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ABSTRACT
Fluency is a critical factor in reading development. Reading fluency is the ability to
read with speed, accuracy, and proper expression. Although reading fluency is
important, it is often neglected in classroom instruction. This thesis project
examined research on this topic in order to find successful strategies that increase the
academic achievement of all students. According to the research, fluency is the
bridge between word recognition and comprehension. Better reading fluency leads to
greater understanding of the text. As a result, this handbook includes research based
strategies and activities to help develop fluency in early elementary. Using this
handbook would increase reading fluency and student understanding.

vii

CHAPTER I
INTRODUCTION
The U.S. Census Bureau report (2015) highlights the great diversity of
language in the United States. According to the report, at least 350 languages are
spoken in U.S homes. Across those languages, Spanish is the second most commonly
used. This suggests that U.S. students come to school with various linguistic
backgrounds and knowledge thus creating the need for such students to learn English
and identify themselves as English Language Learners. English Language Learners
(ELLs) are students who often come from non-English-speaking homes and
backgrounds. English Language Learners tend to be dominant in their native
language. According to the National Center for Education Statistics, the percentage
of public school students in the U.S. who were ELLs was higher in fall 2016 (9.6
percent, or 4.9 million students) than in fall 2000 (8.1 percent, or 3.8 million
students). California reported the highest percentage of ELLs among its public school
students, at 20.2 percent in the United States, (U.S Dept of Ed, 2019). Being an ELL
is a gift that needs to be embraced, but more importantly needs to be taken into
consideration when implementing the curriculum used in the classroom. Education
should be equitable to meet the diverse needs of the students. Each year many
students begin to fall behind in their reading. In an analysis of 3,975 students born
between 1979 and 1989, Hernandez (2011) reported that “One in six children who are
not reading proficiently in third grade do not graduate from high school on time, a
1
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rate four times greater than that for proficient readers” (p. 3). Reading is the
foundation of learning, therefore it needs to be addressed early.
There are five components essential to reading which include phonemic
awareness, phonics, fluency, vocabulary, and comprehension (Kuhn, Schwanenflugel,
Meisinger, Levy, & Rasinski, 2010). To become a successful reader, a child must
develop skills in all five areas. Each one of these components should be addressed
without overemphasizing in one area. Phonemic awareness is the knowledge that
words are made up of a combination of individual sounds. Phonics is the relationship
between a specific letter and its sound. Fluency is the ability to read text accurately
and smoothly. Learning vocabulary is an ongoing process of adding new words to
repertoires. Vocabulary is key to reading comprehension. In order for readers to
understand what they are reading, knowledge of the words' significance must exist.
Comprehension is the most complex component of reading. Reading comprehension
is understanding what a text is about which requires all components to be in place and
is the goal of reading. These components are interconnected, each affecting the other
and impacting the success of a student's reading development.
This project is designed for the context of early elementary classrooms. As a
bilingual teacher in central California, there is a need to bridge the “ELL reading gap”
(Quirk & Beem, 2012). Quirk and Beem found that significant gaps between reading
fluency and comprehension do exist in appreciable numbers for ELL student
populations, when compared to monolingual counterparts. With a growing number of
ELLs in the U.S., it is important to understand the relationship between fluency and
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reading achievement and the importance to support teachers in being able to
implement classroom strategies that facilitate fluency development so students can
become readers.
Statement of the Problem
There are two components to the problem that this thesis project attempts to
address. The reading achievement gap (Quirk & Beem, 2012) which is a known
problem that educators and policy makers are seeking to address, being the first.
Closing the achievement gap is a goal that can seem daunting. According to the 2017
National Assessment of Educational Progress (Snyder, de Brey, & Dillow, 2019),
between 1992 and 2017, the average reading score for White 4th-graders was higher
than the scores for their Black and Hispanic peers in each assessment year. Reading
fluency, as defined by The National Reading Panel is, "The ability to read text
quickly, accurately, and with proper expression" (National Reading Panel, & National
Institute of Child Health Human Development, 2000, p. 3-5). The goal is to have
automaticity of word recognition because it plays a key role in the development of
fluency. Much research has found a correlation between fluency and comprehension.
Pikulski and Chard (2005) stated that, “Fluency has been shown to have a 'reciprocal
relationship' with comprehension, with each fostering the other. If attention is drained
by decoding words, little or no capacity is available for the attention demanding
process of comprehending” (p. 510). Therefore, automaticity of decoding, a critical
component of fluency, is essential for high levels of reading achievement.
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The second problem is that although fluency has been proven to be an
essential component of reading, very little instruction focuses on this skill. It is often
neglected in the classroom. As Griffith and Rasinski (2004) explained,
Reading fluency has been identified as a key goal for the elementary school
reading curriculum. Despite its theoretical importance in reading development
and research that has demonstrated its effectiveness in improving reading
performance, many teachers are not familiar with effective methods of
instruction for reading fluency and ways for integrating reading fluency with
the overall classroom reading curriculum. (p. 126)
Without having strong reading fluency skills, constructing the meaning of the text
will result in a difficult task. When students read fluently their cognitive process is
freed, allowing higher level thinking to take place. Although many basal readers
provide supplemental support, much of its focus is on comprehension skills instead of
foundational pillars like reading fluency. The purpose of the project is to provide
teachers with a handbook of research based strategies that can be easily implemented
in early elementary classrooms to support students’ fluency development.
Significance of the Project
This project will be beneficial for teachers in various settings. This versatile
handbook can be used for long and short term goals. Text reading fluency has been
characterized as “a bridge” between word reading and reading comprehension
(Hudson, Pullen, Lane, & Torgesen, 2008; Kuhn et al., 2010; Pikulski & Chard,
2005). By focusing on fluency, teachers will therefore facilitate students’ general
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reading comprehension, which is an essential component of learning that allows
students to access other content areas. The Common Core State Standards (CCSS)
address reading comprehension and require students to have a deep understanding of
the text. The Common Core State Standards for Reading only focus on learning
outcomes or goals, and do not explicitly address what students need to be taught to
accomplish these goals.
By emphasizing required achievements, the Standards leave room for
teachers, curriculum developers, and states to determine how those goals
should be reached and what additional topics should be addressed. Thus, the
Standards do not mandate such things as a particular writing process or the
full range of metacognitive strategies that students may need to monitor and
direct their thinking and learning. Teachers are thus free to provide students
with whatever tools and knowledge their professional judgment and
experience identify as most helpful for meeting the goals set out in the
Standards. (NGACBP & CCSSO, 2010, p. 4)
Given the CCSS fails to specify how fluency can be developed, the goal of the
handbook is to provide teachers with guidance and a choice of routes that can be
taken to assist in building the bridge to the overarching goal of creating adequately
literate students
This handbook was developed to address the needs appropriate to Dual
Immersion schools which are unique because they are dedicated to build bilingual,
biliterate and multicultural students. Although bilingual school models may vary, the
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handbook was developed for one particular model, which for Kindergarten - 5th
grade, structures 50% of instruction in Spanish and 50% of the instruction in English
(50:50 ratio). With this information in mind, the handbook has activities appropriate
for all students including English language learners. The strategies in the handbook
will boost fluency, word recognition, comprehension, and attitude towards reading for
all students in a safe environment.
Definition of Terms
Automaticity: A theory that is particularly important in fluency development
is the theory of automaticity in reading (LaBerge & Samuels, 1974). Young and
Rasinski (2009) define automaticity as, “the ability of proficient readers to read the
words in a text correctly and effortlessly so that they may use their finite cognitive
resources to attend the meaning while reading” (p. 4).
English Language Learner (ELL): A ELL is a student who comes from nonEnglish-speaking homes and backgrounds. An ELL typically requires specialized or
modified instruction in both the English language and in their academic courses.
Fluency: Text-reading fluency is typically defined as "the ability to read a text
quickly, accurately, and with proper expression" (National Reading Panel, & National
Institute of Child Health Human Development [NICHD], 2000, p. 3-5).
Prosody: Prosody is the ability of the reader to read with appropriate
intonation, expression, and phrasing (Young & Rasinski, 2009).
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Word Recognition: Word recognition must become automatic: something that
is done both instantly and independently in order to free up cognitive processes for
higher level comprehension and connections with texts (LaBerge & Samuels, 1974).
Summary
Fluency is seen as a bridge to reading comprehension, and thus is a critical
component that needs to be addressed in elementary school to facilitate literacy.
Nonetheless, very little instruction focuses on fluency skills although it has been
proven to be essential. This project will address this problem with research-based
strategies to help students develop fluency in the form of a handbook.
Chapter II reviews the literature relating to this study describing what reading
fluency is and why it is important. In addition, the causes of weak fluency and the
effect it has on reading comprehension are described. It also presents instructional
methods for improving reading fluency. Chapter III describes the handbook used to
build literacy skills in the area of fluency. Chapter IV will include the procedures for
implementation of the handbook. This chapter will help teachers implement the
handbook in their classrooms. Chapter V summarizes the project and provides
conclusions and recommendations for future research.

