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Abstract
of
TXAWJ KAAB LIG KEV CAI, NTSE LUG NTAWM KEV KAWM NTAWV:
ECOLOGICAL FACTORS THAT INFLUENCE HMONG EDUCATIONAL SUCCESS
by

Chao Vang
This phenomenological study was conducted to bring together a better
understanding of the socio-cultural aspects regarding the home, school and community to
the Hmong student experience. Two core theories, Bronfenbrenner's Ecological Systems
Theory of Development (1977, 1979) and Critical Race Theory (Delgado & Stefancic,
2001) woven together provided the conceptual framework to explore the contextual
factors that contributed to six first-generation Hmong undergraduate students’ postsecondary experience, with a particular interest in examining six Hmong parents'
perception of the role they play in their students' educational journey.

This study concludes that the college experience for first-generation Hmong
undergraduate students may not be just one way to go about creating habitus
transformation, but the only way. Thus, getting Hmong students into college could be
arguably not just necessary for economic growth but for realizing America’s promise
where people can come and co-exist fruitfully and peacefully.
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Chapter 1
INTRODUCTION
The price paid by people of color who act as change agents or advocate for certain
groups... becomes great. Also from a psychological dimension, one has to have a
strong sense of identity, confidence, and security that will allow a person to
withstand the constant testing, rejection, and loneliness that results from being
faithful to the concept of the betterment of people of color, acting legitimately but
in opposition to the established values and customs of the academy (Valverde,
2003, p. 8).

These words inspired me as a reminder that I am a Southeast Asian male raised in
South Stockton in a low-socioeconomic community, the son of refugee parents whom
both had no formal education, one of ten siblings, and a product of the public school
system. These experiences capture the passion I have as an advocate for disadvantaged
students and communities of color. My readers must understand that my location as a
Hmong-American son, brother, cousin, public school student, engaged member of the
higher education community in the Sacramento, California region, and political activist,
have shaped this dissertation from the ground up. Arising from an emancipatory motive,
my dissertation was conducted to illuminate for the region and for the educational
community the core elements of the experiences of being a Hmong-American
undergraduate in college. Equipped with this understanding, my readers will be
positioned to upgrade educational opportunities for the 1,100+ Hmong students in college
at California State University, Sacramento (Sacramento State); they will also gain
insights into the insidious nature of institutional racism in theory and practice. The
dialogue began with a narrative which provides a background of a pilot study that
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inspired this investigation. The purpose in reviewing this story was to provide the reader
with a full understanding of the nature, importance, and in-depth scope of the research
study.
Background

Stories of a single event that altered the course of history for an entire people's life
and culture have been part of my consciousness for as long as I can remember. This
consciousness humanized me with the craving to search, reflect and understand my
parent's story, a journey and history of displacement and loss. My parents left the refugee
camps of Thailand on December 18, 1979 and came to "teb chaws Amelika" or
"homeland America." Shared by hundreds of Hmong refugee families in America, their
struggle shaped their children's identity. For me, to be Hmong, I was reliving their
struggles and trauma, but simultaneously I was their beacon of hope for the future. We,
the first generation of college students, known as the “rising suns” generation of Hmong
will always be conflicted and challenged to explore what it means to be Hmong in
America. The following Hmong proverb captures the deep consciousness of another "teb
chaws" or homeland my parents long to return, and to know of this homeland has
exposed me to their sense of displacement.
Hla dej yuav hle khau, Tsiv teb tsaws chaw yuav hle hau.
Cross the river, you’ll take off your shoes; Flee from your country, you’ll take off
your status (Miyares, 1998).
Rather than giving in to relentless suffering, Dr. Romana Bishop, Superintendent and
transformative leader of a California Unified School District, reminded me to "use your
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pain as power, use your pain as power." I pondered the plausibility of such an assertion to
overcome, be strengthened by, and even be transformed by experiences of adversity. I
realized my Eureka.
Even though several of my older siblings had beaten the odds and succeeded in
higher education, going to college was a daunting experience for me. My cultural
background and personal experiences with institutional racism made me vulnerable. I was
categorized with the underserved, the underrepresented, and the unprepared. I was
predisposed to dropout, male during a time when females fared far better than males in
persistence and success, low-income during a time of increasing costs for college, a firstgeneration English learner from an ethnic minority group. I required remediation upon
enrollment at Sacramento State. I was poorly prepared for college, and I had no career
aspirations. I lacked parental support both economically and psychologically. I was
nervous and feared the college environment. Despite these indicators of failure, my older
siblings had not just gone to college, but done well. Were we an exception? How could I
explain how my illiterate Hmong parents raised academically successful children? What
environmental factors contributed to our success in college? This profound curiosity led
me to ask deep questions rather than seek practical answers, though I now fully grasp the
ethical and economic need for change in praxis in higher education.
Throughout my decade in higher education, I often pondered on my eldest sister's
journey. She was born in the refugee camps, traditionally married off wife when she was
sixteen years old to a traditional Hmong family with two young children, to the
completion of medical school at University of California, Davis, to now a family
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physician. I wondered, did her determination pave the road for the family lineage to sum
up courage for my second oldest sister to relocate across the nation to complete her
Master of Science in Nurse Anesthesia from Georgetown University in Washington
D.C.? What was the key ingredient for my third sister with two young children to
complete her Bachelor of Science in Nursing from Sacramento State, and my fourth sister
with a one year old daughter to pursue and persist pharmacy school at University of
Southern California? What was their precipitating inspiration—or was it simply grit and
self-determination? Like me, did they make these indicators of educational failure
motivators rather than limitations? Things slowly came together when both my fifth sister
completed her undergraduate degree at Sacramento State and sixth sister at Stanislaus
State. It was happening in my family and my community: the gender achievement gap.

I was witnessing the academic success and professional attainment of my sisters,
raising the visibility of Hmong female trailblazers, who in their own right were counter
storytelling a cultural arbitrary gender value system. Has the very culture that I value
turned Hmong daughters to excel academically and created the chasm in academic gender
achievement? If so, there seems to be great resentment, hurt, and loss that is suppressed
by Hmong daughter's deep love for their parents. This cultural dissonance between
strictly observing a patriarchal structure, serving as a traditional Hmong son, and
advocating equity and justice for women has always intrigued me. To waive my cultural
obligations was to enter into the academic arena. To go to college and become a stellar
student was my option. Conceptualizing this from a theoretical lens led me to my
dissertation topic and opportunity to examine the multiple societal influences and impact
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on Hmong students. Bronfenbrenner's Ecological Systems Theory of Development
presented itself.
Pilot Study

With little empirical research on first-generation Hmong undergraduate students'
post-secondary experience particularly, an explanation analyzing the environmental and
social factors that influence and impact their experience, it was imperative to complete a
pilot study to identify and understand the complexities of a full study would entail.
Therefore, prior to the commencement of this research, in Spring 2014 I responded to the
call for proposals distributed by the Asian American Student Success Program at the
University of Boston, Massachusetts. The invitation called for Asian American Native
American Serving Institutions (AANIPISI) to study underserved Asian American Pacific
Islander (AAPI) population at local campuses. Sacramento State is a Minority Serving
Institution (MSI) as a result of our designation as an AANIPISI grant. With the guidance
of his faculty advisor, Dr. Caroline Turner my proposal titled "Hmong American College
Students at California State University, Sacramento" was selected and funded.
Sacramento State's Office of Institutional Research Board approved the study for the Fall
2014-Spring 2015 academic year.

The pilot study provided preliminary and insightful numeric and narrative data to
understand the Hmong student experience at Sacramento State. The pilot study proved to
be helpful and informed this current investigation. Chapter two will provide in greater
length the summarized data set and discussion as necessary in this review.
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Problem Statement

Asian American students are often misrepresented for their overrepresentation in
higher education at many selective institutions (Hune and Chan, 2000; Nakanishi and
Nishida, 1995). As a consequence, this prevalent and grossly inaccurate portrayal of
Asian student success and progress continues to perpetuate the model minority concept.
Not surprisingly, this directly damages and obstructs Hmong students from being
recognized as needing culturally appropriate academic support and retention services.
According to current statistics, too many in the Hmong American community are not
matriculating and completing degree programs in colleges and universities. The latest
census data indicated only 24% in the Hmong community have completed high school,
10 % have a bachelor's degree, and 4% possess a graduate or professional degree.
Additionally, 56% of Hmong Americans have never attended college (U.S. Census,
2012). Table 1 illustrates the high school and college attainment of Hmong American
evidence when compared to Whites and other Asian Americans nationally. Additionally,
Table 2 presents the high school and college attainment of Hmong in comparison with
other Southeast Asian and AAPI subgroups.
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Table 1
High School and College Educational Attainment
Total Population

Asian Alone

Chinese Alone

Hmong alone

Bachelor's or
Higher

28%

50 %

52 %

14%

High School
Diploma or Higher

57%

65%

67%

37%

Table Notes. 2010-2012 3 Year Estimates from Population 25 Years and Over (U.S.
Census, 2013)
Table 2
Educational Attainment for Asian American Sub-Groups, 2008-2010

Note: Adapted from “iCount: A Data Quality Movement for Asian Americans and Pacific Islander in
Higher Education,” Teranishi, R., Lok, L., Nguyen, B. M. D., Educational Testing Service., & National
Commission on Asian American and Pacific Islander Research in Education (2013).

The tables above shed light to the larger societal issues that continue to maintain
and perpetuate the challenges of Hmong college students discourse in higher education.
Teranishi, Lok, Nguyen, Educational Testing Service., & National Commission on Asian
American and Pacific Islander Research in Education (2013) underscored this sentiment
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in the following statement: "Simply put the aggregation of AAPI subgroups into a single
data category is a significant civil rights issue for the AAPI community that has yet to be
resolved" (p. 2). As such, the overt mischaracterization and categorization of Hmong
students into a single group that significantly hides the educational disparities relative to
other ethnic minority groups, may partially be due to large aggregated institutional data
sets. Consequently, when there are national conversations about college access, retention
and completion, Southeast Asians specifically, the Hmong community is seldom part of
the discussions and their experiences not part of the process. To remedy this, the present
study will document, understand and bring voice to student and parent stories that are
hidden in the national educational attainment data.

Research Questions

This study explored the experiences of first-generation Hmong undergraduate
students enrolled at Sacramento State, with a particular interest in examining Hmong
parents' perception of the role they play in their students' educational journey. Two core
theories, Bronfenbrenner's Ecological Systems Theory of Development (1977, 1979) and
Critical Race Theory (Delgado & Stefancic, 2001) woven together as a conceptual
framework, will provide a useful analytical tool.
Each student and parent interview was appropriately classified as responsive to
the following research question:

9
1) To what extent and in what ways do first-generation Hmong college students perceive
the institution, community, and interfamily dynamic as influencing their post-secondary
experience?
2) What are the contributing factors (institution, community, interfamily dynamic) firstgeneration Hmong College students perceive as facilitating the completion of their degree
program?
3) In what role, if any, do Hmong parents perceive their involvement influence and foster
their first generation college students' education and educational goals?

Purpose

To increase the enrollment and completion rates of underserved, disadvantaged
and first-generation Hmong undergraduate students, educational institutions must
increase awareness and account for the unique support systems outside the institutional
environment. In addressing this issue, the purpose of this phenomenological study was to
explore and understand through the obtaining of information of the ecological conditions
that impact Hmong students’ education and educational goals. To this effect, the need for
a fundamental understanding from the participants become vital to illuminate the
subjective experience of Hmong undergraduate students at Sacramento State in order to
make possible institutional changes that better support their academic development. As a
byproduct, I will be positioned to discuss a range of elements—cultural, social, family,
religious, and economic—that could extend to discussions of the collective experience of
other non-mainstream students’ academic needs and challenges that the university can
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address at the institutional level. In the words of the Nigerian proverb "it takes a village
to raise a child,", it will also take an appropriate response across the various
environmental levels that is a broad, multilevel, and extraordinary effort in policy,
practice and resources from the individual, family, community and institution to graduate
a student.
Theoretical Framework

Two distinct but complementary theories provided the theoretical scaffolding for
this study. Bronfenbrenner's Ecological Systems Theory of Development and Critical
Race Theory (CRT) are combined as a conceptual framework guiding the collection and
analysis of the numeric and narrative data. Within this section is a brief overview of each
theory. Chapter 2 provides the reader with more theoretical details in addition to a review
of the literature.

Critical Race Theory

The framework begins with Critical Race Theory as the theoretical construct
challenging and dismantling prevalent notions of fairness, meritocracy, color-blindness,
and neutrality in the education of racial minorities (Parker, Deyhle, & Villenas, 1999).
Using CRT as a framework, this study looks at storytelling/counter storytelling to
examine and discuss experiences of Hmong college students. Storytelling through the
theoretical lens of CRT will set the foundation to counteract the stories of the dominant
group with the voices and experiences from Hmong students and parents. CRT remedies
the notions of a monolithic and homogenous AAPI through an examination of the Hmong
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experiences. To that end, the approach of CRT will enable students to address issues of
inequity in their own experiences and empower them to accept their self-identity as a way
to engage and contest negative stereotyping that denies experiences that do not fit their
own.

Bronfenbrenner's Ecological Systems Theory of Development

The present study explores the possibility that Bronfenbrenner's Ecological
Systems Theory of Development could serve as a meta-theory to synthesize literature on
individual differences in the ways that students engage and connect across students'
immediate environments, settings, and relationships. The Ecological Model (2005) is a
paradigm comprised of four nested and evolving systems that impact that environment. In
addition to biology, this system shapes an individual’s development. The systems are as
follows: microsystem, mesosystem, exosystem, and macrosystem. Figure 1 depicts the
embedded, interacting components adaptation of Bronfenbrenner's (2005) bioecological
model of human development.
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Figure 1
Bronfenbrenner's (2005) Bioecological Model of Human Development

Responding to how the contexts of institution, personal, social and background of the
students relate and connect with each other, Bronfenbrenner's Ecological Model (2005)
aligns with this study as it provides a holistic view of the impact of specific
environmental factors that influence and impact first-generation Hmong undergraduate
students' matriculation and experiences in college.

Operational Definitions

This section provides definitions for key terms as they are referred to within this
study. Bronfenbrenner’s Ecological Systems Theory of Development: Refers to a
theoretical approach that holistically focuses on the context and quality of the

13
individual’s environments and asserts that the individual’s environments can facilitate or
impede his or her development. This theory is subdivided into a five systems depending
on the level of direct involvement the individual has with the environment (Bethell,
2013).
Critical Race Theory: Refers to a form of oppositional scholarship that challenges
the experience of whites as the normative standard and grounds its conceptual framework
in the distinctive experiences of people of color (Taylor, Gillborn, & Ladson-Billings,
2009).
First generation: Refers to refugees who were born outside of the United States
and migrated to the United States (Um, 2003).
First Generation College Students: Refers to students whose parents have had no
college or university experience (Billson & Terry, 1982).
Second generation: Refers to those who are American-born and parents were not
United States born (Um, 2003).
Immigrant: Refers to an individual who chooses to leave their country of origin
(Gall & Natividad, 1995).
Refugee: Refers to an individual who is forced to leave by political, religious, or
other forms of prosecution (Gall & Natividad, 1995).
Model Minority: Asserts that due to their adherence to traditional, Asian cultural
values, Asians-American students are supposed to be devoted, obedient to authority,
respectful of teachers, smart, good at math and science, diligent, hardworking,

14
cooperative, well-behaved, docile, college bound, quiet, and opportunistic (Chang & Au,
2007, p. 15).
Phenomenology: Refers to a form of qualitative research designed to describe and
interpret an experience by determining the meaning of the experience as self- perceived
by the people who have participated in it (Creswell, 2008).
Southeast Asian Americans: Refers to individuals who are from Cambodia, Laos,
or Vietnam, or whose families are from these countries. Most of them either arrived in
this country as refugees or are the children of refugees (Um, 2003).
Hmong American: Refers to an ethnic minority group in Lao, mainly lives in the
villages and mountain sides of Laos, and immigrated to the United States as refugees
following the end of the Vietnam War in 1975.

Assumptions and Limitations

Since this study is phenomenological and explores the life experiences of the
selected participants, the instruments of data collection, surveying and interviewing are
developed by the researcher. The following are several limitations that have been
identified. Limitations of this study include:

(1) The sample size is small and homogenous being first-generation Hmong
undergraduate students with parents with no post-secondary degree living primarily in
Sacramento and surrounding area, representing some but not all Hmong students and
parents in Sacramento or throughout California or the United States will be represented;
therefore, it cannot be used to generalize an entire population of Hmong.
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(2) The researcher conducting the study is Hmong; been at Sacramento State for 10 years;
worked in many capacities including as a student affairs professional and adjunct faculty
member who teaches the only Hmong American Experience course offered at
Sacramento State; as such many of the Hmong students in the study may know the
researcher;
(3) It was not possible to fully explore heterogeneity of the participants in this initial
study, which includes but is not limited to: cultural representation from the context of
family arrival to America, degrees of accommodation and assimilation, and familial
structure;
(4) Lastly, this investigation relied primarily on each individual memory of their
experience and their ability to articulate that experience. Thus, each participant may be
selective and/or reluctant to engage in self-disclosure and could have limited the quality
of data collected.

The overall study assumed that the participants will provide a narrative that truly
represents their experiences at the university. Particularly, it assumed that each
participant’s experience was only representative of that individual participant, not of the
entire Hmong population. Additionally, it assumed that first-generation Hmong
undergraduate students have to navigate through environmental factors, cultural
expectations and family structure to matriculate at the university. Broadly speaking, it is
impossible to completely eliminate these filters and to extrapolate every experience from
the participants that may influence their decision to matriculate at the university.
However, measures will be taken to minimize the influence of the researcher’s bias and
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assumptions including the question selection. Basic safeguards were put in place such as
information rich data, use of multiple methods of data collection, detailed organization of
the data collected and extensive data analysis will minimize the limitations of the study.
The findings were analyzed for any particular theme and uniqueness of experiences that
may lead to vital implication. As a result, what was gathered and interpreted is reliable
and valid.

Significance of the Study

As the 8th largest economy in the world, California will demand highly skilled
workers that can fulfill a knowledge-based work force. It is projected that by 2025,
California is likely to face a shortage of workers to fill in the estimated 1.5 million
occupations that require post- secondary education (Public Policy Institute of California,
2011). This workforce will include California's diverse population and demand the UC,
CSU and CC systems of higher education be able to produce the next wave of qualified
workforce that can compete globally. Pursuing the significance for this study, recent data
have shown that degree attainment affords individuals the opportunity to advance their
goals and career pursuits. Table 3 shows the positive correlation between individual and
societal benefits of an education. However, if the trend of low matriculation and
completion rate continues consequently, communities will likely depend on public
assistance programs, have high unemployment rates, and experience incarceration with
annual cost of $ 47,102 per inmate (College Entrance Examination Board, 2004); a cost
that could cover the $3,100 tuition fee for 1 year of 17 Sacramento State students'
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undergraduate education. To close this education and workforce trend, colleges and
universities must insure that once students are in college they are able to complete their
studies in a timely manner.

Table 3
The Benefits of an Education

$35,400

Bachelor’s Degree or
Higher
$56,500

24%

14%

5%

Voted in 2012

23%

29%

Had Health Insurance

34%

55%

Median Earnings
Poverty

Less than a High
School Diploma
$25,100

High School Diploma

63%
71%

Table Notes. College Entrance Examination Board 2011 Estimates
From 2000-2010 Asians were the nation's fastest-growing race or ethnic group
with a population increase by 46% to 19.5 million according to annual population
estimates (Hoeffel, Rastogi, Kim, Hasan, 2012; Asian Pacific American Legal Center., &
Asian American Justice Center, 2011). In the same report, from 2000-2010, the Hmong
population experienced growth by 40% to now over 280,000 Hmong communities in
America. This substantial growth is significant as more Hmong American college
students will continue to matriculate in the classrooms on campuses throughout the
nation. Table 4 presents age, medium age and school enrollment in the Hmong
community.

18
Table 4
Age, Median Age, School Enrollment

< 17 years old

Total Population
23%

Asian Alone
25 %

Hmong Alone
42 %

Median Age (years)

37

33

20

P-12

70%

64%

72%

Table Notes. College Entrance Examination Board 2011 Estimates

The data found that the median age in the Hmong community was 20 years and
over 47 % or 117,000 of the total Hmong population are enrolled in preschool-college.
The following is a breakdown of the enrollment: 2.5% preschool, 5.2% kindergarten,
36.3% elementary/middle school (grades 1-8), 22% high school (grades 9-12), and 34%
college/graduate school (U.S. Census, 2012). As you can see, the largest enrollment of
Hmong students over 72% are in elementary/middle school (36%) or college (34%). This
created the opportunity for this study to make informed decision from findings to reverse
the trend of 35% of the Hmong population over the age of 25 years who have less than a
high school diploma in the future is monumental. Further, the findings from this study
that emerge can be a catalyst for conversations in the Hmong and larger academic
community to inspire current Hmong students, specifically those who aspire to obtain a
degree beyond their undergraduate education.

From an institutional standpoint, the findings could lend itself to K-8 and high
school improvement and completion rate in areas of academic and social needs for
Hmong Americans to advance and transition from high school to college. Specifically in
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higher education, by understanding the environmental influences of the community,
family and the institution, this will provide policy implications for educators and policy
makers. This is particularly important for Sacramento State as the campus serves one of
the largest Hmong student population in the nation including the 10 UCs and 23 CSUs.
At Sacramento State, a student population just under 29,000 with over 22% Asian
population 1,038 identify as Hmong American making them the second largest Asian
subgroup on campus just short of 1,299 Filipino American students (Office of
Institutional Research, 2015). With a thriving Hmong student presence on campus,
Sacramento State can lead the way to be a destination campus that plays a central role for
the economic success of this campus and city Hmong population. For this primary
reason, the findings are important to faculty members, college administrators, student
affairs professionals, college presidents, policy makers, and families who are invested in
the success of first generation Hmong students who attend Sacramento State. By
developing a more sophisticated understanding of the experiences lived by Hmong
college students, similar academic institutions which serve large numbers of first
generation, low-income students of Southeast Asian/Hmong students may be in a better
position to extend support, craft policies, develop programs and services, and help to
cultivate the necessary conditions that encourage persistence and degree completion.
Ultimately, both the students and institutions have a mutual goal, their degree
completion.

Pursuing this further, the current study contributed to the literature on First
Generation College students by focusing on a theoretical orientation. Specifically, extant
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research providing an explanation and analyzing the environmental and social factors that
influence and impact their experience, particularly capturing Hmong parents' voices
which was notably missing from literature. In recognition of the limited theories
addressing the holistic experiences across the aforementioned context, this study was to
build on and examine Bronfenbrenner's (2005) Ecological Systems Theory of
Development to investigate the ecological factors such as parents, peers, teachers, gender
roles, cultural beliefs, and environmental context (Bronfenbrenner, 1979; 1994),
influencing the experiences and development as applied to Hmong students in higher
education.

In conclusion, the current state of research on Hmong Americans was insufficient
and provided the opportunity for researchers such as myself, a first generation Hmong
doctoral student, to endeavor to help close some of the existing gaps. More importantly,
the study will contribute to filling a void in the existing literature on Hmong Americans
and add to the current body of literature. Furthermore, this study may also shed light on
and give voice to these students lived experiences and parent's voices, which are
frequently absent from the informative and robust quantitative studies. The lack of
literature concerning this group warrants critical attention and was significant as it is
relevant to analyze their stories.

Remainder of the Study

This study seeks to inform educators, administrators, and policy makers by
exploring the experiences of Hmong college students enrolled at Sacramento State, with a
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particular interest in examining students' perception of how the community, family and
institution inform and impact their educational journey.
Chapter 2 provides a summary of the research that provided the theoretical framework of
the study through a review of literature related to the research questions that informed
this study.
Chapter 3 describes the research design employed to conduct the study, with particular
attention to methodology and technique applied to data collection and analysis.
Chapter 4 includes the results of the data analyses. Specifically, discussed are the results
of data generated and analyzed through application of the research design
Chapter 5 summarizes the research and provides a discussion and conclusion related to
the research questions and reviewed literature. This concluding chapter also addresses the
implications of the findings for practice and research, as well as recommendations made
to inform policy and suggestions for future research are presented. This chapter will be
followed by an appendix and bibliography of references used in the preparation of this
investigation.
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Chapter 2
REVIEW OF RELATED LITERATURE
Introduction

This paper examines the academic experience of first-generation Hmong
undergraduate students at Sacramento State which are shaped by proximal and distal
factors that includes family, peers, and institutional players; I reviewed existing literature
in three sections: (a) studies of parental influence, (b) Critical Race Theory, and (c)
Bronfenbrenner’s Ecological Systems Theory of Development. I discussed my selection
of phenomenology as a method for this dissertation at length in Chapter Three but will
foreshadow this discussion as necessary in this review. The chapter will conclude with an
overview of selected findings from the pilot study that inspired and informed this current
study.

Parental Influence

The existing research on family influence on first generation students is large and
continues to expand as interest in examining the relationships between students and
parents increases. This literature confirms that parental support is a primary influence on
many minority students’ decision to attend and remain in college (Edelman, 2013;
Nguyen, 2010; Spence, 2012; Turek, 2012). Particularly relevant, London (1989) studied
15 first generation students in depth and concluded that family was a primary attributing
factor. Bui (2002) underscored this finding and found that the prime motivation for
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persistence of first generation students was a commitment to bring financial security and
honor to the family. However, according to Pescosolido and Aminzade (1999), when it
takes the form of instrumental support or tangible help, parents of first generation
students often struggle to have a direct impact.
Although the literature on Southeast Asian students and parental influences is
sparse, some evidence exists that suggests there is correlation between parental influence
and success in college for these students. Nguyen (2010) concluded that positive parental
influence for East Asians and Southeast Asians was a predictor of academic effort for
both groups. However, he noted that family communication reciprocity was stronger for
East Asian than Southeast Asian students. This supports the findings from pilot study
whereas 82% indicated "communication" and 82% "moral support from their family" as
"very helpful" factors in the completion of their degree. Pursuing this further, Museus
(2013) examined the influences from Southeast Asian parents on their children’s
educational trajectory and found three themes for academic success: parental
expectations, parental values, and parental sacrifice and responsibility. Likewise, from
the pilot study 82% of Hmong students indicated their parents were a primary reason they
enrolled in college. This reinforces the literature that underscores the fact that cultural
and structural forces influence the experiences of students of color (Zhou & Kim, 2006;
Lareau, 2003; Ogbu, 1987).
Family is a key motivator for academic attainment or failure for such students but
particularly striking for First Generation College students, including Hmong students.
Although parental influence has been shown to correlate with academic success as
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previously discussed, the extant literature that pertains to the role of Hmong parents and
their perceptions of their impact on students’ academic success suggests that parental
influence is often limited to primary education, not secondary and post-secondary
education (Lor, 2008; Ly, 2005; Supple & Small, 2006). Although parental influence may
be greater during the early years of schooling for Hmong children than during the later
years, scholars have suggested that a primary factor for Hmong academic success, social
mobility, and status attainment stems from the Hmong family and parental beliefs about
the role they play in their child's education (Hutchinson & McNall, 1994; Koltyk, 1997;
Lee, 2002). Lee (2008) found that a majority of Hmong students who had higher
academic achievement had a home environment that wherein at least one parent
expressed support and consistently reinforced positive behavior. Thao (2003)
underscored this study with findings from 27 Hmong students, parents, and
administrators, revealing that the school environment must reflect the Hmong students’
home culture for academic success.

The Hmong family, including parents, siblings, and other relatives constitute the
most proximal of all of the factors that shape Hmong college student success or failure.
However, the family’s sphere of influence operates in an interconnected network of
increasingly distal settings, which also play a role in shaping the Hmong college student
experience. Bronfenbrenner's (1979) Ecological Systems Theory of Development
provided a theoretical structure to analyze larger contextual influences on this experience
and was discussed in the third and final section of this review. The following section
examined the central role of applied Critical Race Theory (CRT) on any account of the
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experience of Hmong college students, a role that permeates all of the systems on
Bronfenbrenner’s ecological model.

Critical Race Theory

Scholars have long argued persuasively the conclusion that racism in public
institutions is culturally woven into the very fabric of American society (Closson, 2010;
Delgado & Stefancic, 2001; Dixson & Rousseau, 2006; Lynn & Parker, 2006; Parker,
Deyhle, & Villenas, 1999; Yosso, 2005). As such, the American school as an institution
is not exempt. Taylor (2009) defines CRT as follows:
“...a form of oppositional scholarship, CRT challenges the experience of whites as
the normative standard and grounds its conceptual framework in the distinctive
experiences of people of color (p. 122).
Nieto, Sonia, & Bode, Patty (2012) summarized the four major unifying tenants of the
CRT movement in the following statement:
First, that racism is part and parcel of our everyday lives and not an aberration;
Second, that it serves important material and psychosocial purposes, that is, that
some people inevitably benefit from it; Third, that race is a social construct, not a
biological one; Fourth, that people of color have a unique voice and unique
experiences that can communicate the reality of people of color in a way that
White people cannot (p. 63).
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Approaching this theoretical conceptualization at a broader level, scholars have
begun to use the tenants of CRT as a tool not only to explain the various inequities in
America's school systems, but to incorporate the racial experiences of women Latino/as,
Native Americans and Asian Americas (Yosso, 2005). Particularly, a CRT perspective in
regards to Asian American Pacific Islander encouraged the consideration of the social,
political, and historical role that education has played in the contemporary experiences of
particular ethnic subpopulations within discussions of college access and success
(Buenavista, Jayakumar, & Misa-Escalante, 2009). By taking up this perspective, I am
able to remedy the notion of a monolithic and homogenous Asian American through an
examination of the Hmong experiences. By analyzing the Hmong college student
experience as it is shaped within and by different ecological systems through the lens of
CRT, this research tell the stories and share the voices from people of color to expose the
truth that schools are institutions that are not equal, colorblind, nor race-neutral
(Solorzano, Ceja, & Yosso, 2003). The use of this approach uncovers experiences that are
seldom told and at times deliberately absent so "students’ voice can develop, thrive, and
express in culturally affirming and relevant ways" (Knaus, 2009. p. 138).

Critical Race Theory through Storytelling

One of the many tragedies that have long plagued American public education is
the systematic and overt silencing of people of color and underrepresented groups
(Delpit, 1988; Slater, Fain, & Rossatto, 2002). Numerous scholars (Banks, Cookson,
Gay, Hawley, Irvine, Nieto, Schofield, & Stephen, 2001; Chandler, 2010; Delpit, 1988;
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Knaus, 2009; Ladson-Billings, 1995; Slater et al., 2002) have noted it is still common for
the academy to silence the storytelling from people of color. Tate (1994) espoused the
opinion in the following statement:
Remarks about our experiences as people of color will not be seriously considered
in academic circles…We must continue the battle to have our experiences and
voice heard in academic discourse. Our voice provides stories that help others
think in different ways about complex context-dependent domains like schools
and communities (p. 264).
At its most fundamental level, at the heart of CRT is the appreciation for storytelling
(Taylor, 1998). Through storytelling, CRT attempts to put into perspective “what is and
what ought to be” (Chandler, 2010, p. 35) that stands in opposition to the dominant
narrative. Additionally, storytelling is an important strategy in the emerging field of CRT
because of the conviction that story provides "the necessary contextual contours to the
seeming objectivity of the positivist perspective" (Gabbard, 2000, p. 364). From this
perspective, numerous CRT theorists have identified that through storytelling "centered
on personal experiences, told from the perspective that only one who lives the actual
experiences can tell becomes a central purpose of applied critical race theory-based
education" (Knaus, 2009, p. 142). To that end, scholars and educators must take part and
employ storytelling to “analyze the myths, presuppositions, and received wisdom that
makeup the common culture about race and that invariably render blacks and other
minorities one-down” (Delgado-Gaitan, 2004, p. xiv).
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Thus far, this review has argued the following points. First, parental influence on
the Hmong college student experience, though complex, is powerfully important. My
own analysis of data later in this study confirmed this point. As I emphasize in a later
chapter following my analysis of the data, any effort to reshape the university as a social
and intellectual space more welcoming and nurturing for these students must take into
account the relationship between family and student. Second, American society and in
particular American schools are embedded in a historical context marred by racism.
Although revising society and fundamentally changing American schools is well beyond
the scope of this research, I can carve out a place in the academic literature for Hmong
student voices to tell their stories and thereby open up the possibility for real shared
understanding. Now I turn to an admittedly brief review of Bronfenbrenner’s ecological
model of human development to provide a core analytical tool for this investigation.
Bronfenbrenner’s Ecological Model of Human Development
Bronfenbrenner’s (1979, 2005) Ecological Systems Theory of Development
provided a way to disentangle the influence of environmental and contextual factors as
applied to the Hmong college student experience. Bronfenbrenner first introduced his
ideas in the 1970s as a conceptual model and then pivoted to a theoretical model in the
1980s (Moen, Elder, Lüscher, & Bronfenbrenner, 1995). As such, the conceptual model
served simply to explain something about how human beings develop; the theoretical
model, however, served to guide researchers in the quest for a complete, coherent
explanation for human development. Scholars consider his theoretical formulation as a
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watershed contribution in paving the way for an understanding of the effects of all of the
layers of systems in which we grow and learn as a collection of individuals on the life
course of one individual (Moen et al, 1995). In his original theory, Bronfenbrenner
postulated that to understand human development, the entire ecological system in which
individual development occurs must be taken into account (Moen et al., 1995). In my
study, for example, when I set out to illuminate the constituent elements in the Hmong
college student experience, I aim to tell the stories of individuals, but I also aim to expose
what I can about the influences of other layers of the ecology in which these individuals
developed. From this perspective, Bronfenbrenner (1979) believed that observation in a
natural setting is the best approach when studying the growth of a child, observation
which must happen with a familiar adult over an extended period of time. In selfcriticism, he believed his theory would be incomplete without the consideration of an
individual’s biology, psychology, and behavior fused with the ecological systems.
Bronfenbrenner argued that psychological attributes and processes must be studied within
the context of people’s lives in order to truly understand that human development is
“…an evolving process of organism-environment interaction…” (Bronfenbrenner, 1993,
p. 4). Essentially, his primary premise was that the interaction between the biological
person and the historical environment is the key to understanding how an individual
grows and learns. Turning from the perennial question of whether nature or nurture
determines who we become, his theory synthesized the role of biology and the role of the
environment at broadest levels of the ecology of human life and attached the label
bioecological to Bronfenbrenner's Bioecological Theory (Moen et al., 1995). Ultimately,
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Bronfenbrenner (2005) defined the Bioecological Theory of human development as
follows:
...the scientific study of the progressive, mutual accommodation, throughout the
life course, between an active, growing human being and the changing properties
of the immediate settings in which the developing person lives, as this process is
affected by the relations between these settings, and by the larger contexts in
which the settings are embedded… (p. 107).
In commenting on his theoretical vision, Bronfenbrenner acknowledged that over the
years his framework evolved to provide a fuller and more powerful understanding of the
integrative influence of ecology on human development.

Consistent with Bronfenbrenner's theoretical framework, this study applied the
full bioecological model to create an understanding of the personal, cultural, academic,
and campus environments that shaped the first generation Hmong college student
experience at Sacramento State. Bronfenbrenner's Ecological (2005) model is a paradigm
compromised of five nested and evolving systems that focuses on the impact that
environment has on an individual’s development. Through each nested systems described
as (1) microsystem; (2) mesosystem; (3) exosystem; and (4) macrosystem, the model of
Bronfenbrenner's Ecological Theory allowed for a close examination and explicit
attention to the social, institutional, and cultural contexts of people-environment
relations. Below is an overview of four different levels explaining a person's environment
that support and guide human development:
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The microsystem is the proximal layer, the layer closest to the child, and contains
the structures with which the child has direct contact. It encompasses the relationships
and interactions a child has with his or her immediate surroundings such as family,
school, neighborhood, or childcare environments (Berk, 2000). Further, the microsystem
is a pattern of activities, social roles, and interpersonal relations experienced by the
developing person in a given face-to-face setting with particular physical, social, and
symbolic features that invite, permit, or inhibit, engagement in sustained, progressively
more complex interaction with, and activity in, the immediate environment
(Bronfenbrenner & Morris, 2006, p. 814).
A mesosystem refers to the relationship or interaction between two or more
microsystems in which an individual operates and provides the connection between the
structures of the child's microsystem (Berk, 2000). The values or beliefs within one
microsystem could either coincide with or contradict the values and beliefs in another
microsystem, and the effect of these interactions can impact an individual’s engagement
in proximal processes. In the context of postsecondary education, “college students are
embedded in interacting mesosystems of academic, social, family, and work life. Each of
these systems has developmental effects on the student” (Renn & Arnold, 2003, p. 270).
The exosystem defines the larger social system in which the child does not
directly function (Berk, 2000) and interaction between two or more settings, but at least
one of those settings does not include the individual. Instead, events that take place in the
exosystem have an impact on a setting within the mesosystem, and therefore indirectly
impact the development of that individual. Often-cited examples of an exosystem are
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parent work settings, or settings within a university such as the financial aid office or an
academic department. Even though a student does not spend time in or have control over
these spaces, the decisions that take place in these settings can impact the student.
The fourth level in the environment is the macrosystem. This level of the model
accounts for the overarching pattern of micro-, meso-, and exosystems characteristic of a
given culture, subculture, or other broader sociocultural, political, and economic context
in which an individual is situated. The effects of larger principles defined by the
macrosystem have a cascading influence throughout the interactions of all other layers
(Berk, 2000). In other words, the macrosystem may be thought of as a societal blueprint
for a particular culture, subculture, or other broader social context that individual are
shaped by the particular sociocultural and historical context in which that person exists
(Bronfenbrenner, 2005, p. 150).
The four systems nested within one another is perhaps the concept that is most
widely used within higher education research. Since each of us all experience more than
one type of environment, the ecological model allows for consideration of multiple,
complex relationships between students and the environments as well as the contextual
factors and social structures that mediate those relationships over time (Wang, 2013).
Figure 2 displays the conceptual model for the study of the embedded and interacting
components of Bronfenbrenner's (2005) ecological model of human development as
applied to college students and postsecondary environment (Renn & Arnold, 2003).
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Figure 2
Bronfenbrenner's (2005) Ecological Model as Applied to Postsecondary Environment

Framework for the Current Study

This study focused on the individual stories of first-generation Hmong
undergraduate students to directly characterize the essential, shared, constituent elements
of their experience and to add their voices to the discussion and discourse in higher
education. As a collection of individuals, the 1,000+ Hmong students at Sacramento State
have undoubtedly had many varied experiences. Nonetheless, because they are Hmong
with a particular and shared set of circumstances, they have an experience that differs
from, say, African American students or even Vietnamese students. Storytelling as an
investigation tool presented the prime opportunity for students to name their own reality
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with authentic and personal stories (Ladson-Billings, 1995). By applying
Bronfenbrenner's and Critical Race theoretical framework for the present study, I have a
way to recognize, challenge, and contradict negative stereotypes and beliefs that have
mischaracterized Hmong students. This framework provided the blueprint to analyze the
layers of specific environmental and socio-cultural factors that have a formative influence
on Hmong students’ matriculation and experience in higher education. It should be noted
that the purpose of this study was not to test Bronfenbrenner’s theory in its entirety, but
simply to use the theory as a framework for understanding the multiple contexts and
environments influencing the experience as applied to Hmong students in higher
education.

Phenomenology Approach to Current Study

This study was designed to explore and gain richer and deeper detailed, in depth
personalized accounts of response from the lived experiences of participants which would
be difficult to achieve with a quantitative method of inquiry (Patton, 1990). As such,
qualitative research was appropriate for this study because I am focused upon the
relationships among Bronfenbrenner's (2005) microsystem, mesosystem, exosystem, and
macrosystem as applied to first-generation Hmong undergraduate students at Sacramento
State in order to make possible institutional changes that better support their academic
development. According to Creswell (2007) Qualitative Research is defined as:
An inquiry process of understanding based on distinct methodological traditions
of inquiry that explore a social or human problem. The researcher builds a
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complex, holistic picture, analyzes words, reports detailed views of informants,
and conducts the study in a natural setting (p. 15).

Specifically, phenomenology was selected as the primary research method for this study
because it focused on capturing as much of the essence of what is means to be a firstgeneration Hmong undergraduate student. According to Creswell (2007), a
phenomenological study is a strategy of inquiry in which the researcher indentifies and
"describes the meaning for several individuals of their lived experiences of a concept or a
phenomenon" (p. 57) to develop patterns and relationships "to reduce individual
experiences within a phenomenon to a description of the universal essence" (p. 58). As
such, the purpose of this study was to capture and illuminate the subjective experience of
the essence of what is means to be a first-generation Hmong undergraduate students at
Sacramento State. The following section discusses the pilot study that proved to be
helpful and provided insight that informed this current investigation.
Pilot Study

With little empirical research on first-generation Hmong students' post-secondary
experience particularly, an explanation analyzing the environmental and social factors
that influence and impact their experience was imperative to complete a pilot study to
identify and understand the complexities of a full study would entail. Therefore, I
conducted a polity study in Fall 2014. The primary purpose of the pilot study was to
understand, analyze, and describe the Hmong student experience at Sacramento State. In
order to generate information that examined both the depth and breadth of the research
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questions under investigation, the study employed a mixed method design specifically,
the sequential explanatory strategy that was both quantitative and qualitative oriented.
The first phase participants completed a survey that took no more than 30 minutes. The
second phase was a onetime interview that took between 30 minutes-one hour in a
secluded and private office located on campus.
At the culmination of the pilot study, 496 Hmong students attending Sacramento
State completed the 52 item questionnaire, and 14 Hmong students participated in the
interview process. From this investigation, both preliminary numeric and narrative data
provided the insight to understand the Hmong student experience at Sacramento State.
Drawing from the summarized data set, the pilot study suggested that Hmong families
played an important role in their children's decision to enroll in Sacramento State. Of the
participants, 82% indicated their parents were a primary reason they enrolled in college
and were supportive of higher education. Despite this, 70% indicated their parents did not
help with the transition to college. When faced with academic challenges, 90% of
participants indicated they "frequently" or "occasionally" discussed the problem with a
friend vs. 42% a faculty or staff. The pilot study further highlighted students’ perception
of support from their families and the Hmong community as instrumental in their
academic success at Sacramento State. Of the participants, 75% indicated the "Hmong
community promotion of higher education," as "very helpful" in the completion of their
degree including 82% indicated "communication" and 82% "moral support from their
family" as "very helpful" factors.
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Despite the challenges faced by Hmong college students, the findings showed the
environmental and societal factors including family related and cultural influences was
central to Hmong student's aspiration and educational pursuits. Based on the cultural
norms of the Hmong, a close knit community, they will often live in close geographic
proximity. The results only reinforced the need to contribute to the significant gap in the
literature that focused on the key role family have in first generation Hmong students'
educational experiences and academic success.
The following presents the demographics for the sample population of 468
participants. In Figure 3, the result indicates 30% of the data set are male (n= 145) and
69% female (n=323). Figure 4 shows 78% of the participants are first generation (n=366)
and 27% of the participants are self-classified as senior (n=126), while the remaining
25% are junior (n=121), 19% are sophomore (n=89), 19% freshman (n=90) and 8% are
graduate level students (n= 40).
Figure 3 Gender
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Figure 4 Are you a first generation student?

Figure 5 reports on remediation courses for the sample population (n=362) with
53% (n=195) indicating having taken "Math and English" while 35% "English" only
(n=126) and 11% "Math" only (n=41).
Figure 5 Please indicate if you have taken a remedial course (Learning Skills):

Figure 6 report the sample population (n=468) with 70% indicating "No" (n= 330)
and 29% "Yes" (n=138), that a parent/guardian helped with their transition to college.
Figure 6 Did parent/guardian help with transition to college?
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Figure 7 presents the sample population (n=459) with 21% indicating
"Frequently" (n= 100) 42% "Occasionally" (n=193), and 36% "Not at all" (n=166) having
felt isolated from campus life.
Figure 7 Since entering Sacramento State, how often you felt isolated from campus life?

Figure 8 reports the sample population (n=378) with 49% indicating "Frequently"
(n= 187) 38% "Occasionally" (n=145), and 12% "Not at all" (n=46) felt family support
was necessary to succeed.
Figure 8 Since entering Sacramento State, how often you felt family support to succeed?

Figure 9 reports the sample population (n=457) with 38% indicating family
obligations "Does interfere" (n= 174), 41% "Somewhat interferes" (n=188), and 20%
"Does not interfere" (n=95) with their progress to degree.
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Figure 9 Did family obligation interfere with your progress to degree?

Figure 10 presents the sample population (n=452) with 47% indicating
"Frequently" (n= 214) 43% "Occasionally" (n=197), and 9% "Not at all" (n=41) selecting
to discuss academic challenges with a friend. Additionally, figure 11 report the sample
population (n=449) with 5% indicating "frequently" (n= 25) 36% "Occasionally"
(n=166), and 57% "Not at all" (n=258) selecting to discussed academic challenges with a
faculty or staff.
Figure 10 How often do you discuss academic challenges with your friends?
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Figure 11 How often do you discuss academic challenges with faculty/staff?

Figure 12 report the sample population (n=451) with 75% indicating Hmong
promotion of higher education would be "Very helpful" (n= 339) 20% "Somewhat
helpful" (n=91), 1% "Somewhat not helpful" (n=8), and 2% "Not very helpful" (n= 13) in
their degree completion.
Figure 12 Would Hmong promotion of higher education be helpful in completion of your
degree?

Figure 13 report the sample population (n=439) with 78% indicating family
support of both genders' aspirations would be "Very helpful" (n= 345)18% "Somewhat
helpful" (n=79), 3% "Somewhat not helpful" (n=15), and 0% "Not very helpful" (n= 0) in
their degree completion. Additionally, figure 14 report the sample population (n=451)
with 82% indicating moral support from their family would be "Very helpful" (n=
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372)15% "Somewhat helpful" (n=71), 1% "Somewhat not helpful" (n=8), and 0% "Not
very helpful" (n= 0) in their degree completion.
Figure 13 Would family support of both genders' aspiration be helpful in completion of
your degree?

Figure 14 Would moral support from your family be helpful in completion of your
degree?

Figure 15 report the sample population (n=451) with 82% indicating communication with
their family would be "Very helpful" (n= 374) 16% "Somewhat helpful" (n=73), 0.89%
"Somewhat not helpful" (n=4), and 0% "Not very helpful" (n= 0) in their degree
completion. Additionally, figure 16 reports the sample population (n=447) with 49%
indicating assistance with mental health issues would be "Very helpful" (n= 223) 30%
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"Somewhat helpful" (n=135), 8% "Somewhat not helpful" (n=36), and 11% "Not very
helpful" (n= 53) in their degree completion.
Figure 15 Would communication from your family be helpful in completion of your
degree?

Figure 16 Would assistance dealing with mental health issues be helpful in completion of
your degree?

Figure 17 report the sample population (n=452) with 21% indicating "frequently" (n= 97)
49% "Occasionally" (n=223), and 29% "Not at all" (n=132) having felt depressed since
entering college. Additionally, figure 18 report the sample population (n=448) with 1%
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indicating "frequently" (n= 5) 6% "Occasionally" (n=30), and 92% "Not at all" (n=412)
having utilized student counseling since entering college.
Figure 17 Since entering Sacrament State, how often have you felt depressed?

Figure 18 Since entering Sacramento State, how often have you utilized student
counseling?

The process of reflection before, during, and after the investigation allowed me to
learn a few crucial things from the pilot study. First, it took a large amount of time for the
coordinated effort and intentional planning to help promote the study but I was able to
easily seek support from programs and individuals across campus. The survey response
was very positive with 496 of the roughly 1,000 Hmong students completed the survey.
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This resulted in a 49% response rate including the recruitment of fourteen students for the
interviews went very smoothly. Second, I took into consideration the time frame, so I
began the survey collection in September when students just began Fall semester and
ended with interviews before midterms and holiday breaks including Hmong New Year
celebration to ensure higher participation rate. Lastly, from this process it was a great
experience to see that participants of the survey and interviews were excited to share their
stories and their experience with me directly. Their candid and explicit appreciation of
such a study proved to be helpful and provided insight that informed this current
investigation.

The following chapter, Chapter 3, explains the methodology in detail and how the
inquiry has been carried out. It includes comments about qualitative research, particularly
phenomenology as the chosen method for the study to ensure the reliability and validity
of the study.
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Chapter 3

METHODOLOGY
Interviewing is a craft: It does not follow content and context free rules of
method, but rests on the judgments of a qualified researcher. For the therapeutic
as well as the research interview, the interviewer is the instrument. The outcome
of an interview depends on the knowledge, sensitivity, and empathy of the
interviewer (Kvale, 1996, p, 105).

Introduction

Chapter 3 outlines the methodological steps and processes taken for studying the
phenomenon of Hmong students and describes the research design, setting, population
and sample including the process of data collection and data analysis. This chapter will
also discuss and provide an overview of the chosen qualitative approach and explain why
the descriptive phenomenological research method was best suited for this study. The
culminating chapter will conclude with a discussion of the limitations, role of the
researcher, and an overview of the measures used to protect the participants in this study.

Research Design and Approach

This study was designed to explore and gain richer and deeper detailed, in depth
personalized accounts of responses from the lived experiences of participants which
would be difficult to achieve with a quantitative method of inquiry (Patton, 1990). As
such, qualitative research was appropriate for this study because I am focused upon the
relationships among Bronfenbrenner's (2005) microsystem, mesosystem, exosystem, and
macrosystem as applied to first-generation Hmong undergraduate students at Sacramento
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State in order to make possible institutional changes that better support their academic
development. According to Creswell (2008), Qualitative Research is defined as:
An inquiry process of understanding based on distinct methodological traditions
of inquiry that explore a social or human problem. The researcher builds a
complex, holistic picture, analyzes words, reports detailed views of informants,
and conducts the study in a natural setting. (Creswell, 2008, p. 15)
Within the qualitative research design, Creswell (2009) classified five commonly used
methodologies in social science and educational research: grounded theory,
phenomenology, ethnography, case study and narrative research. For this investigation, in
efforts to gain a deeper understanding of the meanings from the perspective of Hmong
students and their parents, phenomenology was the philosophical underpinning of this
research. He suggested that phenomenology is a method of critical inquiry designed in
which the researcher indentifies and "describes the meaning for several individuals of
their lived experiences of a concept or a phenomenon" (p. 57). More importantly, for
centuries, the Hmong have recorded their rich history of culture and problem solving
through oral narrative. It is in that tradition using storytelling to maintain authenticity as
the conceptual framework, a narrative approach will guide this investigation comes from
the Hmong.

Descriptive Phenomenology Research

My decision to use the phenomenological method of research was primarily based
on the stated purpose, research questions, and the review of the relevant literature for this
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study. From this conceptualization, the specific phenomenological method applied to this
study was the descriptive phenomenological research design. The descriptive
phenomenological strategy of inquiry was employed to approach this phenomenon given
the emphasis on meanings imbue in exploring the environmental and social factors that
influence and impact first-generation Hmong undergraduate students' education and
educational goals. This approach allowed me to directly explore and analyze this
phenomenon to arrive at a description of the lived experiences of Hmong students and
their parents (Speziale & Carpenter, 2007). More importantly, this methodological
approach of descriptive phenomenology enabled me to form and develop patterns and
relationships "to reduce individual experiences within a phenomenon to a description of
the universal essence" (p. 58). This universal essence Van Maanen (1990) described as "a
grasp of the very nature of the thing" (p. 177), consists of an explanation of a specific
phenomenon under investigation (Moustakas, 1994). The research interview is really an
interpersonal situation in a format that consist of a one on one, focus conversation
between two individuals about a theme of mutual interest (Kvale, 1996). As such by
methodological design, the selected method achieved the purpose of this study, which
was to capture and illuminate the subjective experience of the essence of what it means to
be a first-generation Hmong undergraduate students at Sacramento State.
Research Questions

As stated previously in this dissertation, extant research providing an explanation
and analysis of the environmental and social factors that influence and impact the Hmong
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experience, particularly capturing Hmong parents' voices, was notably missing from
literature. Wojnar and Swanson (2007) explained that “descriptive phenomenology is
more useful for inquiry that aims to discover universal aspects of a phenomenon that
were never conceptualized or incompletely conceptualized in prior research” (p. 177). It
is from this gap in the literature, this dissertation study will use Critical Race Theory
method of storytelling and Bronfenbrenner's Ecological Theory as the frameworks to
explore the contextual factors that contributes to first-generation Hmong undergraduate
students’ post-secondary experience. In particular, this research is nested within an
ecological model that emphasizes contextual factors and interactions between individuals
and their environment, so the responses from the interviews will be appropriately
classified in the level of microsystems, exosystems, mesoystem and macrosystems in
Bronfenbrenner's theory. To achieve this, Creswell (2009) recommended that
phenomenological research questions must be descriptive that aims to extract meaning in
the experiences from the perspective of the participants. Table 5 depicts the research
questions into interview questions for a natural conversational flow.
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Table 5
Research Questions and Interview Questions
Research Questions

Interview Questions

1) To what extent and
in what ways do firstgeneration Hmong
college students
perceive the
institution,
community, and
interfamily dynamic
as influencing their
post-secondary
experience?

Please tell me a little about your family.
What do you remember most about growing up as a youngster in a Hmong
family surrounded by white America?
Tell me the story of a time when you really felt the true meaning of being
Hmong.
How connected do you feel you are to the Hmong community?
Please tell me whether you think your being Hmong made it easier or harder to
make the decision to go to college and why.
What does having a college education mean to you as a Hmong American?
Do you remember a time or times when your parents visited your elementary or
high school for any reason? Can you tell me a few stories about those
experiences?
Tell me a story about any encouragement you received to attend college.
Tell me a story of how your parents responded to your decision going to
Sacramento State.
How would you describe your experience as a Hmong American student in
college?
Tell me the person or experience that helped you with your chosen major and
your effort to finish college.
Can you tell me a story about the professor you learned the most from on
campus? The professor you learned the least from?
Were there ever any times when you felt that being Hmong was either an
advantage or a disadvantage? Can you tell me a few of those stories?
Tell a story about a time when you experienced racism on campus.
What has been your biggest success as a college student?
Which support system has had the greatest influence on your life experience as
a college student to help maintain your effort to finish college?
Describe what your experiences with family and friends have been like since
you decided to become a college student.
Looking back, what one piece of advice would you offer other first-generation
Hmong college students based upon your own college experiences here?
Tell me some stories or memories about where you grew up as a child.
Tell me the story of a time when you really felt the true meaning of being
Hmong.
How do you feel about some of the changes in Hmong culture and life since
coming to America?
What do you think about your child going to Sacramento State?
Do you remember a time or times when you visited your child’s elementary or
high school for any reason?
What did you think and feel when you found out your child was going to
college?
Do you think parents should be involved in the schooling of their children?

