better served if they were given the opportunity to focus on
topics and problems and learn how to deal with them as they appeared (31:34).
If given the proper education, parents would be able to provide accurate

information as well as serve as behavioral models.

With the proper training

they could reinforce desired behaviors and attitudes by a genuine and open
display of warmth, acceptance, and empathy to their children (52:246).
According to Heyman, sex education should not be viewed as a means of
keeping children out of trouble, but as a part of their preparation to lead full,
fruitful, and enjoyable lives as sexually active and satisfied adults. It involves
love, marriage, parenthood, and family life (28:343). Effective sex education
could produce a generation of parents who will assume the task of sex educating
their children gladly and successfully (52:241).
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Sexuality Development of
Preschool Children
Child behaviorists have provided a broad theoretical base from which it is
possible to predict the deportment of children during a specific stage of growth.
However, no single theory is fully comprehensive in accounting for human
development. Furthermore, due to the vast array of child development theories
which are available for scrutiny, it is impracticable to consider each one. The
determinations of Erikson and Piaget together, can provide a theoretical matrix
from which one can draw implications for programs and curriculums to optimize
experiences for developing children (51:39).
The writings of Erikson were based on the psychoanalytic theory of
development. This theory provided a conceptual framework for studying and
understanding the developing personality. According to Erikson's psychosocial
development theory, a person passes through eight stages of development in
becoming a mature adult (42:30). The first three stages concern the preschool
child (42:41).
According

to

Erikson,

ascendance

into

any subsequent

stage

of

development is dependent upon successfully meeting the crises of the previous
stage and finding lasting solutions (14:56). Erikson's first stage of development
is called basic trust versus basic mistrust and it involves the child's first year of
life (14:57).

During earliest infancy, children require a feeling of physical

comfort which is based on familiarity, regularity, and predictability.

Trust

develops through physical gratification and can extend into other experiences as
well. Contrariwise, physical discomfort can give rise to mistrust when faced
with new experiences (42:41).
Autonomy versus shame and doubt is the second stage of development
and extends through the third year of life (14:67).

During this stage children
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learn that they can determine their own behavior and are met with varying
circumstances that challenge their self-determination (42:43).
Children, ages four and five, are faced with initiative versus guilt,
Erikson's third stage of development. During this stage children find out what
kind of persons they are going to be and begin to sense their place in society
(14:70). They are becoming bigger in the sense that they can accomplish more
things (e.g., walking is a mastered skill) and they are moving in an everwidening social world (42:43). This stage is marked by the development of a
conscience and sexual curiosity (42:43, 14:80).
The work of Piaget approached

child development differently

than

Erikson. Piaget focused on cognitive development and claimed that there are
four main periods in the maturation process.

Piaget theorized that an

understanding of how children think makes it possible to predict behavior and to
purposefully intervene as they grow and develop (42:30). According to Sahler,
"One of Piaget's basic tenets is that intellectual development proceeds in a
stepwise, ordered manner in response to experience; however, the age at which
a particular child achieves a certain level of cognitive ability is . • . less
important than the orderly progression of learning" (42:45).
The formation of sexual attitudes operates on different levels, according
to the child's stage of growth (52:241).

From the four stages of cognitive

development, only the first two are applicable to the preschool aged child. The
first stage extends from birth to two years and Piaget has labeled it the
sensorimotor period. The second stage is the preoperational period and includes
ages two through seven (42:46).
During the sensorimotor period, children progress from the use of their
senses to gain information to an increased use of their motor capabilities.
Language development marks the end of the sensorimotor phase (42:45). The
'

0
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preoperational period commences with the child being able to have a word or a
thought represent something which is not present (42:47).

By the end of the

fifth year Piaget claimed that the child has begun to internalize thoughts but
can only consider one concept at a time (27:9).
The development of the human personality follows a logical sequence,
from infancy through adulthood, which proceeds according to preset inner laws
of development (14:51).

One aspect of the human personality is sexual. The

development of human sexuality progresses in stages that begin as concrete
perceptions (i.e., touching, sucking) and advance to more abstract matters such
as honesty about sexual matters within intimate relationships (52:246).

A

healthy and positive view of sexuality is possible if one's total psychosocial
development progresses normally (52:244).
A person's sexuality begins to develop from birth and sexual identity and
attitudes are determined during the preschool years.

According to Hayman,

"Human sexuality is partly inborn and partly learned. It is ... a dimension of
the human personality which develops through a process that extends from
conception to death" (28:342).

Sexuality is an essential part of every

individual's life experience and affects the development of personality.

A

positive view of one's sexual nature is often related to a capacity for a positive
life and world view (33:35).
During their development, children have different concerns at different
stages.

The topics of sexuality which pertain to the preschool child are as

follows (45:3, 31:32):
Human anatomy
Anatomical differences in the sexes
Birth
Conception
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Sex play with self
Sex role play with peers
Sleeping with parents
Sex vocabulary.
Based on a review of the literature and a combination of Piagetian and
Eriksonian theories, the following age-sex interest distributions were inferred:
Birth to two years. During the first two years of life, a child is unable to
communicate through the use of language. The child is dependent on the care
of adults in order to have his needs met and since verbalization is not possible,
learning is experienced through observation. The circumspect child is taught
about sexuality by noticing his parents' attitudes and behaviors (52:242).
Two years old. Interest in the genitals is a behavior that is common to all
children and it is a natural phase of child development (13:6). Included in this
time span is the acquisition of gender identity (32:939) and the identification of
masculine and feminine roles (35:122).
Three years old. By the end of this year the child knows that he exists
apart from everyone else. The three-year old also is attentive to the fact that
everyone is not the same and that there are striking differences between males
and females.

The sense of gender identity which began to develop around

eighteen months is completely secured by this time (33:36).
Four years old.

Sexual curiosity normally accompanies the maturation

process (50:588). The four-year old is finally capable of formulating questions
about sexuality that extend beyond his or her own body (13:62).
Five years old. The fifth year of life is one of transition. Modifications
have occurred and will continue to occur, but the fundamental structure of the
character and emotions have developed by age six (4:227). According to Breiner
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(4:228) the following are of fundamental importance to the sexuality of the
five-year old:
1.

Stability of the family unit structure

2.

Structure of human bodies

3.

What are the sexes

4.

Sex relations in terms of social and physical structure.

Communication
Communication can take place whenever two or more people are
together. Parents communicate sexuality to their children although words are
not always necessary.

Other communicative devices such as silence, subtle

gestures, hints, grimaces, and pauses practically prevent noncommunication
(45:3). Communication can be defined as a behavior that is either a verbal or
nonverbal exchange between people, or a combination of both, which carries
messages from one person to be perceived by someone else (49:4).
Wahlroos contended that,
Communication is . . . most important. . • • It is largely through
communication that we become what we are; it is through
communication that we learn what we know; it is largely through
destructive communication that problems in human relationships are
created, and it is through constructive communication that such
problems are prevented or solved (49:3).
Constructive communiciation between parent and child regarding sexual
matters can often extend into other areas of life.

According to Gordon,

"Parents provide the love, warmth and caring that are the foundation of many
future values and attitudes concerning sexuality; and family life is strengthened
by parents who take an active role in communicating with their own children"
(21:217). If communication is a component of good family relationships then it
can also be argued that it is also necessary for emotional health in general
(49:17).
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There appeared to exist a relationship between communication and self
concept. Adler defined self concept as the image one holds of oneself (2:26).
The importance of self concept is that it is the fundamental determinant of all
behavior (25:200).

A person who feels good about himself is likely to absorb

information openly and use it to the best advantage (21:216).
While greater knowledge does not guarantee responsible decision making,
Yarber reported that children whose parents talked to them about sexuality
delayed their first intercourse longer and were more responsible with
contraception than those whose parents were relatively silent about such
matters (53:37).

Whether a family is open in its approach to sexuality, or feels

threatened by it, problems which are intrinsic to communication must be
reckoned with.
Bodily contact is the first form of social communication which is
experienced between parent and child.

Touching continues to function as a

means of expression throughout their relationship (26:24).

Until a time when

parent and child can verbalize their thoughts to one another, other forms of
silent-communication will most likely take place.