CHAPTER II
LITERATURE REVIEW
The ability to read is a life skill that is acquired in the early elementary
grades. A literature review of this topic was conducted and three themes identified.
The first goal in this literature review is to address what reading fluency is and why it
is important. The second is to discuss causes of weak fluency and the effect it has on
reading comprehension. The literature review will conclude with instructional
methods for improving reading fluency .
What is Reading Fluency and Why is it Important?
According to Kuhn and colleagues (2010), reading fluency is comprised of
three main components: accuracy, automaticity, and prosody (Kuhn et al., 2010).
Fluency affords the reader the ability to develop control over surface level text
processing. Once a reader can produce the words in a text, they can then focus on
understanding the deeper levels of meaning that are embedded in the text (La Berge
& Samuels, 1974).
How do novice readers develop fluency? First, students must be able to read
words effortlessly. Word recognition must become automatic: something that is done
both instantly and independently in order to free up cognitive processes for higher
level comprehension and connections with texts (LaBerge & Samuels,
1974). Second, automaticity is a theory that is particularly important in fluency
development (LaBerge & Samuels, 1974). Young & Rasinski (2009) defined
8
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automaticity as “the ability of proficient readers to read the words in a text correctly
and effortlessly so that they may use their finite cognitive resources to attend the
meaning while reading” (p. 4). If cognitive effort is used on decoding the words,
little cognition is left to comprehend the text. Third, prosody is the ability of the
reader to read with appropriate intonation, expression, and phrasing (Young
& Rasinski, 2009). There is a causal relationship between prosody and
comprehension. Students learn to construct meaning of the text when they
demonstrate prosody as they read. In order to make meaning of the text, students
must have these building blocks of fluency.
Causes of Weak Fluency and the Effect it Has on Reading Comprehension
The second theme addressed in this review of the literature is the causes of
weak fluency and the effect it has on comprehension. The National Reading Panel
and National Institute of Child Health Human Development (2000) identified reading
fluency as one of the five critical elements of reading. Studies have consistently
shown correlations between measures of reading rate and reading comprehension.
Research has shown that fluency has been linked to reading comprehension (Kim &
Wagner, 2015; Pikulski & Chard, 2005; Quirk & Beem, 2012; Young & Rasinski,
2009). Fluency affords the reader the ability to develop contr ol over surface-level
text processing so the reader can focus on understanding the deeper levels of meaning
that are embedded in the text (LaBerge & Samuels, 1974). A four-year longitudinal
study (Kim & Wagner, 2015) of 316 students from grades one to four in Florida used
multiple measures to access listening comprehension, word reading fluency, text
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reading fluency, and reading comprehension. The researchers concluded, “Overall
findings supported the hypothesis of text reading fluency being a bridge to reading
comprehension—playing a mediating role in the relation between word reading and
listening comprehension, and reading comprehension” (Kim & Wagner, 2015, p.
225).
Other research has found that the relation between oral reading fluency and
reading comprehension was weaker for ELLs. In the study, Quirk and Beem (2012)
found a correlation between fluency and comprehension scores within the ELL
population. The participants included 49 second-grade, 60 third-grade, and 62 fifthgrade students from a single elementary school in a mid sized city in Southern
California. Of the participating students, 53% were female and 100% were Hispanic.
Eighty-six percent of the students were classified as ELL at the time with Spanish as
the primary language for all students classified as ELL. The researchers explained,
“This fundamental shift in the difference score distribution provides additional
evidence of the relative asymmetry between fluency and comprehension for the ELL
students in our sample” (Quirk & Beem, 2012, p. 545). They added, “We found that
significant gaps between reading fluency and comprehension do exist in appreciable
numbers for ELL student populations” (Quirk & Beem, 2012, p. 551). Overall good
reading fluency frees up cognitive processing and allows the reader to comprehend
the text.
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Instructional Methods for Improving Reading Fluency
Finally, this literature review explores the instructional methods for improving
reading fluency. Instructional methods, or strategies include repeated reading in the
forms of modeling, Reader Theatre, poetry and songs, as well as interventions such as
small group and one-on-one formats.
The method of repeated reading as an approach to developing oral reading
fluency is rooted in LaBerge’s & Samuel’s automaticity model (1974). They describe
this method of repeated reading as a, “meaningful task in that the students are reading
interesting material in context. Comprehension may be poor with the first reading of
the text, but with each additional reading the student is better able to comprehend
because the decoding barrier to comprehension is gradually overcome. As less
attention is required for decoding” (p. 378). There are multiple strategies for
implementing repeated readings that have been addressed in the research such as
modeling, readers theatre, poetry and songs, which can be in whole class, small
group, or one-on-one instruction.
First, a common component of repeated reading is modeling. Modeling of
fluent reading is a valuable experience that provides children a specific reading
component that needs to be integrated in fluency instruction (Rasinski, 2014).
Rasinski stated that, “Reading to children also provides children with a model of what
oral reading should sound like- embedded with expression that helps to enhance the
listener’s understanding of the text” (p. 7). What these methods all have in common is
modeling of the reading, listening, assisted reading, choral reading, repetition, and
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performance. In Rasinki’s 1990 study about the effects of repeated reading and
listening while reading, 20 third grade students of high, average, and low reading
levels had their reading fluency measured in two cycles. Subjects who repeatedly read
a passage in the first cycle repeatedly listened to a presentation of a passage in the
second cycle, and subjects who repeatedly listened to a passage in the first cycle
repeatedly read a passage in the second cycle. Results indicated that both approaches
resulted in significant gains in reading speed and word recognition accuracy.
Another fluency development approach is Readers Theater (Young &
Rasinski, 2018). Readers Theatre is a research based strategy shown to increase
reading fluency that promotes reading practice through repeated readings. Readers
Theatre is implemented in a cooperative format which is performed by groups of
students who read a text for an audience. Students read a portion of the text which is
intermingled with parts for other students. This framework allows students to engage
in repeated reading while practicing phrasing and tone in their oral reading. In the
quasi-experimental study by Young and Rasinski, the researchers examined the
effects of implementing Readers Theatre with a total of 70 second grade students. The
study found that the Readers Theatre treatment yielded larger effects on word
recognition automaticity and prosody. This study suggests that consistent
implementation of Readers Theatre in grade two classrooms can have a large impact
on students’ reading fluency (Young & Rasinski, 2018).
Another strategy for supporting fluency development is poetry. One study that
illustrates this was Wilfong’s (2008) work on building fluency through poetry
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academies. Wilfong introduced the concept of the Poetry Academy which supported
student’s fluency in the areas of prosody, accuracy, and automaticity through the use
of short poems. The Poetry Academy format included key components of repeated
readings, listening-while reading, assisted reading, and modeling. This study was
implemented in a small rural Midwest town with a total of 86 third graders. These
students were split into two groups, which consisted of 50 students in the control
group who read at grade level. The treatment group consisted of 36 students reading
below grade level. The treatment group met with a trained volunteer individually for
ten minutes a week. During this time, a new poem was introduced, the volunteer
modeled the poem, the poem was read together, and finally the student was
encouraged to read the poem independently. Then the student took the poem home for
a week to practice. The following week the volunteer checked for mastery of the
poem and the process would begin with a new poem. This study lasted a total of three
weeks in which the cycle repeated over again. Both qualitative and quantitative data
was recorded. Quantitative data included words correct per minute (WCPM),
percentage of word recognition, and comprehension via retell. The qualitative data
included the students attitude toward academic reading and recreational reading using
the reading attitude survey. Results indicated that the students in the Poetry Academy
made significant gains. The treatment group increased by 37.32 WCPM. The
Elementary Reading Attitude Survey also yielded significant change in students’
attitudes of the treatment group.