2) What are the
contributing factors
(institution,
community,
interfamily
dynamic) first
generation Hmong
college students
perceive as facilitating
the completion of
their degree program?

3) In what role, if any,
do Hmong parents
perceive their
involvement influence
and foster their firstgeneration college
students' education
and educational
goals?
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The student interview protocol (Appendix G) and parent interview protocol (Appendix
H) were structured to obtain information to address the research questions under
investigation. The first two research questions focused on students and the remaining
question was framed around the parents.

Setting, Population and Sample

California State University, Sacramento serves one of the largest Hmong student
population in the nation including the 10 UCs and 23 CSUs campuses in California. At
Sacramento State, a student population just under 29,000 with over 22% Asian
population 1,038 identify as Hmong American making them the second largest Asian
subgroup on campus just short of 1,299 Filipino American students (Office of
Institutional Research, 2015). For this study, the target population were first-generation
undergraduate Hmong students at Sacramento State in Sacramento, California and
experiences related to the phenomenon being investigated. In addressing how many
participants is sufficient to conduct a qualitative interview, Patton (2002) suggested the
size of the sample depends upon what you want to know, why you want to know this,
how findings will be used, and what resources are available. Merriam (2009) underscored
the goal of this sampling approach and suggested “in qualitative research, a single case or
small, nonrandom, purposeful sample is selected precisely because the researcher wishes
to understand the particular phenomenon in depth, not to find out what is generally true
of many” (2009, p. 224). As such, DePoy and Gitlin (1998) recommended a good number
for a qualitative study is between five and ten participants, while (Speziale & Carpenter,
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2007) recommended sizes of 10 to 15 are adequate provided participants are able to
provide rich descriptions of the phenomenon. Nevertheless, when adding another
interviewee contributes little to what you already learned, you have reached saturation
point (Glaser & Strauss, 1967).

Considering the limits and practicality of a dissertation study and to arrive at a
description of the meanings permeated in being a first-generation Hmong college student,
this phenomenological study employed a purposeful sample to identify and select a few
participants based on their particular knowledge and experiences of the phenomenon
(Speziale & Carpenter, 2007; Creswell, 2007). As such, this approach allowed me to
intentionally select Hmong students and their parents known to fit the established criteria
to best understand the phenomenon. In order to qualify for inclusion in this study, each
student participant met the following set of criterion:


Self-identify as first-generation Hmong undergraduate (parents have not attained
a college degree);



Currently enrolled at Sacramento State with 90 or more units completed (senior);



Be willing to share their story about the role the community, family and the
institution have on their education and educational goals;



At least one parent father or mother must also volunteer to participate in the
study.

The purpose of the criterion was to ensure each student and parent were information rich
and could provide a variety of experiences to enlighten the understanding of the
phenomena of interest (Patton, 2002).
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This study was designed to conduct twelve in-depth, face to face and semistructured interviews. For inclusion in the study and to capture a range of experiences, I
recruited an equal gender distribution; three male and three female students for a total of
six student interviews; three fathers and three mothers for a total of six parent interviews.
See Table 6 and 7 which displays the demographic of selected student and parent. The
students were between the ages of 22-30 years old with two students born in Thailand
and four born in the United States. Each participant had between 3-13 siblings that lived
in the same household and three of the students were the first in their family to attend
college while the other three students had at least one sibling with a college degree. As
for each students’ academic standing, five of the six student participants were enrolled
full time and three were first time freshman at Sacramento State while the remaining
three transferred from local community colleges. Each student participants are classified
as a senior having accumulated between 95-262 units and have been enrolled in college
between 4-7 years with four of the six students expected to graduate within a year. In
regards to the parents, participants ranged between the ages of 46-75 and all six were
born in the country of Laos resettling in the United States between 1979-1994 in
California, Utah and Oregon. All six parent participants had no formal education and the
annual household income for each ranged under $10,000- $39,000.
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Table 6
Student Demographic

Student

Age

Birth

Sibling

With
degree

Major

Status

Classification

Unit

Years
in
college

Expected
Graduation

FT

Senior,
Transfer
Senior, Firsttime
freshman
Senior, Firsttime
freshman
Senior,
Transfer
Senior,
Transfer
Senior, Firsttime
freshman

95

4

F 2016

123

6

F 2015

262

6

F 2015

106

7

S 2016

119

5.5

S 2016

107

5

F 2016

Male

22

USA

13

1

Male

23

Thailand

6

0

Social
Work
Business

Female

24

USA

8

5+

Health Sci.

FT

Female

25

USA

3

0

PT

Male

30

USA

7

5+

Theatre/
Arts
Economics

Female

23

Thailand

9

0

Child Dev.

FT

FT

FT

Table 7
Parent Demographic

Parent

Father
Father
Mother
Mother
Father
Mother

Age

Country
of Birth

Year
resettled in
United States

City/State first
resettled

Highest level of
education
completed

Household
Income

58

Laos

1979

Provo, UT

No formal
education

$20,000$29,000

46

Laos

1992

Chico, CA

No formal
education

$30,000$39,000
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Laos

1988

Sacramento,
CA

No formal
education

$30,000$39,000
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Laos

1989

Sacramento,
CA

No formal
education

Under $10,000

75

Laos

1979

Portland, OR

No formal
education

$10,000$19,000

59

Laos

1994

Stockton, CA

No formal
education

$10,000$19,000
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Data Collection and Instrumentation
Since descriptive phenomenology was selected as the primary research approach
to the data collection and analysis, resulting in an elaborate description of the parts of
such an experience (Giorgi & Giorgi, 2003) the instruments of data collection, surveying
and interviewing were developed primarily by the resesarcher. Because qualitative
research studies tend to demand less structure with more opportunities for probing
(Merriam, 2009), an interview format was the method used for this investigation. This
format recognized the participant as the content expert and the researcher as the
facilitator of the collection of rich data by asking a few selected questions to initiate the
interview process (Creswell, 2009). DeMarrais (2004) described the method of
interviewing as a "process in which a researcher and participant engages in a
conversation focused on questions related to a research study" (p. 55). Merriam (2009)
echoed this and stated "interviewing is also the best technique to use when conducting
intensive case studies of a few selected individuals" (p. 88). The idea was to evoke stories
from the participants providing them with the opportunity to describe their experiences to
obtain the types of rich descriptions of experiences desired for this study (Stage &
Manning, 2003; Patton, 2002).
Working within the confines of this study, the appropriate method of data
collection for this research was nested within an ecological model that emphasizes
contextual factors and interactions between individuals and their environment. As such
the responses from the interviews were appropriately classified in the level of
microsystems, exosystems, mesoystem and macrosystems in Bronfenbrenner's theory.
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Each subsystem was used as an interview guide to structure the data collection process
and as a framework for the interviews. The following are Hmong student experiences
relevant to Bronfenbrenner's four subsystems.
Microsystem: This is a crucial system and is of interest as it impacts this
mesosystem and consists of family, friends, peers, cultural/religious/community
leaders/mentors, school and work environment etc. Part of this research is the effort to
inventory the kinds of settings that are found in the first-generation Hmong undergraduate
experience.
Mesosystem: A large number of first-generation Hmong undergraduate students
from the Sacramento region attending Sacramento State will engage in interaction within
a microsystem together (friends, social/cultural/community events, class acquaintances,
student clubs etc.), while some are not acquainted and do not interact. The goal is to
collect and analyze stories representative of the common experience in this mesosystem.
This existential experience is the core to examine for its constituent parts and the various
responses to those parts.
Exosystem: Sacramento State as it is situated in the Sacramento region including
Stockton, Merced, and Fresno as well as in California. The interest is on how this
exosystem impacts the mesosystem experience. Note that professors/staffs are members
of the exosystem, but they show up in the microsystem of the classroom, the office,
advising, club sponsorship, etc. There are many agents of the university that show up in
microsystems. The exosystem is the most logical place to look for Critical Race Theory
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permeating in the analysis, as previously discussed in the literature review. This will
provide the opportunity to shine a light on Critical Race Theory as it operates in the
shadows of the institution.
Macrosystem: consists of a myriad of social, economic, and cultural forces that
uniquely impact the Hmong undergraduate students' mesosystem. These students are
folded into the broad category "Asian Pacific Islander" and are viewed in social and
cultural terms as participants in beliefs and practices that are not their beliefs and
practices. This study will examine the meaning of this false categorization in their
experience in the mesosystem. The notion of family and schooling in the dominant
culture with its ties to economic issues is also in conflict with family dynamics in this
population. This research hopes to cast light on the specific meanings of family and
schooling for Hmong undergraduates. The roles of peers and siblings are not well
understood and will also undergo examination in this phenomenological analysis.
Although the macro system in regard to this population is of utmost importance, it is not
the focus of this study. The intention is to identify one or two or three significant themes
in the macro system with essential impacts on the mesosystem
Although not discussed in this study, the chronosystem is in the master historical
narrative and included roots in China, the US betrayal, persecution, refugee camps,
immigration, the displacement and resettlement to America in cities such as Stockton and
Fresno, establishing a new community, accommodation and assimilation, route to
college, application process, college finance procedures, as well as the Hmong history in
China and Southeast Asia.

58
A timeline was developed to serve as a guide for this dissertation. The timeline
for the research is provided on (Appendix J). In order to collect the interview data
necessary for this investigation, the following research steps were employed:

1) The review and discussion of the literature played a less substantial role at the
beginning of the research so it was critical and essential to conduct an ongoing literature
review in order to obtain an understanding of what information was available analyzing
the environmental and social factors that influence and impact first-generation college
students' post-secondary experience, and parent's perception of the role they play in their
students' education. The detailed literature review extended to cultural and structural
barriers including the navigation and transition in college from a collection of empirical
research that included journal articles, books and dissertations including reports.

2) Following the successful dissertation proposal defense on Thursday September 17,
2015, the IRB application and required supplemental documents were submitted for
approval the same day to obtain permission to conduct the investigation.

3) Upon formal approval via IRB letter (Appendix K) received on September 25, 2016,
an invitation email (Appendix B) and recruitment flier (Appendix A) were disseminated.
Considering the selection criterion students must meet for the study, it was crucial to
employ a multilevel approach to reach as many Hmong students with the assistance from
campus equity programs, student engagement programs/events and departments to
promote the study. The primary recruitment tool was student organizations with large
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Hmong student members such as Hmong University Student Association (HUSA) and
Hmong Health Alliance (HHA).

4) For a timeframe of two weeks a total of 23 Hmong undergraduate male students and
22 female students expressed interests in the study and were screened for
inclusion/exclusion to meet criterion. An electronic message was sent to non-selected
student participant (Appendix D) that did not meet the minimum criterion. For student
participants that met the qualifications, a follow up phone call confirmed either the father
or mother voluntary agreement to participate in the study. The initial conversation
regarding parent agreement to participate occurred between the student and parent. Some
parents requested clarification over the phone before a decision was made to participate.
If the parent declined, the student was excluded. There was a careful ongoing process of
selecting participants to increase the quality of data collected, until six students and six
parents were identified. To prepare for unexpected cancellations, two additional students
and two parents were identified and served as alternates.

5) For students that met all criterions and confirmation of at least one of his/her parents,
prior to the interview a letter (Appendix C) explaining the nature of the study along with
a pre-interview student and parent demographic survey was administered to provide me
with important information to become familiar with the participants. Subsequently, I
initiated a conversation to have each student interviewed first followed by the availability
of the parent and not concurrently. To begin this process, I made every effort to ensure
the students and parents felt comfortable in a familiar and neutral location with minimal
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distractions and conducive to sharing their experience. As such, the student selected to be
interviewed in a secluded location on campus and parent in their home.
6) On the day of the student’s interviews, I communicated and reminded each student of
their location and time to avoid any mishaps. Upon arrival, I greeted the student and
reviewed the Consent Form (Appendix I), collected appropriate signatures and answered
any questions. The length of the student interviews were not constrained however, each
student dialogue averaged 50 minutes. The same research protocol employed to the
students was used for their parents. The length of the interviews are not constrained
however, each parent dialogue averaged 40 minutes.

Data Analysis
Considering that “qualitative research is emergent rather than tightly prefigured”
(Creswell, 2009, p. 181), Creswell (2009) suggested for novice interviewers the analysis
process can be one of the most difficult aspects of qualitative research that requires great
effort to organize the data in a systematic manner. Miles and Huberman (1994)
underscored this and recommended that the data collection and analysis process is a
crucial phase that occurs in a formal and complex approach and should be carefully
choreographed and planned. Taking this into consideration, this study took several steps
and procedures to analyze the data generated from the interviews guided by the research
questions and the related concepts explored first for initial categories aligned with
Bronfenbrenner's model.
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To analyze, identify relevant meanings and themes from the interview data,
Colaizzi's (1978) descriptive phenomenological method for data analysis was appropriate
for this study because it focused on finding the essence and meaning of the experiences
of the participants. Table 8 depicts a summation of the analysis within this study, based
on Colaizzi’s (1978) suggested method of analysis for a descriptive phenomenological
study (Wojnar & Swanson, 2007).

Table 8
Summary of Colaizzi’s Method of Analysis
Step in Analysis
1. Reading and rereading descriptions
2. Extracting significant statements
3. Formulating meanings

Purpose
To acquire general feeling for experience
To generate information pertaining directly to phenomenon
studied
To illuminate meanings hidden in various contexts of the
phenomenon

Categorizing into clusters of themes and
4. validating

To identify experiences common to all informants

with original text
5. Describing
6. Returning to participants
Incorporating any changes based on the
7. informants’ feedback

To generate a prototype of a theoretical model
To validate the findings
To present theoretical model that comprehensively reflects
the universal features of phenomenon

The following organized to readers a comprehensive overview of the data analysis
procedural steps taken for the phenomenon under investigation, (Speziale & Carpenter,
2007; Wojnar & Swanson, 2007; Sanders, 2003; Colaizzi, 1978) that led to the final
thematic map developed for this study.
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1) Pre-Analysis: Chronologically typed and reviewed hand written field notes and
detailed descriptions of what I observed and thoughts (Appendix L) that otherwise would
have been lost for each student and parent participants. Concurrently, I listened to each
student and parent audio recording and referenced typed field notes. Following this step, I
invited the support from a bilingual and biliterate individual who is competent in Hmong
and an alum of Sacramento State to transcribe interviews in both Hmong and English.
2) Transcripts: Printed hard copy and chronologically read each transcription in its
entirety to obtain a sense of wholeness, bracketing personal experiences and inherent
biases without making any remarks or highlighting on hard copy of the transcription. At
the completion of this analysis, each transcription were provided to student and parent
participants to review and make any edits or changes and check for data credibility and
validity. Once the confirmation of all participants were received, I chronologically reread
each participant's transcription a second time to get a sense about their experiences and
immersion in description of the lived experience. Concurrently, I was omitting any
statements and/or phrases that would identify participants and pages/lines number were
inserted in each student and parent interview transcription. Following this step, I reread
for a third time to analyze the interview data with descriptive accounts of each
participants’ experiences by extracting significant statements from student and parent's
narratives that directly related to the phenomenon under. These statements were recorded
in separate sheets and coded based on their "transcript, pages, and lines numbers". 301
significant statements were extracted from the six student interview transcriptions.
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Table 9 provides examples of the significant statements from student 1, 2 and 3 that were
identified and extracted from interview data. Furthermore, 133 significant statements
were extracted from the six parent interview transcriptions. Table 10 provides examples
of the significant statements from parent 1, 2 and 3 that were identified and extracted
from interview data. See (Appendix M) for full detail significant statements constructed
for students and parents.
Table 9
Examples of Student 1, 2, and 3 Significant Statements
Student

Page

Line

1

2

21

2

1

5

3

1

5

Significant Statements
Since my parents are really strict, they’re sometimes, oh don’t go to school if
it’s not anything important academically, or if it’s not of anything important
because you should not waste time.
It’s in the culture and it just doesn’t translate into the American culture. So
that means that for me, I’m their retirement plan basically because they don’t
make enough to set their own retirement funds.
It’s a lot of balance between what you want and what your family and your
culture want. And I think that’s just something that in order to achieve both,
you kind of need to show to them that it’s possible to do both. Go to school,
do your homework, do your community outreach work and then come home
and being able to cook, clean, all the necessary stuff that needs to be done at
home.

Table 10
Examples of Parent 1, 2, and 3 Significant Statements
Parent

Page

Line

1

2

11

2

5

25

3

9
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Significant Statements
So my children, I support them and help them, I do think that they have gone further. I feel
like when they do things, it’s not hard for them and they don’t have to worry. So I do
support them but not only that, talking about support, I really do support my children.
That is true because some reasons that we can’t help our children are because we aren’t
educated. Another is that our children don’t want to talk to us a lot. In regards to
knowledge, us older people came to the United States at a late age so we aren’t educated.
Even if they brought a piece of homework to ask for help, we couldn’t even help them.
Support is in when my children go to a school and whatever they need help on, we
help...We are poor and don’t have money like the Americans so that’s how we support our
children. If they require a little bit of money, we can give it to them but if they require a
lot, we can’t help them.
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3) Formulated meanings: At this section of the analysis, significant statements for each
participant were condensed and combined to reflect the exhaustive descriptions of each
participant. As such, 215 formulated meanings were derived from the 215 significant
statements of student interview data. Table 11 provides examples of student 1, 2 and 3
significant statements that were converted into formulated meanings. Furthermore, 83
formulated meanings were derived from the 83 significant statements of parent interview
data. Table 12 provides examples of parent 1, 2 and 3 significant statements that were
converted into formulated meanings. Thereafter, the students and parents' whole
statements and their meanings were checked by an expert researcher who is familiar area
of research to review my initial findings and themes and to offer constructive feedback,
found the process to be correct and the meanings are consistent. See (Appendix N) for
full detail formulated meanings constructed for students and parents.

Table 11
Examples of the Process of Creating Formulated Meanings from Student 1, 2, and 3
Significant Statements
Student

Page

Line

1

3

24

2

2

8-13

Significant Statements

Formulated
Meanings

Mostly I kind of remember is questioning my identity
because I have that conflict between which culture
should I choose? The Hmong culture of the American
culture and those values clashed with each other and so
I just question myself, should I be Hmong, should I be
American, what should I be?
I remember a lot of misunderstanding. In particularly
from your parents’ side. Not being able to see that
something done in White America is okay... And for
you on the crossroad between the both of them, you
have to live like two separate lives. Which is at home,
you have to live your culture and then when you’re
outside, you have to live the White culture. But if you

Search and
question identity
between Hmong
and American and
clash of values
and beliefs.
The balance to fit
between the
American and
Hmong culture
and challenge to
maintain both that
creates conflict.
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3

1-2

8-11

try to mix and match both, it creates a conflict when you
bring Hmong to the White or White to the Hmong
culture. My upbringing, you’re either Hmong or too
White and there was no middle ground.
Where I went to school especially for elementary and
growing up, I got bused to a, should I say a more White
community...The school’s really enriched in programs
in supporting us...And I never felt really racist or biased
or like my culture was affecting me...And I think that
was a big plus given that time that they were supportive
of me and then the school that I went to was very
supportive environment. And I always feel like it’s
something you need to be proud of...I don’t think
there’s anything I really experienced about it because
my parents always taught me the culture. I think it was
more of just maybe being Hmong and not really...not
having the socioeconomic factors like the things you
want, growing up with nice shoes, nice backpack, nice
clothes, because of that factor.

Bussed out of
community to
attend school and
did not
experience any
racism due to
majority white
school with
programs. Was
proud of cultural
identity but knew
that did not have
the best materials.

Table 12
Examples of the Process of Creating Formulated Meanings from Parent 1, 2, and 3
Significant Statements
Parent

Page

Line

1

5-6

1725

2

7-8

3843

Significant Statements
For my kids, when they were small, we just visit how
the teachers teach. So we visit a bit of that. Towards
middle school, they already know how to speak, so
we only go a few times. Towards the end of their high
school years, I do talk to teachers to see whether my
child will finish...We don’t know what they have to
do but we do ask if my child will complete...It was
very difficult but there are translators. But there were
a couple of... who work at the school that can help
you. There are the teacher aides as well. Afterwards,
the older daughters, when the others are busy, I take
them to translate for me....I haven’t visited the
college. I didn’t know the language so I couldn’t go.
When the teachers have conferences and require you
to go even if you don’t know a lot, just sitting there to
hear what they have to say about our children...Yes,
they do welcome us. They don’t disrespect us. When
you get there, they welcome us and did say, oh thank
you for coming today and that the children have a lot
to show. So there’s never a time that they disrespect
you. Because you are the parent, they do respect you.

Formulated
Meanings
Visitation to primary
years however middle
to high school
including college
tapered off with
assumption child is
capable to learn.
Language is and was
a barrier back then
including college but
seek translator from
staff and child.
Request for
conference still
attend despite lack of
understanding and
language. But
respect as parent.
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Sometimes the teachers want to meet the parents or
when they have conferences or require help, we still
go... When I just came, I didn’t know any English. But
I kept going. Sometimes my children would translate
for me. Sometimes there will be Hmong translators.
Afterwards, I kind of knew some English so when they
talk about something that I know, I am able to respond
back as well...College, I haven’t visited because they
can take care of themselves so I haven’t visited. If
you’re talking about transporting them, yes I do take
them to school.

Require meetings
attend even if does
not speak language.
Child will help
translate after have
picked up some
English to
understand. Have
no visited college
because assume
student can do it
themselves but will
take student to
school.

4) Formulated meanings are sorted into categories, clusters of themes and themes: I
compared the formulated meanings with the original meanings maintaining the
consistency of descriptions. After review of formulated meanings, the process to group
and organized the aggregated student and parent formulated meanings into categories that
reflect the unique structure of cluster of themes was initiated. Each cluster of theme was
coded to insure every formulated meanings related to that group of meanings. Following
this step, groups of cluster of themes that were related were incorporated together to form
a distinctive construct of theme. 70 clusters of themes from student formulated meanings
emerged were grouped later into 22 emergent themes. Table 13 shows the initial process
of constructing the first theme through integrating various clusters of themes for students.
79 clusters of themes from parent formulated meanings emerged were grouped later into
14 emergent themes. Table 14 shows the initial process of constructing the first theme
through integrating various clusters of themes for parents.
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Table 13
Examples of the process constructing the first themes for students
Formulated Meanings
•

•
•
•
•
•

Cultural expectations and duties as a son to
keep the tradition with community and
external family pressure to be family man and
role model
Cultural expectation and pressure to live up
to the role of a son and keep up academics.
Have to grow up quickly to help parents
Cultural expectations to meet the role as a son
including role to maintain tradition
Sense of obligation to meet role as a daughter
and inability to do anything outside the home
The need to mature and expectation to meet
responsibilities as a daughter and not having
the opportunity to go outside the home
The need to meet the role of a daughter and
expectations in the home while being treated
different from sons.

Theme Clusters
•
•
•
•

Maintain
traditions
Carry on
family
lineage
Fulfill
responsibiliti
es and duties
Inability to
go outside
the home
environment

Emergent Theme
•

Cultural
Expectation
s and
Cultural
Obligations

Table 14
Examples of the process constructing the first themes for parents
Formulated Meanings
•
•
•
•
•
•
•

Tradition, religion and language are reminds
of identity
Culture, rituals, and traditions is what
identifies who the Hmong people are in
relations to others
Tradition and religion, cultural nuances
remind identity
Hmong have yet to have economic capital
Hmong identity comes from the religion,
clothing and cultural instruments that is
unique to this group
Rituals, religion including New Year
celebration the clothing is unite to the Hmong
identity
Clothing, culture, traditions and clothing as
well as instrument is a reminder of Hmong
identity

Theme Clusters
•
•

•

Religious and
cultural
practices
Cultural
nuances and
situation in
relations to
other groups
New Year
clotting and
instruments

Emergent Theme
•

Religion and
cultural
practices
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5) At this stage of the analysis, all emergent themes of the study were integrated into an
exhaustive description of the phenomenon under study. Thereafter, the same expert
researcher reviewed the emergent themes and essence to confirm that the exhaustive
description reflected each participant's lived experiences. After merging all clusters of
themes and emergent themes, the essence for students and parents is formulated a
validation was confirmed with the research committee.
6) Finally, a validation of this exhaustive description were confirmed via emailed to
students and over the phone with parents to discuss and compare the researcher's
descriptive results with their meanings. This step was taken with approval in advance
during the interview process.
7) None of the participants offered any input regarding the identified themes so no
changes were made into the final description of the essence of the phenomenon (Colaizzi,
1978, pp. 48-71).

Role of the Researcher

In this section, I am intentional in reviewing an in-depth and thorough discussion
to provide readers with a full understanding of the nature, importance, and scope of my
role in this research in this study is magnified. As the primary research instrument to
collect and analyze the data in a phenomenological inquiry, Merriman, (2009) embraced
the concept he describes as bracketing; the suspension of any assumptions of the
phenomenon being examine, discussed and studied (Creswell, 2009).
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As such, in accordance with procedures for analyzing phenomenological study, I
was intentional to first identify and purposefully set aside or “bracket” out my own
experiences, individual biases and beliefs in order to focus on the experiences of the
study participants (Moustakas, 1994). I made every effort to suspend my personal
judgment, prejudices and viewpoints regarding the phenomenon being researched by
journaling about my experiences prior to analysis. My family particularly siblings have
achieved both personal and professional success which to some degree informed my
interest in pursuing this research. Furthermore, I disclosed my personal experiences,
identity, background as a membership in the Hmong community in Sacramento and
professional working in higher education to provide context to the investigation. I believe
that these experiences enhanced my awareness, knowledge, and sensitivity to the issues
being addressed in this study and will assist me before, during and after the interview
process. However, for this investigation of essences, phenomenological reduction
although calls for "bracketing" of the suspension of judgment from the content from
participant's experience, phenomenological reduction " does not involve an absolute
absence of presuppositions, but rather critical analysis of one's own presuppositions"
(Kvale, 1996, p, 54). From this, I know I was not able to address and eliminate all biases
due to the nature of the study.

Although every effort was made to ensure objectivity, my personal bias may
shape the way I view and understand the data collected. I constantly acknowledged,
managed and remained conscious of my role to not interject my experiences onto or
during the interview and process of interpretation that can permeate the meanings
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constructed in the data. In order to maintain some objectivity and subjective reactions, it
was recommended that qualitative researchers take field notes and detailed descriptions
of what was observed of their initial and on-going impressions (Emerson, Fretz & Shaw,
1995; Marshall & Rossman, 2006). This process, referred to as memoing enables the
researcher to keep track of and to capture thoughts that otherwise would have been lost
(Creswell, 2009). Particularly relevant for this study, memoing was helpful when data
analysis and the process got more complex so this approach refreshed and recorded my
thoughts after each interview (Merriman, 2009). As such, before, during and after each
interview, I documented my initial reflection to capture and comment on the initial
themes heard in the interviews.

In addressing the cultural nuances during the data collection with a qualitative
approach, I discussed and synthesized this process at length in Chapter Five but will
foreshadow this discussion as necessary in this review. Bonner and Tolhurst (2002)
suggested that as an insider-researcher I will gain a greater understanding of the culture
being studied; not altering the flow of social interaction unnaturally; and have the ability
to establish the intimacy to collect more detailed and versatile interviews. As such, Van
Manen (1990) posited that the cultural and contextual is critical to understand the
background of participants’ descriptions of experiences with a phenomenon. This will
ensure the student and parent provided more than surface level conversations and generic
responses that would inhibit their full narratives. Smyth and Holian (2008) underscored
this and suggested that as insider-researcher, I have the advantage and know how to best
approach the participants, especially the Hmong parents which takes an outsider a long
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time to acquire. Using this recommendation, I decreased the formality of the interview
process which impacted my ability to gain access and create trust (Drew, 2014) from the
students and parents, many who may never have been approached to share their
narratives for an educational purpose.
Trustworthiness

One important dimension of methodological rigor was tied to the trustworthiness
of the person collecting and analyzing the data (Patton, 2002). For this study, it was
necessary to scrutinize data collection methods and analysis to ensure credibility,
consistency, and transferability. This section describes the necessary measures to ensure
trustworthiness or rigor in qualitative research through producing valid and reliable
knowledge in an ethical manner.

Credibility

Credibility refers to whether the findings of a study are plausible and the degree
of believability (Lincoln & Guba, 1985; Eisner, 1991). Particularly relevant to this study,
"being able to trust research results is especially important to professionals in applied
fields because practitioners intervene in people’s lives” (Merriam, 2009, pg. 209). Three
procedures were implemented to ensure the study findings were credible. First, data
triangulation was used through the “comparing and crosschecking…of interview data
collected from people with different perspectives or from follow-up interviews with the
same people” (Merriam, 2009, p. 216). Further, triangulation provided rigor and help
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ensured consistency throughout the study in addition to the use of an audit trail. An audit
trail was particularly important for a qualitative research, according to Creswell (2009),
this strategy "describes in detail how data were collected, how categories were derived,
and how decisions were made throughout the inquiry” (p. 223). Subsequently, I used
member checking, also called respondent validation (Merriam, 2009). According to
Lincoln and Guba (1985), member checking is “the most critical technique for
establishing credibility” (p. 314) and refers to member checking as a process by which
“you solicit feedback on your emerging findings from some of the people that you
interviewed” (p. 217). Maxwell (2005) underscored the value of this approach and
suggested:
[Member checking] is the single most important way of ruling out the possibility
of misinterpreting the meaning of what participants say and do and the
perspective they have on what is going on, as well as being an important way of
identifying your own biases and misunderstanding of that you observed (p.111).

I used two forms of member checking. At the conclusion of the interviews, I reviewed
my notes and had a discussion of my interpretation of their experience. Following this,
once the transcriptions were completed, each student and parent participant was provided
their transcript for review and were able to make any necessary adjustments to
authentically portray their voice during the interview. To further strengthen the credibility
of this study, I then selected and employed the second form of member checking that of
peer-review (Merriam, 2009). As part of this process, I provided a trusted mentor who
was familiar with my area of research the opportunity to review my initial findings and
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clusters of themes to offer constructive feedback (Appendix 0). During this peer-review
process, I made the concerted effort to ensure each student and parent participant's
identity was not be revealed. Finally, a recommended approach for the credibility of my
study was the evidence of saturation. This indicated to me the same information
repeatedly appeared and no new information emerged from the data collection process
(Merriam, 2009).

Consistency
According to Creswell (2007), qualitative research requires a different
interpretation of reliability and refers it to "the extent to which research findings can be
replicated” (p. 220). As such, for this qualitative research the goal was not to replicate,
but instead to ensure the results of the study are consistent with the data collected. This
approach was what Lincoln and Guba (1985) refer to as consistency. Because no two
interviews and each participant's interpretation of the world was not the same, no two
experiences arrived at the same conclusions. It is possible that other researchers who
undertake this method may encounter and have difficulty seeking and gathering the same
participants that are represented in this study, may be hindered and may have more of a
challenge to replicate the method of inquiry.
Transferability
For this study, the method for applying transferability was the use of thick and
rich description that provided the foundation for qualitative analysis and reporting
(Patton, 2002, p. 437). Merriam (2009) stated:

74
“When rich, thick description is used as a strategy to enable transferability, it
refers to a detailed description of the findings with adequate evidence presented in
the form of quotes from participant interviews, field notes, and documents”
(p.227).

Further, I had in my possession a research binder to record pertinent information, notes,
and procedures including my observations, personals thoughts and reflections before,
during and after the data collection and analysis process.

Protection of Participants

Understanding that interviewing is a moral enterprise, the highest ethical
standards was maintained throughout this study. Prior to conducing the interviews,
approval from Sacramento State's Office of Institutional Review Board was met. All
participants were informed of the study’s purpose, and participation was entirely
voluntary in which at any time each participant could withdraw from the interview or
select to not answer a specific question with no consequences. All participants signed the
consent form with the knowledge to participate in the study and interviews would be
audio recorded. It was verbally and in the consent form made aware that participants had
the right to request the audio taping to be stopped at any time. In an effort to protect the
identity of each participant in this study, each interview and audio recording was assigned
a numeric assignation and a pseudonym during the transcription process. This approach
will provide two levels of anonymity. It is important to note however, that documents
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with the actual names will be kept in a locked and separate cabinet to ensure information
remain anonymous.

Conclusion

This chapter detailed the research methodology that will be used in completing
this investigation. Through the use of descriptive phenomenological research
methodology, this study appropriately described the universal essence of a lived
experience. Data was collected, transcribed and analyzed including triangulated for
creditability, consistency and transferability. Chapter 4 will provide greater detail of the
data and findings.
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Chapter 4
ANALYSIS OF THE DATA

We must teach our children to prepare for the future - how to set goals for their
lives and for their careers. We must do more to inspire, train, and motivate them
(p. 82). Every home and neighborhood [school and community] in this country
needs to be a safe, warm, health place-a place fit for human beings as citizens of
the United States. It is a big job, but there is no one better to do it than those who
live here (p. 44).
- Rosa Parks

Introduction

This chapter presents an analysis of the findings to inform an understanding of the
complexities of the influence the home, school, and community have had on firstgeneration Hmong-American students' education endeavors. In particular, this chapter
focuses on the experiences of six first-generation Hmong undergraduate students enrolled
at Sacramento State in the context of background information from their parents, with a
particular interest in systemic levels of influence and parent involvement in
postsecondary education.

Organization of the Findings

This chapter begins with a brief discussion of ways in which the data collection
process itself shaped the findings. Especially in qualitative investigations, the researcher
is not immune to influencing the findings because of his or her presence in the setting.
The purpose in discussing my role in shaping the findings while data were being
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collected is to provide readers a pragmatic context in how the data were generated,
gathered, and recorded that may have influenced what was captured, what may have been
missed, and what could still be invisible. Following this discussion, each research
question will provide the framework and format for discussion of the major findings. The
core of this chapter is a detailed analysis of the data and an overview of the themes that
emerged. The first analysis focuses on interview data to explain how Hmong parents
encouraged and reinforced educational achievement of their children. Subsequently, the
discussion shifts and focuses on narratives from the Hmong-American students. The
chapter concludes with an illustration of Bronfenbrenner's ecological model as a lens to
situate the phenomenon of first-generation Hmong-American students matriculating at
Sacramento State. This organization allows for comparison and contrast to arrive at a
description of the lived experiences of Hmong students and their parents.
To address the holistic experience of the students, the goal was to authentically
capture and relay the experiences of each participant by recording, taking the data apart,
and putting it together again to synthesize the essence of their social accounts (Frels &
Onwuegbuzie, 2012,). The idea was to evoke stories from the participants providing
them with the opportunity to describe their experiences (Stage & Manning, 2003; Patton,
2002) "…to reduce individual experiences within a phenomenon to a description of the
universal essence" (Merriam, 2009, p. 58). For the convenience of the reader, the three
questions that guided the investigation are repeated here:
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1) To what extent and in what ways do first-generation Hmong college students perceive
the institution, community, and interfamily dynamic as influencing their post-secondary
experience?
2) What are the contributing factors (institution, community, interfamily dynamic) first
generation Hmong college students perceive as facilitating the completion of their
degree program?
3) In what role, if any, do Hmong parents perceive their involvement influence and foster
their first-generation college students' education and educational goals?
The Researcher’s Influence on Data Capture

Prior to the collection of any data, advanced preparation of the subjects before the
interviews was required. In some investigations, for example, the researcher might set up
an interview schedule, recruit participants to attend an interview at a given place and
time, collect the data, and move to the analysis phase. Setting up the interviews in such
cases likely do not shape what and how much data can be captured. In this case, however,
I could not rely on such a straightforward, neutral process. Just to get to the point where
interviews could be conducted, I had to interact with participating students a number of
times. Suspecting that I might need to become more active than usual in the pre-interview
process, I decided to keep a reflective journal and to report on this part of the
investigation for clarity, authenticity, and trustworthiness. In anticipating the probability
of no shows, I spent a considerable amount of time in communication with both student
and parent participants to ensure their verbal commitments translated into a time, date
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and location identified by the participants. I believe that these interactions made me more
credible in the eyes of the participants and therefore enhanced the authenticity of data
capture. Table 15 provides examples of the detailed planning process undertook for
Student 1 and Parent 1 prior to, during and after the interview. For a full detailed
description of these pre-interview interactions and observations of all participants, see
Appendix L.
Table 15
Examples of data collection pre-interview planning process for Student 1 and Parent 1
Participant

Student 1

Interview
10/5/2016 7:00
am in Library
Number of times
interview
rescheduled-1

Day of Interview Comments










Parent 1

PreInterview
Day
Comments

Communicated with student 10/3 in the evening to remind and
confirm 10/4 interview.
Arrived early to campus to prepare and review.
Day of 10/4 reminded room location and time .
Greet and thank student for their willingness to participate.
Reviewed, signed and collected consent forms and student/parent
demographic survey.

Wife not home
Student home but in bedroom
10/8/2016 6:00
Interviewed in living room
pm
Communicated with student to confirm father will be home and
In Home
able to meet for interview.
Number of times

Arrived at home, asked for permission to enter and was greeted by
interview
student.
rescheduled-6

Father was in living room and ready to proceed.

Student left area and left myself and father alone.

I initiated a conversation in Hmong about who I am, my education,
study and purpose. Father was receptive and agreed to sign consent
form.

Student indicated interest, had a conversation 9/29/2015 to clarify purpose and inclusion
for study. Informed student to communicate with father. Student indicated father
requested to speak to me directly. Received name and contacted father, called father 8:00
pm 9/30/2015 and briefly introduced purpose of study and addressed his concerns. At
conclusion, father was willing to participate however and expressed that he cannot offer
much.

Re-emphasized to father his voice/experience matters and was critical and informed him
I will connect with student to identify date and location for interview. Father agreed to
proceed.

Contacted student 9/30 to inform father agreed so student and myself both identified time
and location for student interview on Friday 10/2 at 6pm and father 10/3 6pm.
Immediately I emailed Student and Parent demographic survey to fill out. Informed
student to support parent.
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Student contacted me Thursday 10/1 both him and father have to reschedule due to
family commitment
Student contacted me to reschedule and confirm Sunday 10/3 at 4pm for him and 6pm
for father.
Student contacted me day of 10/3 to push both interviews to after 6pm due to father
coming back from hunting.
Student follow up that father was still not home so push both interviews and rescheduled.
Student called a few hours later, father was not available and to reschedule for Sunday
10/8 and him 10/5.

Persistence was required to gain full participation from the students and from their
parents. I believe that my persistence in rescheduling communicated to the participants
that the researcher took them very seriously and also enhanced the authenticity of the
data. Table 16 is an illustration of the number of times student and parent rescheduled
during this research phase. Student interviews were conducted in the library and averaged
50:50 minutes and parent interviews were conducted in the home of the participant and
averaged 41:00 minutes.

Table 16
Number of times student and parent rescheduled interview date and time
Participant

Rescheduled

Interview Location

Interview Time

Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Parent 1
Parent 2
Parent 3
Parent 4
Parent 5
Parent 6

5
1
5
0
0
0
6
3
2
2
2
1

Library
Library
Library
Library
Library
Library
Home
Home
Home
Home
Home
Home

55:50 minutes
46:36 minutes
41:19 minutes
58:24 minutes
54:58 minutes
46:01 minutes
45:49 minutes
47:28 minutes
51:24 minutes
33:11 minutes
31:39 minutes
35:52 minutes
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In order to understand the phenomenon for this investigation, previously
discussed in Chapter Three, I employed Colaizzi’s (1978) seven step method for data
analysis. In the process of organizing the data, there was evidence of saturation, and no
new information emerged from the data collection process (Merriam, 2009). As a result,
the following section presents the research question framed around the parents and
highlight the major findings and emergent themes that derived from the interview data.

Parent Themes

Throughout this investigation parents and students frequently mentioned Hmong
cultural and religious customs, including preservation of the traditions, as a point of
reference. The following is a brief overview of the rich history of the Hmong way of life
on the hillsides and in jungles of Laos. Essential to note is the strong faith in their culture
built on beliefs where funeral rituals and ceremonial weddings are considered to be
important events for the Hmong community.
To the Hmong people the meaning of life circles around the family (to the
Hmong people the term “family” can also mean “clan”). Every aspect of life—social,
political and economical—revolves around the family. Having many children is a

big part of the Hmong way of life. Traditionally, children stood for many things;
economically they meant more people to help out with farming, and socially they
contributed to a strong clan. Having a strong clan was crucial to political power,
thus power and status was based upon the numbers that can be sustained in one's
family. Having a child was viewed as a part of the life cycle. The parents cared
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for and nurtured the child until he or she became a young able adult. Towards the
end of the parent’s days, it was time for the child to take his or her turn caring for
the aging parents and grandparents. Thus the “traditional culture was passed on
from one generation to the next within a clan" (Vang, 2001, p. 29).
This information provides readers with a richer and deeper context for the participants’
backgrounds and their home experiences. More importantly, how those experiences
shaped their attitudes and behaviors toward education, including the complex issues as
related to the generational and cultural gap that exists between Hmong students and their
parents, is made clear.
The research question framed around parents was the following: In what role, if
any, do Hmong parents perceive their involvement influence and foster their firstgeneration college students' education and educational goals?
As stated previously in this dissertation, extant research on Hmong parents was
notably missing from literature. The following section presents the summation of
interview data that resulted in 133 significant statements, 83 formulated meanings, 79
clusters of themes and 14 emergent themes that provided the universal essence of the role
and involvement Hmong parents have in their children's education. The final thematic
map illustrated in Table 17 was generated by adhering to Colaizzi’s (1978) method of
phenomenological analysis of the parent interviews. See Appendix O for full detail
clusters of themes and emergent themes for parents.
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Table 17
Final thematic map developed for study from parent interview data
Process

Number of:

Significant Statements

133

Formulated Meanings

83

Clusters of Themes

79

Emergent Themes

14

Essence

Exhaustive Meanings
Preservation of culture and religious customs to maintain Hmong
identity
Lack of education and no prior experience attributes to role
ambiguity and limited involvement in children's education
Home based verbal encouragement and tangible support
1. Awareness and accommodation for inevitable socio-cultural
changes
2. Cultural clashes in changing gender roles for males vs. females

Hmong parents seek to accommodate the inevitable changes in Hmong traditions
in America while acknowledging their limited ability to contribute to the
aspirations of their children's education and educational goals.

To understand and explain how Hmong parents encourage and reinforce educational
achievement and perception of involvement, five major exhaustive meanings of themes
emerged through constant comparative analysis with respect to the debriefing six parent
interviews.

Analysis Theme 1: Preservation of culture and religious customs to maintain Hmong
identity

The most significant finding permeating the interviews was parents stressed the
importance to maintain the Hmong identity through the preservation of Hmong culture
and religious traditions. In spite of this strong desire, the Hmong parents struggled to
define what it means to be Hmong. The parents attempted to explain who the Hmong
people are in relation to other ethnic groups. Coupled with the customs, language and
heritage as true meaning of being "Hmong," parents related to and identified the Hmong
New Year celebration in addition to the wedding and funeral as a reminder of their
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Hmong identity. All of these elements link to roots in religion as illustrated by the
following excerpt from Parent 1:
Parent 1: When I think about Hmong, we have traditions. One, our religion. The
way we worship our parents and our ancestors, in our religion, we believe in that.
Not only that, we are Hmong, whenever we are sick, we do black magic, if you
know black magic, it helps a little bit too...After that, I know the shaman ways. I
became a shaman and that’s one of the things that helps in our culture. If there is
an illness that the doctors can’t help, performing a shamanic ritual helps too.
Because we are Hmong, we have to do what Hmong do. Not only that, we are
Hmong, we have to learn their language and our language so we can help back.
(2, 10).
Parent 1 Hmong: Yeah, ntawm kuv xav mas peb yog Hmoob no mas peb muaj kab lig kev cai
uas qhov me ntsis, 1, ntawm peb txoj kev teev kev ntseeg, peb niam peb txiv thiab peb poj koob
yawm ntxwv tias peb yog Hmoob vim peb ntseeg li ntawv. Ho tsis tas li, peb yog Hmoob no ces,
peb muaj mob muaj nkeeg peb cov cia li ua no ces yog khawv koob, khawv koob no ces tej zaum
koj muaj mob nkeeg no ces tej thaum koj ua no ces kuj pab tau me ntsis thiab. Ces kuv kuj kawm
tej ntawv thiab nawj. Ces cov kuv kawm ntawv no mas, kuv twb yog tuaj teb chaws no kuv txiv
tuaj rau teb chaws Fabkis lawm kuv mam rov kawm ntawv kuv txiv ob. Ces dhau li ntawv los
lawm ces ib ho txawj ib qho neeb, neeb tom tom kuv ces kuv mam li uas rov qab los sawv neeb ua
tau ib qho neeb ces qhov ntawv yog qhov pab tau rau peb tsev neeg Hmoob. Ces yog ib yam li
muaj ib tug muaj mob muaj nkeeg tej es nkees nkees lawm hos tias nais maum paub kuaj tsis tau
qhov mob ces peb ua tas ces nws kuj zoo lawm thiab. Ces peb yog Hmoob ces peb yuav tsum ua
raws li Hmoob ua. Tsis tas li ntawv los yus yog ib cov Hmoob, ces yus yuav tau kawm lawv lus
thiab kawm yus lus thiab yus ho paub rov qab los pab tau rau yus cov Hmoob thiab. Hos kev
kawm txog ntawm tej me tub me nyuam tuaj txog teb chaws no mas, kuv yeej qhia hais tias kuv
tus kws kawm ntawv nawj mas nws pab kawm ntawv siab dua kuv pab ob.

Parent 1 illuminates the Hmong tradition of turning to religion in times of sickness as a
healing force. In the following excerpt, Parent 2 extends this theme to those times when
healing doesn’t work and an individual dies:
Parent 2: What Hmong do different from another ethnicity is by the Hmong
culture. Hmong culture is different from other ethnicity. There’s no one that do it
like us Hmong. We behave different. For example, if we have someone who
passed away, we have a ritual for the elders, we host it for around three days to a
week until it’s time to bury it. This is what’s different. Other ethnicities, they have
a quick funeral process. So if we’re talking about what how Hmong is different,
this is how we are different. Others do know how to pass away but they don’t
have the funeral process that we have. In this world, the Hmong culture is
different from others (2, 10).
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Parent 2 Hmong: Soj, yog qhov uas Hmoob ua txawv lwm hais neeg ces yog los ntawm
Hmoob kab lig kev cai ob yom puas yog. Hmoob culture. Yog Hmoob kab lig kev cai mas peb
Hmoob mas nws yeej muaj kev txawv dua lwm haiv neeg nawj. Peb Hmoob kev cai los sis los
ntawv peb Hmoob mas, peb Hmoob kev cai yeej tsis muaj ib leej twg ua zoo li peb Hmoob li vim
rau qhov tias peb Hmoob mas peb coj txawv los ntawm tias yog tias peb muaj ib tug twg tau tag
sim neej yom, mas peb yeej ua li hais, peb yeej yuav muaj coj los ua kab lig kev cai. Yog tias peb
tsis ua li kev cai coj kev cai qub ces peb tseem coj los ua peb kab lig kev cai txog li yog hais tias
cov laus no ces peb ua txog li peb hnub mus rau ntawv b week ntawv ob, 7 hnub ntawv. Ces peb
mam li uas txog hnub uas yuav coj mus zais ces peb mam muab coj mus zais. Vim yog txoj kev no
mas qhov no yog qhov uas peb Hmoob txawv tshaj dua lwm haiv neeg nawj. Luag lwm hais neeg
mas lawv ua mas lawv ua sai sai xwb lawv tsis cuag li peb Hmoob na yom. Ces yog yuav hais
txog tias peb Hmoob es txawv no ces qhov no yog qhov txawv tshaj luag lwm haiv neeg nawj.
Qhov no ces yog qhov nws txawv dua ntais tsis muaj luag lwm haiv neeg coj li peb Hmoob. Luag
tej, luag lwm haiv neeg mas ib yam tiav luag yeej txawj xiam txawj ploj tuag li ntawv tiam sis mas
lawv tsis muaj kev cai es yuav ua li peb Hmoob na yom. Mas peb Hmoob cov kev cai culture
ntawv mas nws yeej txawv dua ntais li peb nyob hauv lub qab ntuj no ces zoo nkaus peb Hmoob
cov kev cai ces nws yeej txawv tshaj luag lwm haiv neeg lawv no mas.

Parent 2 expresses an understanding that Hmong people like all other people live in a
world where death is inevitable, but no other ethnic group is like the Hmong in the
processes they employ to ensure a good outcome in the next world. In the next excerpt,
Parent 4 similarly points to cultural and religious practices surrounding the relationship
between the Hmong family and the Hmong religion:
Parent 4: I don’t know either. For Hmong, we just do shaman rituals. That is our
Hmong culture. We don’t really have anything else, only the shaman rituals and
New Year’s celebration. That is the Hmong culture so we always do that...shaman
rituals, soul calling, and weddings are different from others. (1, 6-7).
Parent 4 Hmong: Tsis paub le hab es. Peb cov Hmoob ces peb noj mov, ua neeb ua yaig tes
yog peb cov Hmoob culture xwb mas. Koj tsis muaj lwm yam ua le tes tsuas yog ua neeb, ua yaig,
noj tshab peb caug tej ntawv tes yog Hmob culture tes Hmoob yeej yuav tsum ua le hov le xwb es.

Interestingly as we will see when we get to the student data, infused through the
interview data was also a strong desire of the Hmong students to maintain their Hmong
identity. Like their parents, Hmong students also struggled to define what it means to be a
Hmong and referenced cultural customs and the New Year celebration, an annual
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communal event as reminders of their Hmong identity. This analysis will be discussed at
length in subsequent sections.

Analysis Theme 2: Lack of education and no prior experience attributes to role
ambiguity and limited involvement in children's education

The parents talked at length about their personal struggles and lack of education
as a key to the involvement in their children's education. Across parent participants,
stories of limited personal experience in formal education in Laos or America
underscored a lack of opportunity and access to construct the role of parent. As a result,
Hmong parents do not have a context for understanding some of the basics of America's
educational policies and practices. Parents also believe their children are more self-reliant
and more capable than they and thus perceive they are less competent at assisting. Parent
6 noted "they do it themselves, we don't know how to help them" (3, 20), a common
response in the data leaving the navigation of the academic institution as the task of the
student. This hands off approach, places the full responsibility on the school as the
authority figure and deprives Hmong students of the crucial social and cultural capital
associated with education and the academic institution. Parent 1 provides a fairly
exhaustive statement of this theme as follows:
Parent 1: So I always tell my children to focus on education and to think about me
even though I’m not educated, my life, I worked very hard and I’m only where
I’m at today. I’m not educated so I couldn’t do anything good... Even though I’m
not helpful, you have your teacher to teach you so you have to go find help
yourself. There are those like me who never got an education, we don’t know
what to do. You can only say, oh, you’ll just have to ask your teacher or your
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counselors. And I don’t know the language, you know the language, you go talk
to your counselor. I do tell that to my children (5-9, 15-34).
The opportunity during their childhood to attend school in Laos was non-existent and as a
result a majority of parents throughout the interviews referred to themselves as a noneducated person. It is worthy to note for readers with little awareness of the HmongAmerican community may not realize the important differences between what it means to
be “uneducated” by American standards (for example, a high school dropout may be
considered “uneducated” even though he or she attended school for ten years). It is not
clear whether the concept of “school” even existed however, Parent 3 expressed "We
farm and things like that only...so I never went to school" (1, 2). Parent 4 echoed this
sentiment and stated "we are not the Hmong in the city. We are the Hmong in the
jungles" (1, 3) indicating there was no schools and not even any thoughts about sending
children away from away from home to attend a school. In the following excerpt, Parent
1 illuminate this theme:
Parent 1: For us, when we lived in Laos, we weren’t the ones who lived by the
war zone so the government didn’t come near us. Only the local government did
but the national army didn’t come near us. We lived in the mountains and are
farmers. When we were young, our parents only taught us how to farm, how to
plant wheat, how to plant corn to feed chickens and pigs. We grew up living life
like that. Our way of helping our life and making an income is to raise chickens
and pigs to sell and make corn to sell for a bit of money to help our life. When we
grew up, we took care of our gardens (1, 1).
Parent 1 Hmong: Peb li mas, thaum peb nyob teb chaws Nplog mas, peb tsis yog cov nyob rau
sab uas muaj tsov muaj rog. Ces tej nom tej tswv tuaj tsis ze peb. Muaj cov nom cov tswv tiam sis
yog cov nom cov tswv pej xeeb xwb tsis yog cov nom cov tswv thab ham tuaj tsis ti peb. Ces peb
nyob rau toj roob hauv pes xwb ces peb yog neeg ua liaj ua teb. Thaum peb yau ntawv ces peb
niam peb txiv tsuas qhia peb ua liaj ua teb, mus ua teb nplej noj, tej pob kws noj, coj los pub qaib
pub npua ces peb hlob ntawv ces peb tsuas ua noj ua haus li ntawv xwb. Ces peb kev yuav los mus
pab rau hauv lub neej zoo li teb chaws no yuav khwv nyiaj khwv txhiaj ces peb tsuas yog tu qaib
thiab npua coj los muag, thiab ua pob kws tej coj los muag, yuav nyiaj coj los pab hauv peb lub
neej xwb. Raws li thaum yau es hlob tuaj ces paub qab haub me ntsis li ntawv. Ces dhau li ntawv
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los, yus ho txawj ua noj ua haus los li ntawv ces cia li mus luaj teb ntov ntoo. Yus loj yus tus kheej
ces cia li ua luaj teb ntov ntoo li ntawv lawm.