When the child begins to

articulate, both parent and child will be required to speak and listen to
facilitate social communication (40:91).
At any given moment, persons engaged in communication with one
another are simultaneously senders and receivers of messages. The process that
they must go through to share their thoughts, and be understood by one another,
is complex and liable to break down at anytime.
thoughts and encode them.

The sender must take his

These thoughts are then transmitted, via the

symbols chosen for encoding, to the receiver who must interpret them.

The

final step in the communication process is the decoding of the message by the
receiver (2:13).

Words, body language, voice tones, facial expressions,
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attitudes, and listener readiness are factors which determine whether the
receiver will understand what the speaker is actually saying (2:16).
Adler claimed that words are a primary problem in communication
because they have no significance in and of themselves. People have meaning,
and use words to convey that meaning to one another (1:37). The problem with
words is made more complex due to their many faceted interpretations. Haney
contended that virtually all commonly used words can have multiple definitions
(25:253).
Safeguarding the lines of communication in the family is the parents'
responsibility.

An important measure that parents can employ to generate

candor in their family, is to listen to their children.

Wahlroos stressed the

importance of listening in child raising, by saying that successful parenting
cannot be accomplished if the parent is not willing to listen to the children
(49:219).
According to Woody, "Openness and

clear communication about sexual

matters are of great value in creating and maintaining meaningful relationships,
and in learning how peopel can relate to each other as responsible and
responsive human beings" (52:242).

Notwithstanding the test for judging

successful communication is the extent to which what was decoded matches
what was encoded (25:184).
Summary
Three areas of the literature were reviewed prior to the development of
the primer.

The three sections were:

1) Parental Involvement in Sex

Education; 2) Sexuality Development of Preschool Children; 3) Communication.
The section on parental involvement in sex education began by presenting
the need for sex education by reporting that over one million teenage
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pregnancies are occurring each year. The home, school, church, and community
were identified as the elements of society which are accountable for sex
education.

Parents were identified as being ultimately responsible for

childrens' acquisition of sex information, but less than 20 percent of the parents
were involved in providing sex knowledge. The parents' lack of involvement was
attributed to lack of information, uncertainty of what, when, and how much to
teach, and insecurity with their own sexuality.
Due to the vast array of child development theories which are available,
and the impracticality of considering each one, the works of Erikson and Piaget
were utilized as the basis for reporting the stages of child development. The
first three stages of Erikson's psychosocial development theory were reported,
whereas only two of Piaget's stages applied to the preschool child.

Piaget

differs from Erikson in that his theory describes cognitive development rather
than social development.
Communication was defined as a verbal or nonverbal exchange between
people which carries messages from one person to another.

Constructive

communication about sexuality between parent and child was reported as a
component of good family relationships. Children whose parents talked to them
about sex may delay their first intercourse longer than those who had silent
parents. Interpersonal communication, which begins with touching, has many
problems associated with it.

Words, body language, voice tones, facial

expressions, attitudes, and listener readiness were identified as factors which
determine communication. The section concluded with measures that parents
can employ to safeguard the lines of communication in the family.

CHAPTER THREE
Methodology

The primer was designed to assist parents of children five years old and
younger, who wish to communicate with their offspring in matters pertaining to
their sexuality.
The development of the primer involved the following steps: 1) A review
of the background relevant to the problem; 2)

Review of the literature; 3)

Application of the conceptual approach to health instruction; 4) Compilation of
the content material for inclusion in each chapter; 5) The development of the
learning opportunities; and 6) Testing the readability by using the Flesch
formula.
Background
During the 1977-1978 school year, the Josephine County School District in
Grants Pass, Oregon was involved in a controversy regarding the necessity to
have sex

education/family life

competencies required for

high school

graduation. A study of the effectiveness of sexuality instruction was proposed
but the school board voted such a study inappropriate. The altercation led to a
polarization in the community and necessitated two separate health classes.
One class offered a unit in human sexuality,

while the second offered an

alternative course of study in outdoor/wilderness survival.
The necessity of a book for parents on sex education resulted from a
survey of religious and secular bookstores in Oregon and Southern California. It
was observed that a great deal of literature was available on sex education, but
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the information was often presented as part of a volume, not as a separate
topic. In addition, most authors addressed the problems associated with parentteen conflicts, and provision for prevention of these problems was not provided.
A review of the literature revealed that parental involvement with young
children concerning sexuality could benefit the parent-child relationship and the
developing sexuality of the child.
Based on these findings the philosophy that parents could actively and
positively participate in the developing sexuality of their children was
established. With this philosophical framework the curriculum was put in book
form, aimed at parents of preschool children.
Conceptual Approach

~

Health Instruction
To ensure the development of a valid educational tool, a conceptual
approach to health instruction was utilized.

Based on Fodor and Dalis' book,

Health Instruction: Theory and Application (17), generalizations and objectives
were formulated to provide the framework for the primer.

The philosophical

statement is reflected in each of the generalizations and their related
objectives.
Formulation of the generalizations. With the wide range of sex education
topics to choose from, a strategy for organizing the information which would be
suitable for the primer was necessary. "Generalizations reflect the meaning
and scope of a given health category and serve as subcategories to provide focal
points for instruction" (17:28). The criteria used for selecting and stating the
generalizations for the primer were as follows:
1.

The generalizations were precise statements with subjects and
predicates.
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2.

The generalizations were in keeping with current points of view
concerning health and health education.

3.

The generalizations were broadly stated so that related information
could be organized under them.

4.

The generalizations were valid and could be substantiated.

5.

The generalizations were relevant to the age group and culture for
which they were intended. (See delimitations, page 3).

6.

The generalizations were nonprescriptive and nondirective (17:29).

In addition, the generalizations were sequentially organized to give continuity
to the material.
Formulation. of the objectives.

Fodor and Dalis define objectives as,

"Short-term, precise statements of end results that build cumulatively to a goal
or generalization" (17:40). The objectives were stated to identify the specific
content that was to be presented.

By using objectives, irrelevant subject

matter was excluded from each chapter (17:41).
The objectives were precisely stated, and they identified content and
behavior that was sought in the learner. A wide variety of infinitives was used
throughout the various objectives to include the affective as well as the
cognitive domain.
Development of the Primer
The goal of the primer was to help parents become the primary sex
educators of their children.

In order to attain that goal, the factors that

contribute to a child's developing sexuality were considered.
were addressed through the following issues:
1.

The parents' role in the child's developing sexuality

2.

The parents' own sexuality

These factors
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3.

Communicating sexuality

4.

The first five years of sexuality development

Organization of the Primer.
The primer is comprised of a preface and five chapters. The preface is
a general overview of the text and contained the philosophical statement for
the primer (see page 36 in appendix) and a brief outline of each chapter (page
38 in appendix).

Chapters one through four dealt with the above mentioned

factors and chapter five served as a compendium.

There was neither a

generalization nor objectives for the last chapter, since it served as a
recapitulation of the first four chapters.
Chapter one.

The first chapter dealt with the parent as a role model.

The deportment of the father and the mother was discussed and their roles as
parents were presented.

Chapter one was based on the philosophy that each

parent had his or her own task, but that greater success could be attained if
the parents are working together. Hence, the title for chapter one was, "The
Little Shaver Is a Chip Off The '01 Blocks."
The generalization statement was - Parents can play a significant role in
the development of their children's sexual attitudes.
The following objectives were used in chapter one:
After reading this chapter parents will be able to:
1)

Describe the father's role as an important factor in the
development of his child's sexuality.

2)

Describe the mother's role as an important factor in the
development of her child's sexuality.

3)

Discuss the benefits of working with each other as sex
educators in an ever changing society.
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4)

Relate how their sexual attitudes relate to those of their
parents.

Chapter two.

The second chapter was entitled, "Sexuality is a State of

Mind," and it conveyed the message that the parents' participation in their
child's developing sexuality will be a result of the view they have of their own
sexuality. Chapter two was concerned with the parents' range of comfort with
their own sexuality, sexual attitudes they desired in their children, and the
likelihood of those attitudes developing.
The generalization statement was - Parents who have come to terms with
their own sexuality can contribute to the development of healthy sexuality in
their children.
The following objectives were used in chapter two:
After reading this chapter parents will be able to:
1)

Classify and evaluate their feelings toward various issues of
sexuality.

