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ABSTRACT
This research examines two courses, “NGOs and Social Service Outreach” and
“International NGO Fieldwork in Vancouver,” offered at California State Polytechnic
University, Pomona, and their impact on higher education students being change agents.
An in-depth summary and overview of “NGOs and Social Service Outreach” is provided
as this course was the foundation for students’ technical training about NGO’s. Participant
observation was used to provide a summary of lectures and excursions in Vancouver and
Victoria for the course, “International NGO Fieldwork in Vancouver.” This project
analyzes qualitative data from secondary research to identify the impact each class has on
student involvement and to determine students’ motivation to get involved in NGO work.
The project concisely integrates theoretical literature on change agents, leadership,
motivation, and study abroad. Results indicate that students felt empowered, developed
personal and professional skills, increased awareness, and wanted to make a difference
after taking the “NGOs and Social Service Outreach” course at Cal Poly Pomona. Students
who participated in the “International NGO Fieldwork in Vancouver” program expressed
increased awareness, inspiration, empowerment and motivation after this study abroad
experience. Students were motivated to get involved in NGO work because they want to
help others, increase equality, make a difference in their communities, solve problems and
because they feel like NGO work is rewarding. The results from this research can guide
faculty members and students about how acquiring technical skills and exposure to NGOs
during study abroad courses can impact students on being change agents. Future programs
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should integrate and intensify experiential learning by including a service-learning
component in the fieldwork course.
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INTRODUCTION
The California State University (CSU) seeks to equip California’s future
workforce with the understanding, knowledge, and skills to advance the state’s economy
(Factbook, 2018). One of its mission’s goals is to inspire students to become engaged
citizens in a democracy (“The Mission”, n.d.). At the California State Polytechnic
University, Pomona, (Cal Poly Pomona) this goal is evident in the learning outcome that
focuses on developing model leaders to take “an active role as a citizen in a diverse
multicultural environment” (“About Cal Poly Pomona”, 2019). The CSU Chancellor,
Timothy White, says that increased access to opportunity leads students to a
“transformation of self and society” (Factbook, 2018).
The university’s commitment to a transformation of self in the CSU means
inclusive access to higher education, economic success, and increased opportunities for
leadership, innovation and individual contributions (Factbook, 2018). A transformation
of society through community engagement can only happen when a person has a sense of
civic responsibility. Yorio and Ye (2012) define civic responsibility as an understanding
of community needs, an understanding of the solutions to remedy those needs, and a
desire to commit to and be responsible for making changes to improve the community. A
person who embodies this sense of civic responsibility can be called a change agent.
Change agents have a clear vision of what they want to accomplish. They are
persistent in guiding others towards a goal and exemplify what change can look like by
demonstrating knowledge and skill. Change agents ask tough questions to promote
ownership and they make connections with people built on trust (Couros, 2013). How
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can Cal Poly Pomona courses impact students on being change agents? This is the
research question that guides this study.
I chose to focus my research on two courses offered at Cal Poly Pomona: “NGOs
and Social Service Outreach” (“prerequisite class”), an elective class offered through the
department of Political Science, and International NGO Fieldwork in Vancouver (“class
trip”), a short-term, faculty-led study abroad program (“Vancouver, Canada”, 2018).
Both courses were led by Dr. Renford Reese, a professor in the political science
department, and offered in the 2017-2018 school term and repeated in 2018-2019. NGOs
and Social Service Outreach was a 10-week quarter/15-week semester course held at the
Cal Poly Pomona campus (the university converted from a quarter to semester system in
Fall 2018). Students learned how NGO’s impact the communities they serve as well as
the history, politics and organizational culture of NGO’s. Students studied the
consequences of crisis events and outreach efforts by social service groups around the
world. They developed skills to analyze, identify and effectively discuss variations of
NGO outreach efforts in different countries. Some of the course objectives were for
students to become more involved in social service outreach, to have the ability to create
their own nonprofit organizations, and to learn how to write a grant proposal. Students
who were enrolled for the class trip attended monthly planning meetings in preparation
for the study abroad program (Reese, 2018b).
International Fieldwork in Vancouver was a course offered at Cal Poly Pomona
from March 16-25, 2018 (“2018 group”) and January 4-14, 2019 (“2019 group”). The
study abroad program was open to all upper division and graduate students that had a
minimum grade point average of 2.5. They were required to pay study abroad program
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fees in addition to regular tuition fees (“Vancouver, Canada”, 2018). The students varied
in race/ethnicity and age, and a majority of the students were studying subjects in the
social sciences.
International Fieldwork in Vancouver introduced students to NGO’s based in
Vancouver and Victoria, BC. The curriculum consisted of lectures from NGO
representatives, excursions to tourist attractions, and informal talks with residents and
students. There were also site visits to local NGO’s and the University of Victoria
(UVic) and University of British Columbia (UBC) campuses. Students had
accommodations in Downtown Vancouver, travelled via ferry to Victoria for 2 nights and
spent a day in Whistler, site of the 2010 Winter Olympics. Most lectures were held in the
Vancouver hotel’s private meeting room and others were held in classrooms or at the
NGO’s offices during site visits (Reese, 2018a; Reese, 2019).
This paper is organized by first examining the literature on change agents,
NGO’s, and leadership development. I also briefly discuss student volunteer motivation
and the benefits of service learning and study abroad. Next, I provide an in-depth
overview of the main ideas and course content of the prerequisite class. The section that
follows includes a comprehensive summary of the class trip’s lectures and excursions
using participant observation, and a discussion about the methods I used to analyze
secondary research. The secondary research is a compilation of student responses to the
faculty leader’s open-ended questions. The final section is a summary of my analysis and
conclusion with recommendations for further research.
I chose to study these courses due to ease of access as a participant on the class
trip, to utilize participant observation and thematic analysis as qualitative research
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methods, and because of my personal and professional interests in leadership
development. The results from this research can guide faculty members and students
about how technical skill and exposure to NGOs during study abroad courses can impact
students’ motivation to be change agents.
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LITERATURE REVIEW

Change Agent
The definition of a change agent is used in organizational development to describe
any person inside or outside of an organization or system who plans to effect thoughtful
change (Ottaway, 1983). Change agents are catalysts, solution givers, process helpers
and resource linkers (Havelock, as cited in Ottaway, 1983). Change agents must consider
their responsibilities and any moral or ethical implications of any change they work
towards (Dwyer, 1974).
Astin and Astin describe a change agent simply as “one who fosters change”
(2000) and therefore can be anyone. Cushman (1996) describes a change agent as an
active civic participant who “can empower people in our communities, establish networks
of reciprocity with them, and create solidarity with them” (p. 7). She describes varying
levels of empowerment from seemingly minor disturbances in daily social norms to
transforming social and cultural structures that promote equality. Reciprocity requires a
give and take or interdependent relationship that benefits both parties. Solidarity begins
when identities overlap, and people communicate to work in partnership towards a
common goal. Cushman argues that a change agent must consider the hazards of
emancipatory, paternalistic or liberatory ideals when working for social change
(Cushman, 1996).
The definition for change agent that will be used for this research is based on
George Couros’ five characteristics: change agents must 1) have a clear vision of what
they want to accomplish; 2) be persistent to guide people towards the goal; 3) ask

13

questions so that others feel connected and take ownership; 4) exemplify what change
looks like by using knowledge and skill; and 5) make connections with people built on
trust (Couros, 2013). This definition was provided to students during their coursework in
NGOs and Social Service Outreach.

Non-Governmental Organizations (NGO)
According to the Oxford online dictionary, an NGO is “a non-profit organization
that operates independently of any government, typically one whose purpose is to address
a social or political issue” (“NGO”, 2019). The term “non-governmental organization”
began to be used frequently after it was included in the United Nations Charter following
World War II. NGO’s address failures or limits of government and the marketplace
(“Non-governmental organizations”, 2018), and concentrate on pressing issues such as
poverty and development, democracy and human rights, and social concerns such as
public health and the environment. NGO’s may often receive their funding from
partnerships with governments, corporations, and/or private donations, and these
partnerships may benefit both sides with exchanges of information and expertise (Weiss,
2014).
In some cases, however, foreign government partnerships with NGO’s are seen as
imposing western values and ideals on developing nations. For example, the
international community regarded human rights as a priority in the 1990’s; developing
countries were urged to embrace international law and enforce it. The international
community endorsed and promoted human rights laws without considering the local
“interpretation, integration, and acceptance of universal human rights” (Hafner-Burton,
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E., 2013; p. 153). Local stakeholders dismissed human rights policies as political
agendas, especially when governments already had a reputation of corruption and abuse
(Hafner-Burton, E., 2013).

Leadership
Astin and Astin (2000) discuss the necessity of a leader in higher education to
establish a purpose or vision and justify why it is needed and who it is for. In Principles
of Transformative Leadership, they argue that anyone can be a leader and all should
strive for social equity:
We believe that the value ends of leadership should be to
enhance equity, social justice, and the quality of life; to
expand access and opportunity; to encourage respect for
difference and diversity; to strengthen democracy, civic life,
and civic responsibility; and to promote cultural enrichment,
creative expression, intellectual honesty, the advancement of
knowledge, and personal freedom coupled with social
responsibility(p.8).
Astin and Astin argue that leadership is a collaborative process that requires skill
development and enhancement with individuals and groups (Astin & Astin, 2000).
Trybus (2011) argues that in order for change to occur in an organization, the
leader must create a vision for others in the organization to implement. Collaboration is
key so that others buy in to the proposed vision and reduce any resistance to the proposed
change. Mitigating resistance is also achieved when a leader takes the time to explain the
reason behind the change and describe the potential individual benefits that the change
will produce. Trybus suggests that change requires careful planning, implementation and
monitoring (Trybus, 2011).
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Bennis argues that leaders need to evolve constantly in order to adapt to the ever
changing global and transnational economy in the 21 st century. Leaders must be
innovative, original, and focus on people; they must be able to develop ideas, stand for
what they believe is right, think long-term, and persevere when there are setbacks or
failures. The most essential and significant task of a leader is to communicate their
vision to others so that it can become a reality (Bennis, 2015).
Leaders in NGO’s must have confidence and great self-awareness to have a clear
understanding of their strengths and weaknesses. This awareness will help leaders to
better strategize within the culture, context and environment that they work in.
Effectively balancing the demands of external pressures while maintaining the leader’s
vision and values is the crux of what makes effective NGO leaders. NGO leaders are
committed to their vision, are eager to try new technologies or advancements, and are
responsive to changing environments. They can communicate with a variety of people
including beneficiaries, staff, donors, and government representatives which invariably
requires them to adapt to different roles. They inspire others and constantly analyze and
respond with integrity to the changing needs of the NGO in an environment they often
cannot control (Hailey & James, 2004).

Social Change Model of Leadership Development
How do colleges and universities teach leadership values? Astin (1996) describes
the Social Change Model of Leadership Development (Figure 1) as a model which moves
from individual, authoritative leadership to a collaborative process that ultimately
promotes positive social change in communities. (Astin, 1996; Nickels, Rowland, &
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Fadase, 2011). It focuses on the teaching and practice of individual, group and societal
values to prepare students to be responsible leaders of social change. Student leadership
skills can be enhanced when students are mindful or develop a “consciousness of self”,
are consistent with their own values, and personally commit to an outcome (Astin, 1996,
p. 6). Skills for group development include sharing responsibility and accountability
when articulating a common purpose and learning to discuss disagreements with respect
and civility. These values work in harmony to encourage citizenship and result in
positive social change (Astin, 1996; Dugan & Komives, 2007; Higher Education
Research Institute, 1996; Nickels et al., 2011).

Figure 1. A Social Change Model of Leadership Development. Adapted from Higher Education
Research Institute (1996). A social change model of leadership development. Los Angeles: Higher
Education Research Institute, UCLA.

Nickels, Rowland, and Fadase recommend a focused curriculum in the classroom
to target individual, group, and social engagement (2011). The first task is to help
students become self-aware through classroom activities; the second task focuses on
developing group consensus and the third task is finding a way for students to take action
17

in their communities (Nickels et al., 2011). Dugan and Komives (2007) provide similar
recommendations to nurture leadership skills. After conducting a study of over 50,000
students on 53 campuses, they developed a list of 10 recommendations to enrich
leadership programs. Dugan and Komives took these recommendations a step further in
2010 to determine which experience made the most impact on leadership efficacy. They
found that the principle influences were faculty mentoring on leadership values,
community service, and conversations with peers regarding social and cultural issues
(Dugan & Komives, 2010).

Motivation to Volunteer
College students volunteer because they want to help others and increase
awareness of issues (Gage & Thapa, 2012). Undergraduate students who participate in
community service tend to be better students academically, have greater life skill
development and tend to be more civically responsible than students who do not
volunteer. Students who participate in community service are usually women and
students who often have already participated in religious activities or community action
programs during their high school years. They also may have tutored other high school
students or been a guest in their teacher’s home. Students whose focus is to make more
money after college typically do not participate in community service. Students’
motivation for service is to help others, to improve their community and society and for
personal satisfaction (Astin & Sax, 1998).
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Service Learning
Service learning is student participation in a community service project or
experience as part of a college course (“Service Learning”, 2019). Many colleges and
universities use service-learning courses to impact students’ professional and individual
growth as well as their ethical and civic instruction (Berasategi, Alonso, & Roman, 2016;
Yorio & Ye, 2012). Students increase academic involvement and motivation when they
participate in student learning courses (Berasategi, Alonso, & Roman, 2016). These
courses also promote meaningful service, strengthen community groups and enhance
student learning objectives (Giles & Eyler, 1994). Students are able to combine
experience with education to learn about social issues; they are exposed to people outside
of their race, culture, and background. They may increase tolerance and become aware of
cultural differences. Students also gain personal insight by increasing confidence and
awareness of self, improving self-esteem, and understanding about their strengths and
weaknesses. Cognitive skills are developed with service learning because students
become motivated to solve problems and they are able to apply their classroom
knowledge to everyday situations. They are able to apply new skills to a real-world
environment while reflecting on attitudes that can increase acceptance for others (Yorio
& Ye, 2012).

Study Abroad
Students gain life-long benefits when they study abroad. According to Dwyer and
Peters (n.d.), studying abroad helps students gain maturity and self-confidence. In a study
of over 3,400 people who studied abroad from 1950 to 1999, respondents said that their
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experience was positive and life-changing. Students made long term friendships and
developed respect for other cultures and ideas. A change in career paths and further
education into graduate school were also enjoyed when students studied abroad (Dwyer
and Peters, n.d.). In another study, Chieffo and Griffiths (2004) compared students who
studied abroad with students who remained on campus at the University of Delaware
during their Winter Session. The group of students who studied abroad expressed more
confidence in global awareness. They tended to be more conscious of differences
between the U.S. and host countries, and were more open to new experiences such as fine
art. Students who studied abroad were more likely to speak a foreign language and had
more knowledge about international travel than those students who took similar courses
and remained on campus (Chieffo and Griffiths, 2004). When assessing benefits related
to employability, Farrugia and Sanger (2017) found that participation in a study abroad
program positively impacted skill development in the workplace. Soft skills, expanded
career opportunities and mobility were reported to be a few of the benefits. People who
participated in long term programs tended to have better communication skills while
those who participated in short term programs, were often better equipped to collaborate
with a team (Farrugia and Sanger, 2017).

NGOs and Social Service Outreach (“prerequisite class”)
PLS 499/PLS 3175
In the Winter Quarter 2018, students enrolled in PLS 499, “NGOs and Social
Service Outreach”, an elective course in the Department of Political Science. The course
was offered again in Fall 2018 but renamed “PLS 3175” because of the university’s
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conversion from a quarter to semester system. This upper division course was a
prerequisite for the Vancouver Study Abroad Program: International Fieldwork in
Vancouver held in March 2018 and again in January 2019. Students learned how NGO’s
impact the communities they serve as well as the history, politics and organizational
culture of NGO’s. Students studied the consequences of crisis events and outreach
efforts by social service groups around the world. Over the 10-week quarter/15-week
semester, students developed skills to analyze, identify and effectively discuss variations
of NGO outreach efforts in different countries. Some of the course objectives were for
students to become more involved in social service outreach, to have the ability to create
their own nonprofit organizations, and to learn how to write a grant proposal (Reese,
2018b).
Students became familiar with important considerations about starting a nonprofit
organization such as whether or not there would be a need for the service, financing for
startup and ongoing expenses, and determining the organizational structure. Students
were tasked with reviewing filings needed for state and local regulations, reporting
requirements, tax-exempt status, and ongoing compliance (“How to start a Nonprofit”,
2019). They developed an NGO outline with a concise mission statement; the mission
statement included the purpose and target audience of the NGO, and what the student
hoped to achieve with their NGO (“How to write a mission statement”, n.d; Reese,
2018b). The outline included fundraising and budget information, a strategic plan, and
public relations strategies (Reese, 2018b).
In the discussion about public relations, students learned that NGO’s often look to
celebrities to help support their causes for greater exposure and to increase awareness.
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NGO’s must carefully determine their scope, marketing objectives, and celebrities’ roles
in fundraising, and public relations. Similarly, celebrities and influencers often prefer to
partner with a cause that has national or global relevance, or one that they feel connected
to through location or personal experience. NGO’s should never pay celebrities for their
association with an NGO (Schwab, 2016). The discussion ended with a student
assignment to write a summary about a celebrity and their cause (Reese, 2018b).

