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Abstract
In recent years the educational system has seen a great need for

reading comprehension curriculum. Although there are many methods
available to teachers, three skills in particular, Questioning the Text,
Connecting the Known to the New, and Visual Imagery, seem very appropriate
and highly encouraged for second grade readers. The purpose of this paper
was to measure how much growth the five lowest readers, in one selfcontained second grade classroom, made after twelve weeks of explicit
instruction in Questioning the Text, Connecting the Known to the New, and
Visual Imagery.
To measure growth, students were given three assessments. The DRA
to measure decoding and reading comprehension, an Auditory Comprehension
assessment, to determine reading comprehension without the interference of
decoding, and a Skills Assessment to measure the usage of Questioning the
Text, Connecting the Known to the New, and Visual Imagery. All three
assessments were given before and after the twelve-week instructional
session.
Five students were selected, three girls and two boys. One girl was
classified as ELL while the other students were monolingual native English
speakers. All five students attended Skinner Elementary, which was in a
small school district, drawing upon middle income families. 35% of Skinner's
population was classified as minority. All five students were in the same selfcontained second grade classroom. Students were taught how to use the skills
Questioning the Text, Connecting the Known to the New, and Visual Imagery,
over a twelve week period, during whole group instruction. Skills were
reinforced with review during guided reading groups. Students were selected
based on their DRA scores from the beginning of the year. The lowest five
students were selected for this paper
After the twelve-week session all five students made growth in both
decoding and comprehension. All five students were also using all three skills
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more than before instruction had been given. Out of the three skills, the
students used Questioning more often than Connecting or Visualization.
After examining all the post-assessments, the results seem to indicate
that although all the students benefited from explicit reading comprehension
instruction in, Questioning the Text, Connecting the Known to the New, and
Visual Imagery, these three skills are not going to help every student. Nor
should these skills be the only skills used when teach students how to become
better at comprehending.
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Introduction

The book Mosaic of Thought (1996), by Ellin Oliver Keene and Susan
Zimmermann (1997) was first introduced to me about two years ago. My
colleagues and I were reading it as our yearly professional reading. The book
detailed wonderful ways in which to help students better comprehend what
they were reading through simple and logical lessons. There was a great deal
of excitement and hope that as a result student reading comprehension would
greatly improve.
Coinciding with reading Mosaic of Thought (1996), was the beginning
of work on my Masters in Literacy. After several class discussions, I found
that many other teachers were reading Keene and Zimmermann's book as
well. In fact, there were many districts where teachers were mandated to read
the book and use it to guide reading comprehension instruction. This mass
acceptance of Keene and Zimmermann's comprehension methods, reinforced
my own beliefs about the direct benefit to students.
However, even after a year of using the skills of Connecting the
Known to the New, Question the Text, and Visualizing the Text within my own

classroom and hearing the wide acceptance of the strategies from Mosaic Of
Thought (1996), the question of whether these skills were helping my lowest
readers in reading comprehension still lingered. Were these skills worth
teaching to all of my students? Should I continue to use these strategies to
help my lowest readers become better at reading comprehension?
These lingering questions are what led to this thesis question, "What
kind of reading comprehension growth will the five lowest readers in a second
grade class make, where Connecting the Known to the New, Question the
Text, and Visualizing the Text are explicitly taught over a twelve week

period?"
I predict that all five students will make growth in their reading
comprehension over the twelve-week session. The progress will vary among
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the students, and some will need follow up instruction to reinforce the usage
of these skills.
Literature Review
If reading is about mind journeys, teaching reading is about outfitting the

travelers, modeling how to use the map, demonstrating the key and the
legend, supporting the travelers as they lose their way and taking a
circuitous route, until, ultimately, it's the child and the map together and
they are off on their own (Keene and Zimmermann, 1997, p. 28).
As educators we have the responsibility to equip our students with the
tools necessary for their success in traveling through the world of education.
Yet with the plethora of tools available for us to share with our students, how
do we know which will help them experience a successful academic journey?
In recent years it seems that reading more than any other academic
area has taken the forefront in educational reform. However, there has not
been equity given to both areas of reading; decoding and reading
comprehension. Our focus in recent years has been on teaching students the
skills needed to decode words. However, while this has been very successful,
the skills needed to develop reading comprehension seem to have fallen by the
wayside. If we as educators are to ensure our students' success in the area of
reading, we must make sure students are taught the skills to become masters
of comprehension as well as decoding.
According to Gambrell (1993), "The goal of comprehension strategy
instruction is to develop metacognitive awareness over a set of strategies that
students can use independently when reading text" (p. 265).
Although there seems to be less focus on reading comprehension
instruction than on decoding, there is a great deal of research supporting
certain reading comprehension skills. Three of these skills which have
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received support for many years and by many researchers are: Connecting the
Known to the New, Questioning the Text, and Visual Imagery.
When a person Connects the Known to the New, he or she are actually
remembering a personal experience from the past, a previously read piece of
literature, or a previous experience from the world around them while reading
something new. Then they use these memories and background knowledge to
better understand the new information. Within this paper Connecting the
Known to the New will often simply be referred to as Connecting.
Questioning the Text, or asking questions about a particular piece of
literature before, during, and after reading it, has been highly regarded for
many years as an essential part of reading comprehension instruction.
However, many researchers believe instruction in locating answers to
questions is just as essential as teaching students how to question. The most
common of these answers are: "Right There Answers" (answers right from the
text) and "Inference" (answers that they came up with on their own). By
teaching both strategies students will have a better understanding of the texts
they read. Throughout this paper, Questioning the Text will of often be
referred to as Questioning.
Visual Imagery is the act of creating pictures of a story in one's head
while reading. Through teacher led examples and student-sharing, this process
can enhance students' memories of stories and their reading comprehension.
Throughout this paper, Visual Imagery will of be refered to as Visualization.
Comprehension: An Individual Skill
Reading is not simply the act of decoding words. It is a combination
of decoding and understanding (Ezell, Jarznka, Kohler & Strain, P.S., 1992).
One of the greatest misconceptions about reading is assuming a child who
decodes words flawlessly understands the content as well. Understanding
content, or reading comprehension, is achieved when a reader has obtained
meaning about what has just been read. As cited by Harris and Hodges (1981)
Strang notes:
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If we think of reading primarily as word recognition, we will drill on
the basic sight vocabulary and word recognition skills ... If we think of
reading as a thinking process, we shall be concerned with the reader's skill
In making interpretations and generalizations, in drawing inferences and
conclusions (p. 264).
The Report of the National Reading Panel (2000) further comments on this
issue:
Comprehension is critically important to the development of children's
reading skills and therefore to the ability to obtain an education. Indeed,
reading comprehension has come to be the "essence of reading," essential
not only to academic learning in all subject areas, but to lifelong learning
as well (p. 13).
The report also states that reading comprehension was not considered
"the essence of reading" until recently (Durkin, 1993). It wasn't until the
1970s that scientific research supported the idea of reading comprehension as
a separate process in reading. "Reading came to be seen as intentional
thinking during which meaning is constructed through interactions between
text and reader" (Durkin, 1993). Comprehension was finally seen as different
from decoding. It was seen as " ... the construction of meaning of a written
text. .. " (The Report of the National Reading Panel, 2000, p.13). If we then
consider decoding and comprehension as two different processes, we as
teachers must provide individual instruction in both decoding and
comprehension.
For some of the students in this paper, comprehension and decoding
come naturally. For others decoding, not comprehension, is the area of
concern. Finally for others, decoding is not the difficulty, but rather the
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process of comprehension. With so many differing reading needs, this thesis
will be inquiring about the growth of different readers when given specific
instruction in Connecting the Known to the New, Questioning the Text, and
Visual Imagery.
Connecting the Known to the New
Good readers use many differing skills when reading for meaning or
comprehending. One skill that seems to have been recognized as necessary
from the beginning of education, is the need to use background knowledge or
Connecting the Known to the New, as referred to by Keene and Zimmerman
(1997).
For many years the connection between one's past experiences and
responses has been believed to help the process of reading comprehension.
According to Orasanu (1986), the role of background knowledge, or
Connecting the Known to the Knew, has been evident since the very beginning
of education's development. Everyone from Plato to Piaget understood the
importance of past experiences in developing an understanding of new
information and situations. In 1932 Bartlett created the label, "Schemata," for
the terms, "known information" or "background information." In 1960
Bruner stressed that, " ... the key to knowledge was actively integrating old and
new information. People rely upon information gathered from prior
experiences and/or reactions to help them understand new information"
(Orasanu, 1986, p. 31). According to Pearson and Johnson (1978)
comprehension can be defined as "building bridges between the new and the
old" (p. 24). More recently Christen and Murphy (1991) said,
... research clearly emphasizes that for learning to occur, new information
must be integrated with what the learner already knows. We know that
prior knowledge is an important step in the learning process. It is a major
factor in comprehension; that is, making sense of our learning experiences.
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Brain-based research confirms the fact that the learning environment needs
to provide a setting that incorporates stability and familiarity. It should be
able to satisfy the mind's enormous curiosity and hunger for discovery,
challenge, and novelty. Creating an opportunity to challenge our students to
call on their collective experiences (prior knowledge) is essential. Through
this process we move students from memorizing information to meaningful
learning and begin the journey of connecting learning events rather than
remembering bits and pieces. Prior knowledge is an essential element in this
quest for making meaning (ERIC document).
With so much support validating the effectiveness of using
background knowledge or schemata to better comprehend new text, it seemed
an essential skill to be included in reading comprehension instruction . Yet,
the process of transferring this difficult concept to second grade students
seemed impossible until Keene and Zimmerman (1996) created the student
friendly terms of Text-to- Text, Text-to- World, and Text-to-Self

Text-to-Text, Text-to-World. Text-to-Self
Keene and Zimmermann (1996) agree with the importance of
background knowledge or Connecting in reading comprehension
development. However, since they did work with children, they chose to use
terminology children would better understand and could easily relate to. They
chose to use the terms, Text-to-Text, Text-to-World, and Text-to-Selfwhen
teaching the skill of Connecting. When students were reminded of any part of
a book while reading a new book, it was referred to as Text-to-Text. If students
were reminded of something they had seen in the world around them while
reading a new book, it was referred to as, Text-to- World. Finally if students
were reminded of something they had experienced themselves, while reading
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a new text, it was referred to as, Text-to-Self These terms easily allowed
students to understand this difficult skill. These terms were borrowed from
Mosaic of Thought (1996), and were used when teaching students the skill of
Connecting.

Questioning the Text
According to Smith (1985), "Reading is asking questions of printed
text. And reading with comprehension becomes a matter of getting your
questions answered" (p. 96). Likewise, LeNoir supports questioning by
commenting that the vast majority of research done on questioning to improve
reading comprehension proves that there is value in the strategy. If reading
comprehension is as LeNoir and Smith believe, simply questioning the text
and answering those questions, than by teaching students how to question the
text and locate answers to those questions, educators are helping students to
think about and analyze text. In turn, if students are able to better analyze
text, they are better understanding and comprehending the text.
According to Singer (1978) "The main strategy for teaching
comprehension is to ask students questions before, during, and after reading"
(p. 901). "Education research has seen questioning as a tool to enhance
children's thinking" (Smith 1978, p. 896). Taba and Elzey, as cited by Smith
(1978), found that teachers could stimulate higher cognitive ability in reading
and listening when children learned about a text through the process of
questioning.
Although there seems to be agreement that questioning is an essential
part of comprehension, there does seem to be some disagreement as to when
questioning should occur: before, during, or after the text has been read? Prereading questions help give readers a focus, or a "direction of concentration"
(LeNoir, 1993, p. 66). Questions preceding a text help build up a schema and
"organize knowledge structures" (Rowe, 1986, p. 45) for the reader. In other
words, based on the pre-textual questions, readers are able to collect any
terminology, facts, and ideas about the text before they have started to read.
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Therefore, it would be easier for the reader to understand and comprehend
what he or she is about to read (Rowe, 1986). " ... readers, regardless of their
level of schema development, are handicapped if they do not receive the
activating stimulus offered by pre-textual questions" (Rowe, 1986, p. 45).
According to Rowe (1986), and Moore & Readence and Rickelman (1989), if
readers are not given clues as to which information is the most important, then
they will treat it all equally and try to master all of it. For many students this
immense amount of information can become so overwhelming, they choose to
either not read at all or not retain the information read.
Yet, as LeNoir (1993) points out that when questions precede a text,
many students will look solely for information pertaining to the questions and
not retain any other information that could help to build their schemata for the
future. According to Singer (1978), if this occurs, the recall of information
will be as narrow as the questions. Rowe (1986) believes that pre-reading
questions only help readers learn information directly from the text whereas
post-reading questions facilitate learning from the book as well as one's own
schemata.
Post-read questions, which come at the end of a reading selection, lead
students to have a broader focus in reading. Thinking that all information is
equally relevant, they try to store all information and recall it at the end.
Hence, their process of reading is slower and their recall is better than when
proposed questions are asked. (Singer, 1978)
Although there is agreement that questions are a strong teaching tool
in improving reading comprehension, there is a great deal of disagreement on
when questions should be asked. Therefore, for this paper, students were
taught to question before, during, and after the reading of a text. Students
however did not simply learn how to question a text. They were also
instructed in how to find the answers to the questions they asked.
If questions enhance learning, and if a number of question types exist,

each requiring a different question-answering strategy, then it seems
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reasonable to investigate the possibility that direct instruction in strategies for
answering different types of questions might facilitate comprehension
(Raphael and Pearson, 1985).
With many different types of questions, how do educators teach them
all? One strategy is to help students locate where to find the answers to
questions. QAR (Question, Answer, Response), is one such strategy that
supports how to locate answers to questions.
Background of OAR