2)

Discuss sex attitudes they would like to see developed in their
child.

3)

Identify strategies that would encourage the development of
appropriate sex attitudes in their child.

Chapter three. This chapter on communication was the key chapter. The
first two sections discussed the importance and necessity of the parents in their
child's developing sexuality.

Chapter three emphasized the importance of

communication. The title, "Actions Speak Louder With Words", intimated the
philosophy behind chapter three- "you cannot not communicate."
The generalization statement was - Parents may contribute to the
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formation of their children's developing sexuality through the process of
communication.·
The following objectives were used in chapter three:
After reading this chapter parents will be able to:
1)

Explain why good communication is a skill that can be learned.

2)

Describe

common

problems

that

may

hinder

good

communication.
3)

Discuss the importance of using proper terminology when
talking about sexuality.

4)

Compare the correct anatomical terms with those commonly
used by their family.

5)

Examine ways to improve communication about sexuality with
their children.

Chapter four. " ... Five to Get Ready .•• " is the title of chapter four. In
this chapter the first five years of life are shown to be crucial in the developing
sexuality of the child.
The chapter covers possible sexual behaviors and when they may occur. It
also includes a sampling of questions that are typical to each age level.
The generalization statement was - The foundation for healthy sexual
attitudes is developed during the first five years of life.
The following objectives were used in chapter four:
After reading this chapter parents will be able to:
1)

Summarize the importance of the first five years to the
development of the child's sexuality.

2)

Explain appropriate parental responses to the sexual behaviors
of their child.
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3)

Describe strategies that could enable them to satisfactorily
respond to questions from their child regarding sex.

Development of Learning
Opportum hes
"The focus in health instruction is on influencing health values, attitudes,
practices, and cognitive capabilities" (17:52).

Learning opportunities were

provided in each chapter to facilitate the desired outcome of reading the
primer.
In reality, the primer itself is a learning opportunity, and it was assumed

that those who read it would benefit, based on their intrinsic interest in the
subject matter.

According to Sine, "Self directed study programs were most

effective when students were interested in the subject" (44:25).

However, it

was understood that merely having information presented and the ability to
recall certain facts,

does not necessarily lead to the application of the

acquired knowledge.

Therefore a variety of learning opportunities was

developed, and appears as exercises contained in the chapters of the primer.
Since sexuality education is most effective when both parents are involved,
each learning opportunity appears twice in the primer.
Chapter one. The learning opportunity for chapter one can be found on
page 46 of the appendix. This exercise was designed to allow parents to observe
the effect their parents'

sexual attitudes and behaviors had on them. This

learning opportunity emphasizes the significant role parents play in their child's
sexuality.
Chapter two.

There are two exercises in chapter two which were

designed to facilitate the parents coming to terms with their own sexuality.
These learning opportunities can be found on pages 51 and 52 of the appendix.
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Chapter three. The first learning opportunity in chapter three is on page
60 of the appendix. It was intended to demonstrate how important voice tone is
in communication. The second exercise is on page 64 of the appendix. This
learning opportunity helps parents notice the different terms their family uses
to describe sex organs and body parts. The emphasis is on dignity and respect
and the parents are encouraged to provide their children with the proper
knowledge.
Chapter four.

Chapter four has one learning opportunity which can be

found on page 72 in the appendix. This exercise will help prepare the parents
for what is ahead by giving examples of questions they may expect from their
youngster. It will also encourage the parents to communicate, which is one of
the intentions of the primer.
Testing Readability
Before writing the primer, it was impossible to ascertain the educational
levels of those who would read it. According to Richards, the sex education
literature that is available for parents is primarily read by well educated,
upper-middle class people (40:47}. To reach a wider range of educated parents,
the primer was written for the seventh and eighth grade reading level. The
Flesch formula which combines reading ease and interest was utilized in
determining the readability of the primer (15}. The reading ease score consists
of the average number of sentences in a one hundred word sample and the
number of syllables in the same sample (15:4}. Interest level is determined by
figuring the number of personal words per one hundred words and the number of
personal sentences per one hundred sentences (15:8}.
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Attention was paid to both factors during the writing of the primer. Upon
completion of the text three samples were tested in each of the two categories.
In addition to reading ease and interest, Robinson warned that there may be
words that are not understood by the reader, even though the reading level may
be appropriate (41:5).

Regarding comprehension, any word that seemed to be

incomprehensible was substituted with simpler words or was defined in the
text.
Summary
The development of the primer involved six steps.

The idea for the

primer originated when the sex education curriculum in the Josephine County
School District was questioned by the school board. So that the primer would
be a valid educational tool, generalizations and objectives were developed as a
framework and learning opportunities were utilized to facilitate the desired
outcome of each chapter.
The primer contained a preface and five chapters. Chapters one through
four were based on separate generalizations and each chapter had several
objectives. The final chapter served as a summary.
The primer was written for the seventh-eighth grade reading level. It was
felt that the primer would be most useful if it could be read by a wide range of
educated parents.

CHAPTER FOUR
Summary and Recommendations

Summary
Sex education is a shared responsibility of the home, school, church and
community. The magnitude of the teenage pregnancy problem, provided
evidence that an obvious deficiency existed in the responsible sexual behavior
of young people. As the primary sex educators of their children, parents are
ultimately accountable for the quality of sex education their progeny receive.
The purpose of the primer was to meet the underlying needs of the
parents who wish to communicate about sexuality with their children.

The

primer was targeted for parents of preschool children because sexuality
education begins at birth. It was this writer's feeling that if communication
about sexuality begins when children are young, it will probably continue
throughout their growing and developing years. On the other hand, if sex is not
talked about until a problem arises, there may be no opportunity for open
discussion at all.
Development of the primer included the following major steps:

l)A

review of the background relevant to the problem; 2) Review of the literature;
3) Application of the conceptual approach to health instruction; 4) Compilation
of the content material for inclusion in each chapter; 5) The development of the
learning opportunities; and 6) Testing the readability by the Flesch formula.
It became apparent that parents could become effective sex educators if
they:

1) Came to terms with their own sexuality; 2) Practiced good
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communication skills; 3) Had knowledge of child development; and 4) Included
sexuality education in their child's upbringing. To meet the needs of parents,
the primer covered the above

mentioned topics and included learning

opportunities to facilitate the acquisition of knowledge.
The goal of the primer was to assist parents in becoming the primary sex
educators of their children. Throughout the text of the primer, the certainty
that parents can take a positive, active role in their child's developing sexuality
was stressed. To meet its goal, the primer was structured around the following
generalizations:

1) Parents can play a significant role in the development of

their children's sexual attitudes; 2) Parents who have come to terms with their
own sexuality can contribute to the development of healthy sexuality in their
children; 3) Parents may contribute to the formation of their children's
developing sexuality through the process of communication; and 4) The
foundation for healthy sexual attitudes is developed during the first five years
of life.
Recommendations
In developing the primer, the following possibilities for further research
were identified:
1.

The primer could be expanded to include additional information
germane to sex education.

There is a wide range of pertinent

subject matter which could be used to elaborate either the scope or
depth of the material.
2.

The generalizations, objectives and learning opportunities could be
used to develop a seminar through which the information could be
disseminated.

By implementation in a classroom setting, the

efficacy of the primer could be evaluated.
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PREFACE

In the beginning God, in addition to everything else, created sex
education. Then He apparently gave it to Adam and Eve and said, "Here, this
task belongs to you." Parents have been responsible for informing their children
about sex ever since.
As with other areas of parenting, teaching children about sexuality
requires planning. Perhaps the news that you were going to be a parent brought
with it many changes. The nine months before the baby was born were filled
with excitement. Planning for the future, serious discussions about your new
responsibilities, dreams of a son or a daughter, what he or she would be like,
and the selection of a name were but a few of the activities which occupied
your time.