14

A study evaluated songs with lyrics to increase reading fluency rates. Patel
and Laud (2007) explored the effectiveness of repeated reading of regular passages
and repeated reading of songs with lyrics as passages to increase reading fluency.
Both stages followed the same format for 8 weeks, which included modeling, support,
and extensive opportunities to practice. In the first stage students heard fluent reading
modeled, read regular passages repeatedly, and then received feedback on accuracy,
phrasing, and expression. In the second stage, students received the same
intervention, except they used lyrics from songs instead of passages. Students were
assessed in fluency before, during, and after the interventions using the Woodcock
Johnson Reading Fluency Subtest. The teacher documented the student's reading rate
and accuracy everyday for both repeated reading passages and the song lyrics
condition. The teacher individually discussed errors with each student and charted the
words read correctly on bar graphs. The teacher also gathered qualitative data by
using observations of behavior and using a questionnaire. Analysis of gains show an
increase of Correct Words Per Minute (CWPM) in both interventions. The average
gains for repeated reading of regular passages were 51.4 CWPM. On the other hand,
the average gains for the repeated reading of song lyrics were 83.2 CWPM. There
was a greater gain of 31.8 CWPM for the lyrics intervention. This study reaffirms the
effectiveness of using repeated readings using song lyrics to increase reading fluency
and foster student engagement. “CWPM gains showed rate increases following rereadings of each passage and set of lyrics; however greater increases in CWPM were
made following the song lyrics passages suggesting that using song lyrics may be a
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superior way to strengthen fluency” (p. 2). Although both groups showed rate
increases in CWPM, greater increases were made with song lyrics. The study found
that using lyrics is a superior way to strengthen fluency. Overall using new and
unfamiliar passages such as lyrics for repeated reading show overall transfer fluency
gains.
A final consideration regarding fluency development is the learning
environment. Research demonstrated the significance of small group instruction on
student’s reading performance especially with ELLs (Ross & Begeny, 2011). Their
study explored instructional strategies that were implemented within a focus group of
five second-grade ELLs whose primary language was Spanish. Interventions included
listening passages, repeated readings, retell, and phase-drill error correction within
two different conditions, small group and one-on-one for a period of eight weeks. The
study revealed small group conditions were associated with higher gain scores than
the no-treatment control group. Consistent with the scores from the immediate
assessment, the 1/1 and small group conditions outperformed the NTC condition
(Ross & Begeny, 2011, p. 611). The study suggested promising effects of an
intervention package that could be delivered in two time-efficient formats to target
ELLs reading fluency development (Ross & Begeny, 2011, p. 615).
Summary
The studies demonstrate that fluency development is a vital component of
reading. Repeated readings have shown to increase words correct per minute through
the use of short simple text by improving word recognition. Word recognition is a
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vital part of fluency which affects text comprehension. Repeated reading is a practice
when a student reads the same text over and over again to increase oral reading
fluency. The research showed effective ways to implement these strategies. This
strategy can be done individually or in a group setting. Repeated readings can be in
the form of readers theatre, songs, and poems. The implementation of these activities
are incorporated in the handbook. The next chapter describes the handbook that
includes the research-based strategies to develop fluency. These strategies have been
proven to improve reading fluency in the areas of rate, accuracy, and prosody which
lead to higher performance in reading comprehension.
.

CHAPTER III
DESCRIPTION OF THE PROJECT
The purpose of this project is to provide teachers with a handbook to
implement in the early elementary classroom to build literacy skills in the area of
fluency. This handbook summarizes the power of building reading fluency in early
elementary. It also provides research based strategies, interventions, materials, and
handouts that teachers can use in their classrooms. The strategies may support
students of any cultural and language background, but they will be specifically
designed to support EL students of Hispanic descent as this is the largest student
population at my own school.
This chapter presents research based strategies and how to implement them in
the classroom. These activities are versatile and can be implemented in multiple
ways. Each activity will include suggested procedures and routines to follow. The
overarching activities are Readers Theatre, poetry, and music. Each of them include
repeated reading, choral reading, and partner reading strategies.
The target audience will be teachers with a high percentage of ELLs in their
classroom who need additional strategies to enhance fluency instruction in the
classroom. It will be geared toward early elementary grades starting from first to third
and include translated material usable for dual immersion schools. The desired impact
would be to help bridge the reading gap amongst young readers. The strategies and
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activities in this handbook can be used with either the whole class, small group, or in
partners.

This handbook is divided into four sections. The first section includes
research based strategies which are repeated reading, choral, reading, and paired
reading. These specific strategies will be explained at the beginning of the handbook
to build knowledge of specific strategies that can be used independently or within a
lesson.
The second section provided specific information on how to implement the
research based strategies in engaging activities within a school week. These research
based activities are Readers Theatre, poetry, and music. Each activity is introduced
with a brief explanation. A suggested weekly detailed schedule is provided to guide
the teacher with the routines and adaptations.
The third section includes recording pages for progress monitoring that either
students or teachers can use. These pages included graphs for tracking correct words
per minute. The Curriculum-based measurement of oral reading fluency chart is
included to be used as a reference when tracking correct words per minute. Rasinski's
Multidimensional Fluency Scale can be used to monitor students' fluency progression
in all components. It monitors the characteristics of each aspect of the student
reading, without stopping during the one-minute read. Adding up the score at the end
of the reading with scores of 10 or more indicating that the student is making good
progress in fluency, while scores below 10 indicate that the student needs additional
instruction in fluency.
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The final section includes resources for parents. These resources explain what
fluency is, why it is important, and strategies that can be done at home. These
handouts can be distributed during conferences or after school events. It is suggested
that teachers use several activities weekly with struggling readers in order to allow
additional support and practice of this skill.
In conclusion, this handbook was developed to provide teachers with a
resource full of activities that could be easily implemented in the classroom, either in
small or whole class. These activities increase student reading fluency. This skill is
necessary for students to become proficient readers and be able to comprehend texts.
The activities in this handbook help teachers differentiate instruction and target
specific needs of struggling readers. Chapter IV provides suggestions on how to
implement these strategies, daily lessons, small group instruction, and whole class
instruction. Chapter V provides recommendations for continued research on the five
components of reading.