When students were taught QAR techniques, they were shown that
there are three places to look for information to answer questions about a
piece of literature: Text Explicit (Right There), Text Implicit (Think and
Search), and Script Implicit (On My Own)(Raphael, 1986).
Text Explicit means information coming directly from the text and
usually from one page. Text Implicit means that an answer can be found in
the text yet may not be "so obvious" (Pearson and Johnson, 1978). Finally,
Script Implicit means the readers have to rely on their own background
knowledge for the answer or interpretation of the text (Pearson and Johson,
1978).
In recent studies, the QAR stategies have been very successful in
helping children to determine where the answers to questions can be found
and then help them to better answer the questions (Ezell, Kohler, Jarznha, and
Strain, 1992). With the knowlege that answers can be found in several places
and questions must be asked before, during, and after a piece of literature has
been read, students will have a much easier time answering questions posed to
them from text.
Since this study is looking at children in second grade it was decided
to modify Pearson's and Johnson's three answers to two answers. Right There
Answers, meaning answers right from the text and Inference Answers where
the students come up with the answer on their own. These were modified so
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that developmentally, 7 and 8 year olds would better understand where
answers to questions about books might be located.
No one reading skill completes a reader. Although QAR has been
proven to be a successful device at improving reading comprehension, it alone
cannot be the one skill taught that will enable all students to be great reading
comprehenders. That is why for this study, QAR will be taught in correlation
with Visual Imagery and Relating to the Text.
Visual Imagery

At one time or another, the majority of people have used mental
imagery, pictures created in one's head to solve problems, better understand a
concept, or to play out situations. When looking for lost keys it helps to
visualize where they were last seen. When remembering a favorite memory
we try to visualize the people and places. For most people visual imagery is a
part of daily life. Visual Imagery is also a very important part of reading.
It was once thought that comprehension was simply inherent in the

words of a text (Gaida, 1983). It is now believed that comprehension stems
from the thoughts of the reader while decoding the text. Visualization
(creating mental pictures) is one very essential technique that helps readers
create these thoughts. In fact, those students who are better able to generate or
use imagery while comprehending are usually found to be better readers
(Jacob, 1976).

Visualization facilitates the ability to experience a story through all
one's senses. When students are able to comprehend a story, through all their
senses, they understand a story at a higher cognitive level (Filmer and Parkay,
1990). Which in turn can help students summarize a text, find the main ideas,
and critically analyze the text; which California State Standards require in
every grade level (California Department of Education, 2001).
According to Gambrell and Bales (1986 and 1987) & Sadoski (1983
and 1985), there are positive effects on reading comprehension when tools
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taught by imagery training are used. Gambrell, Kapinus and Wilson (1987)
state:
Mental images have two great values: they provide a framework for
organizing and remembering information from text, and when students
induce images, they expand more energy for integrating information across
text. Benefits occur in both comprehension and recall (p. 639).
According to Gambrell (1993), "Teaching children to construct mental
images as they read enhances their abilities to construct what has been read"
(p. 265). Kolker and Terwilliger (1986) state, "Theoretically, images organize
thought, which lead to better comprehension" (p. 268).
Even with so much research supporting the use of Visual Imagery,
Gambrell, Kapinus and Wilson (1987) believe most students "rarely use it to
enhance their comprehension" (p.639). Knowing the importance of Visual
Imagery, and yet understanding the limited use it receives, it is of immense

importance for educators to teach this skill in their reading comprehension
instruction.
California State Standards require all students be able to comprehend
and either write or discuss grade level text. Educators must then equip their
students with the best tools available for improving their reading
comprehension. Knowing most people have some innate imagery ability and
have probably used imagery at one time or another, using Visual Imagery to
enhance reading comprehension should not intimidate students (Filmer and
Parkay, 1990). The students won't be faced with an activity that is completely
foreign to them. Instead, they should be able to build upon a skill with which
they will have some familiarity.
There are different methods of teaching students how to visualize.
However, for the purpose of this paper Induced Imagery developed by
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Gambrell, Kapinus, and Wilson (1987), will be taught to the students in this
study.
Induced Imagery
Induced Imagery is a procedure for guiding students to generate

mental images (about what is read), as a means of "enhancing
comprehension" (Tierney and Readence, 2000, p. 362).
To begin, the instructor must repeatedly show students what mental
imagery is, as well as why and how mental imagery is used. The teachers can
do this by reading a piece of literature and sharing their images with students.
After this process has been demonstrated with several pieces of literature, the
instructor will guide students by reading a passage and have students compare
their mental image with their classmates. This comparison should help
students to clarify the process and validate their efforts. Once students have
been guided for some time, they should independently practice mental
imagery by drawing parts of stories they have listened to, and share their
ideas. Along with continual support and examples, instructors should also:
(1) practice with additional texts that lend themselves to mental imagery; (2)

encourage imagery use in other readings situations (for example, they suggest
reminding students to use imagery while reading content area texts and during
leisure reading); and (3) direct/guide students to use additional strategies (e.g.,
predicting, summarizing, self-questioning) to complement imaging or in those
situation that do not lend themselves as readily to imaging (Tierney and
Readence, 2000, p. 364).
Methodology
Setting/Sample

The school chosen for this thesis, Skinner Elementary, is in a small
district that contains 2 high schools, 3, middle schools and 11 elementary
schools. Skinner is in a small town made up almost entirely of white, middle
to upper income families. Skinner Elementary has a student population of 675
students, with six percent of those students classified as ELD and 33% of the
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student population receiving free and reduced lunch. The majority of the
student population at Skinner is Caucasian. The ethnic diversity of the
students is 1% Naive American, 1% Asian, 2% Filipino, 27% Hispanic, and
4% Black as of the 2000-2001 school year.
Student Selection
The students selected for this twelve-week session on Questioning,
Connecting and Visualization were all from the same self-contained 2nd grade
classroom. The class was made up of 20 students, 10 boys and 10 girls. Three
students in the class were classified as ELL learners, One female student was
African American and one male student was Filipino. The five lowest readers
from the classroom were chosen for the twelve-week session.
Ruth, was a 7-year-old Caucasian girl who had attended Skinner
Elementary since kindergarten. In kindergarten and first grade her teachers
encouraged her family to continually read with her and practice her math
facts. In the beginning of second grade her teacher was very concerned about
her processing of information, especially in reading comprehension. Ruth was
also receiving small group instruction from the Reading Specialist four times
a week for 20 minutes due to her first grade reading scores which classified
her as an at risk reader. The focus of these sessions was on decoding and
summarizing. With concerns about processing and the. classification of being
an at risk reader, Ruth's second grade teacher put Ruth in for a SST (Student
Study Team) meeting. When the SST team met, they decided to have her
speech and auditory/processing skills tested. She qualified for speech services
in the area of processing and began seeing the speech therapist eight weeks
into the twelve-week session. Ruth also had a sister who was receiving RSP
services for a learning disability in reading.
Chris, was a 7-year-old Caucasian boy who had attended Skinner
Elementary since kindergarten. Both his kindergarten and first grade teachers
were concerned about his difficulty with writing conventions and organization
of thoughts and ideas. All other areas seemed satisfactory. His 2nd grade
teacher put him in for a SST (Student Study Team) meeting based on concerns
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about his development in writing and processing. The group met after the
twelve-week session was completed.
Susan, was a 7-year-old Hispanic girl. In Kindergarten Susan had

attended another school within Skinner Elementary's district. She did not
attend Skinner Elementary until first grade. Her kindergarten and first grade
teachers had concerns about Susan's reading, writing and math skills. She
received extra reading support during her entire first grade year through the
school's Title I program which consisted of extra reading, spelling and writing
instruction 30 minutes a day, four times a week. This extra support continued
in second grade. Upon entering second grade Susan's teacher had some
concerns about her reading comprehension and math processing. Her teacher
was also concerned about her eyesight. After conferencing with the mother, it
was decided to have Susan's eyes checked and have a SST (Student Study
Team) meeting. At the request of the SST team, Susan began to meet with the
reading specialist for small group instruction in decoding and summarizing
about eight weeks into the twelve-week session. Susan also had a brother who
was already receiving RSP support for a learning disability in processing.
Beth, was a 7-year-old Caucasian girl who first attended Skinner

Elementary in second grade. Her records indicated she was a strong average
student in both grades. However, when Beth was tested in her second grade
class, she tested as one of the five lowest reading students in class.
John, was an 8-year-old boy who had attended Skinner Elementary

since kindergarten. John had received passing grades in reading during
kindergarten and first grade. However, on both report cards, he received
marks of "acquisition still in progress" for all areas of reading. These marks
indicated his reading skills were not consistent and were far from being
mastered. Both teachers had written concerns about his decoding abilities and
future progress in reading.
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Assessment

Pre-assessment and post-assessment are essential in order to develop
curriculum catered to the students' needs. Without ongoing assessment
educators cannot determine what skills a students has, what skills a student
needs, and how much a student has grown and developed. For this paper, pre
and post-assessment were used to determine the growth of each student after
the twelve-week session.
In order to assess the two separate reading skills of decoding and
comprehension, two tests were given: a Running Record and an Auditory or
Listening Comprehension assessment. To assess a student's usage of the
skills Questioning, Connecting, and Visualization, before and after instruction,
a Skills Assessment was given.
Pre-Assessment
Running Record

To determine each student's decoding abilities, a running record was
taken. Each child was asked to read several different stories from the DRA
(Developmental Reading Assessment, 1997) until they were able to decode a
story where they scored either an Instructional or Easy score, both of which
were considered passing (Appendix A). Since every child's reading ability
was individual, each child read a different book.
According to the district's standards, 95% accuracy means the text is
Easy for the child. If a student scores 94% to 90% accuracy, the text is

considered Instructional. Finally a running record score lower than 89%
means the text is Hard for the child and they should be reading an easier text.
At the beginning of the Running Record, each student was read the
story title and given a brief introduction to the story, which had been created
for each story by a district committee. Students were then asked to read a few
paragraphs of the story aloud and make a prediction about what would happen
in the story. Words were given to the students during these first five
paragraphs if they were having difficulty decoding them. This was done to
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create consistency between the participants. After they had finished the story
they were then asked accompanying comprehension questions created by
Skinner Elementary's school district. These steps mimic the steps that all
second grade teachers at Skinner Elementary must do at the beginning of each
year when assessing every child's' reading abilities.

Auditory Comprehension Assessment
To determine each student's auditory comprehension abilities, a
second comprehension assessment was given. Each student listened to a prerecording ofDRA 28, You Don't Look Beautiful To Me (1997) considered
the end of the year grade level text for second grade. The book was placed
right in front of each student so he or she could see the pictures. After the
story was finished students were asked accompanying comprehension
questions (Appendix B).
In order to earn an Outstanding or Satisfactory score (Appendix B),
both considered passing, a student must have answered at least 7 out of 11
questions correctly. If students were found to have missed more than 7
questions on the DRA level 28, they were considered to have difficulty with
comprehension.

Skills Assessment
To assess the students' knowledge and usage of Connecting the Known
to the New, Questioning the Text and Visual Imagery, students were given one
last assessment. Students listened to a recording of a story from the second
grade anthology, called Six Dinner Sid (1997), by Inga Morre (Appendix C).
Before the story began, the students were told to raise their hand during the
story if they had any Questions about the story, had any Connections, or
Visualized any parts of the story. When they raised their hand the tape would
be stopped and they would have time to share. The students listened to the
story until they came to the top of page 193. They were stopped and asked to
make a prediction about what would happen next. After making a prediction,
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the students finished listening to the story and were asked if they had
Questioned, Connected, or Visualized any parts of the story.

Post Assessment
Running Record
To determine each student's decoding abilities, a running record was
taken. Each child was asked to read several different stories from the DRA
until they were able to decode a story at an Instructional or Easy level
(Appendix A), both considering passing. Since every child had his or her own
reading abilities, every child read a different story.
According to the district's standards, 95% accuracy means the text is
Easy for the child. If a student scores 94% to 90% accuracy the text is

considered Instructional. Finally, a running record score lower than 89%
means the text is Hard for the child and they should be reading an easier text.
At the beginning of the Running Record each student was read the title
and a brief introduction to the story, created by a district committee. The
students were then asked to read the first few paragraphs of the story aloud
and make a prediction about what the story was about. Any words students
struggled with were given during these first five paragraphs. This was done to
create consistency between the participants. However, during the story, words
were only given if the student asked for help. After they finished the story
they were then asked the accompanying comprehension created by a district
committee. These steps mimic the steps that all second grade teachers at
Skinner Elementary must do at the beginning of each year when assessing
every child's' decoding abilities.