But if you are like most parents, very little thought or planning

went into the development of your child's sexuality.
Your child's sexuality, which, in part, was present at birth, is largely a
collection of learned behaviors. The learning process began the moment he was
born and should continue throughout his life. Everyone is born male or female
but each one must learn to be a man or a woman.
Since one starts learning about sexuality at such a young age it is
conceivable that the parents are the child's primary source of information.
Assisting parents in this task is the purpose of this book. It is intended for the
parents of preschool children because the events of the first five years of life

37

greatly influence the child's developing sexuality.
Learning about sexuality is more than just knowing the proper names of
specific male and female body parts, how babies are made, and where they
come from. To a larger extent it enhances the development of the personality,
strengthens interpersonal relationships, and gives deeper meaning to love. It is
an essential part of every person's life experience. Though the church, school,
and community may each play a part in helping your child's sexuality develop,
most of the influence originates at home.
You probably anticipate helping your child with the answers to many of
life's questions.

However, problems will most likely arise when the queries

relate to sexuality. For a variety of reasons, some parents are uncomfortable
when talking to their children about sexuality. As a result, an estimated 75% of
all parents are doing less than an adequate job in this area.
Parents who want to fulfill their responsibility should realize that sex
education does not start with the child's first question. It automatically begins
at birth with the first touch between mother and child. The father's presence
at the delivery adds an extra dimension to the message received by the child.
Long before appearing to comprehend anything, infants are able to sense their
parents' attitudes about many things.
This book was designed to help you take an active, positive role in the
developing sexuality of your children. It was written for parents who want their
children 'to grow up, become parents themselves, and share the same kinds of
rewarding experiences with their children.

It is divided into five chapters.

Each one addresses a particular issue and also contains related activities to
assist you in grasping what was said.
parents, each exercise appears twice).

(Since sex education is done by both
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Chapter One presents you as a role model for your child and stresses its
importance. It deals with the father's role, the mother's role, and the combined
roles of husband and wife.

Chapter Two is concerned with the factors that

influence your sexuality, your range of comfort with your own sexuality, sexual
attitudes you desire in your child, and the likelihood of those attitudes
developing.
Chapter Three focuses on communication and how it influences one's
sexuality.

Chapter Four deals with the first five years of life and their

importance to your child's developing sexuality. There is also a peek into the
future which will help prepare you for what is ahead.

The final chapter

summarizes the importance of all the previously discussed information.
A book dealing with this subject matter should not be guilty of sexism.
Therefore, the following rules have been observed to help minimize the
problem:
1.

"Children" can mean one or more child.

2.

Parents are referred to in plural.

3.

Whenever possible, individuals were referred to in the neuter. But
when it could not be avoided "his" was used rather than his/her
which can be awkward to read.

4.

Boys and girls are used with equal frequency in the examples.

It can only be hoped that future generations will be so comfortable with

their sexuality that silly rules like these can be avoided. If not, then our next
best hope is that they will invent some new words.
One last thought before moving on to Chapter One. Your participation in
the sex education of your children is an urgent matter. Keep in mind that it is
never too late to start, but whatever message you wish to convey must be
consistent with the way in which you lead your life. Your children will follow
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your example more closely if what they hear from you is in harmony with what
they observe. With sexuality, actions speak louder with words •.. silence is not
an option.
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CHAPTER ONE
The Little Shaver Is a Chip Off the 01' Blocks

As a parent, you are probably very aware that you have guided the
behavior of your children. It happens even when you may not be trying to. It is
surprising to realize that a five or six-month old baby can begin to mimic his
parents.

When Aunt Rose comes over and remarks, "Now that's a baby!

He

looks just like his father," she may have seen some physical resemblance. What
Aunt Rose more likely observed was a certain characteristic that the infant
child has picked up from his parents.

One of the reasons your friends and

relations cannot agree on who the baby looks like is that he is copying, the best
he can, the mannerisms of both parents.
Your children will most likely grow up to physically resemble you in some
way.

After all, you are the one who supplied them with their first set of

"designer genes."

Your kids will also resemble you in other ways.

Your

attitudes, motivations, and lifestyle make up the foundation on which they will
build their value systems. It is important, therefore, that you never fail to keep
in mind that your life is a constant example for your children.
This chapter will explain your function as a role model for your children.
Both you and your spouse make individual contributions to your children's
sexuality. You also are observed as a team. The chapter will also focus on your
combined roles as husband and wife.
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The Mother

and-H~. Child

The importance of good relations between mother and child has long been
the subject of much research and writing. There are many points of view about
the subject. On one side of the spectrum are those who believe that a child
should be cared for only by his natural mother until he is ready for school. The
other extreme argues that as long as a child receives "mothering," his
development can progress normally.

As can be expected, most women fall

somewhere between the traditional "housewife", whose full time job is raising
children, and the woman of the Israeli kibbutz, who visits her children for a
short time in the evening.
It is not within the scope of this book to attempt to settle this
controversy, or even to take sides. What is important is that a mother greatly
influences her children. The time she spends, regardless of the amount, is time
invested in shaping her children's life.
From the first moment she is with her new baby, a mother is an object
lesson in human relations. Her touch, the sound of her voice, the gentleness of
her embrace all "say" something about what it means to care for another
person.

As the child grows, the hours they spend together leave indelible

impressions on his mind.

There is no substitution for a mother's love.

message his mother's love conveys to him is his worth as an individual.

One
It

teaches him that love can be unconditional.
As the child matures and the learning process unfolds, nearly every
incident that he experiences teaches him something about life. The times mom
is around she is looked on as teacher.

As their relationship begins to take

shape, he is learning. Her very manner says to her child, "This is how you are
supposed to. be." If sexuality does indeed evolve from the sum of one's life
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experiences, then the mother's impact on the developing sexual child becomes
obvious. It was a wise person who said, "The hand that rocks the cradle, rules
the world."
The Father and His. Child
As far as kids are concerned, their father is "it." For the young child, he
is able to leap tall buildings in a single bound and mow the lawn in the process.
No one else is so big, strong, and fun to be around. Ask any three-year old with
a perplexing problem and you will hear, "My daddy can fix it." When the big dog
down the street is a threat, somewhere real close to dad is a safe place.
The catalyst generating the interest in the father's role has most likely
been the changing roles of women.

Whether or not you support the women's

movement you will probably agree that the events of the past decade have
made an irreversible shift in the thinking of our society. But it is safe to say
that even though the roles for men and women are changing there are still two
separate sexes. As long as there are two, they will each have their own special
purposes in the family. For the time being, at least, men are better equipped to
be fathers, and only women are mothers.
Although only women can have babies, both mother and father can "give
birth" together. As a positive outgrowth of the women's movement there has
been an increased participation by fathers in the births of their children. It is
not uncommon for husbands and wives to go to childbirth classes together and
prepare for the arrival of their baby. This cooperation has many positive byproducts. One of the most important involves the father-child relationship.
The father's presence at his child's birth allows him to experience what
mother and child have always shared- early attachment identification. There
has not been a baby yet who has come out greeting his parents with a cheery,
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"Hi! Mom and Dad. What's happening?" But the ability of the newborn to sense
the feelings of people cannot be denied, even though it is not fully understood.
Many fathers are grateful to be able to assist in the birth of their child.
The symphony of emotions which is felt at the time is overwhelming, and
certainly defies description. Being able to share those feelings at the height of
their intensity with his child establishes a bond that is the basis for their
relationship.

A father need not be present at the birth of his child to have a

satisfactory relationship with him, but something very precious takes place
when two people meet for the first time by embracing rather than viewing one
another through a glass partition.
A woman and her husband experience pregnancy together. But unlike his
wife, the man does not automatically have the feeling that the baby belongs to
him. There is a period of time before the new father can comprehend that the
child is his.

A feeling of disaffection, which can be sensed by the child, is

associated with this time period. Being with his child in the first seconds of
life, can help the father more readily accept the new member of his family.
In many families the father has less time to spend with his children than
the mother does. Time cannot be created, it must be planned for. Since time
may be at a premium, the father must invest it wisely.
Here are some suggestions to help the father make better use of time
with his children.
1.

Hold your children often.

Carry them when you can and use a

stroller only when you have to. When they become too big to carry,
invite them to sit on your lap when you read or talk with them.
2.

Arrange your schedule to help with bedtimes, mealtimes and
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bathtimes regularly.