Poverty, Inc.
Students watched the documentary film, Poverty Inc., which highlights the
differences between paternalism and partnership and the unintentional consequences of
NGO’s working with developing countries (Reese, 2018b). It reveals Western values
about Africans being poor, having barren land and being unable to do for themselves, and
how these values are perpetuated in songs like Band Aid’s “Do They Know it’s
Christmas?” The film describes how the United Nations, IMF, World Bank and other
international organizations and the NGO’s that work with them can negatively impact
developing countries (Matheson Miller & Fitzgerald, 2014).
Poverty, Inc. provides multiple examples of how foreign aid has had detrimental
effects on the economies in Haiti and several countries in Africa. Haitian farmers were
significantly impacted when the United States provided agricultural subsidies such as rice
to local Haitian markets; the price of rice was significantly reduced so many local rice
farmers were forced to leave their farms and move to urban centers to look for work. The
2010 earthquake in Haiti also impacted local markets; Haitians in the film agreed that
they needed the aid after the disaster.
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However, an estimated 10,000 NGO’s continued to give Haitians free goods for
years after the earthquake. One locally owned solar panel company, ENSERSA, had a
thriving business prior to the earthquake with over 60 people employed to create solar
street lights. Nevertheless, after the earthquake, NGO’s sent free solar panels which
depleted the demand for solar street lights. ENSERSA’s employees who were previously
able to care for their families and children were unable to work as ENSERSA could not
compete with the distribution of free panels. A similar situation occurred in Kenya when
the country began receiving a large influx of second-hand clothing. Kenyan cotton and
clothing were no longer in demand because of the free clothing that was given to
families. Free supplies have created a generation and an industry of dependency on
foreign aid according to the film writers. Some of the interviewees called development
and humanitarian aid a new type of colonialism (Matheson Miller & Fitzgerald, 2014).
The documentary highlights how the international humanitarian aid tradition was
strengthened after World War II by the General Agreement on Tariffs and Trade
(GATT), the International Bank (now known as the World Bank) as well as the United
States’ Marshall Plan. The International Bank helped to finance reconstruction in
European countries to help rebuild infrastructure, health, and education so that countries
could move towards industrialism. Organizations such as the World Trade Organization,
International Monetary Fund and World Bank work with local governments, multinational corporations and NGO’s to transfer money into what the film calls “the global
poverty industry.” This industry keeps people in poverty and many recipients feel that
they have become “economic slaves” to World Bank loans. The loans perpetuate power
constructs while people in poverty continue to be excluded from global trade. One dire
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effect of his continuous poverty is that Haitian parents have begun to send their children
to orphanages so they can receive basic needs. Parents are unable to care for their
children due to lack of work and often run the risk of having their children adopted and
relocated to other countries. The film asks the question, who benefits the most in the
poverty industry (Matheson Miller & Fitzgerald, 2014)? After viewing the documentary,
students were asked to reflect on some of the problems and unintended consequences of
NGO’s and how they could mitigate these problems with their own NGO’s.

Fundraising and Publicity
Fundraising for NGO’s is an art, not a science according to Laermer. He
recommends fostering long-term relationships with donors and inviting them to see
firsthand the product of their donations and gifts. Learning what motivates a donor to
give to a specific program requires listening, focused interaction and discernment about
the donor’s personal inspirations (Laermer, 2015).
Donors and volunteers can be the best publicists, especially when they share an
engaging and personal story about someone who succeeded with the help of the
organization. Using social media to promote success stories and direct people to an
appealing website boosts awareness and positive publicity about the NGO. The NGO
leader should also have a credible presence on social media and post relative information
about the organization or industry. The leader should also train staff and volunteers
about the NGO’s history and programs, and how to generate excitement about the NGO
at community events. Exciting news should also be shared with the NGO’s Board of
Directors so that they remain engaged and enthusiastic about the NGO’s work and
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accomplishments. The board can be instrumental in creating opportunities for the NGO’s
growth and influence (Hawthorn, 2017).

Research Assignments
A variety of research assignments were required in “NGOs and Social Service
Outreach”: Change Agent Field Research, Leadership Field Research, Group Project, and
the Non-Profit Employee Interview. In preparation for the first field research assignment,
students learned about the five characteristics of a change agent according to George
Couros (2013). Students were required to interview five college students and ask
questions about why our society is so chaotic and dysfunctional, whether they wanted to
be a change agent, and whether those on the fringes of society need help or should help
themselves? They also asked students what they were doing to make our society better
and what was the one thing they would change in the country if they could? Students
summarized their interviews and discussed their findings in a written assignment (Reese,
2018b).
The second field research assignment was based on a class discussion about the
10 Leadership Qualities that Make Good Leaders (Hasan, 2017). Leaders must honor
their beliefs with integrity, exude confidence to build trust, inspire and motivate others,
and demonstrate commitment. They should communicate effectively, make informed
decisions and hold self and others accountable. In addition, it is essential that leaders
delegate resources and responsibilities, are creative pioneers, and demonstrate empathy
(Hasan, 2017). The assignment required students to interview a professor or campus
administrator about their definition of a leader, their leadership style, and the challenges
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of being a leader. Students summarized the responses about how the professor or campus
administrator has grown as a leader and how they plan to continue to grow as a leader
(Reese, 2018b).
The Group Project required students to explore international NGO’s history and
mission; leadership, vision, and fundraising; organizational culture and volunteerism; and
controversies, setbacks, and successes. Each group presented on one of the following
NGO’s: MAP International, Habitat for Humanity, Doctors without Borders, Direct
Relief, CARE, Rotary International, the Carter Center, the Conservation Fund, or the Bill
and Melinda Gates Foundation. Each student participated in their assigned NGO’s
“expert panel” and presented their findings (Reese, 2018b).
The final research assignment was to interview an individual at a nonprofit
organization to discover the person’s role in the organization, their motivation to join the
organization, and a discussion about the organizational culture. Students also asked
about the predominant challenges at the organization and how the organization sustains
financial support. Students summarized and shared what they learned from the interview
(Reese, 2018b).

Grant Proposal
Students were required to write a grant proposal for their NGO’s that details the
organization’s mission, strategy for implementation, and funding requirements. Students
learned the importance of collaborating with stakeholders to demonstrate to the grant
maker how the proposed service will be supported by the local community, why the
community needs the service, and how the community positively and efficiently benefits
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from the service. Grant writers must be able to reveal the cause of the problem through
expert evidence or analysis to bolster their credibility (“How to write a grant proposal,”
n.d.).
The impact on the community must be explicit; the grant writer must detail how
its service will mitigate the problem and how the organization aims to measure progress
through outputs, or program activities, and outcomes, or results from activities. Students
learned that realistic outcomes must be developed with input and agreement from
stakeholders and they must be achievable. Goals must always be at the forefront of any
proposed outputs so that the organization moves closer to the desired outcome (“How to
write a grant proposal,” n.d.).
Once the problem and solution have been identified, the proposal must indicate
the steps the organization will take to achieve the goal. A review of what similar
organizations have done in the past is essential to find out what works so that an effective
plan can be developed in collaboration with stakeholders. The plan should be clear,
concise, and specify the timeline and persons responsible for implementing the plan. The
grant proposal included a line item budget and justification for funding (“How to write a
grant proposal,” n.d.; Reese, 2018b).

International Fieldwork in Vancouver
CLS 362/CLS 4990-01
Two groups of students participated in a study abroad program offered at Cal Poly
Pomona from March 16-25, 2018 (2018 group) and January 4-14, 2019 (2019 group).
The study abroad program was open to all upper division and graduate students that had a
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minimum grade point average of 2.5. They were required to pay study abroad program
fees in addition to regular tuition fees (“Vancouver, Canada”, 2018). The students varied
in race/ethnicity and age, and a majority of the students were studying subjects in the
social sciences.
International Fieldwork in Vancouver introduced students to NGOs based in
Vancouver and Victoria, BC. The curriculum consisted of lectures from NGO
representatives, informal talks with local residents and students, tourist attractions, and
site visits to local NGO’s and the campuses at University of Victoria (UVic) and
University of British Columbia (UBC). Students had accommodations in downtown
Vancouver, travelled via ferry to Victoria for two nights, and spent a day in Whistler, site
of the 2010 Winter Olympics. Most lectures were held in the Vancouver hotel’s
conference room and others were held in classrooms or at the NGOs’ offices during site
visits (Reese, 2018a; Reese, 2019).
The 2018 group consisted of 25 upper division undergraduate students and 6
graduate students from the Master of Public Administration (MPA) program (R.Reese,
personal communication, March 25, 2018). There were 17 students in the 2019 group
(R.Reese, personal communication, February 7, 2019). The 2019 group participated in
many of the same excursions as the 2018 group. Approximately half of the NGO
presentations were the same between the 2018 group and 2019 group. The 2019 group’s
curriculum included a service-learning component, or shadow day, at one of four sites:
Habitat for Humanity, Lookout Housing, Union Gospel Mission, or Children of the Street
Society. Students were required to utilize public transportation to arrive to their shadow
day visit (Reese, 2019). The 2018 group did not participate in a shadow day visit.
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Canada
The first lecture students heard was from Professor Laura Ishiguro of the
University of British Columbia. She provided information about Canada’s colonial past
and its effect on the First Nation people. She gave examples of Canada’s dispossession
and displacement of First Nation people to make space for nonindigenous resettlement
and the consequent legacy of privilege for nonindigenous settlers. Ishiguro described the
loss of language, culture, familial bond and land that devasted generations of First Nation
people as they were forced to attend residential schools from 1870 until the last
residential school was closed in 1996. Residential schools extended the legacy of
disposition and resettlement to modern times (L. Ishiguro, lecture, March 17, 2018).
Ishiguro shared the story of Coulten Boushie, a 22-year-old First Nation young
man, who was killed after he attempted to get assistance at a local farm when his car
broke down. The trial of Gerald Stanley’s “accidental shooting” of Boushie and
subsequent acquittal revealed the racism and broken relationship between white and
indigenous people (Friesen, 2018). In addition, Ishiguro described the story of Tina
Fontaine, a young teen who was forcibly removed from her family home by the
Department of Children and Family Services in Manitoba. Fontaine was placed in an
unsupervised hotel and eventually killed. Her killer’s acquittal led to a national outcry
resulting in the National Inquiry into Missing and Murdered Indigenous Women and
Girls (“Interim Report”, 2017). The National Inquiry held hearings with the relatives of
missing women which shed light on the history and continued violence against
indigenous women. Violence against indigenous women is a contemporary problem with
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deep-rooted foundations of a devaluation of indigenous women throughout the history of
Canada (L. Ishiguro, lecture, March 17, 2018).
On March 10, 2018, over 10,000 people marched in Burnaby, Vancouver’s
neighbor to the east, to protest the Kinder Morgan pipeline (Rowell, 2018). The group
was led by the Tsleil-Waututh Nation who are building a “Watch House” to oppose
development of the pipeline which is expected to triple the capacity of tankers to the
inlet. According to Ishiguro, First Nation advocates say that Canada’s Prime Minister
Justin Trudeau did not have the right to grant permission for the pipeline’s construction.
The Tsleil-Waututh Nation plan to occupy the territory as they argue sovereignty and
inherency rights in international courts on the basis of Free, Prior and Informed Consent
(L. Ishiguro, lecture, March 17, 2018).
Ishiguro described the Truth and Reconciliation Commission which investigated
the residential school system and determined that the 140 Church and state-run schools
constituted a cultural genocide. From 1870 to 1920 it was illegal for indigenous children
to attend any other school. Indigenous parents attempted to hide their children but
ultimately many generations were removed from their homes and communities. There
was extensive abuse, loss of language and poor healthcare at the schools. The residential
schools were severely under-funded and students at the schools were trained for menial
labor. Nutritional experiments were conducted on children who attended residential
schools. The death rate at the schools in 1907 was 25% and 1/3 of students died in
schools located in British Columbia (L. Ishiguro, lecture, March 17, 2018). The Truth
and Reconciliation Commission created 94 calls to action imploring all levels of
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government to change policies and programs to move toward reconciliation of the harm
caused by the residential school system (Mas, 2015).
Ishiguro asked students to review information about Canada’s multiculturalism
policy, an act that was passed in 1971 to “protect and promote diversity, recognize the
rights of Aboriginal peoples, and support the use of Canada’s two official languages”
(Burnet & Driedger, 2014, “Multiculturalism in Canada,” para. 1). In closing Ishiguro
stated that settlers often do not speak about indigenous genocide, land loss or
dispossession; settlers take the structure of inequality for granted.
Dr. Reese’s motivation in having Dr. Ishiguro give the first lecture for each of his
groups is that he wanted to demystify Canada’s ‘squeaky clean’ image and give his
students a candid historical understanding of Canada’s hegemonic relationship to its First
Nations populations. Dr. Ishiguro’s lectures helped Dr. Reese achieve this objective (R.
Reese, personal communication, April 8, 2019).

SEVA Canada
Deanne Berman gave a lecture on SEVA Canada, an NGO that focuses on
“restoring sight and preventing blindness” with surgery and eye care to different
communities around the world (“About”, 2018; para. 1). She shared statistics that 36
million people worldwide are blind, the majority of which are women. Eighty-nine
percent of blind people live in rural areas and have little access to eye care. Over half of
the people who are blind have cataract, a treatable condition (D. Berman, lecture, March
17, 2018).
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There is a lack of services and awareness about eye treatment for people in
developing countries. There is also fear and misconception about treatment options.
Barriers to treatment include financial and social barriers. Berman shared that women
often do not make decisions about money nor are they allowed to travel alone due to
cultural tradition. Transportation and geography are also barriers for people who live in
remote, hard to reach areas. According to Berman, 80% of blindness is treatable through
surgery, eye glasses or medication. SEVA therefore strives to create universal access to
treatment by providing training to local medical clinics. They work to ensure that the
clinic can eventually be self-sustaining after SEVA leaves (D. Berman, lecture, March
17, 2018).
Berman also shared the short documentary, Open Your Eyes, which tells the story
of an elderly husband and wife who are both blind (2016). In the documentary, outreach
workers travel to a remote mountainous region in Nepal. They find Manisara and Durga,
former farmers who rely on their children to care for them. Manisara laments that she
has never seen her granddaughter’s face. Manisara and Durga travel for two days in
darkness, assisted and sometimes carried by family members to Kathmandu, where they
join others and await to have cataract surgery (Brilliant, Brodsky, & Harris, 2016). At
the conclusion of the poignant documentary, Berman reported that children are the most
difficult patients to find. Outreach workers must go to isolated towns and contact
families by going door-to-door. Outreach workers educate and counsel families about the
benefits of treatment so that the decision makers take advantage of this opportunity to
restore sight for their children and relatives (D. Berman, lecture, March 17, 2018).
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“The Rodney King of Canada” and Life in Vancouver
A former University of British Columbia (UBC) student shared his story about
being beaten by Metro police in 2011. The beating was caught on surveillance video at a
Vancouver SkyTrain station. Two officers questioned the student about his train fare.
He told them he was there to pick up a friend and provided his name. The officers did
not believe him and beat him with batons. One of the officers was charged with assault
and pleaded guilty. He was sentenced to 12 months’ probation. The other officer
resigned after the incident and his charges were dropped (Lye & Little, 2018). The
beating served as an example of racism in British Columbia.
The student shared this experience and also his understanding about living as a
“non-white person” in Vancouver. He said he felt that there is very little tolerance for
people of color and described some of the challenges he grew up with as an athlete.
Students from the class trip shared their own experiences of racism in the United States.
The student and several of his friends described neighborhoods and the night life
in Vancouver. They talked about how drug addiction has become a major concern in
Vancouver, specifically in the area known as East Hastings. The majority of those who
are considered addicts are First Nation people.

Excursions to Capilano Suspension Bridge, Stanley Park and Vancouver Aquarium
Students traveled via charter bus to Capilano Suspension Bridge Park and
Cliffwalk. The picturesque park contains groves of Douglas-fir trees and a suspension
bridge that crosses the Capilano River at a height of approximately 240 feet (“Explore the
Park”, 2019). Students expressed apprehension, excitement and fear prior to crossing the
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shaky bridge. Similar trepidation and exhilaration was apparent as students walked on
the Cliffwalk, a series of suspended pathways that abut a granite cliff and traverse the
rainforest. The park also contains First Nations totem poles which held a distinct
reverence for students after hearing Ishiguro’s lecture on Canada. Next, students toured
Stanley Park and stopped to view the First Nations totem poles and adjacent seawall with
views of the Burrard Inlet and North Vancouver. The final stop was the Vancouver
Aquarium which contained a variety of sea creatures such as sea lions, penguins, otters,
and jellyfish.