Auditory Comprehension Assessment
To determine students' progress soley in comprehension, students
listened to a taped version ofDRA level34, Be Nice To Josephine (1997),
which is classified, at Skinner Elementary, as a beginning of the year 3rd
grade level text. The book was first placed in front of each student. Then the
title and a brief introduction were read. The students then listened to the first
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five paragraphs of the story and were asked to predict what would happen
next. Once they had made their predictions they listened to the rest of the
story, and were asked accompanying comprehension questions created by the
district (Appendix D).
In order to earn an Outstanding or Satisfactory score, both considered
passing, a student must have answered at least 10 out of 14 questions correctly
(Appendix D). If students were found to have missed more than 10 questions
on the DRA level 34, they were considered to have difficulty with
comprehension.
Skills Assesment
Once the students finished the 12 weeks of skill building they were
retested on their usage of the skills, Questioning the Text, Connecting the
Known to the Knew, and Visual Imagery.
The story Grandfather's Dream (1997) by Holly Keller (Appendix E),
from the second grade anthology was taped for consistency. Before the story
was started the students were asked to look at the pictures and make a
prediction as to what they thought the story would be about. They were then
instructed to raise their hand during the story if they had any Questions about
the story, if they Visualized any pictures in their head, or if they made any
Connection to the story. The students listened to the story until they came to
the end of the second paragraph on page 329 and were asked to predict what
would happen next. After the prediction the students finished listening to the
story. When the story was over, the students were asked if they had any more
examples of Connection, Questioning the Text, and/or Visualization. They
were then asked if any of their predictions were correct.
Materials
Day One: Santa and the Three Bears (2000), by Dominic Catalano.
This story is about three bears who come across Santa's workshop and home
on Christmas Eve while Santa is out delivering gifts. This story was used
because a student had purchased it for the class the day before the first lesson.
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None of the students had heard the story and their interest and focus were very
high. With such great interest in the book, it was easier for children to ask
questions and make predictions.
Day Two: Tam's Slipper (1996), retold by Janet Palazzo-Craig. This

book is a Vietnamese version of Cinderella. The book was chosen because
the students had just spent the previous week looking at the American version
of the fairy tale Cinderella as well as several varying versions of the tale. This
gave each student some background knowledge which would help them all be
successful at coming up with questions and predictions. It helped create an
atmosphere of success and confidence.
Day Three: The Gardener (1997), by Sarah Stewart. In this book a

little girl is sent to live with her uncle in the city to help him in his bakery.
She enjoys living there and helping with the family business, yet greatly
misses her gardens back home. This book was chosen because it creates a
sense of wonder and questioning for children. There are many events and
words the children may have never heard before, and this allows students to
easily come up with questions about the book.
Day Four: Chipmunk at Hollow Tree Lane (1994), by Victoria

Sherrow. In this non-fiction book, children learn about the lives of chipmunks
during the fall season. This book was chosen because the students had been
working on fall activities in class so they had developed some background
knowledge about fall which allowed them to develop questions and
predictions easily.
Day Five: Going Home (1996), by Eve Bunting. In this book a family

goes home to Mexico for Christmas. This book was chosen for the students
because the students were studying families and holidays. By having a good
deal of background knowledge and interest in the Christmas holiday and
families, students would spend less time trying to understand the story and
more time developing questions.
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Day Six: The Mouse Before Christmas (1997), by Michael Garland.
When a small mouse hitches a ride in Santa's bag, he sees the whole world on
Christmas Eve. This book was chosen because of its Christmas theme. The
book had been on the book shelf and many students had already connected
with the beautiful illustrations and were asking to have the book read. This
high interest allowed the students to really focus on the text and develop
questions.
Day Seven: Family Tree (1999), by Pierre Coran. In this book an
adopted child shares her new family tree. The class had been learning about
families and were making their own family trees so this book allowed students
to draw upon their background knowledge when asking questions and making
predictions.
Day Eight: Jin Woo (2001), by Eve Bunting. In this book a family
finds themselves expanding when they adopt a baby. This expansion is very
scary for the little boy in the story. As previously mentioned the class had
been studying families so this book was chosen due to its content about
families in the hopes the students would question the differences and
comment on the similarities between this book and others.
Day Nine-Day Twelve: Appendix F, G, H, and I
Day Thirteen: The Keeping Quilt (1993), by Patricia Polacco. This
book was used to help students learn about Connecting with the text. The
students had been learning about family and this book lent itself beautifully
since it was all about family and a special time together. The book helped
students remember other books and personal experiences which allowed them
to make Connections with this book.
Day Fourteen: The Patchwork Quilt (1985), by Valerie Flournoy. As
with The Keeping Quilt, this book was chosen due to its content of family.
By Connecting other books and personal experiences to this book, students
were developing and understanding of the process of Connecting the Known
to the New.
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Day Fifteen: Tar Beach (1991), by Faith Ringgold. In this book a

family does not have a real beach to go and visit so they spend weekends and
warm summer evenings on their apartment building roof. This book was
chosen due to its content about families. It allowed students to be reminded of
experiences they had shared with their families.
Day Sixteen: Hello Ocean (2001), by Pam Munoz Ryan. This book,

about a little girl and her experiences at the beach, was chosen because of the
school's southern California location. The beach, being a common destination
for the children involved in this study, allowed them to easily make
connections between the book and their lives.
Day Seventeen: Tree of Cranes (1991), by Allen Say. In the book, a

little boy living in Japan, learns about his mother's Christmas tradition of a
Christmas tree when she lived in the United States. This book was chosen, as
were others, due to the theme of Christmas.
Day Eighteen: The Butterfly (2000), by Patricia Palaeo. In this book

a little girl realizes her mother is helping run away Jews escape from the
Nazis. This book's rich language and serious content allow students to be
absorbed into the story and easily Visualize the story.
Day Ninteen: 100 Dresses (1994), by Eleanor Estes. This is a chapter

book about the relationship of children discovering the importance of judging
people for what is on the inside not the outside. This book's rich language
and emotional topic helped students to create very vivid images in their
minds.
Day Twenty: Martin's Big Words: The Life of Martin Luther King

(2001), by Doreen Rappaport. In this book some of Martin Luther King's
most famous phrases are used to tell his life story. This is another book
chosen for its rich and vivid language. The words and meanings behind the
words easily conjure up vivid images. The students had also spent two weeks
on Black History which included learning about Dr. King. This allowed
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students to draw upon their background knowledge when trying to visulize the
book.
Instruction Delivery
All initial instruction of Questioning the Text, Connecting the Known
to the New, and Visulalizing the Text, was done whole group. The entire class
sat together and learned about the skill at the same time, in the same manner,
using the same text. Lessons lasted about 20 to 40 minutes. This manner of
instruction allowed students to develop their Listening Comprehension. To
help transfer these skills to student's personal Reading Comprehension, each
group lesson was repeated two seperate times in small guided reading groups,
with books at the student's individual reading levels.
Timeline
Instruction took place every Tuesday and Thursday for twelve-weeks.
The lesson was given after lunch during Shared Reading (when the teacher
read the students a story), and would last between 20 to 40 minutes

Week
Week 1

Student Activity
Students learned how to "Question the Text," before
reading a book. Discussion about where to find answers to
those questions was begun.

Week2

Students learned how to "Question a Text," while they were
reading a book. Discussion continued on where to find
answers to asked questions.

Week3

Students learned how to "Question a Text," after they had
finished reading a book. Continual discussion occurred on
where to locate answers to asked questions.

Week4

Reviewed "Questioning the Text," before,
during and after reading a text.

WeekS

Students learned about "Right There" answers to
questions

Week6

Students learned about "Inference" answers to
questions
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Week?

Students started to learn about how to "Relate to
the Text." They will be taught the tenns Worldto-Text, Self-To-Text, and Text-to-Text.

Week8

Week9

Continue work on "Relating to the Text."

Continue to work on "Relating to the Text" and start
"Visualization"

Week 10

Visualization

Week 11

Review all three skills

Week 12

Review of all three skills

Day One: Students were asked to listen to the story Santa and the

Three Bears (2000), by Dominic Catalano. Before the story was read all the
students were asked to share predictions and questions they had about the
story. Both Questions and predictions were shared because students'
predictions are questions about what might happen in the story. These
predictions and Questions were then listed on a large piece of chart paper. It
was then explained that great readers make predictions and ask questions
before they read any book.
Once the story was completed, the students were then reread the
predictions and questions which had been previously listed. As each one was
read, students were asked if the question had been answered or if the
prediction was correct. A check mark was drawn next to all those predictions
and questions which the book had answered. All questions and predictions
students had asked and made were answered. The students were informed
that quite often predictions and questions could not be answered from
information taken directly from the book. Often they would have to come up
with answers on their own.
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Day Two: On the second day students were reminded that before a

good reader starts reading, he or she looks at the book's title and pictures if
available and makes predictions and asks Questions. The students were then
read the title and shown the pictures. The book presented to the students was
Tam's Slipper (1996), retold by Janet Palazzo-Craig. Once the students were
read the title and shown the pictures, they were asked to go back to their desks
and write down a question or prediction that they had about the book. Once
they had finished, they came back to the carpet and were ready to listen to the
story. Once the story was finished, the students were asked to go back to their
seats and tum their papers over. On the back they were to write down the
answer to their question if they found one and whether or not their prediction
was correct or incorrect. The students then brought their papers back to the
carpet and they shared their answers. A few students were not able to find
answers. They were reminded that often questions would not be answered
directly from the book. As a group we talked about what answers might be
possible.
Day Three: On the third day, students were introduced to asking

Questions while they were reading a book. After lunch the students came into
the class and sat down to listen to the story The Gardener (1997), by Sarah
Stewart. Before the story was read to them, they were remineded about good
readers Questioning and/or making predictions about a story before they begin
reading. A few students were given time to share their Questions and/or
predictions. The students were then told that good readers also ask questions
while they are reading a book. The students were all instructed to raise their
hands if a question came to mind while they were listening to the story. As
hands were raised during the story, the students were called upon and asked to
share their Questions. This continued until the book was finished.
Day Four: On the fourth day, students were again reminded how good

readers ask Questions and make predictions before and during reading a story.
Before the students were asked to go to their seats, they were read the title of
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the book, Chipmunk at Hallow Tree Lane (1994), by Victoria Sherrow, and
shown the pictures. They were then asked to share any Questions and/or
predicitions they had about the book. Once everyone had had a chance to
share they were asked to go to their seats and get a pencil out. Once the
students were seated they were given a handout (Appendix J), and asked to
write down two questions about the story while it was being read to them.
The handout also had spaces below each question where the answers could be
recorded. Those answers would be written after the story was finished. Once
the story was completed the students were told to write down any answers
they found in the book. If their Questions were not answered they were asked
to wait. When everyone had completed, students were asked to share the
answers they had found. Next students were asked to share Questions the
book had not answered. As a class, these answers were developed and
students then recorded these answers on their papers.
Day Five: After a review of how good readers Question and predict

before and during reading, students were also instructed on how good readers
Question a story after it has been read. The story Going Home (1996), by

Eve Bunting was read to the students. As on previous days students were
shown the pictures and read the story title first to help them develop questions
and predictions before the story was read. Those questions and predictions
were shared and the story was started. During the story, students were
encouraged to ask questions and share predictions with the group. Once the
story was over, the students were again asked to share any questions they had
about the story. This was the first time students had been asked to Question
after a story had been read so it took a while for student to come up with
questions.
Day Six: On the sixth day students were again brought in from lunch

and asked to sit on the floor to listen to a story. The students were asked what
a good reader does when they are going to read a new book. They responded
by saying a good reader Questions and predicts before and during reading a
book. Students were then reminded that Questioning before and during a text
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were not the only places good readers asked questions. Good readers also ask
questions after thay have finished reading a book. Finally, the book was
shown to the students.
The book, The Mouse Before Christmas (1997), by Michael Garland
was picked for the day. Before the book was read, the students were shown
the pictures and were asked to make predictions and ask questions about the
book. While the book was being read, students were continually encouraged
to ask questions and make predictions. Just as before, time was given to all
questions and predictions. Once the story was completed students went back
to their desks and were asked to write two questions (Appendix J) they had
about the story. When all the questions had been written, students were asked
to share their questions with a partner and solve those questions which could
be answered directly from the book. Those questions and answers were shared
with the class. Finally students whose questions had not been answered
shared their questions and as a class answers were developed.
Students received six lessons of instruction about Questioning the Text.
The next two lessons were designed to help students use and review these
skills.
Day Seven: Students were asked to sit at their desks and and listen to

the story, Family Tree (1999), by Pierre Coran. They were instructed to write
down any questions or predictions they had before, during, and after the book
had been read. The title of the book and the pictures were shared. Then the
students were given a few minutes to write down any predictions and/or
questions they had. While the story was being read the students were
continually encouraged to write down questions and/or predections.
Periodically a student was asked to share a question or prediction as an
example. Once the story was completed students were asked to write down
questions about the story. When the students were done, they were asked to
share their predictions and questions with a partner. Next, a few questions
and predictions which had been answered by the text were shared with the
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class. Finally, a few unanswered questions were shared and as a class the
answers were developed.