Parent 1's poignant statement clarified exactly what the parents mean when they say they
are uneducated. In the next excerpt, Parent 4 similarly points to their childhood
experience and daily routine that are drastically different from their American born
children:
Parent 4: We lived in the mountains in the jungles, we are the Hmong in the
jungles, so we farm. In the morning, we go farm for the whole day and come back
home when it’s dark. The next day we would go again and then come back home.
We do that a few days and then take a break for a couple of days then go back to
farming (1, 3).
Parent 4 Hmong: Peb nyob peg roob peg haav zoov tes tsis muaj ib yam le peb yog hmoob
nyob peg haav zoov xwb nab tes tsis muaj, peb nyb toj sab xwb ces peb ua teb. Sawv ntxuv ces
moog ua teb ib hnub hob rov qaab lug ces tsaus ntuj tes lug tsev. Taag kig tes rov qaab moog ua
teb ua tag ces rov qaab, ua le ob peb hnub tag tes lug nyob ob peb hnub tes rov qaab moog ua, ces
le hov le xwb es.

The data show convincingly, however, that it is a mistake to infer that because these
Hmong parents have no formal education, they mistrust American education or want their
children to resist schooling as a tactic to preserve the country, On the contrary, as
illustrated by the following excerpt from Parent 2, across all of the interview data is
evidence that the parents are very much in support of higher education for their Hmong
children in America:
Parent 2: In regards to knowledge, us older people came to the United States at a
late age so we aren’t educated. Even if they brought a piece of homework to ask
for help, we couldn’t even help them. Talking about helping, deep in our hearts as
parents, we really do help and support them to be educated because we don’t want
them to be uneducated like us when they grow up. This country that we live in,
truth to be told, us older people lived here and aren’t educated, finding a job is
really hard so we support now so that they can take a step further to finishing high
school, college. The one who can’t learn, should at least finish Bachelors. But the
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ones who can learn, they should be motivated to attain higher education. So our
support, like I said and what you said, we older people really want to help but we
aren’t educated so we can’t teach our children. They have to pass that route by
themselves (5, 25).
Parent 2 Hmong: Qhov ko mas yeej yog nawj, qhov ko nws yeej yog rau qhov hais tias nws
qhov uas ib txia uas peb pab tsis tau cov me nyuam mas vim yog peb tsis txawj ntaub txawj ntawv.
Ces peb pab tsis tau ces yog qhov nov. Ib qho ces yog peb cov me nyuam nws tsis xav nrog peb
tham ntau ntau qhov uas ib yam hais tias txoj kev txawj peb tuaj rau lub teb chaws nov lig lig ces
peb twb laus no lawm ces peb tsis txawj ntaub tsis txawj ntawv nab. Ces lawv nqa ib daig
homework los los peb twb pab tsis tau lawv ces lawv yuav tsum ua li hais, hais txog kev pab mas
peb lub siab lub ntsws peb yog niam yog txiv mas peb yeej pab kawg nkaus nawj, peb yeej txhawb
kawg nkaus, peb yeej xav kom lawv txawj vim peb yeej tsis xav kom lawv, lwm hnub lawv loj
hlob tuaj es kom lawv tsis txawj ntaub tsis txawj ntawv zoo peb no rau qhov tias lub teb chaws no
peb tuaj nyob ces yeej hais caj peb cov laus peb tuaj ces peb tsis txawj ntaub txawj ntawv ces
nrhiav laj nrhiav kam los nyuaj nawj, ces peb yuav txhawb tam sim nov mas peb yuav txhawb
kom peb cov me tub me nyuam no kom nws mus rau ib kauj ruam tom ntej tias nws yuav tsum tag
high school mus rau college, tus ua li hais tus nws kawm tsis tau kiag los yuav tsum tas Bachelors
no mas yom, yuav tsum tas Bachelors nov mus rau yav tov lawm ob. Ho yog tus kawm nws ho
mus kawm tau los nws yuav tsum mob siab kom nws mus siab tshaj qhov uas sauv ntxiv mus rau
yav tov. Ces peb txoj kev pab ces ua li hais, ua li koj tseem hais ntawv, cov laus, peb cov laus mas
xav pab kawg tiam sis yog vim los txog los peb tsis txawj ntaub txawj ntaub los peb qhia tsis tau
rau peb cov me nyuam. Txoj kev ntawv ces yog txoj kev yus cov me nyuam siv zog tsoo lawv tus
kheej tias lawv kawm tau tom school los tau npaum cas ces lawv tau npaum ntawv xwb no mas
yom.

In a similar vein, it would be a mistake to assume that Hmong parents want simply to turn
over the responsibility for educating their children to the American schools because they
see schooling as unimportant, because they are uninterested, or because they fear the
influence of the school. The data from this investigation paints a different picture. As
Parent 4 exemplifies, these parents would like to help their children succeed academically
and point to what they see as their own inadequacies as their reason for less than direct
involvement in schooling:
Parent 4: No matter how much the parents want to help, it’s because we are poor
and we aren’t educated so we can’t help them. The things we want to happen, we
can’t make it happen. Hopefully the school would help them (8, 49).
Parent 4 Hmong: Has le nuav xwb mas. Mej sau tes mej sau has tas cov nam txwv xaav paab
npaum le caag los vim yog txom txom nyem hab cov nam txwv tsis paub ntaub ntawv ces, le kws
kuv has dlej num los tsis tau dlej num lug ua ces lub sab xaav tau le los yeej ua tsis tau lub sab
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xaav es puab cov school puab yeem meem paab, cov nam txwv hmoob peb yeej txaus sab tsua
puab.

The data show quite clearly that the Hmong community in the Sacramento region
continues to have barriers to full participation due to economic, linguistic, cultural, or life
circumstances. In the data both the parents and their children emphasize that Hmong
identity and meaning is tightly connected to religious and cultural beliefs and practices
which are unique to the Hmong community, an aspect of life as a Hmong-American that
separates the group from the mainstream. However, as Delgado-Gaitan, (2004) pointed
out some time ago and as this investigation confirms, the frequent assumption of teachers
and school personnel that Hmong parents have no interest to become involved in their
children's education is tragically wrong. Indeed, the Hmong parents are counting on the
teachers and school personnel to help their children achieve in ways that the parents see
themselves as incapable of doing.

Analysis Theme 3: Home based verbal encouragement and tangible support

The analysis thus far has demonstrated that the Hmong-American community sees
itself as infused with ancient rituals and practices that are essential for the survival of the
bodies and spirits of the people. It has also demonstrated that Hmong parents and, as we
will see, their children have a strong urge to sustain these ancient practices and rituals.
This aspect of the Hmong experience does not mean, however, that the Hmong parents
seek to prevent their children from assimilating into American life by becoming as highly
educated as they can. In fact, they hope the teachers will help their children in ways the
parents cannot do themselves. So what do the parents do to help their children become
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educated? The interview data reveal that encouragement was established in the home as
important and necessary to their role as parents. Along with this home based
involvement, majority of the parents agreed that effective communication with their
children, though difficult at times, was something that good parents need to have with
their children. The following excerpt from Parent 2 illustrates well the parameters of the
role of encourager that the parents occupy:
Parent 2: For me, every day that I pick up my children, I do ask if they have
finished their homework, you guys have to do homework, if you haven’t you must
do it. I have a lot of children so I do ask if they have done their homework. Even
though I can’t really help them, I remind them to do their homework...It falls
between the two parents and how they both love each other. This affects the
children’s environment. So when they go to school, they can’t learn. When you
ask them, they don’t want to respond because as parents, you haven’t shown love.
So they don’t want to talk to you much. You can talk a lot but certain things that
you do, they don’t trust you so they don’t want to talk a lot... I like to speak the
words that they understand. I only say four to five words so they understand and
that is it. I don’t like to lecture them because the children these days don’t want to
listen to lectures. The more you speak, the more they don’t understand you (4-5,
21-26).
Parent 2 Hmong: Kuv mas, qhov kov mas kuv muab xav ib yam li no, cov ua, yog tias cov me
tub me nyuam es mus kawm ntawv los es koj pheej tsis nug cov me nyuam na yom, ces nws txoj
kev xav ntawv thiab nws thiab yus no zoo nkaus ib hnub zoo nkaus nws loj zuj zus ces nws nrug
deb zuj zus ntawm yus ua niam ua txiv lawm. Ces yus tsis tham ces nrug deb zuj zus ces thaum
twg uas koj muaj los koj tsis siv koj lub sij hawm los rau koj cov me nyuam yom, ces koj pheej
tsis nrog lawv tham ces zoo nkaus lawv thiab yus nrug deb zuj zus ces lawv tsuag zuj zus zoo
ntawm yus thiab yus cov me nyuam tsis muaj kev sib hlub los sis tsis muaj kev sib ntseeg siab ces
koj nug lawv los lawv tsis kam qhia lawm ob. Kuv muab hais caj rau kuv cov me nyuam mas
txhua txhua hnub kuv tos kuv cov me nyuam los txog mas kuv yeej yuav tsum kom hais tias nej
puas tau ua homework, nej ua tsum ua homework nawj. Leej twg tsis tau ua homeowrk, kav tsij ua
homework nawj, koj ne koj puas tau ua, tus nov neb, xws li kuv muaj ob peb tug me nyuam mas
kuv yeej tias koj puas tau ua homework es txawm yog tias kuv pab tsis tau lawv npaum li cas los
kuv yuav tsum kom lawv ua lawv cov homework na yom....Kuv mas tsis muaj li nawj. Ntawm kuv
mas ua li hais, tag nrho los rau kuv cov me nyuam zoo nkaus koj twb paub yom, kuv cov me
nyuam mas kuv tsis yog, ua li hais kuv tsis yog ib leej txiv ua nyiam hais lus ntau ntau thiab nab.
Kuv nyiam hais cov lus kom lawv nkag siab xwb ob. Kuv hais kiag li 4, 5 lo xwb es kom lawv to
taub ces kuv yuav li lawm xwb nawj. Kuv tsis nyiam yuav hais ntau ntau rau lawv los cov me
nyuam tiam no mas koj hais ntau ntau mas lawv laj laj mloog. Thiab koj hais ntau ntau mas lawv
haj yam tsis tau taub thaib.
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In the previous excerpt, Parent 2 touches on the intersection of encouragement and
communication. Basically, if the parents want to encourage their children to succeed in
school, the parents have to become very strategic and careful about how they
communicate: “…the more you speak, the more they don’t understand you….” In the
following excerpt, Parent 1 elaborates on the theme of encouragement and
communication by describing an almost formal awareness of the dialectical nature of
communication between those who came up in the old ways and those who face a
completely new reality in the Sacramento region:
Parent 1: We have to have meetings so we can bond in the family so we have to
talk. We have to talk to our children and ask so far, how is your education going,
how are you doing? As for the parents to have a good relationship in the family,
you shouldn’t think that your ideas from the old country will work in this country.
Because the ideas in this country, they behave differently from us because they
are educated so they know more than us...There are times when we disagree but if
you are a understanding father...You have to leave it alone for a couple of nights
and then meet with them again and then you can say, oh I said a couple of words
that aren’t right to you...I apologize if I said some words that aren’t right to
you...Sometimes I think that what I said was good but if he doesn’t think so, I
have to accommodate him (3-4, 12-13).
Parent 1 Hmong: Qhov tseem ceeb mas, 1, nej cov me nyuam tuaj hlob teb chaws no, tuaj yug
teb chaws no mas nej tsis tshua paub peb cov lus Hmoob lawm. Ces peb tham nyuaj ces nyuaj rau
qhov ntawv. Tab sis txawm li cas los peb yuav tsum tau teem caij sib tham tas li ob yog yuav kom
peb sib raug zoo nyob rau hauv peb tsev neeg mas peb yuav tau sib tham. Peb yuav tsum nrog tej
me tub me nyuam sib tham thiab peb yuav tsum kho hais tias hnub no koj mus kawm ntawv zoo li
cas, ntu no koj kawm ntawv zoo li cas lawm thiab koj ho uas niam no kuv yuav pab koj, kuv yuav
pab koj yog yam twg kuv pab tsis tau koj lub tswv yim es yog yam twg kuv pab tsis tau koj lawm
los, kuv yuav muaj ib tug koj yuav tsum mus kawm. Ces yeej muaj li ntawv thiab mas. Hos cov
uas yuav muaj niam txiv sib raug zoo rau hauv yus khaub khuas mas yuav tsum pab tau es hais lus
sib haum mas yus txhob xav hais tias yus yog niam txiv tuaj tim ub tuaj yus coj yus ub tswv yim
mas nws tsis nkag lub tswv yim teb chaws nov. Ces rau qhov hais tias lawv lub tswv yim teb
chaws nov mas niam no lawv coj txawv li peb. Txawv no mas vim rau qhov peb yog neeg kawm
mas lawv paub deb dua peb yog yuav muab hais tiag tiag mas lawv paub deb dua peb ob. Cov lus
ua ntej yuav kho hais tias peb thiab nej no yuav tsum sib haum peb muaj kev sib tham tau ua ke no
mas yuav ua li cas thiaj tau yuav ua li cas thiaj txhawb tau no mas yuav tsum yog peb paub qab
hau zog. Ces peb paub tias lawv ua tsis tau lawm, kuv paub tias kuv pab tsis tau lawm, kuv tias
peb mus sab laj nrog tus nov es mam pab koj...Yeej muaj thiab ob. Yus ua me tub me nyuam sawv
daws mas yeej muaj tej lub caij yus lub paj hlwb dhia tsis zoo thiab los yog lawv paj hlwb dhia tsis
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zoo rau yus mas muaj tej lub caij mas yeej muaj kev tsis sib haum xeeb tab sis mas yog koj yog ib
tug neeg to taub no ces, yog ib tug txiv tsev to taub no ces muab piv tias hmo no tej zaum kuv hais
tsis haum rau kom nws ua mov noj es nws pheej hais tsis haum no los tej zaum kuv kom nws niam
no kuv kom nws saib ntawv no es hais tsis haum nws lawm nab yom ces nws cia li chim rau kuv
ces kuv cia li cem rau nws ces nws cia li meem txom rau kuv no ces yog li thaum zoo li no lawm
txhob cia qhov teeb meem nyob li ntawv kom tas. Koj yuav tsum cia kom nws txias me ntsis li 3
hmo mus rau ib vaas thiv mas koj mam rov qab hu los ua ke. Ces koj mam hais tias oh kuv xav
nqe lus no nqe lus no mas tej zaum kuv tau hais kub zog rau koj lawm los yog hnyav zog rau koj
lawm. Tab sis koj txhob tu siab rau kuv es peb yuav tsum kho li no. Peb yog txiv tub es peb yog
niam tub es peb yuav tsum ua li no. Es yog tias ho siab qhov no tsis haum koj lawm los kuv ho
hais tau hnyav rau koj los kuv thov txim koj es niam no koj txhob tu siab es peb mam sib kho dua
es peb mam rov qab sib ua dua es kom peb sib nkag siab ces thiaj yooj yim. Es yog nws hais yus
es yus xav yus niam yus txiv yus xav tias oh tej zaum yog kuv hais qhov no kuv xav mas yuav yog
li ntawv tiam sis mas yog kuv hais dhau heev lawm tsis zoo nws siab no los kuv yuav rov qab txo
hwj chim los yoog nws.

The next excerpt from Parent 3 illustrates the depth of the selflessness the parents
experience in the role of encourager. They support their children in the world of
academics not for their (the parents’) own good, but for the good of the children.
Ironically, some of the parents believe that the children see this parental support as
selfishness:
Parent 3: we really want to them to be able to take care of themselves when we
are not around. We support like that. But some children don’t understand when
we yell at them to do their homework or study, they think that we really want to
learn so we force them to learn. I think every parent think like me (8, 48).
Parent 3 Hmong: tiag tiag qhov yus txhawb nws no yus yeej xav txhawb kom nws tau nws tus
kheej uas yog tsis muaj yus lawm los nwd zoo li tej zaub tej mov uas yuav tsis muaj ib hnub nws
yuav ntshai yuav tas hauv yus lub tsev no mas. Ces nws yeej txhawb li ntawv. Tiam sis tej me
nyuam tsis nkag siab ces lawv tias yus xav kom, yus pheej cem kom nws kawm pheej txhawb tag
zog kom tsis pub nws nyob kom nws kawm no ces ntshe yog yus xav xav tau ces nws kawm rau
yus no tiam sis nws qhov ntawv nws xav yuam kev lawm. Kuv xav tias txhua tus niam txiv yeej
xav tib yam li kuv ob.

The following excerpt lays bare the complexities the parents face in terms of balancing
the academic potential of the children with the parental push to become educated. On one
hand, the parents understand the value of education for their children; on the other, they
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grasp the challenges of schooling and fear pushing a child who doesn’t fit the academic
mold too hard:
Parent 5: Let me tell you about education, I told all my family that we shouldn’t
lecture too much. We talk to them too much already, they already have headaches,
but if we yell at them, they probably won’t be able to do it. The one who can go
for it, go for it, but the one who can’t, it’s okay, just go find a job. We shouldn’t
force it. Schooling isn’t easy. The one who’s motivated to learn, we don’t have to
tell them, they will go for it (8, 50).
Parent 5 Hmong: Kuv yeej zoo hos. Kuv tsis yog laam has ov. Koj has tas tauj college, tau
kawm tsis kawm tauj tsis tauj, tau master, kuv zoo sab lawm. Peb yeej tsuag tes peb tsis yuav peb
kawm lu, xaav kawm los, tub os, has kev kawm ntaub ntawv, kuv has tsua koj ov mag. Kuv has
tsua kuv cov kwv tij suav dalwg mag, peb txhob tshev tshev hab. Vim tas peb has puab lawm,
puab twb mob taub hau heev lawm, txaus lawm. Peb tshev puab has tes puab ua tsis tau lawm hab.

Hmong parental involvement looked different for students during their elementary
compared to middle and high school, including college. The extent of Hmong parental
involvement outside of the home environment was greater during the elementary years; a
majority of parents noted having attended conferences during their children's primary
grades. However, data in the interview transcripts is nonexistent to support any assertion
that the parents actually showed up at the school on behalf of their children in the middle
and high schools. Again, this absence from school does not mean that Hmong parents
either do not care or are hostile toward teachers and schools. It does mean that parental
support takes a new form when the children grew into adolescence and beyond as
illustrated in the following excerpt:
Parent 4: If there’s anything, I will support them all so that all the stress fall upon
me so they won’t be stress and so they can be focus on their education...Support,
it’s if they need money then you provide them that much so that they won’t be
stress so they can learn... no matter how much the parents love them, the parents
are very poor. They want to help but they can’t. Only their feelings show but they
can’t do anything physically (2-8, 12-47).
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Parent 4 Hmong: Puab thaam has tas nyob tebcahws nua yuav nyuab ua luaj es yuav ua caag.
Tes kuv has tas kawm nyuab los yug kawm tau le caag tes yug kawm le hove es nyob raws le luag
lub tebshaws es luag tug txawj txawj los kawm moog tau qhov sab los luag kawm luag. Yug
kawm tau le caag los yug kawm le kwv yug kawm taub le hov es txhob nyuaj sab. Muaj aab tsw
los kuv mam le ua tug txhaw nqaa puab suab dlawg. Kuam txhua yaam kev nyuaj sab tes muab
lug tsua kuv tag nrho kuv tiv thaiv tag nrho ib puas tsaav yaam es kuam puab txhob nyuaj sab es
puab tsuab sab kawm puab qhov kev kawm... cov nam txwv hlub npaum caag los cov nam txwv
txom txom nyem ne yom, Txom nyem tes xaav npaum le caag los yeej ua tsis tau le lub sab xaav
le tes puab lub sab hlub xwb ces txawm has tas puab xaab has tas puab kawm tau ib qho es yog
nam txwv paab tsis tau ib qho le los yug xaav txaus sab has tas ug kawm tau ib qho zoo tes yug
mam tig lug paab yug nam yug txiv xwb los as.

Hmong parents have tremendous hopes for their children in college and perceive social
mobility as a tool for advancement. Even though the parents more or less separated from
schooling during the adolescent and young adult period of their children, moral and
financial support was a priority for a majority of parents:
Parent 1: So in regards to the children, once they’re old enough, we take them to
get their driver’s license. We bought a car for each one of them so they don’t have
to worry... Even though I’m not helpful, you have your teacher to teach you so
you have to go find help yourself. But if you don’t have money, I can provide that
for you, and if you don’t know something, I can tell you. So this is what I tell my
children (2-5, 11-15).
Parent 1 Hmong: wb qhia hais tias nej yuav ua li cas thiaj zoo, nej yuav kawm ntawv li cas
thiaj zoo, nej yuav tsum mus raws luag tus uas paub qab hau li cas thiaj zoo mas niaj hnub qhia
rau tej me tub me nyuam. Ces kuj pab tau lawv thiab mas. Wb hais txog tej me tub me nyuam loj
li no ces tsuas yog tsav tau luv ces wb yeej mus coj mus xeem license tsav luv tas tus li. Wb yeej
yuav luv rau lawv tas tus yeej tsis tau kev txhob kev txhawj li nawj...thiab kuv xav xav kom kuv,
kuv hnov ib tug hais tias hnub no kuv tus me nyuam no tiav daim Bachelors no, degree no yog tau
ib qho AA degree, ces kuv txawm tsis txawj los koj twb muaj tus nais khus qhia koj los koj yuav
tsum mus pab koj tus kheej es kuv mam txhawb es txawm nyiaj txiag qhov twg tsis txaus los kuv
mam li pab. Dag zog qhov twg tsis paub qhov twg los kuv mam qhia. Qhov no mas kuv mam li
tham me ntsis nawj me tub me nyuam.

Parent 2 echoes these sentiments in the following excerpt:
Parent 2: Even though I came to this country and I can’t go to school, I look
forward to that my children will attain higher education and come back to help
me. It doesn’t matter whether it is emotional support or financial support, they’ll
support me so that I won’t be poor like now. Right now, I can only help them with
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buying them cars and giving them a home. I provide them a happy home
environment. When they are done, I am very happy so I want to make a banquet
for them to support them to strive further (10, 52).
Parent 2 Hmong: Kuv txoj kev zoo siab kuv yeej xav hais tias txawm yog tias kuv tuaj rau lub teb
chaws nov lawm los kuv laus lawm nab yom, kuv laus kuv kawm tsis tau los kuv cia siab hais tias
tom ntej no tsis hais kuv tus tub tub ntxhais nws txoj kev kawm mus siab nws los mus pab tau kuv
tsis hais txoj kev hais tias ncauj lus, txhais lus, los sis tsis hais nyiaj txiag tom ntej no nws yuav los
pab kuv los mus txhawb rau kuv kom kuv txhob txom nyem vim tias tam sis no kuv txom nyem es
kuv pab lawv no mas yom. Zoo li tam sim no kuv txom nyem es kuv pab lawv xwb nab, ces kuv
tsuas pab tau ua li hais, lub tsev, zaub mov, lub tsheb, yuav tsheb rau kuv tej me nyuam es kom
lawv txhob muaj kev nyuaj siab. Kuv ua rau lawv kom lawv muaj txoj kev zoo siab ces lawv rau
siab kawm ntaub kawm ntawv. Cev thaum lawv kawm tas lawm ces kuv ua niam kuv ua txiv zoo
siab heev li ces kuv yuav tau txhawb lawv hais tias ua ib qho uas ib pluag mov los sis ua ib qho
banquet rau lawv es kom lawv muaj kev zoo siab es kom lawv mus kawm ib nqeb tom ntej no
thiab mas.

A majority said that the lack of English fluency and formal education did not contribute
to their fear of involvement in schooling. Instead, the lack of understanding of their role
in the school system prevented them from more direct involvement. Hmong parents
agreed it was important to be involved in the schooling of their children. Parent 1 stated
"in order for your child to succeed in education, we have to work together and talk to
them" (9, 25); Parent 2 supported this sentiment and posited Hmong parents "have to go
[parent meeting] because it's a way for us to show the Americans that we do support our
children...so that our children see that even though we don’t know, we do support (9-10,
45-53); Parent 3 expressed that "parents who don't collaborate with the schools, their
children don't really succeed or finish college (8, 49); Parents 4, 5 and 6 concluded that
parental involvement is a good approach to support and praise the children.

Analysis Theme 4: Awareness and accommodation for inevitable socio-cultural
changes
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Throughout the interviews there was an undertone of inevitable cultural and social
changes due to acculturation and assimilation of their children in this country. For the
most part, parents have an understanding they will come to terms with and cope with the
many aspects of a new Hmong American culture their children will acquire through
socialization. Parent 3 stated "you have to change because we are living in a diverse
community. Everyone who comes to live in this country, not only your people, but their
people changed too. So even if you are sad, you have to change" (3, 18). This sociocultural shift is further highlighted in the communication differences between children
who were born in the homeland and American born and raised. Consider the following
excerpt:
Parent 3: The older ones who are born in the old country, they tell you everything
and communicate well. I have two sets of children. The first set is born in the
old country and the second set is born in this country. The children born in this
country, don’t really tell me...The ones in the older country, even when they
passed college, whatever hardships they have, they talk it out and ask for help.
But this generation, they don’t discuss that with you. Doesn’t matter if it was a
boy or girl. What they can’t do, they just leave (3, 19-20).
Parent 3 Hmong: Zoo li cov hlob es koj yug tim ub tuaj mas lawv muaj li cas los lawv tham
qhia koj ob. Mas yus muaj kev sib tham hos muaj kev sib raug zoo sib qhia tej ntawv tiam sis yog
hais txog cov es peb tuaj yug, rau qhov kuv muaj ob pab me nyuam. Ib cov yug tiv tuaj ib cov yug
tim no yom. Cov yug tim no mas lawv yeej tsis tshua qhia yus ib los, lawv yeej tsis tshua tham yus
lawm nawj. Thaum lawv ua tau los lawv yeej ua lawv lawm. Lawv ua tsis tau los lawv tos koj
paub ces lawv twb ua tsis tau tso tseg lawm xwb, tsuas yog hais li no. Ces me nyuam no ces yeej
txawv li nov thiab...Vim hais tias lawv tuaj nyob lub teb chaws no ces lawv ua li tej mes kas lawm
na yom. Lawv coj li tej mes kas lawm na yom. Ces tej mes kas ces yog lawv tus kheej lawv ua tsis
tau lawm ces lawv yeej tsum li ntawv xwb lawv yeej tsis, lawv muaj hnub nyoog lawm ces lawv
tsis ask niam thiab txiv li lawm no na. Ces cov me nyuam muaj ntsis zoo li ntawv na cov tuaj yug
teb chaws no na. Hos cov nyob tim ub mas, nws twb mus tom college, lawv twb dhau 18 xyoo
ntawv lawm los qhov twg nyuaj los yog tsis tau los lawv yeej tias qhov no zoo li no zoo li no, puas
muaj kev pab, kuv yuav ua li cas, neb xav kom kuv ua li cas mus ntxiv nab yom. Hos cov txheej
niam no mas nws tsis tham qhov ntawv rau koj lawm ob. Tej tub tej ntxhais los xij. Yog hais tias
yam nyuaj nws tsis tau lawm los nws tsis tham rau koj tias puas pom zoo cia nws muab tso tseg
no, tos koj paub ces nws twb hais tias twb dhau lawm os. Tsum no xwb ces zoo li no ces me
nyuam yeej txawv li nov thiab ob.
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Another aspect of this socio-cultural change is in the attitude to pressure their children to
learn the traditional and religious practices and customs that are core to the Hmong
identity. The following statement from Parent 1 highlights the understanding to postpone
acquiring the cultural knowledge for the time being.
Parent 1: This side of knowledge is not worth the knowledge you have, finding a
job and how knowledgeable you will become. Once you know the funerals songs
and all, that’s it. There’s no way for you to become knowledgeable like your
education. Unlike education, there is an end to learning about the Hmong culture.
So don’t worry about that. Our culture, if we have time to teach you guys, in one
week, you all will know everything. To know specific stuff like the songs,
probably not, but you get the process. From, black magic to how the process for
the funerals and weddings, you’ll learn it all within a week. So it’s very easy.
Don’t worry about it (9, 36).
Parent 1 Hmong: Koj yog ib tug teacher lawm. Qhov nov mas koj tsis txawj los nws tsuas yog
ib qho me me hauv koj lub neej xwb. Zaj tshoob koj txawm ua li cas los tsis hloov. Nej cov mus
kawm ntawv mas deb deb li. Tiam sis nws tsis zoo li ntawv ob. Nws yeej tag li. Peb tej kev cai peb
niaj hnub ua los nws tsis yog mus deb deb es tsis muaj chaw tag. Nws yeej muaj chaw tag li ntawv
li. Mas koj txhob nyuaj siab txog qhov ntawv. Peb cov kev cai Hmoob yog qhia ib week xwb ces
nej yeej kawm tau tag lawm. Yog yuav kawm ib zag ib zag mas tej zaum yuav tsis tau tiam sis yog
kev cai xwb mas yeej kawm tau kawg. Nws yooj yooj yim li ntawv xwb.

To a certain degree cultural changes accompany social changes for any community. For
the Hmong, patriarchal values are traditionally associated with the kinship that is
structurally based on the clan system embedded in the Hmong community. Parent 1
eloquently explained this social change process taking place:
Parent 1: The elders, they speak harsher, the elders would say, you are a guestdaughter. For example, if we send you to school, you’ll only be smart for them
and not us. But in Laos, that’s really true. In America, it’s not like that. In this
country, everyone has the same rights. So the daughters who married into the
other family, their mother-in-laws can only tell them so much. Their mother-inlaws can’t make them into servants like in Laos, I’m not lying. You have a
daughter-in-law, you paid a huge sum for her but when she comes to live with
you, you make her do all the farming. But in this country, if you get a daughterin-law and she doesn’t like living there for a couple of days, they can move out to
live on their own. So this is the difference. So when they go get married and they
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don’t get along with their in-laws, they give more to their own parents. So they
help more on the other side (8, 33).
Parent 1: Thauv tej laus mas lawv ho hais lus hnav dua ob. Thauv mas lawv hais tias koj yog ib
niag khaub ntxhais nab mas yog hais tias muab piv rau peb xaj maim nov mas koj mus kawm
ntawv los koj txawj rau luag xwb koj tsis txawj rau peb. Tab sis mas thaum nyob tim Nplog teb
yeej tiag tiag thiab ob. Tuaj teb chaws nov mas nws kuj tsis yog li ntawv. Vim rau qhov tias sawv
daws muaj cai ib yam. Ces cov ntxhais los lawv mus tov los lawv cov niam cov txiv khoo lawv los
tsuas yog saib thaj maj das xwb lawv khoo tsis tau li nyob Nplog teb lawm ob. Nplog teb mas
muaj tsuj ua qhev tuag nthi li nawj, kuv yeej hais tsis dag. Koj tau ib tug nyab koj yuav ib teg
nyiaj them tiag tab sis mas los tsuj koj cov teb tag li na. Hos nyob rau lub teb chaws no, ces koj
txawm mus yuav dua ib tug nyab los los lawv los ua neej los txog lawv nyob tsis taus lawv yuav
nyiam nyob peb hnub xwb xij lawv mus nyob lawv tsev tag li ob. Ces yog li no ces nws txawv
lawm ces mus ces lawv niam pog txiv yawg tej zaum yog tsis txawj hais lus thiab tsis txawj haum
lawv thiab ces muaj dab tsi lawv tseem muab pub rau niam tais yawm txiv dua no na. Ces lawv
tseem pab dua tov dua thiab. No ces ntsia mas zoo li yuav hlub dua cov tub tab sis mas peb kuj tsis
yog li ntawv. Peb yog hlub ib yam thiab.

It is important to note that although parents support their children's academic success and
attainment, this does not necessarily mean the parents support changes in their Hmong
identity. This sentiment expressed by Parent 5 permeated throughout the interview: "If I
were to say, our culture hasn’t changed at all. But if we are talking about education, there
has been a great change. There are intelligent and educated people like you who are
coming back to help the community” (3, 22). Parent 1 echoed this sentiment in the
following excerpt:
Parent 1: There is a big change. If we were to talk about our culture, we only do
what was previously done, we don’t do anything different. Weddings, we still do
the same. Black magic, the wedding songs, the funeral songs, we still do the
same. So we don’t have any change in it. But what is the big change is education
and going to school (2, 11).
Parent 1 Hmong: Yeej pauv deb lawm ob. Yog yuav muab tham txog peb tej kab lig kev cai
mas peb tsuas ua li lawv ua xwb. Peb tsis muab pauv deb npaum li cas. Yog kev cai sib yuav los
peb tseem ua li qub. Hos kev cai ntawv tej khawv koob, tej zaj tshoob, tej txiv xaiv los peb tseem
ua li qub. Peb tsis muaj qhov pauv li cas mus. Hos qhov peb pauv deb mas yog peb pauv deb
ntawv qhov kev kawm ntaub kawm ntawv.
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The interview data revealed at least an emerging awareness of the possibility that the
Hmong identity could change beyond recognition despite the tremendously strong
communal desire to sustain it. The following excerpt speaks to this emerging awareness:
Parent 2: This country is a different country. Our Hmong traditions are too
complicated. So in the future, maybe, for example, my children to my
grandchildren, they will not use this rough tradition that we elders do because this
country is about finding jobs and being educated. In the future, they will change
to something simple. Maybe they might leave the traditions and go to church. We
don’t know whether they will still uphold traditions or not. It’s not going to
disappear soon but maybe one or two generations after my children and
grandchildren’s, then it will slowly disappear (3, 17).
Parent 2 Hmong: Qhov no mas kuv tsis tu siab ob vim yog kuv yeej xam pom tias peb tuaj nyob
lub teb chaws no ne yom. Vim yog lub teb chaws no yog lub teb chaws txawv peb txoj kev cai
Hmoob no mas ua nyuaj heev lawm. Ces tom ntej no tej zaum ib yam li hais tias xwa li rau kuv
cov me nyuam mus rau kuv cov tej leej xeeb ntxwv nab yom, lawv yuav tsis siv peb txoj kev cai
no lawm vim yog lub teb chaws no yog ib lub teb chaws uas nrhiav noj nrhiav haus nab. Ces lawv
tsis siv txoj kab lig kev cai no nyuaj nyuaj zoo li tam sim no uas peb cov laus ua lawm nawj. Tom
ntej no lawv yuav muab peb txoj kev cai no pauv mus ua yooj yooj yim lawm xwb li lawv yuav
muab txoj kab lig kev cai no tso tseg lawv yuav mus church los sis tej zaum lawv cia li yuav tsis
paub tias lawv yuav teev los tsis teev li lawm. Yuav mus ua yam twg los peb tsis paub li ob. Tab
sis mas kuj tej zaum yuav tsis tau ploj sai tiam sis mas yeej yog tias ua li lawv hais yeej yog hais
tias ib ob tiam tom qab tom kuv cov me nyuam mus rau kuv cov xeeb ntxwv tej ntawv ces tej
zaum yuav ploj zuj zus mus lawm.

Analysis Theme 4.1: Cultural clashes in changing gender roles for males vs. females

The Hmong preference for sons, a preference obliquely referred to in a previous
excerpt discussing the role of daughters-in-law in Laos vs. America, has had a profound
social and cultural effect on what it means to be a Hmong female in the Hmong
community. Across all parents, they expressed their equal love for their children
regardless of gender. However, the cultural expectations for the sons to live and take care
of the family is solidly represented in the data suggests an underlying leaning towards
their sons more than daughters. Parent 2 stated "the son is the one who will live with the
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parents" (5, 27), Parent 3 echoed this and posited "the daughters are upset because when
they get married, we remove them from our household and culture" (5, 27) and Parent 6
stated "the sons are the ones to live with us so when we can’t do or walk anymore, the
sons are the ones to watch and help out. Even when we pass away, the sons are the one to
be by our side” (5, 28). In the following lengthy excerpt Parent 1 captures this sentiment:
Parent 1: Talking about love, we love equally. I don’t know about others but for
me, I love equally. We love equally. A little difference about the Hmong is that
the sons, talking about education, we came to this country, the daughters learn
better and are better than the sons, as we can see that the daughters are able to get
into college, this is proof that they are better, the sons, I don’t know why they are
different. Even in a group of brothers, they’re not the same. So when they learn, I
don’t know why they aren’t better than them. But talking about love, our Hmong
rules, for example, we have a son living with us, when all the daughters go away
to get married, even if, for example, I pass away and I have debt, the son takes
care of my debt. When the daughters can’t lend him money, he has to borrow
from others so pay. So it’s only that. Now, talking about during living, we came
to the United States, the daughters love the parents more. Why, because they work
and get money, they spend on birthdays, they don’t get jealous and selfish. They
give and they just don’t give $100 or $200. If they are nice, for example, my
daughters, one of them who lives nearby, if you go to the store, she will give $500
to thousands of dollars for you...so it seems like we love the sons more but it’s not
like that. We love them equally. For the sons, one, if you have a son living with
you, even if the daughters left, for example, if you are put into the hospital, the
sons don’t give as much money as the daughters, but the food and living expenses
affects the sons more than the daughters. If you are sick and stay at the hospital
for months or if you can’t live at all, your children comes to visit. The daughters
who are single, they visit here and there. The daughters who are married, they
have their other family obligations. However, the sons, they have to take care of
everything from day to night. Even if the daughters come and visited and then
left, the son still has to stay to watch over. Even if no one can request work off,
the son has to not go to work. So there’s a difference there. The parents who don’t
have sons desire sons for that reason. But for us to love the sons more, that
whatever we have, we give to the sons, coming to this country, we can’t do that.
(7-8, 32-33).
Parent 1 Hmong: Qhov hlub mas, peb hlub sib npaug nawj. Yog raws lwm tus mas kuv tsis
paub ob. Tiam sis raws kuv li mas kuv xav tias peb hlub sib npaug. Peb hlub sib npaug qhov
txawv me ntsis ntawv peb hmoob no mas cov tub zoo li nov ob, yog hais txog qhov kev kawm
ntawv no ces peb cov ntxhais tuaj teb chaws nov ces kawm kawm keej zog cov tub. Nws yeej
kawm keej dua cov tub ces nws kawm tsis nyuaj mus tau cov school loj. Nws mus taus mas yeej
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yog nws keej dua nws thiaj mus taus. Mas cov tub no mas kuv tsis paub hais tias ua cas nws ho
pauv me ntsis, tsis yog tas tus. Tiam sis mas muaj ib qho ib tug pauv txawv ib tug. Ntawv yus ib
pab yus yug no los ib tug yeej pauv ib tug. Ces nws kawm nov ces kuj tsis paub tias cas nws yuav
keej tsis npaum lawv. Hos qhov peb hlub no mas nws zoo no, peb cov Hmoob no mas nws txoj cai
no mas, muab piv hais tias yog peb muaj ib leeg tub nrog peb nyob lawm txawm tias tsis nrog los
kav liam tsuas peb muaj ib leeg tub no nab, ces lwm hnub yog cov ntxhais mus yuav txiv tas lawm
ces txawm hais tias muab piv hais tias yog zoo li kuv tuag lawm es kuv tshuav ib tsu nqe los nws
yuav tsum them hos niam no thaum kuv ho tuag lawm es lawv cov ntxhais tsis muaj nyiaj pab es
lawv mus yuav txiv tas lawm es lawv tsis muaj nyiaj pab los nws yuav tsum txais ua nuj ua nqe los
mus them no nawj. Tsuas yog li ntawv nkaus xwb ob. Hos yog hais txog ntawm ces ua nej nyob
no ces peb tuaj rau Asmesliskas Teb no mas cov ntxhais hlub cov niam txiv tshaj nawj. Qhov hlub
yog vim li cas. Lawv mus ua hauj lwm tau nyiaj, lawv txog caij birthday los lawv musj tsheej pua
nyiaj los lawv tsis khib li. Lawv coj mus qhov twg los lawv tsis khib. Ya nyoj hoom mus txog
chaw los tsis khib li. Lawv muab mas lawv tsis lam muab puav puav ob, yog lawv yog neeg zoo
no ces, kuv muab piv li kuv ib pab ntxhais mas muaj ib nkawg uas nyob sab tiv kiag xwb mas yeej
zoo dua cov. Ces koj yeej mus ib qho twg mas nkawv muab nkaws tsis lam muab ib ob puas rau
koj li ob. Nkawv yeej muab tsib rau pua tsheej phav rau koj xwb ob... Ces lawv tseem pab dua tov
dua thiab. No ces ntsia mas zoo li yuav hlub dua cov tub tab sis mas peb kuj tsis yog li ntawv. Peb
yog hlub ib yam thiab. Cov tub mas nqe ib, peb cov Hmoob mas yog koj muaj ib leeg tub nrog koj
nyob ces cov ntawv txawm lawm tas lawm los muab piv tias koj mus pw hoos maum no nyiaj
txiag mas lawv muab tsis npaum li cov ntxhais nawj. Kev noj kev haus koj yuav mus qhov twg
mas tsis npaum cov ntxhais tiam sis mas yog hais tias koj mus pw hoos maum tej koj mob mob
tseej hli los xij, cov ntxhais mas lawv tuaj xyuas ib chim tuaj nyob ib tsam, ces lawv yeej tuaj kiag
thiab tiam sis mas tsis npaum li cov tub. Tus tub ces yuav tsum tuaj saib txhua lub caij li. Cov
ntxhais txawm lawm tas lawm los, tus tub yuav tsum take care kom tau li. Tsis muaj neeg khaj
hauj lwm los nws yuav tsum tau khaj mus li. Ces nws pauv me ntsis qhov ntawv thiab ob. Cov tub
mas yog cov niam cov txiv tsis muaj mas nav thwm me ntsis mas yog li ntawv xwb. Yog peb yuav
hlub cov tub tshaj es niam no muaj dab tsi peb muab rau cov tub no mas, tuaj lub teb chaws no
lawm peb kuj pauv peb ua tsis tau li ntawv thiab ob.

A majority of parents agreed that Hmong females have far more potential to academically
succeed and ability to provide tangible and economic support. Parent 2 noted " for
example, ten goes to college, there are six to seven daughters while the sons, there are
only three to four...so the daughters, truthfully since we came to this country and I don’t
know why but the daughters seem to comprehend more” (6, 58). Parent 4 echoed this and
noted “In this country, if the parents aren’t alive anymore, the daughters are the hard
workers. The daughters are the ones who will love their parents more and they will
prepare everything. However, the sons, they will only perform the traditions” (5, 31). As
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the following excerpt from Parent 3 reveals, the role of the female Hmong-American
child is not easy:
Parent 3: Yes, the daughters love us more. The daughters love us more because
the daughters make food for us to eat unlike the sons. When you ask the sons to
do something, they only do that specific task; they don’t know how to finish all of
the tasks. But the daughters loves us more because they cook for me and do our
laundry and when she goes to the store, she knows what styles to buy for you. So
the daughters love us more in this country...Yes, so the daughters love us more.
But the son, even though you love or don’t love him, he will still stay with us
until be part. So this is why the Hmong have this separation of love. But
truthfully, the daughters love us more (5, 30-31).
Parent 3 Hmong: Cov ntxhais mas tseem hlub yus dua li cov tub ob, thiab cov ntxhias no mas
lawv hlub yus dua qhov tias hlub yus dua mas ib yam li cov ntxhais no mas lawv ua mov rau yus
noj, lawv tsis zoo li cov tub uas koj txib mas nws ua yam koj txib xwb os, nws ua tsis tag koj txoj
hauj lwm. Mas cov ntxhais mas hlub koj tshaj, nws ua zaub ua mov koj noj, nws ntxhua koj tej
khawb ncaws, nws mus tab laj nws yeej paub tias koj hnav li cas, nws txawj yuav tib si los rau koj
mas yog yuav hais mas cov ntxhais hlub peb tshaj lawm ob. Tuaj lub teb chaws nov kiag na...cov
ntxhais hlub tshaj. Tiam sis tus tub mas yog tus es yus txawm hlub tsis hlub los yeej yuav nrog peb
nyob kom tuag hauv, peb tuag hauv lawv lub tsev los lawv lub xub ntiag li no na. Ces qhov no ces
Hmoob pheej muaj qhov no cais xwb tiam sis tiag, ntxhais hlub peb dua.

Summed Analysis Themes

The essence statement: Accommodate the inevitable changes in America and perceived
limited ability to contribute to the aspirations of their children's education and
educational goals.

The Hmong parents interviewed for this investigation share a deep commitment to
religious and cultural practices they experienced as children and as younger adults in
Laos, practices which they perceive to be much more complex, demanding, and
interwoven with daily life than American religious and cultural practices. A central
purpose in their existence is to sustain this core part of the Hmong identity even in the
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face of life in a different country with different opportunities, expectations, and demands.
However, these parents do not see a conflict between this purpose of identity preservation
and their children’s success in education. In fact, the parents are enthusiastic about their
children going to school, especially to college, though they confess that they are
uneducated themselves and can do little directly to help. Fully aware that social change
leads inevitably to cultural change, however, they embrace the seeming contradiction of
encouraging their children to enter the mainstream of American life by becoming
educated while maintaining the old ways. Nonetheless, the parents appear to offer support
and encouragement for education to both females and male children even though
demands placed on these children in the Hmong home related to gender differ in
profound ways with important implications for the experience of Hmong-American
college students at Sacramento State.

Student Themes

Four major, exhaustive themes and meanings emerged through constant
comparative analysis of the data from the six student interviews. The following section
presents a detailed analysis of the 301 significant statements, 215 formulated meanings,
70 clusters of themes and 22 emergent themes that yielded the universal essence of the
Hmong student experience at Sacramento State. Table 18 summarizes this analysis. See
Appendix O for full detail clusters of themes and emergent themes for students.
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Table 18
Final thematic map developed for study from student interview data
Process

Number of:

Significant
Statements

301

Formulated Meanings

215

Clusters of Themes

70

Emergent Themes

22

Essence

Exhaustive Meanings
Gender-based responsibilities/obligations and role expectations of
sons and of daughters
Culturally bound to family and dissociation/disconnection with
Hmong identity and community
Negotiation and navigation between two cultures and between two
identities due to dissonance/incongruence
Hmong identity formation and habitus transformation

The experience of commitment to life as a Hmong-American undergraduate student
at Sacramento State is permeated and punctuated by ancient and powerful
shamanistic religious customs, beliefs, and practices with deep roots in Southeast
Asia and by long-standing roles within the family as first generation immigrants
either as an expectation or an obligation regarding parents and elders. Both the
religious and family elements surround many of the challenges of college these
students confront that are unique to this particular population and its culture within
history. Somewhat counter intuitively, these elements also serve to motivate these
students to achieve academically and professionally.

The first research question framed around students was the following: To what
extent and in what ways do first-generation Hmong college students perceive the
institution, community, and interfamily dynamic as influencing their post-secondary
experience?

I found little scholarly literature that offered any analysis of cultural influences on
Hmong-American students’ education and educational aspirations. This gap in research
motivated me to bring together a better understanding of the socio-cultural experiences
regarding the home, school and community insight to the Hmong student experience at
Sacramento State.
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Analysis Theme 1: Gender-based responsibilities/obligations and role expectations
of sons and of daughters
As previously discussed, an emergent theme from parent interview data is
instilling in the children the desire to preserve traditional Hmong culture and religious
customs in order to maintain the Hmong identity as a group. This element from childhood
to adulthood permeates the student interviews with male students’ strong awareness of
their cultural responsibilities and obligations. For example Student 5 explained that "He
[father] always promoted the Hmong culture, about going to the funerals, going to the
marriage to learn the dialogues behind it and how to approach it to keep the tradition"
(1,5). Similarly, Student 1 echoed Student 5 and stated his obligation "to uphold
traditions like pretty much being the primary caregiver, being the one who’s in charge of
health for the family, being able to learn all the wedding songs, the funeral processes" (1,
11). In the following excerpt Student 5 conveyed a sense of moral necessity for the sons
in the household to sustain the “roots” of the Hmong people in both life and death and
implicated the female children as an essential part of this Hmong foundation:
Student 5: Those two events are really important because if you really go down
the roots to understand who we really are and especially we being really spiritual,
we have spiritual guardians around us, by doing the wedding, for the wife, you
bring her to your side and she becomes your family so she’s part of your spiritual
side. And in the world of death, which is the funeral, is a way of sending them
back to their roots. It all comes back to do you believe your traditions. If you
strongly believe it, you’ll keep it. If you don’t, then you choose a different path
(4, 38).
Funeral and wedding customs are primary cultural obligations of the Hmong sons
because of their connection to the roots of their identity, but Hmong daughters likewise
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face the cultural expectation to fulfill traditional roles and domestic duties. Student 6
noted that as a daughter she lived a very different life than her male counterparts: "Often
times, my parents would be like, oh you just stay home and watch the house and they’ll
take the boys out” (3, 36). Student 3 echoed this sentiment and stated "the expectation is
just pretty much cooking breakfast, dinner... there’s other expectations too besides like
you can’t go out late, you can’t sleep over at somebody’s house” (1, 7). Student 4
provided saturation for this theme with the following comment while she also revealed
the complexities that surround her experience as a Hmong daughter:
Student 4: Just like any other Hmong girls...we have a lot of limitations... Not
being able to go out. Not being able to even stay after school, well for my
family...I have more responsibilities and there are higher expectations of me and I
am expected to be a lot more mature than my brothers even though we’re the
same age (1, 3-4).
When the daughter gets married, she is transferred into the groom's clan, including the
assumption of spiritual and cultural responsibilities. Student 6 provided an exhaustive
statement of this theme:
Student 6: It’s like they’re teaching us to become daughter-in-law’s already with
the expectations and everything while my brothers are just chilling and watching
TV. They can sleep in. They can go out however long they want and etcetera...
When we come home around the same time, sometimes different, they are not
asked to do anything but as the girls, our parents would be like, you got to cook,
why didn’t you cook, your brothers are coming home...From experience, when I
am succeeding a little bit, someone else will say things such as she’s going to get
married soon and have kids anyways so it doesn’t matter or like, I guess the bride
price too. I think that plays a lot on how our parents raise us girls. My mom would
say things like, oh you finish school and if you do better in life then I’ll make
your bride price higher and because you have a higher education and a better job,
your husband will love you more (1,2 7-21).
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Interestingly, a majority of Hmong students in this study referenced being Hmong
and having home-based encouragement just as the parents said as a contributing factor in
their academic experience. In response to a question about whether being Hmong made it
easier or harder to go to college, Student 2 stated the following: "I think being Hmong
actually made it, in a sense, both ways. Easier as I was always told to go to college” (4,
25). Student 5 echoed this sentiment and stated "It wasn’t a choice or an option, it’s more
like you need to go. I can’t really explain that part. Maybe being Hmong" (4, 39).
Student 4’s statements provided confirmation of the ways in which gender influenced the
decision to attend Sacramento State. Consider the following excerpt:
Student 4: Me being Hmong was actually one of the, probably one of the reason
why I went to college because being a Hmong women, because like I said, we
have more responsibilities, we have higher expectations so I feel like it was easier
for me to go to college because I feel kind of like my parents are going to push me
to go to college anyways (4, 28).
Although Student 4 explained that the fact of her being a Hmong daughter made it easier
for her to attend college, Student 3 revealed some underlying complications: "I think
being Hmong, especially a girl, made it harder to go to college. I think it’s just harder that
people expect you to get married or not finish... but I think that’s a motivation to why you
should go” (3, 27). Student 6 spoke about the relatively more intense pressure on Hmong
daughters vs. sons to go to college in a manner consistent with the data on Hmong
college enrollment generally:
Student 6: Well, because I feel like not a lot of us graduate or go pass high school,
I feel it’s a big accomplishment, not just for yourself but as a community itself.
Yes, I actually feel good about being Hmong going to school though because
majority of us are women and yes, especially my family too. All four of my
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brothers dropped out because they thought college was not for them. And I feel
good because I’m still here even though I’m struggling. I am almost done! (5, 58).
Understanding the home environment is critical to contextualize the next theme.
In the following discussion, I will elaborate on why Hmong participants in post
secondary education are perceived as culturally bound and thus dissociate themselves
from their Hmong identity with an apparent disconnection from their home community as
a consequence.

Analysis Theme 2: Culturally bound to family and dissociation/disconnection with
Hmong identity and community

Throughout the interviews, it was clear Hmong students even before college
already feel they are morally bound to the family and culture. London (1989) explained
how first-generation students can be "bound" by their relationships with their parents due
to the closeness of many first-generation student families. The Hmong is organized in a
patrilineal clan system, a strong social structure in the Hmong community in which the
family is a subcomponent. This study confirms that Hmong students experience this
phenomena of commitment to their family and culture. Consider the following excerpt
from Student 2:
Student 2: So in our culture, Hmong culture. It’s either the youngest son or the
only son that has to have the parents live with you. Basically because back in our
culture in the old days, there’s no retirement plan or there’s no housing for your
parents when they get old to go live. It’s in the culture and it just doesn’t translate
into the American culture. So that means that for me, I’m their retirement plan
basically because they don’t make enough to set their own retirement funds (1, 5).
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Student 5 spoke about how being bound by family can be even more intense when being
part of a clan enters the picture. Because of the father's position in the Hmong clan
system "you bring your father's name because in the Hmong culture, the sons carry on the
father’s name and make it themselves" (8, 71). Student 5 revealed the nature of this
intense responsibility to sustain the Hmong tradition:
Student 5: The son is challenging especially when your father is the elderly of
your clan... So it’s tough being raise by him...so from there he’s always promoted
the Hmong culture, about going to the funerals, going to the marriage to learn the
dialogues behind it and how to approach it to keep the tradition (1, 5).
This obligation to the father and to the family as well as the clan has a profound
impact on choice of college to attend. Student 3 noted "You can’t go to a far college, has
to be close to home, where if you go you can still come back home for the night...I think
they’re just concerned because it’s something really new for them" (3-4, 29-33).