Reachout to Africa
Nick Short gave a lecture about the NGO he founded, Reachout to Africa. He
first visited Africa in 2004 during the height of the AIDS pandemic. Thousands of
people died daily, leaving half of the school age population orphaned. He returned to
Africa in 2005 with a group of 26 people and they supported 12 to 13-year-old orphans
who were caring for younger siblings. They created Hope Camp, a place where children
could be linked up to public resources with the help of local volunteers. Their primary
goal was to identify issues facing children and direct them to support (N. Short, lecture,
March 18, 2018).
In order to continue his fundraising efforts and provide tax receipts for Canadian
financial supporters, Mr. Short founded Reachout to Africa. The NGO works in
partnership with Mamkhulu.org, a Christian charity run by volunteers in Southern Africa.
Hope Camp has grown in collaboration with Mamkhulu.org to provide children access to
basic needs, counseling, assistance with health care needs, homework help, and training
for life skills and employment (“Welcome to Mamkhulu.org”, 2018). Mr. Short shared
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that some of the children who have participated at Hope Camp have become youth
leaders over the years and now mentor younger children (N. Short, lecture, March 18,
2018).
As of 2018, Mr. Short reported that there are 1.8 million orphans. Reachout to
Africa continues to support them by coordinating activities and events with local school
districts. Hope Camp provides volunteer training, delivers food to children who attend
the camp and identifies children for their leadership capabilities. Hope Camp trains
volunteers, supports students so that they may complete high school, and mentors
children to go to university. In addition to school support, Hope Camp focuses on
nurturing skills in sports, vocation, and survival (N. Short, lecture, March 18, 2018).
Mr. Short shared that fundraising can be challenging at times. Africa does not
have a culture of donating, so the biggest donors seem to come from Canada and the
United States. To create a more self-sustaining program, Reachout to Africa recently
built a guest house. Ekukhanyeni, or “place of light” is a guest house and retreat center
where visitors to Africa can stay (Ekukhanyeni, 2019). The profits from the guest house
are used to support programs offered at Hope Camp (N. Short, lecture, March 18, 2018).

KidSport BC
Pete Quevillon of KidSport British Columbia (BC) gave a lecture on this
organization which provides funding to pay for children’s sports and registration fees.
They operate on the premise that children improve social skills, academics, life skills,
health and teamwork when they participate in sports (“About KidSport BC”, 2013). In
1993, Sport BC reached out to corporations and raised Can$35,000. The demand for
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support for children’s registration fees has grown. In 2017, KidSport BC gave Can$2
million in grants to sports programs in British Columbia (P. Quevillon, lecture, March 18,
2018).
There are 42 community chapters of KidSport in BC and they are all volunteerbased. Some of the biggest challenges are securing volunteers to run the chapters,
obtaining funding and getting children involved. Most funding comes from the
provincial government, corporate partners, fundraising events, and individual donations.
High performance athletes also contribute by making financial donations, signing auction
items or acting as ambassadors at special events. The eligibility criteria for children to
receive support with registration fees is that someone such as the coach, teacher, etc.
must endorse the application. Mr. Quevillon advised that some of the groups that are
hard to reach are 12 to 13-year-old females and First Nation communities. They may not
have as many volunteers to run a chapter or they do not have facilities available for sports
activities (P. Quevillon, lecture, March 18, 2018).

Excursion to Granville Island, Olympic Experience, and Lookout Harbour Centre
Students travelled to Granville Island’s Public Market for lunch. The indoor
market contained local artisan items for sale, small stalls with colorful displays of fruits,
pastries, and meats, and indigenous artwork. Students could sample and taste items such
as syrups, pastries, and chocolate; and could choose meals from a variety of international
cuisines. The outdoor eating area led to views of False Creek, Downtown Vancouver and
the Burrard Bridge.
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The next stop was the Olympic Experience in Richmond, the first International
Olympic Committee Museum in North America and site of the 2010 Olympic speedskating arena (“About the Richmond”, 2015). Students watched a short film about
Canadian athletes, experienced interactive sport simulators, and viewed Olympic artifacts
such as torches and medals. Students discussed the discipline and effort that each athlete
must put forward to reach the Olympics. The final excursion of the day was the Lookout
Harbour Centre which gave a 360-degree view of Vancouver and surrounding areas.

Covenant House Vancouver
Suvi Teigan of Covenant House explained that her organization provides case
management to homeless youth between the ages of 16-24 in British Columbia, Toronto
and the United States. Vancouver has the mildest climate in Canada and therefore has a
large homeless population. The population is assessed each year during the annual
homeless count which measures individuals who do not have a place to stay, do not pay
rent, or have no fixed address such as temporary housing at an emergency shelter,
hospital, or jail. As of 2017, there are 539 unsheltered and 1,300 sheltered homeless
living in Vancouver. Fifteen percent of the homeless population are under 25 years old.
First nation people make up 44% of the homeless population even though they make up
only 2.5% of the general population. Over ¾ of the homeless population have more than
1 health condition. Ms. Teigan reported that opioid addiction in Vancouver is growing;
there was one person who died of fentanyl overdose in 2012 and five years later there
were 337 fentanyl related deaths (S. Teigan, lecture, March 19, 2018).
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Youth with addiction and mental health conditions and those exiting the foster
care system are the primary recipients of services available at Covenant House (“Our
history”, 2017). Covenant House offers community support services, a crisis program
which currently serves 59 youth, and supported independent living through their Rights
of Passage program (S. Teigan, lecture, March 19, 2018; “Our history”, 2017). Teigan
stressed the importance of their program providing 1:1 support through a social worker.
Each youth has continuity of care because they are always assigned to the same social
worker and can build a trusting relationship with that person. Covenant House provides
services through the trauma informed model and understand that homelessness can cause
and be a result of trauma. Their annual $13 million budget is derived from corporate and
individual donations (S. Teigan, lecture, March 19, 2018).

Lookout Housing and Health Society
Shayne Williams, the dynamic Executive Director from Lookout Housing, shared
that his organization takes a different and innovative approach to rights and advocacy for
disenfranchised people. His organization strives to partner with other social service
programs to provide a regional approach to homelessness. Affordable housing in British
Columbia is in crisis. Williams gave the example that there are over 2,000 people on a
waiting list to access 12 units of subsidized housing. He added that the lack of housing
combined with limited resources for mental health support and the region’s opioid
addiction create an epidemic; each condition worsens the longer they are untreated (S.
Williams, lecture, March 19, 2018).
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Lookout Housing has large outreach programs with trauma-informed practice that
focus on people who are vulnerable. Shelters, resource centers, health services and
transitional and permanent supportive housing are some additional services they offer
(“What we do”, 2018). Lookout Housing endeavors to build relationships with people
and celebrate success. Keeping accomplishments alive, especially for folks with opioid
addiction is imperative because Williams suggests that there is a small window of
opportunity for change (S. Williams, lecture, March 19, 2018).
One of the features at each resource centre is the safe consumption site which
allows users to test drugs for harmful toxins. The site helps to reduce overdose
occurrences as there are trained staff to administer Naloxone, a drug that halts the effects
of opioids. (“What we do”, 2018; “Naloxone”, 2018). The safe consumption site also has
methadone, an opioid substitution, available to users. Lookout Housing aims to decrease
the number of individuals who die alone each year due to overdose (S. Williams, lecture,
March 19, 2018).

Site Visit at MOSAIC
Students traveled to the MOSAIC Headquarters in Vancouver to hear from
Sherman Chan and Iris Chilner about this nonprofit program which provides advocacy,
support, youth engagement, employment and ESL programs to immigrants, refugees, and
asylum seekers in Greater Vancouver. Chan shared that there are 61 million displaced
people in the world; 25 million are refugees (S. Chan, lecture, March 19, 2018). A
refugee is a person who crosses a border and lives outside their country of origin due to
persecution or danger, most often in neighboring countries (“Refugee”, 2018). Canada
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sponsors 25,000 refugees that are registered with the United Nations through public
(7,500) and private (18,000) sponsorships. Chan stated that the most vulnerable refugees
such as people with disabilities are referred to Canada (S. Chan, lecture, March 19,
2018).
MOSAIC works with sponsor families to help empower refugees and cultivate
resiliency; they operate with the idea that everyone can participate fully in society.
MOSAIC encourages participants to use civic amenities and develop a social network as
they work towards social justice and advocacy for people with mental health conditions
and disabilities. Previous communities served were immigrants entering Canada from
Central and South America. Recently most immigrants come from the Mideast and
Africa (S. Chan, lecture, March 19, 2018).
Recently arrived immigrants want an opportunity to participate in society
according to Chan. MOSAIC therefore focuses on integration, participation, and
empowerment. Sponsor-families help immigrants learn the language, culture and values
of Canadians so that they may thrive in their new home country. Chan shared a success
story of one refugee from the Congo who became disabled at age 14 from an accident. In
the Congo, a family member with a handicap is considered a burden or bad luck. Rebels
came to the girl’s village when she was 17; she was separated from her family and had to
crawl to the bush to escape. Another woman carried her to the Burundi border where she
was able to register as a refugee with the United Nations. After 4 years, she moved to
Canada. She was supported by MOSAIC and nine years later, she was able to locate her
family in Uganda (S. Chan, lecture, March 19, 2018).
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After the presentation, students divided into smaller groups to tour the 23,000
square foot facility. MOSAIC moved to their new headquarters in the summer of 2017.
The building is owned by the city of Vancouver and MOSAIC pays them a monthly rent
of only CAD $10. The building includes a welcome centre, meeting rooms, offices and
family friendly meeting areas. Services available at the headquarters are counseling,
vocational training, family programs, English language classes and translation services.
All services at MOSAIC are free except for translation (“Our headquarters has moved!”,
2017).

Excursion to Queen Elizabeth Park, East Hastings, and Chinatown
Queen Elizabeth Park is the highest point in Vancouver which allowed students to
take photos with a stunning backdrop of the city and nearby mountains. A quick tour of
the park via charter bus was preferred by students due to the cold and windy weather.
Students viewed the Bloedel Conservatory, sculptures, and the Dancing Waters Fountain
(“Queen Elizabeth Park, 2019).
The next stop was a visit to the neighborhood called East Hastings which is the
center of Vancouver’s homeless population; it is known for widespread drug abuse and
addiction. There were countless buildings that had frames covered with blankets to
shield broken windows. Some individuals on the sidewalks walked with a limp or were
doubled over. Several passersby with disheveled and faded clothing appeared to have
gaunt faces and tired expressions. These individuals were the target population for
Lookout Housing and Covenant House that students had learned about earlier in the day.
Many of them were also the displaced First Nations people that Dr. Ishiguro talked about
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at the first lecture. People huddled together in small groups. Students walked several
blocks down East Hastings, at times, through small clouds of smoke. There was a
distinct feeling of discomfort and several students commented that they wanted to return
to the charter bus quickly. A short walk around the corner revealed newly renovated
coffee shops and bars which were decorated in red banners, signaling to the group that
Chinatown was nearby. There was a moment of relief until students once again walked
through East Hastings in order to return to the bus. The stark contrast from Chinatown’s
modern storefronts to the depressed buildings and large homeless population was
alarming.

Site visit at WE
A short bus ride from East Hastings took students to the WE Western Canada
office in Vancouver (“Contact”, 2018). Tristan, staff at WE, informed students that WE
was founded when 12-year-old Craig Kielburger read a newspaper article about another
12 -year-old boy who was killed after speaking out about slave labor. This news story
impacted Craig because he and the boy were the same age. He resolved to combat
childhood slavery and attempted to reach out to local charities but was told that he could
only donate money because he was too young to help. He and several of his classmates
decided to create their own organization so that children of any age could work towards
social change for local and global issues at any age (Tristan, lecture, March 19, 2018).
Since its founding, WE has grown to focus on decreasing poverty through its WE
Village program. It targets the five pillars of support which are schools, water,
healthcare, food and employment (“About WE charity”, 2018, para. 8). WE initially
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began providing opportunities for education through schools. WE supporters quickly
learned that many female students were unable to attend school because they had to
gather water each day for their families. WE’s next mission was to make water
accessible so that students could attend school. The next area WE focused on was
healthcare so that medical needs could be met for children to attend school. Children also
had to have food and nutrition to be able to learn and retain information. The most recent
endeavor is to focus on employment so that families can support children to attend school
(Tristan, lecture, March 19, 2018).
Another WE program is called WE Schools. This program provides curriculum
to schools in Canada, the United Kingdom, and the United States as an initiative for
teachers to educate students about social justice and encourage students to volunteer. WE
Schools can participate in youth leadership conferences, bring guest speakers to their
schools to talk about social change, and offer AP Service-learning courses to students that
are approved by the College Board (“WE schools”, 2018).

Education Beyond Borders
Noble Kelley founded Education Beyond Borders, a nonprofit organization which
provides professional development to teachers in developing countries, in 2007. Kelley
described some of the positive and negative impacts of globalization including the
politics of powerhouse and emerging government relations in the United Nations as well
as economic fluctuation, exploitation, and competition. Some examples of globalization
are that multinational companies go to other countries looking for cheap labor by using
human capital; environmental hazards result from increased travel and trade; and social
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and cultural influence from western ideology impact the world of education since English
is often the language of instruction (N. Kelley, lecture, March 20, 2018).
The United Nations includes quality education as one of the sustainable
development goals (“Quality education”, 2018). Globalization has helped education
because there are now many food and other support programs which allow children to
attend school. However, there are also limited teachers, and school systems may often be
overtaxed. Kelley saw that teachers in South Africa had a history of being overworked
and underpaid during apartheid. They had little time, money, or access to professional
development. Likewise, class sizes were 50-100 students and resources such as books or
computers were scarce (N. Kelley, lecture, March 20, 2018).
Education Beyond Borders travels with a team of 6 to provide a 4-week training
program for teachers on current teaching methodologies. One of the challenges that the
NGO encounters is that primary and secondary teachers often do not collaborate so
leadership support from district administrators is imperative to change that dynamic.
Education Beyond Borders works to create a bond amongst teachers over their shared
profession. Teachers are given tips on how to work with large classrooms, best practices
for teaching, and dynamic strategies to keep students engaged in quality learning. Other
challenges that the NGO faces are local corruption at the school site and obtaining
funding from donors to address the diversity of needs that each target school has (N.
Kelley, lecture, March 20, 2018).
Education Beyond Borders requires local grassroots participation in order to
promote sustainability. Their motto is to engage, educate, and empower. Kelley
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discussed the following strategies for sustainability that Education Beyond Borders
employs:
1. Identify local leaders in a train the trainer model so that the NGO can
leave within 5 years.
2. Look for organizations with a variety of people involved so that multiple
stakeholders can continue programs.
3. Develop a shared vision by ascertaining what the target community
needs.
4. Build trust and nurture ongoing relationships through WhatsApp and
Facebook user groups.
5. Obtain local inputs to create local solutions.
6. Build on the strengths of the local community.
7. Nurture networks and make connections with others so that everyone
creates a collaborative atmosphere.
8. Make mistakes and learn from them.
9. Participate and collaborate in problem-solving about global issues (N.
Kelley, lecture, March 20, 2018).

Site visit to Global Aid Network (GAiN)
Presenters for this site visit included Lindsey Schacter, Staff Development and
Operations Manager; Tess Mawson, Water for Life Engineer; Lily Kwok, LIFE Teams
Manager; and Aaron Rogers, Chief Operations Manager and Chief Financial Officer.
GAiN is a Christian faith-based NGO that was established in 1998 and currently has 11
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offices throughout the world including the United States, Europe, and Canada. GAiN
raises funds to support its programs which include Relief and Development, Women and
Children, and the Water for Life Initiative (L. Schacter, lecture, March 20, 2018).
The Relief and Development program focuses on disaster response, ongoing
humanitarian need and development to break the cycle of oppression, injustice and
poverty. In Paraguay, GAiN has developed 300 community centers where hot meals are
given to children and families. Single mothers have access to Diaconia, a
microenterprise loan and skills training program for women to create small businesses.
Women also have access to a chaplain for spiritual and emotional needs. Chaplains are
responsible for building small groups, to lead Bible studies and to educate women about
the cycles of poverty. Another relief and development program is called Bags of
Blessings in Syria. Syria is now in its 8th year of civil war and many people have been
displaced (L. Schacter, lecture, March 20, 2018). There are not many aid groups in Syria
so GAiN provides approximately 1,000 bags of food, blankets, and personal items to
families in need every month (“Syrian Refugee Relief”, 2018). Displaced people in Iraq
also receive relief through GAiN Germany’s Disaster Assistance Response Team (L.
Schacter, lecture, March 20, 2018).
The Women and Children program promotes indigenous empowerment and
ownership. In India, GAiN supports a home, Mukti Mission, for young or unwed
mothers and individuals with special needs where they have access to schools on site,
medical care and vocational training. GAiN also provides residential care for 23
children at Upendo Orphanage in Tanzania. Children learn skills in farming and
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cultivating chickens while they learn, play, and grow together (L. Schacter, lecture,
March 20, 2018).
The Water for Life program works to reduce the tally of 844 million people who
do not have access to clean water. Sixteen million people per day collect water and many
of them are children who miss school due to water born illness. Water for Life has
drilled 1697 wells. GAiN provides aid and education about how to maintain wells so that
they remain sustainable (T. Mawson, lecture, March 20, 2018).
Aside from these three programs, GAiN also recruits volunteers and nondenominational groups to work on short-term projects through the Labor, Influence,
Finance and Expertise or LIFE Team. GAiN LIFE teams work with local partners in
target communities to stay abreast of the political situation because information from
media outlets is not always reliable.