CHAPTER IV
IMPLEMENTATION OF THE PROJECT
Chapter III described the project, The Reading Fluency Handbook, the
format of the activities, and the material it contained. Chapter IV describes how to
implement the Reading Fluency Handbook in early elementary classrooms. The
purpose of this handbook was to offer teachers research based strategies that can be
used in small or whole group activities to support student’s reading in the area of
fluency. This project was designed to be used as a resource for teachers in grades first
through third specifically in Dual Language Immersion Programs. This chapter
focuses on the implementation of these activities for each section of the handbook
The Reading Fluency Handbook was created to be implemented in the
classroom to assist teachers with supplementary activities to integrate strategies to
develop fluency. The activities in this handbook can be used when students need
additional practice to enhance their fluency skills.. These strategies can be used with
all students and can be modified for different grade levels.
This handbook would be introduced at a site level inservice at dual immersion
schools.
The inservice would begin with a description of the research supporting the
importance of implementing reading fluency strategies in the classrooms. The first
section of the handbook describes what fluency and why it is important. The research
also showed effective ways to implement these strategies and activities in classroom
20
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settings. All the activities develop the student's accuracy rate, and prosody. Repeated
reading was the most common strategy discussed in the articles. Repeated Readings
can be in the form of readers theatre, poems, and music. Within these activities are
other procedures and strategies such as repeated reading, choral reading, and paired
reading that are discussed in detail at the beginning of the handbook.
It is recommended that teachers use a combination of strategies and activities
when working with students. The activities in this handbook were meant to be used
during small and whole group instruction in support of the Language Arts curriculum
to allow students to practice these skills in fun engaging ways. Each activity includes
a description, why it is important, instructions on how to implement, differentiation
for ELLs, and tips. At the end of the handbook is a list of resources of online
materials for Readers Theatre, poetry, and music. The graphs and rubrics provided in
the index are suggested to keep track of students progress.
The first section of the handbook includes simple research-based strategies
that can be implemented throughout the day and in any content area. These strategies
can be built into already existing lesson plans and assigned text. Repeated reading,
choral reading, and paired reading are simple to implement with existing lesson plans
and curriculum. These strategies can be used to read stories out of the basal
anthology, decodable books, or any text that is already being used for instruction.
After the strategies are introduced, the handbook then transitions into activities that
use these strategies.
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The first activity of the handbook is Readers Theatre. With the
implementation Readers Theatre students read short meaningful passages until they
reach a high level of fluency. Through Readers Theatre students practice many
methods to improve reading fluency such as modeling, paired reading, choral reading
and repeated reading. The suggested schedule is about a week but can vary depending
on the age and length of the text. Readers Theatre can be performed in groups or as a
whole class. When doing groups, students can either be grouped in heterogeneous or
homogeneous groups depending on the text chosen. Some websites provided in the
list of resources such as Reading A-Z provide text at specific reading levels so that
students are given text at their independent reading level.
The second activity in the handbook is the Poetry Academy. Poetry is
powerful for learning how to read with emotion and intonation. The Poetry Academy
cycle is suggested as a weekly routine to introduce poems. To begin, the poem is
introduced by modeling how to read with correct phrasing and expression while the
students listen. Next, the student and teacher chorally read the poem together. Finally,
The student reads the poem on their own. The unknown vocabulary words and
content is explained to the students. Picture cards and definitions should be prepared
in advance. When a student proves mastery, they are given a new poem and the cycle
begins again. Throughout this process students are exposed to modeling, choral
reading, and repeated reading. An optional incentive to the Poetry Academy is the
Poetry Cafe which takes place at the end of the year. Students recite their favorite
poems in front of parents and enjoy some snacks.
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The third and final activity in the handbook is the use of songs to strengthen
reading fluency. The use of music helps develop students reading fluency in a fun and
engaging way. The weekly suggested format starts with modeling reading the lyrics
with appropriate rate, intonation, and phrases. Next, students and teacher chorally
read the lyrics. The teacher guides the students by modeling fluent reading of the
lyrics. Then, students follow the repeated reading strategy in isolation. Provide
multiple opportunities so students must read repeatedly, rather than memorize. Paired
reading can also be included throughout the week. This format is optional and can be
done as a whole class or in small groups with different songs depending on the
students reading level as a way to differentiate. Overall the songs chosen should have
rich vocabulary and be appropriate for the students grade level. Finally, when
students demonstrate mastery they can begin the cycle again with a different song. To
conclude, an optional incentive is a concert which takes place at the end of the year.
Students recite their favorite song in front of parents and enjoy some snacks.
The handbook provides teachers with a number of research-based literacy
strategies, with the goal being to help build that bridge to the overarching goal which
is to help students become literate readers. All activities and strategies help develop
student's reading fluency in the areas of prosody, accuracy, word automaticity. Each
activity includes strategies such as modeling, repeated reading, choral reading, and
feedback. Chapter V includes a summary of the research and the project,
recommendations and a conclusion.