Day Eight: On the last day of Questioning the Text instruction, the
book Jin Woo (2001), by Eve Bunting was read. As before, students were
asked to sit at their desks. The title of the book and pictures were shared first.
The students were then given a few minutes to write down any predictions
and/or questions they had. While the story was being read the students were
continually encouraged to write down questions and/or predictions.
Perodically, a student was asked to share a question and/or prediction as an
example. Once the story was completed students were asked to write down
any futher questions they had about the story. When the students were done,
they were asked to share their predictions and/or questions with a partner and
write down any answers the book had offered. These questions and/or
predictions -along with their answers- were shared with the class. Finally,
answers to those questions which were not answered by the book were
developed by the class.

Day Nine-Day Twelve: Students were now very well versed in
Questioning and predicting texts. They had also had experience in finding

answers to their questions. What they now needed to understand were the
names of the two types of answers they were finding, Right There answers and
Inference answers. To accomplish this students were given a story

accompanied with multiple choice questions and answers (Appendix F G, H,
and I). They were asked to read the story and complete the question/answer
section. For students who were unable to read the story, it was read to them.
Once both sections were completed, copies of the questions and story were
placed on an overhead. Question 1 was read and the students were then asked
if anyone had found the answer to that question directly in the story. A
volunteer was then asked to come up to the overhead and underline the part of
the story which directly answered the question. This continued for each
question. When answers were found directly in the story, they were called
Right There answers. However, when an answer could not be found directly in
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the text, a discussion about which answer would be the most probable took
place. These answers were defined as Inferences answers because the students
had to develop an answer with minimal information from the text and a great
deal of information from themselves.
Day Thirteen: Once the students had been instructed on Questioning

the Text, where to find the answers to their questions, and the difference
between Inference and Right There answers, they started to learn about

Connecting the Known to the New. To introduce Connecting, students were
read The Keeping Quilt (1993), by Patricia Polacco. The title and pictures
were shared with the students first. Students were then asked to share any
questions and/or predictions about the book. It was then explained that while
good readers are reading a book, often a certain character, event, or setting
will remind them of something. It may remind them of something they
experienced, something they read, or something they had seen. It was
explained to the students that these were called Connections. They were then
asked to raise their hand during the story if anything reminded them of
something. They were also instructed to share any questions and/or
predictions they had as well. Once the story was over a list was made on a
piece of butcher paper. Three colums were drawn with the headings Text-to-

Self, Text-to-Text, and Text-to-World. Each heading was explained; A Textto-Self Connection happened when a book reminded them of something they
had experienced, a Text-to-Text Connection happened when the book
reminded them of another book, and a Text-to- World Connection happened
when the book reminded them of something they had seen around them.
Next, students were asked to share any Connections they made with the book.
Each Connection was then written on the butcher paper under the correct
heading. If the Connection was something the student experienced, it was
written under Text-to-Self. If the Connection was between another book, it
was written under the heading Text-to-Text. If the Connection was between
something a student had seen, it was written under Text-to- World. This list
was left up and reused during the following session.
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Day Fourteen: Before the students were read a new book, the list

created from the previous session was reviewed. The students were reminded
what Text-to-Self, Text-toText, and Text-to- World meant. They were then
introduced to the book The Patch Work Quilt (1985), by Valerie Flournoy.
The title was read and all the pictures were shown to the students. They were
again instructed to raise their hand during the story if they had any
Connections, as well as share any questions or predictions they had. During

the story, when a Conenction was shared, the students were asked to help
decide if it was an example of Text-to-Self, Text-to-Text, or Text-to- World
and the Connections were added to the chart.
Day Fifteen: The next session of Connecting the Known to the New,

consisted of the same activites. Before the students were read a book, the list
created from the previous session, was reviewed and students were reminded
what Text-to-Self, Text-to- Text, and Text-to- World meant. They were then
introduced to the book Tar Beach (1991), by Faith Ringgold. The title was
read and all the pictures were shown to the students. They were again
instructed to raise their hand during the story if they made any Connections or
had any Questions and/or predictions As with the previous sessions, when a
Connection was shared, the students were asked to help decide if it was an

example of Text-to-Self, Text-to-Text, or Text-to-World, and was then added
to the chart.
Day Sixteen: On the sixteenth day, students were asked to sit at their

seats and listen to the story Hello Ocean (2001), by Pam Munoz Ryan. While
the story was being read students were asked to write down their Connections
(Appendix K). As before students were reminded to raise their hands and
share any Questions and/or predictions as well as answers to their questions as
the story was read to them. Once the story was finished students were asked to
share their Connections with the class.
Day Seventeen: Students were asked to sit at their seats and listen to

the story Tree of Cranes (1991), by Allen Say. While the story was read
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students were asked to write down their Connections (Appendix K). As
before, students were reminded to share Questions and/or predictions as well
as answers to their questions as the story was read to them. Once the story was
finished, students were asked to share their Connections with the class.
Day Eighteen: On this day students learned the last of the reading

comprehension skills, Visual Imagery. After the students were seated, they
were asked to explain some of things a good reader does while reading.
Randomly, they listed Questioning before, during and after reading a text,
what kinds of answers there were to those questions, Right There and
Inference, and finally, Connecting to the story. Once all these steps had been
reviewed, students learned about one last process, Visual Imagery. They were
asked if anyone had ever seen a picture in their head while they were reading
or listening to a story. Some had and many had not. As a result, it was
explained that a good reader tries to create a sort of movie in his or her head
while they are reading. A good reader wants to see the characters, settings,
and events in their head. Once the explanation was finished, the students were
asked to try and create at least one picture in their head while they listened to
the story The Butterfly (2000), by Patricia Polacco. Before the story was read,
students were asked to Question and make predictions about the text. They
were then reminded to raise their hands and share any questions, predictions,
or Connections during the story. When the story was over, the children were
asked to share their Visualization with a neighbor. These pictures were then
verbally shared with the entire class. Not all students felt comfortable sharing,
so they listened to the examples given.
Day Nineteen: Students were again asked to try to create at least one

picture in their head while listening to the story 100 Dresses (1944), by
Eleanor Estes. Before the story was read, students were asked to Question and
make predictions about the text. They were then reminded to raise their hands
and share any questions, predictions, or Connections they had during the
story. When the story was over, the children were asked to share their
Visualizations, with a neighbor. These pictures were then verbally shared
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with the entire class. Not all students felt comfortable sharing so they listened
to the examples that were given.
Day Twenty: On the third day of Visualization students were read
the book Martin's Big Words: The Life of Dr. Martin Luther King Jr. (2001),
by Doreen Rappaport. Before the story was read, students were asked to
Question and make predictions about the text. They were then reminded to
raise their hands and share any questions, predictions, or Connections they
had during the story. Once the story was finished students were asked to draw
a picture they Visualized while listening to the story. When all the pictures
were completed students were asked to share and explain their picture to a
neighbor. Finally, volunteers were asked to share their pictures with the class.
Days Twenty-One to Twenty-Four: The next four sessions were
simply spent reviewing all four activities. These sessions took place as usual
after lunch. Each lesson began by reading the title of a new book and showing
the students the pictures. Then students were asked to share any Questions or
predictions they had before the story was read. Once Questions and
predictions were shared students were reminded to raise their hands and share
any Questions, predictions, Connections, and/or Visulizations they had while
listening to the story. When hands were raised, the story was stopped and
students were allowed to share their comments. Once the stories were
finished, the students were asked to share any Right There answers they found
in the story. Next students were asked to share any questions they had which
were not answered by the book. Those questions were disscussed and an
Inference answer was developed. Finally, students were asked to share any
Visuaizations they had created during the story.
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Results
Pre-Assessment Results
Ruth:
Ruth was first tested on the DRA for her decoding and comprehension
abilities. A level 16 DRA book, which is considered below grade level for
second grade, was used. She scored 92% which indicated that the book was at her
decoding Instructional Level. When tested on her comprehension skills (Appendix
L), for the story, she scored a 10.5, which was considered Satisfactory. Although
she decoded at an Instructional Level and scored a Satisfactory, the DRA level
was a 16 so she was classified as a below grade level reader. When tested on her
Auditory Comprehension skills, she scored a 3, which was considered
Unsatisfactory. Finally, Ruth was tested on the Skills Assessment test. When
Ruth was asked make her prediction on page 193 about what would happen next,
she responded:
He might have a home and go on a bike.
This response is not a logical prediction to the story. It seems that she
was making a prediction about the next picture instead of trying to make a
prediction about the story. After she finished listening to the story she was
asked whether she had any Questions, or made any Connections, or created
any Visualizations. She did not have any Questions before, during or after the
story. She did have one Connection:
I remember my old cat and when I held
it and he licked me.
Her only Visualization of the story was of a cat with a large family.
Chris:
Chris was first tested on the DRA for his decoding and comprehension
abilities. When tested on his decoding he read a level 20 and scored a 96.5 %
which meant the text was Easy for him. However, when scoring his
comprehension assessment (Appendix M) on the DRA, he scored an
Unsatisfactory This would classify him as reading below grade level due to
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his comprehension score. When tested on his auditory comprehension, Chris
scored a 10, which was considered Outstanding. Finally Chris was tested on
the Skills Assessment test. When he was asked to stop on page 193 and make
a prediction about what he thought would happen next, he stated:
The cat will go to the vet and feel better.
He is going to get lost and the people
are going to ask where he is.

Both of these predictions are good logical guesses. He then Connected to the
book by saying:

My cat went to the vet and he got a shot
and he felt better.

When Chris was finished listening to the story he asked the following
Questions:
Why did he eat six dinners?
Why did he live in six houses?
Did his cough get better?
He also stated that Sid was a smart cat.

After the story was completed, he again Connected to the story by stating:

My cat got a mouse and has lots ofjobs like Sid.
Chris was also able to Visualize parts of the story. He saw Sid catching mice
and lots of houses.

Susan:
When tested on DRA Susan scored an 87.5% on a level18, which was
considered Hard. This score told us that the book was too hard for her and the
score meant she was below grade level. However, when she was asked
questions that pertained to the story, she scored a 100% (Appendix N). When
tested on her auditory comprehension, she scored a 9, which is considered,
Needs Improvement. Susan was not tested on the Skills Assessment pre-test.
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Beth:
When tested of the DRA Beth scored a 93% on a level24 which was
considered Instructional Level. When asked the accompanying questions, her
comprehension score was an Outstanding (Appendix 0 ). These scores
classified her as reading above grade level. When assessed on her auditory
comprehension, Beth scored an 8.5, which was considered Satisfactory.
Later Beth was given the Skills Assessment test. When the story was stopped
on page 193 and asked what would happen next, she responded:
Sid will be taken to the vet and won't have six homes anymore.
When he goes to the vet all the people who own him will come
to pick him up and they will find out about each other.
Because he has been taken to the vet six different times.
Later she realized and commented how her prediction was correct. Beth did
not however have any Questions, Connections, or Visualizations .

.John:
When tested of the DRA John scored a 95.5% on a level24 which
was considered Easy. When asked the accompanying questions he only
scored an 11 which was considered Satisfactory (Appendix 0 ). These scores
classified John as reading above grade level. When assessed on the auditory
comprehension, he scored a 5.5, which was considered Unsatisfactory. Next
John was tested on the Skills Assessment test. When John was asked to make
a prediction, about what would happen next he answered:
All the people are going to call the vet. If he goes to another
house to get more food he is going to get more sick.
His prediction about the people calling the vet was correct. Although his
prediction about the cat getting sick from eating too much was not correct, it
was still logical. John was also able to Connect to the book by saying;
I had a cat that got sick and died once.
He was unable to Question or Visualize any parts of the story
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Post Assessment Results:
Ruth:

Ruth was first tested on her decoding skills. She was tested on a level
20 DRA (Appendix M) and scored a 94.5% for her decoding abilities.
Although this is considered an Instructional Level, 94.5% the highest score
she could receive before this level would be considered Easy. When looking
at her reading comprehension score (Appendix.L) on the same test she scored
a 9, which is classified as Needs Improvement. These combined scores mean
Ruth would still be below grade level in reading. When tested on her auditory
comprehension she scored a 9 which is classified as Needs Improvement. This
is consistent with her score from the DRA assessment. Finally Ruth was
tested on the usage of the skills taught. When asked to make predictions
about what the story would be about, she made predictions about each picture
individually instead connecting them together in one continual story:
The mom might say "Go lay down until the dryer is all done."
They are getting fish ad feed them to the animals.
Visitors are coming over.
They have turkeys.
The grandpa might say "Go lay down, because your grandfather is
taking a nap. "
The boy and grandpa go over a bridge.
People see birds and people say bye.
When she was stopped on page 329 to make a prediction she said:
The grandfather might be taking a nap.
Since she was not asking any Questions or making any Connections while
reading she was stopped on page 333 and asked to make another prediction.
She said:
Maybe the girls will offer the fish to the otters.
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She did recognize that her prediction about the grandfather taking a nap was
correct. At the end of the story she also recognized that her prediction about
people seeing the birds was correct. Once the story had finished Susan was
asked to share any more Questions, Connections, or Visualizations. She said
she had made no Connections to the story. But she did Visualize birds corning
back, and the next morning the birds would be sitting down and the people
could feed them.
Chris:

Chris was first tested on his decoding skills on the DRA. He was
tested on a level 28 and received a score of 95.5 %for his decoding abilities.
This score indicates this level being Easy for Chris. When looking at his
reading comprehension (Appendix P) score on the same DRA he scored an
11, which is considered Satisfactory. These scores on a level 28 mean Chris
would be considered above grade level for decoding and comprehension.
When tested on his auditory reading comprehension, Chris scored an 8.5,
which is considered as Needs Improvement. Finally, Chris was tested on his
usage of the skills taught. When asked to make a prediction about what would
happen in the story he responded:
Grandpa is going to have a dream about animals.
Then he asked:
Does this story take place in the jungle or mountains?
When Chris was stopped on page 329 to make another prediction he answered
with:
Time for bed and grandpa is going to have a dream.
While Chris continued to listen to the story he asked many questions:
How come the cranes are good luck?
How come the otters eat cooked fish
and not fish in the sea?
Why can't they find the fish?
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What are cranes? Are they machines that lift stuff?
Why do the bird eat the chickens?
Once the story had finished Chris was asked to share any more Questions,
Connections, or Visualizations he had.
It reminds me of the jungle and I have been to
the jungle.
When asked if he had created any pictures in his mind he said, "No!"