Interview with GAiN employee, Steve
Students were divided into small groups and each group interviewed a GAiN
employee and asked the following questions:
1. Describe your role in the organization
2. What motivated you to join the organization?
3. Please discuss the organizational culture.
4. What are the major challenges in this organization?
5. How do you sustain financial support?
The interview with Steve was held on March 20, 2018 at Global Aid Network
(GAiN). Steve has been working at GAiN for approximately 2 months. Prior to working
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at GAiN, he worked in transportation and operations logistics for approximately 25 years
at Bimbo Bakeries. His new role at GAiN is the Operations Manager for Drilling
Operations in the Water for Life program. The Water for Life program provides aid and
education for water drilling in developing countries. Steve’s primary focus is finance and
logistics. He is responsible for 9 drilling rigs and must assure that the 40-member drilling
team has all the parts that they need for drilling, repairs, and training. Aside from
drilling, the team trains local communities on water testing, repair, maintenance,
sanitation, and hygiene. GAiN’s principal goal is to entrust the care and maintenance of
the water wells to local leaders so GAiN can leave after the drill is built.
Steve shared that part of what motivated him to join the organization mid-career
was that he asked himself what he wanted his legacy to look like. He had all that he
needed, such as money, a home, a car, and enough resources to support his family. He
asked himself, “What do you want to do with the rest of your life?” He opted to use his
education, experience and skills to focus on people because he wanted to develop
professionally and spiritually. GAiN’s organizational culture, he felt, could help him in
this area. He saw that even through disasters, people could collaborate and work together
to create something. He also sees that face to face contact with his team in the host
country is essential for positive teamwork.
Some of the challenges that Steve has been faced with since he started working at
GAiN are not getting discouraged about the need that is so great and figuring out where
to drill next? One factor that helps his team make that decision is by looking at
sustainability. An assessment which looks at spirituality needs and water climate is done
prior to any construction. They determine whether local partners are available to receive
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training on how to maintain and repair the well. Other agencies have built wells, but they
may not have invested in training and maintenance with local partners. Unfortunately,
some of those projects failed. Steve’s team conducted a study to determine whether wells
completed in the last 5-10 years were still in good working condition. He said that out of
28 villages, only 1 well ceased to be used because the aquifer ran dry.
The cost to drill and construct a well, and to provide training about sanitation and
maintenance is approximately $8,500 Canadian dollars. GAiN receives financial support
from private donors, Christian faith-based donors and others who “just want to help.”
The Canadian government also recently provided a grant targeted to improve nutrition for
women and children. According to Steve, GAiN makes every effort to keep costs to a
minimum and occasionally must find creative solutions. For example, deep wells require
electricity to run effectively. In communities without this resource, solar panels are used
so that wells function properly.
Despite Steve’s short time working at GAiN, he provided extensive information
about the nuances of locating local partners and finding hydrographic information from
the host country. His descriptions about traveling to construction sites and the joy he
finds in his work were inspiring.

Travel to Victoria via Ferry, Tour of Victoria, and Butchart Gardens
Students appeared to enjoy the 95-minute ferry ride to Victoria as evidenced by
the numerous photos they took of the Gulf Islands’ spectacular natural beauty. A charter
bus awaited the group in Victoria. The bus driver, Gail, gave a brief overview of
Victoria, a city on the southern edge of Vancouver Island and the traditional land of the
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Lekwungen people. European settlement and colonization began after the Hudson Bay
company founded a fort named after the British Queen in 1843. By 1858, the gold rush
had arrived in Victoria and the large influx of prospectors transformed the city to a
thriving center of commerce (“History”, n.d.).
Gail recommended that the group change the itinerary in Victoria to take
advantage of the pleasant weather. The group agreed to tour Butchart Gardens and leave
the museum visits to the following day when inclement weather was scheduled to arrive.
The Butchart Gardens were a rejuvenating, peaceful and serene experience for students.
The Sunken garden was a favorite for group photos. The Ross Fountain added to the
tranquil experience and the moss in the Japanese gardens enhanced the color contrast
amid the vibrant hue of flowers. En route to the hotel, Gail pointed out the majestic
Parliament Building, the seat of government for British Columbia, and the entry building,
Victoria’s “Ellis Island.”

Tour at University of Victoria and Student Panel
An American student from Montana was one of the tour guides at the University
of Victoria (UVIC). She began the tour by taking students to the Indigenous Studies
Building and made an acknowledgment that the land where UVIC is built belongs to the
First Nations peoples who were colonized. UVIC established the first indigenous law
program, one of the calls to action from the Truth and Reconciliation commission (Watts,
2019). UVIC prides itself on its learn-by-doing philosophy, beautiful natural
environment, and impact on the community (“Why Study at UVIC?”, 2019). After the
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tour, students were taken to a classroom for the student panel with members of UVIC’s
Sociology Club.
Eden, Joss, and Bruce described campus life and some of the advocacy groups on
campus such as Pride, Anti-violence groups, and Consent groups. They had just
completed 5 Days of Action, a weeklong event to build solidarity and inclusivity
regarding gender, disability, race, sexuality and religious affiliation (“5 Days of Action”,
2018). The students talked about the Truth and Reconciliation Commission and its
inspiration for the 5 Days of Action event.
The student panel also discussed how Canadian identity is greatly influenced by
American politics and culture, including the rise of the alt-right in Canada. There is a big
focus during classroom discussion on violence and the political situation in the United
States. Any research that the students conduct includes American statistics, so their
scholarly work reflects this influence. Some of the benefits that students have from
studying at UVIC include interaction between graduate and undergraduate students. The
weather and location are benefits as well as the variety of programs offered at UVIC.

Lecture on Canadian Culture
Edward White followed the student panel presentation to talk about culture in
Canada. He began his presentation by reporting that 70% of Canadians polled had a
negative view of Trump and 29% of conservative Canadians have a positive view of
Trump. These polls are telling of some very important cultural differences and
perspectives in Canada. According to White, 23% of Canadians are foreign born and
82% of Canadians think that immigration has had a positive impact on the economy. He
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asserts that Canadians want to have immigrants because they want a multicultural society
and have been successful by using a point-based system for immigration which helps to
reduce western cultural bias (E. White, lecture, March 22, 2018).
White also discussed policy differences regarding healthcare and gun control.
Healthcare in Canada is significantly less expensive than in the United States. He
suggests that medicine in the United States is designed to make money. In Canada,
patients do not worry about having access to the medications they need as most are free
or low cost. The limited access to healthcare in the United States reflects the culture of
individualism according to White. Another policy difference is gun control. Canada’s
street crime is reported to be low with a low homicide rate. However, news about
homicide is increasing on national media outlets (E. White, lecture, March 22, 2018).
Canadians have a more liberal foundation in its Charter of Rights and Freedoms
and in its Constitution as compared to the United States. There are limits on hate speech,
defamation, and libel, and it is against the law to incite violence. Overall, Canadians
think that the collective is more important than the individual and they value building a
consensus. The country has a light infantry which is used to keep the peace and there is a
solid safety net for the homeless population (E. White, lecture, March 22, 2018).
White argues that the ideological system is part of the problem with the ills in the
United States; the spectrum of ideology is shortened. The U.S. functions from the middle
of the spectrum to the right. White suggests that Canadians have their downfalls too.
Many Canadians have poor attitudes about First Nations. Canadians acknowledge that
they benefitted from colonialism and have created a system that continues to
disenfranchise people; First Nations Reserves are in bad shape. However, they are trying
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to remedy and address racism through the Truth and Reconciliation Commission (E.
White, lecture, March 22, 2018).

Excursion to Royal BC Museum
One of the exhibits at the Royal BC Museum was called Our Living Languages:
First Peoples' Voices in BC. Interactive pillars gave museum-goers a recorded sample of
more than 30 different languages of the First Nations people in BC. Some pillars
included artwork, video, and written language. Each pillar represented an indigenous
tongue with a land, a people and cultural traditions that struggle to exist and endure for
future generations. In one poignant video in the exhibit, an indigenous person said that
everything they strive to do with language is for those not yet born. They live with their
past traditions to teach them to future generations (“Our Living Languages”, 2019).
In the First Peoples Gallery, there was an impressive collection of totem poles,
masks and regalia. There were representations of everyday indigenous life prior to
settlement. There were also exhibits about life after settlement, including newspaper
articles that described how infection wiped out an entire village in as little as 3 months’
time. There were photos of bodies strewn on beaches alongside photos of children in
residential schools. These scenes of devastation slowly wound their way towards the
Modern Gallery where renderings of early settlement towns were recreated. They were
harrowing visual illustrations of the colonization, dispossession, and displacement that
students learned about, and were reminded about every time a Canadian acknowledged
the colonized land.
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Another exhibit at the museum was entitled 2017 Wildlife Photographer of the
Year. It showcased some of the winners from the National Museum of London’s annual
contest. There were superb photos of sea creatures and plant life. Some animals in the
photos appeared to have human-like expressions like curiosity and surprise. Other photos
made viewers aware of environmental concerns such as the Bornean elephants that had to
relocate due to logging of the rainforest, a black rhino that was killed for his horns in
South Africa, and the Western lowland gorillas that are endangered in the Democratic
Republic of the Congo (“Wildlife Photographer”, 2017).

Return to Vancouver via Ferry, University of British Columbia Driving Tour, and the
Museum of Anthropology
Students returned to Vancouver on the ferry and were taken by charter bus to the
University of British Columbia (UBC) for a driving tour. The residential neighborhoods
around the university had many trees which contributed to the area’s beautiful views. The
University houses the UBC Museum of Anthropology. The Museum of Anthropology is
located on the traditional lands of the Musqueam people. The Great Hall contains an
impressive collection of intricately painted and carved totem poles, boats, and sculptures
from the Northwest Coast. Each totem pole is carved with various animals such as the
bear, eagle or whale, and they are said to tell a story about the clan who carved the pole.
The museum has an outdoor re-creation of a Haida Village with traditional houses and
totem poles (“Permanent Exhibitions”, 2019).
There was a temporary exhibit called the Fabric of our Land (2018) which
showcased Coast Salish textiles from the 1800’s. The exhibit included a local weaver
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who provided museum-goers with information about the significant history of Salish
textiles, coloring techniques, and weaving patterns.

Day trip to Whistler and Squamish
The beauty of Canada’s alpine route 99 was revealed on the 2-hour journey to
Whistler, Canada. Mountains, lakes, and forest vistas were abundant on this Sea-to Sky
highway. Students visited Whistler, Nordic site of the 2010 Winter Olympics, and
walked through the Village which contained shops and eateries. For some students, the
resort’s ski trails and play areas was the first time students had seen snow.
After spending time in Whistler, the group traveled to Squamish’s Sea to Sky
Gondola. The ten-minute ride to the summit lodge took students to an elevation of
almost 3000-feet. Snow flurries greeted students as they exited the platform and they
were welcomed with a snow-covered view of Skyline Ridge and Howe Sound. The
panoramic view was transcendent as every mountaintop and forest was covered with
fresh snow. A suspension bridge across two peaks gave students the illusion that they
were flying across the snow-covered paradise. Many students admitted that this
excursion was the highlight of the trip.
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METHODOLOGY

Participant Observation
Participant observation has been used by ethnographers and social scientists to
collect information and learn about people’s activities through qualitative research. It
includes participating in the day-to-day routines and making observations about
information to gain understanding about the group being studied (Kawulich, 2005).
DeWalt and DeWalt argue that interrogation techniques such as interviews or
questionnaires can improve the validity, objectivity and accuracy of the research (2002).
One advantage of participant observation is that the researcher can make sense of what is
deemed important to the group of study (Schensul, Schensul and LeCompte, as cited in
Kawulich, 2005).

Thematic Analysis
Thematic analysis allows a researcher to organize and analyze data to create
meaning with themes and patterns (Braun, Clarke, Hayfield, & Terry, 2019). Some
themes are manifest, or directly observable, and others are latent, or inferred through the
text (Joffe & Yardley, 2004). Coding categories can either be deductive, influenced by a
theoretical framework, or inductive, found directly in the data (Braun, Clarke, Hayfield,
& Terry, 2019). There are several steps in thematic analysis. The first step is to
familiarize yourself with the data; familiarization with the data helps to ensure validity
(Fox, 2014). The next steps are to generate categories or codes, search for themes among
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codes, review themes to clarify understanding and define and name themes. The final
step is to produce a report (Braun, Clarke, Hayfield, & Terry, 2019).

Methods
There are two parts to this study. This first part is a qualitative study using
participant observation during one of two study abroad courses, International Fieldwork
in Vancouver (“class trip”) offered at Cal Poly Pomona from March 16-25, 2018 (“2018
group”). The observations were included in the literature review. Data collection on the
class trip included field notes taken during lectures and daily journal reflections.
Supplementary information was sought on websites and online newspapers to learn more
about the references to policies or events that speakers made during their lectures. My
research involvement was known to students; my classmates were aware of my
participation as a researcher for the MPA project. However, presenters and lecturers
during the 2018 and 2019 group class trips were unaware of my research. Some students
in the 2019 group were aware of my research because I visited their prerequisite class on
November 7, 2018.
The second section discusses the methods used to analyze secondary research
obtained from the 2018 group as well as data from a group that traveled from January 414, 2019 (“2019 group”). Both groups were required to take the prerequisite class, NGOs
and Social Service Outreach (“prerequisite class”), in order to participate in the study
abroad program. I chose to conduct my research on the class trip due to ease of access as
a participant on the trip, to utilize participant observation as a qualitative research
method, and because of personal and professional interests in leadership development.
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Thematic Analysis of Secondary Research
At the conclusion of each study abroad program, a debrief session was held with
students to wrap up the week’s activities. The 2018 Group’s debrief was held on March
25 with 31 students; the 2019 Group’s debrief was held on January 13 with 17 students.
The instructor asked students to answer three open-ended questions and email their
responses to him:
Q1. What impact did PLS 499 have on you being a change agent?
Q2. In one or two words, describe how the class trip impacted you as a change agent.
Q3. Why do you want to get involved in NGO work (R. Reese, personal
communication, March 25, 2018 and January 13, 2019)?

The instructor received 27 email responses from the 2018 group (R. Reese,
personal communication, November 7, 2018) and 16 email responses from the 2019
group (R. Reese, personal communication, January 13, 2018) for a total of 43 student
responses (n=43) for Q1 and Q3. Two students did not respond to Q2 so there were 41
responses (n=41). Group 2018 and Group 2019 responses were combined to create a data
set for each question (see Appendix D). No corrections were made for spelling or
grammar. I read the data sets several times in order to become familiar with the
information. An attempt was made to review the data sets with an inductive and realist
approach. However, some investigation into the literature was completed prior to the
initial review of the data sets, specifically information about the benefits of study abroad
(Dwyer & Peters, n.d.) and the Social Change Model of Leadership Development (Astin,
1996; Higher Education Research Institute, 1996). The insights from these readings may
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have affected coding of the data sets. Patterns became evident after reviewing the data
sets multiple times. Further study and review of the data sets helped to ensure that the
coding was valid and reliable.
There was a deliberate effort to be inclusive about coding responses in order to
capture a comprehensive list of ideas and themes; however, this effort was not
exhaustive. Some student responses were explicit in their language and their own words
were used to create the code. For example, in data set Q1, students expressed that they
wanted to “make a difference” or “make a change” so these items were labeled make a
difference. Other students became “aware” or saw or realized something they had not
seen before so these types of responses were coded with awareness. Likewise, any
mention of a problem or issue was labeled solve problem.
Latent phrases required interpretation in order to label them adequately. One
student’s response was “… gave me the tools I need to be able start my own non-profit;” I
inferred that this student improved in technical knowledge to start an NGO therefore this
item was coded with professional skill.
Some students articulated multiple ideas in their short response. For example, one
student’s response in Q1 was “This class taught me how to make an NGO from the
ground up. This class also expanded my world knowledge and improved my social skills
and me as a student.” This response elicited 4 codes; it was coded with professional skills
because the student implied that they learned the technical skills of “how to make an
NGO from the ground up,” and it was coded with awareness-global because they
mentioned that the class “expanded my world knowledge.” In addition, the response was
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coded with social skills and academic skills because they considered to have improved in
these areas.
Once all of the responses for Q1 were coded, they were collated and placed into
thematic groups. Some codes with few responses were relocated to larger themes. For
example, improvement in academic skills, motivation and social skills were combined to
create a theme of personal development. Likewise, social change and solve problem were
relocated to make a difference because students wanted to make a positive impact about a
social issue. I reviewed and refined the themes several times and created definitions with
examples from the data set that most eloquently summarized the theme.
For data set Q2, most students responded in 2 to 3-word phrases when answering
the question Q2 - In one or two words, describe how the class impacted you as a change
agent. There were several responses that had more than 5 words. I did not exclude these
responses as they contained key words that related to the rest of the data set and I coded
them accordingly. For example, one student stated, “increased my awareness of the
different issue that are occurring all over the world.” I chose to code this as awareness
because it was a common code and relevant in the data set. No more than 2 codes were
assigned to each response.
The total number of codes that were obtained from the 41 student responses was
56. Most responses were taken at face value such as awareness, inspiration, and
motivation. However, some codes required interpretation to get a better understanding of
the data set as a whole. For example, several students responded with “creative” or
“hopeful,” so these were included in the category labeled inspiration. “Passion” was
interpreted to mean motivation because it is defined in the Oxford online dictionary
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(2019) as an “intense desire or enthusiasm for something” and motivation is defined as “a
willingness to do something” (“Motivation”, 2019). “Exposure” was coded with
awareness because it connotes something that is revealed. This data set also includes a
category called other to document codes that did not “fit.” Codes included in the other
category are academic, commitment, growth, helpful, mindset and vulnerability. These
codes each only had 1 student response.
In data set Q3, similar efforts were taken to code responses as in data set Q1. I
was inclusive in my coding efforts to obtain a rich compilation of labels. I used codes
that were explicit such as “make a difference,” “help others” or “give back.” Drawing
boundaries for these 3 codes was challenging as they all imply providing some type of
assistance to others. I chose to keep these codes distinct because they were frequently
used by students and I noted that there were subtle differences. “Making a difference”
suggests changing the nature of something of import in a positive way (“Make a
Difference,” 2019). “Giving back” implies a repayment or passing on of goods or
services to another (“Give back”, 2019), and “helping others” simply means aiding or
supporting. I included a social equality code when students said they wanted to “provide
resources” or mentioned an “inequality of resources.”
Some student responses elicited more than 1 code. For example, one student
stated, “This class allowed me to see that everyone can make a change. Anyone can
identify a problem and find a solution. For me, it was about being able to help those who
do not have the same resources as me and using my resources in a positive way.” This
response was coded with make a difference, solve problem, help others and social
equality because the student mentioned these 4 ideas in the response.
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After labeling responses in the data set for Q3, I collated them and created
thematic groups. I chose to combine give back with social equality because both ideas
connote a transfer of resources or goods to another person or group to promote social
equity. The themes were reviewed and refined several times before labeling and creating
definitions with samples from student responses to sum up the theme.