CHAPTER V
SUMMARY, RECOMMENDATIONS, CONCLUSION
This chapter begins with a summary of the research included in this thesis.
Second, recommendations based on the research and adaptations are suggested for the
implementation of the project. Third, conclusions are described based on the review
of the literature.
Summary
Research shows that fluency is an important component of reading. Fluency is
the ability to read text accurately, with smoothness and expression. Without these
components, reading comprehension is compromised. Much research has found a
correlation between reading fluency and comprehension. Text reading fluency has
been characterized as “a bridge” between word reading and reading comprehension
(Hudson, et. al., 2008; Kuhn et al., 2010; Pikulski & Chard, 2005). Fluency allows the
reader the ability to focus on deeper meaning of the text. When attention is drained by
decoding words, little cognitive energy is left. Fluency affords the reader the ability to
develop control surface-level text processing in order that the reader can focus on
understanding the deeper levels of meaning that are embedded in the text (LaBerge &
Samuels, 1974).
Despite the research on the importance of fluency in reading development,
fluency has been an area of need that often gets overlooked in reading instruction. It
is often neglected in the classroom. Students who struggle to master foundational
24
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reading skills need additional reading interventions and support. Through engaging
and enjoyable activities such as the ones in this project will support student learning
and transfer of this foundational reading skill. Based on the research, it was
determined that repeated reading, paired reading, and choral reading are successful
research-based strategies in increasing reading fluency. These strategies are
implemented in a variety of different methods such as Readers Theatre, Poetry, and
Music. The Reading Fluency Handbook provides experiences for all students to
succeed in. The Reading Fluency Handbook will assist teachers with simple ideas to
enhance fluency throughout the day. By focusing on fluency, teachers will therefore
facilitate students’ general reading comprehension, which is an essential component
of learning that allows students to access other content areas.
Recommendations
The Reading Fluency Handbook was created based on the research that
supported fluency instruction and development in the classroom. This handbook is
meant to be used as a guide to supplement language arts instruction in the area of
fluency. This project can be used for further research and expand the handbook to
include the other components of reading. The five reading components phonemic
awareness, phonics, fluency, vocabulary, and comprehension are interconnected and
play an important role in students' lives. This comprehensive handbook will provide
teachers with activities designed to address the needs of their struggling learners by
addressing the essential components of phonemic awareness, phonics, and fluency for
reading
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instruction as identified by the National Reading Panel (2000). The resources can be
expanded to include cultural literature, music, and poetry that reflect the student’s
culture.
In addition this handbook can be used as a guide to presenting in staff-led
workshops throughout the year for parents in a dual immersion program. Each
chapter can be presented in a workshop beginning with an introduction of how that
component is tied into the overall reading instruction. Strong phonics instruction can
heighten the development of a student's fluency. Phonemic awareness and that
phonics background compliment the fluency strategies in the handbook. Each
workshop will end with ideas on how to help parents implement these strategies at
home to build a strong foundation of reading. It is recommended that staff adapt the
workshops as needed. Additional workshops can be added to this project as the need
arises.
Further research can look at the difference in academic achievement of the
students whose parents participated in workshops. It could compare the differences in
reading achievement between the students whose parents participate in the workshop
to those who did not. The research could specify different variables such as which
strategies were used and how often they were implemented.
Conclusion
Fluency is defined by the National Reading Panel (2000) as being able to read
orally with speed, accuracy, and proper expression. Fluency was identified as an
essential factor for reading comprehension. Many researchers have been cited, all
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presenting similar results indicating that fluency is a crucial component of reading
instruction and development. Fluency impacts a student's reading comprehension
because when students are not able to read with correct rate, expression, and
accuracy, it affects their understanding of the text. If text was read in a laborious and
inefficient manner, it is difficult for the child to remember what had been read, and to
relate the ideas expressed in the text to his or her background knowledge (National
Reading Panel, 2000).
In conclusion, reading fluency is a foundational reading skill necessary to be
academically successful throughout education. Understanding the written word is one
way the mind grows, helps enlighten their minds, and opens doors to all kinds of new
worlds for them. As educators we are helping support the foundations of their future
learning and academic success by building these foundational pillars.
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What is Fluency
Reading fluently includes three elements
(accuracy, rate and prosody)
Accuracy
The percentage of words read correctly
(usually allowing for self-corrections).
• Ability to decode words accurately
• Reflected by percent of words read correctly in a given
passage
Rate
The speed with which a text is read (Words Per Minute: WPM)
• Ability to decode words automatically
• Reflected by words read correctly per minute
Prosody
The overall “smoothness” of the reading which includes phrasing,
expression and intonation.
• Is qualitative; the ability to use expression & phrasing
Why is it important?
Fluency is important because it bridges between word recognition and
comprehension.
How to use the handbook?
The first part of the handbook includes strategies to increase students’
reading fluency. These activities are versatile and can be implemented in