Susan:
Susan was first tested on her decoding skills. She was tested on a level
24 DRA and scored an 85.5%. This score falls into the category of Hard. Yet,
when looking at her reading comprehension score (Appendix 0) on the same
test she scored a 10.5, which is classified as Satisfactory. These combined
scores mean Susan would be below grade level for decoding yet at grade level
for reading comprehension. When tested on her auditory comprehension
Susan scored a 9, which is classified as, Needs Improvement. Finally Susan
was then tested on the usage of the skills taught. When asked to make
predictions before she heard the story she stated:
People who have animals and this one kid wants to go across the
bridge to get a ball.
While listening to the story Susan remarked:
When they say hurry up it reminds me of my mom saying that to me.
When she was asked to stop on page 329 to make a prediction she responded:
Maybe a big storm is going to come and she wanted to tell them about
the storm.
When the story again continued Susan made a Connection:
When they say cranes, it reminded me of Sadako. (This was an another
book that had been read in class)
Once the story had finished Susan was asked to share any more Questions,
Connections, or Vitalizations. She said:
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When they went across the bridge it reminded me of when I lived in my
old apartments and there was a bridge there.
When the grandpa was telling the boy a story it reminded me of when
my mom tells my sister and I stories as we fall asleep.
When the grandpa said, "It's up to you." It reminded me of when my
mom tells me that.
The place, Vietnam, reminds me of Sadako
I can picture the cranes flying by.

Beth:
Beth was first tested on her decoding skills. She was tested on a level
30 DRA (Appendix Q) and scored a 99.5% for her decoding abilities. This
score falls into the category of Easy. When looking at her reading
comprehension score on the same test she scored a 13.5, which is classified as
Outstanding. These combined scores mean Susan would be well above grade
level for decoding and reading comprehension. When tested on her auditory
comprehension Susan scored a 9, which is classified as, Needs Improvement.
Finally Ruth was tested on the usage of the skills taught. When asked to make
predictions about what the story would be about she stated:
They are going to have a big flood.
Since there were pictures of a river and cloudy skies this prediction seemed
reasonable. However, once she was asked to stop on page 329 to make a
prediction she responded:
They are getting ready, something is going
to happen. Water might come.
By this point in the story she should have realized there was no mention on a
flood and recognized her original prediction was incorrect and start making
predictions that had to do with the cranes. Beth had no Questions,
Connections or Visualizations during the rest of the story. Once the story
had finished Susan was asked to share any more Questions, Connections, or
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Visualizations. She said:
Why did he care so much about the cranes?
Why do the otters only eat only cooked fish?
When asked again if she had any Connections or Visualizations she said
"No!".

John:
John was first tested on his decoding skills. He was tested on a level
30 and received a score of 96% for his decoding abilities. This score
indicates this level being Easy for John. When looking at his reading
comprehension score (Appendix Q) on the DRA he scored a 9 which is
considered as Needs Improvement. These scores on a level 30 mean John
would be considered above grade level. When tested on his auditory reading
comprehension, John scored a 9, which is considered as Needs Improvement.
Finally, John was tested on his usage of the skills taught. When going through
the picture to make a prediction about what would happen in the story John
responded:

Do beavers like fish?
Why didn't I see any grandfathers?
I think the boy is dreaming about the grandfather.
When John was stopped on page 329 to make another prediction he answered
with:

Cranes are coming, that don't mean anything. (This is what the
mother had just said in the story.)
Once the story had finished John was asked to share any more Questions,

Connections, or Visualizations he had.
Why did they want cranes to fly over?
I have seen cranes when I was 2.
I picture cranes going over my house.
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Pre and Post Test Annalysis
Ruth:
DRA Assessment
Table 1

Pretest

Post-Test

Decoding

16

Decoding

20

Comprehension

Satisfactory

Comprehension

Needs
Improvement

Auditory Comprehension Assessment
Table 2

Pretest
Unsatisfactory

Post-Test
Needs Improvment

Ruth's scores on her pre-assessment DRA level16, indicated that her
decoding was below grade level, yet her reading comprehension was at grade
level. However, when tested on her auditory comprehension,on the Auditory
Comprehension Assessment, Ruth only answered 3 questions which indicated she
was having difficulty comprehending the story when she was not decoding it
herself (Tables 1 and 2).
The differences between the comprehension score on the DRA and
Auditory Comprehension Assessment can be explained in many ways. It is
possible Ruth had heard the story used for the DRAin first grade when other
students were being assessed. Another reason for her scoring so well on the first
assessment is that perhaps she is a visual learner and not an auditory learner. This
would indicate she must see the information in order to better understand it.
Finally, the story used for the Auditory Comprehension Assessment may have
simply been to developmentally complex for her to understand.
When tested on the Skills Assessment test, she had one Connection and
one Visualization. This seems to mean she had a very limited usage of these skills
and would hopefully benefit from instruction in all three.
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After the twelve-week session Ruth had moved up four reading levels.
Her decoding scores had improved greatly, yet her comprehension score on her
DRA went down slightly. However, her auditory comprehension scores showed
great growth going from a score of 3 to 9 (Tables 1 and 2).
When tested on the Skills Assessment test, she did make more predictions,
yet they were not predictions about a story. They were predictions on individual
pictures. At the end of the story she did recognize that two of her predictions
were correct. She did not ask any Questions, or make any Connections. However,
she did have one Visualization as she did on her pre-assessment.
I am very pleased with the growth Ruth made over the twelve-week period
in her decoding and comprehension. Yet I am not sure the instruction in
Questioning, Connecting, and Visualizing, helped her to improve. She did not
seem to greatly improve on the usage of any of the three skills. A portion of her
improvement could have been from receiving assistance in speech and language
and extra reading instruction from the reading specialist.
About six weeks into the twelve-week session, Ruth qualified for speech
and language services, in the area of processing. She met with the speech
therapist twice a week for a half-an-hour. She worked specifically on developing
vocabulary and the ability to better express her thoughts.
Ruth also received services from the school's reading specialist. She met
with her four times a week for a half-an-hour in a small group of five students.
Their focus was on decoding and summarizing.
I do believe the combination of speech and language services, reading
services, regular daily small group reading instruction within class, and explicit
instruction in Questioning, Connecting, and Visualization all helped with Ruth's
reading comprehension and decoding improvement. However, I do not believe
she would have made the same growth if she had only received instruction in
Questioning, Connecting, and Visualization.
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Chris:
DRA Assessment
Table 3

Pretest

Posttest

Decoding

20

Decoding

28

Comprehension

Needs

Comprehension

Satisfactory

Improvement

Auditory Comprehension Assessment
Table 4

Post-Test

Pretest
Satisfactory

Unsatisfactory

Chris' scores on his pre-assessment DRA level 20 indicated that his
decoding was above grade level, yet his reading comprehension was below
grade level. When tested on his auditory comprehension skills, he scored a 10
which was considered Outstanding. This seemed to indicate Chris had great
comprehension when listening to a story. Yet when trying to decode and
comprehend simultaneously, he had difficulty (Tables 3 and 4).
When tested on his Skills Assessment test Chris made good logical
predictions, was able to make Connections with the book, ask Questions, and
had one Visualization. Even before the twelve-week session, Chris seemed to
already have a good concept of all three skills.
After the twelve-week session Chris was at grade level in decoding
and comprehension, according to the DRA level 28. However, when tested on
his auditory comprehension he only scored a 8.5 which was considered Needs
Improvement {Tables 3 and 4).
When Chris was first assessed on the Skills Assessment he already
used all three skills. When he was reassessed he again used these skills with
the same consistency.
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Looking at Chris' pre and post assessments it is hard to determine
whether or not the Questioning, Connecting and Visualizing helped his
reading comprehension. Although his reading comprehension improved when
he decoded the story himself, his auditory comprehension fell dramatically.
This could mean he was starting to learn how to connect decoding with
comprehending and had difficulty simply listening to the story.
I do believe with continual small group instruction in Questioning,
Connecting and Visualizing, Chris will continue strengthening his reading
comprehension while decoding.

Susan:
DRA Assessment
Table 5

Pretest

Posttest

Decoding

18

Decoding

24

Comprehension

Outstanding

Comprehension

Satisfactory

Auditory Comprehension Assessment
Table 6

Pretest
Satisfactory

Post-Test
Needs lmprovment

Susan's scores on her pre-assessment DRA level 18, indicated that her
decoding was below grade level, yet her reading comprehsnion was at grade level,
with a score of Outstanding. When tested on her auditory comprehension, on the
Auditory Comprehension Assessment, Susan scored a Satisfactory. These scores
seemed to indicate Susan had good reading comprehension, yet had a difficulty
with decoding (Tables 5 and 6). There were no scores on her Skills Assessment
pre-test so it is not known if she used Questioning, Connecting, or Visulization,
before the twelve-week session.
Susan did make great growth over the twelve-week period. She went from
a DRA Level 18 to a 24. Although her decoding was still below grade level, her
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comprehension was at grade level with a score of Satisfactory. However, her
Auditory Comprehension test showed she fell to Needs Improvement (Tables 5
and 6). I believe this score reflects a lack of prior knowledge, which caused her to
have difficulty relating to the story.
On the Skills Assessment post-test, Susan did very well. Before and
during the story started she made very logical predictions. She also made many
Connections during the story. When the story was completed she again made
many more Connections and a few Visualizations. However, she did not ask any
Questions before, during or after the story.
After analyzing Susan's assessments I believe the twelve-week session
reinforced her solid foundation of reading comprehension. The assessments also
indicate a strong need in decoding instruction.

Beth:
DRA Assessment
Table 7

Pretest

Posttest

Decoding

24

Decoding

28

Comprehension

Outstanding

Comprehension

Outstanding

Auditory Comprehension Assessment
Table 8

Pretest
Satisfactory

Post-Test
Outstanding

Beth's scores on her pre-assessment DRA level 24, indicated that her
decoding and comprehension were above grade level. This proved consistent
on her Auditory Comprehension Test as well where she scored a Satisfactory
(Tables 7 and 8).
Later when Beth was given the Skills Assessment she made terrific
predictions and later recognized these predictions as being correct. However,
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she did not ask any Questions, make any Connections or create any

Visualizations.
After the twelve-week session Beth was still above grade level. She
had moved from a 24 DRA to a 30 DRA and had a perfect score of 14 on her
comprehension (Tables 7 and 8).
Finally Beth was tested on the Skills Assessment. She again made
predictions, yet this time she did not recognize that they were incorrect. Once
the story was over she did ask one Question and shared one Visualization. It
did appear Beth was using the skills more after the twelve-week session. I am
not convinced the twelve weeks of instruction greatly helped Beth.
Research supports the reality of Questioning, Connecting and

Visualizing naturally occurring in good readers. This could have been
happening to Beth and due to her shyness she was unable to verbalize it. I
believe Beth instinctively uses all three skills when she reads and would have
continually used them whether or not she had had the twelve-week session.