Your children need these intimate moments

with just you.
3.

If there is a baby in the family offer to change his diapers. Your
child needs this time with you, and your wife can use the break.

4.

Talk with your children, regardless of their ages.

Everything that you do with your young children teaches them about the
love you have for them.

Your activities together now may open doors in the

years to come.

Husband and- Wife- as Parents
Families in the United States primarily have undefined roles for the
mother and father.

The relations within the family system rarely exist in

isolation. The contributions that a father makes to his children are interpreted
to the children by his wife.

A mother's contributions to her children are

similarly filtered through her husband.
Your children's development, especially their sexuality, depends a great
deal on a warm, open, supportive relationship between you and your spouse. I
am not suggesting there will never be disagreements. After all, if two people
never disagree it may mean that one of them is unnecessary.

But your

differences need to be resolved in private. It is valuable for young children to
witness the results, not the process.
By the age of three, children know there are two sexes. They also know
which one they belong to. This differentiation is called gender identity. It is a
~

important step in your children's developing sexuality. In this very critical

area you, and your spouse play a tremendously important role, together.
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I am not going to define the feminine role. Neither will I define what it is
to be masculine. I will leave that up to you and your family to decide. Your
children will soon be old enough to form their own opinions (maybe too soon!).
Their derived meanings will be based on their impressions of your definitions,
and how you portrayed them with your spouse.
As you will see in Chapter Four, your children's world is one of
imagination and learning. Their sexuality is largely formed by the time they
start first grade. The quickest encounters, the briefest experiences may

~

like insignificant moments of time, but each one goes into building their lives.
It may help you to see how important you are to your children by relating

your own sexual attitudes to those of your parents'. Your relationship with your
mom and dad could have been good, bad or indifferent.
reflection of those relationships.

Your sexuality is a
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Your parents' attitudes and behavior did a lot to shape your sexuality.
You will have a similar effect on your kids.

Take a few moments now and

compare your attitudes to some of your parents'.
How you remember
your parentsto be

How you are

IN THE AREAS OF:
1. Showing open affection

1.

2. Demonstrations of kindness to
each other

2.

3. Openness to discussions about
sexual matters

3.

4. The type of vocabulary they used.

4.
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Your parents' attitudes and behavior did a lot to shape your sexuality.
You will have a similar effect on your kids.
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compare your attitudes to some of your parents'.
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,,..
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4. The type of vocabulary they used.
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CHAPER TWO
Sexuality Is a State of Mind

It is very critical that you understand how important you are to your

children's sexuality. It is equally important that you take an active role in their
training.

Your participation can take place with a certain degree of

confidence. If you are comfortable with your sexuality you will be effective in
shaping your children's.
Ever since Adam and Eve blundered in the garden, sexuality has been a
sizzling issue. Their first awareness, after being caught with their pants down,
was that they were naked. When they saw each other's naked appearance they
were ashamed. Have you ever wondered why a man and woman who had been
married for, God only knows how long, would all of a sudden become distressed
over not wearing any clothes? Poor Eve. But at least when she said, "I haven't
got a thing to wear," she was telling the truth. I suggest the following reason as
a possible cause for this peculiar reaction.
When Adam and Eve defied God and were disobedient, not only did they
fall out of fellowship with their creator, they were at odds with each other as
well.

They no longer saw each other's bodily differences as necessary and

complimentary, but threatening. Trying to be sensible people, they quickly got
dressed in their designer fig leaves to help themselves overlook the
discrepancies. You might call it the first cover-up.
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The uncertainty about sexuality that began in the Garden of Eden has
continued to these present times. Various periods of history, have done much to
perpetuate feelings of despair, doubt, and shame about sexuality. For instance,
typical Victorian morality held with the idea that sex was only for reproduction.
Intercourse was to be clean, mechanical and unenjoyable.
So it comes as no surprise to find modern parents taking the "head in the
sand" approach to sexuality. But an ostrich whose head is in the sand has his
tail exposed and is really more vulnerable. Closing our eyes will not make the
problem go away. Especially since our children are walking around with their's
wide open.
The problem is compounded by the complexity of sexuality itself. Even
without the historical handicap that is imposed upon us, our sexuality is not a
simple matter. It would be, if sex was just the act of intercourse and nothing
more.

Then we could teach our children with one lecture.

copulation is pretty self explanatory.

Mechanically,

However, we are not talking about

something mechanical nor something that can be learned in one easy lesson.
Sexuality is everything one is and experiences in life that relates to being
a man or a woman.· It takes a lifetime to learn.

For many, it is a lifetime

battle.
The struggle with sexuality is an inward one.

Like Charlie Brown, we

must declare, "We have met the enemy and they are us." But it is possible to
come to terms with your sexuality, even in the areas where you feel
uncomfortable.
Your Own Sexuality
Coming to terms with one's sexuality does not require open warfare.
Rather, it is knowing what it means to be a man or a woman. It means that we
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recognize that everyone else, in varying degrees, is also struggling and their
struggle deserves as much respect from us as our do from them. It means that
we accept the fact that people are both rational and irrational beings and do
not always act as we deem appropriate, and vice versa. It means that neither
sex is superior nor inferior and no one has the right to exploit another person
under any circumstances. Finally, coming to terms with your sexuality permits
you to give positive direction to your children as you assist them to grow up
with confidence.
The next four pages consist of two sets of identical exercises; a chart and
a continuum. The chart should help you get a better understanding of how you
feel about certain areas of sexuality. Once you have marked the appropriate
columns, transfer the terms from the chart to the continuum on the following
page. Comparing your feelings to one another on the continuum will help you
deal with the areas that are hindering you from coming to terms with your
sexuality.
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Assessing Your Feelings
Directions: Mark the column that best describes your range of comfort with
the listed topics.

v.c.
Com.
u.c.
v.uc.

Very Comfortable
Comfortable
Uncomfortable
Very Uncomfortable

I v.c.

Com.

u.c.

V.Uc.

Masturbation:

2.

Your Own
Spouse

3.

Children

1.

I

Family Nudity:

4.

Parent-Child (same sex)

5.

Father-Daughter

6.

Mother-Son

7.

Both Parents-Child

8.

Brother-Sister

j

Sex Conversations:
9.

Between You and Spouse

10.

Between You and Child

11.

Among Your Children

12.

Between Child and Friend(s)

J

Sexual Intercourse:
13.

Premarital

14.
15.

As Marital Duty
For Pleasure

16.

For Procreation

l

This most certainly is not a complete list. You may have some areas that you
know are causing you problems. By all means include them on the continuum •
•

d
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Comparing Your- Feelings
After identifying your range of comfort, think about how you feel. You
can feel a certain way about something and be either satisfied or dissatisfied
with that feeling.

It is the varying degrees of satisfaction with yourself

(indicated by your feelings) that will determine whether or not you have come
to terms with your sexuality.
It is very important for you to understand that it is all right to be
uncomfortable with some areas of sexuality. No one is perfectly comfortable
with all of its aspects. What really matters is whether you

~

to feel that

way.
Directions: Transfer the numbered items (1-16) from the chart to their
relative position on the continuum.

Generally_________________________ Generally
Satisfied
Dissatisfied
(No need to change)
(Hoping for changes)

Before going on take another look at the chart and continuum and ask
yourself these questions: 1) Have I been totally honest with myself?; and 2) Do
my attitudes really represent what I hope my children will believe as they grow
older? It is really easy to pull the wool over somebody else's eyes, especially if
it is important to please or influence them.
accountable to yourself.
'

tl

But in this case you are only
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Assessing Your Feelings
Directions: Mark the column that best describes your range of comfort with
the listed topics.

v.c.
Com.

u.c.

V.Uc.

Very Comfortable
Comfortable
Uncomfortable
Very Uncomfortable

l v.c.

Com.

u.c.

V.Uc.

Masturbation:
1.

Your Own

2.

Spouse

3.

Children

Family Nudity:
4.

Parent-Child (same sex)

5.

Father-Daughter

6.

Mother-Son

7.

Both Parents-Child

8.

Brother-Sister

Sex Conversations:
9.

Between You and Spouse

10.