multiple formats and with existing lesson plans. The second part of the
handbook includes the three overarching activities, Readers Theatre,
poetry, and music. Each of them includes the research based strategies
repeated reading, choral reading, and paired reading strategies. The last
section includes data tracking sheets for students and handouts for
parents.
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Repeated Oral Reading
What is it?
Repeated oral reading is an activity in which a selected passage is read
aloud, repeatedly during the week.
Why use this strategy?
Repetition builds accurate word recognition, expression, pace—the
elements of fluency. Rereading provides great practice and new learning.
It is also an excellent strategy for helping students to comprehend
increasingly complex grade-level texts.
How to use this strategy?
1. A fluent reader (teacher, coach or more fluent peer) reads the
passage to the student.
2. Students read the passage focusing on reading at an appropriate
pace, accurately pronouncing words, and reading with appropriate
expression.
3. The fluent reader provides the students with feedback regarding
pace, pronunciation and expression.
4. The student continues to practice orally reading the text over the
course of the week.
Differentiation
 Provide a variety of text for students depending on the students
reading level
Tips
 Look for texts that can be interpreted orally, that have a strong
sense
of voice
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Paired Reading
What is it?
Paired reading is a research-based fluency strategy used with readers who
lack reading fluency. In this strategy, students read aloud to each other.
When using partners, more fluent readers can be paired with less fluent
readers, or children who read at the same level can be paired to reread a
story they have already read. Paired reading can be used with any form of
text such as a book, a sentence, a paragraph, or even chapter.
Why use it?
 It provides struggling readers with a more fluent model
 It encourages cooperation
 It supports peer-assisted learning
How to pair students?
Students can either be paired by same reading ability or by high level
readers with low level readers.
To pair high-level readers with low-level readers:
 List the students in order from highest to lowest according to
reading ability
 Divide the list in half
 Place the top student in the first list with the top student in the
second list
 Continue until all students have been partnered
 Be sensitive to pairings of students with special needs, including
learning or emotional needs.
How to implement the strategy ?
Partner reading can be done in four ways.
Examples
A. Students can read aloud to one another, taking turns by sentence,
paragraph or page, with the peer reader providing feedback on
pronunciation, pace and expression. Partner reading supports selfcorrection through modeling and word recognition.
1. Select a turn-taking cue (sentence, paragraph, page) and model for
students how turn-taking will take place. Also, model for students
how they are to provide feedback to their partner.
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2. One student reads until his or her turn is complete, while the
partner student follows along in the text.
3. The partner student provides feedback and correction as needed
during the reading.
4. The process is repeated as each turn is taken.
5. The teacher monitors pairs to ensure progress and attention to the
task.
B. Partner reading can also take the form of “whisper” reading, where
students read chorally in pairs or groups in a whisper, allowing for less
distracting background noise. As a teacher circulates through groups or
partnerships, students can raise their voices to an oral reading level for
teachers to get a better feeling for their fluency.
C. In the listening while reading variation, partners read the same portion
of the passage, with the more fluent partner reading aloud first and thus,
modeling for his or her partner, who follows along silently. The less
fluent partner then reads aloud while the more fluent partner provides
corrective feedback and support as needed. The pair then moves to the
next sentence, paragraph, or page, using the same process.
D. In the tandem reading variation, the pair read aloud in tandem with the
more accomplished reader providing a model for his or her partner, until
the less fluent reader signals that he or she is ready to continue on his or
her own. When the student makes a reading error, tandem reading begins
again, until the less fluent reader again signals that he or she is ready to
continue solo.
Differentiation
 Differentiate the reading material provided to pairs (Lexile levels)
 Encourage rereading passages, rather than reading forward, for
students who need extra practice.
 For ELL students who need more support, variations on partner
reading that provide modeling can be employed, with the
understanding that a strong classroom culture is necessary for the
following to take place successfully without student humiliation.
Tips
 Include in Daily 5
 Use with decodable books of passages
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Choral Reading
What is it?
Choral reading is an activity in which teacher and students (whole class
or group) read together, in unison. Choral reading provides students with
a model of what fluent reading sounds like, including pronunciation,
expression and pace. This activity also provides gradual release of
students from group practice to independent reading of the passage.
Why use it?
 It can provide less skilled readers the opportunity to practice and
receive support before being required to read on their own.
 It provides a model for fluent reading as students listen.
 It helps improve the ability to read sight words.
 It can provide less skilled readers the opportunity to practice and
receive support before being required to read on their own.
 It provides a model for fluent reading as students listen
 It helps improve the ability to read
How do you implement it?
1. The teacher models pronunciation, pace and expression while
reading a passage to the class or group.
2. Teacher and children then read the passage together, as the teacher
rotates to monitor individual children’s reading.
How to differentiate?
 Assign each group a different section of the passage to read.
 ELL: This is also very effective for ELs who can simply soften
their voice or drop when they get to unfamiliar words. This allows
for practice without drawing attention to themselves.
Tips