Student 1 extended this theme of limited college choice and opportunity in part due to the
cultural obligations in the following excerpt:
Student 1: They were against going far away because Hmong parents in general
want their son or daughter to be here so that they can help out with chores or help
around with cultural events. And so they were really supportive when going to
Sac State but to other campuses, they did not encourage. My father expect me to
help do chores and take care of them because they are getting old now and
because he doesn't have the money to support our education (8, 94).
In the following statement, Student 2 provided insight into the lack of communication
with parents about college choice and about a personal preference to attend another
institution that was commonly mentioned by other participants. Consider the following
excerpt:
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Student 2: They were actually kind of like, oh well, you know it’s better if you
live here, or they shot it down right away. It made me not be able to give them
that deep talk, conversation that we should have because I already knew that
they’re not accepting of it...I actually wanted to go to Davis but then there was
always that thing like, oh, we need you. And at that time there were a lot of family
struggles within my family that prompted me to say if I go who’s going to take
care of any issues that arises because I’m the mediator in my family (7, 36-61)
It is clear parents preferred students to attend a local university close to home.
However, a majority of students indicated that if supported, they would have gone
elsewhere for their college education. Student 6 asserted "I wanted to go to San Francisco
or San Diego but because we’re a low income family, I couldn’t go far" (9, 103).
Similarly, Student 4 stated "I actually got accepted into UC Riverside but it was too far
and they weren’t able to help me financially so they were pushing for me to go to Sac
State instead...Sac State was actually one of my last options” (8-9, 60-64). Student 3
extended this theme in the following excerpt:
Student 3: I probably would have. I got offered a full scholarship through the
ROTC at our school. I think at that time was when Stanford started their, if your
parents make under a certain amount, they pay for everything. My cousin, the last
kid of one of my cousin, he finally made the move and went to Stanford for that
(7, 63).
Although having feelings of being bound does not necessarily lead to poor academic
performance (London, 1989), Student 2 mentioned the dissociation from one's own
cultural identity by stating "For a while, I actually did not like the Hmong culture in a
way" (2, 11). Similarly, Student 5 explained “It’s hard when you’re going to school and
trying to learn both of them at the same time. It’s tough, it’s not easy and that’s what
makes us rebel against it" (1, 5). In the following excerpt, Student 2 further elaborated on
the theme:
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Student 2: Well, when I was younger, it always kind of make me very dislike my
culture actually because of that. I feel like no matter where I want to go in life,
I’m always having this extra baggage with me. Oh, I have to decide stuff, I have
to always consider my parents. And it influence a lot with me when I wanted to
find a future spouse. Well, I have to consider my parents, will they like them, and
all these multiple factors, and it always make me, oh I want to go here for college,
I want to do this, oh but what about my parents, I have to help them. So it
influences you a lot to think of other people and you feel like you’re not living a
free life (1, 7).
For the participants, it was not only the struggle with the dissociation from their Hmong
identity, but also the struggle to find a new identity as echoed by Student 3: "You start
finding your own identity, there is that tension with your own culture that made me not
really like it" (3, 18). The emotional upheaval of feelings of disconnection from the
Hmong community was expressed in the data. Student 1 noted "I just felt kind of
disconnected because the American society demands a lot of time and effort... It kind of
makes me sad in a way because you are away from your culture and away from your
belief" (4, 42-44). Student 2 explained "Sometimes I feel like you can’t win. There’s
nowhere to go so you get alienated from one of the two cultures” (1, 3). Indeed, parents
were a deciding factor with a strong influence on postsecondary plans. The data clearly
show that it is still common for Hmong parents to insist on a local campus so they can
offer domestic support including housing and food. More importantly, the students
perceived that if they left and went away to college, because it is such a great unknown
for their parents, everyone would suffer from being partially, instead of fully, bound to
their parents. This discussion provides context to the remaining themes that were
extracted to understand the factors that students attributed to their progress to degree.
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2) What are the contributing factors (institution, community, interfamily dynamic) first
generation Hmong college students perceive as facilitating the completion of their degree
program?

Analysis Theme 3: Negotiation and navigation between two cultures and between
two identities due to dissonance/incongruence

Many first generation students interact and engage in a myriad of cultural
environments including the home, school or work. In each setting, students acquire a
unique set of cultural competencies to function in that setting (Horvat & Lewis, 2003).
The demand to negotiate responsibilities of two cultures and navigate between two
identities resulted in the participants becoming "cultural straddlers.” In order to function,
students must draw strength from both dominant and non-dominant cultural systems
(Carter, 2006) and simultaneously straddle between home and school settings. Student 3
captured this dilemma and stated "It’s a lot of balance between what you want and what
your family and your culture want" (1, 5). Similarly Student 2 explained "I would say it
was tough knowing where to go for help, who to ask because your culture does not really
perpetuate you to be like an advocate of your own voice” (7, 66), and Student 5 stated "
It’s hard when you’re going to school and trying to learn both of them at the same time.
It’s tough, it’s not easy" (1, 5). Student 1 in an exhaustive excerpt indicated the multiple
roles they serve in two worlds:
Student 1: You have a lot of pressure, expectations that you have to meet because
you have two different cultures. You have the American culture and you have the
Hmong culture. And you have to choose which expectation to meet because if you
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are in the Hmong culture, there are some beliefs that we have and sometimes you
will have to choose one of those sides where, oh should I go with the American
culture or the Hmong culture. (1-2).
Student 2 echoed this sentiment and described the straddling between two worlds:
Student 2: The crossroad between the both of them, you have to live like two
separate lives. Which is at home, you have to live your culture and then when
you’re outside, you have to live the White culture. But if you try to mix and match
both, it creates a conflict when you bring Hmong to the White or White to the
Hmong culture... you’re either Hmong or too White and there was no middle
ground (2, 8-13).
The interview data revealed that the struggle for student participants to balance
the differences between the values and expectations of their two worlds can cause
significant dissonance, in particular identity crisis. Student 1 explained that he was
constantly "questioning my identity because I have that conflict between which culture
should I choose? The Hmong culture or the American culture and those values clashed
with each other and so I just question myself, should I be Hmong, should I be American,
what should I be?” (11, 126). Similarly, Student 2 expressed that "At the same time, it
makes me feel lonely. You feel like you’re out-casted in a way or you feel like, is this
right for me? Even though it is right for you but you don’t feel right” (10, 89). Student 2
extended this in the following excerpt:
Student 2: It affects you in a way that you don’t know your own identity because
you try to establish yourself say, well, am I Hmong or am I more American?
Because if you’re more Hmong, people that are more American says, oh you’re
too fobby. Or if you’re too American, your Hmong people say, oh you’re too
White. So there’s always that tension to who am I? And after a while, you make
your own classification, that you’re Hmong American (2, 10).
Like other minority populations in America, Hmong students experience a high
level of cultural incongruence between their home culture and the institution which
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causes tension and stress (Museus & Quaye, 2009). This sentiment was clearly described
by Student 1: "Since my parents are really strict, they’re sometimes, oh don’t go to school
if it’s not anything important academically, or if it’s not of anything important because
you should not waste time" (2, 21). In the next excerpt, Student 6 described the clash of
cultural values of her parents’ traditional beliefs and that of the academy as follows:
Student 6: My parents expect so much from me like doing chores and everything
like that, when you say I have to go do homework, they would assume, oh you’re
just lazy, you don’t want to go do this do that. It does because they are always
telling me to go finish school, go become doctor or nurse, whatever, but they’re
always putting me down while I am trying my best. Because they find laziness as
an issue if I say no to chores if I had studying and homework to do.(5, 53-55).
Straddling between two worlds is not a new phenomenon. Nonetheless, prior research
suggests that Asian American students have a higher chance to suffer from
intergenerational cultural dissonance than do other groups (Phinney, Jean, Ong, Anthony,
& Madden, Tanya 2000; Ying, & Chua, 1996). For this reason, according to the data in
this study, successful navigation of the dual environment of the home and college must
be a shared responsibility by the student and institution especially if the student is
experiencing severe conflict. Student 1 shared this experience in the following excerpt:
Student 1: It was difficult to navigate the system because I have this motion that
we’re here for ourselves so we should be taking care of ourselves. When you are
so far into your education then you don’t have these resources or nobody to stop
you or take a step back and see where you’re going and how you’re progressing.
No one came and took that initiative to reach a hand out to us and say, you should
look at what you’re doing or look at your progress. ...It kind of make me…how to
would I describe, it’s not hard to describe but I’m trying to find the word to
describe it. Not having that support, I felt like I lack the most out of what I’m
getting from my education because nobody reached out to me and nobody stop
me. Cause we’re so used to it, coming out of high school, we’re so used to people
choosing our classes for us and holding our hand. But now we’re in the real
world, there’s nobody to hold our hand. I’m not saying that they should always
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hold our hand but then they should guide us toward the right step. So I think that
it should be mandatory that they should have us meet with an advisor at least
every semester or every year at least (9, 97-99).
This narrative captures the cultural dissonance and incongruence experienced by Hmong
students living between two competing cultures. As seen in the data, the balancing of
these demands creates much stress, tension and confusion for the student participants.
Although the parents contributed much to the students’ experience of dissonance,
student participants also attributed the most common reason for their effort to complete
their degree were their parents. A majority of participants described parents as a
motivating force to persist and not a hindrance in their efforts to complete their studies.
Student 1 stated "What drives me to do well is my parents. They have a lack of education
and I could see how their lack of education kind of inhibits them from taking advantage
of opportunities or resources within the community” (12. 138). Student 4 expressed that
"I was going to college and he told me that, you know, he worked really hard for us to
come to the US and he believes in me a lot so he, yeah, he just told me not to disappoint
him” (7, 47).
Student 3 echoed this sentiment and extended this theme with the following statement:
Student 3: What drives well, what drives me to do well in college, definitely my
parents...this is always something they always wanted. Like I said, my dad never
got the chance to go to college so he always wanted to go to college. My mom
always wanted to go to school in Laos and when she was here in the US... So I
always wanted to do it for them, that’s one of the reason why (10, 92-94).
Although parents often were a driving force, they were just as often limited with
the kind of help they were able to offer. Student 2 explained "My parents just thought I
was in college. They didn’t know what I was doing. They just let me be. They just told
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me oh you’re going to college, you can help us. That was it" (9,76). Similarly Student 5
said that "The encouragement I got from my parents wasn’t the best but it’s more of my
siblings. They encourage me to go to college...my two brothers always took me
everywhere to promote higher education, to show me how the college life is" (8, 69).
Indeed, commonly mentioned as one of the most significant perceived factors that had the
greatest impact on participants were their siblings, many of them who set the precedent
having already completed college. Consider Student 5 who stated that "out of the eight of
my [siblings], five of them have completed college. I will be the sixth one" (2, 11).
Student 3 commented that "All my older siblings went to college so for me, there was
never a discouragement” (5, 44). With further analysis, this was not the case for the
majority of the participants who were the first in their family to attend and/or complete
college. It was clear from the interview data that having siblings attend college was a
greater reason and motivation to complete their studies for these students. In fact, the
participants themselves realized their role as a model for younger siblings. Student 2
stated "I’m a crossroad between how my younger sisters and my parents understand each
other...and so when I said I was going to go to Sac State, I was actually the first one to go
to college" (7, 61-65). Similarly, Student 4 noted "My sister dropped out of college and
then I was the second oldest so I was going to college" (7, 47), and Student 6 echoed this
sentiment and elaborated in the following excerpt:
Student 6: Well, because I feel like not a lot of us graduate or go pass high school,
I feel it’s a big accomplishment, not just for yourself but as a community
itself...All four of my brothers dropped out because they thought college was not
for them...I guess just keep in mind that you’ll be the first one to graduate and
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that’ll help motivate your younger siblings, if you have any, to do the same thing
as you. Because a lot of time nowadays, it’s about influences. (5-17, 58-218).
It is clear that family plays a crucial role in the experience for Hmong students as
a factor facilitating their degree completion. In addition, this study supports prior research
that indicates that students’ peers were impactful for student experience (Astin, 1993;
Pascarella & Terenzini, 1991). Student 2 illuminated this theme of interrelatedness with
college peers in the following excerpt:
Student 2: I would say emotional support wasn’t the best to talk to my parents because
they make the situation a little bit harder for me because they don’t understand it. So they
go back to experiences other people have which is not relative to what other people go
through. So emotional support, I don’t really go to my parents as much, I normally go to
peers (13, 114).
Student 3 extended this sentiment and noted "I would definitely say my peers, my
friends.. they’re kind of in the same boat with you... so that’s definitely the biggest
support I think it’s just really being there for each other and really understanding each
other” (11, 99-101). Similarly, student 6 stated that “whenever I feel like giving up my
education, my friends...they’re always there to uplift me and give me some advice (14,
101).
In the next excerpt Student 5 expanded on this theme and described the camaraderie with
their other Hmong peers:
Student 5: Coming here, I associated myself with people who are driven to move
forward. I guess it’s an advantage for me here on campus because I end up
associating myself with a lot of the Hmong students so we help each other out and
push ourselves to achieve higher... It gives you a sense of belonging here on
campus and it also helps you thrive because you’re getting peer help (12, 115117).
In the following lengthy excerpt student 1 also captured this sentiment:
Student 1: I would say friends who are as motivated as you are, who are in your
situation, who are low-income, and for the Hmong students here too, they are
great aspirations, great motivators to get you to do better knowing when they
understand your background... having peers that are Hmong to give me
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information and reassure me when I didn't know about things such as financial
aid, graduation requirement, or writing/school work. We always talk about the
future... When you talk about the future, it’s nice to think about it. It’s just
positivity around you and it makes you want to do better and go forward because
you have that dream or goal that you have with your friends. And my friends, they
provide me emotional support because we can talk about our stress and we would
just be there for one another (13, 145-149).
Although parent and interrelatedness with peers were commonly mentioned,
students also noted numerous institutional factors that attributed to a positive campus
experience. Having been designated as a Minority Serving Institution (MSI), specifically,
an Asian American Native American Pacific Islander Serving Institutions (AANAPISI),
in 2012 the Full Circle Project (FCP) was funded by the U.S. Department of Education as
the federally approved AANAPISI grant at Sacramento State. Before the establishment of
FCP, there was no comprehensive approach by Sacramento State that engaged programs,
departments, and units across Academic Affairs and Student Affairs to implement a
strategically focused, campus-wide effort to improve retention and graduation rates for
Asian American Pacific Islander (AAPI) students. The same year, FCP became one of the
first campuses to partner with the CSU Chancellor's Office's AAPI Initiative, a state wide
effort to identify strategies and implement educational polices to improve college access
and graduation achievement for AAPI students from underserved communities. After
three years, FCP and the CSU AAPI Initiative have created intentionally structured and
meaningful opportunities for student elevating the visibility of AAPI's on campus.
Consider the following anecdote from student 5 who described FCP and the CSU AAPI
Initiative's contribution in leading fundamental institutional changes and fostering a solid
vanguard of involved AAPI student leaders at Sacramento State:
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Student 5: The support system that I have right here is HUSA [Hmong University
Student Association] being one, and the Ambassador’s Initiative really helped me
out... I also joined Hmong Health Alliance, it drove me to excel in school because
it taught me how to balance myself more where being an active person in college.
I ended up finding my sense of belonging there...even though I’m not part of Full
Circle, I became part of Full Circle in helping them...I feel like those are great
initiatives programs that bring me back to the community (14, 139-147).
Student 3 extended this theme and provided insight to the campus context that is
perceived to support students:
Student 3: Hmong, I’ve seen it become more advantage now because I think it’s a
lot of awareness we’ve been doing. And because the Hmong population here has
been growing and we have a lot of Asian Pacific Islanders, like the AAPI program
that we have. So I feel like we’ve become more, like we have more advantage
now. And I think people are starting to realize that we are important and we are a
growing population. In the last few years, I feel like it’s been an advantage (10,
84).
The data clearly shows that Hmong students straddle between two worlds to
maintain their Hmong identity and their status as a student in college. However, students
also commonly recognized parents as a factor that facilitated their effort to complete their
degree. In addition to their siblings and peers, a majority of participants perceived
positive campus experience is attributed to the establishment of culturally focused
programs on campus and membership in student organizations.

Analysis Theme 4: Hmong identity formation and habitus transformation

From dissociation to disconnection and dissonance, a majority of the participants
mentioned service in the role of cultural negotiator between two cultures and identities as
a major factor that made them more conscious of their place in the institution and society,
and in return they developed a stronger sense of their ethnic identity as Hmong. Student 4
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referenced the historical significance of the Hmong refugee arrival to America in relation
to what a college education symbolizes and explained "I think it means a lot to me. I
think it’s because with the Hmong settling in the US for a good 35, 40 years...it kind of
breaks the stigma that because your parents are not educated, you can’t become educated
or you can’t move up the ladder" (4, 34-36). Student 2 elaborated in following excerpt:
Student 2: It relates to our history how we came to the United States not like 100
years ago like some other Asian ethnicities. We came here primarily still early, 40
years. And we’re still going through first generation college students... It helped
me a lot because understanding your roots, understanding your identity, is a big
thing. I’ve seen in college where people who understand who they are, they’re
able to have a platform where they can perpetuate themselves. So that helped me
in college because understanding that I can be who I want to be. I am still Hmong,
I can still be very out there in the White American society (10-15, 87-130).
Indeed, in the previous statement there is a degree of acceptance and realization that the
ability to function in both worlds and having a strong grasp on your personal identity is a
positive motivator to participants in the college experience. In the following excerpt,
Student 6 is cognizant and conscious of the structural challenges in the institution that
currently exist:
Student 6: Knowing that I am part of a minority group, I feel as if not a lot of
individuals out there know who we are. “What nationality are you?”… Hmong.
“What is Hmong, Mongolians?” It is things like that that makes me feel growing
up being Hmong was hard to identify. Even going to school till today, I still do
not see the options of Hmong being in the Asian category when identifying my
identity (2, 15).
A majority of participants mentioned a great deal of awareness of the personal struggles
in not knowing who they are and lack the sense of belonging. Student 5 in an exhaustive
excerpt illuminated this theme in the following:
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Student 5: It was hard. You don’t know your roots and you face an identity crisis
of who you are. Your parents never told you who you are and the school systems,
not a lot of them know about the Hmong people. And the Hmong was part of the
Vietnam War and so growing up, it’s hard to try to figure out who you are and
your sense of belonging in American society. At times, you felt depressed, you
feel sad because you don’t have a sense of belonging and eventually growing up,
there are people among you and just the same knowing the struggle. It made me
feel like we weren’t valued here in American society. But I also understand that
there’s also other races here that that are also not in the textbook and they play a
certain role in American society as well but it’s hidden away. But growing up
there weren’t really much programs out there to help the Hmong community
which I had a hard time in school. I was in ESL from elementary all the way until
high school...I actually started coming back to the Hmong community and
realizing that I’ve been away from the community for so long because of the
identity crisis and couldn’t grasp it. So eventually coming here to Sac State I
actually really helped me go to the next level and learn more about myself. I do
know some of my roots especially from my parents and they talk about stories of
their life but never in depth. And coming here, I took a position to try to figure out
who I am and by doing that, it made me more successful in college (2, 14-15).
Indeed, student participants commonly mentioned they feel a sense of invisibility on
university campuses. From the curriculum and the searching of who they are, this process
of transformation came from the college experience at Sacramento State. It was the
change in the environment that contributed to students' ethnic identity development
(Lozano, Adele, Barcel,̤ Nancy, Beatty, Cameron, Coronel, Eduardo, & Escalante, 2015,
p. 71).
In addition to participants’ awareness of the cultural and structural barriers they
experience as college students, a majority of students understood that their education not
only builds greater cultural capital among the family unit, but increases a higher social
standing in the Hmong community. Student 2 described the value of an education as a
son and highlighted a brief insight into the lack of college attainment in the Hmong
community, particularly among the men: "Family wise, the aunts and uncles are really
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proud of you cause now they can say, oh we have a son in the clan that is pursuing higher
education, making it better for us" (13, 117). In the next excerpt, Student 4 expanded on
this theme and provided an insight into the perceived prestige from the community it has
on one's college degree attainment:
Student 4: Okay, basically, what I think that it means, people look at you
differently, people look at you as a more important person, they look up to you
and they don’t belittle you. Because I think in the Hmong community, people
look at those pursuing their education very, very highly (5, 33).
The previous statement highlights that completing a college degree is more than personal
achievement and getting accolades for the participants. Completing a college degree has
great meaning for the community. For a community that continues to experience a low
matriculation rate into higher education, Student 5 poignantly extended this sentiment in
an exhaustive excerpt:
Student 5: Meaning that you’re, for the tradition, it symbolizes that that family
has a higher rank, you can say like that, because if your son is highly educated,
then the Hmong community look onto that family and saying that they’re well off
so if the daughter were to marry into that family then the daughter is well off. But
that’s not necessarily true. It’s kind of hard trying to explain that. So it’s saying
that, that family is well off more than this family...It’s the same case. Now it is
because the value of the daughter is worth more with education. So if the dowry
involves the higher education of the wife then the more value it is from the
family. So before that, it wasn’t. Now it is. Now the Hmong community is slowly
shifting towards praising their daughters and majority of the women are actually
more educated than the men. (5-6, 44-46).
The interview participants uniformly discussed a process of transformation that
culminated in their college experience. It is clear from this study that the proximal
cultural factors in the home environment, referred to as habitus (Bourdieu, 1977),
influenced the educational aspirations of first-generation Hmong college students.
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Habitus defined as the attitudes, perception and knowledge sets that shape a person's
actions subconsciously (Bourdieu, 1977) is a useful analytical tool to understand the
participants’ transformation. This investigation revealed a habitus transformation among
the participants as they straddled between two worlds, juggling between their old habitus
and its cultural boundedness to the home and their new habitus they acquired through the
university experience. To illuminate habitus transformation, consider what student 1
explained: "I was colorblind at one point and so by being self-aware, I was self-aware of
the differences in people and I was able to relate to these groups" (6, 61). Student 3
echoed this sentiment and stated "It brings the better of you, you’re more educated so
you’re more open minded. You see the world differently and you have better view of how
the society works" (6, 50), and Student 2 stated "Gaining the access to higher degree of
learning so you could become more, what’s that word, have that emotional intelligence"
(11, 97).
Student 3 illuminated this theme with the following excerpt:
Student 3: It made me more open minded, more thoughtful, more considerate. I
definitely see more, I get the experience more, when I hear something or see
something, I can be like, oh I learned that, so I can apply something to take that to
help me build more knowledge (12, 111).
In the next excerpt, Student 5 summarized this theme:
Student 5: I ended up taking a lot of initiatives and trying to improve myself at the
same time going out to see what the community has to offer and me taking the
leadership initiative to improve myself. I’m more open minded about certain
things, I’m more talkative, I’ve learned how to improve my talking, to be more
formal, at the same time, building my networks (9, 89).
Another important finding that permeated the interview data notable to share is the
change in parent relationship. Consider the following excerpt from Student 2:
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Student 2: My parents relationship is a lot better. We used to argue a lot when we
were in high school. We used to have a lot of misunderstandings but now I have
the emotional intelligence to understand their background and to understand why
they act the way they are and I can accustom myself to make it so we come to an
understanding (13, 211).
In the following excerpt, student 1 elaborated on the theme:
Student 1: So, back then, my parents, we would never talk. I know that my
parents would never talk. There’s only certain things we would talk about. They
would never ask my interests. So it has become more smooth because we can joke
around with them, we know how to joke around with them, we know how to limit,
in terms of when to joke and what to joke. And we just understand them better,
have a better understanding of what they went through...It made me feel
disconnected because if I think about it, we never did have a long talk about
anything that is specific. We would never talk about our feelings. We would never
talk about our opinions. We would never talk about how to do better. So it just
kind of made me feel disconnected and made me think that sometimes they just
don’t care. But in reality, they do care. But they show it in other ways, indirect
ways... They know that we’re going to higher education and that we’re growing
up... I guess they learn to respect us a little bit more and respect our decisions and
what we want to do... We usually talk about our interests. Talk about what we
learn in school. What we’re doing to get better. We actually have meetings and
stuff (15-16, 164-178).
The previous excerpt touched upon a finding that culminated this interview, the
change in relationship between parent and child. Although this may not correlate to
student's academic achievement, this finding suggest a monumental shift that can set a
precedent in the dynamic of a Hmong family. This realization allowed students to
recognize the change in relationship with their parents as they mature. As such, this
upbringing made each student go through a habitus transformation and appreciation as
Hmong, first.
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Summed Analysis Themes

The data from the participants suggest that the Hmong culture is a primary
contributing factor in the Hmong college student identity. The following statement
captures and illuminates the subjective experience of the essence of what it means to be a
first-generation Hmong undergraduate students at Sacramento State:

The essence statement: The experience of commitment to life as a Hmong-American
undergraduate student at Sacramento State is permeated and punctuated by ancient and
powerful shamanistic religious customs, beliefs, and practices with deep roots in
Southeast Asia and by long-standing roles within the family as first generation
immigrants either as an expectation or an obligation regarding parents and elders. Both
the religious and family elements surround many of the challenges of college these
students confront that are unique to this particular population and its culture within
history. Somewhat counter intuitively, these elements also serve to motivate these
students to achieve academically and professionally.

Working within the essence statement and themes that derived from the interview
data, the culmination of this chapter uses Bronfenbrenner's ecological model as a lens to
make sense of the holistic view of the impact of specific environmental factors, including
the personal, cultural, academic, and campus environments, that influence and impact
first-generation Hmong undergraduate students' matriculation and experiences in college.
In figure 19 illustration, I used the adaptation of Bronfenbrenner's (2005) bioecological
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model of human development and applied it to the Hmong college student participants in
this study.
Hmong Ecological Model

Figure 19
Bronfenbrenner's bioecological model as applied to Hmong college student
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To illuminate the constituent elements in the Hmong college student experience,
at the heart of the model is the students who self-identify as first-generation Hmong
undergraduate and are currently enrolled at Sacramento State with 90 or more units
completed (senior). The following are Hmong student experiences relevant to
Bronfenbrenner's four subsystems: (1) microsystem; (2) mesosystem; (3) exosystem; and
(4) macrosystem.

In the microsystem, it was clear that parents were the strongest influence on
students' enrollment and decision to attend Sacramento State. Another factor at play was
the social roles including cultural responsibilities for male participants and expectation
for female participants that greatly impacted their college experience. For a majority of
students, interrelatedness with college peers was commonly mentioned as support factors
that enable students to remain in school. Moreover, other primary external factors that
influenced students' persistence was college educated siblings or extended family
members or being the first to make this accomplishment.
The participant’s microsystems were embedded in interacting mesosystem of
academic demands and cultural responsibilities. The interaction and relationship between
two distinct cultures and dual identities as Hmong and American impacted students’
college experience. Already culturally bound, it is during this phase when students
experienced dissonance, incongruence and conflict. As a cultural straddler, the
microsystem consisted of a myriad of social and cultural forces that uniquely impact the
Hmong undergraduate students' mesosystem.
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In the exosystem, the positive interaction with professors and staff were
commonly mentioned as institutional and cultural agents supporting participant’s effort as
they navigated the institution. These individuals have an impact on the student and show
up in the microsystem of the classroom, the office, advising, and club sponsorship.
During these interactions a socio-cultural interchange of values between the student and
teacher is created. In another words, professors at the university were exposed to and
have a better understanding of Hmong students’ home environment. Also mentioned
were programmatic interventions including a perceived positive campus that have a direct
impact on students. The lack of curriculum and recognizable cultural identity within the
university and amongst their peers were also contributing factors. More importantly,
students were conscious that their identity was folded into the broad category "Asian
Pacific Islander" and were viewed in social and cultural terms as participants in beliefs
and practices that are not their beliefs and practices. This false categorization in their
experience strengthened their ethnic identity as Hmong.

Although the macrosystem is not the focus of this study, the role of religion in the
macrosystem, has a particularly significant bearing on students' college experience. The
customs and values that come with the traditionally animist Hmong religious system
recognizes a duality of body and soul, also known as shamanism, may set the social and
cultural context that has a cascading influence on the experiences of the participants in
the mesosystem and in the myriad of microsystems.
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The chronosystem is especially salient for this generation of Hmong young people
given its relatively recent nature. The role of culture and dissonance, say, in 2056 rather
than in 2016 would likely be less potent in impact and likely very different. Further,
Bronfenbrenner posited that development occurs not just biologically and
psychologically, not just culturally and socially, not just economically and politically, but
historically situated as well. As such, although a full treatment of the history of the
Hmong people is far beyond the scope of this study, it would be impossible to discuss the
mesosystem at the center of this study without some consideration of the background and
history. The chronosystem is the master historical narrative and includes roots in China,
the US betrayal surrounding the Vietnam War, persecution, refugee camps, immigration,
the displacement and resettlement to America in cities such as Stockton and Fresno,
establishing a new community, accommodation and assimilation, route to college,
application process, college finance procedures, as well at the Hmong history in China
and Southeast Asia.
Despite the complexity of the ecological model, Bronfenbrenner's ecological
systems theory (1998) offers a holistic approach to analyze multilevel and interactive
influences on Hmong student college experience as they encounter the various ecological
systems that were shaped by their cultural differences of the home and campus
environments. By incorporating all levels of the model and examining all possible sets of
interactions, as a collection of individuals, the 1,000+ Hmong students at Sacramento
State have undoubtedly had many varied experiences. Nonetheless, because they are
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Hmong with a particular and shared set of circumstances, they have an experience that
differs from, say, African American students or even Vietnamese students.

Hmong Identity Formation Model

Grounded in the analysis of the phenomenon presented in this chapter, the
following discussion provides for a brief insight to a proposed Hmong Identity Formation
using the Minority Identity Development five stages of conformity; dissonance;
resistance and immersion; introspection; synergistic articulation and awareness
(Atkinson, Morton, & Sue, 1983), a framework to understand attitudes and behaviors of
minority individuals in relation to their ethnic development. Working within this
framework, statements from Student 2 extracted from the interview data are presented in
the following table.
Table 19
Minority Identity Development and Hmong Identity Formation
Stage

Description

Conformity

Preference of the
dominant culture's
values over one's
own cultural group

Dissonance

Indecision and
conflict about the
dominant culture's
system and one'
own cultural group

Student 2 Statement
I feel like no matter where I want to go in life, I’m always having
this extra baggage with me. Oh, I have to decide stuff, I have to
always consider my parents. And it influence a lot with me when
I wanted to find a future spouse. Well, I have to consider my
parents, will they like them, and all these multiple factors, and it
always make me, oh I want to go here for college, I want to do
this, oh but what about my parents, I have to help them. So it
influences you a lot to think of other people and you feel like
you’re not living a free life. For a while, I actually did not like the
Hmong culture in a way. Because before then, all my friends are
not really Hmong. I associated myself with the American culture
more (1-2, 7-11).
Not being able to see that something done in White America is
okay, but something bad but for them [parents], they perceived it
as bad. And for you on the crossroad between the both of them,
you have to live like two separate lives. Which is at home, you
have to live your culture and then when you’re outside, you have
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system

Resistance
and
Immersion

Rejection of the
dominant cultural
system and
acceptance of one's
own cultural group
system

Introspectio
n

Questioning of both
the dominant
group's cultural
system and one's
cultural system

Synergistic
Articulation
and
Awareness

Resolution in
previous conflicts
and confusion and
the development of
a cultural identity
that reflect both the
dominant group's
cultural system and
one's own group
cultural system

to live the White culture. But if you try to mix and match both, it
creates a conflict when you bring Hmong to the White or White
to the Hmong culture (2, 8)
I think I would say, acceptance. Because before like I said, my
upbringing, you’re either Hmong or too White and there was no
middle ground. But being with them, I was accepted even though
I talked as they would say, very White or proper. They still
accepted me. We still became friends and they taught me about
the culture and made me understand like, my culture is good, not
because of the traditions but because of the people in it (2, 13).
It helped me a lot because understanding your roots,
understanding your identity, is a big thing. I’ve seen in college
where people who understand who they are, they’re able to have
a platform where they can perpetuate themselves. So that helped
me in college because understanding that I can be who I want to
be. I am still Hmong, I can still be very out there in the White
American society. To be not afraid to go out of my comfort zone
to reach out to different race or to reach out to different
opportunities (15, 130).
It affects you in a way that you don’t know your own identity.
Because you try to establish yourself say, well, am I Hmong or
am I more American? Because if you’re more Hmong, people
that are more American says, oh you’re too fobby. Or if you’re
too American, your Hmong people say, oh you’re too White. So
there’s always that tension to who am I? And after a while, you
make your own classification, that you’re Hmong American (2,
10).

The above table provides a snapshot from Student 2's interview data of all four
ecological factors to more closely examine Hmong identity formation as applied to these
participants at Sacramento State. From the interview and prior research (Rumbault, 1994
& Grove, 1991), there is an intense socio-cultural conflict as participant negotiate and
navigate two separate social identity context, the home and school settings. As such,
students’ identity development is the result of dissonance being associated belonging to
two world hence two identities. More importantly, the establishment of this Hmong
identity developmental model was proposed for future scholars by seeing whether
evidence can be gathered to support its acceptance as a universal theory. For this study,
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the model purposes is this: The college experience may not be just one way to go about
creating this habitus transformation, but the only way. Thus, getting underrepresented
minorities into college could be arguably not just necessary for economic growth but for
realizing America’s promise where people can come and co-exist fruitfully and
peacefully.
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Chapter 5
SUMMARY AND CONCLUSIONS

There is very little that is more important for any people to know than their
history, culture, traditions and language; for without such knowledge, one
remains naked and defenseless before the world.
-Marcus Tillus Cicero (106 BC – 43 BC)

Introduction

This chapter begins with a brief review of the purpose of the study and its
research questions and summarizes the findings in the context of the theoretical
framework. Subsequently, a section briefly discusses the significance of the findings
followed by reflections on my experience as the research instrument by providing a brief
insight into what I learned about my culture and the experiences of Hmong students. The
chapter concludes with recommendations for higher education and culminates with
implications for future research.

As stated previously in this dissertation, extant research on Hmong parents is
notably missing from literature. I found little scholarly literature that offered any analysis
of cultural influences on Hmong American students’ education and educational
aspirations. This gap in research motivated me to bring together a better understanding of
the socio-cultural aspects regarding the home, school and community to the Hmong
student experience at Sacramento State. I conducted a phenomenological study to explore
and understand the ecological conditions that impacted Hmong students’ education and
educational goals. To achieve this, I applied the Critical Race Theory method of
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storytelling and Bronfenbrenner's Ecological Theory as the frameworks to explore the
contextual factors that contributed to first-generation Hmong undergraduate students’
post-secondary experience. In particular, this research was nested within an ecological
model that emphasizes contextual factors and interactions between individuals and their
environment, so the responses from the interviews were thus classified in the multilayers
of Bronfenbrenner's Ecological Model.

Summary of Parent Findings

To understand and explain how Hmong parents encourage and reinforce
educational achievement and perception of involvement, the research question framed
around parents that guided the investigation is repeated here: 3) In what role, if any, do
Hmong parents perceive their involvement influence and foster their first-generation
college students' education and educational goals?

Parent interviews were conducted in the home of the participant that averaged
41:00 minutes. Adhering to Colaizzi’s (1978) method of phenomenological analysis, all
parent interview data resulted in 133 significant statements, 83 formulated meanings, 79
clusters of themes and 14 emergent themes. Five major exhaustive meanings of themes
emerged through constant comparative analysis with respect to the debriefing of parent
interviews that yielded the universal essence of the phenomenon. Below is a brief
summary of each theme and statement as responsive to research question 3.

Theme 1: Preservation of culture and religious customs to maintain Hmong identity.
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Parents stressed the importance to maintain the Hmong identity through the
preservation of Hmong culture and religious traditions. In spite of this strong desire, the
Hmong parents struggled to define what it means to be Hmong. The parents attempted to
explain who the Hmong people are in relation to other ethnic groups. Coupled with the
customs, language and heritage as true meaning of being "Hmong," parents related to and
indentified the Hmong New Year celebration in addition to the wedding and funeral as a
reminder of their Hmong identity. All of these elements link to roots in religion.

Theme 2: Lack of education and no prior experience contributes to role ambiguity
and limited involvement in children's education

The opportunity to attend school in Laos was non-existent and as a result a
majority of parents referred to themselves as a non-educated person. It is worthy to note
for readers with little awareness of the Hmong-American community may not realize the
important differences between what it means to be “uneducated” by American standards
(for example, a high school dropout may be considered “uneducated” even though he or
she attended school for ten years). The data show convincingly, however, that it is a
mistake to infer that because these Hmong parents have no formal education, they
mistrust American education or want their children to resist schooling. On the contrary,
parents are very much in support of higher education for their Hmong children in
America. In a similar vein, it would be a mistake to assume that Hmong parents want
simply to turn over the responsibility for educating their children to the American schools
because they see schooling as unimportant, because they are uninterested, or because they
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fear the influence of the school. The data from this investigation paints a different picture.
Hmong parents would like to help their children succeed academically and point to what
they see as their own inadequacies as their reason for less than direct involvement in
schooling. The data show quite clearly that the Hmong community continues to have
structural barriers to full participation due to economic, linguistic, cultural, or life
circumstances. Indeed, the Hmong parents are counting on the teachers and school
personnel to help their children achieve in ways that the parents see themselves as
incapable of doing.

Theme 3: Home based verbal encouragement and tangible support

Encouragement was established in the home as important and necessary to their
role as parents. Parents agreed that effective communication with their children, though
difficult at times, was something that good parents need to have. The data suggest if the
parents want to encourage their children to succeed in school, they have to become very
strategic and careful about how they communicate encouragement by describing an
almost formal awareness of the dialectical nature of communication. The data further
illustrate the depth of the selflessness the parents experience in the role of encourager
with tremendous hopes for their children in college and perceive social mobility as a tool
for advancement. On one hand, the parents understand the value of education for their
children; on the other, they grasp the challenges of schooling and fear pushing a child
who does not fit the academic mold too hard. The data also suggest Hmong parental
involvement looks different for students during their elementary compared to middle and
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high school, including college. The extent of Hmong parental involvement outside of the
home environment was greater during the elementary years; a majority of parents noted
having attended conferences during their children's primary grades. However, data in the
interview transcripts is nonexistent to support any assertion that the parents actually
showed up at the school on behalf of their children in the middle and high schools. Again,
this absence from school does not mean that Hmong parents either do not care or are
hostile toward teachers and schools. It does mean that parental support takes a new form
when the children grew into adolescence and beyond. Even though the parents more or
less separated from schooling during the adolescent and young adult period of their
children, moral and financial support was a priority for a majority of parents.
Additionally, a majority agreed that the lack of English fluency and formal education did
not contribute to their fear of involvement in schooling. Instead, the lack of
understanding of their role in the school system prevented them from more direct
involvement.

Theme: 4.0 Awareness and accommodation for inevitable socio-cultural changes

Throughout the interviews there was an undertone of inevitable cultural and social
changes due to acculturation and assimilation of their children in this country. Parents
have an understanding that the uproot and displacement that comes with being a refugee
entailed the acceptance to cope the many aspects of a new Hmong American culture their
children will acquire through socialization. Another aspect of this socio-cultural change is
in the attitude to postpone the pressure for their children to learn the traditional and
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religious practices and customs that are core to the Hmong identity. This social change
process taking place is important to note that although parents support their children's
academic success and attainment, this does not necessarily mean the parents support
changes in their Hmong identity. The interview data further reveal at least an emerging
awareness of the possibility that the Hmong identity could change beyond recognition
despite the tremendously strong communal desire to sustain it.

Theme 4.1 Cultural clashes in changing gender roles for males vs. females

For the Hmong, patriarchal values are traditionally associated with the kinship
that is structurally based on the clan system embedded in the Hmong community. As
such, the Hmong preference for sons, a preference obliquely referred to numerous times
discussing the role of daughters-in-law in Laos vs. America, has had a profound social
and cultural effect on what it means to be a Hmong female in the Hmong community.
Parents expressed their equal love for their children regardless of gender. However, the
cultural expectations for the sons to live and take care of the parents are solidly
represented in the data and suggests an underlying leaning towards their sons more than
daughters. On the other hand, a majority agreed that Hmong females have far more
potential to academically succeed and ability to provide tangible and economic support.
Taken together, the themes from the parent interview provides the following universal
essence that is in the following excerpt: Hmong parents seek to accommodate the
inevitable changes in Hmong traditions in America while acknowledging their limited
ability to contribute to the aspirations of their children's education and educational goals.
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The Hmong parents interviewed for this investigation share a deep commitment to
religious and cultural practices they experienced as children and as younger adults in
Laos, practices which they perceive to be much more complex, demanding, and
interwoven with daily life than American religious and cultural practices. A central
purpose in their existence is to sustain this core part of the Hmong identity even in the
face of life in a different country with different opportunities, expectations, and demands.
However, these parents do not see a conflict between this purpose of identity preservation
and their children’s success in education. In fact, the parents are enthusiastic about their
children’s going to school, especially to college, though they confess that they are
uneducated themselves and can do little directly to help. Fully aware that social change
leads inevitably to cultural change, however, they embrace the seeming contradiction of
encouraging their children to enter the mainstream of American life by becoming
educated while maintaining the old ways. Nonetheless, the parents appear to offer support
and encouragement for education to both females and male children even though
demands placed on these children in the Hmong home related to gender differ in
profound ways with important implications for the experience of Hmong-American
college students at Sacramento State.

Summary of Student Findings

To address the holistic experience of the students, which are shaped by proximal
and distal factors that includes family, peers, and institutional players, each student
participant met the following set of criterion:
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Self-identify as first-generation Hmong undergraduate (parents have not attained
a college degree);



Currently enrolled at Sacramento State with 90 or more units completed (senior);



Be willing to share their story about the role the community, family and the
institution have on their education and educational goals;



At least one parent father or mother must also volunteer to participate in the
study.

The purpose of the criteria was to ensure each student was information rich and could
provide a variety of experiences to enlighten the understanding of the phenomena of
interest (Patton, 2002). Research question one is repeated here: 1) To what extent and in
what ways do first-generation Hmong college students perceive the institution,
community, and interfamily dynamic as influencing their post-secondary experience?

Student interviews were conducted in the library that averaged 50:50 minutes.
Adhering to Colaizzi’s (1978) method of phenomenological analysis, the summation of
student interview data resulted in 301 significant statements, 215 formulated meanings,
70 clusters of themes and 22 emergent themes. Four major exhaustive themes emerged
through constant comparative analysis of the data from the student interviews that yielded
the universal essence of the phenomenon. Below is a brief summary of each theme and
statement as responsive to RQ 1 and 2.

Theme 1: Gender-based responsibilities/obligations and role expectations of sons
and of daughters
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An emergent theme from parent interview data was instilling in the children the
desire to preserve traditional Hmong culture and religious customs in order to maintain
the Hmong identity as a group. This element from childhood to adulthood permeates the
student interviews with male students’ strong awareness of their cultural responsibilities
and obligations, conveyed a sense of moral necessity for the sons in the household to
sustain the “roots” of the Hmong people in both life and death and implicated the female
children as an essential part of this Hmong foundation. Funeral and wedding customs are
primary cultural obligations of the Hmong sons because of their connection to the roots
of their identity, but Hmong daughters likewise face the cultural expectation to fulfill
traditional roles and domestic duties, a very different life than her male counterparts.
Further the data reveal the complexities that surround her experience as a Hmong
daughter. When she gets married, she is transferred into the groom's clan, including the
assumption of spiritual and cultural responsibilities. Interestingly, a majority referenced
being Hmong and having home-based encouragement just as the parents said as a
contributing factor in their academic experience. In response to a question about whether
being Hmong made it easier or harder to go to college, the data provided confirmation of
the ways in which gender influenced the decision to attend Sacramento State and reveal
some underlying complications about the relatively more intense pressure on Hmong
daughters vs. sons to go to college in a manner consistent with the data on Hmong
college enrollment generally.

Theme 2: Culturally bound to family and dissociation/disconnection with Hmong
identity and community
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Hmong students even before college already feel they are morally bound to the
family and culture. The data suggest about how being bound by family can be even more
intense when being part of a clan enters the picture. Male participants reveal the nature of
this intense responsibility to sustain the Hmong tradition. This obligation to the father and
to the family as well as the clan has a profound impact on choice of college to attend and
opportunity in part due to the cultural obligations. As a result, the data indicate parents
were a deciding factor with a strong influence on postsecondary plans. The data clearly
show that it is still common for Hmong parents to insist on a local campus so they can
offer domestic support including housing and food. However, a majority of the students
indicated that if supported, they would have gone elsewhere for their college education.
Although having feelings of being bound does not necessarily lead to poor academic
performance (London, 1989), the data indicated for students it was not only the struggle
with the dissociation from their Hmong identity, but also the struggle to find a new
identity. The emotional upheaval of feelings of disconnection from the Hmong
community was expressed in the data.

This discussion provides context to student research question two and the
remaining themes that were extracted to understand the factors that students attributed to
their progress to degree. The following is research question two and remaining student
themes: 2) What are the contributing factors (institution, community, interfamily
dynamic) first generation Hmong college students perceive as facilitating the
completion of their degree program?
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Theme 3: Negotiation and navigation between two cultures and between two
identities due to dissonance/incongruence

The demand to negotiate responsibilities of two cultures and navigate between
two identities resulted in the participants becoming "cultural straddlers” hence,
simultaneously straddle between home and school settings. Participants experience this
dilemma and indicate the multiple roles they serve to balance the differences between the
values and expectations of their two worlds can cause significant dissonance, in particular
identity crisis. Like other minority populations in America, Hmong students experience a
high level of cultural incongruence between their home culture and the institution which
causes tension and stress (Museus & Quaye, 2009). This sentiment was clearly indicated
in the data of the clash of cultural values of her parents’ traditional beliefs and that of the
academy. Although parents contributed much to the students’ experience of dissonance, a
majority described parents as a motivating force to persist and not a hindrance in their
efforts to complete their studies. Although parents often were a driving force, they were
just as often limited with the kind of help they were able to offer. Commonly mentioned
as the greatest impact were their siblings, many of them who set the precedent having
already completed college. In fact, the participants themselves realized their role as a
model for younger siblings. This was not the case for the majority of the participants who
were the first in their family to attend and/or complete college. In addition to their
siblings and peers, a majority perceived positive campus experience is attributed to the
establishment of culturally focused programs on campus and membership in student
organizations.
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Theme 4: Hmong identity formation and habitus transformation

Participants communicated that the role of cultural negotiator between two
cultures and identities made them more conscious of their place in the institution and
society, and in return they developed a stronger sense of their ethnic identity as Hmong.
A majority mentioned a great deal of awareness of the personal struggles in not knowing
who they are and lack the sense of belonging and invisibility on university campus.
However, it was the change in the environment from the college experience at
Sacramento State that contributed to students' ethnic identity development (Lozano,
Adele, Barcel,̤ Nancy, Beatty, Cameron, Coronel, Eduardo, & Escalante, 2015, p. 71). In
addition to participants’ awareness of the cultural and structural barriers, a majority
understood that their education not only builds greater cultural capital among the family
unit, but increases a higher social standing in the Hmong community. Completing a
college degree was more than personal achievement but had great meaning for the
community. Moreover, it was clear that the proximal cultural factors in the home
environment, referred to as habitus (Bourdieu, 1977), influenced the educational
aspirations of first-generation Hmong college students. This investigation revealed a
habitus transformation among the participants as they straddled between two worlds,
juggling between their old habitus and its cultural boundedness to the home and their new
habitus they acquired through the university experience. As such, this upbringing made
each student go through a habitus transformation and appreciation as Hmong, first.
Lastly, notable to share was the change in relationship between parent and child. This
realization allowed students to recognize the change in relationship with their parents as
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they mature. Although this may not correlate to student's academic achievement, this
finding suggest a monumental shift that can set a precedent in the dynamic of a Hmong
family.
The data from the participants suggest that the Hmong culture is a primary
contributing factor in the Hmong college student identity. The following statement
captures and illuminates the subjective experience of the essence of what it means to be a
first-generation Hmong undergraduate students at Sacramento State:
Essence of the Phenomenon: The experience of commitment to life as a HmongAmerican undergraduate student at Sacramento State is permeated and punctuated
by ancient and powerful shamanistic religious customs, beliefs, and practices with
deep roots in Southeast Asia and by long-standing roles within the family as first
generation immigrants either as an expectation or an obligation regarding parents
and elders. Both the religious and family elements surround many of the
challenges of college these students confront that are unique to this particular
population and its culture within history. Somewhat counter intuitively, these
elements also serve to motivate these students to achieve academically and
professionally.

Discussion

An ecological lens was particularly well-suited to illuminate the subjective
experience of Hmong undergraduate students at Sacramento State in order to make
possible institutional changes that better support their academic development. It was
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clear from the beginning that although no single study could ever adequately examine all
possible factors in a research problem, it was important to theoretically consider the
bigger picture applying the ecological model, to analyze multilevel and interactive
influences on Hmong student college experience as they encounter the various ecological
systems that were shaped by their cultural differences of the home and campus
environments. As such, the visceral longing for the homeland was strongest in the parents
and maybe accounts for much of what they say and do. This longing could be the force
that drives them to try to preserve and conserve the old way of life in an attempt to bring
the homeland here if one cannot go back to it. Noteworthy it was that the parents do not
get personally involved in the education of the children. That is the school's job. But this
lack of involvement does not derive from resistance to schooling as an institution as
scholars like Ogbu and others reported in the African-American experience. Hmong
parents did not go to formal schools. They see themselves as having nothing to say to the
teachers and the others in schools. They see themselves as unworthy of commenting or
suggesting. But they do not disparage nor resist schools.

Furthermore, I am aware that my children and grandchildren including nieces and
nephews and 2nd generation Hmong college students may not grow up (Bronfenbrenner
would say develop) in the same ecological system which the current student participants
experienced and model that was developed. They will nonetheless be members of the
Hmong American undergraduate mesosystem and, if the parents are successful, they will
be willing members of the ancient Hmong culture. This willingness intersects in profound
ways with the emerging theme identified in the data for the students. They want not just
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to get degrees; they are coming to value the old ways as a part of their identity. They
know that they must change to enact gender equality, certainly against the grain of the old
ways, but they are looking actively for a path to sustaining the identity of the Hmong
community. Because of this hunger of identity, it is easier for the parents to release them
from some expectations and/or obligations. The children of this Sacramento State
population will almost certainly know they are Hmong even in the case of cross-cultural
marriages, but they will likely face none of the dissonance and conflict the current cohort
faces. Bronfenbrenner contributed this important insight about development in human
ecological systems, i.e., that development occurs not just biologically and
psychologically, not just culturally and socially, not just economically and politically, but
historically situated as well. The chronosystem was especially salient for this generation
of Hmong young people given its relatively recent nature. The role of culture and
dissonance, say, in 2056 rather than in 2016 would likely be less potent in impact and
likely very different. Although a full treatment of the history of the Hmong people is far
beyond the scope of this study, it would be impossible to discuss the mesosystem at the
center of this study without some consideration of the background and history. As a
result, in the Hmong Ecological Model, the chronosystem is placed in the shadow, as this
is the master historical narrative.

My Experience as The Human Instrument

My conversations with the student and parent participants left me feeling
optimistic about their future and the Hmong community in America. As a member of a
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group of people without a country and a history that cannot be changed, my participation
in this study influenced my own sense of empowerment. From this perspective, I will
share my experience as the human research instrument, the process and lessons that I
have learned through the data collection and data analysis procedures, the trustworthiness
and completeness of the researcher's findings, and the overall process of the dissertation.
Because the purpose was to evoke stories in an interpersonal situation in a format with
each of the participants providing them with the opportunity to describe their
experiences, I was aware it was up to participants if they want to open up to a stranger,
exposing their experiences and feelings. No matter the process or procedures, my number
one goal was to interview with honesty, fairness and transparency as the decisive factors
that underpinned my data collection, analysis and reporting. I was intentional in
providing readers with a full understanding of the nature, importance, and scope of my
experience as the human instrument in this research. In accordance with the very virtue of
qualitative interview, I had to be open and flexible, often making on the spot decisions to
follow up on new leads or stick to the prepared interview guide. This openness to changes
of sequence and forms of questions in order to follow up on answers given and the stories
of the participants put strong demands for me to be ready and required me to have
advance preparation and competence on my research. As such, I came to the realization
that pre-planning was a major step that was required before any contact was initiated.
Interviewing was among one of the most challenging yet rewarding aspect of this
study. It required my cultural and personal sensitivity and adaptability as well as my
ability to stay on track and not wander off. My role was complex and multifaceted where
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I found that it was not me but I had to meet the desirable times when participants were
readily available. Following the student interviews, I was in an ongoing communication
with the individual student to identify a date and time for their parent interview. Due to
indecisions and other commitments (including for one parent it is the hunting season)
parents rescheduled an average of two times. One student stated they "had a hard time
trying to make him [father] understand the importance of your research." Some parents
did request to talk to me via phone prior to the agreement to voluntary participate in the
interview. For some parents, this discussion to identify a date and time continued for a
few days and up to a few hours before the actual interview. This often meant I have to be
quick on my feet and be candid and informative. One parent attempted to control the flow
of the conversation, and especially for father participants, responses were extensive and
at times off topic when compared to their female counterpart. Assuring that each
interview was consistent and high quality required constant effort; it was critical to use
questions carefully and informally. Scaffolding and identifying key words to connect
their experiences made it easier to transition to ask the next questions. This required me
to pause to give the parents the time to elaborate. This was a technique to allow time for
the conversation to wind down.
In addressing the cultural nuances during the data collection with a qualitative
approach, Unluer (2012) suggested that as an insider-researcher I will gain a greater
understanding of the culture being studied; not altering the flow of social interaction
unnaturally; and have the ability to establish the intimacy to collect more detailed and
versatile interviews. For these very reasons, I was very cognizant as Van (1990), posited
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that cultural and contextual elements are critical to understand the background of
participants’ descriptions of experiences with a phenomenon. Sikes and Potts (2008)
underscored this and suggested that as insider-researcher, I have the advantage and know
how to best approach the participants, especially the Hmong parents, which takes an
outsider a long time to acquire. Working from the cultural understanding and the context
to conduct the data collection, I spent the first few minutes of each interview building
rapport and providing information about my educational pathways and purpose of the
study. It is this belief that if I share my experience with the participants, they would do
the same to provide access to privileged information for this research Sikes and Potts
(2008). More importantly at this phase of the study, Andrews (1995) and Tsang (1998)
recommended that during the data collection wherever it is possible for the researcher,
the native language of the interviewee should be used. This will insure the student and
parent provide more than surface level conversations and generic responses that would
inhibit their full narratives. Therefore, the interviews were conducted in English and
Hmong at the discretion of the participants with communications primarily in Hmong for
the non-English speaking parents. Andrews (1995) and Tsang (1998) further noted:
…if the researcher is able to demonstrate competency in the native tongue of his
or her research subject(s), being interviewed in the mother tongue may create a
more conducive atmosphere to expression and the building up of rapport… (pg.
80).
Using this recommendation, conducting my interviews in Hmong demonstrated to
the parents that my purpose for a reciprocal relationship is deeply rooted in my core
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passion to help Hmong students. Additionally, I decreased the formality of the interview
process which impacted my ability to gain access and create trust (Drew, 2014) from the
students and parents, many who may never have been approached to share their
narratives for an educational purpose. This being said, I rounded up each interview by
mentioning some of the main points learned. Thematically questions were related to the
topic; however, the less structured and the more spontaneous and unexpected answers
came that from the interviews were very helpful. However, the more structure I had in
the interviews, I realized the easier it was for the interview analysis.
My concerns in interviewing in Hmong and the transcription process was the
ability to convey the original meaning of the cultural and contextual nuances that was
important to the student and parent's voice. Further, I was aware to keep the authenticity
of the conversations and the decision to either speak Hmong, English or a combination to
appropriately convey their experiences. While I understood the White and Green Hmong
dialect of the language, I do not speak it well enough to fully transcribe verbatim the
Hmong language interviews. To address this, I invited the assistance of several Hmong
American college students including Hmong professors and student services
professionals who speaks more proficient Hmong to discuss the cultural nuances and
reviewed the interview protocol and questions. Specifically, I sought the assistance of a
Hmong individual who was proficient in the language and transcribed the Hmong
responses through the course of the interview process. As such, the transcriber was
familiar with research in general, and the topic of interest in particular, and understood
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that their primary role is to transcribe and not interpret the Hmong language interviews.
This makes more sense to avoid the loss of meaning.
One of the take aways from this research was the decision that I made to have a
colleague and mentor not from my committee review each chapter and in return their
feedback helped me plan the next methodological steps. I am Hmong and a member of
the population itself; having this colleague and mentor read and give me feedback was
useful, as Lincoln and Guba (1985) noted, for “exploring aspects of the inquiry that might
otherwise remain only implicit within the inquirer's mind” (p. 308) which, in turn, can
yield more ethical and responsible research. According to Frels and Onwuegbuzie (2012):

The process of debriefing involves the qualitative researcher being interviewed on
one or more occasions by a person who does not have a direct stake, understands
the qualitative research process, is experienced at conducting qualitative research,
and understands the underlying research topic. Even though dissertation
chairs/supervisors are deeply invested in their students’ growth as emergent
researchers and have a stake in students completing their dissertations, as
seasoned researchers and mentors, they are prime candidates to serve as debriefers
if they have the following: (a) they have established a trusting relationship with
their students; (b) they are familiar with the qualitative research process or can
consult one or more other members of the committee who have this expertise; (c)
they understand the underlying research topic and can consult one or more other
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members of the committee with expertise on the topic; and, most importantly, (d)
they do not have a stake in the direction of the findings (pg. 3).