Between You and Child

11.

Among Your Children

12.

Between Child and Friend(s)

Sexual Intercourse:
13.

Premarital

14.

As Marital Duty

15.
16.

For Pleasure
For Procreation

l

This most certainly is not a complete list. You may have some areas that you
know are causing you problems. By all means include them on the continuum.

'

tl
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Comparing Your Feelings
After identifying your range of comfort, think about how you feel. You
can feel a certain way about something and be either satisfied or dissatisfied
with that feeling.

It is the varying degrees of satisfaction with yourself

(indicated by your feelings) that will determine whether or not you have come
to terms with your sexuality.
It is very important for you to understand that it is all right to be
uncomfortable with some areas of sexuality. No one is perfectly comfortable
with all of its aspects. What really matters is whether you

~

to feel that

way.
Directions: Transfer the numbered items (1-16) from the chart to their
relative position on the continuum.

Generally_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __.:Generally
Satisfied
Dissatisfied
(No need to change)
(Hoping for changes)

Before going on take another look at the chart and continuum and ask
yourself these questions: 1) Have I been totally honest with myself?; and 2) Do
my attitudes really represent what I hope my children will believe as they grow
older? It is really easy to pull the wool over somebody else's eyes, especially if
it is important to please or influence them.
accountable to yourself.

But in this case you are only
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Your Child's Sexuality
In Chapter One it was stated that your child's sexuality is usually a
reflection of yours.

Let's take that statement and add, "The formation of

positive attitudes about himself is more likely to occur if you have come to
terms with your own sexuality." This can even be true in the areas where you
may be very uncomfortable.
The key is

~

sexuality, not just sexuality.

If you can assess your

feelings and are satisfied, you will more likely be able to discuss them when the
need arises.

Having confronted the issues will allow you to at least not be

taken by surprise.
It is said that those who fail to plan, plan to fail. This may be true in the
area of your child's sexuality. But remember, his sexuality is going to develop
one way or another.

But if you and your spouse set some goals and plan on

being involved, your child's development will provide the two of you with much
satisfaction as you see him mature into a well adjusted adult. If he too, gets
married and has children, the odds are he will do the same for his children as
you did for him.
Being concerned about your child's sexuality before he enters school, gives
you the opportunity to effectively plan and set goals for yourself and him. In
Chapter Four you will be presented with appropriate childhood behaviors that
you can expect at various age levels.

The following suggestions are basic

guidelines for you to consider as you guide the development of your child.
1.

Separating sex

education from

other education is nonsense.

Learning begins in the cradle and continues throughout life.
2.

Skin and hands are our most important sex organs, and children first
learn about sexuality through touching.

If they rarely see their
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parents touch each other they inay come to believe that expressing
physical affection is inappropriate.
3.

The time to discuss sex is whenever your children ask a question.
Every answer must be according to truth and appropriate to the
child's emotional and spiritual level.

If your children know from

earliest childhood that you want to talk to them they will more
often than not want to talk to you.
4.

When you speak to your children about sexuality be sensitive to their
language, but give them the proper terms. You can add dignity and
naturalness to their feelings by supplying the pl'oper names of their
body parts.

5.

Always remember that a living example carries more weight than
just talk. Your children are watching you long before they can ask
questions.

6.

Nudity in the bathroom and bedroom is a good way of introducing
sexuality and sex differences to your children.

But, both you and

your children have a right to be alone. Your kids will let you know
when their sense of modesty calls for privacy (closing doors, asking
to be alone, etc.).
7.

It is both common and normal for children to play with their
genitals. Your children need to explore their own bodies and should
not be scolded when they do so. Teach them their sexual manners in
a way that is consistent with their other training.

8.

If your young child repeats an obscene word, explain its meaning
without being afraid of using the word. You may also explain why
some people use obscenities in their everyday language. By doing
this you will show your children that you are willing to discuss any
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topic with them.

You ultimately treat the subject of sex with

respect by using the proper terminology.
9.

Refrain from overreacting to your child's early behaviors and
questions.

This is a difficult area because one person's joys are

another's embarrassments. As an example; you have just arrived at
the beach with your three-year old and some friends.

Before you

can spread out your blanket, she is streaking for the wet sand, barebottomed. You want her to wear her swim suit.

How you handle

this, and similar early situations, leaves your child with certain
impressions about her sexuality.
10.

Keep your goals in mind and remember that responsible sexual
independence is not an accidental by-product of growing up, but is a
result of concern, nurturing, and love.
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CHAPTER THREE
Actions Speak Louder With Words

Imagine one day, as a father is home with his children, that his son comes
in from playing and asks him, point blank, "Where did I come from?" He has
read all the "right" books and knows what he is supposed to say, but somehow
those shining, inquisitive eyes catch him off guard. To make matters worse, the
next door neighbor's five-year old is standing right there, intimidating him.
He knows better than to pass it off with, "We'll talk about it later," or
"Wait until your mother gets home." As much as he hates to admit it he is
speechless.

The beads of sweat that have broken out on his forehead are

betraying his nervousness. But as luck would have it, the phone rings. Saved by
the bell!

As he reaches for the receiver he hands them each a cookie and

motions for them to go play outside. He escaped this time, or did he? Actually
he communicated a lot to both children.
Words are only a fraction of the symbols that are used everytime you
communicate.

Your body language, voice tones, facial expressions, gestures,

and even the perspiration "speak" loud and clear. The art of communication is
the topic of this chapter.
Communication is unavoidable.

People communicate with each other

whenever they are together. However, it is estimated that roughly 50% of what
is spoken is actually understood by the listener.
.

tl

To communicate, a person
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must be a speaker and a listener at the same time. Being familiar with what
goes into good communication, and with a little practice, you can improve your
skills quite a bit.
The first problem area we are going to look at is the actual symbols that
are used when you attempt to communicate something to someone.

We will

begin with speaking.
Speaking
One of the primary reasons we _are misinterpreted so often can be traced
to the English language.

Its vast array of multiple-meaning words really

compounds the problem.
Here is an illustration of what I mean.

What do you think of when you

hear the word 'fast'? Someone running rapidly? Undoubtedly, but fast can also
mean tied down and unable to run at all. One is fast when he moves in suspect
company. He is also fast if he lives a "loose" life. Colors are fast when they do
not run. A race track is fast when it is in good running condition but friends are
fast when they are loyal. A watch is fast when it is ahead of time. To be fast
asleep is to be deep in sleep. To be fast-by is to be close at hand. To fast is to
refrain from eating, and a fast is a period of non-eating. Photographic film is
fast when it is sensitive to light.
insensitive to antiseptics.

However, bacteria are fast when they are

Is there any wonder that we can be so easily

misunderstood when we communicate?
Even choosing the appropriate word and using it in the right context does
not guarantee that you will be interpreted as you wish. The way you stand, sit
or lean adds meaning to what you say. Hands on the hips can mean one thing to
one person and be taken to mean something entirely different by another.
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Now compound the problem with the tone of your voice.
moment and just say the words, "all right".

Take another

Now say them as if to mean, "I

understand". Next, say them but mean, "Get off my back, you turkey, I'm doing
the best I can!" This time try, "I knew it was too good to be true.

Thanks

anyway." By the way, to really appreciate this you should have been saying "all
right," out loud. Just to help you one last time, say "all right" as if you just won
a sweepstakes grand prize.
Listening
We have become a nation of lazy listeners. The enormous amount of time
spent watching television has made us a picture-oriented society.

Since a

picture is worth a thousand words, people tend to grow weary when they must
actively listen.
Communication depends on your ability to listen carefully as much as it
does on your ability to say what you actually mean. Listening abilities can be
improved.

It helps to be aware of some of the problems which could hinder

good listening so that you can recognize and try to avoid them •

.

A problem common to many, is one of "jumping" to conclusions. Often it
only takes the first two or three words of a sentence, before your mind is
already completing the speaker's statement and preparing an answer or counter
statement. We tend to interpret what others are saying from our perspective
and not from their own. If this continues on a regular basis with your children,
they may tend to stop asking questions.