Limitations
This research discusses the findings from two groups of students who
consecutively took “NGOs and Social Service Outreach” followed by “International
Fieldwork in Vancouver.” The course curriculum for NGOs and Social Service Outreach
was the same for both groups. However, no two classes are alike due to students’
individual experiences, insights and contributions that they bring to class. Observations
on lectures and excursions were limited to the 2018 group class trip. Lecture topics and
presenters varied between the 2018 and 2019 groups. In addition, the 2019 group’s
itinerary included a shadow day at an NGO which was not part of the 2018 group’s
experience.
Participant observation is limited to the experience, awareness and personality of
the person doing the observation. The same can be true for thematic analysis. I
participated in a yearlong study abroad program as an undergraduate student. I volunteer
occasionally and I consider study abroad to be an essential part of the college experience.
I am a cisgender Latinx mother of two college-age daughters and am a returning student
in the MPA program. My identity and beliefs along with my employment in a non-profit
agency may influence the observations I made, interpreted and recorded for data

62

collection and analysis (Schwartz & Schwartz, 1955). However, I attempted to reduce
any bias by reading and recoding the data sets multiple times, which also served to ensure
validity and reliability for this research.
The committee chair for my project, Dr. Renford Reese, was the instructor and
leader of both the prerequisite class and study abroad program for 2018 and 2019. His
guidance may have influenced the selection of the selected research methodologies.
However, the research for the literature review and analysis of data was completed solely
by me. It should be noted that students who take these types of NGO courses may
already have interest and motivation to work in the public sector or in a non-profit
organization. In addition, this study was limited to the students who were able to pay for
the cost of the study abroad program. This study is not generalizable to all students at
Cal Poly Pomona.
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OUTCOMES
The total number of students that responded to Q1 - What impact did PLS 499 have
on you being a change agent? was 43 (n=43). This question seeks to determine how the
course, “NGOs and Social Service Outreach”, impacted students on being change agents.
I selected the themes in Table 1 based on student responses.
Table 1. Selected Themes and Definitions for Q1

Q1 - What impact did PLS 499 have on you being a change agent?
Empowerment
“I am capable of being a change agent.” Students expressed
an ability to make an impact on social issues and confidence
about inspiring others. They understand that they can reach a
goal if they have passion and motivation, but that it takes
hard work. They “feel responsible for making this world a
better place”
Personal Development “This class made me a better overall person ….” Students
said they improved in social and collaborative skills, and felt
inspired and motivated to work harder in school or pursue
graduate degrees. They also felt more connected to their
peers and local community.
Professional
“The knowledge and skills that I got from the class are useful
Development
to integrate into my career path.” Students said they learned
new skills and knowledge to create, run, and sustain a
nonprofit or NGO. They acquired new confidence and
technical skills that will benefit them as they pursue
professional work.
Awareness
“The course opened my eyes to the need not only around the
world but in my own city.” Students expressed an awareness
about issues in their communities and around the world that
were previously unknown to them. “I learned to see things
from a different light.” They became cognizant of the
importance of creating solidarity with a community to gain a
true understanding of the community’s needs and the critical
partnership needed to create solutions together. They became
aware of the complexities of NGO work and their positive
and negative impacts on the communities they serve.
Make a difference
“One person can really make a difference.” Students
expressed self-assurance that they could actualize a goal or
vision and that small actions count. It reflects the idea of
citizenship because students want to create positive change in
their communities.
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Figure 2 shows the number of students who mentioned selected themes in their
responses to Q1 - What impact did PLS 499 have on you being a change agent? More
than half of the students felt empowered and thought they improved in social,
collaborative and academic skills (which I call personal development) after taking NGOs
and Social Service Outreach. At least one third of students said that they had increased in
technical skills and knowledge that could benefit them professionally. Some students
said they were more aware of issues in the world and in their local communities, and they
expressed a desire to create positive social change in their communities (make a
difference).

Q1 - Impact of NGO Class
n=43

Number of Students
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24

22

19
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14

14
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Make a
Difference

0

Empowerment

Personal
Development

Professional
Development
Themes

Figure 2. Frequency of Themes in Student Responses to Q1.

The total number of students that responded to Q2 - In one or two words, describe
how the class impacted you as a change agent was 41 (n=41). This question seeks to
determine how the study abroad course, International Fieldwork in Vancouver, impacted
students as change agents.

I selected the most prevalent codes in Figure 3 based on
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student responses. The most frequent response from students was increased awareness
after taking “International Fieldwork in Vancouver.” Some students expressed feelings
of inspiration and empowerment after participating in the class trip and several students
said they felt motivated.

Q2 - Impact of Class Trip
n=41
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Figure 3. Frequency of Codes in Student Responses to Q2.

The total number of students that responded to Q3 – Why do you want to get
involved in NGO work? was 43 (n=43). This question seeks to determine students’
motivation for getting involved in NGO work. I selected the themes in Table 2 based on
student responses.

Table 2. Selected Themes and Definitions for Q3
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Table 3. Selected Themes and Definitions for Q3

Q3 – Why do you want to get involved in NGO work?
Help Others
Helping others is the best way to create a change you want to
see happen in the world. Students expressed a desire to help
the needy, help others, or help those less fortunate. Helping
someone can bring hope and happiness to others.
Social equality
… those who do not have the same resources as me and using
my resources in a positive way. Students feel a responsibility to
(give back)
share resources to create opportunities for others. They want to
give people in their community and future generations access to
the resources that students are privileged with.
Make a Difference
Through NGO’s I can make a difference in my community.
Students think that NGO work will unite them with others who
share their passion and drive to make contributions that matter.
Positively affecting people’s lives is more important than money
or profits.
Nonprofits fill the gaps that the government can’t or won’t fill.
Solve Problem
Students want to find solutions for people who are forgotten by
government and society.
Rewarding
NGO work is rewarding. It just feels good. NGO work gives life
meaning and it is fulfilling.
Figure 4 shows the number of students who mentioned selected themes in their
responses to Q3 – Why do you want to get involved in NGO Work? More than half of the
students want to get involved in NGO work to help others. More than one third feel a
responsibility to share resources to enhance social equality. Some students said they
want to get involved in NGO work in order to positively impact communities and to
solve problems that government and society does not address. Several students said
NGO work is rewarding.
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Q3 - Motivation for NGO Work
n=43
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Figure 4. Frequency of Themes in Student Responses to Q3.
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CONCLUSION

This research examined two courses offered at California State Polytechnic
University, Pomona, and their impact on higher education students being change agents.
“NGOs and Social Service Outreach” gave students a foundation about how NGO’s
impact the communities they serve as well as the history, politics and organizational
culture of NGO’s. Students studied the consequences of crisis events and outreach
efforts by social service groups around the world. They developed skills to analyze,
identify and effectively discuss variations of NGO outreach efforts in different countries.
Some of the course objectives were for students to become more involved in social
service outreach, to have the ability to create their own nonprofit organizations, and to
learn how to write a grant proposal. Students reported feeling empowered after taking
the class. They developed personal and professional skills and had increased awareness.
They indicated that they felt they could make a difference in local and global
communities.
“International Fieldwork in Vancouver” was an elective study abroad program
led by Dr. Renford Reese, a professor in the Department of Political Science. Educators
and NGO leaders provided students with historical and contextual information about
NGO’s based in Vancouver and Victoria, BC. Understanding the local history about
British Columbia’s dispossession and displacement of indigenous people helped students
become aware of some of the factors that contributed to the existing issues of poverty,
racism, and drug addiction that were evident on the trip. In addition, students learned that
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a spirit of innovation and collaboration is key in order to build relationships and
consensus to address these issues.
Students were also exposed to international NGO’s such as SEVA Canada,
Reachout to Africa, and GAiN. These NGO’s focus on ameliorating problems in global
communities through healthcare, resources for children, and access to water. Their
success in sustainability may be attributed to their deliberate partnerships with local
groups in target countries. The leaders of these NGO’s demonstrate exemplary traits that
are found in the literature. The NGO leaders display confidence; they adapt to different
roles and inspire others. They strategize within the culture and context of the
environment while staying true to their vision despite competing demands (Hailey &
James, 2004). Learning about the NGO’s and seeing the success of each of these
organizations helped to increase awareness, inspiration, empowerment and motivation for
students on the class trip.
Students indicated their motivation to get involved in NGO work was to help
others, promote social equality, make a difference, and solve problems. They also think
this type of work is rewarding. Student motivation for study abroad students was
consistent with the literature. According to Astin & Sax (1998) students are motivated
for service to help others, to improve their community and society, and for personal
satisfaction.
Traveling and learning in Canada may have prompted a new respect for
Canadians, their culture, and ideologies. Students were exposed to a new national
narrative about acceptance and integration, specifically regarding immigrants. They
learned about a painful and harsh history of colonization. Students were also able to see
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and appreciate the artistic legacy of the First Nation people and their mission to endure
and reconstruct their history and language. These life-long learning benefits may only
have been achieved through this type of study abroad experience. Students gained an
understanding of community needs, an understanding of some of the solutions to remedy
those needs and expressed a desire to commit to and be responsible for making changes
to improve the community (Yorio and Ye, 2012). These students embody what it means
to be a change agent. They are examples of what an engaged citizenry at the California
State University works towards.
The project concisely integrates theoretical literature on change agents,
leadership, motivation, and study abroad. The results from this research can guide
faculty members and students about how technical skill and exposure to NGOs during
study abroad courses can impact students on being change agents. Future study should
integrate and intensify experiential learning by including a service-learning component in
the fieldwork course.

71

REFERENCES
About. (2018). In Seva Canada. Retrieved from https://www.seva.ca/about
About Cal Poly Pomona. (2019). In Cal Poly Pomona. Retrieved from
https://www.cpp.edu/~aboutcpp/index.shtml
About KidSport BC. (2013). In KidSport BC. Retrieved from
http://www.kidsportcanada.ca/british-columbia/about-kidsport-british-columbia/
About the Richmond Olympic Experience. (2015). In Richmond Olympic Experience.
Retrieved from https://richmondoval.ca/therox/
About WE charity. (2018). In WE.org. Retrieved from https://www.wecharity.org/aboutwe-charity/our-story/
Astin, A. W., & Astin, H. S. (2000). Principles of Transformative Leadership. In Kellogg
Foundation (Ed.), Leadership Reconsidered: Engaging Higher Education in
Social Change (pp 8-16). Retrieved from
https://files.eric.ed.gov/fulltext/ED444437.pdf
Astin, A.W., & Sax, L. J. (1998). How undergraduates are affected by service
participation. Journal of College Student Development, 39(3), 251-263.
Astin, H. S. (1996). Leadership for Social Change. About Campus, 1(3), 4–10. Retrieved
from https://doi.org/10.1002/abc.6190010302
Bennis, W. (2015). Managing the dream: leadership in the 21st century. The Antioch
Review, 73(2), 364-370.
Berasategi, N., Alonso, I., & Roman, G. (2016). Service-learning and higher education:
evaluating students’ learning process from their own perspective. Procedia-Social
and Behavioral Sciences, 228, 424-429.
Braun, V., Clarke, V., Hayfield, N., & Terry, G. (2019). Thematic analysis. Handbook of
research methods in health social sciences, 843-860.
Brilliant, B., Brodsky, I.T., Harris, S. (Producers) & Brodsky, I.T. (Director). (2016).
Open your eyes [Short film/documentary]. United States: Available from HBO
Documentary Films.
Burnet, J. & Driedger, L. (2014). Multiculturalism. In the Canadian encyclopedia.
Retrieved from
https://www.thecanadianencyclopedia.ca/en/article/multiculturalism
Chieffo, L. and Griffiths, L. (2004). Large-scale assessment of student attitudes after a
short-term study abroad program. Frontiers: the interdisciplinary journal of study
abroad, 10, 165-177.
72

Contact. (2018). In WE.org. Retrieved from https://www.wecharity.org/about-wecharity/contact/
Couros, G. (2013, January 26). 5 Characteristics of a change agent. The Principal of
Change: Stories of learning and leading. Retrieved from
https://georgecouros.ca/blog/archives/3615
Cushman, E. (1996). The Rhetorician as an Agent of Social Change. College
Composition and Communication, 47(1), 7-28. doi:10.2307/358271
DeWalt, K.M. & DeWalt, B.R. (2002). Participant Observation: A Guide for
Fieldworkers, Second Edition. Plymouth, UL: Altamira Press. Retrieved from
https://www.amazon.com/Participant-Observation-Guide-FieldworkersSecond/dp/0759119279
Dugan, J. P., & Komives, S. R. (2007). Developing leadership capacity in college
students: Findings from a national study. College Park, MD: National
Clearinghouse for Leadership Programs.
Dugan, J. P., & Komives, S. R. (2010). Influences on college students' capacities for
socially responsible leadership. Journal of College Student Development, 51(5),
525-549.
Dwyer, C. (1974, July). [Review of the book Training for change agents: a guide to the
design of training programs in education and other fields, by R.G. Havelock &
M.C. Havelock]. ILR Review, 27(4), 658-659. Retrieved from
https://www.jstor.org/stable/2522068
Dwyer, M. and Peters, C. (n.d.). The benefits of study abroad. IES Abroad News.
Retrieved from https://www.iesabroad.org/study-abroad/news/benefits-studyabroad#sthas.KPWZ5Pmr.dpbs
Ekukhanyeni. (2019). Welcome to the place of light. Retrieved from
http://www.ekukhanyeni.co.za/
Explore the Park. (2019). Capilano Suspension Bridge Park. Retrieved from
https://www.capbridge.com/explore/
Factbook. (2018). In calstate.edu. Long Beach, CA: CSU. Retrieved from
https://www2.calstate.edu/csu-system/about-the-csu/facts-about-thecsu/Documents/facts2018.pdf
Farrugia, C. and Sanger, J. (2017). Gaining an employment edge: the impact of study
abroad on 21st century skills and career prospects in the United States. Retrieved
from https://www.iie.org/Research-and-Insights/Publications/Gaining-anemployment-edge---The-Impact-of-Study-Abroad

73

5 days of action. (2018). In University of Victoria Equity and Human Rights. Retrieved
from https://www.uvic.ca/equity/education/5-days-action/index.php
The Fabric of our Land. (2018). UBC Museum of Anthropology. Vancouver, BC.
Canada.
Fox, N.J. (2004). Qualitative Data Analysis: HAR6010. (Taught unit from MSc in Health
and Social Care Research). Sheffield: University of Sheffield.
Friesen, J. (2018, February 14). The night Colten Boushie died: what family and police
files say about his last day, and what came after. The Globe and Mail. Retrieved
from https://www.theglobeandmail.com/news/national/coltenboushie/article32451940/
Gage, R. L., & Thapa, B. (2012). Volunteer motivations and constraints among college
students: analysis of the volunteer function inventory and leisure constraints
models. Nonprofit & Voluntary Sector Quarterly, 41(3), 405–430. https://doiorg.proxy.library.cpp.edu/10.1177/0899764011406738
Giles, D.J. & Eyler, J. (1994). The impact of a college community service laboratory on
students' personal, social, and cognitive outcomes. Higher Education. Paper 187.
Retrieved from http://digitalcommons.unomaha.edu/slcehighered/187
Give Back. (2019). In Dictionary.com. Retrieved from
https://www.dictionary.com/browse/give-back
Hafner-Burton, E. (2013). Nongovernmental Organizations. In Making Human Rights a
Reality (pp. 151-163). Princeton; Oxford: Princeton University Press. Retrieved
from http://www.jstor.org.proxy.library.cpp.edu/stable/j.ctt24hpvc.17
Hailey, J., & James, R. (2004). “Trees die from the top”: International Perspectives on
NGO Leadership Development. Voluntas: International Journal of Voluntary and
Nonprofit Organizations, 15(4), 343-353. Retrieved from
http://www.jstor.org.proxy.library.cpp.edu/stable/27927932
Hasan, S. (2017). Top 10 leadership qualities that make good leaders. Retrieved from
https://blog.taskque.com/characteristics-good-leaders/
Hawthorn, R. (2014, March 17). Five ways to build your nonprofit brand’s buzzability.
Nonprofit Hub. Retrieved from https://nonprofithub.org/nonprofit-branding/fiveways-build-nonprofit-brands-buzzability/
Higher Education Research Institute (1996). A Social Change Model of Leadership
Development. Los Angeles: Higher Education Research Institute, UCLA.
Retrieved from
https://www.heri.ucla.edu/PDFs/pubs/ASocialChangeModelofLeadershipDevelop
ment.pdf
74