A note about purposeful text selection: Students benefit most when
excerpts and texts for choral reading are of grade-level complexity
and do not take more than three minutes to read aloud
Matching the topics in choral reading to the topic being studied
benefits students by building content knowledge and vocabulary
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Choose a book or passage that works well for reading aloud as a
group:
o Patterned or predictable (for beginning readers)
o Not too long
o At the independent reading level of most students
Provide each student a copy of the text so they may follow along
(Note: You may wish to use an overhead projector or place
students at a computer monitor with the text on the screen)
Read the passage or story aloud and model fluent reading for the
students.
Ask the students to use a marker or finger to follow along with the
text as they read.
Reread the passage and have all students in the group read the
story or passage aloud in unison.
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Engaging Activities
to Promote Fluency
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Readers Theatre
What is it?
Readers theater is an activity in which a text is divided into parts for each
reader and read-aloud. The text is practiced throughout the week for
presentation at the end of the week. It’s important to note that during
presentation, students are reading the text with expression, rather than
performing the text from memory.

Why use it?
 It promotes fluency
 Readers theater provides purposeful practice of pace and
expression, and through rehearsal provides repetition that builds
word recognition.
 It helps readers learn to read aloud with expression.
 It helps build reading confidence.
 Explicitly model what fluent reading sounds like
 Draw students’ attention to and discuss the relationship between
text structures, word choice, syntax and meaning.
How to implement Readers Theatre
Weekly Cycle
Day 1-Shared Reading:

In a whole class setting the story is introduced. Background
knowledge is activated and developed during this initial reading.
New and important vocabulary is also introduced. The teacher
models expressive reading in order to demonstrate what accuracy,
automaticity, and prosody should sound like.

Next, the shared reading approach is where students follow along
in their text as the teacher reads the story out loud to model
automaticity and prosody. This provides a model in order to
demonstrate how fluent reading sounds when reading the selected
script.

44

Day 2 - Echo Reading:
 Still utilizing a whole class setting the teacher reads a portion of
the selected text aloud and then the students read the same section
back to the teacher chorally.
 Echo reading provided a time to practice right after hearing an
adult, like the teacher, read the section fluently. This instructional
technique requires the students to read the entire section once again
before focusing on their selected/assigned parts.
Day 3 - Paired Reading:

Students are divided into pairs and take turns reading alternating
sections of the script until the entire text is read.
 Afterwards, students reread the text, reading the opposite sections
that were read during the first reading. Once again, this emphasizes
the reading of the entire text. Buddy reading or partner reading is
an excellent way to provide additional practice while reading with
another person. Once the entire script has been read by each of the
reading partners, the students could now begin rehearsing different
parts in the script.
Day 4 - Choral Reading:
 During this phase, students participate in another whole class
choral reading of the text. It is read a second time with each
student focusing on assigned parts. Choral reading again provides
practice and motivation for another reading as students read
together as a class and then take on their selected parts.
 After the whole class activities, the teacher places the students in
small guided reading groups where they can continue to practice
their selected/assigned parts and make final decisions about how
they want to present the script to the class.
Day 5 - Performance: The script is presented for another class.
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How to differentiate?
 Use easier scripts with fewer words for younger or struggling
readers.
 Write the script (or the student's part of the script) with print that is
easy to read i.e. larger or in preferred font.
 Give the student their part in advance.
 Encourage them to practice at home with their parents
 Have students read parts together.
 Allow advanced students to write parts of the script.
 When assigning roles, be sensitive to students' individual needs.
Assign roles accordingly; provide extra, individual practice if
needed.
Tips



Don't recreate new scripts, use stories from anthologies
Find stories with dialogue

46

Poetry
What is it
While reading fun and engaging poems students are exposed to
modeling, choral reading, and repeated reading.
Why use it?
Poetry is powerful for learning how to read with emotion and intonation.
It helps students understand how to connect to the text. This helps to
build their confidence and create eager, happy readers and singers in the
classroom.
How to implement it?
Poetry Academy Cycle
Day 1