Some parents are accused by their

children of "not listening". Often the reason for this accusation can be traced
to conclusion "jumping".
Body language can be a listening problem as well as a speaking problem.
The expression on your face, where you are looking when the other person is
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talking, the way you sit, and even the manner in which you fold your arms are
indicators of your interest level.
Another common listening problem is when two people think they are
talking about the same thing but are actually on parallel lines.

For example,

let's go back to the opening of this chapter. Suppose that father was ready for
the question, "Where did I come from?" He knew what he would say because he
prepared himself in advance. So he sat down and carefully explained it all to
his three-year old.

He was still a little nervous and the neighbor's kid still

intimidated him, but he did a fine job. Except for one thing. As soon as he was
finished, his little one turned and said, "Is that near Portland?
Bobby says he came from."

That's where

Many times conversations move in parallel

directions and neither person is getting through.
The last issue to be considered is that of carrying on a conversation, or
answering a question, and having an attitude that says, "There is nothing more
to be known than what I know." Being arrogant not only blocks communication,
but can be very damaging to relationships. It leaves the person being spoken to
with a feeling of unimportance because he is made to feel as though he has
nothing worthwhile to say. Parents who are arrogant with their children, risk
the danger of finding themselves on the "outside, looking in".
There are three techniques that you can employ to help improve your
listening abilities.
1.

Be Empathetic When Talking With Someone.
Empathy is trying to understand what other people are saying from
their point of view.

This is especially important when talking to

your kids about sex. For younger children, who are coming from a
very innocent reference point, it is essential that their questions be
answered on their level, to their satisfaction. Do not be afraid to
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give simple answers. As your children grow they will ask the same
questions and you can elaborate at that point. Allow your answers
to grow with your children.
2.

Develop The Habit Of Looking At The Person You Are Talking To.
This shows them that you are interested. You can also learn a lot by
noticing their expressions, but you need to be looking to see them.
A good habit to get into when you are talking to your young children
is to either sit down near them or drop to one knee when you talk
with them. This puts you on their level and allows them to look you
in the eyes rather than the kneecap. Knees can be nice but they are
usually very uninteresting.

3.

Test Yourself For Understanding.
The best way to do this is to reword a questionable statement and
repeat it back to your child. If they hear you telling them what they
have just told you, then you are probably communicating.

Social communication requires that at least two people speak and listen to
each other. It also requires both parties to be on the same wave length, so to
speak.

To communicate, everyone involved must have their thoughts in

common.
In the previous chapter you saw how important it was for you to come to
terms with your sexuality. Body language, voice tones, and facial expressions
really convey your true feelings. If you find sexuality threatening, you may find
that you will not be telling your children what you want them to know. Young
children are especially sensitive to feelings and unspoken communications.
Fortunately, they are also very resilient.

Even the mistakes you may have

made can be corrected through using good communication skills.
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Proper Words Are
Important to Sexuality
The use of proper words when talking about sexuality is very critical. If
you will recall, one of the guidelines given at the end of Chapter Two was
regarding dignity in sexuality. The use of the proper names for the body's parts
does just that.
Now I'll be the first to admit that some of the names of the sex organs,
and related parts, are a little strange sounding. But with a little practice you
can get used to them and feel comfortable using them. It is important not to
get dogmatic about this. I am not suggesting that the names you have assigned
to your children's anatomy are wrong and bad if they are not the proper terms.
I am saying that your children deserve being treated with respect and that is
partly achieved by honest communication about their own bodies.
On the following page you will find a list of terms. Listed are those parts
of the human anatomy which have particular interest to pre-school children.
Again, this page is duplicated so that both parents can complete their own list.
Besides, think of the fun you can have if you discover something new about each
other.
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Nicknames?

Directions:

Write the names that your family uses beside the correct

anatomical term listed.
Girls
Breast
Vagina
Vulva
Buttocks

Penis
Scrotum
Testicles
Buttocks

I would like to remind you that it is not absolutely necessary that you
change the names you use if they are not the correct ones.

What is most

important is that your children can recognize and identify their bodies with
these terms when they need to.
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Nicknames?

Directions:

Write the names that your family uses beside the correct

anatomical term listed.
Girls
Breast
Vagina
Vulva
Buttocks

Penis
Scrotum
Testicles
Buttocks

I would like to remind you that it is not absolutely necessary that you
change the names you use if they are not the correct ones.

What is most

important is that your children can recognize and identify their bodies with
these terms when they need to.
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Becoming a Good- Communicator
There is more to communicating about sexuality than just using the
correct terms. Most of what you say to your children will be interpreted by
how you say it.

Words do not have meaning.

People have meaning and use

words to get that meaning across to another person.
If you want to practice good communication about sexuality in your
family the following guidelines can be helpful.
1.

Demonstrate an interest to communicate about sexuality early in
your children's lives.

2.

Encourage openness between family members.

3.

Be honest and frank when you answer their questions.

Keep your

answers from being too complicated for their young minds.
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CHAPTER FOUR
... Five to Get Ready .•.

Emerging from the womb, a baby immediately learns that life is not all
that it was cracked up to be. The outside world does not exactly have all the
comforts of home. The glaring lights, blaring noise, what seems like freezing
temperatures, and a host of strangers poking around do not give him an
overwhelming impression of hospitality. In fact, it all seems kind of hostile to
one who is used to warm, dark, relatively quiet, peaceful surroundings. Before
the newborn drifts off to sleep for the first time, a life-long learning process
has begun.
In reality, your new child was an alien; having come from one "world" into
a totally different one.

But unlike an "E.T.", your child was born with the

potential to become a social being. In the first year of post natal development
children undergo complete transformations.

They are changed from social

incompetents, totally dependent on the goodwill of adults, into skilled social
operators who are able to hold their own in wide varieties of social encounters.
It is very difficult to categorize what children learn, into "sexuality" and

"other". This is because what young children are experiencing teaches them
who they are, to appreciate their uniqueness, how they fit into society, and how
to get along with other people.

It is a complex process in which sexuality

education is an integral part. The lessons that go into developing the child's
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sexuality, do so in much the same way as other lessons develop his personality.
All of his experiences combine together to produce totally unique personalities.
One aspect of his personality is sexual.
Children are born sexual beings, they do not evolve. They begin learning
about sexuality in early infancy, not 11sometime 11 in the future. They can even
show physiological sexual responses at a very young age. One example of this
would be the young boy's ability to have an erection.
As was discussed in Chapter Two, much of what children learn about
sexuality is picked up from their parents' attitudes.

This becomes especially

obvious when referring to children who cannot yet speak.

Unable to ask

questions, the observations of infants and toddlers really lay the groundwork for
their sexuality. Even the attitudes they sense from you when you change their
diapers shapes their feelings toward themselves.
These young children must rely on the emotional climate of their home.
The harmony which they sense from their parents' relationship can be a very
positive force in shaping their sexuality. Likewise, parental disharmony can be
quite damaging. The happiness of their parents' marriage is a major contributor
to their future marriage relationships. Another important component of happy
marriages is receiving adequate sex information in childhood.
This chapter will help you understand the adequate sex information for
different age levels.

It will also give you guidelines for what behaviors to

expect from your children and when to expect them.
By the time your children have reached the age of six, you can expect to
have discussed body differences, birth, reproduction, and quite possibly obscene
words. In addition, many feelings that will have a bearing on their sexuality as
they mature will also be included in your conversations. These 11sex lessons 11
will not begin with, 11 Now children, tonight we are going to have a lecture on
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the differences found in the male and female anatomy.

Take copious notes

because there will be a test in the morning. If you expect to eat breakfast you
will have to pass the test." Rather, you could find yourself talking about sexrelated matters anytime. They will just "pop up" during the course of a normal
conversation. You can never be sure what will cause them to ask you anything
at anytime.

It is the wise parent who will seize the opportunities as they

present themselves.
The Child Up To
'l'wo Years old
The period before your children learn to talk is, in one sense, an easy time
for you. But it is a very important one for them. It is easy for you as there are
no real questions to answer because they cannot ask any yet. It is an influential
time for them because by the time they begin to ask questions they know you
pretty well. If your words do not match your attitudes it can cause them some
confusion.
For example, if from infancy your children have seen you nude, in a
relaxed, non-anxious atmosphere, it is unlikely that they will ever overreact
emotionally to something they have experienced as ordinary. It will also seem
just as natural to them to learn the names of their genitals as any other part of
their body.