My culture and membership in the Hmong community in Sacramento and at
Sacramento State may have affected the interpretations and conclusions of this study.
However, I identify these aspects to be a strength and provided insight into the culture of
Hmong and connection with participants to develop a level of comfort during the
interviews. As a result, the interviews were rather rich and in depth information not found
in previous studies concerning student’s perception the role of the community, family and
the institution in their educational journey.

Recommendations for Institutional Practice

There is no silver bullet that can ensure Hmong students achieve an equitable
chance and positive experience as they progress, persist and complete their degree
programs. It will take an appropriate response across the various environmental levels
that is a broad, multilevel, and extraordinary in policy, practice and resources from the
individual, family, community and institution to graduate a student. The experiences of
Hmong student and parent participants results in several overarching implications for
policy and practice. The recommendations discussed below are aimed specifically at
Sacramento State, though they may offer ideas for other regions with relatively large
Hmong populations. As this study reveals, first generation Hmong American
undergraduates cannot be lumped together with all Asian ethnic groups. Moreover,
though a few generic recommendations might be offered to better serve all of America’s
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underperforming minority groups (e.g., mandatory first-year advising), the Hmong
population, like all other subgroups, is unique and requires individual attention.

Below are six carefully selected preliminary recommendations to address
systematic strategies to support Hmong students at Sacramento State. The following six
recommendations are offered at the university level consistent with Sacramento State's
President Robert Nelsen nine priorities work plan: (1)Work with the faculty, staff,
students, and community to improve graduation rates; (2) Improve retention rates for all
four years; (3) Reduce the time to degree; (4) Centralize our data analysis operations; (5)
Create a centralized career and internship office to help our students find employment;
(6) Facilitate a campus-wide discussion of impaction to develop alternative, sustainable
pathways; (7) Ensure that Sac State is a great place to work; (8) Expand our community
outreach; and (9) Raise money. These priorities are the vision for Sacramento State to
address the myriad educational needs of students from broad to specific, from cultural to
structural. In addition, the recommendations are also in alignment with the university's
strategic plan: (1) Enhance student learning and success; (2) Foster innovative teaching,
scholarship, and research; (3) Commit to engaging the community by building enduring
partnerships that strengthen and enrich the region; (4) Excel as a place to learn, work,
live, and visit; (5) Engage students in a comprehensive university experience; and (6)
Promote a strong University identity.

Recommendation 1: Disaggregate and disseminate major institutional data sets of
enrollment, attrition, persistent and completion rate of all racial and ethnic groups.
University Strategic Plan: (1) Enhance student learning and success.
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President's Work Plan: (1) Work with the faculty, staff, students, and community to
improve graduation rates; (2) Improve retention rates for all four years; (3) Reduce the
time to degree; (4) Centralize our data analysis operations.
Identifying Hmong students in higher education as a unique group is fundamental
to addressing the needs of this group. It is important to acknowledge the historical and
socio-cultural context from which Hmong students come with an additional layer that
differentiates them from students in the low-income, under-represented ethnic
background. The first step would be to recognize that categorizing Hmong and other
Southeast Asian students as the model minority deprives them of the academic resources.
In order to remedy this, the CSU must recognize the need to disaggregate data,
systematically modify a statewide policy and provide sufficient infrastructure for
institutions to expand the current definition of Under Represented Minority. The CSU
system currently collects aggregate data on students' racial identification when students
apply to any of the 23 CSU campuses, but little use is made of the aggregated data. The
Chancellor's Office should provide direction and stipulate that each CSU campus with an
Office of Institutional Research unit should analyze, disaggregate and report the data.
With this approach, sufficient, accurate information will be available for university to
develop equitable policies that adequately addressed Hmong students' needs and
challenges.

Recommendation 2: Recruit, hire and retain faculty and staff members that are
representative of the Hmong student population.
University Strategic Plan: (1) Enhance student learning and success; (2) Foster innovative
teaching, scholarship, and research; (4) Excel as a place to learn, work, live, and visit;
and (6) Promote a strong University identity.
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President's Work Plan: (1) Work with the faculty, staff, students, and community to
improve graduation rates; (2) Improve retention rates for all four years (3) Reduce the
time to degree; and (7) Ensure that Sac State is a great place to work.
The data suggest that the most powerful instrument of educational success for first
generation Hmong students begins in the home. One of the most challenging aspects in
their persistence in college stems from their experience of cultural dissonance resulting
from dual identities that contrast sharply. Beyond the home, faculty and staff are
institutional agents and gatekeepers for Hmong students who could play an active part in
supporting Hmong students as they face this dissonance. For this reason, the recruitment
and retention of faculty and staff that are representative of the Hmong student population
will assist Hmong students in deciphering unfamiliar college customs and support their
staying in college as they work through the dissonance and dual identity conflict. This is
particularly important for Sacramento State as the campus serves one of the largest
Hmong student populations not just in California, including the ten campuses of the
University of California and the remaining twenty-two California State University
campuses, but in the entire country. With over 1,038 Hmong students with a thriving and
growing presence on campus, Sacramento State can lead the way to be a destination
campus that plays a central role for the educational and economic success of the Hmong
population in the greater Sacramento area. As more and more Hmong students
matriculate, some of them will likely remain in higher education as faculty and staff.
These individuals can spread themselves around to other Hmong populations in other
parts of the country. More importantly, the additional hiring of faculty and staff will
compensate for the lack of social capital Hmong students have as well as provide support
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with cultural, social and academic transitions. Hmong institutional agents have a more
sophisticated understanding of the experiences lived by Hmong college students and are
in a better position to extend support, craft policies, develop programs and services, and
help to cultivate the necessary conditions that encourage persistence and degree
completion.

Recommendation 3: Promote pride and create role models by publishing the
accomplishments of Hmong, AAPI's and other first generation students, alumni,
faculty, and staff.
University Strategic Plan: (2) Foster innovative teaching, scholarship, and research; (3)
Commit to engaging the community by building enduring partnerships that strengthen
and enrich the region; (4) Excel as a place to learn, work, live, and visit; (5) Engage
students in a comprehensive university experience and (6) Promote a strong University
identity.
President's Work Plan: (1)Work with the faculty, staff, students, and community to
improve graduation rates; (2) Improve retention rates for all four years (3) Reduce the
time to degree; (7) Ensure that Sac State is a great place to work; (8) Expand our
community outreach and (9) Raise money.
A collection of campus and community leaders that students can identify with can
be impactful for Hmong students and the campus community. Such an approach
contributes to a positive image of Sacramento State as a trusted institution of higher
education for Hmong parents to send their children and instills pride for Hmong students
who attend and graduate from the university. More importantly, a publication reinforces
the university's commitment to its mission and promotes a conductive culture that will
connect to students’ identity and creates a sense of belonging. Essentially, for Hmong
students of refugee parents, to see their peers, an alumni, faculty, staff or administrator
that resembles them may increase their hopes and chances to succeed in college.
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Recommendation 4: Establish, maintain and institutionalized organizations and/or
programs that promote, contribute and improve educational success of Hmong
students.
University Strategic Plan: 1) Enhance student learning and success; (2) Foster
innovative teaching, scholarship, and research; (3) Commit to engaging the community
by building enduring partnerships that strengthen and enrich the region; (4) Excel as a
place to learn, work, live, and visit; (5) Engage students in a comprehensive university
experience and (6) Promote a strong University identity.
President's Work Plan: (1)Work with the faculty, staff, students, and community to
improve graduation rates; (2) Improve retention rates for all four years (3) Reduce the
time to degree; (7) Ensure that Sac State is a great place to work; (8) Expand our
community outreach and (9) Raise money.
Full Circle Project, the CSU AAPI Initiative including the creation of the AAPI
Alumni chapter are positive steps in the right direction to bring visibility to the issues
AAPI students face on campus. Monumental Ambassador and Mentorship program
including events such as the AAPI Senior Success Recognition and AAPI Heritage
Month has created intentionally structured and meaningful opportunities for students.
Full Circle Project and the CSU AAPI Initiative have contributed in leading fundamental
institutional changes and fostering a solid vanguard of involved AAPI student leaders
with leadership opportunities, and meaningful community engagement. More
significantly, with conversations to disaggregate large scale student demographics, the
CSU AAPI Initiative is a key partner in leading the way for select large CSU campuses to
collect and disaggregate AAPI data. This brings many new opportunities and is a positive
direction for AAPI students in the CSU and at Sacramento State.

In tandem with this discussion, for over 25 years, Hmong University Student
Association (HUSA) continues to be one of the largest Hmong organizations in the

160
country and on the campus of Sacramento State. It continues to be known as an active
student led organization and will host its 13th annual Culture Show, to promote an
appreciation for and education of the complex history, culture and tradition of the Hmong
people among members of Sacramento State and greater Sacramento community. Its
sister campus organization, Hmong Health Alliance (HHA) was established November
11, 2011. Branding itself as the Hmong student group focused on health education in the
Sacramento region, it will host its 4th annual Community Health and Wellness Fair. Both
groups can take proactive measures to continuously inform and engage Hmong students.
In return, this creates and fosters a culture that stimulates Hmong studentss feelings of
connectedness and belonging as a student and future alumni.

Recommendation 5: Host Hmong Parent-Student Conference to form relationship
with the community of first generation students to promote academic, career and
life success.
University Strategic Plan: plan: (3) Commit to engaging the community by building
enduring partnerships that strengthen and enrich the region; (4) Excel as a place to learn,
work, live, and visit; (5) Engage students in a comprehensive university experience and
(6) Promote a strong University identity.
President's Work Plan: Ensure that Sac State is a great place to work; (8) Expand our
community outreach and (9) Raise money.
It was clear that targeted outreach and strategic parent involvement was a
recommendation participants in this study continuously expressed as a crucial piece to
Hmong educational success. For this reason, a conference should be designed around two
primary goals: to educate parents and community about preparing for, applying to, and
graduating Hmong students from college and to bring awareness to the parent and
community about the college experience. The overarching focus would be to establish
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and maintain parent involvement that would influence and ripple down to students in K12. Keppler, Mullendore and Carey (2005) noted by "…creating a structure that provides
opportunities for parents to participate in the college experience, institutions may
influence students’ success, institutional finincial support, and public relations" (pg. xi).
Achieving this goal will require contributions from Hmong staff and faculty including
leveraging HUSA and HHA to offer individualized assistance, support, and advocacy for
Hmong students as well as Hmong alumni of Sacramento State to serve as the liaison to
the parents. In addition, campus and community leaders are crucial for a successful
execution and sustained conference focused on this community that can be expanded to
include other Southeast Asian communities. In doing this, Sacramento State can ensure
Hmong families feel welcome and have positive avenues of communication with the
university. This could bolster an important source of support, enhance communication
between Hmong parent-child and decrease potential identity dissonance for Hmong
students. Lastly, this convening will allow parents to reflect about their own opportunities
for learning to enhance their confidence and knowledge about their child's education and
educational goals. The parent-student conference will support cultural change in the
home and community.

Recommendation 6: Practical applications for faculty and student affairs
professionals.
University Strategic Plan: (1) Enhance student learning and success; (2) Foster innovative
teaching, scholarship, and research; (4) Excel as a place to learn, work, live, and visit;
and (5) Engage students in a comprehensive university experience.
President's Work Plan: (1)Work with the faculty, staff, students, and community to
improve graduation rates; (2) Improve retention rates for all four years (3) Reduce the
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time to degree; (6) Facilitate a campus-wide discussion of impaction to develop
alternative, sustainable pathways and (7) Ensure that Sac State is a great place to work.
Staff and faculty are often in a unique position to support students in their daily
interaction. When working with Hmong students it is important to be aware that there are
some things the parents of these students can do, and some things they cannot do. They
need to make sure their expectations concerning parent support and student engagement
are realistic so staff and faculty must be prepared to address this lack of knowledge with
respect. Especially in refugee communities, cultural knowledge about schooling is
incomplete due to low schooling of the parents and lack of awareness of available
resources, so unspoken rules of higher education need to be made apparent such as the
structure of the university, available programs, and sources of support. For example,
students may benefit from explicit encouragement to seek help from professors and tips
on finding jobs. This is why staff and faculty should get to know and mentor Hmong
students, evaluate their approaches with Hmong students in educational settings because
for many they can act as cultural brokers. More importantly, personalized attention from
staff and faculty can make the difference between Hmong students' retention and
attrition.
These recommendations are aligned with the university's strategic plan and the
President's work plan priorities and are multifaceted, and include policy, research,
community, institutional and community approaches. Each recommendation comes from
a policy standpoint but with practical implementation for educational leaders, faculty and
professional staff to integrate into their every day practices. For this primary reason, the
findings are important to faculty members, college administrators, student affairs
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professionals, college presidents, policy makers, and families who are invested in the
success of first generation Hmong students who attend Sacramento State. Ultimately,
both the students and institutions have a mutual goal, degree completion. Each of these
recommendations is vitally important in changing the discourse of what it means to be
Hmong American and in college.

Limitations

The current study exists very much as an exploratory analysis of Hmong students
and presents several limitations. The following are several limitations that have been
identified by me for the study. Limitations of this study include:
(1) The sample size was homogenous with all participants attending Sacramento State,
being six first-generation Hmong undergraduate students with six of their parents who
had no post-secondary degree living in Sacramento and the surrounding area. This
limited representation provides insights about the Hmong phenomenon in this region, it
cannot be used to as definitive proof to generalize to the entire population of Hmong
students at Sacramento State, not to mention in the region, state or United States.
(2) The researcher who conducted the study was Hmong; had been at Sacramento State
for 10 years; had worked in many capacities including as a student affairs professional
and adjunct faculty member who taught the only Hmong American Experience course
offered at Sacramento State. Hmong students in the study may know the researcher. As
discussed previously, my insider knowledge was very important as a way for me to
collect any data at all. However, it is difficult for me to say how, where, and why student
prior knowledge of me might have influenced what they said to me. Readers should
consider this limitation in making judgments about the validity and reliability of the data.
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(3) Lastly, this investigation relied primarily on parent and student memories of their
experiences and their ability to articulate those experiences. Although I have no reason to
think that any participant overtly or even covertly lied about something, memory is
fallible, and an inability to come up with the right words could result in their selective
presentation of details and in a reluctance to engage in full self-disclosure and could have
limited the quality of data collected.
Implications for Future research

This exploratory study contributed to a void in the existing literature on Hmong
Americans, which continues to be absent from the informative and robust quantitative
studies that do exist. The findings yielded information to readers within a richer and
deeper context to arrive at a thick description of the lived experiences of Hmong students
and their parents and how those experiences shaped attitudes and behaviors toward
education, including the complex issues as related to the generational and cultural gap
that exists between Hmong students and their parents. As such, the following
implications for future research are offered to future scholars. Suggestions include the
following:

(1) This study did not touch upon the perception of Hmong students within various
edducational context and at varying levels of education. Future research could be done to
add the picture presented in this study by, for example, expanding and diversifying the
sample size to Hmong students in K-12 or enrolled at the UC system and/or community
colleges;
(2) The role of parenting in education, especially in the early grades, especially among
high-poverty populations, is an ongoing concern for policy makers interested in social
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justice. Little research has been done, however, in the arena of parental roles vis a vis
university experiences. This study did attempt to understand the role of parents with
respect to higher education in the Hmong population, but the central focus was the
experience of the college student. Future researchers could examine parental roles by
focusing a study primarily on parents with an equal distribution of gender. The method of
descriptive phenomenology employed in this study could be employed not just with the
Hmong population, but with other populations who are not well represented in higher
education.
(3) A particularly salient implication for research arises from a consideration of the
Hmong Identity developmental model discussed at the close of chapter four. Researchers
could investigate to see whether evidence can be gathered to support its acceptance as a
universal theory. Much research has been undertaken since William Perry’s seminal work
in the 1960s on college student development, the effects of college on cognitive and
ethical development, and the like. But for the Hmong students represented in this study,
the college experience was not just an interesting way to go about creating this habitus
transformation. The college experience may well be the only way to raise this population
up high enough above sea level to look back on their lives and realize that it isn’t
necessary to turn your back on your cultural identity to do well as a scholar. If
researchers could document the strength and necessity of the college experience as a
precursor to habitus transformation and identity acceptance, such a finding could inform
policy makers with the evidence they need to argue for greater resources in higher
education.
As a byproduct, future research on first generation students will position anyone
to discuss a range of elements—cultural, social, family, religious, and economic—that
could extend to discussions of the collective experience of other non-mainstream
students’ academic needs and challenges that the university can address at the
institutional level.
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A Note to the Hmong Community

As an emerging young Hmong male scholar, I was more conscious of my place in
the Hmong community and the role I play in the larger society. I recognized my male
privilege as a Hmong son and began to question the cultural norms in my community to
explain this phenomenon. These questions drove me to bring voice to the stories of the
young people living the Hmong experience in my home region. I recognized the rarity of
my own position as a first-generation Hmong doctoral student in the field of education. I
recognized my moral obligation to use my knowledge, access to information, and
scholarly credibility to effectively address the array of educational, social, health, and
economic disabilities in order to shape responsive policies and change the discourse of
what it means to be a Hmong student in college. I became a cultural broker and cultural
straddler. I want to inspire my youngest brother, a student at San Jose State and another
Southeast Asian male. I am committed to ensure that a systematic inequity does not
disproportionately affect this group of students who benefit less from the current system.
I am to serve as a catalyst to begin a courageous conversation regarding the educational
challenges and gender achievement gap that plague first-generation Hmong
undergraduate students, including the lack of academic interventions that benefit other
similar at risk groups. For this reason, as the children of refugees we all should be
reminded the journey our parents took to be here that wasn’t easy; it never has been and
maybe for their generation it will never be a full transition to life in America. But it also
reminds us that it is possible, possible that in the next 40 years we carve a place in
America for our children as Hmong-American.
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Lastly, with the influx of educated Hmong Americans leaving the academic
environment and entering the professional workforce, more and more Hmong
professionals want to reach out to help others, but the common disappointment is a lack
of structure and social capital. Thus, an establishment of a community cadre of Hmong
professionals will be a vehicle to actively participate and successfully negotiate a path for
positive change which includes being a political force in California, addressing the
health, education, economic, and social disparities that our communities faces.

Conclusion

In conclusion, the current state of research on Hmong Americans was insufficient
and provided the opportunity for researchers such as myself, a first generation Hmong
doctoral student, to endeavor to help close some of the existing gaps. More importantly,
the study contributed to filling a void in the existing literature on Hmong Americans and
added to the current body of literature. The lack of literature concerning this group
warranted critical attention and was significant as it is relevant to analyze their stories.
This study was done to inform educators, administrators, and policy makers by exploring
the experiences of Hmong College students enrolled at Sacramento State, with a
particular interest examining students' perception of how the community, family and
institution inform and impact their educational journey. As noted in Chapter Four, this
study concludes that the college experience may not be just one way to go about creating
this habitus transformation, but the only way. Thus, getting underrepresented minorities
into college could be arguably not just necessary for economic growth but for realizing
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America’s promise to provide a place where people can come and co-exist fruitfully and
peacefully.
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APPENDICES

Appendix A: Recruitment Flyer

Did you know: California State University, Sacramento serves one of the largest Hmong
student population in the nation including the 10 UCs and 23 CSUs campuses in
California? A population just under 29,000 with over 22% Asian/Pacific Islander students
1,038 identify as Hmong making them the second largest Asian subgroup on campus
just short of 1,299 Filipino students (Office of Institutional Research, 2014).

JOIN ME: to explore the environmental and social factors that influence and impact what
is means to be a first-generation Hmong college student, with a particular focus on
capturing Hmong parents' voices.
If you are willing to participate, please click on this link:
http://tinyurl.com/HmongStudyCSUS
If you have any questions, please contact me at cv98@csus.edu. This research is
conducted under the direction of Dr. Caroline Turner.
Sincerely,
Chao Vang
Doctoral Candidate
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Appendix B: E-Mail: To Potential Student Participants
Dear [Student Name]:
My name is Chao Vang, and I am a Doctoral student at California State University,
Sacramento in the Department of Educational Leadership. You are invited to participate
in a research study to examine and discuss the societal and environmental context that
influences Hmong students’ decision to enroll in and complete college at Sacramento
State.
The purpose of the study is to determine and provide insight into appropriate and
effective services and programs that can facilitate success for the Hmong student
population.
In order to qualify for inclusion in this study, each student participant should meet the
following set of criteria:





Self-identify as first-generation Hmong undergraduate (parents have not attained a
college degree);
Currently enrolled at Sacramento State with 90 units or more;
Be willing to share their story about the role the community, family and the
institution have on their education and educational goals;
At least one parent father or mother must also volunteer to participate in the
study.

If you decide to volunteer for this study, the questions asked of you during the interview
will be recorded. The interview should take no more than an hour and will be scheduled
at your earliest convenience. Due to the timeline for the study and analysis a total of 12
Hmong American college students and one of their parents will be interviewed.
Your participation is entirely voluntary and your decision whether or not to participate
will involve no penalty or loss of benefits to which you are otherwise entitled. If you
decide to participate, you are free to discontinue participation at any time with out
penalty or loss of benefits to which you are otherwise entitled.
Thank you for considering this opportunity.
If you are willing to participate, please respond so I can gather some basic information.
If you have any questions about this study, you may e-mail me at cv98@csus.edu or
call me at (209) 623-8301.
Sincerely,
Chao Vang
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Appendix C: E-Mail To Selected Students Interested in The Study

Dear [Student Name]:
Thank you for expressing interest in participating in this research project. As you noted,
this is a research study examining the experiences of first-generation college students
enrolled at Sacramento State.
Interviews will be conducted at your choice of location. The 60 minute interviews will be
recorded and later transcribed. A transcript will be sent to participants to review for
accuracy. Information collected will be kept confidential, and pseudonyms will be used
for participants. Your participation will in no way affect any of your grades, academic
standing or your role as a student on campus.
The first step in the study is to set up interview. Please inform one of your parents that I
will be conducting an interview with them as well. If you’re available, please response to
me so we can select the time and date for the interview. Please do not hesitate to contact
me if you have any questions by email at cv98@csus.edu or call me at (209) 623-8301.
Interviews will take place between now and November 2015.
Sincerely,
Chao Vang
Doctoral Candidate
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Appendix D: E-Mail To Students Not Selected To Participate In The Study

Dear [Student Name]:
I would like to thank you for your interest in my research and your willingness to
participate in my study on first-generation Hmong college students. Many students
responded to my request and with regret I this e-mail is to inform you that you were not
selected to participate in this study.
Again, thank you for your interest and your willingness to participate. My best wishes
to you as you continue your studies.
Sincerely,
Chao Vang
Doctoral Candidate
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Appendix E: Selected Student Survey
Demographic Questionnaire
Please answer each question to the best of your ability by marking the answer that most
closely relates to your experience. No names or identifying information would be
included in any publications or presentations based on these data, and your responses to
this survey will remain confidential.
Sex: Male

Female

What is your age? _____
Country of Birth (please specify): ______________
City of Birth (please specify):________________
How many siblings do you have?
Older than you:
Younger than you:
Same age as you:
If you are living at home indicate how many people are in the household?
1-3
4-6
7-9
10 or more
How many in your immediate family have attended college and completed their college degree?
1
2
3
4
5 or more
Academic Major (please specify):
What is your current student classification?
Freshman, first year

Sophomore

Junior

Senior

Combined number of units (total): _______
Number of years in college (including community college): _______

Are you currently employed while pursuing your degree? _______
Thank you for your willingness to participate in this study. If you have any questions
about this study, you may e-mail me at cv98@csus.edu or call me at (209) 623-8301.

Sincerely,
Chao Vang
Doctoral Candidate
Appendix F: Parent Survey
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Appendix F: Parent Survey

175
Appendix G: Interview Protocol for Students
Interview Protocol – Students
Greeting and Introduction
Thank you for your willingness to talk with me, I appreciate your time. Shall I continue
in Hmong or in English?
Review the purpose of the study: I want to learn more about how and why Hmong
children and young adults decide to go Sacramento State. You are a current student at
Sacramento State, and the stories you tell me about what got you here and even done can
help me better understand. Again, thank you. Do you have any questions at this point?
I will ask you questions about your experiences, and you can tell me as much or as little
as you like. I will digitally record the interview and also make my own written notes. If
you wish to state something that you do not want recorded, simply tell me and I will turn
off the recorder for that particular segment of our discussion. I will later transcribe your
words and send you a copy. If you see anything in my transcription of your words that
does not mean what you intended, please le me know. We can make the transcript say
exactly what you mean. All personally identifiable information will be safeguarded and
altered to protect your identity and privacy.
Before I can ask you to tell me your stories, you need to know that I am doing a research
study as part of my own graduate program at Sacramento State. I will analyze your words
and stories and then write a paper about the Hmong undergraduate student experience at
the university. I want to try to help the leaders at the university to understand ways to
help our young people do better in high school and college. If you agree to talk with me, I
assure you that I will never reveal you as a source nor will I include any potentially
identifying information about you in my paper. If you see any risk or danger to yourself
or anyone you care about if you say yes to this proposal, then please decline. If you agree
to participate, I will need you to sign this document.
Do you have any questions before we begin?
General Questions
Please tell me a little about your family.
Probe: How is it being a daughter/son in your family? Roles, responsibilities, and
expectations?
What do you remember most about growing up as a youngster in a Hmong family
surrounded by white America?
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Tell me the story of a time when you really felt the true meaning of being Hmong.
Probe: How is it growing up Hmong?
How connected do you feel you are to the Hmong community?
Probe: Involvement with Hmong community? New Year Celebration? Cultural/Social
Events?
Please tell me whether you think your being Hmong made it easier or harder to make the
decision to go to college and why.
What does having a college education mean to you as a Hmong American?
Pre-College Experience
Do you remember a time or times when your parents visited your elementary or high
school for any reason? Can you tell me a few stories about those experiences?
Tell me a story about any encouragement you received to attend college.
Probe: At what point in your life did you know you would be going to college?
How did you know? Would you say that it was normal for people from your high school
to attend college? How about your close friends? How did this influence your decision
making process?
Tell me a story of how your parents responded to your decision going to Sacramento
State.
Probe: Can you tell me about a time when you talked this over with your parents? How
did you come to that conclusion? Siblings and friends.
College Experiences
How would you describe your experience as a Hmong American student in college?
Probe: Academic, community, family, culture?
Tell me the person or experience that helped you with your chosen major and your effort
to finish college.
Probe: How did this relationship come to be, did you reach out to them or did they reach
out to you?
Can you tell me a story about the professor you learned the most from on campus? The
professor you learned the least from? Again, I will never identify either you or the
professor.
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Were there ever any times when you felt that being Hmong was either an advantage or a
disadvantage? Can you tell me a few of those stories?
Tell a story about a time when you experienced racism on campus. You don't have to
answer and your identity will be safeguarded.
What has been your biggest success as a college student?
Probe: What are you most proud? What drives you to do well in college? What makes
your college experience easy?
Which support system has had the greatest influence on your life experience as a college
student to help maintain your effort to finish college?
Probe: How do they support you? Financial support, emotional support, cultural support.
Describe what your experiences with family and friends have been like since you decided
to become a college student.
Probe: Has college changed you? How? How has your relationship with your parents
changed during your college years? Other family members?
Wrap-Up
Looking back, what one piece of advice would you offer other first-generation Hmong
college students based upon your own college experiences here?
Probe: What would you want your high school to do? What about your
family/community?
Is there anything you think I should have asked but did not ask you?
Closing
Thank you for your time today. In a few weeks, I will send you a copy of the transcript of
this conversation via e-mail and ask you to review it for accuracy. If you have any
questions at all, please do not hesitate to contact me. Thank you again.
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Appendix H: Interview Protocol for Parents
Interview Protocol – Parents
Please note: Interview with the parent will be informal as stated in the earlier section.
Greeting and Introduction
[In Hmong] Thank you for your willingness to talk with me, I appreciate your time. Shall
I continue in Hmong or in English?
Review the purpose of the study: I want to learn more about how and why Hmong
children and young adults decide to go Sacramento State. You have a child at Sacramento
State, and the stories you tell me about what you’ve seen and heard and even done can
help me better understand. Again, thank you. Do you have any questions at this point?
I will ask you questions about your experiences, and you can tell me as much or as little
as you like. I will digitally record the interview and also make my own written notes. If
you wish to state something that you do not want recorded, simply tell me and I will turn
off the recorder for that particular segment of our discussion. I will later transcribe your
words and send you a copy. If you see anything in my transcription of your words that
does not mean what you intended, please le me know. We can make the transcript say
exactly what you mean. All personally identifiable information will be safeguarded and
altered to protect your identity and privacy.
Before I can ask you to tell me your stories, you need to know that I am doing a research
study as part of my own graduate program at Sacramento State. I will analyze your words
and stories and then write a paper about the Hmong undergraduate student experience at
the university. I want to try to help the leaders at the university to understand ways to
help our young people do better in high school and college. If you agree to talk with me, I
assure you that I will never reveal you as a source nor will I include any potentially
identifying information about you in my paper. If you see any risk or danger to yourself
or anyone you care about if you say yes to this proposal, then please decline. If you agree
to participate, I will need you to sign this document.
Do you have any questions before we begin?
Questions
Tell me some stories or memories about where you grew up as a child.
Probe: Did you go to school in Laos/Thailand?
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Tell me the story of a time when you really felt the true meaning of being Hmong.
How do you feel about some of the changes in Hmong culture and life since coming to
Stockton/Fresno/Lodi…
Probe: Sometimes it can be hard for Hmong college students such as myself to
communicate with our elder releatives because of these clashing cultures. Can you share
with me any stories of misunderstandings or miscommunications between yourself and
your child?
What do you think about your child going to Sacramento State?
Probe: Can you tell me about a time when you talked this over with your child? How did
you come to that conclusion?
Do you remember a time or times when you visited your child’s elementary or high
school for any reason? Can you tell me a few stories about those experiences?
Probe: Can you remember one or more special teachers your child had that had a lot of
influence on him or her? Can you tell me about a time when you felt really welcome at a
school?
What did you think and feel when you found out your child was going to college?
Do you think parents should be involved in the schooling of their children?

Closing
Thank you for your time today. In a few weeks, I will send you a copy of the transcript of
this conversation via e-mail and ask you to review it for accuracy. If you have any
questions at all, please do not hesitate to contact me. Thank you again.
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Appendix I: Interview Consent for Student and Parent
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Appendix J: Timeline for Completing the Study
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Appendix K: Institutioanl Review Board Approval Letter
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Appendix L: Field Notes for Student and Parent Data Collection Process and Experience
Respondent 1 Student Interview Date/Time/Location 10/5/2016 7:00 am Library
Parent Interview Date/Time/Location 10/8/2016 6:00 pm Home

















Mother not home
Student home but in bedroom
Interview in living room
Number of times STUDENT interview rescheduled-6
Number of times PARENT interview rescheduled-6
Pre-interview Comments:
Student indicated interest, called and had a conversation 9/29/2015 to clarify purpose and
inclusion for study. Informed student to communicate with father. Student indicated father
requested to speak to me directly due to worry of length and purpose.
Student informed me father was open to the idea but father wanted to talk to me first. I received
name and contacted father, called father 8:00 pm 9/30/2015 and briefly introduced purpose of
study and addressed his concerns. At conclusion of talk, father was willing to participate however
and expressed that he cannot offer much.
Re-emphasized to father his voice/experience matters and was critical and informed him I will
connect with student to identify date and location for interview. Father agreed to proceed.
Contacted student 9/30 to inform father agreed so student and myself both identified time and
location for student interview on Friday 10/2 at 6pm and father 10/3 6pm. Immediately I emailed
Student and Parent demographic survey to fill out. Informed student to support parent. Reminded
I will collect both survey at student interview.
Student contacted me Thursday 10/1 both him and father have to reschedule due to family
commitment
Student contacted me to reschedule and confirm Sunday 10/3 at 4pm for him and 6pm for father
both to be interview at home.
Student contacted me day of 10/3 to push both interviews to after 6pm due to father coming back
from hunting.
Student follow up that father was still not home so push both interviews and rescheduled.
Student called a few hours later to inform me father was not available and to reschedule for
Sunday 10/8 and him 10/5.







STUDENT Day of Pre-interview Comments:
Communicated with student 10/3 in the evening to remind and confirm 10/4 interview.
Arrived early to campus to prepare and review.
Day of 10/4 reminded room location and time.
Greet and thank student for their willingness to participate.
Reviewed, signed and collected consent forms and student/parent demographic survey.





STUDENT During Interview Comments:
Was attentive and responsive to the flow of the conversation, did not require much prompting.
At times did not have any eye contacts.
Asked for a few clarification.
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STUDENT Following Interview Comments:
Thank student for contribution and apologized if did not answer or help me.
Later that evening, student emailed me father was committed but reluctant so offered mother to
participate but then said father was free. Student responded- "Had a hard time trying to make him
understand the importance of your research."
PARENT Day of Pre-interview Comments:
Communicated with student to confirm father will be home and able to meet for interview.
Arrived at home, asked for permission to enter and was greeted by student.
Father was in living room and ready to proceed.
Student left area and left myself and father alone.
I imitated a conversation in Hmong about who I am, my education, study and purpose. Father was
receptive and agreed to sign consent form.
PARENT During Interview Comments:
Father was attentive throughout interview and had to elaborate on some of the questions.
Scaffolding and identifying key words to connect father's experiences made it easier to transition
to next question.
Father responses were extensive but at times went off topic.
PARENT Following Interview Comments:
At the conclusion of interview, father invited me to stay to talk more.
I felt welcome and comfortable from the beginning to end of the interview.
Father expressed his sentiment to see a Hmong son pursuing higher education. Also expressed
that he happy I may be able to be a role model and help his children. Re-iterated although not his
son, proud along with my parents of my aspiration and has hope.

Respondent 2 Student Interview Date/Time/Location 10/7/2016 530 pm Library
Parent Interview Date/Time/Location 10/12/2016 6:00 pm Home










Mother was home but left to water backyard grass/garden
Student not home
Interview in kitchen
Number of times STUDENT interview rescheduled-1
Number of times PARENT interview rescheduled-3
Pre-interview Comments:
Called to initially screened student 9/29/15 and student agreed to participate. Student then
informed me father would be open to participate. Followed up 9/30/2015 at 10 pm and informed
me would agree to interview Wednesday 10/6 at 5:30pm. Student then offered to meet on campus
and will find date and time to meet father. Informed me father usually is open after 5 pm
weekdays and open all weekends. I will follow up on date and time after student interview.
Emailed demographics survey to fill out prior to interview. Reminded student Sunday 10/4 of
date and time of interview.
Tuesday 10/6 student informed me to reschedule to Wednesday 10/7 at 5pm.
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10/6 confirmed to interview father 10/7 at 5pm, father will not be available.
10/7 morning of reminded student of time and location.
Friday 10/9 communicated when father would be available with a follow up on Sunday 10/11 but
inform father cannot meet.
Monday 10/12 communicated with student and informed that father can meet Wednesday 10/14
at 6pm.
10/14 reminded student to remind father of my arrival.





STUDENT Day of Pre-interview Comments:
Arrived early to prep, review and reminded student time and location of room.
Student arrived on time and was prompt and ready to begin.
Review, signed and collected consent form including both demographic surveys.





STUDENT During Interview Comments:
Student had lack of eye contact but was detailed and in depth with response.
Body language was frequently used with certain response.
Did not require much prompting nor elaboration.





STUDENT Following Interview Comments:
Thank student and walked out together, began conversation about school and work.
Communicated with student to identify date and time with father.
Student informed that father off work and does not get home until after 4:30pm so its best to
arrive after 5pm

















PARENT Day of Pre-interview Comments:
Communicated with student to remind father of arrival at 5pm
Sister greeted me and I ask permission to enter and directed me to kitchen
Father and mother greeted me and mother went outside to water garden
Father invited me to sit at kitchen table
Shared with father who I was and the purpose for the study and his participation. He expressed
his support in doing what he can although he may not have education or of any help.
Reviewed, signed and collected consent form.
PARENT During Interview Comments:
Began informal conversation by telling a story then elaborating to transition into asking first
question.
Notice this was provided context to his response. Did require minimal clarification to understand.
This may be due to my struggle in asking the question in Hmong.
Father was attentive and followed up on all questions and did not skip any.
Mother interjected into interview and offered drink
PARENT Following Interview Comments:
Father informed me to edit and use any words only if they help
At the end of interview, continue to talk and expressed again his happiness of knowing I am in
higher education and hope to mentor student and the Hmong community
Expressed how grateful he again and offered drink as I left.
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Respondent 3 Student Interview date/time/location 10/8/2016 5:00 pm Library
Parent Interview date/time/location 10/21/2016 8:00 pm Home

















Father not home
Student not home, sister in kitchen open area
Interview in living room
Number of times STUDENT interview rescheduled-5
Number of times PARENT interview rescheduled-2
Pre-interview Comments:
Student indicated openness to help 9/30. Contacted student 10/1 to review qualification. Informed
the process and offered to be interviewed on campus as a easier option. Identified 10/5/2016
5pm.
Student then communicated that mother was open to participate but have farm obligations.
Emailed demographic surveys and identified time and location for student interview. Will follow
up with parent interview at the conclusion of student interview.
Sunday 10/4 remind student of interview date and time. Student informed to push the meeting
time after 5pm.
5pm conflicted with my personal schedule so had to reschedule Monday 10/5 5pm meeting.
Communicated 10/6 to identify another time. Both agree to meet Thursday 10/8 at 7am.
Night of 10/6 reminded of morning interview students however student informed grandma passed
away so had to reschedule.
Communicated Thursday 10/8 day of to set up and confirm same day interview at 5pm.
Arrived a little after 5pm to prep since student informed me of late arrival
Due to death in family did not contact until Sunday 10/17 to identify parent interview. Inform
weekends does not work at all and only after 8pm since mother farms. Confirmed to interview
mother Monday 10/19 at 8pm.
Morning of 10/19 student informed mother have to reschedule and identified Wednesday 10/21 at
8pm.
Evening of, communicated with student to remind mother. Student was at school and already
reminded parent.





STUDENT Day of Pre-interview Comments:
Arrived early to prep and reminded student of time and location.
Student arrived late.
Reviewed, signed and collected consent form including both demographic surveys.





STUDENT During Interview Comments:
Student required some probing in order to understand question.
Student was attentive and provided examples with detail response but some were surface level.
Scaffold and identify what the student said to elicit further explanation.



STUDENT Following Interview Comments:
Thank student for time and will follow up a few days due to family situation.
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Student informed at the end that response where not good enough but hope it can help.
Walked out together and converse about school and work including family and future.
PARENT Day of Pre-interview Comments:
Reminded student to confirm parent of my arrival, student informed to arrive after 8:15pm.
Arrived and mother was outside of car seems like just came home from farm talking to a friend
outside by car parked in street.
Approach and greeted mother to ask if she was student mother. Mother said yes and began
rapport building by conversing with mother.
Mother invited and walk to home, asked for permission to enter. Mother informed her lack of
education and knowledge may not be of any help.
Reviewed, signed and collected consent form.
PARENT During Interview Comments:
Mother was very persistent and confident in her response providing details only after clarification
and elaboration of her initial response.
Was attentive and focus throughout interview.
Responded sometime by referring to what other parents think so was reminded to share her
experience and viewpoints.
At times, looked over to daughter in kitchen as responded. Daughter once expressed for mother to
answer in the way she felt.
Sister in the kitchen offered water to drink and handed water bottle.
PARENT Following Interview Comments:
Reiterated that any words that is no use to not use, whatever is useful to use and hopefully help.
Greeted to door and thank for coming to see her and invited to come back.

Respondent 4 Student Interview Date/Time/Location 10/12/2016 5:00 pm Library
Parent Interview Date/Time/Location 10/8/2016 6:00 pm Home










Father home sporadically sat in same interview area
Student not home
Interview in living room
Number of times STUDENT interview rescheduled-0
Number of times PARENT interview rescheduled-2
Pre-interview Comments:
Contacted student 9/28 to provide more information regarding study. 10/6 Follow up with student
and informed mother also agreed to participate.
Informed me mother available only on weekends. Student and I identified 10/12 as the date to
interview. Will follow up with mother after student interview.
Solicited if Wednesday 10/14 at 6pm was a free day for mother informed mother works until
9pm. Student suggested another day so inquired if Sunday 10/18 was a good day at 6pm.
Student informed 10/13 that mother confirmed 10/18. On 10/17 student informed that mother will
be out of town so have to reschedule. Student informed that mother is open 10/17 so to come by. I
cancel my plans and went over 10/17 at 5pm to interview mother.
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STUDENT Day of Pre-interview Comments:
Day of 10/12 reminded student of time and location. Student was on time and ready. Collected
student and parent surveys then proceed to review and collect consent form.



STUDENT During Interview Comments:
Throughout interview, student asked for clarification many times and this required some
elaboration and repeating of the question. In addition, I also re-word the question to check for
understanding.
At time, the student paused for a few second to respond and there was a lack of eye contact.





STUDENT Following Interview Comments:
Thank student for participation and will follow up regarding parent interview.
Student expressed if it was good enough to help and hope it contributed to study.
Walked out with student and continued brief conversation regarding school, work and career.
















PARENT Day of Pre-interview Comments:
Before arrival, student made sure mother was home.
I arrived and was greeted by father at door, asked permission to enter and was invited to sit at
couch. Father informed mother I was there so mother came in. I greeted mother and father sat
next to the sofa I was sitting.
Did not feel comfortable to have father leave area so tried to focus solely on mother. Informed
mother of study and purpose. Mother expressed that with her lack of education and knowledge
she cannot help. I reiterated her value to my study. Father was present.
Reviewed, signed and collected consent form. Mother expressed that she did know how to even
hold a pencil to sign her name or can see the signature line. Expressed her embarrassment and
apologized.
She expressed “I am stupid" and very reluctant in her contribution to study.
PARENT During Interview Comments:
Mother was very engage and responsive but required prompting and elaboration to provide more
in depth response. At time she looked over to father and seemed a bit looking for reassurance.
Father got up to grab crying baby in bedroom and mother appeared to be more relaxed. Her
response was more her perspective but then realized she sometimes glanced at father who was
standing at doorway carrying baby.
PARENT Following Interview Comments:
At the end, conversation lasted about 5 minutes, both expressed to know a Hmong son and their
happiness with my parents to see profess. Both also expressed their hope that I will return to help
the Hmong community.
Father chimed in after formal conversation and both simultaneously informed me that they
struggle so much as Hmong people bt have so much hope.
Mother expressed although she can help with study to select the "good" words and erase the
interview if it was no value.
I shook fathers hand and not mother but thank both for allowing me to enter their house. I walked
out and father was behind me to close door.
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Immediately in car, I felt if father was not present or in same area, mother would expand with her
response.

Respondent 5 Student Interview date/time/location 10/13/2016 5:00 pm Library
Parent Interview date/time/location 10/19/2016 6:00 pm Home












Mother home did sit next to couch for a moment but left
Student not home
Interview in living room
Number of time STUDENT interview rescheduled-0
Number of time PARENT interview rescheduled-2
Pre-interview Comments:
Contacted 10/6 to screen if student met criteria. Student responded and agreed 10/10 to
participate on 10/13 and asked if and when father would be free to be interviewed.
10/13 following interview student informed 10/14 morning will let me know when father will be
available. Did not hear back until 10/13 that father was out of the town and Sunday 10/18 would
not work.
Informed me that weeknights work since father will be home so identified Monday 10/19 at 6pm.
STUDENT Day of Pre-interview Comments:
Reminded student 10/13 location and time. Student communicated arrived early and was waiting
for me. Student did not have survey forms ready. Still proceeded with consent form.
Student had unpacked laptop and school items onto table of interview so I waited a moment to
begin.
Student appeared to be occupied and tired expressed school work and schedule. Began by talking
about obligations before transition into interview.



STUDENT During Interview Comments:
Student was attentive and responsive to each question with detail response. Did not require much
probing nor clarification.
Very confident with statements made and eye contact made throughout.





STUDENT Following Interview Comments:
Follow up on father to confirm 10/18 to be interviewed.
Continued to talk after interview regarding student personal and professional goals.
Thanked student and transition out while student stayed behind to do school work.







PARENT Day of Pre-interview Comments:
Reminded student 10/18 to see if father was still free and home. Student informed father was so
to just stop by.
Drove to Natomas after work and was tired. Student gave wrong address so was in
communication with student.
Mother opened and greeted me at door with brother standing next. I spoke immediately in Hmong
just in case to ease calm. Mother looked relieved.
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Mother invited me in and brother directed me to living room where father was sitting. I greeted
father and began recording to capture his words.
Father immediately expressed he may not be able to help. I informed the purpose, reviewed and
collected consent form.
I felt this would be a tougher interview with body language and instant questioning of me.
Interview resume
PARENT During Interview Comments:
Mother sat next to father at couch but did not talk. I asked to lower tv volume was very high.
Mother left to grab water and offered to me.
At times, father was demanding and made me feel uncomfortable and I knew I had to be sterner
in my questioning but at times I listened due to respect.
Many times father controlled interview and went off topic that was not relevant. Tried to redirect
by continuing and referring what father said to transition into next question.
Father indicated knowing my father, this became interesting.
At times, needed to clarify and re-asked questions with probing. Father requested to elaborate on
some questions.
At the conclusion, thanked father for helping me and shook his hand. Walked out and brother
followed me thanking me.
PARENT Following Interview Comments:
Reflected on drive home the interview.
Got home late however was still debriefing what could have gone better.

Respondent 6 Student Interview date/time/location 10/15/2016 5:00 pm Library
Parent Interview date/time/location 10/19/2016 5:00 pm Home











Father home sat next to mother on couch duration of interview
Student not home
Interview in living room
Number of time STUDENT interview rescheduled-0
Number of time PARENT interview rescheduled-1
Pre-interview Comments:
Contacted student 10/12 to identify if meets criteria for study. Student agreed and selected to
meet 10/15 on campus. On 10/14 reminded student location and time.
Sunday 10/18 follow up to confirm mother's availability, mother was not. Informed me will
follow up with parent to identify date and time.
Later that day confirmed that mother was free Monday 10/19.
STUDENT Day of Pre-interview Comments:
Reminded student of time and location. Student asked the length and if it was going to be
recorded a few hours before interview.
Student arrived on time. Appeared to be overwhelmed. Tried talking before transitioning into
interview.
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Collected surveys, reviewed and signed consent forms.

STUDENT During Interview Comments:
Student was emotional and had to pause many times to de-escalate.
Apologized throughout interview. Clarified and repeated some questions after pause from
student. Provided time to gather emotions before proceeding.
Some response were not in depth however did probe but did not want to push student.
Thanked student and continued conversation as both walked out after interview.
STUDENT Following Interview Comments:
Student contacted and apologized earlier during interview for emotions and hope answers helped
with study. Informed me she will connect with mother for interview date and time.
PARENT Day of Pre-interview Comments:
Reminded student to inform parent of arrival.
Sister greeted at door and invited to enter. Father was on couch and invited to sit down. Sister
went to inform mother of my arrival. I sat on couch for a few minutes not talking to father.
Mother came to greet me and was very attentive in how she can help but feel she is not
knowledgeable or educated.
Reviewed purpose and began a brief conversation before singing in consent form.
Father sat next to mother on couch.
Interview resume.
PARENT During Interview Comments:
Mother was very responsive and answered all questions with lack of probing. Like previous
parents, required much elaboration until transition into questions.
Refer to father with examples and sometimes responded in third person. Expressed she does not
know since "I am stupid, I have no school" Father interrupted and said "No explain in how you
feel"
It appeared mother did not hold back but aware of how she responded.
Father left to pick up phone, mother appeared to ease.
Kept recording on after interview. Continued conversation as transition out. Mother and father
expressed that whatever is useful to keep, the rest to erase.
Both expressed that there is a Hmong on like me who is in higher education that can help the
Hmong community.
Both expressed being happy WITH and along my parent knowing I will meet my achievement.
PARENT Following Interview Comments:
Left interview feeling confident, did not have any concerns. Made some observations that a child
was in the living room and constant foot traffic may to some degree including father presence
influence response.
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Appendix M: Significant Statements for Students and Parents
Significant Statements
All participants- Students
For each transcript, significant statements that pertain to the phenomenon under study should be extracted.
These statements must be recorded on a separate sheet noting their pages and lines numbers. (Colaizzi,
1978, pp. 48-71).
Student #
1
2
3
4
5
6

Page #

Line #

Statement

Please tell me a little about your family.
Probe: How is it being a daughter/son in your family? Roles, responsibilities, and expectations?
Student #
1

Page #
1

Line #
1

1

1

3

1

1

11

1

2

17

1

2

21

2

1

1

Statement
It’s tough. You have a lot of pressure, expectations that you have to
meet because you have two different cultures. You have the
American culture and you have the Hmong culture. And you have to
choose which expectation to meet because if you are in the Hmong
culture, there are some beliefs that we have and sometimes you will
have to choose one of those sides where, oh should I go with the
American culture or the Hmong culture. Just that sense of identity.
Okay, one of the examples I primarily use is like, in the Hmong
culture, we’re expected to marry young and have kids correct? But
then in the American culture, you’re supposed to go to school and
get a good job. But in order to get that American dream, get that job,
you have to sacrifice for a while, that Hmong expectation of getting
married. So I have to put off marriage in order to succeed that. So
sometimes I feel like you can’t win. There’s no where to go so you
get alienated from one of the two cultures.
Uphold traditions like pretty much being the primary caregiver,
being the one who’s in charge of health for the family, being able to
learn all the wedding songs, the funeral processes. Is that specific
enough?
Student: There’s a lot of expectations, not just from my original
family. But then we also have expectations from my other family as
well. And just to be role models or be like somebody who could take
charge when needed or just do everyday chores that a man would do.
Okay so being the son, how it affects me is that, having the middle
role kind of give you more flexibility in terms of what you can
access and not access
I have 5, 6 sisters and I’m the only son. So a lot is put on me to
succeed in the family.
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1

3

2

1

5

2

1

7

3

1

5

3

1

7

4

1

3

Well, people think that since you’re the only son, you get spoiled
more but I’m actually put the most pressure on. Such as, well you
need to learn this because we’re going to live with you one day so
the expectation is put on me to academically succeed and for me to
learn the most in my family. While my sisters are playing, I’m the
one who has to read papers for my parents, I’m the one who has to
go out with them to talk with American people. I would just say
American people because they don’t know English. And I have to go
do loans with them and I have to go talk before any of their
litigations they received. And I would say that affected me by
making me grow a lot more. Because at a young age, I was
introduced to adult stuff. And I had to sit down with my parents
when there is like problems that they might go into debt or losing
their home, I was the one who the forefront was talking them
through it.
Student: So in our culture, Hmong culture. It’s either the youngest
son or the only son that has to have the parents live with you.
Basically because back in our culture in the old days, there’s no
retirement plan or there’s no housing for your parents when they get
old to go live. It’s in the culture and it just doesn’t translate into the
American culture. So that means that for me, I’m their retirement
plan basically because they don’t make enough to set their own
retirement funds.
Well, when I was younger, it always kind of make me very dislike
my culture actually because of that. I feel like no matter where I
want to go in life, I’m always having this extra baggage with me.
Oh, I have to decide stuff, I have to always consider my parents. And
it influence a lot with me when I wanted to find a future spouse.
Well, I have to consider my parents, will they like them, and all
these multiple factors, and it always make me, oh I want to go here
for college, I want to do this, oh but what about my parents, I have to
help them. So it influences you a lot to think of other people and you
feel like you’re not living a free life.
Being a daughter is pretty difficult. It’s a lot of balance between
what you want and what your family and your culture want. And I
think that’s just something that in order to achieve both, you kind of
need to show to them that it’s possible to do both. Go to school, do
your homework, do your community outreach work and then come
home and being able to cook, clean, all the necessary stuff that needs
to be done at home. Like what they expect from me as a Hmong
daughter.
So the expectation is just pretty much cooking breakfast, dinner,
whenever you’re home pretty much. Cleaning the house, looking
after your parents, if you have any certain nephews, especially cause
we have a farm to help them farm the garden, the animals. I think
those are the main expectations of a daughter. I mean, there’s other
expectations too besides like you can’t go out late, you can’t sleep
over at somebody’s house, so there are a variety but those are the
main expectations I feel that my family and most Hmong people
have.
Just like any other Hmong girls. I feel like it’s being, we have a lot
of limitations and I feel like the Hmong culture is very biased.
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Not being able to go out. Not being able to even stay after school,
well for my family, I wasn’t able to stay after school a lot. And I
have more responsibilities and there are higher expectations of me
and I am expected to be a lot more mature than my brothers even
though we’re the same age.
Biased. Well I feel like, maybe, biased I would say, well kind of like
favoritism and I feel like the boys have more rights, the boys in my
family actually, they have more rights and they’re more free I guess.
Learning how to speak Hmong, cooking, cleaning, going to school,
getting really good grades, being well mannered, and I think that’s it
for now, I can’t think of anything else.
The son is challenging especially when your father is the elderly of
your clan at the same time a figure in the Lee community. So it’s
tough being raise by him since he wants us to do better. He always
promote higher education but at the same time, he doesn’t know how
to approach it because he doesn’t have the education himself. He
does have some education but not full education. So from there he’s
always promoted the Hmong culture, about going to the funerals,
going to the marriage to learn the dialogues behind it and how to
approach it to keep the tradition. It’s hard when you’re going to
school and trying to learn both of them at the same time. It’s tough,
it’s not easy and that’s what makes us rebel against it but eventually
we came back to it.
My duties was to, in tradition, when we do jingle bells, I am the
person who actually take the initiative to like I said, slaughter the
pig, and chop it up, cook it and serve it to the elders. And the duties
are to be the man of the house if possible and to know and learn the
role of the Hmong tradition to keep it alive.
So there’s a total of 10 of us. 8 of them are boys, and then my
younger and I. So it’s like, one or two things, you’ll hear “hurry
Becky, go do the dishes, go cook, how come the room’s so dirty?”
Everything, everything’s on us.
We can’t sleep in of course. When you sleep in, they say that quote,
“when you become a daughter-in-law, how are they going to like
you when you’re so lazy?” It’s like they’re teaching us to become
daughter-in-law’s already with the expectations and everything
while my brothers are just chilling and watching TV. They can sleep
in. They can go out however long they want and etcetera.
Okay, well because we all work and I’m talking about the ones who
actually do work, we all work. When we come home around the
same time, sometimes different, they are not asked to do anything
but as the girls, our parents would be like, “you got to cook, why
didn’t you cook, your brothers are coming home.” I’ve never for
some reason.