John:
DRA Assessment
Table 9

Posttest

Pretest
Decoding

24

Decoding

30

Comprehension

Satisfactory

Comprehension

Needs
Improvement

Auditory Comprehension Assessment
Table 10

Pretest
Unsatisfactory

Post-Test
Needsimprovment

John's scores on his pre-assessment DRA level 24 indicated that both
his decoding and comprehension were above grade level. This proved
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inconsistent with his Auditory Comprehension Test where he scored an
Unsatisfactory (Tables 9 and 10).
Later when John was given the Skills Assessment he made terrific
predictions and recognized when one of them was correct. He was able to
make one Connection, yet unable to ask any Questions, or make any
Visualizations.
After the twelve-week session John was still above grade level and had
moved from a 24 DRA to a 30 DRA. He was above grade level in decoding.
Never the less, in comprehension he scored a Needs Improvement. Later
when tested on his auditory comprehension John scored a 9 which is classified
as Needs Improvement (Tables 9 and 10).
On the Skills Assessment test John again made very logical predictions
and asked Questions, made Connections, and Visualized.
I believe John benefited from the twelve-week session. Overall his
comprehension improved and he was using all three skills after the twelveweeks more than he had used them before. Out of all the students John
seemed to have benefited the most from Questioning, Connecting, and Visual
Imagery.
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Assessment Accumulation
Growth in DRA Levels
Table 11

Levels Progressed

Name
Ruth

4

John

6

Chris

8

Susan

4

Beth

4

DRA Reading Comprehension Progress
Table 12

Names

Progressed or Not

Ruth

No

John

No

Chris

Yes

Susan

No/ But considered passing

Beth

Stayed the same

Auditory Comprehension Progress
Table 13

Progressed or Not

Name
Ruth

Yes

John

Yes

Chris

No

Susan

No

Beth

No
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According to district standards, the average second grade student at
Skinner Elementary must move up four DRA levels every twelve weeks. All
five students in this study were able to meet that over the twelve-week session
(Table 11). Taking into consideration all five of these students were classified
as low readers, these results show tremendous growth in decoding.
According to the DRA Reading Comprehension Assessments (Table
12) three out of the five students also made progress or were consistent in
their DRA Reading Comprehension as well. This is quite a feat when
considering the difficulty of the text the students had progressed to by the end
of the twelve-week session. All five readers were reading texts much more
difficult than where they had originally started. Having three out of the five
readers not only decode better but comprehend as well as or better on more
difficult texts within twelve weeks, seems to indicate some benefit in teaching
the skills of Questioning, Connecting and Visualizing.
When looking at the student's comprehension on the Auditory Skills
Assessment, the students did not do as well. However, an interesting result
occurred. Both Ruth and John progressed in their auditory comprehension yet
not in the DRA comprehension where they read the story themselves. Chris,
Susan and Beth all progressed in the DRA comprehension, and yet not in their
auditory comprehension. This may indicate Chris, Susan and Beth were
learning how to use their decoding skills as a key to comprehending. This
may explain the reason for their progression in comprehension only when
associated with decoding. There must also be some consideration given to the
difficulty of the book used for the post-assessment Auditory Skills test. The
text used for the assessment is considered a third grade text. The content may
have simply been to difficult for middle of the year second grade students to
understand. Yet, even with two students not passing this assessment, all the
students did progress. This again seems to indicate the benefits of instruction
in Questioning, Connecting and Visualizing.

51

Finally, when looking at the Skills Assessment, all students used
Questioning, Connecting, and Visualization more often than on the pretest
(Table 13). This again indicates benefits from teaching the skills of
Questioning, Connecting, and Visualization.
Looking at the progress students made in all three assessments it
would be fare to assume Questioning, Connecting, and Visualizing are
beneficial skills for students to learn when developing their reading
comprehension. Although it is difficult to say how much benefit these skills
were to each individual student, it can be determined that these skills did play
a role in helping five low readers make a great deal of progress in decoding,
reading comprehension and listening comprehension. Although Questioning,
Connecting, and Visualizing are effective and important skills, which should
be taught, they are not the only skills educators should be using, especially
with struggling readers.
Conclusion
This study was done to determine the kind of reading comprehnsion
growth the five lowest readers in a second grade class would make with
implicit instruciton in Questioning the Text, Connecting the Known to the
New, and Visual Imagery, over a twelve-week period. Before drawing any
conclusions about this study, a quick examination of the limitiations in the
study which could have affected the outcomes must be examined.
Limitations
*Only native English speakers were involved in the study.
*Only one school site was used for the study.
*Only five students were used in the study.
*The book used for the Auditory Comprehension post-test was
considered a third grade text. Although the text was decoded for each
student the content could have been too difficult for students only in
the middle of their second grade year.
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* The identification, during the study, of one student having learning
disabilities in processing, effecting their reading.
*Weather, diet, time of day, day of the week, and environment.
*Two students receiving supplemental reading instruction 20 minutes
a day, four times a week.
Analysis
When analyzing the usage of Questioning, Connecting, and
Visualization, on the Skills Assessment, all students were using the skills
more often, after the twelve-week session than before. These results would
seem to indicate the positive effects of Questioning, Connecting, and
Visualization, on reading comprehension. Yet, out of the three skills
Questioning seems to be used the most by the students. This seems to indicate
the skill of Questioning being a skill students can relate to, and more
importantly use easily. This result is very important when taking in
consideration state and district assessments.
Students today are overpowered with assessments and standards.
Among the most common form of assessment is questioning. Not simply
recall or "constructing meaning," but, "examining meaning" (NAEP 1990).
According to the National Assessment of Educational Progress, in 1990
approximately 60% of students tested were proficient when asked questions in
a literal sense. However, fewer than 10% of students tested proficient in
answering questions that examined meaning. By not teaching children how to
question we are not only hindering their assessment scores, but we are not
preparing them to "think on their own" (Wasserstein 2001-2002). Teaching
students to Question their texts helps them to focus on the most important
details, become aware of difficult sections and how to best understand them,
and finally help them to stop long enough to create a picture in their minds.
All of which helps students to comprehend what they have read.
However, with so many philosophies on how to teach Questioning, it
is difficult to say which methodology is the most useful. With so many
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individual teaching styles and student learning styles, simply picking one
method may not be the best practice. As in any curricular area, it is necessary
for educators to research as much as possible about Questioning and the many
differing ways to teach it. The more an educator knows about a topic, the
easier it is for him or her to use different teaching styles for their students'
needs.
Whichever Questioning technique an educator chooses, Questioning
should not simply be used during guided reading groups, shared reading or
literature circles. Teaching students to question should be taught throughout
the entire curriculum. By asking and teaching students how to ask, why and
what if questions, rather than who and what sort of questions in the areas of
Science and Social Science-as well as in Reading-students will learn to think
and analyze for themselves.
According to Wasserstein (2000-2001), "A reader must do more than
read, recite, and regurgitate. In fact, a strategic reader must be able to sort,
analyze, compare, and synthesize from texts, draw conclusions, make
decisions, and use information meaningfully." By helping students to
Question while they are reading, I believe they will be much better equipped
to meet all these challenges.

Further Studies
In further studies I would like to see what growth "average readers"
would make after having been taught Questioning, Connecting, and
Visualization over a twelve-week session. Often the lowest readers in a class
have learning disabilities. As in this study, one student was identified with a
processing disability, which interfered with her reading. I believe assessing
"average" readers could offer a much truer picture of the effects of
Questioning, Connecting, and Visualization on reading comprehension.
Questioning, Connecting, and Visualization were first brought to my
attention as being THE answer to "How do we help improve students' reading
comprehension?". Although Questioning, Connecting, and Visualization are
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three very important and viable skills, with Questioning seeming to be the
most beneficial of the three, they cannot be the sole source of reading
comprehension instruction. Knowing every student has his or her own way of
learning and understanding, it is essential for educators to gather and teach as
many reading comprehension skills as possible. Used in combination with
individualized reading instruction, Questioning, Connecting and

Visualization, will help teachers to meet the needs of each and every student
in the area of reading comprehension.
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Appendix A

When determining the percentages on the running records, the total number of
words read, in a certain section, were divided by the number of words missread. The results were then aligned with a percentage and a score was
ascertained.
:

Error Rate

,

.."I·

1:200
l: 100
1:50
I :35
1:25
1:20
1: l7
1:14
1:12.5
1:11.75
l: 10

Percent
Accuracy
99 .5
99
98
97
96
95

Error Rate
l :9
l :8
l :7
Easy

94

93

92
91
90

Instructional

Percent
Accuracy

1:6

89
87.5
85.5
83

l :5

80

I :4

75

1:3
1.2

50

66

Hard
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Appendix B
Questions developed by Skinner Elementary's District

You Don't Look Beautiful to Me
Level28
Introduction: (reachers read this to student) Mother Skunk thought Little
Skunk was beautifUl. But the other animals didn 't think so.

1) What is this story about? Tell me in your own words?
(Little Skunk's mother tells him he's beautiful. Little Skunk meets little rabbit, little
deer, and little snake. They all teU Little Skunk you're not beautiful at aU. Little Skunk's
mother tells him that all animals are beautiful in different ways. The she helps him
understand by having him compare different things-rocks and trees.)
2) Who are the characters? (Mother Skunk, Little Skunk, little rabbit, little
deer, little skunk)
3) Where did the story take place? (in the woods)
4) Who was the first animal Little Skunk met? (little rabbit)

5) Why did little deer think Little Skunk wasn't beautiful? (he
legs and can't run fast, and he is small)

has awfuUy short

6) Who was the last animal Little Skunk met? (little snake)
7) How did Mother Skunk get Little Skunk to understand he
was beautiful? (she helps him understand by having him compare different thingsrocks and trees. Little Skunk then understands everything is beautiful)

8) How would you feel if someone said mean things to you?(any
logical answer)

9) What does the word "sobbed" mean in this sentence? "Oh,
mother," he sobbed. "You told me I was beautiful." And he
cried harder. (any logical answer)
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10) What is the problem in the story? (Little Skunk has trouble believing
he is beautiful)

11) How was the problem solved? (Little Skunk understands that even
though everything in the forest is different, they are all beautiful)

Comprehension Scoring Guide

# of Correct Responses

10-11
7-9
5-6
3-4

Outstanding
Satisfactory
Needs Improvement
Unsatisfactory
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AppendixD
Questions developed by Skinner Elementary's District

Name _ _ _ _ _ _ _ _ __ __ _ _ _ _ _Grade ____Teacher _ _ _ _ _ ___.Date _ __ _

Please record student responses. Before reading and after the picture walk ask Question #1.
Prcrlictiort

l.

What do you think will happen in this story?
(any logical response)

Prediction(s): _

unlikely

_feasible

_multiple

2_

Were you right about what you thought would happen in the story?

3.

What is the story about? Tell me in your own words.
(A boy has to spend his day with his cousin instead of his friends.)

Fact

4.

Who are the characters in the story? (Charlie, his mom, Josephine)

Fact

5.

Where did the story take place?

Prediction

Yes/No

(to and from Charlie's house, at thl: creek)

Why?
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Name _ _ _ _ __ _ __ __ _ _ __ _Grade

Teacher _ _______ Date _ _ __

,..act

6.

What did Charlie's mom say to him about family?
("Blood's thicker than water- families are important.")

F'nct

7.

Where does Charlie take Josephine so no one would see them?

Fact

8.

What kind of sandwich did Charlie give Josephine?

9.

When did Josephine ask Charlie about baseball?

Inference

10 ·

Why doesn't Charlie want his friends to see him playing with a girl?
(he would be embarrassed, he would be teased, he wouldn't be "cool")

t:vnlruuiml

11 .

Why do you think Charlie decided to help Josephine dig for worms?
(because he is a nice boy, he thought it would be fun, he wanted to play with her)

Vocoh

12.

What does the word "unexpected" mean in this sentence? He heard himself saying another
unexpected thing.
(not expecting something to happen, didn't think it would happen)

13 .

What was the problem in the story?
(Charlie didn't want to hang out with his cousin because he was afraid his friends would see him
with a girl)

14.

How was the problem in the story solved?
(Charlie spent the day with Josephine, his cousin, and got to know her better and realized she
was fun to be around. He stood up to his friends and made sure he protected Josephine because
they were "family.")

(to the creek for a picnic)

(peanut butter and mustard)

(while they were fishing)

Story
Elemcnr

SIOI)'

Flemcm

Comprehellllsion Scoring Guide
# of Correct Responses
13- 14

10- 12
8-9
7 or less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory
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ApoendixF
Questions developed by Michele Young

The Clouds
The summer sky was filled with clouds. Some were
round. Others were flat.
Patty and Sam were playing in the park.
"Let's play clouds," Patty said.
"How do you play?" Sam asked.
"First you look at a cloud," Patty said.
"Then tell what it looks like."
"That cloud looks like an elephant," Sam said. "See
the long nose?"
"That one has a big tail," Patty said. "It looks like
a dinosaur."
Patty's little brother came from the sand box.
"Do you see that big round cloud, Michael?" Patty
asked.
"Yes," Michael said.
"What does it look like?" Patty asked.
"It looks just like a cloud," Michael said.
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Name:

--------------------

1) What are Sam and Patty doing?
a) playing at the park
b) playing on the slide
c) eating breakfast
d) not here

2) What were Sam and Patty using to play clouds?
a) their crayons
b) their imaginations
c) their bodies
d) not here

3) Sam and Patty were looking at pictures of clouds?
a) T
b) F

4) What did Michael say the clouds looked like?
a) a horse
b) a pig
c) a balloon
d) not here

5) What wouJd be another good title for this story?
a) A Day At The Park
b) Kids
c) Cloud Pictures
d) Michael, Sam, and George
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Appendix G
Questions developed by Michele Young

The Sea Lion Who Lives in a House

Mr. Flip is a sea lion. But don't tell him that. He
thinks he's a person.
Most sea lions live in the ocean. But not Mr. Flip.
He lives in a beach house.
One day some children found Mr. Flip lying on the
beach. He seemed ill. So they went to get Francis
Turner. He owned the beach house.
Mr. Turner carried Mr. Flip home. And he took
care of him. Soon Mr. Flip was well.
Then Mr. Turner took Mr. Flip to the ocean. And
he threw him in. But Mr. Flip swam right back. So
Mr. Turner threw him in again. And this time he
swam away like a proper sea lion.
But a few hours later, Mr. Flip was back again.
Mr. Turner found him on his doorstep.
Now Mr. Flip lives with Mr . Turner. Each day Mr.
Turner takes him to the ocean for a swim. But in a
few hours he comes flapping home again .
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The Sea Lion Who Lives in a House

1)

What does Flip think he is?
(a) a fish
(b) a person
(c) a dog
(d) not here

2)

Why did the children go to Francis' house?
(a) to get something to eat
(b) to get out of the sun
(c) to watch television
(d) not here

3)

Why do you think Mr. Turner threw Flip
back into the water?