History. (n.d.) City of Victoria. Retrieved from
https://www.victoria.ca/EN/main/residents/about/history.html
How to Start a Nonprofit. (2019). In National Council of Nonprofits. Retrieved from
https://www.councilofnonprofits.org/tools-resources/how-start-nonprofit
How to Write a Grant Proposal. (n.d.). In Appalachian regional commission. Retrieved
from https://www.arc.gov/funding/howtowriteagrantproposal.asp
How to Write a Mission Statement. (n.d.). In Wikihow. Retrieved on 1/30/19 from
https://www.wikihow.com/Write-a-Mission-Statement
Interim Report National Inquiry into Missing and Murdered Indigenous Women and
Girls. (2017). Our women and girls are sacred. Retrieved from
http://www.mmiwg-ffada.ca/files/ni-mmiwg-interim-report-en.pdf
Joffe, H. & Yardley, L. (2004) Content and thematic analysis. Research methods for
clinical and health psychology, 56-68. Retrieved from
https://books.google.com/books?hl=en&lr=&id=SHiUvmKzuFwC&oi=fnd&pg=
PA56&dq=joffe+yardley+2004&ots=JoWMy93B2Q&sig=wJAVGSFC9ffeIfODt
gB7CSUI6AE#v=onepage&q=joffe%20yardley%202004&f=false
Kawulich, B.B. (2005). Observation as a data collection method. Forum: Qualitative
Social Research, 6(2). Retrieved from doi:http://dx.doi.org/10.17169/fqs-6.2.466
Laermer, G. (2015). The art of fundraising. Huffingtonpost.com. Retrieved from
https://www.huffingtonpost.com/gary-laermer/the-art-offundraising_b_8006448.html
Lye, J. & Little, S. (2018, February 13). Victim of 2011 transit police beating testifies at
police misconduct hearing. Global News. Retrieved from
https://globalnews.ca/news/4023582/victim-of-2011-transit-police-beatingtestifies-at-police-misconduct-hearing/
Make a Difference. (2019). In the free dictionary by Farley. Retrieved from
https://idioms.thefreedictionary.com/make+a+difference
Mas, S. (2016, December 4). Truth and Reconciliation offers 94 'calls to action.' CBC
News. Retrieved from http://www.cbc.ca/news/politics/truth-and-reconciliation94-calls-toaction-1.3362258
Matheson Miller, M., & Fitzgerald, J.F. (Producers), and Matheson Miller, M. (Director).
(2014). Poverty, Inc. (Documentary). United States: Acton Institute.
Motivation. (2019). In Oxford living dictionaries. Retrieved from
https://en.oxforddictionaries.com/definition/motivation
Naloxone. (2018). In Drugs.com. Retrieved form https://www.drugs.com/naloxone.html
75

NGO. (2019). In Oxford living dictionaries. Retrieved from
https://en.oxforddictionaries.com/definition/ngo
Nickels, A., Rowland, T., & Fadase, O. (2011). Engaging undergraduate students to be
agents of social change: lessons from student affairs professionals. Journal of
Public Affairs Education, 17(1), 45-59. Retrieved from
http://www.jstor.org.proxy.library.cpp.edu/stable/27919547
Non-governmental organization. (2018). In New world encyclopedia. Retrieved from
http://www.newworldencyclopedia.org/entry/Non-governmental_organization
Ottaway, R. N. (1983). The change agent: A taxonomy in relation to the change process.
Human relations, 36(4), 361-392. Retrieved from
https://cdpsdocs.state.co.us/epic/epicwebsite/resources/change_agent/change_age
nt.pdf
Our headquarters has moved! (2017). In MOSAIC. Retrieved from
https://www.MOSAICbc.org/news/moving/
Our history. (2017). In Covenant house. Retrieved from
https://www.covenanthousebc.org/about-us/our-history/
Our Living Languages. (2019). Royal BC Museum. Retrieved from
http://royalbcmuseum.bc.ca/visit/exhibitions/our-living-languages-first-peoplesvoices-bc
Passion. (2019). In Oxford Living Dictionaries. Retrieved from
https://en.oxforddictionaries.com/definition/passion
Permanent Collections. (2019). In the University of British Columbia. Retrieved from
https://moa.ubc.ca/permanent-exhibitions/
Quality education. (n.d.). In United Nations sustainable development goals. Retrieved
from https://www.un.org/sustainabledevelopment/education/
Queen Elizabeth Park. (2019). In City of Vancouver. Retrieved from
https://vancouver.ca/parks-recreation-culture/queen-elizabeth-park.aspx
Reese, R. R. (2018a). International Fieldwork in Vancouver [Syllabus]. Pomona:
International Programs, Cal Poly Pomona.
Reese, R. R. (2018b). NGOs and Social Service outreach [Syllabus]. Pomona: Political
Science Department, Cal Poly Pomona.
Reese, R. R. (2019). International Fieldwork in Vancouver [ [Syllabus]. Pomona:
International Programs, Cal Poly Pomona.
Refugee. (2018). In Merriam-Webster online dictionary. Retrieved from
https://www.merriam-webster.com/dictionary/refugee
76

Rowell, A. (2018, March 12). First nations build a 'watch house' in path of Kinder
Morgan pipeline. EcoWatch. Retrieved from https://www.ecowatch.com/firstnations-watch-house-2546477424.html
Schwab, D. (2016, June 2). The nuances of celebrity and non-profit collaboration.
Forbes.com. Retrieved from
https://www.forbes.com/sites/davidschwab/2016/06/02/the-nuances-of-celebrityand-non-profit-collaboration/#2d3948da2a73
Schwartz, M.S. & Schwartz, C.G. (1955). Problems in participant observation
[Abstract]. American Journal of Sociology 60(4), 343-353. Retrieved from
https://www.journals.uchicago.edu/doi/abs/10.1086/221566
Service Learning. (2019). In Cal Poly Pomona center for community engagement.
Retrieved from https://www.cpp.edu/~cce/service-learning/
Syrian refugee relief. (2018). In GAiN Global Aid Network. Retrieved from
https://globalaid.net/initiatives/relief-and-development/syrian-refugee-relief
The Mission of the California State University. (n.d.). In Calstate.edu. Retrieved from
https://www2.calstate.edu/csu-system/about-the-csu/Pages/mission.aspx
Trybus, M. A. (2011). Facing the challenge of change: steps to becoming an effective
leader. Delta Kappa Gamma Bulletin, 77(3), 33-36.
Vancouver, Canada. (2018). In Cal Poly Pomona International Center. Retrieved from
https://www.cpp.edu/~international/study-abroad/programs/VancouverCanada.shtml
Watts, R. (2019, January 2). UVic indigenous law program feted. Times Colonist.
Retrieved from https://www.timescolonist.com/news/local/uvic-indigenous-lawprogram-fêted-1.23570466
Weiss, D. (2014). In Cressey L., Helmer B., & Steffensen J. (Eds.), Nongovernmental
Organizations. Careers in International Affairs, Ninth Edition (pp. 131-156).
Washington, DC: Georgetown University Press. Retrieved from
http://www.jstor.org.proxy.library.cpp.edu/stable/j.ctt83jhb0.8
Welcome to Mamkhulu.org (2018). In Mamkhulu.org. Retrieved from
http://www.mamkhulu.org/
WE Schools. (2018). In WE.org. https://www.we.org/we-schools/
What we do. (2018). In Lookout housing. Retrieved from
https://lookoutsociety.ca/what-we-do/
Wildlife Photographer of the Year 2017 – the winners. (2017, October 17). In the
Guardian. Retrieved from
77

https://www.theguardian.com/environment/gallery/2017/oct/17/wildlifephotographer-of-the-year-2017-the-winners
Why study at UVIC? (2019). University of Victoria. Retrieved from
https://www.uvic.ca/future-students/undergraduate/why-uvic/index.php
Yorio, P., & Ye, F. (2012). A meta-analysis on the effects of service-learning on the
social, personal, and cognitive outcomes of learning. Academy of Management
Learning & Education, 11(1), 9-27. Retrieved from
http://www.jstor.org.proxy.library.cpp.edu/stable/23100454

78

APPENDIX A
NGOs and Social Service Outreach Syllabus

CAL POLY POMONA—POLITICAL SCIENCE
DEPARTMENT

“NGOs and Social Service Outreach”
FALL SEMESTER 2018
COURSE: 13876: PLS 3175
TIME: Wednesdays: 7:00-9:45 p.m.
INSTRUCTOR: Professor Renford Reese
ROOM #: Building 9, Room 217
OFFICE HOURS: Tuesdays 1:00-3:00 p.m., Wednesdays 5:00-6:00 p.m. by
appointment: Bldg.94, Room 311
TELEPHONE: Office: (909) 869-4665, Fax: (909)869-6995
e-mail: rrreese@cpp.edu, website: www.cpp.edu/~rrrreese
OBJECTIVES
AT THE END OF THIS COURSE YOU SHOULD:
 Have a broad understanding of the role that NGOs play in different societies
 Have a broad understanding of the history, politics, and organizational culture of
NGOs
 To examine the consequences of crisis events and the organizational responses to
these events
 Be able to articulate the unique features of social service outreach efforts in the
world
 Be inspired to become more global-minded & more involved in social service
outreach
 Have the capacity to create your own nonprofit organization.
COURSE THEMES
Activism, Social Service Outreach, Volunteerism, Leadership, Grant writing
DEVELOPMENT OF SKILLS
At the end of this course you should have developed the following skills:
Critical Thinking, Persuasive Argument, Presentation
REQUIRED READINGS: Electronic Classpack.
EVALUATION BREAKDOWN
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Developing NGO 1st Draft Outline Assignment: 2%
Poverty Inc. Paper: 8%
Celebrities and Their Causes Paper: 3%
Change Agent Field Research Assignment: 4%
Leadership Field Research Assignment: 3%
NGOs Oral Presentation: 5%
Exam—30%
NGO Website Critique: 3%
Developing NGO: Outline, PowerPoint, Oral Presentation—22%
NGO Field Research Assignment: 5%
Grant Proposal—15%
Readings: should be read by the week that they are listed. Absence Policy: If you
miss more than two classes you will be dismissed from class and will take this course
independently. No laptops in class unless student gets permission. Dress appropriately.
WEEK 1
8-29-18
Read Article #1
Learning Objective: to outline the expectations and requirements of the course;
introduction and orientation; discuss NGO Outline; discuss mission statements.
Developing NGO 1st Draft Assignment Due; Turn in completed NGO template.
Feel free to draw your logo.
Introduction, Orientation; Discuss the need and rationale of NGOs; discuss the
process of creating and sustaining an NGO.
Orientation Exercise.
Developing NGO Outline Assignment: Name of NGO, Category, Objective, Target
Population, Mission Statement, Fundraising Strategy, Public Relations Strategy,
Budget, Strategic Plan.
NGO Group Exercise
Vancouver Trip Meeting
WEEK 2
9-05-18
Read Articles #2, #3
Learning Objective: to examine the various types of International NGOs in society;
to discuss the purpose, mission, and goals of International NGOs.
Guest Speaker: Beverly Speak.
Discuss history of NGOs; discuss NGO type by orientation e.g. charitable, service,
participatory, empowering. Discuss leadership, organizational culture, value
congruence, and implementation.
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Discuss Mission Statement & Program Objectives.
Celebrity Assignment: Choose a celebrity who has advocates for a certain
international cause. In one single-spaced page, discuss how this celebrity chose their
cause e.g. their motivation; discuss their activities; give me your personal evaluation
regarding this person’s authenticity and commitment to this cause. Due September 12.
WEEK 3
9-12-18
Read Article #4
Learning Learning Objective: to examine the negative aspects of NGOs in the world e.g., Intent
v. Unintended Consequences.
Celebrity Assignment Due. Discussion.
Watch Poverty Inc.
Poverty Inc. Assignment--In 1.5-2 single-spaced pages answer the following
questions:
1) According to this documentary, what is the primary problem with NGOs in society?
2) How have NGOs become exploitative? 3) What is the most appropriate way to help
those in need? 4) What is the paradox in the primary argument of this documentary?
5) How will your own NGO deal with the problems mentioned in this documentary.
Integrate examples into your discussion. Due: September 19.
WEEK 4
9-19-18
Read Article #5, #6
Learning Learning Objective: to examine the art of fundraising.
Poverty Inc. Assignment Due. Discussion.
Fundraising
The Art of Fundraising
Making Connections
Cultivating Relationships
Requesting Gifts
Grants v. Gifts
Matching Grants
Fundraising Activities
Guest Speaker
WEEK 5
9-26-18
Read Article #7
Learning Learning Objective: to conduct field research to examine what college students think
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about their roles as change agents.
No Class. Change Agent Field Research Assignment.
Interview 5 college students.
1) Why do you think our society is so chaotic and dysfunctional?
2) Do you want to be a change agent? Yes or No
3) Do you believe that those on the fringes of society need help or that they
should help themselves?
4) What are you doing to make our society better?
5) If you could change one thing about our country what would that be?
In 2-single spaced pages, summarize your responses. In your last paragraph, comment
on what you learned from this research. Assignment Due, October 3.
WEEK 6
10-03-18
Read Articles #8
Learning Learning Objective: to examine NGOs’ responses to crisis events; to discuss NGO
public relations strategies, branding, and line-item budgets.
Change Agent Field Research Assignment Due. Discussion.
Discuss leadership, organizational culture, motivation, volunteerism; discussion of
celebrities and their causes; discussion of crisis events and responses to these events;
discuss the HIV/AIDS epidemic and International NGOs that evolved from this
epidemic; discuss Ebola outbreak, Indonesian Tsunami, and Haiti Earthquake;
discussion and analysis of the “We Are the World” campaigns.
Discuss Public Relations Strategy,
Branding
Organization logo and URL
Line-Item Budgets
Discuss Grant Proposals
Group Project Meeting
WEEK 7
10-10-18
Read Article #9
Learning Objective: to engage in research on the topic of leadership.
No Class. Field Research Assignment on Leadership. Interview a professor a
campus administrator.
1)
2)
3)
4)

What defines a leader?
Please describe your leadership style?
What are the biggest challenges of being a leader?
How have you grown as a leader?
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5) How will you continue to grow as a leader?
Summarize their responses in 1 single-spaced page. Briefly comment on what you
learned from this interview. Assignment Due: October 17.
WEEK 8
10-17-18
Read Article #10
Learning Objective: to examine the multiple dimensions of international NGOs
through group presentations.
Leadership Field Research Assignment Due. Discussion.
Discuss: The Social Entrepreneur, The Box, Timing, Angles
Group Panel Discussions: Groups 1-4
Greenpeace
MAP International
Habitat for Humanity
Doctors Without Borders
Direct Relief
Focal Points
1) History, Mission
2) Leadership/Vision/Fundraising
3) Organizational Culture/Volunteerism
4) Controversies/Setbacks/Successes
WEEK 9
10-24-18
Leaning Objective: to continue to examine the multiple dimensions of International
NGOs through group presentations.
Discuss Grant Proposals.
Discuss: Do it Yourself, Follow-Through, Words
Group Panel Discussions Continued: Groups 5-8
CARE
Rotary International
The Carter Center
The Conservation Fund
Bill and Melinda Gates Foundation
Focal Points
1) History, Mission
2) Leadership/Vision/Fundraising
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3) Organizational Culture/Volunteerism
4) Controversies/Setbacks/Successes
Find an NGO’s website that is dynamic and in a half page discuss what impresses you
about this website. Due October 31.
Vancouver Winter Intersession Trip Meeting
WEEK 10
10-31-18
Read Article #11, #12
Learning Objective: to learn about the dynamics of research methodology and
evaluation.
NGO Website Critique Due. Discussion.
Research Methods and Evaluation
Focus Groups
SPSS
Analysis of Variance
Self-Assessment
Surveys
Documentaries
Guest Speaker
WEEK 11
11-07-18
Learning Objective: to examine first 10 weeks of class by taking a comprehensive
exam.
Comprehensive Exam.
WEEK 12
11-14-18
Read Article #13
Learning Objective: to examine the dynamics of the grant-writing process; to learn
the process of filing for nonprofit status;
The Grant Writing Process
Following Instructions
Value Congruence
Management Capabilities
Being Realistic
Discuss Grant Proposals
Filing for Nonprofit Status
The Step-by-Step Process
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Organizational Composition
Your Board of Directors
Bylaws
Fiduciary Responsibilities
Guest Speaker
Work on Grant Proposals; meet with one other student from class to consult about
your grant proposal. See grant proposal assignment on assignment page below. Grant
proposals are due November 20 via e-mail.
WEEK 13
11-21-18
Read Article #14
No Class. Grant Proposals due via e-mail by 11:00 p.m. email to:
rrreese@cpp.edu
Field Research assignment is due during Finals Week.
Field Research: You will interview an individual at a nonprofit organization. You
should ask the following questions:
I. Please discuss your role in this organization.
II. What motivated you to join this organization?
III. Please discuss the organizational culture.
IV. What are the major challenges in this organization?
V. How do you sustain financial support?
Due on December 12. See the assignment sheet. You will provide Prof. Reese the
name, organization, e-mail address, and contact phone number of the person you
interviewed. If your interview cannot be verified, you will fail this assignment.
WEEK 14
11-28-18
Learning Objective: to learn about the dynamics of NGOs through student
presentations.
NGO Outlines Due.
Individual NGO Presentations
Vancouver Winter Intersession Trip Meeting
WEEK 15
12-05-18
Learning Objective: to learn about the dynamics of NGOs through student
presentations.
Individual NGO Presentations
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Vancouver Winter Intersession Trip Meeting
December 12: Finals Week. Field Research Assignment Due