What do you remember most about growing up as a youngster in a Hmong family surrounded by
white America?
Student #
1

Page #
3

Line #
24

Statement
Mostly I kind of remember is questioning my identity because I have
that conflict between which culture should I choose? The Hmong
culture of the American culture and those values clashed with each
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other and so I just question myself, should I be Hmong, should I be
American, what should I be?
You could say that I was colorblind for a while. I just thought that
we were all the same. I didn’t know that there was a history of
racism or stigmas attached when I was in the American culture.
Colorblind? Cause growing up from my childhood, we are put into
the system, the schooling, and we are not taught that these past
history exist and they don’t acknowledge it, so you don’t really learn
about it until you are in higher education.
I think the first one I realize was when I was in high school. When a
lot of people just always be stereotyping. Oh Asian people are smart
in math or Asian people they’re always studying. And then there will
be stereotypes about African Americans. Like they’re really athletic.
Mexican Americans are really good in soccer. Or like Indian
Americans like curry.
I remember a lot of misunderstanding. In particularly from your
parents’ side. Not being able to see that something done in White
America is okay, but something bad but for them, they perceived it
as bad. And for you on the crossroad between the both of them, you
have to live like two separate lives. Which is at home, you have to
live your culture and then when you’re outside, you have to live the
White culture. But if you try to mix and match both, it creates a
conflict when you bring Hmong to the White or White to the Hmong
culture.
It affects you in a way that you don’t know your own identity per se.
Because you try to establish yourself say, well, am I Hmong or am I
more American? Because if you’re more Hmong, people that are
more American says, oh you’re too fobby. Or if you’re too
American, your Hmong people say, oh you’re too White. So there’s
always that tension to who am I? And after a while, you make your
own classification, that you’re Hmong American.
Okay, so, where I went to school especially for elementary and
growing up, I got bused to a, should I say a more White community
and I actually really enjoyed it. The school’s really enriched in
programs in supporting us and to make students be good in school.
And I never felt really racist or biased or like my culture was
affecting me. So I feel like with that and my parents were really
supportive of education, like when we have open house or PTA,
actually I don’t think the PTA meetings, but like school events, my
parents would take us. And I think that was a big plus given that
time that they were supportive of me and then the school that I went
to was very supportive environment.
Well, actually when I was younger, I actually grew up around
Hmong people because I went to a school where majority was
Hmong people so I feel like I fit in really well until I transferred out
and that’s when I went to a very diverse elementary so that’s when I
felt like I didn’t fit in anymore. I feel, I don’t know. I can’t really
remember how I felt. I didn’t feel uncomfortable or anything I just
feel like I just didn’t belong there because I wasn’t used to being
around other ethnicities.
Well I guess just like a lot of…well I guess you could say, what I
noticed in classrooms is a lot of Hmong students are really quiet.
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Like when I was younger, when I was around all the Hmong people,
I was a really really talkative kid. And I feel like it was easier. I was
doing really well in school actually and when I went to a different
school, I feel like I was a lot, I became reserved, more reserved and
then I stopped speaking up. And I notice a lot of Hmong students
were really shy as well.
It was hard. You don’t know your roots and you face an identity
crisis of who you are. Your parents never told you who you are and
the school systems, not a lot of them know about the Hmong people.
And the Hmong was part of the Vietnam War and so growing up, it’s
hard to try to figure out who you are and your sense of belonging in
American society. At times, you felt depressed, you feel sad because
you don’t have a sense of belonging and eventually growing up,
there are people among you and just the same knowing the struggle.
It made me feel like we weren’t valued here in American society.
But I also understand that there’s also other races here that that are
also not in the textbook and they play a certain role in American
society as well but it’s hidden away. But growing up there weren’t
really much programs out there to help the Hmong community
which I had a hard time in school. I was in ESL from elementary all
the way until to high school.
Yes, ESL, so it’s always hard. It’s like even though you tried so
hard, it’s like they look at you like, oh you speak another language
so you must not be very good at English. And because I don’t talk a
lot. In class, my teacher will always give me an extra class or
something because she feels like I’m behind or something.
Well, sad. Disappointing because especially having parents who
don’t speak English. Sometimes, when you talk, you think you’re
right but you’re actually using the wrong grammar, the wrong
sentence structures and everything. It’s like you don’t really get as
much help as you want or need and it’s the same as my older siblings
too.

Tell me the story of a time when you really felt the true meaning of being Hmong.
Probe: How is it growing up Hmong?
Student #
1

Page #
3

Line #
35

1

4

37

2

2

11

Statement
So the one time I experienced the most that feeling was when I was
going to a wedding. I was a wedding negotiator with my uncle
because he was teaching me. And just seeing how the Hmong people
came together at the wedding and seeing how they were all together
and they were so happy even though it was a wedding. It just made
me realize that the Hmong people, they’re not really that bad.
They’re really actually nice people, they’re actually people who are
competent, people who are really caring, and so at that time, it was
just nice to experience all the community come together and support
the marriage.
I feel really good. I feel like this is what it should be like for the
Hmong community. The feeling of being close to each other and
helping each other out and being collective.
For a while, I actually did not like the Hmong culture in a way. It
was actually not until I joined HUSA at Sac State that I actually felt
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that I was really Hmong. Because before then, all my friends are not
really Hmong. I associated myself with the American culture more.
But when I felt really Hmong was when I was able to mash and join
with people that were Hmong and they were able to understand me
and I was able to understand them and we bonded.
I think I would say, acceptance. Because before like I said, my
upbringing, you’re either Hmong or too White and there was no
middle ground. But being with them, I was accepted even though I
talked as they would say, very White or proper. They still accepted
me. We still became friends and they taught me about the culture
and made me understand like, my culture is good, not because of the
traditions but because of the people in it.
I think the moment came when I started doing more of the culture
show actually. When I was chair because I wanted to understand
more of my culture. And I was given all of these different things like
Hmong clothes per say or Hmong traditions. And I started learning
the difference between how to call your aunts and uncles. I don’t
think it was specifically a moment but a progression of moments.
And the way it felt was just like, oh I finally understand it. And I can
take off the vision that my culture is bad and I put on a different
glass and I understand what my tradition means.
I would say, one of the times was when my brother had leukemia. I
think I was in middle school. I mean I don’t remember too much but
I remember we do a lot of rituals like the jingle bells rituals for my
brother who had leukemia because he was really sick. I went to
school, I still came home and like when I was done with school, I
still came home and we still prepared for the ritual and then I would
go to school and the same day would repeat. And at that time, my
parents and my siblings kind of took on a part-time job with
delivering newspaper. So it was a lot of burden when I was like 13,
14, 15 to still be able to cook and clean the house and prepare for
those rituals. So I think that was really what it means to be Hmong.
When you come home, you still have these responsibilities. This is
still your culture.
Growing up Hmong, to me, wasn’t a bad experience. I think it was
because I take pride in it. I mean, I know it’s different but like I said,
through with my childhood, my elementary years, I went to a more
White community but we had a diverse school, diverse population of
students. In middle school, I see a lot of Hmong. I don’t think there’s
anything I really experienced about it because my parents always
taught me the culture. And I always feel like it’s something you need
to be proud of. I think it was more of just maybe being Hmong and
not really meeting the socioeconomic, not having the socioeconomic
factors like not having the things you want, growing up with nice
shoes, nice backpack, nice clothes, because of that factor.
When I was in middle school, we celebrated Hmong New Year.
Well, I think it was Hmong New Year, oh no I think it was some
multicultural celebration and I wore Hmong clothes to school for the
very first time and I feel really good in it. Yeah, I feel really good
and I was really proud to be Hmong.
The true meaning of really being Hmong is when I actually started
coming back to the Hmong community and realizing that I’ve been
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away from the community for so long because of the identity crisis
and couldn’t grasp it. So eventually coming here to Sac State I
actually really helped me go to the next level and learn more about
myself. I do know some of my roots especially from my parents and
they talk about stories of their life but never in depth. And coming
here, I took a position to try to figure out who I am and by doing
that, it made me more successful in college.
Knowing that I am part of a minority group, I feel as if not a lot of
individuals out there know who we are. “What nationality are
you?”… Hmong. “What is Hmong, Mongolians?” It is things like
that that makes me feel growing up being Hmong was hard to
identify. Even going to school till today, I still do not see the options
of Hmong being in the Asian category when identifying my identity.
Well I guess New Years. When New Years come around and there’s
all these cultural things you have to do like soul-calling, like getting
your outfits ready, your parents seeking other people to see if you
like them, they’ll call to bring their sons and you’ll meet at New
Years.
Our looks, our values, hard working individuals, and having big
families are what remind me of being Hmong. There is something
about knowing that an individual is Hmong by the way they speak or
the way they bring themselves. Maybe, it is a good or a bad
impression, but often times, we identify our own kind easily. We are
such a small strong community built within a large diverse
community and that is why I am proud to be Hmong. Because family
is highly valued, we are always helping each other out.
I stand proud to being born Hmong. I do, feel as if, being a female
Hmong is harder than being a male Hmong. Well, from my point of
view, growing up Hmong, we are always helping each other with
exchanging labor. For example, I come help you and you come help
me. However, I feel like it’s a culture where females aren’t as
supported from families like they would support the men. From
experience, when I am succeeding a little bit, someone else will say
things such as; “she’s going to get married soon and have kids
anyways so it doesn’t matter”. Or like, I guess the bride price too. I
think that plays a lot on how our parents raise us girls. My mom
would say things like, “oh you finish school and if you do better in
life then I’ll make your bride price higher and because you have a
higher education and a better job, your husband will love you more”.
Whether that was going to be true or not, it is things like this that
makes me feel as if I am not a person, but an object. Were all those
things required to be accomplished for someone to love me and to
worth that bride price? It is very sad, indeed.
Well, I think it makes you feel like your parents don’t love you as
much as the boys because, I don’t know…. My sister and I had
always been treated differently from the brothers. I am sure that my
parents loved us all equally, but when I think about my experiences,
I feel very sad. I feel as though, my low self esteem was based on
how my parents raised me. I grew up not having confidence in
myself because many around me would always doubt me. Not that I
can’t prove them wrong, but with continuous reminders of
negativities, I start to realize that things I do are not even appreciated
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because I’m not a boy.
How connected do you feel you are to the Hmong community?
Probe: Involvement with Hmong community? New Year Celebration? Cultural/Social Events?
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Statement
In general, I feel like I’m disconnected since I’m in college now.
Cause I focus pretty much on my studies and not enough time on
those culture or traditional involvements such as not going to jingle
bells, not going to celebrations as much. I just felt kind of
disconnected from that because the American society demands a lot
of time and effort into the studies.
It kind of makes me sad in a way because you are away from your
culture and away from your belief. It’s like a good feeling that you
have that I like being around my community, you like being around
people that are like you. But when you’re not there, you just feel
disconnected, Oh I’ve been out for a long time.
I guess I would say that I’m not competent enough because being
Hmonglish, I can only have the tools to communicate back. And I
feel like to be able to serve my own people or to serve organizations,
I need not only to have that communication, I must also expand on
my skills and also expand on my competence and awareness and
understanding of the Hmong community and population as a whole.
My dad does jingle bell so I used to attend it. And that New Year
thing with the chicken and I don’t know what we call that, we would
always do that.
New Year celebrations. It feels good to see the community. It feels
like in terms of the youths, they’re not really into that any more. And
I feel like the New Year is really good for the Hmong people in
general because it allows them to come together as an identity and to
come together to support each other at that time.
To the Hmong community. Well per say, throughout my time period,
I don’t feel I’m that connected. Because I don’t know my cousins. I
can’t even tell you a name at the top of my head. Because I don’t go
out to any of the outings which is like funerals, or weddings, or just
shamans.
I used to go as a kid but then I would say, in elementary I did.
Starting middle school to high school, when you get your tensions
with your parents, you start finding your own identity, there is that
tension with your own culture that made me not really like to go.
Actually, I attend every now and then but I would say, probably like
once or twice a year due to like, I’m busy and I work events. And
most of the events are on the weekends. But if I do have the time, I
do not mind going.
Well, for New Year celebrations, I don’t primarily go if it’s just for
myself. I used to go as a kid but then when I go there, I’m not feeling
the richness of what Hmong culture really is. I just feel like, ok, we
go there to show off our clothes which is nice, but it’s more like a
flea market in my mind. Where people just sell foods and items that
you can find at the flea markets. And it’s just like entertainment
purposes but I don’t see where I can learn more about the Hmong
culture being there.
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I do a lot of involvements. So when I was in high school, we were
Hmong club, but I was part of a club that was mainly Hmong and we
did a lot of outreaching and we did a lot of Hmong dances and
performances. And then in college, I joined Hmong Health Alliance,
so health related. And then I was also part of HLUB clinic which
was a student run non-profit clinic on behalf of Davis. So I did that
for a while. And I love Hmong new years. I think to an okay extent, I
think I’m not bad but there are definitely
Dressing up, I find it really unique. I think it’s just beautiful for me
to see the patterns, the colors. I think just representing who you are
when you’re wearing the traditional and then when you wear the
new modern, it’s like putting a new piece of you with the old, with
the traditional ways. I always find it unique and beautiful. That’s just
me because my mom always made me wear when I was little. So
maybe growing up, I had that exposure so I never shied away from
wearing Hmong clothes.
Yes. I do. I would say more funeral and weddings. Because with the
regular shaman rituals, those happen a lot and on the weekends I
work and I have my community outreach. I see myself doing less of
that than funerals and weddings.
I feel like I’m not that connected because I’m not as involved as I
used to be when I was in high school. I’m not really in any Hmong
organizations. I’m not as active. I don’t really get involved. And the
only time I feel like I’m connected to the Hmong culture is just at
home whenever we do rituals.
It makes me feel really good actually. Like, I actually love wearing
Hmong clothes now and although I feel like we don’t have as many
activities during the Hmong New Years that shows where we came
from, I feel like just going there, being surrounded by all these
Hmong people, it just makes me feel like you know, I’m
comfortable, I’m home.
I guess because I’m not close to some relatives. So sometimes I feel
like I don’t need to be there anyways because I feel like my presence
is not even known.
How connected? Not quite but I’m doing my best to come back and
show them about who we are and what we can do especially the
youth.
I’m not connected as in I’m not truly, even though there’s a lot of
programs here that helped out such as Hmong Women Heritage and
SHNY and so forth and the Lao Family but I don’t take the initiative
to actually go out there to push myself to advocate for the Hmong
people.
Well, it’s just growing up because I have my own set of goals and I
envision that I want to be ready for, to come back. So I’m preparing
myself ready at the moment to come back to the community.
The New Years celebrations have always been our tradition and I do
enjoy going out there because it’s the time where you come and meet
with your friends and your family because everybody has busy lives
especially in American society where you barely see your family and
you barely see your cousins, your aunts, your uncles. And New Year
brings that two to plate.
I rejoice it because it’s part of tradition and it’s a heritage that’s been
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brought down from generations to generations that showcase who
we really are. I just don’t really like how it’s turning into more of a
venue than it is a New Years. But I mean, you can see it both ways.
It could be a good thing. It could be a bad thing.
Student: I do attend it even though it’s a long process. I do get the
respect that it’s been tradition and even though the new youth may
feel like it’s a long process, and that we should cut it in half and so
forth, we have to respect the elderly that this is what’s been done for
so many years. If we decide so later, we can be able to cut it in half, I
would say. But it’s really up to the youth. For me, I feel like we have
to compromise in terms and it’s been like that for generations.
Those two events are really important because if you really go down
the roots to understand who we really are and especially we being
really spiritual, we have spiritual guardians around us, by doing the
wedding, for the wife, you bring her to your side and she becomes
your family so she’s part of your spiritual side. And in the world of
death, which is the funeral, is a way of sending them back to their
roots. It all comes back to do you believe your traditions. If you
strongly believe it, you’ll keep it. If you don’t, then you choose a
different path.
Because I feel like I don’t have a life. I feel like I just go to school,
come back home, sleep and do the same thing. So I don’t even have
time to go and like do anything.
Honestly, I feel like no one gets very involved within the Hmong
community until they actually get married. Yes, that’s how I feel
like. Even like for like jingle bells and family events and stuff, you
don’t really see the girls come out as often unless they’re like
already married and they have to be there. And often times, my
parents would be like, oh you just stay home and watch the house
and they’ll take the boys out.
Well, I guess meeting new people, seeing new faces, I guess it’s a
time where everybody actually gets the days off and everyone goes
to spend time together. Sometimes you get to meet your old friends,
old families.
Jingle bells, I don’t really attend. Weddings, it depends on how close
I am to that person. Often times I do attend weddings though but
jingle bells is only sometimes. But for funerals, it’s a have to.

Please tell me whether you think your being Hmong made it easier or harder to make the decision to
go to college and why.
Student #
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Statement
I think it was harder for me actually because you have those
expectations I mentioned earlier, get married, get a job, and live your
life, have a lot of kids. And during that time, during my high school
years, I was thinking about it and it was a tough decision because I
had to go with the expectation. And so it kind of makes me feel sad
that I have to leave that expectation behind but then now I’m in the
better place from that sacrifice. Is that specific enough?
I think being Hmong actually made it, in a sense, both ways. Easier
as I was always told to go to college. Harder as in like the
opportunities for me to pick a college or for me to actually pick the
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field of trust I want to be in. Harder.
Yes, knowing what to do with the resources. I feel like just because a
lot of Hmong people have not gone to college or the one that has
gone, has not reached back as much yet to tell you what are the
opportunities to colleges.
I think being Hmong, especially a girl, made it harder to go to
college. I think it’s just harder that people expect you to get married
or not finish or you can’t go to a far college, has to be close to home.
I think it definitely made it harder to go to college but I think that’s a
motivation to why you should go.
Closer to home meaning that it’s preferred where you don’t go to
college where you have to live on your own. Close mean that it’s
still commutable where if you go you can still come back home for
the night.
I think they’re just concerned because it’s something really new for
them. What they hear from the news, them not being too educated
and what they hear on the news, I think it’s just a lot of love and fear
of going to college, what could happen the first year, sororities and
fraternities, and those things that people do drinking and all that
stuff. I think they’re just really afraid and the fear. I think that’s
something they’re just really preventing you from.
Me being Hmong was actually one of the, probably one of the reason
why I went to college because, and also being a Hmong women,
because like I said, we have more responsibilities, we have higher
expectations so I feel like it was easier for me to go to college
because I feel kind of like my parents are going to push me to go to
college anyways.
My parents were actually really supportive of me coming to Sac
State. Because I actually got accepted into UC Riverside but it was
too far and they weren’t able to help me financially so they were
pushing for me to go to Sac State instead.
Well, it wasn’t a choice or an option. It wasn’t a choice or an option,
it’s more like you need to go. I can’t really explain that part. Maybe
being Hmong. I don’t think me being Hmong played a role, it’s more
of me doing this for my future that’s how my parents felt but being
raise up with traditional and learning both roles was hard because
you try to accommodate. I see where you’re coming from. Learning
both which is hard. You’re learning the American society at the
same time learning your own culture is hard because you have to,
like they say, practice makes perfect, and you always have to
consistently repeat the process over and over to understand it. And
that’s what makes things difficult. When you’re trying to balance
everything.
It’s harder to balance both because the Hmong tradition, you have a
teacher that could teach you and guide you. But when you’re going
to school and you don’t know where to start. You don’t know who to
approach. Growing up you don’t have the right resources and the
right guidance to guide you so you’re trying to find the resources
while in the traditional, the resources are given. And going to the
teacher is easily learned then in the American culture where you’re
trying to find people to try to help you help. And it gets, raise up,
you’re shy about it and approaching others especially growing up as
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a man, you’re not supposed to, letting your manhood down when
you’re asking for help.
Well, I honestly don’t really think being Hmong is a reason. I think
it’s your own motivation and what you want in your future. It
doesn’t matter if you’re Black or if you’re Hispanic. It’s what you
want.
I feel like it’s actually a disadvantage from my side because from
what I was mentioning before, my parents expect so much from me
like doing chores and everything like that, when you say I have to go
do homework, they would assume, oh you’re just lazy, you don’t
want to go do this do that.

What does having a college education mean to you as a Hmong American?
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Statement
So as a Hmong American, college education means to me as
something that is intangible. It gives me an opportunity to discover
myself and to better myself and it also allows me to be self-aware of
other people and how they are different and develop these skills in
order to help these people that are different.
So self-awareness, like I told you earlier, I was colorblind at one
point. And so by being self-aware, I was self-aware of the
differences in people and I was able to relate to these groups and
because we each have our own stories and background and so I was
able to relate to their story and to better interact with them because
of their story and it just brings together a better human relationship
between the two.
To me, it means, I don’t think it necessarily makes me any better
than any other kind of race but puts you on the same playing field.
Sorry, just repeat the question one more time to me.
It also means an opportunity to provide for myself and for my family
and those I care about and also to give back to community in a more
impactful way.
I would say, growing up you do know the hardships yourself and
you do know that not every sad story becomes a success story and
most likely they’re not going to become success story. And since
you made it, it’s best for you to give back in a way to show them the
path you took and show them the routes you took that took a longer
time so they understand to take those routes as well. And providing
them awareness.
I think it means a lot to me. I think it’s because with the Hmong
settling in the US for a good 35, 40 years, I think it means a lot
So it means to me that I can make a change for me and my family. It
kind of breaks the stigma that because your parents are not educated,
you can’t become educated or you can’t move up the ladder. So for
me it means a lot for me because I’m not just doing it for myself, but
it’s for my family and that these are your opportunities and your
chances. And it’s base on individuals to achieve it.
Having a college education, it means something; I don’t know how
to explain it. It’s knowledge that no one can ever take away from
you. And to me, I feel like education is like, can’t think of the word
right now, but I would just say powerful.
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Okay, basically, what I think that it means, people look at you
differently, people look at you as a more important person, they look
up to you and they don’t belittle you. Because I think in the Hmong
community, people look at those pursuing their education very very
highly.
Powerful, okay. Well, how I see it is it’s powerful is or getting an
education is powerful because it’s kind of like, what’s the word, it’s
a, I guess it’s like a bridge to better job opportunities.
College education is your future. A way into the American society, a
better job opportunity for a better living condition. At the same time,
you’re able to bring back to the community because you’re educated
and you know how to approach things much better so it gives an
advantage to the community.
Meaning that you’re, for the tradition, it symbolizes that that family
has a higher rank, you can say like that, because if your son is highly
educated, then the Hmong community look onto that family and
saying that they’re well off so if the daughter were to marry into that
family then the daughter is well off. But that’s not necessarily true.
It’s kind of hard trying to explain that. So it’s saying that, that family
is well off more than this family. The Hmong community shun upon
those who can’t succeed, if you can say it like that. So it’s hard
saying that even though this family has their own struggle and
everybody does, and this family tend to excel, they praise the one
that’s more excel than the one that doesn’t excel.
It’s the same case. Now it is. Now it is because the value of the
daughter is worth more with education. So if the dowry involves the
higher education of the wife then the more value it is from the
family. So before that, it wasn’t. Now it is. Now the Hmong
community is slowly shifting towards praising their daughters and
majority of the women are actually more educated than the men.
To me personally a college education is something that’s selfimprovement. It brings the better of you, you’re more educated so
you’re more open minded. You see the world differently and you
have better view of how the society works and if you’re able to
decide to come back to the community, you have a better approach
of how to try to help the community. At the same time, know what to
do for yourself to be more better off in life and have a higher
standard of living and also help your family at the same time.
Well, because I feel like not a lot of us graduate or go pass high
school, I feel it’s a big accomplishment, not just for yourself but as a
community itself. Yes, I actually feel good about being Hmong
going to school though because majority of us are women and yes,
especially my family too. All four of my brothers dropped out
because they though college was not for them. And I feel good
because I’m still here even though I’m struggling. I am almost done!
Well, like I mentioned before, because you have so much
expectations and because being bilingual, it plays a part of that.
English have so many ways of learning the correct English etcetera,
and I feel like that’s what hurts me in college. Writing papers, doing
it correctly and etcetera.
Success. Finding a career. Having a good life. I’m not saying like, to
run away from your in-laws but more of like being independent and
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like how people would sometimes say, you don’t always want to
depend on your husband and it’s true, I want to be able to provide
for myself. And I felt like having a degree is going to take me there.
Pre-College Experience
Do you remember a time or times when your parents visited your elementary or high school for any
reason? Can you tell me a few stories about those experiences?
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Statement
I remember this one time, the most I remember was in preschool. My
dad visited my school. They were a chaperone, one of chaperone
parents and they were just there and they couldn’t really
communicate with the other parents, other chaperones and they
couldn’t communicate with the other teachers that were there and so
they were just there to support me and just to be there basically.
In terms of elementary, no. They never did.
High school. There was one event when I was …no it was actually in
junior high actually. It was for band.
Yes. I was in band and we would have showcase during the semester
of what we’ve been practicing. They would come and listen,
probably, I think, just for that year. It happened two or three times.
When they came, it kind of made me feel like they want to get
involved and that it’s important to them. And it’s good to just have
their presence there.
Cause it kind of shows you that they’re supporting you in a way and
that they’re just not there just for the heck of it.
I would say they visited my elementary for like open house but after
that, no.
Middle school and high school, no.
Well, I would say, it was nice because everyone has their parents
there. And if I was a kid back then, and I just had to be there by
myself, my parents just drop me off, I feel kind of sad that I don’t
get to share what I made with my parents.
It made me feel really happy. I think it’s just to see that your other
friends who are white or other race, to have their parents to come
and support them and then to have our parents come and support us,
I think it’s really important, even if they don’t really know a good
amount of English, it’s good to come and support. And one of the
times I’ll always remember is that they’ll fundraise. They’ll sell ice
cream to fundraise and my dad would always buy for us. For him, it
wasn’t like oh I’m going to go but I’m not going to spend. He’ll see
where it’s necessary.
My parents never visited my middle school. I don’t remember. High
school, I think it was just another open house. I think that was about
it. Or we have like banquets or workshops and I think they would
come and I think that’s it.
I remember they came for a banquet that was my senior year. So we
had a senior recognition and they came. It mad me feel really great
because my parents, as time went by, they got busier. And I think for
them to make the time to come, I was really appreciative of that. I
think I still have the same feelings. I still have the good feelings. It
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was never really ashamed, I mean a little ashamed because you’re
different but it’s not like it’s bad, it’s more like you’re just happy
they could make it. I think that went over.
Yes, for afterschool. I don’t remember what it’s called but it’s like
those, oh, back to school night.
When I was still my Hmong kids, or the Hmong school, I was
comfortable, yes, I was really comfortable. But then when I
transferred out, when my parents came, it’s kind of like, I don’t
know, I guess I was like embarrassed because my parents didn’t
speak any English. And a lot of my friends were not Hmong so it
was, I was a little embarrassed, yeah. During my 6th grade
promotion, I didn’t really mind if my parents came to my promotion
or not because I was just that embarrassed.
I actually never thought about that. But I think they would actually
love to visit Sac State because I feel like my parents are not really
involved in my education that’s why it’s never really occurred to me.
The only time they visit me was when I got in trouble. I think in
third grade, I got into a fight and almost go suspended but the
principal didn’t suspend me. He only gave me detention and then
that’s when my parents came. Besides that, they never came to the
parent teacher conferences because of lack of communication
between the teachers and my parents.
They haven’t come on campus. But then they come to some of the
events.
I feel like it’s just more of a communications because you growing
up too, when you have a parent teacher conference, you feel like
your parents won’t understand the situation so you never do imply.
And growing up you’re never told to do it, you just say there’s a
parent teacher conference, you don’t understand the reason by the
parent teacher conference.
So if they don’t show up, I know they still love me in certain way
even though they may not show support, I know they’re supportive
of me because the only thing they keep telling me is go to school, get
educated.
No right now, it’s because I never approached them to come to Sac
State. There are some events here I did ask them to come and most
of the time, they’re out with the community. My father is really
engaged with the community so he’s usually either at the funeral or
at somebody’s event.
No. Well, I mean only in elementary for like parent meetings where
they have to go. Other than that, no, they’re not very involved.
I guess it’s when they think that we got it. Thinking that we are
independent now and they don’t need to go. They feel as if they
don’t have a role or they don’t feel like they need to be involved
anymore and we’re basically on your own. You’re doing good so
just keep on going. Just like that.
Well, my dad has never ever been to any of our meetings. On the
other hand, my mom does. I guess it made me feel good when my
parents come, or when my mom comes because my teacher would
tell great things about me to my mom. “oh you have such a good
daughter and etcetera”. Letting my mom know about my academic
standing. My mom becomes happy because she has good kids.
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Maybe because of limited English. I actually don’t really, I never
even thought about that.

Tell me a story about any encouragement you received to attend college.
Probe: At what point in your life did you know you would be going to college?
How did you know? Would you say that it was normal for people from your high school to attend
college? How about your close friends? How did this influence your decision making process?
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Statement
Okay, so actually, my parents did encourage me to go but they’re
just like, here, you should go to college and that’s about it. To get
better job and that’s about it. One of the most encouraging was my
uncle. He was actually one of the first to get his college degree in the
family so I really looked up to him. I actually think about it, if it
wasn’t for him, I think I would’ve never went to college.
In all honesty, I did not know what time I would go or I didn’t know
if I was going to go [to college]
Yes, it was normal for people to go attend college. A lot of people
were talking about it during the last few semesters for high school.
They were talking about, oh they were accepted into this and they
were accepted into that. I look at myself and I got accepted into the
community college. It’s not a great feat.
I kind of make me feel incompetent, inferior. Because everyone is
going to these major schools and I’m just going to a local
community school that doesn’t have that background or doesn’t have
that populism.
Most of them did. But then, none of them have graduated yet. Some
dropped out. Some are just like me, they couldn’t navigate so they
fall behind. Especially the males, most of the males, my friends, they
didn’t, they couldn’t, they have that experience. I noticed that out of
all my high school Hmong friends, I only know at least two of them
that are in college education. And I found that kind of surprising.
It makes me try harder. Makes me have a positive outlook on what
I’m doing because it could be worse, I could’ve dropped out but I
didn’t. So it gives me a positive outlook that I’m doing something
great for myself.
Student: Being told, well I would say being told, it was always
engraved in my mind that I will go to college.
By my parents. Okay, you’re going to study hard. Are you doing
your homework? You have to do your homework because you have
to get into college. Have you skipped any classes? What are your
grades? If you get any lower than an A, you’re not going to get to
college. That was always in my mind. But I had the ability to go to
college, but like knowing how to get into college, that was hard. I
had to find that for myself.
Yes, it went all the way up until high school to even now when I’m
in college. They tell me to finish college.
At what point in my life, actually when I took my PSAT in junior
year, I just heard my teachers say it’s good to take it now and to
understand so when I took it, I’m always told by my teachers that oh
you’re a very good student. And I was always taking lead with
teachers and so getting that experience with them, I knew that I was
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made for much more than a dropout or for someone who only has a
high school education.
No, because I remember my graduating year, florin high school does
have a lot of Hmong students but I do know a handful of students
that did not go to college.
The high school itself actually has programs for you, business
academies for you to find out that you want to do business in
college. And it also has Avid program and it also has the AG
academy for you so they push you towards those things.
You know a lot of them are actually….where they’re at now is, a lot
of them have kids, but they’re stuck in community college, still
hasn’t transferred. And also, some of them joined the army instead
and some of them went to work.
Well, it didn’t influence me in any way not to go to college. It
actually made me see them because looking at them and seeing them
choose those things, I can see why is because they don’t feel like
they could go to college and they don’t feel like they have that
motivation to continue college. Some of them did drugs and some of
them aren’t the best person to be around with. It made me
understand that I’m not one of them and that I would like to go to
college.
All my older siblings went to college so for me, there was never a
discouragement. It was just more of you can’t travel too far out for
college. It was kind of even more expected to go to college.
I think at that, my brother’s older than me by 10 years so I think
probably at that time, he went to college already. I grew up in a, like
I said, I went to an elementary school where we talk about college a
lot, we talked about higher education a lot, we talk about where
would you be in 10-15 years. So for me, I didn’t grow up where I
feel like I didn’t go. I always thought that I would go. And my dad
was always supportive of it. And he never went to college because
his reason was he came to the US and at that time, we were growing
up and he needed to work so I think that was always one of this
dream. And I always feel like I would go.
No, my high school that I went to, it was very normal for half the
people to not go to college.
Cause my high school, I would say, was not in the good area.
They’re lesser economic, there’s more crime rates. And so a lot of
people were pregnant before they were 18. People were smoking. A
lot of people didn’t go to college which was unexpectedly, kind of
weird for our time.
I think maybe it’s a bit of parents are not supportive and they don’t
have motivation or they don’t see why it’s important for them.
Yes, it definitely made me stay and my decision to stay in college
more because I think I had a more stronger self of what I want from
myself rather than for them. And I think the sad part is just when you
see these friends who started college with you here at Sac State, and
they drop out, they leave, I think that’s just the, I mean it’s not a bad
factor that don’t make me want to go, but it’s a discouragement
when you see people you started off don’t finish with you.
College, community college. That’s before I transferred because my
sister dropped out of college and then I was the second oldest so I

209

4

7

48

4

7

49

4

7

50

4

7

51

4

8

57

4

8

59

5

6

53

5

6

55

5

7

57

5

8

69

5

8

71

5

8

73

5

8

75

was going to college and he told me that, you know, he worked
really hard for us to come to the US and he believes in me a lot so
he, yeah, he just told me not to disappoint him. So I think that was
like…
Yeah, that was the reason why I continued college. Yes, I do refer
back to that a lot.
Yes, you could say my parents and my grandma and my sister. They
all encouraged me to continue with school to get a better job.
I always knew that I was going to go to college. Because I feel like
that was, I didn’t have an option.
I guess the way my dad talk to us or the way my dad lecture us. I feel
like we have no choice. Because he was very encouraging.
I don’t know. Maybe just a lack of motivations. A few got married
so they dropped out. Some just probably feel like they don’t know
what they’re going anymore.
Well, I guess I could say in high school, those were the friends that
were really into school and out of all my friends, I was the only one
who went to community college. And they were all attending Sac
State. So when I heard they dropped out or they continue doing to
community college instead. It made me feel like, I didn’t feel so bad
about myself. It just made me feel like, oh okay, it really doesn’t
matter on how smart you are, I think it just depends on selfdiscipline or determination.
Growing up, my parents have a hard time praising. They tend to
scold more than they praise. But their version of praising is scolding.
I feel like it’s because of the education, is how they’re raised, so you
could say, it’s hard love. So that way, it makes you stronger.
That approach doesn’t worked. It makes you depressed. It makes you
sad. It doesn’t bring out the bright side of you because you feel like
your family’s not supporting you so you lack that support.
The encouragement I got from my parents wasn’t the best but it’s
more of my siblings. They encourage me to go to college more than I
finally realized now. Coming back, my two brothers always took me
everywhere to promote higher education, to show me how the
college life is. But I neglected it because I was young, naïve, felt like
education wasn’t the key goal to success that there’s other
opportunities not realizing that college is the way to success. And
those who became millionaires had a source of backup while we, the
underserved, don’t have the opportunity to.
A lot of my aunts and uncles. They encouraged me because they said
that my father is really active in the community. If it’s not for his,
him being who he is, then they wouldn’t have had the opportunity to
come and tell me to make my father’s name more well known. You
bring your fathers name. because in the Hmong culture, the sons
carry on the father’s name and make it themselves.
A lot of my mentors and my mentors from when I was working in
the industry. A lot of them encouraged me to go back to school. My
professors and some of my teachers. So I’ve had a lot of mentors
who’ve encouraged me to go to school because I’m bright but I’ve
never found that light to actually attend.
You don’t really know. I never really expected it until something big
happened in my life and then it was a turnaround point where I’m
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like I need to get myself in the game and if I don’t know, I’ll lose my
opportunity to be either financially stable or have a good job that’s
job security.
I would have to say yes because we do have people come out and
promote higher education in our high school and majority do end up
going but it’s hard, kind of hard to answer that question because for
me, I was encouraged to go, a lot of us were encouraged to go but
we never had the, it’s not the drive, it’s the help to go. They just
preach about going.
Actually it did. It came to a part of my life where my peers have
graduated and I’m not doing much with my life.
Well, during that time, I was dating a guy and then, well we both
were in middle school at first, so we both told each other oh we’re
going to go to college and we’re going to finish it so we came to
college together and then we took classes together and for the first
two years.
Because they say that they saw a lot of potential in me. Although, I
always put myself down. Yes, I always put myself down so they
always told me that I could and can do it. The boy had always
motivated me and was always telling told me that, “if I could do it,
you could do it too”. So, he was my motivation along the way. And
then when I do have troubles or stress, Trao had always boost me up.
Well, my aunty did too. My dad’s sister. Because she’s been through
a lot in her life, she’s been through like four or five husbands and
she feel as if it was because she was “stupid”. She didn’t have an
education. She didn’t have a role in saying how she wants to live her
life. People don’t respect her because she’s quote “useless”. When
we talk, she tells me how important it is to become successful and
finishing school.
I’d say, middle school. Well, actually I’ve always thought about
college. No matter how hard school was for a little girl like myself,
graduating college was a dream that I was born with. My mom
showed me a picture of a cousin who graduated college when I was a
little girl. Since then, I had always picture myself taking the same
picture with the same accomplishments.
Teachers always talked about college because when I was younger, I
had always wanted to become a teacher. So, a teacher would say, “if
you want to become a teacher, you’ll have to go to college”. And
then like any other professional jobs, going to college was the road
to that job/career.
Well, I feel in our neighborhood there are a lot of crimes. Therefore,
it’s a yes and no because many of my peers in high school, the ones I
know and are friends with, most of them already graduated.
It does because it makes me feel old and especially in the Hmong
community. For example, reaching a certain age and not
accomplishing certain things make people tell you things such as;
you’re old now. It’s almost like the reasons must have been that
nobody wants to marry you or like all your friends are having kids
and all your cousins are having kids and you’re still here. It’s simple
words like that, that make you want to change your route but it’s
self-control, I guess.
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Tell me a story of how your parents responded to your decision going to Sacramento State.
Probe: Can you tell me about a time when you talked this over with your parents? How did you come
to that conclusion? Siblings and friends.
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Statement
They were supportive. They were against going far away because
Hmong parents in general want their son or daughter to be here so
that they can help out with chores or help around with cultural
events. And so they were really supportive when going to Sac State
but to other campuses, they did not encourage.
Actually, I don’t remember any time that I talked to them in depth. I
just told them I’m going to Sacramento State. And that was it. They
were just okay with it. That was it. We didn’t have that much
discussion about exploring other options or opportunities.
Actually they were a lot happier with me going to Sac State because
it was closer to home. And I actually wanted to go to Davis per se
but then there was always that thing like, oh, we need you. And at
that time there were a lot of family struggles within my family that
prompted me to say if I go who’s going to take care of any issues
that arises because I’m the mediator in my family, I would say,
because I’m a crossroad between how my younger sisters and my
parents understand each other.
To that, the reason why is that I give subtle hints. Like, oh wouldn’t
it be funny if I went to this or went here instead or lived over there.
They were actually kind of like, oh well, you know it’s better if you
live here, or they shot it down right away. It made me not be able to
give them that deep talk, conversation that we should have because I
already knew that they’re not accepting of it.
Oh my parents were happy that I came to Sac State because all my
siblings came to Sac State. I think just one or two of them who
started off at City College before they came to Sac State but all of
them came to Sac State. So I think they were pretty expecting that I
would be coming to Sac State.
I did talk to them, actually, I was debating between Davis or here. So
I did kind of talk to them but I think that was the only time we talked
about it. I did want to go to Davis but then, just that everything’s
new and here at Sac State, my other siblings were here so they knew
the teachers, the classes, and how things worked. And I think I had
better resources and so I decided probably here’s probably the best.
I probably would have. I got offered a full scholarship through the
ROTC at our school. I think at that time was when Stanford started
their, if your parents make under a certain amount, they pay for
everything. My cousin, the last kid of one of my cousin, he finally
made the move and went to Stanford for that.
My parents were actually really supportive of me coming to Sac
State. Because I actually got accepted into UC Riverside but it was
too far and they weren’t able to help me financially so they were
pushing for me to go to Sac State instead.
Yeah, I just let them know that I was going to go to Sac State. I
didn’t sit down and talk to them.
It was closer to home. It was really close to home. Sac State was
actually one of my last options. Yeah, because it was closer to home
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and it was probably more affordable I guess.
They approved of it saying that for me to go higher. They know that
I can go higher but it just, they tried their best to encourage me and
when they found out that I’m going back to school, they’re
extremely happy for me because now, it’s, for them, from how I see
it, they have one less son to worry about because he’ll be well off.
No, I just told them, I just showed up to them and said, you know
what mom and dad, the life force, the work force I’m working now
is too hard and I want to get my education on and they approved.
They said we’ll do our best to help you out even though we have
little, we will do our best. They really did encourage me because
they really wanted me to succeed. They don’t want to see me living a
life of a struggle of how they’ve been through.
My brothers and my siblings approve of it. They said that, a lot of
them said that, it’s the best choice I’ve made. And I do agree with
that too. Even my friends when I told them, they all encourage me,
they all said that you know, you’re on the right path. Even with my
mentors.
They were actually happy. They were very happy that I was going to
college. I actually wanted to go out of town.
I wanted to go to San Francisco or San Diego but because we’re a
low income family, I couldn’t go far.
Well, my sister-in-law, she never finished college either but I think
she went to vocational school for like certificates and so she’s
working in the pharmacy tech and she’s always like, you should just
do what I’m doing because I already have a good job, I don’t even
need that degree.
They’re happy for me. But I guess it’s a normal thing, oh you’re
going to college, oh okay that’s good, keep it up.

College Experiences
How would you describe your experience as a Hmong American student in college?
Probe: Academic, community, family, culture?
Student #
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Statement
It was difficult to navigate the system because I have this motion that
we’re here for ourselves so we should be taking care of ourselves.
When you are so far into your education then you don’t have these
resources or nobody to stop you or take a step back and see where
you’re going and how you’re progressing. No one came and took
that initiative to reach a hand out to us and say, you should look at
what you’re doing or look at your progress.
It kind of make me…how to would I describe, it’s not hard to
describe but I’m trying to find the word to describe it. Not having
that support, I felt like I lack the most out of what I’m getting from
my education because nobody reached out to me and nobody stop
me. Cause we’re so used to it, coming out of high school, we’re so
used to people choosing our classes for us and holding our hand. But
now we’re in the real world, there’s nobody to hold our hand. I’m
not saying that they should always hold our hand but then they
should guide us toward the right step. So I think that it should be
mandatory that they should have us meet with an advisor at least
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every semester or every year at least.
Well, when you come here, there’s a big difference between that and
high school. Which, when you’re in high school, you’re
predominantly with Hmong people but when you come here, you
don’t see that a lot anymore. You’re put in a class where you’re not
familiar with other people and you need to learn how to change what
you’re used to for four years to something new. And you wanted to
know how was it being Hmong American in college right? I would
say it was tough knowing where to go for help, who to ask for
because your culture does not really perpetuate you to be like an
advocate of your own voice. So when you go here, you feel that fear.
Or it’s what I call, you don’t strive for things because you’re afraid
of failing.
So I would say that there’s a lot of opportunities here at Sac State
now that I’m a senior and I’m going through it and I fully utilize it.
But beforehand, there was that fear of being out of your comfort
zone or because you weren’t experienced to it at a younger age. Now
that you’re here, there’s always opportunities but you don’t go out
for it cause you say, oh what if I’m wrong, it’s just better to be right
here and be safe.
My experience, I would say that I was mainly the one who didn’t
really talk in class. I feel like when I came out to college in the real
world, I feel like we really lack a lot. Whether it’s just the news, the
current news, whether it’s about just finding words and terminology.
I feel like there was a lot of weaknesses in the Hmong community or
for myself as college. So I was more of that listening type and
learning type. That was more but college definitely opened my eyes
to see that.
Well, I think it’s just, well, for one, living in a Hmong family, we
don’t really watch the news or have newspapers so keeping up with
the current news was definitely not easy. I mean nowadays we have
social media so you just go on Facebook and subscribe to Time and
CNN and your news station and you get your news. That’s
something. I think it’s just because at home, we talk Hmong so you
don’t learn the good, big, nice, comprehensive words to help you
strengthen your sentence structure, and to help you become a better
speaker and to be able to voice exactly what you think.
I want to say too much because I’ll learn and pick it up. It’s just
really eye opener when you come to college especially when you’ve
gone to high school that’s not in a good area, there’s big time crime
rates and you come to college and it’s really eye-opening. It’s really
different. What they do, what they talk about, there’s so many more
that you never really thought about or pay attention to.
It made me realize…well made me done a lot. I think it made me
realize about other areas in life like go through anthropology,
sociology, psychology, nutrition, so I learned a lot of the basic class,
criminal justice. I think it made me have a stronger base, like a
stronger foundation to where I kind of knew a bit of each and where
I can relate to it. It’s me as a person to also follow up with that like I
do on the news, like I follow up on news, like the environment issues
going on.
Well, I’m not sure but I can say that it’s very lonely because I am the
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only Hmong student, well not the only Hmong student, but I’m one
of the very few Asian students in my major, I would say that. So it
makes me feel good at the same time it makes me feel like I don’t
belong in certain classes or in my major.
I’m feel okay here on campus because I feel like it’s pretty diverse
so I don’t feel too excluded.
No, I don’t know. I think it’s just how I am. Like, it’s lonely because
I choose not to go out, I choose not to socialize with people and do
my own thing. It could’ve been, I could’ve had a better college
experience.
Coming back to college, my experience is great. I ended up taking a
lot of initiatives and trying to improve myself at the same time going
out to see what the community has to offer and me taking the
leadership initiative to improve myself. I’m more open minded about
certain things, I’m more talkative, I’ve learned how to improve my
talking, to be more formal, at the same time, building my networks,
not just that but it’s just going out to community and being with
those who enjoy the same passion as you do and even though we’re
doing it together, it brings out the joy in all of us because it’s a group
of us that are little but we enjoy doing what we do and it makes all of
us happy.
Student: My experience is good so far. I feel like it’s hard to make
friends though. I never attempted to join HUSA, I don’t know why.
But I feel like it’s, I guess I’m not a very social person.
Well, there haven’t been anything that makes me hate coming here. I
guess the only thing is just myself where I just probably need to try
harder so I get better grades in college. Other than that, everything is
smooth coming to school, going to classes, and everything.

Tell me the person or experience that helped you with your chosen major and your effort to finish
college.
Probe: How did this relationship come to be, did you reach out to them or did they reach out to you?
Student #
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Statement
I think I already explained that a little bit. Pretty much, you can say
my uncle was the main reason for that. Being the first one to get his
college degree.
Who helped me with my chosen major. At first I went to see a
counselor. My major isn’t social work right now but then before that,
I was a psych major. And then I went to a counselor. I was asking
him what should I major in. I told him I want to be a counselor and
he told me I needed to do psychology if I wanted to have that. I
wasn’t told that oh you can go a different path and then you can go
there. I was given a straight forward path that you need psychology
if you want to go into counseling. And so I guess pretty much my
counselor from the city college helped me chose that.
So he outreached to me when I was about to start my college career.
During my first semester of college, he reached out to me that if I
should need any help, if I should need any help with emotional
support, how to deal with the situation and how to choose my
classes, fill free to ask him. He reached out to me and told me that
he’s really supportive of our campus.
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It was just a friend of mine actually. She’s actually Indian. And she’s
doing business and she said oh business is pretty fun, I like it. And
then I realized my parents were affected by the financial crises in
2008 and we lost our home. That’s something related to business so I
just joined business just because of that. And I realized there’s
different subcategories or concentrations to business and I just
picked the one that I was really good at, which is accounting.
Actually there’s not really anyone that I actually talk to because to
be honest, even friends that are Hmong or Hmong in general, a lot of
them did not choose business as their major. I barely see them, even
now even though business is the major that’s chose the most at Sac
State. I don’t see that much Hmong people.
No one in particular. Because, actually, my parents just thought I
was in college. They didn’t know what I was doing. They just let me
be. They just told me oh you’re going to college, you can help us.
That was it. I went through college for a while. When I figured out
my career choice, I started working a little bit more. But I would say,
I tried the hardest when actually, I guess, when I met my girlfriend
Mai Yang. It’s because you know I want to try better. Now like, I
want to try to gaining a lot more in life than what I was striving to
do. I also know myself, I wanted to join accounting club to
understand more so I joined that and I was introduced to the
professional world, I talk to professionals on a weekly basis, and that
jumped me off to like wow I can see the clear guidelines and the
clear vision I want to go.
So no one actually help me choose my major. I think that was why
I’ve been here really long. It’s like my sixth year. I started off as a
Bio major. I think that’s just because parents kind of expect you to
become doctors and lawyers. So I started off as a Bio major. And
then I didn’t realize it was a path for me so I went onto nursing.
Nursing was great, I love nursing. I did liked nursing but it really
wasn’t, like if I finished it, I would’ve been okay with it but I didn’t
feel it was really where I belonged. So I changed one more time to
Health Science and then I think that, I’m glad I found it. Cause I
think that’s where my passion was. So for me, I don’t think anyone
really…they helped kind of started me off but then I didn’t just want
to graduate from college and just say hey, I’m taking too long to
finish. I wanted to really find something I was passionate about and
I’m just really glad that as I’m about to graduate, I found the one
I’ve been looking for.
The process, so I went to nursing I learned a lot of great things, a lot
of medical terminology, how health works, the health care system. I
liked that but I loved health science because I feel like health science
teach you how to it’s a community base while nursing is just more of
individual and patience. And I liked the whole community because I
always loved reaching out to my community. I feel like if I lack this
resource and never had this or if I never knew this, then I want to
take that to my community and I want them to not have to face the
struggles that I faced through. And because a lot of the Hmong
people have diabetes, hypertension, and a lot of the chronic diseases,
I feel that with health science and community health education, it
was more like preventative care. So it’s more of like what can I do
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for my community before they get sick versus they’re sick, I’m just
going to treat them. And I feel like that was just where my passion
was at, was coming back, reaching out to my community, especially
with something like health where they don’t know much about and
preventing them from getting there instead of just treating them
when they get sick.
My major is theater arts and the reason why I choose that is because
in high school, I was in a play and it was just a really good
experience and that’s my first time on stage and some reason I just
wanted to major, I just wanted to be a theater major because it’s
different from all the Hmong students. It’s different from everyone
else. So I just want to be different from everyone else so that’s why I
choose my major. And I want to finish it because like I say, it’s
different from a lot of people.
Well, it was my sister’s, one of my sister’s best friend’s younger
sister, she was also a theater major and I thought that was kind of
pretty cool. So I think I kind of followed her steps. One of my
mentors, she was also a theater major. She didn’t say much about it.
She was just encouraging me to take it if that’s what I wanted to do.
I feel like I kind of did it myself.
I would say the counselor did but it did take me a while. It took me a
while actually because I had to fill out all those applications myself
and I was like really confused.
That’s a tough one because I’ve bounced from computer science, I
came in as a computer science major and took some courses and
found that it wasn’t truly for me. I don’t picture myself doing that so
I ended up talking to peers and some professors and then finding
myself that I enjoy business so let’s see how the business side works.
I started taking courses in business and what really brought out my
attention was economics so I ended up approaching economics.
One of my econ professors. He didn’t really really outreach but his
words resonate to me. And what he said was, majority of you who
are in this class in this Econ1a will become economic majors.
I ended up talking to my Econ counselor and upon talking to her, I
was in the process of pursuing my masters and from talking to her,
she also said I could also get a Masters in business. So I was like, oh
okay, that sounds interesting. I choose economics because I was
intrigued by the materials and how society is run. But if I’m able to
get a masters in business at the same time cause that’s also my
approaches to then great. She opened more doors for me by giving
me more information.
Yes, these counselors are the economic counselors who give me the
outline of the courses. All my siblings just got in it to succeed. So it
drove me to take the initiative to learn the courses I need to take so
it’s the help of the counselors that made it possible to know what I
needed to take.
Well, I started as nursing, pre-nursing but then I find it hard and I
find that it’s not for me so then I took a Child Development class and
then I fell in love with it. And besides that because I have a little
nephew who I enjoy taking care of, who I enjoy spending time with.
So I feel that maybe it’s something I want to do. And as I kept taking
more child development classes, I learned so much that sometimes I
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tell my parents how to talk to us and it just makes me happy and I
feel proud if I was to do this, it’s something I like and it’ll better me
as a future mom.
Yeah, actually my internship at an elementary school. She’s the
supervisor for the afterschool program and then she said that because
I just intern there the recent summer and spring, she was like, you
know you could work here but you only start off at $12 but in the
afterschool program, if you get into it and you have a degree, then
you get paid double. So she told me to go finish it quickly and come
back, and she’ll give me the job. So it’s kind of like a motivation and
she’s like you could do it. She just recently finished her masters so
she mentioned that college is not really hard, you just have to put
your mind and yourself into it.