4)

The main idea of this story is?
(a) a sick sea lion
(b) a sea lion who lives in a house
(c) kids who find a sea lion
(d) not here

5)

What is another good title for this story?
(a) Flip Finds a Home
(b) Kids Help
(c) Mr. Turner
(d) A Silly Sea Lion
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AppendixH
Questions developed by Michele Young

Chocolate Soup?
You like chocolate, of course. Most people do. But some people
eat it in funny ways. Did you ever eat chocolate soup? Children
' n Denmark do. They have it for breakfast. For lunch they make
chocolate sandwiches with black bread.
2
When you come home from school, do you want cake and milk?
Children in France don't. They nibble chocolate and dry bread.
3
How about some chocolate in your gravy? No, thank you?
Mexican children love it. On Sundays their mothers cook pork.
They serve rich gravy with it. It is made of chocolate, apples, and
spices.
4
The first men to go into space from the United States took
"space chocolate" with them. It was frozen in plastic bags. It
looked like bars of chocolate pudding. The men squirted water
into the bags. They squeezed the chocolate to make it soft.
s They took "space brownies" with them too . They ate them in
one bite. That may be bad manners. But it kept crumbs from
.flying about in the spacecraft.
6
Would you like a nice glass of medicine? No? Long ago, doctors
gave people chocolate as medicine. "Are you weak?" they asked.
"This will make you strong."
7
Now there's a medicine that wouldn't be hard to take! Don't
you agree?

73

Name: ---------------1) Children in Denmark eat:
a) chocolate sandwiches on white bread
b) chocolate sandwiches on wheat bread
c) chocolate sandwiches on black bread
d) not here
2) The gravy used in Mexico has:
a) chocolate, apples, and oranges
b) chocolate, apples, and milk
c) chocolate, apples, and meat
d) not here
3) The first men in space took chocolate with them?
a) T
b)F
4) Why did the astronauts eat the "space brownies" in
one bite?
a) because they were rude
b) because they were really hungry
c) because the crumbs would have gotten all over
the place
d) not here
5) Chocolate is used in many things throughout the
world?
a) T
b)F

Appendix I
Questions developed by Michele Young

Laura's Birthday Party

Her friends sang t<Happy Birthday" to Laura. Then
she cut the big yellow cake.
<<Finish your cake, children," Laura's mother said.
<<Then you'll have a surprise."
The door opened. In came a real clown! His face
was painted white. He had a big orange nose. His
funny suit was orange and yellow.
The clown didn't talk. He just did tricks. Everyone
laughed. The party was fun. It was over too soon!
«Did you like your party, Laura?" mother asked.
«Oh yes!" Laura said. «But I'm sorry dad missed
it."
Then the clown hugged Laura.
«Happy birthday," he said. ((Do you know me now?"
It was dad!
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3) WJLa,t dtd the eLewn, Leefu Ltfue?
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AppendixJ

Questions While Reading
Question 1)

Answer 1)

*********************************************************************

Question 2)

Answer 2)

rr-

i

1.

2.

3.

Let's Make Connections

-

~

.......

~

~

3.

2.

1.

How It Is Like My Life

Think about what you read. Write about how it is like your life.

What I Read

-
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Appendix L

Questions developed by Skinner Elementary's District

Name - - - - - - - - - - - - -· _ _ _Grade

Teacher

_ _ _ _ _ _Date _ __ _

Please record student responses.
Predlcti011

}

1

,-cdictimt

Retell

I.

What do you think will happen in th.is story?
(any logical response)

2.

Were you right abottt what you thought would happen in the story?

3.

What is this story about? Tell me in your own words.
(a mean man named Grumble who wanted a pot of gold from an elf)

Yes/No

Tencui:r:

rnct

4.

Who are the main characters?
(Grumble, the elf)

5.

Where did the s tory take place?
(in the woods)

At the beginning or the stOI)' what happens to the elf/
(Gmmble"takes hold of him and he jerks this way and that and says "Let me go.")

Why"
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Facl

7.

What does the elf tell Grumble he must do to get the gold Wlder the tree?
(dig deep)

Face

8.

How does Grumble mark the tree? (with a red scarf)

Jriference

9·

Why does the elf put a scarf on every tree?
(to trick Grumble)

lnfereuce

l 0·

Where do you think the elf went?

Eva/un/ion

ll .

How do you think Gnunble was feeling? (any logical response)

Vocab

12.

In this sentence what does the word "promiue" mean? "Now promise you won't take my scarf
off the tree." (to do what you said you would)

13.

What was the problem in the story?
(Grumble wanted the elfs gold)

14.

How was the problem in the story solved?
(the elf tricked Grumble by putting scarves on all the trees)

(any logical response)

Story

E/enrenr

S!OIJ'

E/e111e111

Comprehension Scoring Guide
II ()f Correct Responses

13- 14
10 12
8-9
7 or less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory

80

AppendixM
Questions developed by Skinner Elementary's District

Name _ _ _ __ __ _ _ _ __ __ _ __Grade _ __Teacher _ _ _ _ _ ___:_·_D
. ate _ _ _ _

Please record student responses. Before reading and after the picture walk ask Question #1.
l' rediction

1·

What do you think will happen in this story?
(any logical response)

Prediction(s): _

unlikely

_

feasible

_multiple

!Jr·edictior•

2.

Were you right about what you thought would happen in the story?

Xcrell

3.

What is this story about? Tell me in your own words.
(Freddie the Frog is sad because he's all green or a story about a frog)

Te~cber:

,..(ret

4.

Who are the characters in the story?
(Freddie, the squirrel, chipmunk, the owl)

/ 0(1C(

5.

Where does the story take place?
(on a log in a pond)

Yes/No

Why?
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Name _ __ _ _ __ __ _ __ __ _ _Grade

Teacher _ _ _ _ _ _ _ _Date _ _ _ _

Fnct

6.

Who did Freddie meet first?
(the squirrel)

Fact

7.

Who made Freddie feel better?
(owl)

Fnct

8.

What did the squirrel and chipmunk say that hurt Freddie's feelings?
(he was green)

ftiferellce

9·

Why do you think Freddie was croaking at the end of the story?
(he was happy to be green; he felt proud; any logical response)

fnference

10.

What do you think Freddie was thinking about when he was sitting on the log?
(being green; what the squirrel and chipmunk said; any logical response)

l'vnhwtorr

II.

What advice would you give to Freddie?
(any logical response)

Vocnb

12.

What does "wise" mean?
(smart; any logical response)

13.

What was the problem in the story?
(Freddie was crying because he was plain green. He didn't think he was special.)

14.

How was the problem in the story solved?
(Freddie realized that being green wasn't that bad; The owl helps Freddie understand that he's
special too.)

SIOIJ'

Elemell/

,)'tory

Elelllelll

Comprehension Scoring Guidle
# of Correct Responses
13- 14
10 - 12
8-9

7 r less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory
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AppendixN
Questions developed by Skinner Elementary's District

Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Grade ___Teacher _ _ _ _ _ _ _.....:D ate _ _ __

INTRO
Teacher:

Please record student responses. Before reading and after the picture walk ask Question #1 .
l.
What do you think will happen in this story?
(any logical response)

Prediction

Prediction(s): _unlikely
Teacher:

_

feasible

_multiple

No1~1lj!;-p~ne-to. h!riifa;,{L eiljoy.this story by pprirs~lf. When you·;re done. pleeiie come.{o,lile,
and1ll!calk you ·io·tell'me 1vlrat happened·in :tlie stoij.:·

Student reads the rest of the story:silently and then teUs you a~out it With-the book

closed.

p,..ediclion

2.

Were you right about what you thought would happen in the story?

Retell

3.

What is this story about? Tell me in your own words
(any logical response; about a giant who sleeps all day and walks around the forest at night
looking for things to eat and about a little boy who stays too long in the forest one night)

Teacher:

YesfNo

A,s ~e stUdent coml'letes iiislber oral retelliifg, : higlffigt.~~tl!~ q_u¢.io~ ,coyeielf.
'.Q!e~fisk~the student any questions tiefow llf~tbCfshe ~i(not ci:iver iwliis/Ji~f

oidi;J;r_,;telling.
Fncr

4.

Who is in this story? (little boy, his mother, giant, mother bird, and baby bird)

Fnct

5.

Where does this story take place?

(cool green forest with a lake}

Why?
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Name _ _ _ _ _ __ _ _ _ _ _ _ _ _ _Grade ___Teacher _ _ _ _ _ _ _ _.Date _ _ __
(a bar of soap)

Fnct

6.

What does the boy's mother give the boy every week?

Fact

7.

What does the little boy do for the little bird?

Fncl

8.

Why did the giant fall into the lake? (he slipped on the soap and fell into the lake)

Inference

9·

Why do you think the little boy dropped the soap?
(any logical response; he was scared and nervous, he wanted the giant to slip)

Inference

10·

What do you think the birds did after the little boy left to take a bath?

(any logical response)

What do you think you would have done to get away from the giant?

(any logical response)

Evrrluntion11.

Vocnb

(the boy puts the bird back in its nest)

12.

What does the word "giant" mean in this sentence? "And that's how the little boy saved himself
from the big giant who walked in the cool green forest at night."
(a very tall, very big person)

13 .

What was the problem in the story?
(the boy had to get away from the giant without getting eaten)

14.

How was the problem in the story solved?
(the giant slipped on the bar of soap the little boy dropped and the giant fell into the lake)

Story

E:lement

Story

E:lcment

Analyzing Comprehension

Score

Prediction

Topic

(P-2)

(T-1)

Oral

Oral

Fact
(F-5)"
Oral

/1

/5

/2

Inference
(1-2)

Oral
/2

Evaluation
(E-l)
Oral
/1

Vocabulary
(V-1)

Oral
/1

Story Element
(SE-2)
Oral
/2

l tndicates tbe type of question and the number of que.~tio::: each grndcd paragraph. For example, F indicates a fact '
question and 5 signifies that this graded passage contaius five F questions.

Comprehe[i!sJion Scornng Gl!llidte

# of Correct Res.ponses
l3- 14
lO - l2
8- 9
7 or less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory
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Appendix 0
Questions developed by Skinner Elementary's District

Name _ _ _ _ _ _ _ _ __ _______ Grade ___Teacher _ _ _ _ __ _ _Date _ _ _ _

Please record student responses. Before reading and after the picture walk ask Questions #L
Prctlictio11

l~

What do you think will happen in this story?
(any logical response)

PrC'dictiou

2.

Were you right about what you thought would happen in the story?

1/Ntd/

J.

What is the story about? Tell me in your own words.
(a rabbit, a cabbage)

Teacher.:

4.

Who are the characters in the story?
(Roger rabbit and lots of rabbits)

5.

Where did the story take place?
(in th e woods)

YesfNo

Why?
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Name _ _ _ __ _ _ _ _ _ _ _ _ _ _ _Grade ___Teacher _ __ _ __ __ D,ate _ _ _ _
Fnct

6.

What did Roger try to ftt through the front door?
(a cabbage)

Fnct

7.

Why did Roger stop crying?
(because he knew it was a waste of time, thinking was better)

fnct

8.

Where did Roger have the cabbage party?
(in front of his house)

Inference

9·

How do you think the rabbits felt when they left Roger's party?
(tummies full, happy, ready for a nap)

lufermrcc

10.

What do you think Roger did after the wonderful day ended?
(any logical answer)

~wrlrwtiou 11

Vocnb

What would you do to the cabbage if it couldn't fit through the door?
(any logical response)

12.

What does the word "delicious" mean in tltis sentence? The cabbage was delicious.
(yummy, tasty, good)

13 .

What was the problem in the story?
(the cabbage wouldn't fit through the door)

14.

How was the problem in the story solved?
(the rabbits ate the cabbage)

Stant
Efi !II/Cilf

StOI)'I

l::Jcmeut

Analyzing
Topic

l'a~ l

tnfcrcncc

(P-2)

(T-1)
Oral

(F-5)"'
Oral

(1-2)

/I

/5

Oral
Score

omprcheosion

l'rediction

/2

Oral
/2

Evnlnation
(E-1)
Oral

Voc11bul nry
(V-1)
Oral

/I

11

StoTy Element

(SE-2)
Oral
12

" lndir." tes the type of ques1ion nnd the mnnber of questions in nach graded pam graph. For example, F indicates n fact
question and 5 sig~itics thai this graded passage contains five F questions.