ASSIGNMENT SHEET
NGO 1st Draft Outline: Due on the first class session, August 29.
Celebrities & Their Causes Assignment: Choose a celebrity who has advocates for a
certain cause. In one single spaced page, discuss how this celebrity chose their cause
e.g. their motivation; discuss their activities; give me your personal evaluation
regarding this person’s authenticity and commitment to this cause. Due on September
12.
Poverty Inc. Assignment--In 1.5-2 single-spaced pages answer the following
questions:
Use the various questions as subtitles.
1) According to this documentary, what is the primary problem with NGOs in society?
2) How have NGOs become exploitative? 3) What is the most appropriate way to help
those in need? 4) What is the paradox in the primary argument of this documentary?
5) How will your own NGO deal with the problems mentioned in this documentary.
Integrate examples into your discussion. Due on September 19.
Change Agent Field Research Assignment. Due October 3.
Interview 5 college students.
1) Why do you think our society is so chaotic and dysfunctional?
2) Do you want to be a change agent? Yes or No
3) Do you believe that those on the fringes of society need help or that they
should help themselves?
4) What are you doing to make our society better?
5) If you could change one thing about our country what would that be?
Leadership Field Research Assignment. Due October 17.
1) What defines a leader?
2) Please describe your leadership style?
3) What are the biggest challenges of being a leader?
4) How have you grown as a leader?
5) How will you continue to grow as a leader?
Summarize the leader’s responses in 1-1.5 single-spaced page and briefly comment on
what you learned from this interview.
NGO Website Critique Assignment. Due October 31. Find an NGO’s website that is
dynamic and in a half page discuss what impresses you about this website.
Group Projects: The class will be divided up into 9 groups of 4 students. Each group
will be assigned an International NGO. Each person in the group is responsible for
being an expert on one of the specific focal points for the chosen organization. During
the period of your class presentation your group will form a panel. You will briefly
present your specific focal point. Give the class one specific fact that you want them to
remember for the final exam. Your group facts will make up to 20% of your
comprehensive exam.
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Focal Points
1) History, Mission
2) Leadership/Vision/Fundraising
3) Organizational Culture/Volunteerism
4) Controversies/Setbacks/Successes
Field Research: You will interview an individual at a nonprofit organization. You
should ask the following questions:
I. Please discuss your role in this organization.
II. What motivated you to join this organization?
III. Please discuss the organizational culture.
IV. What are the major challenges in this organization?
V. How do you sustain financial support?
In 1-1.5 single spaced pages, discuss your interview responses. In your last paragraph,
analyze what you learned from conducting this interview. Due December 12, Finals
Week.

Grant Proposal Guidelines
Due November 21. Write a 3-page single-spaced grant proposal for $25,000 for one
year. Your narrative (A-F) should be two pages and your budget and budget
justification (G & H) should be one page. Your grant proposal should consist of the
following content:
A. Need and Benefits of Proposed Program
B. Implementation Plan
C. Program Evaluation
D. Potential for Sustainability
E. Project Management Capabilities (Qualifications)
F. Timeline (Funding received on January 1, 2019)
G. Line Item Budget (6-Line Items)
H. Budget Justification

Grant Evaluation Formula
A. Need and Benefits of Proposed Program (30 points)
B. Implementation Plan (25 points)
C. Program Evaluation (10 points)
D. Potential for Sustainability (5 points)
E. Project Management Capabilities/Qualifications (10 points)
F. Timeline (5 points)
G. Line Item Budget (10 points)
H. Budget Justification (5 points)

ELECTRONIC CLASSPACK
#1: NGOs: A Long Turbulent History
#2: How to Start a Nonprofit
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#3: How to Write a Mission Statement
#4: The Nuances of Celebrity and Non-Profit Collaboration
#5: The End of Global Poverty: We Need More Evidence Not Less
Aid: A Review of Poverty Inc.
#6: The Art of Fundraising
#7: 5 Characteristics of a Change Agent
#8: Building your Nonprofit’s Brand
#9: The Top 10 Leadership Qualities that make Good Leaders
#10: Prison-to-School Pipeline, Chapter5.pdf (sent as an attachment)
#11: The 10 Best NGOs in 2017
#12: Nonprofit Management
#13: How to Write a Grant Proposal
#14: Filing for Nonprofit Status
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APPENDIX B
2018 International Fieldwork in Vancouver Syllabus

Cal Poly Pomona
CLS 362: International Fieldwork in Vancouver
March 16-25, 2018
Faculty Coordinator: Professor Renford Reese
Friday: March 16
12:05 p.m.
2:56 p.m.
5:00 p.m.
6:30 p.m.
Saturday: March 17
8:00 a.m.
9:00 a.m.
10:00 a.m.
10:45 a.m.
12:00 p.m.
1:00 p.m.
2:30 p.m.
3:00 p.m.
5:00 p.m.
6:00 p.m.
Sunday: March 18
9:00 a.m.
10:00 a.m.
11:00 a.m.
12:00 p.m.
12:30 p.m.
2:00 p.m.
4:00 p.m.
6:00 p.m.
7:00 p.m.
Monday: March 19
8:00 a.m.
9:00 a.m.
9:45 a.m.
10:20 a.m.
11:30 a.m.
12:15 p.m.
1:00 p.m.

Contact: rrreese@cpp.edu
LOS ANGELES
Depart West Jet
Flight Arrival
Check into Hotel; Briefing
Dinner
VANCOUVER
Breakfast
Lecture: Professor Laura Ishiguro, “Canada”
Lecture: Deanne Berman, Seva Canada
Lecture: The Canadian Educational System
Lunch
Kapilano Suspension Bridge
Tour of Stanley Park
Vancouver Aquarium
Depart back to Hotel
Dinner
VANCOUVER
Breakfast
Lecture: Nick Short, Reachout To Africa
Lecture: Pete Quevillon, KidSport BC
Depart for Granville Island
Lunch at Granville Island
Tour Richmond Olympic Centre
Driving Tour University of British Columbia (UBC)
Depart back to Hotel
Dinner
VANCOUVER
Breakfast
Lecture: Noble Kelly, Lattitude Global
Lecture: Suvi Teigan, The Covenant House
Lecture: Shayne Williams, Lookout Housing
Lunch
Depart for MOSAIC
Site Visit at MOSAIC
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2:30 p.m.
3:30 p.m.
4:00 p.m.
5:15 p.m.
6:30 p.m.
Tuesday: March 20
8:00 a.m.
9:00 a.m.
10:00 a.m.
11:15 a.m.
11:45 p.m.
1:00 p.m.
3:00 p.m.
6:00 p.m.
Wednesday: March 21
9:00 a.m.
11:30 a.m.
12:00 p.m.
12:30 p.m.
2:00 p.m.
3:00 p.m.
5:00 p.m.
Thursday: March 22
8:00 a.m.
9:30 a.m.
10:00 a.m.
11:30 a.m.
12:00 p.m.
1:45 p.m.
2:30 p.m.
4:30 p.m.
5:30 p.m.
6:30 p.m.
Friday: March 23
8:00 a.m.
9:00 a.m.
1:00 p.m.
2:30 p.m.
3:30 p.m.
6:00 p.m.
Saturday: March 24

Tour of Queen Elizabeth Park
Tour of Chinatown
Site visit to WE
Depart Back to the Hotel
Dinner
VANCOUVER
Breakfast
Lecture: Noble Kelly, Education Beyond Borders
Lecture: Deborah Glaser, BC Council for International
Cooperation
Pack Lunch
Depart for Global Aid Network, Langley
Global Aid Network Site Visit & Presentation
Return to Vancouver
Dinner
VICTORIA
Depart Hotel for Tsawwassen Ferry Terminal
Lunch on Ferry
Arrive in Victoria
Tour of Victoria
Check into Hotel
Victoria Royal Museum
Dinner
VICTORIA
Breakfast
Depart for Tour of University of Victoria
UVIC Campus Tour
Lunch
Student/Faculty Forum (CLE/A314)
Depart for Butchart Gardens
Tour Butchart Gardens
Depart back to Hotel
Arrive at Hotel
Dinner
VANCOUVER
Breakfast
Depart back to Vancouver on Ferry
Visit UBC Museum of Anthropology
Depart to Granville Island
Depart back to Hotel
Dinner
VANCOUVER
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9:00 a.m.
5:00 p.m.
Sunday: March 25
1:00 p.m.
4:15 p.m.
7:01 p.m.

Bus Departs for Whistler
Bus Arrives back at Hotel
VANCOUVER
Depart from Hotel to Vancouver Airport
WestJet1698 Departs Vancouver to LAX
Arrival at LAX
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APPENDIX C
2019 International Fieldwork in Vancouver Syllabus

Cal Poly Pomona
International Fieldwork in Vancouver
January 4-14, 2019
Faculty Coordinator: Professor Renford Reese
Contact: rrreese@cpp.edu; cell: (909)524-7750
Friday: January 4
LOS ANGELES
5:30 a.m. Meet at LAX
8:00 a.m. Depart Alaska Airlines Flight 1781
1:52 p.m. Flight Arrival in Vancouver
2:45 p.m. Money Exchange

3:00 p.m. Bus Pickup from YVR
4:00 p.m. Hotel Drop Off at Century Plaza Hotel
5:00 p.m.
6:30 p.m.
Saturday: January 5
8:00 a.m.
9:00 a.m.

Check into Central Plaza Hotel; Briefing
Dinner
VANCOUVER
Breakfast
Lecture: UBC Professor Laura Ishiguro, “Settler
Colonialism and First Nations Rights in Canada”
10:00 a.m. Lecture: Madison Mackenzie and Christine Smith, Seva
Canada
10:45 a.m. Lecture: Anne Park, Jacob’s Well
11:45 a.m. Lunch

12:45 p.m. Bus Pickup from Hotel
1:15 p.m.
2:45 p.m.
3:30 p.m.
4:50 p.m.

Capilano Suspension Bridge
Depart for Tour of Stanley Park
Vancouver Aquarium
Depart back to Hotel

5:20 p.m. Bus Drop Off at Hotel
6:00 p.m.
Sunday: January 6
9:00 a.m.
9:30 a.m.
10:00 a.m.
10:30 a.m.
11:00 a.m.

Dinner
VANCOUVER
Breakfast
Lecture: Anna Zavalishyna, Latincouver
Lecture: Florence Leung, Lean In Canada
Lecture: Pete Quevillon, KidSport BC
Lecture: Ian Merkel, Plastic Oceans Foundation

12:30 p.m. Bus Pick Up at Hotel
1:00 p.m. Lunch at Granville Island
2:00 p.m. Depart for Richmond Olympic Oval
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2:30 p.m. Richmond Olympic Oval: “Olympic Training
Simulators”
4:10 p.m. Depart Olympic Oval

4:50 p.m. Bus Drop Off at CF Pacific Centre
4:50 p.m. Field Research Assignment: Canadian-U.S. Relations
Interviews with 3 people in the CF Pacific Centre
6:30 p.m. Dinner
Monday: January 7
VANCOUVER
8:00 a.m. Breakfast
9:00 a.m. Depart for University of British Columbia (UBC)
9:30 a.m. Driving Tour of UBC
10:00 a.m. Visit UBC Museum of Anthropology
11:15 a.m. Lunch (to-go) from Museum
11:30 a.m. Depart for Queen Elizabeth Park
12:15 p.m. Depart for Tour of Chinatown
1:00 p.m. Tour of East Hastings Street
1:30 p.m. Depart for MOSAIC (refugee services)
2:00 p.m. MOSAIC site visit
3:15 p.m. Depart MOSAIC

4:00 p.m. Bus Drop Off at Hotel
5:00 p.m. Dinner
Study the public transportation system in order for you to get to your Shadow Day
destination. No taxis or Ubers going to the site.
Tuesday: January 8
VANCOUVER
7:00 a.m. Breakfast
7:45 a.m. Depart on public transportation to Shadow Day Site
9:00 a.m. Shadow Day Begins
Habitat for Humanity Vancouver
Lookout Housing & Health Society
Union Gospel Mission
Children of the Street Society
3:00 p.m. Shadow Day Ends: Depart on public transportation back
to hotel.
5:00 p.m. Group Debriefing Dinner at Hotel
Wednesday: January 9
VANCOUVER/VICTORIA

9:00 a.m. Bus Pick Up
Depart Hotel for Tsawwassen Ferry Terminal
11:00 a.m. Ferry Departs Tsawwassen for Schwartz Bay in Victoria

1:00 p.m. Victoria Bus Pick Up at Schwartz Bay Ferry
Terminal
1:30 p.m. Tour of Victoria (Mount Tolmie, Mile Zero, Oak Bay
Marina, Dallas Rd.)
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3:00 p.m. Bus Pick Drop Off at Hotel Grand Pacific
3:15 p.m.
4:00 p.m.
5:20 p.m.
Thursday: January 10
9:00 a.m.
9:30 a.m.
10:00 a.m.

Check in Hotel Grand Pacific
Visit Royal BC Museum
Depart for Dinner at Browns Social House
VICTORIA
Breakfast
Terry Edison-Brown, Anawim Companions Society
Victoria Pruden, Bridges for Women Society

11:00 a.m. Bus Pick Up at Hotel Grand Pacific
11:20 a.m.
12:20 p.m.
1:00 p.m.
1:45 p.m.
3:30 p.m.

Tour University of Victoria
Lunch at UVIC Food Court
Depart for Butchart Gardens
Arrive at Butchart
Depart Butchart

4:20 p.m. Bus Drop Off at Cactus Club
4:30 p.m.
Friday: January 11
8:30 a.m.
10:00 a.m.

Dinner at Cactus Club
VANCOUVER
Bus Departs from Hotel
Ferry Departs from Schwartz Bay

11:50 a.m. Vancouver Bus Pick Up at Tsawwassen Ferry
Terminal: Depart for Global Aid Network
1:00 p.m. Global Aid Network Site Visit and Interviews
2:30 p.m. Depart GAIN

3:45 p.m. Bus Drop Off at Hotel: Pinnacle
Harbourfront
3:30 p.m.
4:30 p.m.
5:00 p.m.
Saturday: January 12

Hotel Check-In Pinnacle Harbourfront Hotel
Fly Over Canada
Group Dinner
WHISTLER

7:45 a.m. Bus Pick Up: Depart for Whistler
9:45 a.m.
11:45 a.m.
12:00 p.m.
12:45 p.m.
2:30 p.m.

Arrive in Whistler
Depart Whistler for Squamish
Lunch on Bus
Stop in Squamish Sea to Sky Gondola
Depart to Vancouver

4:00 p.m. Bus Drop Off at Hotel
9:00 p.m.
Sunday: January 13
9:00 a.m.
9:30 a.m.
10:30 a.m.

Group Night Out Dancing
VANCOUVER
Breakfast
Group Debriefing
Free Day
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No Shuttle
Monday: January 14
8:00 a.m.
9:00 a.m.