Can you tell me a story about the professor you learned the most from on campus? The professor
you learned the least from? Again, I will never identify either you or the professor.
Student #
1

Page #
10

Line #
115

1

11

119

1

11
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2

9

77

Statement
So I learned the most out of my major class, an intro class to social
work. I guess because I didn’t know that much about social work. So
I learned a lot from my intro class. It was a social professor. I
learned a lot from it because it taught me the ways of my career, how
I should be, how I should act, what I should be aware of, and what I
need to do to succeed like learning these standards that we go by.
We have something called a code of ethics of social work. So
learning about this code of ethics or standards, I’m able to integrate
the standards into my standards and help me develop into a better
person.
Her teaching style is just like any other professors. She would lecture
and then she would provide case examples. And then, she would
show videos to get us to understand the concept and get us into that
situation. She makes us self-reflect on what we’re thinking about and
our biases. It just kind of question yourself and it just made you
think, oh no, I know so little. Why I liked her so much was that like
what I was telling you earlier, I was new to the field, I know nothing
about the field. She helped me socialize me and educate me more
into that field.
So the least professor I learned from was in geography. Because the
teacher style was so boring and she didn’t provide any case
examples, she didn’t provide any videos. Pretty much she lectured
from the book and she didn’t digest it down to where we can
understand it. Because she just lectured from the book and it just
didn’t click with me.
I would say that the professor that helped me the most was when I
took critical thinking. I took it at the beginning of my fourth year
actually. It was quite funny because when I was talking with him, he
said he was old. I forgot, professor Rodriguez or something but he
said, I want you guys to come in here and I want you guys to really
think about your life. Like did you want to marry someone? What if
you marry someone and they have the same value as you but one is
richer, which one would you pick? But they both love the same and
then he says, I want you to critically think about more than just the
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little stuff in life. To think more broadly. And then go in depth.
Because of him, he told me different ways to think. And he actually
influenced me to actually seek, go to psychiatric center at Sac State
because at the time, I was going through a lot as well, internally.
And I was able to understand myself.
Student: Well, I think that me coming to college and striving to gain
better opportunities for myself, I felt like my time was wasted in that
class because I’m not learning anything that’s useful.
I’ll split it up since I have so many majors. The ones who I learned
the most from, I would say, Dr. Braidy and Dr. Kelly, they’re from
the nursing department and then Dr. Novey and Dr. Diaz, which are
from health science. I think those are the ones I learned the most
with. Very great, very enthusiastic, very passionate teachers,
professors. I think they’re the one I learned the most. The one I
learned the least are more from my elective courses. I feel like they
were just doing it to get it over with. One of them, I can’t remember
his name, but he was teaching criminal justice 1 and I went into
criminal justice 1 hoping to learn. Me and a friend took his class. He
was more of, okay, you know the basics, so we went to learn the
basics but then he assumed people know the basics and he never
really taught us that. And I thought that was the worst experience
and that you should never assume your students know something
even if they do, you should teach it. So I would probably say that
was my least, my worst experience.
Number one, they were passionate. They do have a great teaching
style. The way they teach, there’s a story with it, a story or an
activity with it and I think it helps you remember it better. It wasn’t
straight off lecture. It was like we’ll share things or we’ll discuss
something. Some more discussion, more activity, more involvement
and they’ll use stories or some sort of, should I say, something to
help you understand or remember that topic more. And I think all of
this combined made the classes really great.
Where I learned most from, let’s see, oh, I would say, I can’t
remember her name but it’s from Sac City. It was a Human Resource
Development class, I can’t remember the name of the class, but it
was something development. But I think that was one class that,
because it was a required class to transfer and it was that class that
really changed the way I thought and felt about myself because it
taught me time management, taught me how to think for myself,
make my own decisions and be a lot more open minded and that was
how I was introduced to one of the motivation speaker, Les Brown.
So I think that class was one of the class that I actually learned a lot
from.
We did a lot of discussions. We’ll get into circles and just talk
amongst ourselves. And I guess the teacher shares life stories and we
were able to do that as well and we discuss about, since she was a
counselor at school, she went over, everybody had to go over their, I
can’t remember what it’s called but the Ed Plan, educational plan, to
see how many classes we need and how long we’re staying at Sac
City before we could transfer. So I think she did a lot of personal
help with everybody so I think that was one thing that’s different.
Yes, it was also at Sac City. I learned least from him because it was
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an English class and I feel like I didn’t learn a lot in his class
because the way he taught the class was really different. Because
writing an essay, he wouldn’t teach us the structure or anything like
that. He’ll just write his own paragraph on the board and expect our
papers to look like his essays on the whiteboard. Yeah, I think that
would be one of the class that I learned the least from.
Yeah, just lecturing and most of the time just writing paragraphs on
the board just telling us that these are examples that he wants on the
essays and I feel like every time ou12r essays are not similar to his,
he marked us wrong for that which he doesn’t really give us
explanations for that. It was really confusing. I really didn’t like that
class.
My experience at Sac State during my classes were really good. But
the only one that, it was last semester is MIS15, the professor really
discourages a lot of the students. It’s very negative. His teaching
method was extremely bad.
He’ll go off the slides and he’ll just write the program but at the
same time, he’ll explain it. And when you ask questions, he doesn’t
truly completely answer your questions. So it’s hard to learn from
him even though everything is base off the slides. You learn more
reading through the slides than you do with his teaching methods.
His office hours are always posted but the fact that he gives off this
negative vibe that you don’t really want to go and approach him.
The humanities professor taught me about my culture and how to
identify it and also taught me about the, I learned the model minority
myth in high school, but in here, it was more in depth. So it’s more
in depth and I learned from her. She was a great professor. She kept
going in depth into culture and so it brought my attention of who, of
yourself being, because I was kind of lost of who I am.
Yes my identity. For my karate professor, she, in that class, she learn
about the history of martial arts and I’ve always been a big fan of
martial arts. She’s a highly praised professor but her teaching, she
uses a lot of examples and gives you a lot of detail information about
the history behind how karate was formed. I guess it’s something
that I was really interested in that brought it out more. That’s from
my experience.
I guess criminal justice was my worse and I’m not saying because
he’s a certain ethnicity, but I feel like the way he talks to you is
different from the way he’ll talk to his same ethnicity.
He don’t really put up any slides or anything. It’s more of like, read
and then, he tell you to read and then if you have a certain point,
he’ll just put that topic on the board and then he will just talk on and
on and on and then he will ask if you understand it and he’ll just give
an example of a scene, or a crime scene, and you just try to figure
out what it is. And no, I didn’t pass the class.
Well, I have to say much about my Child Development classes.
Maybe the research course because she was actually a new professor
too.
Because I guess she was a new professor like right off from being a
regular student herself so she understands the students’ struggles and
how to talk to us. So when I went to talk to her, I feel like she’s
another peer instead of another professor. I think that really helps.
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Were there ever any times when you felt that being Hmong was either an advantage or a
disadvantage? Can you tell me a few of those stories?
Student #
1

Page #
11

Line #
126

1

12
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2

10

85

2

10
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3
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Statement
I feel like during my time going to school and stuff, I feel like it was
a disadvantage, but now I don’t think that’s a disadvantage but back
then, it’s a disadvantage because there’s so many conflicts within the
values and beliefs and that transpire into your communication and
interaction with your peers. Like my parents would not let us out at
night. So my friends, they would not understand why they wouldn’t.
They just couldn’t grasp that concept but they don’t get it that it’s for
safety reasons. They didn’t understand what I was going through and
they didn’t understand what I had to deal with.
I say it’s more of an advantage because you get to network and you
get to bond with other people who are just like you and who are just
Hmong like you. And you just have that connection and smooth
interaction. And you hear stories about their struggles too and it just
empowers you to do better. Support each other.
I feel like being Hmong wasn’t, well, if you’re in like an area where
there’s a lot of Hmong pople, yes, it would be an advantage but then
for the most part, I feel like in general, being Hmong was a
disadvantage.
Because I would say, maybe it relates to our history how we came to
the United States not like 100 years ago like some other Asian
ethnicities. We came here primarily still early, 40 years. And we’re
still going through first generation college students. And because of
that, there’s a lack of peer support when you’re going to events. For
example, I’m in accounting society and yes, I see one or two Hmong
people sometimes or in Beta Alpha Si, which is the honors
accounting society, I don’t see any Hmong people and it’s just you
and you see people who makes clichés like Whites with Whites,
Mexicans with Mexicans. They say, hey, what’s up man, you don’t
have that. So you have to go out of your comfort zone to be there.
You have to insert yourself in and sometimes you feel like there’s a
barrier to it.
Well, on thing if I’m thinking positively, I’m paving the path for
others. But at the same time, it makes me feel lonely. You feel like
you’re out-casted in a way or you feel like, is this right for me? Even
though it is right for you but you don’t feel right.
Hmong was a disadvantage in some ways. Disadvantage for
example, when I’m applying to jobs, or them knowing that you’re a
minority. I think that was a disadvantage a lot. They kind of have
this prejudgment on you.
Prejudgment, kind of like, that you’re probably timid, you’re not
going to talk a lot, you’re not going to voice, you don’t have a good
sense of education background so then you won’t have the
knowledge to do the work performance that they have or whatever.
An advantage would be if they are looking for bilingual people
especially to work with the Hmong community. Then that’s when
you kind of become an advantage.
Being Hmong, I’ve seen it become more advantage now because I
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think it’s a lot of awareness we’ve been doing. And because the
Hmong population here has been growing and we have a lot of Asian
Pacific Islanders, like the AAPI program that we have. So I feel like
we’ve become more, like we have more advantage now. And I think
people are starting to realize that we are important and we are a
growing population. In the last few years, I feel like it’s been an
advantage.
Yes, a lot of times actually especially as a theater major. I feel like
being Hmong or just Asian in particular is, I have a lot of
disadvantage actually, especially in roles especially in casting and
auditioning for plays. I feel like it’s because I’m Asian, I feel like a
lot of these plays are just for like Whites or like African Americans
or the others. Since Asian is a minority, I didn’t have a lot of
advantage.
It makes me feel like I don’t want to continue anymore like I don’t
want to continue my major anymore but since I’m almost done, I
might as well pull through. It does make me feel like, I do have
second thoughts about my major a lot, a lot of time but I just kept
going with it.
I never kind of see it that way. Cause even though there’s certain
things I see that…that’s a tough question. Coming here, I associated
myself with people who are driven to move forward. I guess it’s an
advantage for me here on campus because I end up associating
myself with a lot of the Hmong students so we help each other out
and push ourselves to achieve higher.
It gives you a sense of belonging here on campus and it also helps
you thrive because you’re getting peer help. But the disadvantage I
would say is that we have a lack of resources here.
There are a lot of resources here on campus that a lot of Hmong
students don’t know about such as the career center, who are the
professors here on campus that could probably help the Hmong
students here and so, because on campus there’s not a lot of
the…there are Hmong professors here but the students don’t utilize it
because they don’t know how to utilize it.
I honestly don’t think so.
Well I feel like as a person, it’s if whether you’re going to go do it or
not. So it’s like, are you going to apply for this job? Yeah I will, but
I will apply later. And then you don’t get the job because you don’t
apply for it. so I feel like it’s a you have to do it in order to see the
advantage of it.
Well I guess from friends that come here who join HUSA, I have a
few cousins in there too, they’re always like how come you don’t
join, you make a lot of friends. And we do a lot of events and stuff. I
guess that’s an advantage for connection and getting to know other
people or other people like yourself who’s coming to the school too.

Tell a story about a time when you experienced racism on campus.
You don't have to answer and your identity will be safeguarded.
Student #
1

Page #
12

Line #
129

Statement
Actually, I don’t remember any type of racism.
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I don’t think I ever had any racism towards me directly that I can
think of. I don’t think there’s any time where there’s any subtle
racism. So I would say, no I haven’t face any racism on campus.
I can’t think of any right now.
I think it’s because we’re really diverse. Even though you go to
class, you be the only one or two Asian, but I think it’s just been
diverse. And I think people learn to really respect each other.
I’m not sure, I can’t think of anything right now.
That’s a hard one.
I can’t think of anything.

What has been your biggest success as a college student?
Probe: What are you most proud? What drives you to do well in college? What makes your college
experience easy?
Student #
1

Page #
12

Line #
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Statement
What drives me to do well is my parents. They have a lack of
education and I could see how their lack of education kind of inhibits
them from taking advantage of opportunities or resources within the
community. And being able to have that critical thinking skills to
develop problem solving in the American culture.
My most achievement that I was proud of was when I was able to get
my own car during my community college years. Because I was one
of the first in my family to get a brand new car. I bought it when it
was brand new and I was able to pay off in six months and that I was
really proud of because for somebody to be in a community college,
or somebody to be in college in particular to be able to achieve such
a feat like that is really amazing. Go to school, go to work and get a
new car. I have never seen anybody, especially for a low income like
me.
I would say, it would be finally assimilating myself into the culture
of college which is getting involved in school and clubs and actually
realizing what I want to do with my future.
Well, like I say, the start of it was all when I joined HUSA and I
took on leadership role as their chair for culture show and from that
point on, I realized that I’m really good at leading and I’m really
good in this position and I realize my own capabilities. But I also
realized what skills I’m good at, which is leading yes but my heart
skills which is business and accounting. So I translate all that into it
and so I was able to perpetuate a lot more in and grow a lot more
from that.
I think, seeing the end road, yes, but I would say, primarily, due to
my upbringing and how my parents reinforces fear, I would say, to
do well in college, and seeing your peers around you that didn’t
achieve well, it’s that fear of being like that too. Like being
financially unstable, not gaining the access to higher degree of
learning so you could become more, what’s that word, have that
emotional intelligence.
I would say, easy in a sense where my parents are there to support
me so I don’t have to work full time. I work part time that’s like 20
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to 30 hours but I don’t have to work full time to support myself with
finding a place to live or anything. But what made college easier was
actually finding out the resources that colleges offer.
I would say is through peer relationships with classmates.
It’s going to be hard to say. I think what I’m just most proud of is
just me being able to manage everything. Like I said, I go to school,
I work, I’m a Hmong daughter at home, I think for me the biggest
achievement is being able to have my community involvement, keep
up with my GPA, still be able to help my parents, and still having
time for my boyfriend and my friends. I think that’s, it’s not a big
one, but it’s something that I’ve just learned to appreciate, to be able
to balance it all out.
What drives well, what drives me to do well in college, definitely my
parents.
This is always something they always wanted. Like I said, my dad
never got the chance to go to college so he always wanted to go to
college. My mom always wanted to go to school in Laos and when
she was here in the US. And she learned it here and there secretly
especially in Laos but she always wanted to go to college. Growing
up and getting the higher education. So I always wanted to do it for
them, that’s one of the reason why.
What makes it easy was definitely having the resources, my siblings
were a resource so that’s something that was really good. If not that,
I would have friends. Friends are a good resource and if you talk to
professors, I think that’s what made it easier. And the last few years,
I definitely see a lot. We’ve been having HUSA but HHA was
developed a couple of years ago, API just got a few years too, so I
feel that, I think that really helped made everything become easier
where you have your resources if you don’t know anything, you can
come seek it. So it’s definitely a good connection.
Just getting this far. It makes me proud.
Because I took so long in community college and I’m finally here at
Sac State and I’m finally graduating. Yeah, that’s one thing I’m
proud of. The other thing I’m pretty proud of is that when I was still
at Sac City, I think I was pretty involved with the Hmong
organization there because I ran for, because I was the PR, or public
relations, and the following year, I was the PA, the peer advisor, so I
was, it was building leadership skills, communication, and
networking. So I think that’s one thing that I got from college.
Just my parents, you could say my parents because they work really
hard. Especially when I transferred to Sac State, I was having a lot of
financial issues especially with tuition since tuition is a lot higher
than it was at community college. So my parents helped me pay for
my college tuition a lot. So almost every semester, so I think that
really motivates me to do well.
I would say, financial. Because my parents take care of everything
and all I have to worry about is just money. So I think that’s one
thing that’s easy.
So for community college and for this university, I would say the
resources are really helpful. It made it a lot easier for me. When I
was at community college, I didn’t get financial aid, but I got the
BOG waiver so it paid for classes and then I didn’t buy any of my
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books. I rented them from the library and I have two hours for every
book so that made it a lot easy for me. And math, there was also a
math lab which I took full advantage of. So that made it a lot easier
for me. And then here at Sac State, we’re allowed to check out
laptops and there’s also the library where we check out books. So I
think the resources on campus, that’s really helpful and that’s what
made it a lot easier for me.
My proudest moment as a college student is going and helping the
needy and at the same time volunteering myself to the community
and seeing that the outcome of the community and the people that
come there are having a great time, makes me extremely happy.
To better my future. Not just for myself but if I ever was intended to
start a family, it helps them out. It gives me a better advantage in
life. And also if I was able to come back to the community then it
also helps the community at the same time.
I wouldn’t say easy. But I would say, a little better. I wouldn’t say
easy. College, to some people can be easy, to some people can be
hard. But what made it successful, I would say is your peers. Finding
the correct peers that have the mindset to improve themselves helps
you succeed in life. Cause if you hang out with negative people, then
you won’t succeed because they’re always very negative. When you
hang out with people who has a positive mindset that has a drive for
a better future then they can help you with your vision as well.
Becoming a senior and finally applying for graduation.
I want to help my family.
I guess maybe because we were like always struggling
so…struggling with money, with cars, we don’t have enough cars for
everybody especially now that everybody’s driving.

Which support system has had the greatest influence on your life experience as a college student to
help maintain your effort to finish college?
Probe: How do they support you? Financial support, emotional support, cultural support.
Student #
1

Page #
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Line #
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1
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Statement
I would say friends who are as motivated as you are, who are in your
situation, who are low-income, and for the Hmong students here too,
they are great aspirations, great motivators to get you to do better
knowing when they understand your background. And I would say
other support systems would be my professors. Because they
encourage you to always become better, they encourage you to do
something different every year to challenge yourself. And so I tend
to do that. And a great support system, I would say my uncle and
them. They are great support system when I need to vent off
something or when I need advices to situations, advices to college.
Friend support me, coming from…most of my friends are from lowincome background. So we always talk about the future. When you
talk about the future, it’s nice to think about it. It’s just positivity
around you and it makes you want to do better and go forward
because you have that dream or goal that you have with your friends.
They’ve [professors] been great motivators. They want you to do
better so they help you as much as they can. They listen to your
stories. They try to do things for you. They would never reach out to
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you to tell you to do this or this because they don’t want to put their
own input or biases to it. But they guide you towards the step and
they listen to you and they understand you.
I think the relationship is when you’re around people who has the
same goals as you. And I expand on that, when I say that because
you’re with people who want to succeed, who’s as hungry as you
are, that actually make you very hungry even more than them.
Well, of course my parents, but I keep thinking the way they kind of
lecture me all the time and does fear tactics against me, it wasn’t a
good support that made me feel good, it just made me feel like
there’s a need for me. But I would say another person would be my
girlfriend, Mai Yang. She’s always encouraging and she allows me
that future where like, it’s better if you graduate.
Well, I would say, financially, if I was strapped on cash, they would
actually say, hey, it’s when my car broke down and it was $600, my
parents actually help me on that so I can drive myself to school and
to places I needed to be. And also there’s always food for me. If I
was hungry, there’s food for me to pack if I was short on cash. And
there’s always that thing where I would say there’s always that
unconditional love. I messed up every now and then. Sometimes
things don’t go according to plan on how they want me but they still
love me and still say hey, you know whatever your future is, as long
as you support yourself, we’ll support you.
I would say emotional support wasn’t the best to talk to my parents
because they make the situation a little bit harder for me because
they don’t understand it. So they go back to experiences other people
have which is not relative to what other people go through. So
emotional support, I don’t really go to my parents as much, I
normally go to peers.
I would definitely say my peers, my friends and my peers. Whether
it’s friends and peers I’ve picked up or whether its through a student
organization because I think they’re kind of in the same boat with
you. So that’s definitely the biggest support.
They support me, they’ll always listen to me, they’ll give me advice,
we’ll hang out, we’ll enjoy lunch or dinner together. I think it’s just
really being there for each other and really understanding each other
and what we go through.
Busy with work and my parents, they show their support by just
helping me financially. That’s it. Yeah.
And I try to surround myself with friends who go to college and
friends who are motivated and whenever I feel like giving up my
education, my friends, my cousins, my aunties, they’re always there
to uplift me and give me some advice.
Emotionally, no, I would say my parents do not support me
emotionally.
I feel like because our Hmong parents have different mindsets so our
issues, they won’t understand, like they can’t relate to it so I think
that’s why it’s hard for us to go to our parents about these stuff.
When I came here to Sac State, I told myself that I should be focused
more on school and not try to go out to the clubs and it was my
decision and approach of my cousin that hey I need your help so in
terms of me coming into HUSA and me taking the initiative to help
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HUSA, it drove me to excel in school because it taught me how to
balance myself more where being an active person in college. And I
ended up finding my sense of belonging there. And from there, I was
able to meet mentors who introduced me to other great opportunities
that I took. And from there, taking the initiative, gave me better
leadership skills and I gain a lot of knowledge out of there.
The Ambassador Initiative, it’s a group of people that also strive for
higher education. They are promoting themselves into the youth. As
growing up, I never had the opportunity to be approach by college
students of my own ethnicity to help promote that higher education
is the way of life. So by me joining the program and going out there
to promote, it drove me to reach for higher education. Like they say,
practice what you preach. So if I was to, for me it’s, I want to come
back and, because I had great mentors who mentor me to excel, I
want to be someone to be able to come back to those who I felt like
are myself growing up to excel at the same time.
I also joined Hmong Health Alliance. And even though I’m not part
of Full Circle, I became part of Full Circle in helping them. From
there, and then from the mentors that brought me out to the
community, they really help me out.
Well, it’s more of me volunteering my time to them and them seeing,
the off campus support system, I haven’t really engaged myself to. I
know there’s a few. Like when I took the initiative to find out about
what APAPA was, OCA was, Hmong Women Heritage, and
CAPITAL. I feel like those are great initiatives programs that bring
back to the community, it’s just that we have to go out there to
outreach to them.
I guess as much as I say my family don’t really support me but
they’re actually the biggest supporter too.
Just talking, I guess. Just giving me like words of motivation and
everything.
I’ll say my current boyfriend too because he just finished college last
year so he knows a lot about how I could finish. I was having a hard
time putting my schedule together and what classes I need to take
and everything. I feel like he’s been helping me get on top of my
game. Like he was mentioning, I was just taking random classes my
first two years.

Describe what your experiences with family and friends have been like since you decided to become a
college student.
Probe: Has college changed you? How? How has your relationship with your parents changed during
your college years? Other family members?

Student #
1

Page #
14

Line #
152

1

14

156

Statement
So family and friends, well in terms of friends, my friends, some
have became college students, they have been more understanding
because we all go through college and we go through these courses
and we learn to be more self-aware of ourselves and know that we
are different and we have different situations, different experiences,
and so you can say that the interactions are more smoother.
My childhood friends. It has become kind of awkward because
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sometimes my childhood friend would not understand concepts or
would not understand what we’re going through, they would not
understand what we’re talking about and so they would kind of feel
left out. I tried to not talk about those concepts and stuff in their
presence because I know they don’t get it. But I tried to bring them
together and try to reach out to them. And try to just talk to them
about life, how they’re doing and what they’re going through.
Because I’m self-aware of my behaviors. By learning through these
courses and going through my education, I learned that there are
certain things you can do and certain things you can’t do. I learned
that because you learn behaviors and you model behaviors from your
parents, correct? So you learn that the notion that oh, what I learned
from my parents are incorrect and I need to rethink my approach and
rethink how I do stuff because what you can do can offend people.
So, back then, my parents, we would never talk. I know that my
parents would never talk. There’s only certain things we would talk
about. They would never ask my interests. So it has become more
smooth because we can joke around with them, we know how to
joke around with them, we know how to limit, in terms of when to
joke and what to joke. And we just understand them better, have a
better understanding of what they went through. It’s kind of too
abstract huh?
It made me feel disconnected because if I think about it, we never
did have a long talk about anything that is specific. We would never
talk about our feelings. We would never talk about our opinions. We
would never talk about how to do better. So it just kind of made me
feel disconnected and made me think that sometimes they just don’t
care. But in reality, they do care. But they show it in other ways,
indirect ways.
It has changed because I think they’re so used to us. They know that
we’re going to higher education and that we’re growing up and that
they cannot keep us in that cage or cannot shut us out because we’re
their children because we’re all grown up. I guess they learn to
respect us a little bit more and respect our decisions and what we
want to do.
We usually talk about our interests. Talk about what we learn in
school. What we’re doing to get better. We actually have meetings
and stuff.
I would say, with family and friends. Family wise, the aunts and
uncles are really proud of you cause now they can say, oh we have a
son in the clan that is pursuing higher education, making it better for
us. But I would say for friend wise, going to college or being in
college, it created some tension because like I said, most friends did
not go to college. And they feel like when I talk with them, we meet
again, it was that thing where they think, feel like there’s a level of
difference between us which makes it have like a tension or like, oh
you’re in college that’s why you think you’re so smart.
I would say it made me see all different things. Which is things
socially accepting of people, different ideas, different ways of doing
things. It gave me a set of skills that I can use to apply to see the
bigger picture of things. And in business, for example, my study
choice is business, lets me see how things operate.
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I would say, for me learning more in college and what I experienced,
there’s some stress levels but it actually made me grow. And college
provides me to understand myself. My parents relationship is a lot
better. We used to argue a lot when we were in high school. We used
to have a lot of misunderstandings but now I have the emotional
intelligence to understand their background and to understand why
they act the way they are and I can accustom myself to make it so we
come to an understanding.
I would say, they look up to me. They see that, my brother is hard
working, he’s going to college, all the good things that’s happened to
him and all the achievements he has, it makes them want to go to
college or it makes them want to do more.
With my family, it changed a little bit just because I’ve become
more involved with my community and then I start working. So I
definitely don’t do as much at home anymore. But I think they see
what I’m doing. I think for them, it’s just something they’ll have to
realize that it’s just somehow going to, that life changes. I would say
that relationship kind of changed. With friends or so, it’s still the
same. It’s not much. The only difference would be is I would say
with friends who don’t go to school. Because then they go off to
work and marriage and I’m still schooling so it’s, I don’t see them as
much and it’s harder for us to meet versus those who are still in
college or going to school.
That has changed in a way that I don’t spend time with them as
much anymore. Like I’m gone from morning to night or I don’t see
them as much on the weekends so that’s something that has changed.
It’s harder to meet because they kind of taken a life path, I’m not
saying it’s bad, I’m just saying that they’re taking a different life
path. So most of them are working as a full time so then they don’t
fit me and I have work and school so it’s hard. I don’t see them as
often as how I normally see them. Like I’ll probably see them once
in every two three months, it’s not an often meet up anymore.
It made me more open minded, more thoughtful, more considerate. I
definitely see more, I get the experience more, when I hear
something or see something, I can be like, oh I learned that, so I can
apply something to take that to help me build more knowledge. So
college has definitely helped
Oh, I guess I would say my friends from high school, I’m not as
close to them because I guess I don’t see them a lot but friends I’ve
made in college, I feel like I am a lot closer to them because we see
each other a lot. So I think that’s one thing that’s different where I
hang out with college friends more than I did with my high school
friends. I still keep in touch but I’m not as close to them as I am to
the college friends.
I feel like we’re more distanced actually because the schedule of
college is a lot different from high school so sometimes I don’t even
see my parents because of their schedule as well. So I feel like I’m a
little distanced from them.
Because everyone’s just doing their own thing and some of them
dropped out of college so I don’t see them as much and they’re just
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busy working. I had a close friend who is full time, she is full time
now, so I hardly get to talk to her so yeah, our schedule just doesn’t
go together.
College changed me by being a very open person. Well, I feel like
I’m a lot more open than I was in high school and middle school
because I’ve taken multicultural classes and yeah, just learning more
about other cultures. Makes me feel like I’m a lot more open
minded. Taking psychology or just taking other courses like
communication just makes me feel like I have a better understanding
of people.
I barely see them. I barely see my family. I barely see my friends.
And they do feel like I’m neglecting them because I’m pushing
towards a passion in my career and for self-improvement. So I don’t
know if my friends feel like I’m leaving them behind but I should
not but I do see it from time to time. It’s not like I’m losing them,
it’s more like I don’t see them much anymore and so is my family.
It’s more like I created something here and I want to continue on and
strive for it.
They worried about me more because I’m never home. But we ended
up conversing more than I used to with them.
You know, as you, I feel like with time as you get older, and you
come here to school, you realize that not seeing them for a while and
you go back to talk to them, you realize they have a lot of things to
say to you but it’s just you never took the time to listen.
It has. They see me differently now. Not in a bad way, in a good way
because I’m improving myself. We always told each other that we
should always improve ourselves and it’s our life even though we’re
good friends that in the end, it’s our decision is our lifestyle. They’re
happy that I’m going cause I’m changing myself and like I said, I’m
one of those less friends you have to worry about.
My siblings, it has. I’m more talkative now than I used to be. We
share a lot of stories and self improvements and where I should,
what books I should read and how to improve myself. The bonding
is a lot better when you’re in college for some reason.
Yes, it has. College changed me because I’m more open minded than
I used to be. I’m more outgoing. I take the initiative to do a lot of
things that I’ve never done.
I don’t think so, maybe when we talk about school but then because
the majority of them don’t go to school, it’s like my younger
brothers now. I try to talk to him about going and continuing because
he’s coming here too. I’m trying to be the better person and help him
as much as I can and learn from my mistakes.
I don’t think so. I think it’s still the same. It’s just the fact that I’m
going to school instead of working.
I say yes because a lot of time when we actually get together, it’s
more like I’m an outcast because they’re talking about their kids and
I’m over here like, okay your kids are cute but I don’t have any
connection with them.
I feel like a woman. I feel more independent and I feel like I guess, I
value myself more.
I guess being more educated and seeing things outside the box
instead of just like I guess going back to being Hmong. You know
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more than just what people tell you.
Wrap-Up
Looking back, what one piece of advice would you offer other first-generation Hmong college
students based upon your own college experiences here?
Probe: What would you want your high school to do? What about your family/community?
Student #
1

Page #
16

Line #
181

1

17

183

1

17

187

1

17

189
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Statement
Explore your community. Use the community resources. Access the
community. Don’t be afraid to go ask for people for these resources
and get involve in the community. It’s the greatest feeling when
you’re involved in the community and when you know that you’re
helping and other people see it. So just get involved in your
community because it’s a great feeling and you never know what can
happen.
Base on my own experience, I would say, join different
organizations.
I would say be more engaging with the parents. Initiate contact with
the parents regarding choices and opportunities within the school
and college. Because my parents weren’t really engaged in school so
they don’t know anything. So somebody don’t reach out to them,
how they going to know what we’re going through and what needs
to be done.
I would say, be active in their schooling. Because being active shows
that you care and that you’re taking initiative. Because if you don’t
do that, your kids won’t think that you’re taking an interest in them
and that you’re not trying to help them. Cause many of the Hmong
parents, they don’t take initiative unless they have to.
What I mean is that they don’t go…for example, when I went to
college, they didn’t reach out to other parents or they didn’t reach
out. Because my uncle was a college graduate, but then they didn’t
reach out to my uncle. They didn’t reach out to him, they didn’t get
his experience, they didn’t ask him what they should be doing as
parents. What else was there?
I’ve never thought about that. I would say, be aware of these lowincome and have resources that are available to help these lowincome that have barriers to their achievement.
Base upon my own experience? That is hard. I don’t know if I want
to tell them like how to define themselves or tell them to strive for
this. I would say, it doesn’t matter who you are or where you’re from
because life is about defining yourself on how you want to be
defined so I would tell them to go out there and explore as much as
they can because no matter what, they’ll always be themselves.
It helped me a lot because understanding your roots, understanding
your identity, is a big thing. I’ve seen in college where people who
understand who they are, they’re able to have a platform where they
can perpetuate themselves. So that helped me in college because
understanding that I can be who I want to be. I am still Hmong, I can
still be very out there in the White American society. To be not
afraid to go out of my comfort zone to reach out to different race or
to reach out to different opportunities.
To be honest, there was one point where I was trying to go back to

231

2

15

134

2

15

138

2

15

140

3

12

112

3

13

114

3

13

116

my high school to reach out and talk to the Hmong student because I
know a lot of them would just pick junior college or won’t go to
college to tell them, there’s a great experience out there, there’s
something more for you out there but you guys can’t see. But I
actually want the high school to implement an event because
program is too expensive for students to actually feel what it is like
in the real world in a simplified version so students can see the end
road so they can build a path for it.
I would say, to stress that going to college is a hard thing and for
parents to be understanding of their children. Help them or don’t
make it like a stressful process for them to pick and choose. For my
family, for example, my sister wanted to go to Davis, I actually
helped her and I reasoned with my parents. Because she’s a girl too
and she actually live in the dorms. It’s very hard for my parents to
accept that but I said it’s best for her, she will end up doing really
well, and she actually got to go to Davis.
I would advise them to basically when they come in, just start
getting involved with the school. The more you get involved with the
school, the less shy you will be and the less fear you’ll have of not
reaching out for help.
So I would say for the parents to visit the school because I see that
with other parents. They come with their student to visit the school
so they can feel like, oh this is where they’re going. So the parents
could feel safer about their children and build a trust with them. And
then for the students to see where they’ll be so they’ll know the
different resources on campus.
I would advise them that, major in whatever you want and not for
your parents. I mean, yes, your parents may want you to go to
college and get educated but I think in the ultimate end major, it
should be something that you care and you’re passionate for because
that’s what’s going to make you happy and even if you go out and
you don’t get a good high paying job, you’re still okay that it’s a
decent pay and you’re still happy. So my advice is, I see a lot of
freshmen who come in and they’re bio majors and they’re
engineering majors and I say, you know, you do what you want and
what’s best for you, not what your parents want you to be although
they may support you to go to college, you do what you want to be.
Okay, my high school, when I went to high school, I was in the
International Baccalaureate program. And I think that’s what made
me do for the rest of my high school because my peers were people
who knew they were going to go off to college. So what my high
school should be doing different is that they shouldn’t really select
these students because we kind of guessed they got selected base
from GPA and I feel like they kind of closed off the doors to the
others because they feel like we were for sure going to be successful,
but the other group weren’t as much, so I feel like we don’t really
care as much. So I think just, I had the opportunity but I want the
opportunity for others to have as well.
My advice would definitely to give a little trust, especially if you’re
a Hmong girl, to give her trust. And I think it’s to trust to let go but
at the same time, not to be mean, but also to remind them too
because sometimes some people do loose your sense of way in
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college. My advice is just being really supportive though. Is that
parents have to support, especially if they’re working, schooling, and
their homework and their projects. I’ve seen some Hmong parents or
families who don’t support that and so it makes it harder for the
individual to finish their college.
I think it’s just not being so, what’s the word, gender bias to the
women. That’s what I would say.
I would tell them to pick a major that they feel most passionate about
but a major that will help them survive in the real world because I
have theater arts and I fee like I’m struggling. And just take
advantage of all the resources on campus and do your homework and
study.
Oh, okay, that makes sense. Let me see. Have maybe like
educational workshops that talks about, no actually, having more
outreaches from college. And having them share their experiences
and just, yeah.
Just focus in school and don’t get distracted. And socialize and
network. And that’s, I think socializing and networking really gets
you out of college.
Oh, I see, emotional support is very important although we don’t
realize it. Just being there for them, just understanding them, like a
day at school can be really stressful and financial issues, there’s
going to be a lot of financial issues especially with books and tuition,
etcetera.
Pursue higher education. Even though it may cost you money out of
your own pocket, money can always be made. It’s to change you. By
going to college and being active, you see your surroundings and
you see that you can make a difference when you come back to the
community. And there are lots of programs out there, not inside
college but outside as well that are always improving the community
because they want to change the community.
Outreach more to the minorities because the ones who are
underserved are lacking the resources to know about college and
what college can really do. They’ve heard about college but they
don’t really know how to approach it.
I feel like they should create a program in high school to tutor the
students to educate them about college at the same time provide
mentors if possible. Those who are especially college students to
show the high schoolers how to get a head start in college.
For me to tell them it’s encouragement even though you may not
know how to help them out. It’s hard for the elders to change their
mindset but to approve that they’re doing something to improve
themselves over the long run. It doesn’t happen overnight. It takes
time.
What advice I would give them, to have, if you’re, if we have higher
educated students who know how to approach and achieve, to the
community, okay let me see how I could phrase this, we should
promote higher education to the youth because it’s the youth who’s
going to be running the next generation of our culture and by
supporting them you be supporting the future of the Hmong people
in general.
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What’s really hard is like you have to struggle. It’s like there’s no
pass for you to just go freely without being stress, being feeling at
your lowest point. It’s like you have to go through a roller coaster in
order to get where you want to be and if you stop halfway then it’s
harder to reach your goals.
I’ll ask them what they want to do and then make them think about
how they’re going to get there and if they don’t then what kind of
jobs they will most likely land on without any education or any
experience or anything like that. So to keep going.
Well, I mean I can’t say that if I could do it, you could do it because
not everybody is the same but I guess just keep in mind that you’ll
be the first one to graduate and that’ll help motivate your younger
siblings, if you have any, to do the same thing as you. Because a lot
of time nowadays, it’s about influences and who you hang out with.
That we’re becoming bigger and we’re making ourselves out there
and most of us are actually becoming things we think we could never
become. So I think that because there’s so many of us now in
college, there’s not even so many, because there’s more than before,
I feel we’re actually doing better as a group. And I guess to keep, I
don’t know, to keep up the good work.
Yes, go talk to your counselors. And don’t just do anything blindly
like oh I think this is right and you’re actually wrong the whole time.
I guess making friends in class will help too like exchanging emails.
And actually go to talk to professors when you need help because a
lot of times you’re actually not passing the class and your professors
realize and recognizes you, they actually help you through the class.

Is there anything you think I should have asked but did not ask you?
Student #
1
2

Page #
18
15

Line #
196
141

2

16

145

3
4
5
6

13
18
17
17

121
126
172
227

Statement
No, not right now. I can’t think right now. So no.
Well, I know you said a lot about going to college and what made
me go to college and what was my success in college but I would
say, to add onto what made me want to finish. I think more
emphasize on what makes me want to finish college.
Because, nowadays, you just can’t pick a career that you’re
passionate about may be something you’re not good at but just like
to do. So a career that’s happy about provides you stability
financially, provides opportunities for growth, and it’s a skill that
you feel comfortable doing and you will do very well.
No I think you did a good job, I can’t think of anything right now.
No, I think that’s everything.
I’m pretty sure there is some but I’m repeating myself.
No. I don’t think so.
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Significant Statements
All participants - Parent
The following represent step 2 of Colaizzi's (1978) process for phenomenological data analysis: For each
transcript, significant statements that pertain to the phenomenon under study should be extracted. These
statements must be recorded on a separate sheet noting their pages and lines numbers (Shosha, 2012, p. 33)
Parent #
1
2
3
4
5
6

Page #

Line #

Significant Statements
Father
Father
Mother
Mother
Father
Mother

Tell me some stories or memories about where you grew up as a child.
Probe: Did you go to school in Laos/Thailand?
Parent #
1

Page #
1

Line #
1

2

1

4

2

1

7

3

1

2

4

1

3

5

1

1

6

1

3

Significant Statements
For us, when we lived in Laos, we weren’t the ones who lived by the
war zone so the government didn’t come near us. Only the local
government did but the national army didn’t come near us. We lived
in the mountains and are farmers. When we were young, our parents
only taught us how to farm, how to plant wheat, how to plant corn to
feed chickens and pigs. We grew up living life like that. Our way of
helping our life and making an income is to raise chickens and pigs
to sell and make corn to sell for a bit of money to help our life.
When we grew up, we took care of our gardens.
In Thailand, growing up, I help my parents with cooking and
farming. The elders came to Thailand and they farm so I help them
as well. I just go to school here and there.
When I was young in Thailand, we don’t have to take care of
animals anymore. But when we lived in the refugee camps, there’s a
little plot of land available for us to farm such as plant wheat, corn,
and vegetables. So I go help the elders because I am the oldest son in
my family. I help them farm, carry water, cut wood, and help all the
elders. I didn’t have the older sisters or older brothers so I have to
help the elders in that way.
We farm and things like that only. When we got to Thailand, we sew
cloth and sell for money. So I never went to school.
We lived in the mountains in the jungles, we are the Hmong in the
jungles, so we farm. In the morning, we go farm for the whole day
and come back home when it’s dark. The next day we would go
again and then come back home. We do that a few days and then
take a break for a couple of days then go back to farming.
We are not the Hmong in the city. We are the Hmong in the jungles.
We don’t have house, we only go farm
I always go with my parents to farm every day. If my parents don’t
take me to farm, then I stay home to clean and feed the chickens and
pigs and make food for my parents to come eat.
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Tell me the story of a time when you really felt the true meaning of being Hmong.
Parent #
1

Page #
2

Line #
10

2

2

10

3
3

2
2

13
14

3

2

15

4

1

6

4

2

8

5

3

19-20

6

2

12

Significant Statements
When I think about Hmong, we have traditions. One, our religion.
The way we worship our parents and our ancestors, in our religion,
we believe in that...Because we are Hmong, we have to do what
Hmong do. Not only that, we are Hmong, we have to learn their
language and our language so we can help back.
What Hmong do different from another ethnicity is by the Hmong
culture. Hmong culture is different from other ethnicity. There’s no
one that do it like us Hmong. We behave different. For example, if
we have someone who passed away, we have a ritual for it. for the
elders, we host it for around three days to a week until it’s time to
bury it. This is what’s different. Other ethnicities, they have a quick
funeral process. So if we’re talking about what how Hmong is
different, this is how we are different. Others do know how to pass
away but they don’t have the funeral process that we have. In this
world, the Hmong culture is different from others.
I don’t know how to explain. Hmong is Hmong.
We are different from Vietnamese and Chinese because we are
Hmong. We live in our old country, we farm, we aren’t business
people. We are different from them. We just started doing business
when we arrived to this country. So the difference is that Hmong
only know how to make for themselves, they don’t know how to do
business.
Oh, if you see that they are Hmong, for example, they have clothing
that is different. They have instruments that are different. So this
means that they are 100% Hmong. They have qeej and shamanism.
This is Hmong. Others don’t really have these things.
I don’t know either. For Hmong, we just do shaman rituals. That is
our Hmong culture. We don’t really have anything else, only the
shaman rituals and new year’s celebration. That is the Hmong
culture so we always do that.
Only our Hmong wear it. Even in China, the only ones who would
wear it would be Hmong Chinese. Even that, Hmong Chinese wears
a little bit different. So this country to Laos, our Hmong wear the
same clothing.
We don’t know. Ever since we can think, we already know that we
are Hmong. When we see Hmong, we know that they are Hmong
and not another ethnicity.
When you see a person and you know that they are Hmong is
through their clothing that they wear to the traditions and culture
such as the Qeej and Paj Ntaub.

Support and Encouragement
Parent #
1

Page #
2

Line #
11

Significant Statements
So my children, I support them and help them, I do think that they
have gone further. I feel like when they do things, it’s not hard for
them and they don’t have to worry. So I do support them but not
only that, talking about support, I really do support my children.
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Others don’t care but me and my wife, since our children were
young and now that they’re older, when they were young, we didn’t
let them go places or sleepover. We didn’t allow anyone to go pick
them up from school. So talking about support, we do support. In
regards to teaching, what can you do that will be good, how can you
succeed in school, you have to follow those that know, we always
tell them every day. So it does help them. So in regards to the
children, once they’re old enough, we take them to get their driver’s
license. We bought a car for each one of them so they don’t have to
worry.
So as children, you need to think about that and even though I
couldn’t teach you guys anything or give you anything good, focus
on your education and I will support you. I really want, I heard that
this day, one of my child finished their Bachelor Degree or an AA
Degree. Even though I’m not helpful, you have your teacher to teach
you so you have to go find help yourself. But if you don’t have
money, I can provide that for you, and if you don’t know something,
I can tell you. So this is what I tell my children.
Yes I do. I go and meet them a couple of times. There are some that
don’t struggle but others do really struggle. So it’s like they would
fail so you have to talk to the counselor to come up with ideas to
help. If you’re the counselor, you have to help find ways to help the
child pass their struggles and what homework should be given to
them.
So talking about how hard it is. Over at Sac State where you guys
are at, for example, like my younger brother who is educated, they
are the first to finish and get Bachelors degree from there, they know
what to do and how to do it to finish college. But there are those like
me who never got an education, we don’t know what to do. You can
only say, oh, you’ll just have to ask your teacher or your counselors.
And I don’t know the language, you know the language, you go talk
to your counselor. I do tell that to my children.
I don’t know much but according to us who are not educated, the
number one thing before you can do anything is to save money.
When you can save money and help yourself. If you have kids then
you have to help your kids. One, education is important. So you
mustn’t let them go hangout, stay up late, and you cannot be lazy in
sending your children to school, and don’t let them ride the bus. You
have to take them to school. When the children bring their
homework, you have to make sure it’s completed to be returned. So
that’s the important one. As for the ones in higher education, what
we think, what we want, the main thing is the one who is educated
and knowledgeable, their life is so much better. Why is their life
good? Because they speak nicely so wherever they go work, they are
educated enough to get any job. So what they do is what they get. If
teachers, friends, or relatives need help, they are able to go help
whether it is to translate or give ideas to help those in trouble. So I
know that the ones who are in higher education, they know those
things. So that’s all.
For me, everyday that I pick up my children, I do ask if they have
finished their homework, you guys have to do homework, if you
haven’t you must do it. I have a lot of children so I do ask if they
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have done their homework. Even though I can’t really help them, I
remind them to do their homework.
Yes. I support them so they can be happy and won’t be stressed.
Whatever they haven’t done, I have to tell them to finish their
homework first before you rest or watch television.
That is true because some reasons that we can’t help our children are
because we aren’t educated. Another is that our children don’t want
to talk to us a lot. In regards to knowledge, us older people came to
the United States at a late age so we aren’t educated. Even if they
brought a piece of homework to ask for help, we couldn’t even help
them. Talking about helping, deep in our hearts as parents, we really
do help and support them to be educated because we don’t want
them to be uneducated like us when they grow up. This country that
we live in, truth to be told, us older people lived here and aren’t
educated, finding a job is really hard so we support now so that they
can take a step further to finishing high school, college. The one who
can’t learn, should at least finish Bachelors. But the ones who can
learn, they should be motivated to attain higher education. So our
support, like I said and what you said, we older people really want to
help but we aren’t educated so we can’t teach our children. They
have to pass that route by themselves.
But talking about education, I do ask what they are learning to be.
Okay, you’re learning about this job, do you think you will get this
job? And you have to find a way that can help you so you won’t be
like me who has to work day by day. What I make is to support the
living expenses only, only to help you get food. I can’t help you with
school but you have to strength to help yourself in the future.
Sometimes I do say that and sometimes I think that if you go to San
Fran, it’s too far. Your mom and I don’t have enough money to
support you and if at Sac State is the same, then going there, we can
help you. Even though we don’t have a huge sum of money to give
to you, we have the house for you so if you go to school and come
back home, you don’t have to waste money.
Support is in when my children go to a school and whatever they
need help on, we help. Even if we don’t have money, we have our
strength. We can go to the school to support the school and
participate with the school. We are poor and don’t have money like
the Americans so that’s how we support our children. If they require
a little bit of money, we can give it to them but if they require a lot,
we can’t help them.
Yes. We are not educated but what we can help on, just ask us. We
may not be able to answer what you want but whatever works with
you, then use it and write it to the schools so that maybe the schools
can help our children. We will continue to live in America for the
rest of our lives. There won’t be a time when we can go back to live
in the mountains like back in the days. We elders will help and
support you children to go far.
They say that why is going to school so hard in this country and ask
what to do. I said, even though it’s hard, do what you can do. We
live according to their country, the smart ones, they will go far but if
you can’t then learn what you can. Don’t be stressed. If there’s
anything, I will support them all so that all the stress fall upon me so
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they won’t be stress and so they can be focus on their education.
Support, it’s if they need money then you provide them that much so
that they won’t be stress so they can learn.
About what you said, no matter how much the parents love them, the
parents are very poor. They want to help but they can’t. Only their
feelings show but they can’t do anything physically. Even if the
students think that their parents couldn’t help them, as long as they
are satisfied that they got something, they will just have to come
back and help their parents.
Like this, write it like this, no matter how much the parents want to
help, it’s because we are poor and we aren’t educated so we can’t
help them. The things we want to happen, we can’t make it happen.
Hopefully the school would help them.
It’s because you guys have a lot to learn. You can’t finish learning.
For us, we don’t have to read, we can just listen and look. When
there’s a funeral, we only speak through the mouth because we never
had a written language. So you don’t have to learn it. As long as you
have the heart to learn it and it’s something that you like, then you
can learn it. If you don’t like it, then you can’t learn it.
They do it themselves. We don’t know how to help them.
Right now, my children would go to school and they would say that
they are learning for us. So that we are happy that we have a son or a
daughter that also is achieving like others. So for us, we happily
support. When they are stressed, we tell them not to be and to talk to
those that know better to help them. I’m not educated so that’s all I
say to my children.

Communication
Parent #
1

Page #
3

Line #
12

1

4

13

Statement
The truth is that, one, you children who are born here or were raised
here don’t really know our Hmong language. This is what makes it
hard. But no matter what, we have to have meetings so we can bond
in the family so we have to talk. We have to talk to our children and
ask so far, how is your education going, how are you doing? And
also, I will help you. The ideas I cannot help you with, I will refer
you to someone for guidance. So it’s like that. As for the parents to
have a good relationship in the family, you shouldn’t think that your
ideas from the old country will work in this country. Because the
ideas in this country, they behave differently from us because they
are educated so they know more than us. The words to fix you and
us to get along, to be able to talk, and what works and what doesn’t,
we have to be a bit more knowledgeable. If you can’t do it and I
can’t
help then we need to go meet with someone who can help you.
There are some. As children, there are times when you can’t process
the information or they don’t understand you. There are times when
we disagree but if you are a understanding father, for example,
tonight what I say to him, he doesn’t agree or what he say to me, I
don’t agree, I told him to study but he doesn’t and gets mad so I yell
at him and it irritates me. So when it’s like this, don’t let the problem
leave like that. You have to leave it alone for a couple of nights and
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then meet with them again and then you can say, oh I said a couple
of words that aren’t right to you but don’t be upset at me because we
are family and we should fix ourselves. I apologize if I said some
words that aren’t right to you. Don’t be upset and let’s fix things
together again and we’ll try to understand each other again so it’s
easy for us. Sometimes I think that what I said was good but if he
doesn’t think so, I have to accommodate him.
I think it this way. The children that come home from school and
you don’t ask your children, the thoughts of the children and
yourself distance day by day. When you don’t talk, it distances itself
further. So when you don’t use your time for your children, and you
don’t talk to them, it seems like you’re both distancing. So they stop
coming to you and they start to lack trust and love so when you want
to talk to them, they don’t trust you. For me, everyday that I pick up
my children, I do ask if they have finished their homework, you guys
have to do homework, if you haven’t you must do it. I have a lot of
children so I do ask if they have done their homework. Even though
I can’t really help them, I remind them to do their homework.
I think according to your question, one, the parents don’t know how
to love. It falls between the two parents and how they both love each
other. This affects the children’s environment. So when they go to
school, they can’t learn. When you ask them, they don’t want to
respond because as parents, you haven’t shown love. So they don’t
want to talk to you much. You can talk a lot but certain things that
you do, they don’t trust you so they don’t want to talk a lot.
No never. To me, from all my children to Thai, I talk a lot. I like to
speak the words that they understand. I only say four to five words
so they understand and that is it. I don’t like to lecture them because
the children these days don’t want to listen to lectures. The more you
speak, the more they don’t understand you.
There are two reasons. The older ones who are born in the old
country, they tell you everything and communicate well. I have two
sets of children. The first set is born in the old country and the
second set is born in this country. The children born in this country,
don’t really tell me. What they can do, they do. What they can’t do,
they don’t do. By the time you know, they already let it go. They are
different in this way as well.
Because they are born in this country and grew up like the
Americans and behave like them. So if the Americans can’t do it,
they stop. When they are of age, they decide what they want to do.
So the children are like that in this country. The ones in the older
country, even when they passed college, whatever hardships they
have, they talk it out and ask for help. But this generation, they don’t
discuss that with you. Doesn’t matter if it was a boy or girl. What
they can’t do, they just leave. So this is how they are different. I
have 9 children. Only 1 is sick who can’t go to college but all 8 went
to college. But as parents, you have to consistently ask if they need
help and check up on them. The ones who say it’s okay, then it’s
okay. The ones who need help, then we do help.
No, she hasn’t. But like I said to her, the Hmong American children
don’t know how to speak in Hmong so they can’t speak to you about
it. So me and my husband said that she finished the low level and for
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her to focus on her education and we will support her. They
understand so they continue to learn themselves.
Yes, I always say it. Those words, we always say to our children.
We said that we came from Laos, we are old so we couldn’t learn
and we aren’t educated. Even though we work, we are still poor. We
work the hardest jobs for the lowest pay so for our children to really
stay focus on their education so their life won’t be so hard like us
and so their future won’t be poor.
That is because you respect your parents but you don’t want to ask
anything important from them. No matter how uneducated your
father is, he knows something you don’t know. So you have to ask
your father something that even though your father doesn’t know,
and he says that he doesn’t know, then he really doesn’t know, and
what you ask that your father knows, he will tell you. It’s also
because you don’t talk to us.
Let me tell you about education, I told all my family that we
shouldn’t lecture too much. We talk to them too much already, they
already have headaches, but if we yell at them, they probably won’t
be able to do it. The one who can go for it, go for it, but the one who
can’t, it’s okay, just go find a job. We shouldn’t force it. Schooling
isn’t easy. The one who’s motivated to learn, we don’t have to tell
them, they will go for it. The one who can’t go for it, just need to
find a job. As long as there is a pack of money for them, then that’s
good.
I think that even though the students want to tell the parents, they
think that we don’t know their stress so even if they say it, we can’t
help them.
You need to talk to your children and ask for updates about what’s
good and what they learned and what are they struggling on.
I always say the positive words because I know that they get stressed
about school. I don’t yell at them or say anything negative. They
have homework to do so as a mother, I make food ready for them. I
don’t want them to be stressed.