Comprehension Scoring Guide
# of Correct Responses
13-14
10 - 12
8-9
7 or less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory
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ApoendixP
Questions developed by Skinner Elementary's District

_ _ Grade ___Teacher

Name

_ _ __ ___Date _ _ __

Tea~her:

What do you think will happen in this story?
(any logical response)

Prcdictioo(s): _unlikely

feasible

_multiple

l'rcdrction

2.

Were you right about what you thought would happen in the story?

1/crr/1

3.

What is the story about? Tell me in your own words.
(Little Skunk's mother tells him he's beautiful. Little Skunk meets little rabbit, little deer, and
little snake. They all tell Little Skunk you're not beautiful at all. Little Skunk's mother tells him
that all animals are beautiful in different ways. Then she helps him understand by having him
compare different things -- rocks and trees-)

YesfNo

Why?

Teacher:

l"mr

4.

Who arc the characters in this story? (Mother Skunk, Little Skunk, little rabbit, little deer)

5.

Where did the story take place'/ (in the woods)

---- - -- -- · · - -· -- ··---·
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Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Grade ___Teacher _ _ _ _ __ _ _,_._Date _ __ _
Pact

6.

Who was the first animal Little Skunk met? (little rabbit)

Fnct

7.

Why did little deer think Little Skunk wasn't beautiful?
(he's awfully small, has short legs and can't nm fast)

Fnct

R.

Who was the last animal Little Skunk met?

lnferellce

9·

What season of the year is it?

Inference

10 ·

How did Mother Skunk get Little Skunk to understand he was beautiful?
(she helps him understand by having him compare different things- rocks and trees. Little
Skunk then understands everything is beautiful)

£vnlrwtimt

11 .

How would you feel if someone said mean things to you?

Vocnb

12.

What does the word "sobbed" mean in this sentence? Oh, mother, he sobbed. "You told me I
was beautifuL" And he cried harder. (any logical answer)

lJ .

What was the problem in the story?
(Little Skunk has trouble believing he's beautiful)

(4.

How was the problem solved?
(Little Skunk understands that even though everything in the forest is different, they are all
beautiful.)

(little snake)

(springtime)

(any logical response)

Scot )'

lilcm cnt

Story
£/(!I/I C /1(

Aualyzing Comprehension
l'redielion
(1'-Z)

Oral
Score

n.

Topic
(T- 1)
Oral

Fact
(F-5)"
Oral

/I

15

Inference
(1· 2)

One I

Evuluution
(E- 1)
Ornl

/2

/I

Vocnbulnry
(V- 1)
Oral
/I

• ludicatcs the type of quc:stion antlrbc number of questions iu each graded parngraph. f'or example,
qucslion and 5 signifies that this graded passage contains five F questions

ComprehellilsD.on Scolrftng Gllll.ade

# of Correct Responses
13- 14

I0 l2
8-9
7 or Jess

Outstanding
Satisfactory
Need Improvement
Unsatisfactory

tory Element
(SE-2)
Ornl

12

r indicates a racl
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Appendix Q
Questions developed by Skinner Elementary's District

Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Grade _ _ _ Teacher _ _ __ _ _ __ Date

P1 ediction

l·

What do you think will happen in this story?
(any logical response)

Prediction(s): _ unlikely

_

feasible

_multiple

Were you right about what you thought would happen in the story?

llcrdl

3.

Yes/No

Why?

What is the story about? Tell me in your own words.
(A group ofboys who play football in an old empty yard until a girl moves in. She invites them
to join her in playing and to their surprise is good.)
-

Teacher:

Fmr

4.

Who are the main characters?
(Alan, Russell, Greg, and Lisa)

l·iur

5

\Vherc did the story take place'l

(an old house in the neighborhood)

89

Name _ _ _ _ __ _ _ _ _ _ _ _ _ ___Grade

Teacher _ _ _ _ _ _ _ _Date _ _ __

Foct

6.

Why did the boys like playing football in the deserted yard?
(they could play football without breaking windows or stepping on flowers)

Fncr

7_

How did Alan realize something was changing?
(the grass got cut and he saw ladders and paint cans)

Fncr

8.

When did the boys realize that they couldn't play football in the yard anymore?
(when the new family moved in)

Inference

9·

What season of the year do you think it is? Why?
(any logical answer; fall- because they are wearing sweaters)

f11j'i!u.!IICC

10.

What do you think the boys might have said tv Lisa?
(any logical answer; "Wow, you are good at sports.")

£vuluariott

l l.

How do you think the boys felt about Lisa?
(any logical answer; she was like one ofthe boys)

12.

What does the word "glwn" mean in this sentence? "Alan just sat down on the steps and looked
glum."
(sad, disappointed)

13.

What was the problem in the story?

14.

How was the problem in the story solved?
(the boys were invited by the new girl neighbor to play football in the new yard)

SWr)'

Element

(No more yard to play football in)

Sroty
F:lcmcmr

CompreheHJtsnon Scorung Gllllide

# of Correct Responses
13- 14
10 - l2

8-9
7 or less

Outstanding
Satisfactory
Need Improvement
Unsatisfactory

90

References

Beaver, Joetta. (1997) Developmental reading assessment. Upper
Arlington, Ohio: Celebration Press.

Bunting, Eve, (1996). Going home. New York: Harper Collins.

Bunting, Eve, (2001). Jinn woo. New York: Clarion Books.

Bruning, R.H., Ronning, R.R., Schraw, G.J, (1999). Cognitive
psychology and instruction (3rd ed.).Columbus, Ohio: Prentice-Hall.

Calvert, Paul, (1973). The Sea Lion Who Lives in a House. USA:
Science Research Associates, Inc. (SRA).

Catalano, Dominic,(2000). Santa and the three bears. New York:
Scholastic.

Chall, J.S., (1993). Stages of reading development. New York:
McGraw-Hill.

Christen, William L., & Murphy, Thomas J, (1991).1ncreasing
comprehension by activating prior knowledge. (Report number EDO-CS-9103). Bloomington, IN: Office of Educational Research and Improvement.
(ERIC Document Reproduction Service No. ERIC lAP's; 052

Coles, Robert, (1995). The story of ruby bridges. New York:
Scholastic.

91

Coran, Pierre, (1999). Family tree. Minneapolis, MN: Carolrhoda

Estes, Eleanor, (1944). The hundred dresses. New York: Harcourt.

Ezell, H.K, Kohler, F.W., Jarznka, M.& Strain,P.S. (1992 August).
Use of peer procedures to teach QAR reading comprehension strategies to
third-grade children. Education and Treatment of Children, 15, 205-227.

Filmer, H.T., & Parkay, Forrest,W, (1990, May). Imagery: A
neglected correlate of reading instruction. Paper presented at the annual
meeting of the International Reading Associating, Atlanta, GA.

Flournoy, Valerie, (1985). The patchwork quilt. New York: Dial
Books For Young Readers.

Gaida, Lee, (1983, Spring). Research in response to literature. Journal
of Research and Development in Education, 16, 1-7

Gambrell, Linda, B, & Bales, Ruby, J., (Fall1986). Mental imagery
and the comprehension-monitoring performance of fourth and fifth-grade poor
readers. Reading Research Quarterly. V.21 p. 454-64

Gambrell, Linda, B, & Bales, Ruby, J., (1987). Visual imagery: A
strategy for enhancing listening, reading and writing skill. Australian Journal
of Reading. V. 10, p.147-153.

92

Gambrell, Linda, B.,Kapinus, Barbara, A., and Wilson, Ronbert, M.,
(April1987). Using mental imagery and summarization to achieve
independence in comprehension. Journal of Reading. v.30. p. 638-639.

Gambrell, Linda, B, (1993). Mental imagery, text illustrations and
children's story comprehension and recall. Reading Research Quarterly. v.28,
p. 265-272.

Garland, Michael, (1997). The mouse before christmas. New York:
Dutton Children's Books.

Harris, Theodre, L., & Hodges, Richard, E. (1981) A dictionary of
reading and related terms. Newark, Delaware: International Reading
Association.

Gorey, Betty, (1982). Laura' a Birthday Party. USA: Science Research
Associates (SAR).

Irwin, J.W., (1991) Teaching reading comprehension process (2nd ed.)
Englewood Cliffs, NJ: Prentice Hall

Jacob, Saied, H, (1976, March). Contents and images in reading.
Reading World, 15, 167-75.

Johnston. P. (1981). Implications of Basic research for the Assessment
of Reading Comprehension ) Technical Report. No. 206) Urbana-Chanpaign:
Center for the Study of Reading. University of Illinois.

93

Keene, Ellin Oliver, & Zimmermann, Susan, (1996). Mosaic of
thought. Portsmaouth, NH: Heinemann.

Keller, Holly, (1997). Grandfather's Dream. In Signatures: Living
Colors. Dr. Farr, Roger, C. & Dr. Strickland, Dorthy, S. ( 324-344). USA:
Harcourt Brace.

Kolker, Brenda, & Terwilliger, Paul, (1986). Visual imagery of text
and children's processing. Reading Psychology. v.7, p.267-77

LeNoir, W. David, (1993 Jul/Aug). Teacher questions and schema
activation. Clearing House. 66,(6) 349-352.

Moore, Inga, (1997). Six Dinner Sid. In Signatures: Out of the Blue. Dr. Farr,
Roger, C. & Dr. Strickland, Dorthy, S. (182 -198). USA: Harcourt Brace.

Moore,D.E., Readence, J.E., & Rickelman, R.J., (1989). Pre-reading
Activities for Content Area Reading and Learning. 2 11 d ed. Newark,Del.
:International Reading Association.

Munoz-Ryan, Pam, (2001). Hello ocean. Watertown, VA:
Charlesbridge.

National Assessment of Educational Progress, (1990). Learning to read
in our nations schoo.ls: Instruction and achievement in 1988 at grade. 4,8, and
12. (Report No. 1999-500). Princeton, NJ: Educational testing Services.

94

National Institute of Child Health and Human Development (2000).
Report of the national reacting panel: Teaching children to read (NIH Pub. No.
00-4769). Washington, DC: U.S. National Health Institute.

Orasanu, Judith. (1986). Reading comprehension from research to
practice. Hillsdale, NJ: LaWrence Erlbaum.

Polacca, Patricia, (1993). The keeping quilt. Columbus, OH: Varsity
Reading.

Polacca, Patricia, (2000). The butterfly. New York: Philomel Books.

Palazzo-Craig, Janet, (1996). Tams slipper: A story from Vietnam.
New York:Troll

Pearson, P.D. & Johnson,D.D.(1978). Teaching reading
comprehension. New York: Holt, Rinehart & Winston.

Raphael, Taffy E. (1986, Febuary). Teaching question answer
relationships, revisited. The Reading Teacher, 516-522.

Raphael, T.E.& Pearson, P.D. (1985). Increasing students' awareness
of sources of information for answering questions. American Educational
Research Joumal, 22, 217-235.

Rappaport, Doreen. (2001). Martin's big words: The life of Dr. Martin
Luther King Jr. New York: Hyperion Books.

Ringgold, Faith, (1991). Tar beach. New York: Crown Publishers.

95

Robb, Anina, & Robb, Laura, (2001, Novemeber/ December).1
Strategies to build reading power: Graphic organizers you can use with any
reading material. New York: Scholastic.

Rowe, Deborah, W., (1986 Spring). Does research support the use of
"purpose questions" on reading comprehension Tests? Journal of Educational
~easurement,23,43-55

Sadoki, ~ark, (1983, Fall). Exploratiry study of the realationship
between repeated imagery and the comprehension and recall of a story.
Reading Research Quarter! y,19, 110-123

Sadoki, ~ark, (1985, Fall). The natural use of imagery in story
comprehension and recall: replication and extension. Reading Research
Quarterly, 20, 658-67.

Say, Allen, (1991). Tree of cranes. Boston: Houghton ~ifflin.

Sherrow, Victoria, (1994). Chipmunk at Hallow Tree Lane. New
York: Scholastic.

Singer, H., (1978, ~ay). Active comprehension: from answering to
asking questions. The Reading Teacher,_31, 901-908.

Smaridge, Norah, (1973). Chocolate Soup:. USA: Science Research
Associates Inc. (SRA).

96

Smith ,C.T., (1978 May). Evaluating answers to comprehension
questions. The Reading Teacher. 31, 896-900.

Stern, Abraham, (1982). The Clouds. USA: Science Research
Associate, Inc. (SRA).

Stewart, Sarah, (1997). The gardener. New York: Farrar Straus
Grioux.

Taba, H. & Elzey, F.F., (1964). Teaching strategies and thought
process. Teachers College Record, 65, 524-534.

Tierney, John, & Readence, Robert, J., (2000). Reading strategies and
practices: A compendium. Boston, MA: Allyn and Bacon

Wasserstein, Paulette, (2001December-2002 January). Putting readers
in the drivers seat. Educational Leadership, 74-77.