And when should you teach them the names?

Right along with

"toes", "nose", and "elbow".
T-he Two-Year Old

Showing an interest in their genitals is a common behavior to all children.
Through exploration they discover what "things" their bodies are made of. It is
important that your children be given the freedom to explore. It is rare for
parents to keep their babies from playing with their own toes. It is even cute
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and met with approval when the little toes are discovered.

It is just as

important for your children to discover their genitals. This generally happens
after the second birthday.

They should not be prevented from this discovery

any more than they were prevented from playing with their feet. At this young
age it should not be seen as masturbation.
As your children begin to walk, their added mobility automatically makes
them more sociable. This is the time when you should teach them not to put
their hands down their pants. This lesson must be one of social politeness. This
training should not be teaching them that certain areas of their bodies are "bad"
or "dirty". Some children do learn this lesson. It is indeed a tragedy.
The Three-Year Old
Around the age of three, children notice that everyone is not the same. It
is at this time that questions about the opposite sex begin to arise in their
minds.

Your children may not come right out and say so but they are

wondering. It is important that you assure them that they are the way they are
supposed to be. Gender identity, satisfaction with being a boy or a girl, is vital
to your children's sexuality.
The Four-Year Old
Age four is, most notably, the question asking age. It is during this time
that you can expect the endless stream of questions to begin flowing.

Four-

year olds want the kinds of answers they give when they are asked questions.
You need not worry about your answers being too simple. It is more important
that they feel you understand their questions. They want to be sure you are
listening. Have you ever noticed a little one who tugs on her father's pant leg
until she has his attention? Your children need to know that you are interested
in them and the things that are important to their world.

Your attitude in
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answering their questions should help them accept being a boy or a girl, teach
them to be thankful for their sex, and assure them that you will always be eager
to answer any question they might have.
The Five-Year Old
Age five is characteristically the transitional period.

Your child has

learned that he can trust you, that you trust him, and that he can trust himself.
It is during this time that he begins to spend extended periods of time away
from you. It is also during this time that his sexuality is influenced by people
other than yourself.
As a five-year old your child will continue to ask questions and many of
the queries will be concern the same things he asked when he was younger.
Now he expects and deserves some elaboration on what he already knows. Two
important experiences take place with respect to his sexuality.
1.

His knowledge about sexuality will expand and some misconceptions
can be corrected.

For instance many five-year olds believe that

babies are delivered through the anus. They come to this conclusion
by watching their pets give birth.
2.

The stability of his family is tested and his own permanent family
membership is established.

This happens as he goes to someone

else's house to play and returns home to find everything the same,
plus a warm welcome waiting for him.
Being more in touch with the world as a five-year old is only preparatory
to the big step that will be taken upon entering first grade. By then you will no
longer be the singularly most influential force in his life.

It is important,

therefore, that you plan carefully the steps you will take to prepare your
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children for those hours during the day when they will be on their own. To help
you make plans, here are some suggestions:
1.

Give your child added responsibilities around the house to help him
see his value as a family member.

2.

To assure him that he is a permanent part of your family ask him for
ideas about future trips or outings and follow through with the plans.

3.

Let him know that you are glad he has questions and that you will
try to answer all of them. Go to the library together and pick out
some books on the subjects.

As a final exercise, I have listed several possible questions that may
confront you during your children's preschool years.

The list is certainly not

exhaustive. It will give you a chance to think about possible situations. After
you are satisfied with how you would answer them, talk them over with your
spouse.

It is important that you are both in agreement with how you would

handle the questions.

Keep the discussion of the last chapter in mind when

formulating your answers.
The type of questions typical of a two-year old:
"What's that thing?" (Your daughter, pointing to your new baby's penis)
"Why don't I have one?" (continuing the conversation)
Possible questions from a three-year old:
"Why is Mommy's chest bigger and softer than yours?"
"Daddy, why is your chest so hairy?"
Your four-year old could ask:
"Where did I come from?"
"How did I get in there?"
"How did I get out?"
"How did you feed me?"
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Your five-year old may ask these questions:
"Will I be a mother someday?"
"When can I have a baby?"
Or come home with this statement:
"Rodney said a naughty word today!"
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CHAPTER FIVE
It's Apparent When You're A Parent

In a few years your children are going to be old enough to learn how to

drive. When that day comes you probably are not going to toss them the keys to
your car and say, "Have at it." Before they ever get behind the wheel you will
need to remind them of their responsibilities, familiarize them with the parts of
the car that make it go, and review the rules of the road with them. It will be a
good idea to assure them that you want them to succeed and that you will do
everything you can to help them. Trial and error is not the best way to become
a responsible driver.

It is also not the best way to become a sexually

responsible person.
The time you are spending with your preschool children is preparing them
to become independent adults. You would no more think of turning them loose
without preparation anymore than you would casually hand them the keys to
your car. The road from infancy to adulthood is a long, winding, sometimes
hazardous one. But each of us has traveled it in becoming adults. We all had to
learn from hundreds upon hundreds of experiences as we matured.

Many of

those experiences involved sexuality.
Summary
My main message to you in this book has been that your active and
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positive participation in your children's sexuality development

is very

important. As a parent you can neither cause nor prevent their development.
However, you can help them or hinder their progress by your attitudes,
relationship with your spouse, and your openness or lack of communication.
Their sexuality can be compared to an onion. If you were to take apart an
onion, you would discover that it is actually made up of many layers of cellulose
fibers.

Your children's sexuality is very similar. It is made up of layer upon

layer of experiences. These experiences begin when they are very young, and
each experience is integrated into their sexuality.
Through the loving care you give them and the interest and concern you
show them, they will be able to become sexually responsible people. They will
mature into adults who are comfortable with their sexuality because they
learned from your example.

They will want to because you have made it

desirable for them to be that way.
The outcome you desire for your child's sexuality is possible but not
automatic. You and your partner must work at it together. Most people have
hangups regarding some area of their sexuality.

But, by communicating with

one another, it is possible that you can help each other overcome these problem
areas. You should, at least, get to a point where you can be honest about how
you feel.

Not only will you be enriching your marital relationship but your

children will also profit. They will learn valuable lessons ,as they see you work
out your problems. They need to know that the process for solving problems
takes time and that it is often a cooperative effort.
When your children are very young the sex-principles by which you live
are communicated to them by your example. As they get older and you are able
to talk together, you can begin to tell, as well as show, them your principle
beliefs about sex and sexual behavior. This will enable you to not only establish
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rules for them but also give them the_ reasons for the rules. By communicating
principles, you allow your children to more readily accept the rules because
they know and understand the reasons for them.

This is the essence of

guidance.
As you lead and guide your children to develop healthy sexual attitudes
try to incorporate the following principles.
1.

The best way to lead is by example. Your

children~

follow your

lead because they love you. As they grow, they will learn to respect what you
tell them if you demonstrate a consistency in what you say and do.
2.

Be sure to give accurate information about their anatomy and its

various functions. Always gear your information to their age level. They will
require more knowledge with the passing of time. Let your answers mature
with your children.
3.

Help them to be aware of their own sexuality and to accept it. This

is an important part of their self-image. Building self-esteem is a tremendous
and vital parental duty.
4.

Be open and eager to communicate with your children about sexual

matters. You can terminate conversations by your attitudes.

When the door

slams shut too many times, it may be very difficult to open up again.
Conclusion
Your children are the most precious gifts life has to offer.

Your most

valuable gift to them is your participation in their growing and developing. No
other period in their lives will provide you with as much time to spend with
them as the years before they enter school.
You will not always be the dominant force that you are today. It may
never be too late to become actively involved with your kids, but time is a
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commodity that cannot be recovered.

Demonstrating a consistent interest in

them now will pay dividends later when their time is also at a premium. If they
learn at a young age that you have time for them and their questions, they will
be more likely to take the time, as they grow older, to come to you for answers.
They may not come right out and say it as often as you would like to hear it,
but their lives can always communicate, "Thanks, Mom and Dad; for
everything."