Introduce a new poem by reading it to the class. Pass out the poem
and have the children follow along as you reread it to them. Use
lots of expression to give the students some idea of the possibilities
of the poem (modeling)
If there is new vocabulary in the poem that is crucial to
comprehension, discuss it the first day the poem is introduced.
Add a new poem to binder

Day 2


Read the poem chorally with you as the leader to keep the class
together (choral reading)

Day 3


Practice with partner (paired reading)

Day 4


The student reads the poem to people at home, gathering signatures
as proof (repeated reading).
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Day 5




The student reads the poem one last time to the volunteer to prove
mastery
“Poetry Party” students can recite their poem
The cycle begins again with a new poem

Differentiation
 Provide poems at independent reading level
Tips







Re-visit poem and practice a few older poems from binder
Use the poems to do some word study activities. You might have
the students search for rhyming words, or synonyms of words you
give them
Go on a “word hunt” for a specific phonics skill
Select poems that go with the subject matter you are studying or
the season of the year.
Start with humorous poems that rhyme. The humor will hook your
students and the rhythm of the rhyme helps with the choral
reading.

The Poetry Cafe
An optional incentive to the Poetry Academy is the Poetry Cafe which
takes place at the end of the year. Students recite their favorite poems in
front of parents and enjoy some snacks.
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Music
What is it
Students are able to practice fluency with songs. They learn to control
how fast or slow they should go and they are able to be expressive!
Singing is a great exercise for them as they work towards becoming
fluent readers!
Why use it
Using multiple modalities in teaching, a teacher can present content with
a variety of activities in the lesson to appeal to students' various
strengths.
How to implement it?
This activity can be done as a class or small group.
Day 1







Introduce a new song by reading it to the class. Pass out the lyrics
and have the children follow along as you reread it to them. Use
lots of expression (modeling).
Then, orally read the lyrics (as-is, without removing any chorus) to
the students, to ensure that the students understood that they would
not be singing the lyrics but rather reading what they heard as a
song using the tune and melody to help phrase their reading to
make their repeated reading more prosodic.
If there is new vocabulary in the song that is crucial to
comprehension, discuss it the first day the song is introduced.
Add a new song to binder

Day 2



Read the poem chorally with you as the leader to keep the class
together (choral reading).
While listening to the song, students have an opportunity to hear
appropriate phrasing and intonation along with rate and accurate
reading of text.
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Day 3


Practice with partner (paired reading)

Day 4


The student reads the poem to people at home, gathering signatures
as proof (repeated reading)

Day 5



The student reads the song one last time
The cycle begins again with a new song

Differentiation
ELL Support
 Reading aloud in unison with a class or group helps build students'
fluency, self-confidence, and motivation. When students read/sing
aloud together, those who may ordinarily feel nervous about
reading aloud have more support.
 After the modeling and guided reading portion is completed,
students can read the lyrics in isolation. Corrective feedback is
given.
Tips






Re-visit lyrics and practice a few older songs from binder
Use the lyrics to do some word study activities. You might have
the students search for rhyming words, or synonyms of words you
give them
Go on a “word hunt” for a specific phonics skill
Use lyrics for close reading strategies for ex. find the theme
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Data Tracking Sheets
And Resources
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Resources
Readers Theatre
www.readinga-z.com
www.aaronshep.com/rt
www.readinglady.com
readerstheatre.ecsd.net/collection.htm
www.timrasinski.com
http://www.storiestogrowby.com/script.html
http://www.timelessteacherstuff.com/
http://www/aaronshep.com/rt/
http://www.teachingheart.net/readerstheater.htm
http://www.cdli.ca/CITE/langrt.htm
http://www.geocities.com/EnchantedForest/Tower/3235
http://www.storycart.com
http://loiswalker.com/catalog/guidesamples.html
http://www.margiepalatini.com
http://www.fictionteachers.com/classroomtheater/theater.html
http://hometown.aol.com/rcswallow/
http://www.readingonline.org/electronic/elec_index.asp?HREF=carrick/i
ndex.html
http://www.literacyconnections.com/ReadersTheater.html
http://bms.westport.k12.ct.us/mccormick/rt/RTHOME.htm
http://www.readerstheatre.ecsd.net/collection.htm
http://www.vtaide.com/png/theatre.htm







Songs
Songbook: America: Home of the Brave, Land of the Free!
o http://timrasinski.com/presentations/songbook_patriotic.pdf
Songbook: Old Familiar Love Songs for Valentine's Day
o http://timrasinski.com/presentations/songbook_valentines_d
ay.pdf
Songbook: Holiday Song Book
o http://timrasinski.com/presentations/songbook_dec_holidays
.pdf
Songbook: Songs for Spring, including Easter and St. Patrick's Day
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http://timrasinski.com/presentations/songbook_spring.pdf
Songbook: The True Story of the Three Little Pigs
o http://timrasinski.com/presentations/script_true_story_of_th
e_three_little_pigs.pdf
Readers Theater: The Kite
o http://timrasinski.com/presentations/script_frog_and_toad__
the_kite.pdf
Readers Theater: Effective Teaching of Reading: From Phonics to
Fluency to Proficient Reading
o http://timrasinski.com/presentations/presentation_material_fl
uency_and_word_study_-_comprehensive.pdf
o







Poetry
Authors
 Jack Prelutsky
 Shel Silverstein
 Judith Viorst
 Eloise Greenfield
Poems
 The New Kid on the Block
 Something BIG Has Been Here
 A Pizza the Size of the Sun
 The Dragons Are Singing Tonight
 The Baby Uggs Are Hatching
 A Light in the Attic
 Where the Sidewalk Ends
 Falling Up
Related links




https://poets.org/
http://teacher.scholastic.com/writewit/poetry/index.htm
https://www.topmarks.co.uk/Search.aspx?q=poems
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