VANCOUVER
Pack Bags
Breakfast

11:15 a.m. Bus Pick Up
Depart from Hotel to YVR
1:59 p.m. United 595 Departs Vancouver to SFO to LAX

Hotel Information
January 4-11,
Vancouver
Century Plaza Hotel

January 9-11, Victoria
Hotel Grand Pacific

January 11-14, Vancouver
Pinnacle Harbourfront Hotel
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APPENDIX D
Q1 - What impact did PLS 499 course have on you being a change agent?
1. For me, PLS 499 helped me think more about the
broad impact and implications that NGOs can have on
countries. It's made me focus on making sure my
NGO and impact is for a genuine cause.
2. I think the biggest impact was what to do and not to do
with other countries when working in NGOs over there.
Respecting the culture and not implementing
paternalism is important.
3. The fact that one person can really make a difference
and have an impact and make a real material difference
in the lives of others
4. This class taught me how to make an NGO from the
ground up. This class also expanded my world
knowledge and improved my social skills and me as a
student.
5. PLS499 aided me in understanding how to create and
NGO that i alwys wanted to create. It demonstrated that
NGO do not profit or exploint but serves a need with a
goal to fix it.
6. This class helped me to realize that anyone can really
make a difference. All you really need is a team of
people that are dedicated to the same cause.
7. The PLS 499 course had a tremendous impact on me
being a change agent. It made the prospect of me, as an
individual, directly having an impact on the world more
attainable and possible.
8. The PLS 499-NGO course had various impacts on me
as being a change agent. It allowed me to think
carefully and critically about the problem occurring
around me that I was blinded too. It allowed me to be
able to decide that may career choice was the right
choice for me.
9. The NGO class made me realize that being a change
agent is possible. Any individual can create an NGO so
long as they have the drive to make a change.
10. The class showed me the opportunities there are and
inspired me to believe I am capable of being a change
agent. It also showed me the endless ways to be a
change agent.
11. I learned about an important issue in my community
and i made the effort to change it. It made me feel like i

Awareness-global

Awareness–global
Paternalism
Make a difference
Prof skills
Awareness-global
Social skills
Academic skills
Prof skills
Make a difference
Make a difference
Collaborate
Empowerment

Awareness-community
Solve problem
Empowerment

Empowerment
Make a difference
Awareness-opportunities
Empowerment
Inspiration
Solve problem
Awareness-community
Empowerment
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was part of a bigger thing & it allowed me to see that i
can make changes even though I'm just one person.
12. Pls 499 brought together likeminded people who want
to become change agents for good, while also noting
the limits place upon us.Being in the class allowed me
to have a sense of community with my peers and gain
hope for a better future.
13. I’ve always known I wanted to change the world but
this NGO class equipped me with not only the skills to
do it but also the confidence. I’ve never wanted to do
things alone and let others influence me but this trip
showed me I have just as much fun doing just so.
14. The class made me realize in order to make a real
difference the NGO has to eventually leave. Teaching
people how to be self-sustainable is the key
15. The PLS499 class helped me understand the need that
is out there in the world that we are often blinded to.
Also, it helped me realize that all great nonprofits start
with a simple idea and a motivated individual.
16. I believe that this class made me more aware about
what is actually going on in the world and what I can
do to help. It’s definitely motivated me to work harder
in school so I have the proper education to do some
good in the world.
17. The impact the class had on me being a change agent
was making me aware of the complexity of helping
communities. Most people believe they have the best
method of helping, imposing their own view on
communities without their input. This class taught me
the importance of becoming apart of the community to
understand them and provide a competent inclusive
method of helping.
18. Gave me the tools I need to be able to start my own
non-profit/business. It also taught me the importance of
words and using it to inspire people
19. I learned how much work actually is behind creating a
nonprofit. Most people would see this as discouraging
but for me this is empowering and motivates to work
harder for the community, and be more prepared to
make a difference.
20. The course opened my eyes to the need not only around
the world but in my own city. I would like to make a
difference to youth before they are influenced by the
world or the neighborhoods.
21. The PLS 499 class helped me realize that with hard
work and passion it is possible for me to make a

Social skills
Hope for future
Collaboration
Prof skills
Empowerment
Collaboration
Make a difference
Prof skills
Awareness-global
Empowerment
Awareness-global
Motivation
Academic skills
Awareness-communities
Collaboration

Prof skills
Empowerment
Prof skills
Empowerment
Make a difference
Awareness-community &
global
Make a difference
Make a difference
Prof skills
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difference in this world. It also taught me some of steps
that I could take in order to successfully start an NGO.
22. it made me want to start an NGO. It also made me
aware that so many people need help.
23. This NGO class has given me the skills and knowledge
that I need to actually get involved in the NGO world. I
think one of the biggest obstacles with getting started in
the NGO world is not knowing how to start and I
believe this class has enabled me to get involved into
the NGO world
24. This class allowed me to grow as a person and as a
change agent. I found a passion and a way to make an
impact in peoples life.
25. The desire to be an agent of change was already there,
but the fire needed to be ignited. This class provided
me the motivation and the hands on knowledge to just
do it.
26. The class has been very impactful. It has provided me
with a set of tools and an array of resources that will
help me become a successful change agent.
27. The course impacted me by broadening my perspective
on what just one person can do. As well as, made me
able to mold ideas into plans of action in other parts of
my life.
28. Personally, this class made me a better overall person, I
learned to see things from a different light and be more
empathetic of the stories that all people go through. It
undoubtedly changed my perspective of myself and I
am forever grateful for this opportunity.
29. This class has opened up my eyes to other side of nonprofits and how they work. I learned that it’s not easier
to run an organization and I also learned that it takes
years to make a long lasting NGO.
30. -this class has taught me about what a change agent is
and how being one can impact the world and society
we live in. Learning about all the different ways of
change and how to create my own change was
influential.
31. This class showed me that it does not take much to be a
change agent. Every one can make a positive change
regardless of their circumstances.
32. This class inspired me to always strive to be the best
version of myself. I learned that everyone wants to be a
change agent, but nobody wants to do the work. It
motivated me to always do my work at my best and it

Empowerment
Awareness-community
Prof skills

Empowerment
Motivation
Empowerment
Prof skills
Prof skills
Empowerment

Awarenes
Personal development

Prof skills

Awareness-global
Empowerment

Empowerment
Make a difference
Empowerment
Motivation
Prof skills
Inspiration
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taught me the logistics of the simple tasks along with
hard work with starting an NGO.
33. I was educated by lecture and fieldwork the process of
no n profit organizations and how they work.
The knowledge and skills that I got from the class are
useful to integrate into my career path.
34. I believe it gave me the necessary tools and confidence
to go out and make real change instead of just dwelling
on it.
35. The class helped me focus on the issues I wanted to
address in regards to humanitarian work. I wanted to
help people but didnt know how. This class gave me
the resources as to how to get started and the avenues
that were possible in this line of work.
36. It had a loss give impact in the way I view the nature of
NGOs as a pivotal agent for social change.
37. This class had an immense impact on the responsibility
I know possess to be a change agent. It has made me
feel responsible for making this world a better place
through every action I take. No matter how small I
know it will be significant in the grand scheme of
things.
38. It showed me the the amount of hard work and passion
it takes to create a non profit, and how both of those
aspects have to be carried through out the organization
all the time. It inspired me even more to be involved in
ngo work at one point in my life, and let me see how
impactful they really can be.
39. I learned the ins and outs of non profit work and the
tools to successfully run and start a non profit. As a
change agent, I found it to be very refreshing having
other like minded peers around me every week. It
created hope and inspiration.
40. As a potential change agent, this class had a critical
impact on me. Meaning, I was able to learn the
framework that goes into building a nonprofit. It
showed me that nonprofit work is almost always more
successful in directly helping people than other
institutions. As a change agent, this class gave me more
than hope, it showed me a pathway.
41. This class impacted me in a positive way to become a
change agent because I was able to talk to empowering
women that are making big changes in their
community. For example, when my group went to our
shadow day, we learned the founder of The Children of
the Streets Society made the consent age in BC 14 to

Prof skills
Academic skills
Empowerment
Solve problem
Help others
Prof skills
Social change
Empowerment
Make a difference

Prof skills
Inspiration
Empowerment

Prof skills
Inspiration
Collaboration
Prof skills
Empowerment

Empowerment
Inspiration
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16. Although it took her 20 years to accomplish this, it
goes to show that one person can be the change for
thousand of people/children to keep them safe.
42. This class was very inspiring and hands on. It is
preparing for the day of tomorrow when I am ready to
join the workforce. This class has provided with all the
knowledge and I was very lucky to learn everything
and apply in my job. I work for a non profit that helps
empower unrepresented youth and my supervisor was
really impress with everything I knew. And also I was
able to facilitate with grant writing which really
inspired me to pursue my master degree and later on
my JD degree.
43. This class made me realize that it is possible to dedicate
your life to service. It showed me how it’s possible to
create develop an NGO, and follow your passions. In
short, this class allowed me to see what I would like to
do for the rest of my life is possible.

Prof skill
Empowerment
Inspiration
Academic

Prof skills
Empowerment
Inspiration

Q2 - In 1 or 2 words describe the impact that the class trip had on you as a change
agent.
1.
Genuine Passion
Passion
2.
better mindset
Mindset
3.
Increased my school spirit and increased my
Academic skills
presentation skills and professionalism
Prof skills
4.
Increase motivation
Motivation
5.
Increased confidence
Confidence
6.
Increased confidence
Confidence
7.
increased my awareness of the different issue that are
Awareness
occurring all over the world.
8.
Motivated Action
Motivation
9.
Self Empowerment
Empowerment
10.
Empowerment
Empowerment
11.
Transformative and Hopeful
Empowerment
12.
Increased exposure
Awareness
13.
Increased awareness
Awareness
14.
Increased understanding, diversified thought process
Understanding
Awareness
15.
Increased awareness
Awareness
16.
Enlightening and Motivating
Awareness
Motivation
17.
Increased Awareness
Awareness
18.
Ready to make change
Empowerment
19.
Increased awareness and Increased vulnerability
Awareness
Vulnerability
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20.
21.
22.
23.

Increased consciousness.
increase awareness
Increased exposure
growth,commitment

24.
25.
26.
27.

empower them
MEANINGFUL CLARITY
Listen Intently
Motivating Inspiring

28.

Helpful influential

29.

Influential, creative

30.
31.

Impactful Change
Inspirational, motivational

32.
33.

Impactful and useful
Confidence and passion

34.
35.
36.
37.

Enlightening engaging
Radical transformative
Monumental and Renovating
Eye-opening, inspiring

38.

Inspirational clarity

39.
40.

Positive possible
Inspired fearless

41.

Catalyzing, empowering

Awareness
Awareness
Awareness
Growth
Commitment
Empowerment
Understanding
Understanding
Motivation
Inspiration
Helpful
Inspiration
Inspiration
Creative
Inspiration
Motivation
Inspiration
Empowerment
Confidence
Passion
Awareness
Inspiration
Inspiration
Awareness
Inspiration
Inspiration
Understanding
Inspiration
Inspiration
Empowerment
Empowerment
Motivation

Q3 - In 2 sentences, why do you want to get involved in NGO work?
1. I've always wanted to be involved in an NGO because I
Give back
understand how privileged my life has been. I want to take
Help others
that privilege and use it to help others who need it.
2. Ability to be a change agent for positive good Leverage the
Social equality
construction other opportunity’s at work into training Work
and job opportunities previously incarcerated.
3. I feel like there is so much work to be done with people who Rewarding
are struggling, and what I'm doing right now is next to
Citizenship
nothing. I want my actions to be meaningful to other people.
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4. I think NGOs are a great way to give back and really selfless
people participate in and form them. I am a product of NGOs
and I want to be involved to give the skills and life
experiences I got back to the future youth. This class actually
made me realize that I really want an NGO and now I have
an outline to do so.
5. I want to get involved in NGO work because I have always
been passionate about becoming a public serving. Helping
the needed public has always been an strong interest of mine
and through NGO I am able to find the platform to
contribute.
6. I want to get involved in NGO work because I have always
wanted to give back and to help those who need help. You
see all these NGOs and organizations working to help solve
problems, but the problems are still there.
7. I would like to get involved in NGO work because I care
about people. I feel that NGO work is not only very fulfilling
and impactful, but also greatly beneficial to the communities
and sustainable.
8. I want to get involved in NGO work because I believe that in
law enforcement very few officers are aware of the issues
that they can have an impact upon. I believe that an officer
can have a different perspective upon community problems
9. Our society still has many factors that need to continue to be
developed. Being involved in an NGO would allow me to
help continue this needed development.
10. I believe they are the real agents of change. They are driven
by the desire to make an impact rather than for profit.
11. I want to make a difference i my community and make a
change that will benefit the next generations to come. NGO
work is rewarding & innovative.
12. Coming from an low-income area with no support, limited
options, hindered my college and future. I want to go back to
my community of Sacramento and help those like me and
support them with the knowledge I gained after leaving
Sacramento.
13. I wasn’t sure that I wanted to get involved in NGO work
until I took this class. It’s really showed me that nonprofits
fill the gaps that the government can’t or won’t fill.
14. Through NGOs I can make a direct difference in my
community. Living in the communities I’ve lived in there is
a huge need for people of color to help ourselves.
15. I want to get involved in NGO work because as a citizen in a
first world country we are responsible for helping others
achieve our level of comfort where they live. Also, it just
feels good to help others.

Give back

Citizenship
Help others

Give back
Help others
Solve problem
Rewarding

Social equality
Solve problem
Help others
Solve problem
Help others
Make a difference
Rewarding
Give back

Help others
Solve problem
Make a difference
Solve problem
Help others
Rewarding
Social equality
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16. I believe people are so wrapped up in their own lives even
Help others
though there is so much change to be made surrounding
them. I believe helping others is the best way to create a
change that you want to see happen in the world.
17. Equality in resources are nonexistent in the process of
Social equality
achieving success in life. I want to provide resources to those
of precarious environments to succeed, and actualize the
resilience in those suffering adversity.
18. I feel that we have the power to help people, and if we are
Help others
able to, we should.
19. Personally, I want to help patients, families and caregivers in Help others
the cancer community so they don’t have the struggles my
Solve problem
family had to face. In addition to giving them a support
system, I want to help find a cure for cancer by funding
clinical trials so no family ever faces the struggle of the
impact of cancer.
20. I would like to get involved to help those in need and have a Help others
positive impact on someone. I have been blessed in life and
Give back
would like to be a blessing to others.
21. I want to get involved with an NGO because I have seen
Social equality
many injustices in this world and I would like to help to get
Help others
these people the justice that they deserve. Also, I am
passionate about helping those who are less fortunate.
22. I want to give marginalized people their human rights. I want Social equality
to help people.
Help others
23. because I believe that some people on this earth have the
Make a difference
purpose to be involved in something bigger than themselves
and I want to be one of those people.
24. I have a passion for helping people out and seeing people
Help others
grow. Helping people out and creating an ngo is something
that’s I’ve been wanting to do since I was a kid
25. If I don't, who will? I was fortunate enough to have people
Give back
who cared, so I need to do the same for others who need a
hand.
26. I do not want to just sit back and talk about the problems of
Solve problem
the world. NGO work provides viable solutions to problems
and in theory, NGO's are people-centered not driven by
profit. These are the reason why I want to be in involved in
NGO work. They are about the people first!
27. I wanted to get involved so that i could’ve productive while
Rewarding
feeling good. I’d rather be doing something for someone else
to feel good as opposed to drugs and counterproductive
activities.
28. The reason I feel that NGO work is my calling is because I
Help others
always felt the undying need to help someone. I want to be a Rewarding
light in a person’s eyes and heart. I want them to see the
Solve problem
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good even when they don’t. In a society filled with chaos and
dysfunction with political, social, and moral issues it is hard
to see the reassuring light at the end of every dark tunnel and
I want to be that light.
29. After seeing the difference types of work, I’ve realized that I
have a passion to help and work with people and I believe
non-profits are the best type of work for that.
30. I want to make a difference and having the opportunity to do
something I care about and to not be the only one to profit
from it is incredible.
31. This class allowed me to see that eveyone can make a
change. Anyone can identify a problem and find a solution.
For me, it was about being able to help those who do not
have the same resources as me and using my resources in a
positive way.
32. I want to get involved in NGO work because I have always
felt an interest and need to help people, especially
underprivileged children. Taking this class reassured me that
I was on the correct career path.
33. Nonprofits organizations is a way to help others that are
impacted by the inequality of resources. This is a way to
make a valuable change in the world.
34. I believe that the real meaning to life is to help others. Giving
is the greatest gift. This kind of work is fulfilling instead of
just money driven if you have the best intentions. I want to
make a difference not just make money.
35. I've always saw myself as a do-er. When I see the
homelessness crisis in la I'm always thinking of ways to fix
the system. I didnt know this class focused on ngo work, I
wasnt even familiar with ngo work. However, this class
helped me narrow my interest choices. I want to help people
live a good life, give them the peace they deserve.
36. I truly believe NGOs reach to many of the issues that society
often neglects. There is a great necessarily for these type of
organizations to exist. I believe that with the expertise I have
acquired during this class. This will help me not only help
but expand the influence of the non profits.
37. I want to get involved in NGO work because there is
opportunity to create significant change for those who are in
need of it. I want to learn how to offer these tools to those
who can benefit so both our lives can be the best they can be.
38. NGOs seem to be the best way to help the cause I believe in.
All of them put their cause and/or target population first, and
sincerely care about assisting them. Money is not a priority
for the employees, because they are there to make a change

Help others
Make a difference
Make a difference
Solve problem
Help others
Social equality
Help others

Help others
Social equality
Make a difference
Help others
Rewarding
Make a difference
Help others
Solve problem

Help others
Solve problem

Social equality
Make a difference
Help others
Make a difference
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in a part of society that needs it. I would live to be a part of
such compassionate and also hard work some day.
39. I am from Kenya where many things need to be done, yet the
government does not focus on the issues. Being a 1st
generation American immigrant, I have been provided
financial assistance from a hand full of NGOs and have
gotten motivated by them to also look into the field. I believe
it is important to come together and focus on improving
society.
40. I want to (and already have plans to) get involved in NGO
work because I would like to see what is possible when the
roadblocks of government are not in the way— and possibly
share those ideas with those governments. I also want to get
involved in NGO work because there is a domino effect
when it comes to helping one single person. Hope is
infectious.
41. My experience in Vancouver was transformative because
although I’m one person I know I can make a positive
change to our community.
42. I want to be involved because you can change people lives.
Sometime we think that we cannot change the world but
when you join other people that are passion as you, the world
would change. I am inspired of being the best I can to future
generations.
43. I was blessed in my own life to be happy and healthy for a
large majority of it. Helping others is what makes me happy.
If I can help change one individuals life for the better, that’s
an impact. And I think it’s a necessity to have this kind of
service in the world.

Make a difference
Solve problem

Help others
Solve problem

Make a difference
Make a difference
Give back

Help others
Make a difference
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