How do you feel about some of the changes in Hmong culture and life since coming to
Stockton/Fresno/Lodi…
Parent #
1

Page #
2

Line #
11

Significant Statements
There is a big change. If we were to talk about our culture, we only
do what was previously done, we don’t do anything different.
Weddings, we still do the same. Black magic, the wedding songs, the
funeral songs, we still do the same. So we don’t have any change in
it. But what is the big change is education and going to school. For
example, all of our parents in the old life only knows a bit about
Hmong traditions, they are not educated. But since we got here, we
learn and for example, like me, I went to school when I was old
already but I do know some things now, but for me to really know it,
I don’t, but I do know what is what. When documents come, I do
know what is what.
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The elders, they speak harsher, the elders would say, you are a guestdaughter. For example, if we send you to school, you’ll only be
smart for them and not us. But in Laos, that’s really true. In
America, it’s not like that. In this country, everyone has the same
rights. So the daughters who married into the other family, their
mother-in-laws can only tell them so much. Their mother-in-laws
can’t make them into servants like in Laos, I’m not lying. You have
a daughter-in-law, you paid a huge sum for her but when she comes
to live with you, you make her do all the farming. But in this
country, if you get a daughter-in-law and she doesn’t like living
there for a couple of days, they can move out to live on their own. So
this is the difference. So when they go get married and they don’t get
along with their in-laws, they give more to their own parents. So
they help more on the other side.
Yes, now that you said that, I’m going to go back to your story about
your dad wanting you guys to learn the Hmong traditions. That,
according to me, Hmong traditions, only funeral songs do I not
know. The wedding songs, I know, performing shaman rituals, I
know, black magic, I know, Hmong culture and religion, I know,
only not being a funeral coordinator. But it’s not a big thing. You are
a teacher, I want to tell you that others may say that you don’t know
the other side, don’t worry because it’s just a small thing. This side
of knowledge is not worth the knowledge you have, finding a job
and how knowledgeable you will become. Once you know the
funerals songs and all, that’s it. There’s no way for you to become
knowledgeable like your education. Unlike education, there is an end
to learning about the Hmong culture. So don’t worry about that. Our
culture, if we have time to teach you guys, in one week, you all will
know everything. To know specific stuff like the songs, probably
not, but you get the process. From, black magic to how the process
for the funerals and weddings, you’ll learn it all within a week. So
it’s very easy. Don’t worry about it.
The reason why I tell you not to worry is because the one who
achieved higher education don’t know but David, who is still below
you, already knows. So in the future, when you don’t know, you can
ask for help. He wouldn’t stop helping you.
Since coming here, I don’t think that we changed. I think we have
grown more because back then, when we just came to this country,
we were poor so we only had small rituals. But now that everyone
has lived here for some time and have adapted to the country, they,
for example, if there’s an elder who passed away, they make the
funeral bigger than original and they spend more than the original.
From us to our future children, I think that the new generation will
change. My generation, we are still tradition. But from my kids to
my grandchildren, I think our traditions will start to disappear and
end.
I’m not upset because I do see that we came to live in this country.
This country is a different country. Our Hmong traditions are too
complicated. So in the future, maybe, for example, my children to
my grandchildren, they will not use this rough tradition that we
elders do because this country is about finding jobs and being
educated. In the future, they will change to something simple.
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Maybe they might leave the traditions and go to church. We don’t
know whether they will still uphold traditions or not. It’s not going
to disappear soon but maybe one or two generations after my
children and grandchildren’s, then it will slowly disappear.
I think the Hmong have changed greatly. The Hmong who are still
Hmong, meaning that the ones who believe in a new religion, then
they aren’t Hmong because they aren’t collecting the instruments we
use for shamanism and our traditions. So we have changed greatly.
Majority are the ones who changed. The ones who stayed the same
are few.
If it is like how it was back then, then yes, it is sad. But in this
country, we live according to the country. So even if you are sad,
you have to change because we are living in a diverse community.
Everyone who comes to live in this country, not only your people,
but their people changed too. So even if you are sad, you have to
change.
I don’t really know. Ever since we came to this country, Hmong
culture is majority lost because our children don’t know. Even us
older ones don’t remember a few.
If I were to say, our culture hasn’t changed at all. But if we are
talking about education, there has been a great change. There are
intelligent and educated people like you who are coming back to
help the community. I’m not talking about last names but as long as
they’re Hmong, we have doctors, masters, lawyers too.
I think that we have changed a lot because in regards to traditions,
when we arrived to this country, we have different ways certain
groups of Hmong do things but coming here, I thought that we have
to change and do it one way.

What do you think about your child going to Sacramento State?
Parent #
1

Page #
4

Line #
14
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Significant Statements
I don’t see far because I’m not educated but I think that when he
went to high school, he didn’t have a lot of knowledge but when he
went to college, he seems to know more. But when he went to Sac
State, he seems to become more understanding and patient. He’s
slowly changed. In regards to the Hmong students, I know that, but
human beings, some excel in education but his mind runs differently,
while some others excel in education and their mind runs smoothly,
they speak nicely, and whatever they do, they seem to fit in with
everyone more and everyone likes them more.
Yes I do. From what I know, we have those who have already gone
through it and knows who is educated and knows that they have a
better job... So I always tell my children to focus on education and to
think about me even though I’m not educated, my life, I worked very
hard and I’m only where I’m at today. I’m not educated so I couldn’t
do anything good. Think about this, like my younger brother, in one
hour, you get $30 to $40 but I only make $9. So as children, you
need to think about that and even though I couldn’t teach you guys
anything or give you anything good, focus on your education and I
will support you. I really want, I heard that this day, one of my child
finished their Bachelor Degree or an AA Degree. Even though I’m
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not helpful, you have your teacher to teach you so you have to go
find help yourself. But if you don’t have money, I can provide that
for you, and if you don’t know something, I can tell you. So this is
what I tell my children.
Oh, I was really happy...So when he went to college, he doesn’t
seem to have any problems. Now that he goes to where you’re
teaching at, he seems to know more. I am happy that if there’s
anything, he can speak about it. For example, if there are papers, we
know that he can handle it. So since he went to Sac State, I have
seen a change in him.
He did let us know. When he was finishing high school, I did say to
him that this month he’s ending high school, what did you decide
and what college have you accepted.
Yes, I was very happy. Right now, I know that he went for a couple
of years already and he’s almost finish, so I’m really happy that
since I talked to him and he told me about going to Sac State and his
education, I am happy. I said that if he sees the way that can support
him, then I will support him and I won’t stop him.
It makes me very happy. My happiness, even though I came to this
country and I can’t go to school, I look forward to that my children
will attain higher education and come back to help me. It doesn’t
matter whether it is emotional support or financial support, they’ll
support me so that I won’t be poor like now. Right now, I can only
help them with buying them cars and giving them a home. I provide
them a happy home environment. When they are done, I am very
happy so I want to make a banquet for them to support them to strive
further.
I didn’t think much on it. I have older ones who already went to
college. So I believe that she will succeed as well. That’s what I
thought.
Yes I was happy. And I thought that the older ones graduated
already, she is the youngest daughter, she always impatient but
whatever she focused on, she gets it done. So I feel secure about her.
Yes, there are times like that. Our children always talk to us whether
they are going to some place or go to college or what major, they do
talk to us to see if we agree.
Why we are happy is because even though we are not educated, you
don’t want your children to be poor and uneducated like us. The
children who said that they are doing it for their parents think that
because we support them too much that they think we want it for
ourselves. So they will learn for us but when we support them, we
really want to them to be able to take care of themselves when we
are not around. We support like that. But some children don’t
understand when we yell at them to do their homework or study,
they think that we really want to learn so we force them to learn. I
think every parent think like me.
Yes, I would be very happy. I don’t know, like I said, even if she
didn’t get to the next level and graduates like that, I am still happy
that she made it. Others know and so they can achieve more but for
us, however far we go, we’ll still be happy.
For me, I tell you that my sons, even though they can’t get anything,
as least get their Masters. Because my oldest son got BA, I told him
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to go for Masters but he said it’s too hard so I was really
disappointed that he couldn’t do it. So right now, there’s still Mike
but he doesn’t even have his BA yet. So the one that lives with me
right now has a BA and a Masters.
Yes, I was happy. I was happy that my daughter went to Sac State
and that it’s a good thing to help her. And I support her to achieve in
what she’s doing.
I am happy that even though I’m not educated, I am happy that I
have sons and daughters that goes to Sac State like others. So one
day in the future, there will be a better life for me.

Do you remember a time or times when you visited your child’s elementary or high school for any
reason? Can you tell me a few stories about those experiences?
Parent #
1

Page #
5

Line #
17

1

5

18

1

6

25

2

7

38

2

8

43

3

6

33

3

6

34

3

6

36

4

4

23

4

4

27

5

7

42

Significant Statements
For my kids, when they were small, we just visit how the teachers
teach. So we visit a bit of that. Towards middle school, they already
know how to speak, so we only go a few times. Towards the end of
their high school years, I do talk to teachers to see whether my child
will finish, for example, in two years, will my child finish high
school and what else does my child have to do? We don’t know what
they have to do but we do ask if my child will complete.
It was very difficult but there are translators. But there were a couple
of... who work at the school that can help you. There are the teacher
aides as well. Afterwards, the older daughters, when the others are
busy, I take them to translate for me.
I haven’t visited the college. I didn’t know the language so I couldn’t
go.
For example, when the teachers have conferences and require you to
go even if you don’t know a lot, just sitting there to hear what they
have to say about our children.
Yes, they do welcome us. They don’t disrespect us. When you get
there, they welcome us and did say, oh thank you for coming today
and that the children have a lot to show. So there’s never a time that
they disrespect you. Because you are the parent, they do respect you.
Sometimes the teachers want to meet the parents or when they have
conferences or require help, we still go.
When I just came, I didn’t know any English. But I kept going.
Sometimes my children would translate for me. Sometimes there
will be Hmong translators. Afterwards, I kind of knew some English
so when they talk about something that I know, I am able to respond
back as well.
College, I haven’t visited because they can take care of themselves
so I haven’t visited. If you’re talking about transporting them, yes I
do take them to school.
Yes I did go. I go all the time. Even though I don’t know the
language, I still go.
It was hard but I thought to myself that when I go, they will see that
we are supportive of our children’s education and to go meet their
teacher. Even though we don’t know anything, they are very happy
that we went.
My children, when they mess up, yes they do invite us to go.
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6

5

32

6

6

34

I didn’t know any English but going a couple of times, I know a few.
So I did know how to ask the teacher how my child is doing and
whether my child can move up.
When my children were going to go, they did invite us to visit Sac
State.

Parent's love for both gender
Parent #
1

Page #
7

Line #
32

1

8

33

Significant Statements
Talking about love, we love equally. I don’t know about others but
for me, I love equally. We love equally. A little difference about the
Hmong is that the sons, talking about education, we came to this
country, the daughters learn better and are better than the sons, as we
can see that the daughters are able to get into college, this is proof
that they are better, the sons, I don’t know why they are different.
Even in a group of brothers, they’re not the same. So when they
learn, I don’t know why they aren’t better than them. But talking
about love, our Hmong rules, for example, we have a son living with
us, when all the daughters go away to get married, even if, for
example, I pass away and I have debt, the son takes care of my debt.
When the daughters can’t lend him money, he has to borrow from
others so pay. So it’s only that. Now, talking about during living, we
came to the United States, the daughters love the parents more. Why,
because they work and get money, they spend on birthdays, they
don’t get jealous and selfish. They give and they just don’t give $100
or $200. If they are nice, for example, my daughters, one of them
who lives nearby, if you go to the store, she will give $500 to
thousands of dollars for you.
The elders, they speak harsher, the elders would say, you are a guestdaughter. For example, if we send you to school, you’ll only be
smart for them and not us. But in Laos, that’s really true. In
America, it’s not like that. In this country, everyone has the same
rights. So the daughters who married into the other family, their
mother-in-laws can only tell them so much. Their mother-in-laws
can’t make them into servants like in Laos, I’m not lying. You have
a daughter-in-law, you paid a huge sum for her but when she comes
to live with you, you make her do all the farming. But in this
country, if you get a daughter-in-law and she doesn’t like living
there for a couple of days, they can move out to live on their own. So
this is the difference. So when they go get married and they don’t get
along with their in-laws, they give more to their own parents. So
they help more on the other side. So it seems like we love the sons
more but it’s not like that. We love them equally. For the sons, one,
if you have a son living with you, even if the daughters left, for
example, if you are put into the hospital, the sons don’t give as much
money as the daughters, but the food and living expenses affects the
sons more than the daughters. If you are sick and stay at the hospital
for months or if you can’t live at all, your children comes to visit.
The daughters who are single, they visit here and there. The
daughters who are married, they have their other family obligations.
However, the sons, they have to take care of everything from day to
night. Even if the daughters come and visited and then left, the son
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2

5

27

2

6

30

3

4

25

3

5

27

3

5

30

still has to stay to watch over. Even if no one can request work off,
the son has to not go to work. So there’s a difference there. The
parents who don’t have sons desire sons for that reason. But for us to
love the sons more, that whatever we have, we give to the sons,
coming to this country, we can’t do that.
I don’t think that way. Living in America, the reason why the
daughters say that they love the sons more is that maybe they’re
thinking that the son is the one who will live with the parents so their
hearts think that way. But talking about love, in my family, I love the
daughters as equally as my son. I don’t favor any male or female.
Because even if she’s a daughter, she’s my daughter, even if he’s a
son, he’s my son. Because in the future, I don’t see whether the
daughter will love me more or my son will love me more. Right
now, they still live with me. I still support them with a house and
food. So I support them all the same and I don’t favor either. If there
was a group of children, some are slower and some are fast learners.
Then some are slower but if they work hard, they can achieve as
well. So I don’t favor boys or girls. I do want everyone’s education
and love to be equal. Because in the future, I still look forward for
their help.
For that, it is true. Because if you have a lot of sons, it doesn’t really
matter but if you only have a few sons, then you do love more.
Truthfully, even if he misbehaves more, you don’t really say it to
him. You think that because he’s the only son, it’s okay. Even
though he may be lazy a bit, it’s okay. Some love their children like
that makes him…for example, if he skips for once and you let him,
he skips two times and you let him skip out the third them, then he
would want to skip more and don’t want to go to school. He would
mess around and would fall behind. And like I said, they like to play
around and when they become friends with people who aren’t good,
they fall behind. As for the daughters, they’re all good. But majority
of the time, they listen more.
I don’t really know but according to what I think, I think that the
Hmong do really love the sons more so they have more freedom so
in general, they are just lazy. They have their parents to take care of
everything for them. So they don’t think they will be poor. So the
girl, their goal is to make it themselves and even if they were to
marry and live on their own, they will be able to take care of
themselves. So that’s their idea.
Truthfully, if we were to talk about Hmong, there are more. But back
then, the elders do say that they love the sons more. But to my
generation, the daughters are upset because when they get married,
we remove them from our household and culture. But we love them
equally. Even if we don’t have a son, we can still rely on our
daughter to take care of us and love us like a son would. So we love
equally unlike the elders.
Yes, the daughters love us more. The daughters love us more
because the daughters make food for us to eat unlike the sons. When
you ask the sons to do something, they only do that specific task;
they don’t know how to finish all of the tasks. But the daughters
loves us more because they cook for me and do our laundry and
when she goes to the store, she knows what styles to buy for you. So
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4
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5

6
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5

9
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6

5

28

6

5

29
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the daughters love us more in this country.
Yes, so the daughters love us more. But the son, even though you
love or don’t love him, he will still stay with us until be part. So this
is why the Hmong have this separation of love. But truthfully, the
daughters love us more.
The love is the same but the girls, they are the ones to go away so
they are only disappointed in themselves. But to the parents, they
love both the same.
I don’t know. Up to them. Like I said, the support I give them, I give
them both equal support but the sons, I don’t know what they are
thinking, but they do fall behind the daughters.
Yes, I see that too. Son or daughter, I love them equally. This
country is different from Laos. In this country, if the parents aren’t
alive anymore, the daughters are the hard workers. The daughters are
the ones who will love their parents more and they will prepare
everything. However, the sons, like you said, they will only perform
the traditions. In truth, the daughters are the hard workers.
That, the sons, because when they are 18 years old, they go night and
nights. Some fail because they desire fun so they leave their
education. One day, we lose one, another day we lose one so we start
to lose them. I haven’t gone to school but here’s what I have to say,
if I focus on school, the degree is waiting for me. But if I don’t go,
then I won’t get to it. Even if I don’t get my degree, I can’t steal
yours and you can’t steal mine. We each have our own degree
waiting for us. Education and knowledge, we learn for ourselves
only, we can’t learn for each other.
They are learning for their parents for that they are happy they have
a son or a daughter. They are happy that they have a son or daughter
that is educated. So they are happy that even I’m old and if I pass,
my children can take care of themselves.
Yes, that is the truth. The elders always say that the sons are the ones
to live with us so when we can’t do or walk anymore, the sons are
the ones to watch and help out. Even when we pass away, the sons
are the one to be by our side
Love the same. For me, I love them the same and equally. If there is
something good, I’ll save for the sons and daughters. I don’t have
heart to love my sons more and not love my daughters as much so I
love them equally.
About that, I think that as parents, we have to fix ourselves and talk
to both. Even if it was a son, we would love them the same. Even if
it was a daughter, we love and support them the same so that they
can finish school. But about that, it depends on the personal
motivation as well. It depends on them if they want to focus or not
because when they come of age, it’s their life and what you say will
not affect them. I have 10 children, the ones who you think will learn
even if it’s far, they would still go because it’s their desire to learn so
they would go. As parents, we support from behind so that they can
reach their goal. Then there’s the ones who said that education is
hard and they won’t continue and will just go work, I will still
support and be happy that even thought they aren’t continuing their
education, they are a good son or daughter that is preparing for their
life so that they will not be poor like others.
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Do you think parents should be involved in the schooling of their children?
Parent #
1

Page #
9

Line #
35

2

8

45

2

10

53

3

6

37

3

6

38

3

8

49

4

6

38

4

6

39

5
6

8
7

51
43

How schools can help

Significant Statements
Yes, that is a good thing. In order for your child to succeed in
education, we have to work together and talk to them. If it’s too
hard, you have to go talk to your teachers and find ideas to help out.
If we can’t do it because it’s too hard, what other ideas can we do?
Should we drop what we’re learning and go to another subject, so
that they can understand. So yes, there is such a thing. I haven’t gone
far in school but I can give ideas to the children.
I feel like if we have a meeting and they invite us parents to go, I
think that the Hmong parents should go. We have to go because it’s
a way for us to show the Americans that we do support our children.
So we have to go.
This is very important. As parents, we have to collaborate with the
professors, no matter what grade. Starting from pre-school to high
school to college, what we can help, we should go help the teachers.
So that our children see that even though we don’t know, we do
support. Our children are happy to see us so they are more motivated
to work hard.
It’s not their fault, it’s because of the parents. When they have a
conference and they invite the parents to go but the parents don’t go,
it’s not the school’s fault or the teachers but the parents.
The schools don’t have any more changes, it is what it is. Even if
you don’t know, your children know. If there is no Hmong
translator, your children will translate for you. And if you don’t
know English but you really want to go, you can request for a
translator. So it’s not because of the school but the parents for not
getting involved.
I’ve always thought that way since we came to America. Why my
children finished high school and all went to college is because I am
not educated, in Laos and Thailand, I’ve never went to school, but
when the schools call for me, I always go. Even if they don’t have
translators for me, I get my children to translate for me during the
times that they have meetings. Whenever I need help, I would take
my child to go with me to meet with them and ask for help or ask
what my child is doing. Or whether I can help or not help. So I am
always involved in my child’s schooling. From what I see, the
parents who don’t collaborate with the schools, their children don’t
really succeed or finish college. So for my children I really support
them all.
Yes it is good if the parents are involved. Good as in good that they
help the Hmong students to achieve higher education and achieve the
same level as other ethnicities.
Good as in good that they help the Hmong students to achieve higher
education and achieve the same level as other ethnicities.
I think it is good for parents to be involved.
That is a way to support our children and praise them.
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Parent #
1
2

Page #
8

Line #
46

2

9

47

4

9

48

4

9

49

4

9

50

2

10

54

3

7

41

3

9

53

4

5

31

Significant Statements
For that, if you want a lot of parents to come, if you use the radio,
out of 3 people, 2 don’t listen to the radio so they won’t come. If you
want the parents to come, you have to mail a letter home or for the
children to bring home, oh mom and dad, today we have a meeting
that requires your participation.
Yes that’s definitely easier. If it is possible, the professors like you
guys should translate it into Hmong so that we elders can
understand. So when we read it, we know that they want us to meet
to talk about things. If it’s in Hmong, we can read it and understand
what they want form us and because we understand more, we also
want to go more.
That’s really great. If the professors at the college can do that, if
there is a couple of Hmong parent coordinators, and the parents have
any concerns, everyone can come together to meet and the
coordinators can call all parents to meet.
Yes, that’s the best idea that can help us elders understand. This will
bring out more parent involvement. Out of ten couples, at least 6 to 7
couples will come. Some elders, some want to come but they say
that even though they go, they don’t understand so there’s no point
in going.
Yes to translate. If you guys can do it for our Hmong parents, this is
like a program. If you have someone to help, there will be more
Hmong parents out. Majority of the parents of the students are the
parents who aren’t educated and don’t know the language.
I want professors to support the parents who don’t know English.
And from what you said about finding someone who knows Hmong
and can translate Hmong to help the elders who aren’t educated. So
even if we come to the school, we have that person to translate for us
so it’s easier for us. For example, if we come and we have a
translator, we want to go more because we have a translator and we
understand what is said. This is what makes us happier. So when
there’s a teacher or administrators who call for us, we are more
motivated to come.
Well the students do go to school, so if they have flyer to give to the
students to give to the parents, they should be able to see the flyers.
In the past, Dr. NhiaLue did have a radio show to talk about the
schools. So we were informed of the events happening at schools. So
if you want to be near schools, you can go to his conferences and
you’ll know everything.
I’m not educated so I don’t know what to say but talking about the
Hmong, I do want the schools to not separate us when there are
events. The ones who can’t make it, can’t make it. But the ones who
could, they are there to support the school. The ones who don’t
know, don’t know. But the ones who know, they know that they
want their children to be like other children even though they as
parents aren’t educated because they know that the schools are the
ones to support their children. So I want the schools to help our
Hmong children and the ones who really want to succeed so that our
children do not fall behind.
If they invite, yes we would go. I just don’t know because my
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4

5

32

5

7

45

5

9

53

6

6

37

children have been going for years now and they haven’t invited us
to go meet the teachers. So we think that maybe nothing is
happening so we haven’t gone.
What I want the most is for the school to invite the parents out.
Majority of the parents don’t know English well so if they have
translators that would help us understand.
Yes I think this is a good thing. I like that because they are of higher
status and if they invite us to talk to them then that’s good.
Like is one. They are learning for their parents for that they are
happy they have a son or a daughter. They are happy that they have a
son or daughter that is educated. So they are happy that even I’m old
and if I pass, my children can take care of themselves. Like me. In
regards to the school, I’m going to tell you so you can go tell the
schools, I want them to love the people from Laos, the Hmong who
are poor. Our whole life, we know nothing about the world until we
came to this country. We aren’t even up to their levels yet. So for
them to support and love the students. The ones who don’t want to
learn, it’s up to them, but the ones who want to learn, then have
everyone support. So that we won’t be of a low status. That’s all I
will say to you. I’m happy that you came to talk to me today. Please
take my words to the schools.
I feel like the parents don’t know English so they need to find a
translator to explain to us parents so we understand. So that we know
how to support our children and how far our children can go. So if
someone can translate, that would be good.

Is there anything you think I should have asked but did not ask you?
Parent #
1
2

Page #
-

Line #
-

3

9

55

4
4

8
8

50
52

4
5
6

9
9
8

53
54
50

Significant Statements
Yes- culture
Yes- education Father informed me to edit and use any words only if
they help
Yes. We are not educated but what we can help on, just ask us. We
may not be able to answer what you want but whatever works with
you, then use it and write it to the schools so that maybe the schools
can help our children. We will continue to live in America for the
rest of our lives. There won’t be a time when we can go back to live
in the mountains like back in the days. We elders will help and
support you children to go far.
I didn’t say anything important.
No problem. What I say, you can choose the right words to explain it
and you can go tell them. Like what I said to my daughter,
sometimes I don’t make sense.
What’s not right, just take it out.
Okay. I don’t think I said anything important.
No, I don’t have anything to say. I don’t know how to say it. I’m not
educated to say anything.
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Appendix N: Formulate Meanings for Students and Parents
Formulated Meanings from Significant Statements
All participants - Student
The following represent step 3 of Colaizzi (1978) process for phenomenological data analysis: Meanings
were formulated from significant statements across all participants then sorted into recurring categories,
cluster of themes and emerging themes.
Student
1
2
3
4
5
6

Page

Line

Significant Statements
Male
Male
Female
Female
Male
Female

Formulated Meanings

Please tell me a little about your family.
What do you remember most about growing up as a youngster in a Hmong family surrounded by white
America?
Student #
1

Page #
3

Line #
24

1

3

28-30

2

2

8-13

Significant Statements
Mostly I kind of remember is questioning
my identity because I have that conflict
between which culture should I choose?
The Hmong culture of the American
culture and those values clashed with
each other and so I just question myself,
should I be Hmong, should I be
American, what should I be?
You could say that I was colorblind for a
while...I didn’t know that there was a
history of racism or stigmas attached
when I was in the American culture...we
are put into the system...we are not
taught that these past history exist and
they don’t acknowledge it, so you don’t
really learn about it until you are in
higher education.
I remember a lot of misunderstanding.
In particularly from your parents’ side.
Not being able to see that something
done in White America is okay... And for
you on the crossroad between the both of
them, you have to live like two separate
lives. Which is at home, you have to live
your culture and then when you’re
outside, you have to live the White
culture. But if you try to mix and match
both, it creates a conflict when you bring

Formulated Meanings
Search and question
identity between Hmong
and American and clash
of values and beliefs.

Lack awareness of
racism and
acknowledgement of
history until entered
college.

The balance to fit
between the American
and Hmong culture and
challenge to maintain
both that creates conflict.
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3

1-2

8-11

4

2

7

5

2

12-14

Hmong to the White or White to the
Hmong culture. My upbringing, you’re
either Hmong or too White and there
was no middle ground.
Where I went to school especially for
elementary and growing up, I got bused
to a, should I say a more White
community...The school’s really
enriched in programs in supporting
us...And I never felt really racist or
biased or like my culture was affecting
me...And I think that was a big plus
given that time that they were supportive
of me and then the school that I went to
was very supportive environment..And I
always feel like it’s something you need
to be proud of...I don’t think there’s
anything I really experienced about it
because my parents always taught me
the culture. I think it was more of just
maybe being Hmong and not really...not
having the socioeconomic factors like
not having the things you want, growing
up with nice shoes, nice backpack, nice
clothes, because of that factor.
Well, actually when I was younger, I
actually grew up around Hmong people
because I went to a school where
majority was Hmong people so I feel like
I fit in really well until I transferred out
and that’s when I went to a very diverse
elementary so that’s when I felt like I
didn’t fit in anymore.
You don’t know your roots and you face
an identity crisis of who you are. Your
parents never told you who you are and
the school systems, not a lot of them
know about the Hmong people...so
growing up, it’s hard to try to figure out
who you are and your sense of
belonging in American society. At times,
you felt depressed, you feel sad because
you don’t have a sense of belonging...It
made me feel like we weren’t valued
here in American society. But I also
understand that there’s also other races
here that that are also not in the
textbook...but it’s hidden away. But
growing up there weren’t really much
programs out there to help the Hmong
community which I had a hard time in
school. I was in ESL from elementary all
the way until to high school.

Bussed out of
community to attend
school and did not
experience any racism
due to majority white
school with programs.
Was proud of cultural
identity but knew that
did not have the best
materials.

A strong sense of
cultural identity when
with Hmong students but
changed when
transferred out.

Search for identity, place
in society and school or
self was not aware of
own history which
resulted in mixed
emotions. Found comfort
in students with shared
experience and placed in
ESL.
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6

2

10-14

6

2

15

I was always in the lowest grade levels...
ESL, so it’s always hard... they look at
you and quickly assume, oh you speak
another language so you must not be
very good at English...Sometimes, when
you talk, you think you’re right but
you’re actually using the wrong
grammar, the wrong sentence structures
and everything. It’s like you don’t really
get as much help as you want or need
and it’s the same as my older siblings
too.
Knowing that I am part of a minority
group, I feel as if not a lot of individuals
out there know who we are. “What
nationality are you?”… Hmong. “What
is Hmong, Mongolians?” It is things like
that that makes me feel growing up
being Hmong was hard to identify. Even
going to school till today, I still do not
see the options of Hmong being in the
Asian category when identifying my
identity.

Recognize was placed in
ESL due to challenge in
English language and
recognize lack in
appropriate support and
preparation during
formative years in
schooling.

Search for and strong
sense of identity that is
lost since grade school to
college.

Pre-College Experience
Do you remember a time or times when your parents visited your elementary or high school for any
reason?
Student #
1

Page #
6

Line #
62-72

2

5

45-49

3

4-5

38-40

Significant Statements
I remember this one time, the most I
remember was in preschool...they were
just there and they couldn’t really
communicate with the other parents...
and they couldn’t communicate with the
other teachers...so they were just there
to support me...it kind of made me feel
like they want to get involved and that
it’s important to them.
I would say they visited my elementary
for like open house but after that, no... it
was nice because everyone has their
parents there. And if I was a kid back
then, and I just had to be there by
myself, my parents just drop me off, I
feel kind of sad that I don’t get to share
what I made with my parents.
It made me feel really happy. I think it’s
just to see that your other friends who
are white or other race, to have their
parents to come and support them and
then to have our parents come and
support us, I think it’s really important,

Formulated Meanings
Early involvement of
parents was important to
student despite language
was critical as support.

Parents only visited early
in schooling was
important to student to
feel included but did not
after.

Student felt happy to
have parents presence
early in schooling even
though language was a
barrier. Parents stopped
after primary years.
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4

6

40-42

5

6

51-53

6

6

67-71

even if they don’t really know a good
amount of English, it’s good to come
and support...My parents never visited
my middle school. I don’t remember.
High school.
When my parents came...I guess I was
like embarrassed because my parents
didn’t speak any English. And a lot of
my friends were not Hmong so it was, I
was a little embarrassed, yeah. During
my 6th grade promotion, I didn’t really
mind if my parents came to my
promotion or not because I was just that
embarrassed..Middle school, no. High
school, no, not that I could remember.
The only time they visit me was when I
got in trouble...that’s when my parents
came. Besides that, they never came to
the parent teacher conferences because
of lack of communication between the
teachers and my parents... Well you’re
embarrassed and you think you’re
getting in trouble because you know
you’ve done something wrong so they
tend to scold you more than they praise
you.
I mean only in elementary for parent
meetings where they have to go. Other
than that, no, they’re not very
involved...Thinking that we are
independent now... They feel as if they
don’t have a role or they don’t feel like
they need to be involved anymore and
we’re basically on your own.

Felt embarrassed since
parents did not speak
English and was present
during primary years in
school.

Parents did not attend
school functions only
when student got in
trouble and was
embarrassed of the
situation.

Parents only visited
during primary years
when requested and did
not afterwards with
assumption that student
is independent.

Would you say that it was normal for people from your high school to attend college? How about your
close friends? How did this influence your decision making process?
Student #
1

Page #
8

Line #
87-89

Significant Statements
A lot of people were talking about it
during the last few semesters for high
school..I kind of made me feel
incompetent, inferior. Because everyone
is going to these major schools and I’m
just going to a local community school.

1

8

91-93

Most of them did. But then, none of them
have graduated yet. Some dropped
out...they couldn’t navigate so they fall
behind. Especially the males, most of the
males, my friends, they didn’t, they
couldn’t, they have that experience. I

Formulated Meanings
It was common to hear
peer acceptance to four
year universities and
made student feel
inferior due to
acceptance to local
community college.
Most friends attended
college but many did not
finish due to institutional
factors especially the
Hmong male. In turn
inspired student to work
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2

6

54-60

3

6

50-58

4

7-8

52-59

noticed that out of all my high school
Hmong friends, I only know at least two
of them that are in college education...It
makes me try harder... I could’ve
dropped out but I didn’t. So it gives me a
positive outlook that I’m doing
something.
I remember my graduating year... a
handful of students that did not go to
college...The high school itself actually
has programs for you... Where they’re at
now is, a lot of them have kids, but
they’re stuck in community college...and
some of them went to work...it didn’t
influence me in any way not to go to
college. It actually made me see them
because looking at them and seeing them
choose those things, I can see why is
because they don’t feel like...they have
that motivation to continue college...It
made me understand that I’m not one of
them and that I would like to go to
college.
It was very normal for half the people to
not go to college...Cause my high
school, I would say, was not in the good
area. They’re lesser economic, there’s
more crime rates. And so a lot of people
were pregnant before they were 18.
People were smoking. A lot of people
didn’t go to college...it definitely made
me stay and my decision to stay in
college more because I think I had a
more stronger self of what I want...And I
think the sad part is just when you see
these friends who started college with
you here at Sac State, and they drop
out...it’s a discouragement when you see
people you started off don’t finish with
you.
Well, the classes that I was enrolled in
high school were also known as "college
prep" classes. (They're really just
regular classes, not SDAIE or AP.)...It
was more like we were preparing for
college. It was actually more of a
surprise not to attend college for
us...Maybe just a lack of motivations. A
few got married so they dropped out...
So when I heard they dropped out.... It
just made me feel like, oh okay, it really
doesn’t matter on how smart you are, I
think it just depends on self-discipline or

harder.

School did have
academies for support
but it was not common
for friends to attend
college but those that did
was not able to complete
due to lack in motivation
or decision to work. In
turn was driven to
continue college and
complete.

Not common for
students to attend college
due to high school area
and friends that did
attend some dropped out
and did discouraged but
reinforce why student
need to complete
college.

Felt school prepared
student to attend college
with courses taken and
some friends that
dropped out motivated
student to stay
determined.

256

5

8-9

77-83

6

8-9

96-100

determination.
We do have people come out and
promote higher education in our high
school and majority do end up going...I
was encouraged to go, a lot of us were
encouraged to go but we never had the,
it’s not the drive, it’s the help to go.
They just preach about going...Some of
them are still in…half of us went and the
other half graduated...It came to a part
of my life where my peers have
graduated and I’m not doing much with
my life.
In our neighborhood there are a lot of
crimes. Therefore, it’s a yes and no
because many of my peers in high school
most of them already graduated...while
the majority of them are off with kids
and some married...It does because it
makes me feel old and especially in the
Hmong community. For example,
reaching a certain age and not
accomplishing certain things...It’s
simple words like that, that make you
want to change your route but it’s selfcontrol.

School did promote
higher education with
outreach many didn't go
to college but did not
feel it was effective for
some students. Friends
did complete while
others did not or
currently in school
which motivated student
to finish.
High school area impact
students attending
college but some
graduate college and did
not. For friends that did
not, some got married
with kids and effected
student to stay in control
to complete.

Tell me a story about any encouragement you received to attend college.
Please tell me whether you think your being Hmong made it easier or harder to make the decision to
go to college.
Were there ever any times when you felt that being Hmong was either an advantage or a
disadvantage?
Student #
1

Page #
5

Line #
57

1

7

79-81

1

11-12

126-128

Significant Statements
During my high school years, I was
thinking about it and it was a tough
decision because I had to go with the
expectation. And so it kind of makes me
feel sad that I have to leave that
expectation behind but then now I’m in
the better place from that sacrifice.
My parents did encourage me to go but
they’re just like, here, you should go to
college and that’s about it. To get better
job and that’s about it. One of the most
encouraging was my uncle. He was
actually one of the first to get his college
degree in the family so I really looked up
to him.
It’s a disadvantage because there’s so
many conflicts within the values and
beliefs and that transpire into your

Formulated Meanings
Contemplating the
decision over how to
maintain cultural
expectations and letting
go to attend college.

Received verbal
encouragement but was
inspired by uncle to
attend college.

Struggle to fit between
two identities and lack of
understanding from
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2

1

3-5

2

3-4

18

2

4

25-29

2

4-5

35-37

2

6

52

communication and interaction...They
didn’t understand what I was going
through and they didn’t understand what
I had to deal with. I say it’s more of an
advantage because you get to network
and you get to bond with other people
who are just like you and who are just
Hmong like you...And you hear stories
about their struggles too and it just
empowers you to do better.
I’m actually put the most pressure
on...because we’re going to live with you
one day so the expectation is put on me
to academically succeed... It’s either the
youngest son or the only son that has to
have the parents live with you. Basically
because back in our culture in the old
days, there’s no retirement plan or
there’s no housing for your parents
when they get old to go live. It’s in the
culture and it just doesn’t translate into
the American culture...I’m their
retirement plan basically because they
don’t make enough to set their own
retirement funds.
When you get your tensions with your
parents, you start finding your own
identity, there is that tension with your
own culture that made me not really like
to go.
I think being Hmong actually made it, in
a sense, both ways. Easier as I was
always told to go to college. Harder as
in like the opportunities for me to pick a
college or for me to actually pick the
field of trust I want to be in. Being told,
it was always engraved in my mind that I
will go to college... That was always in
my mind. But I had the ability to go to
college, but like knowing how to get into
college, that was hard. I had to find that
for myself.
Yes, it went all the way up until high
school to even now when I’m in college.
They tell me to finish college. I feel like
just because a lot of Hmong people have
not gone to college or the one that has
gone, has not reached back as much yet
to tell you what are the opportunities to
colleges.
At what point in my life, actually when I
took my PSAT in junior year...I’m

parents. However, able
to identify other Hmong
and student who share
the same experience in
turn inspire and support
each other.

Cultural expectation and
responsibility as a son in
addition to exceed
academically to take care
of parents becomes
great. Inability to
balance and maintain
both.

Cultural obligations
created
misunderstandings and
contributed to decision
to attend college.
Always knew and was
verbally encouraged to
attend college but had to
figure out how to get
into college and major to
select was a challenge.

Continued support to do
well in college but lack
of Hmong in community
who have succeeded that
can serve as mentor.

Positive experience in
high school and
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2

10

85-87

3

1

5

3

5

44-48

3

9

82

3

10

84

always told by my teachers that oh
you’re a very good student. And I was
always taking lead with teachers and so
getting that experience with them, I knew
that I was made for much more than a
dropout or for someone who only has a
high school education.
If you’re in like an area where there’s a
lot of Hmong people, yes, it would be an
advantage but...I feel like in general,
being Hmong was a disadvantage.
Because I would say, maybe it relates to
our history how we came to the United
States not like 100 years ago like some
other Asian ethnicities...we’re still going
through as first generation college
students. And because of that, there’s a
lack of peer support... I don’t see any
Hmong people and it’s just you and you
see people who makes clichés...So you
have to go out of your comfort zone to be
there. You have to insert yourself in and
sometimes you feel like there’s a barrier
to it.
It’s a lot of balance between what you
want and what your family and your
culture want. And I think that’s just
something that in order to achieve both,
you kind of need to show to them that
it’s possible to do both...
It was just more of you can’t travel too
far out for college. It was kind of even
more expected to go to college. I grew
up in a, like I said, I went to an
elementary school where we talk about
college a lot...So for me, I didn’t grow
up where I feel like I didn’t go. I always
thought that I would go. And my dad
was always supportive of it.
Prejudgment...you don’t have a good
sense of education background so then
you won’t have the knowledge to do the
work performance that they have or
whatever. An advantage would be if they
are looking for bilingual people
especially to work with the Hmong
community.
I’ve seen it become more advantage now
because I think it’s a lot of awareness
we’ve been doing. And because the
Hmong population here has been
growing and we have a lot of Asian

encouragement from
teachers who saw
potential.

Ability to connect with
other Hmong students
however as refugees, the
college experience is still
new. This creates the
lack of connection on
campus and
opportunities to be
involved.

The stress and ability to
balance and meet the
demands of the culture
and campus
expectations.
Parents were supportive
and encouraged in
primary years and
always was encouraged
to attend college.

Perceived not having the
ability to succeed but
advantage to utilize
bilingual skills.

Emerging awareness of
the population and
challenges Hmong
students faced with
creation of API
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3

3

27-28

3

7

66-68

4

4

28

4

7

47-51

4

12

85

4

15

106

Pacific Islanders, like the AAPI program
that we have.... And I think people are
starting to realize that we are important
and we are a growing population.
I think being Hmong, especially a girl,
made it harder to go to college....people
expect you to get married or not finish
or you can’t go to a far college, has to
be close to home. I think it definitely
made it harder to go to college but I
think that’s a motivation to why you
should go...
Living in a Hmong family, we don’t
really watch the news or have
newspapers... we talk Hmong so you
don’t learn the good, big, nice,
comprehensive words to help you
strengthen your sentence structure, and
to help you become a better speaker and
to be able to voice exactly what you
think...especially when you’ve gone to
high school that’s not in a good area,
there’s big time crime rates and you
come to college and it’s really eyeopening.
Me being Hmong was actually one of
the, probably one of the reason why I
went to college because, and also being
a Hmong women, because like I said, we
have more responsibilities, we have
higher expectations so I feel like it was
easier for me to go to college because I
feel kind of like my parents are going to
push me to go to college anyways.
I was going to college and he told me
that, you know, he worked really hard
for us to come to the US and he believes
in me a lot so he, yeah, he just told me
not to disappoint him...my parents and
my grandma and my sister. They all
encouraged me to continue with school
to get a better job. I feel like we have no
choice. Because he was very
encouraging.
Yes, a lot of times actually especially as
a theater major. I feel like being Hmong
or just Asian in particular is, I have a lot
of disadvantage actually, especially in
roles especially in casting and
auditioning for plays.
I feel like because our Hmong parents
have different mindsets so our issues,

programs on campus.

The cultural expectation
as a daughter to get
married and attend a
college close to home
made it difficult but was
also a motivator to
achieve.
Feels the cultural capital
in home and from low
income area contributed
to lack of self confidence
and self doubt.

As a daughter the culture
gender preference was a
motivator to attend
college due to
responsibilities and
expectations.

Family encouraged and
felt it was a must with
the decision to attend
college by ways of
reminding struggles.

In ability for opportunity
due to perception within
major.

Inability to go to parents
for support since they
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5

1

5

5

4-5

39-41

5

8

69-71

6

5

53-55

they won’t understand, like they can’t
relate to it so I think that’s why it’s hard
for us to go to our parents about these
stuff.
The son is challenging especially when
your father is the elderly of your clan...
He always promote higher education but
at the same time...he’s always promoted
the Hmong culture...It’s hard when
you’re going to school and trying to
learn both of them at the same time. It’s
tough, it’s not easy.
It wasn’t a choice or an option, it’s more
like you need to go... being raise up with
traditional and learning both roles was
hard because you try to
accommodate...And that’s what makes
things difficult...It’s harder to balance
both because the Hmong tradition... You
don’t know who to approach. Growing
up you don’t have the right resources
and the right guidance to guide you so
you’re trying to find the resources while
in the traditional, the resources are
given...growing up as a man, you’re not
supposed to, letting your manhood down
when you’re asking for help.
The encouragement I got from my
parents wasn’t the best but it’s more of
my siblings. They encourage me to go to
college more than I finally realized
now....A lot of my aunts and uncles. They
encouraged me because they said that
my father is really active in the
community. If it’s not for his, him being
who he is, then they wouldn’t have had
the opportunity to come and tell me to
make my father’s name more well
known. You bring your father's name
because in the Hmong culture, the sons
carry on the father’s name and make it
themselves.
I feel like it’s actually a disadvantage...,
my parents expect so much from me like
doing chores and everything like that,
when you say I have to go do homework,
they would assume, oh you’re just
lazy...they are always telling me to go
finish school, go become doctor or
nurse...but they’re always putting me
down while I am trying my best. Because
they find laziness as an issue if I say no

will not relate and
understand.

The difficult decision to
attend college and how
to maintain culture and
expectations as a son.

The challenge to balance
and accommodate
college and cultural
obligations is difficult.
due to lack of guidance
and struggle to ask for
help due to societal and
cultural expectations.

Limited encouragement
from parents but from
siblings and external
family to attend college
in part due to cultural
obligations.

Received verbal support
from parents but still
have to meet expectation
to fulfill duties as a
daughter inside the home
which is a challenge.
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6

7-8

82-86

6

8

90-94

to chores if I had studying and
homework to do.
Because they [boyfriend and brother]
say that they saw a lot of potential in me.
Although, I always put myself down...my
aunty did too. My dad’s sister...She
didn’t have an education...People don’t
respect her because she’s quote
“useless”. When we talk, she tells me
how important it is to become successful
and finishing school.
No matter how hard school was for a
little girl like myself, graduating college
was a dream that I was born with. My
mom showed me a picture of a cousin
who graduated college when I was a
little girl. Since then, I had always
picture myself taking the same picture
with the same accomplishments...
Teachers always talked about college
because when I was younger, I had
always wanted to become a teacher.

Self doubt and lack
confidence but brother
and significant other
support and motivate
including aunt's lived
experienced that inspired
to change gender
preference narrative.
Early encouragement
and awareness about
college from teachers
including aspiration to
graduate from mother's
story.

Influence from Siblings in College
Student #
1
2

Page #
7

Line #
65

2

15

134

3

6

6

3

5

44-48

Significant Statements
My older sister did not start college yet
at all. And so when I said I was going to
go to Sac State, I was actually the first
one to go to college. So they were just
very excited that I am actually going to
college.
My sister wanted to go to Davis, I
actually helped her and I reasoned with
my parents. Because she’s a girl too and
she actually live in the dorms. It’s very
hard for my parents to accept that but I
said it’s best for her, she will end up
doing really well, and she actually got to
go to Davis.
I did want to go to Davis but then, just
that everything’s new and here at Sac
State, my other siblings were here so
they knew the teachers, the classes, and
how things worked. And I think I had
better resources and so I decided
probably here’s probably the best.
All my older siblings went to college so
for me, there was never a
discouragement. It was just more of you
can’t travel too far out for college. It

Formulated Meanings
First to attend college
and was the role model
to siblings.

Student's own
experience and
negotiations with parents
for understanding
enabled sister to leave
and attend college.

Siblings experienced and
attended Sac State so it
influenced decision to
stay local.

At a young age,
witnessed siblings
successful completion of
college encouraged

262

4

7

47

5

2

11

5

8

69

5

11

102

6

15-16

186-197

was kind of even more expected to go to
college...I think at that, my brother’s
older than me by 10 years so I think
probably at that time, he went to college
already.
Before I transferred because my sister
dropped out of college and then I was
the second oldest so I was going to
college and...he just told me not to
disappoint him.
I have, there’s five of them. Out of the
eight of them, five of them have
completed college. I will be the sixth
one.
The encouragement I got from my
parents wasn’t the best but it’s more of
my siblings. They encourage me to go to
college more than I finally realized now.
Coming back, my two brothers always
took me everywhere to promote higher
education, to show me how the college
life is.
All my siblings just got in it to succeed.
So it drove me to take the initiative to
learn the courses I need to take so it’s
the help of the counselors that made it
possible to know what I needed to take.
All four of my brothers dropped out
because they though college was not for
them. There's a total of 10 of us. 8 of
them are boys, and then my younger and
... the majority of them don’t go to
school, it’s like my younger brothers
now. I try to talk to him about going and
continuing because he’s coming here
too. I’m trying to...help him as much as I
can.

student to attend college.

First in family to stay in
college and complete
with parents hope to be
successful.
Many siblings have
completed college so it
was expected.
Siblings encouraged
college and brothers
expose higher education
at a young age.

Siblings influence
student to take initiative
to seek help and
complete college.
First in family to stay in
college and complete so
serve as role model and
help younger siblings.

Tell me a story of how your parents responded to your decision going to Sacramento State.
Can you tell me about a time when you talked this over with your parents?
Student #
1

Page #
8

Line #
94-96

2

3

18

Significant Statements
They were really supportive when going
to Sac State but to other campuses, they
did not encourage. My father expect me
to help do chores and take care of
them...he doesn't have the money to
support our education...I just told them
I’m going to Sacramento State...We
didn’t have that much discussion about
exploring other options or opportunities.
When you get your tensions with your

Formulated Meanings
The decision to attend
Sac State was a decision
based on parent's
preference and cultural
responsibilities. Did not
discuss or explore
options with parents.

Cultural obligations
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2

7

61-63

3

6-7

59-63

4

8-9

60-64

5

9

84-86

parents, you start finding your own
identity, there is that tension with your
own culture that made me not really like
to go.
Actually they were a lot happier with me
going to Sac State because it was closer
to home. And I actually wanted to go to
Davis...there was always that thing like,
oh, we need you...if I go who’s going to
take care of any issues that arises...I’m a
crossroad between how my younger
sisters and my parents understand each
other...I give subtle hints...They were
actually kind of like, oh well, you know
it’s better if you live here, or they shot it
down right away. It made me not be able
to give them that deep talk, conversation
that we should have because I already
knew that they’re not accepting of it.
Oh my parents were happy that I came
to Sac State because all my siblings
came to Sac State...So I think they were
pretty expecting that I would be coming
to Sac State...I probably would have... I
did want to go to Davis. I got offered a
full scholarship through the ROTC at
our school
My parents were actually really
supportive of me coming to Sac State.
Because I actually got accepted into UC
Riverside but it was too far and they
weren’t able to help me financially so
they were pushing for me to go to Sac
State instead... It was really close to
home. I just let them know that I was
going to go to Sac State. I didn’t sit
down and talk to them. Sac State was
actually one of my last options.
When they found out that I’m going back
to school, they’re extremely happy for
me because now, it’s, for them, from
how I see it, they have one less son to
worry about because he’ll be well off...
No, I just told them...I want to get my
education on and they approved. They
said we’ll do our best to help you out
even though we have little, we will do
our best. They really did encourage me
because they really wanted me to
succeed. They don’t want to see me
living a life of a struggle of how they’ve
been through.

created
misunderstandings and
contributed to decision
to attend college.
Inability to discuss
college choice due to
cultural obligations and
parent preference to stay
close to home played
primary role to attend
Sac State despite interest
to attend UC Davis.

Came to Sac State due to
parent and siblings but
with no cultural
boundaries would have
selected elsewhere.

Did not talk to parents
but came to Sac State
even though last option
due to parent preference
and financial uncertainty
and support but would of
preferred UC Riverside.

Parents were supportive
in referring to own
struggles with approval
to attend Sac State and
expressed happiness.

264
6

9

101-113

They were actually happy. They were
very happy that I was going to college.
However, I actually wanted to go out of
town....I wanted to go to San Francisco
or San Diego but because we’re a low
income family, I couldn’t go far. Just
because I already know what was
coming of that, I’m just going to Sac
State.

Wanted to go out of city
for college but parent
and culture including
lack of financial support.

Describe what your experiences with family and friends have been like since you decided to become a
college student.
Student #
1

Page #
14

Line #
154

1

14

156

1

15-16

164-172

1

16

176-178

Significant Statements
In terms of friends...some have became
college students, they have been more
understanding because we all go
through college...we learn to be more
self-aware of ourselves and know that
we are different and we have different
situations, different experiences, and so
you can say that the interactions are
more smoother.
My childhood friends. It has become
kind of awkward because sometimes my
childhood friend would not
understand...what we’re going through,
they would not understand what we’re
talking about and so they would kind of
feel left out. I tried to not talk about
those concepts and stuff in their
presence because I know they don’t get
it. But I tried to bring them together and
try to reach out to them. And try to just
talk to them about life, how they’re
doing and what they’re going through.
So, back then, my parents, we would
never talk...There’s only certain things
we would talk about. They would never
ask my interests...It made me feel
disconnected because if I think about it,
we never did have a long talk about
anything that is specific. We would never
talk about our feelings. We would never
talk about our opinions. We would never
talk about how to do better. So it just
kind of made me feel disconnected and
made me think that sometimes they just
don’t care. But in reality, they do care.
But they show it in other ways, indirect
ways.
It has changed because...they know that

Formulated Meanings
Easier connection with
friends in college due to
shared experience in
school and
understanding of
situation.

Struggle to connect with
childhood friends is a
challenge and feels left
out due to lack of
understanding however
attempt to reconnect and
outreach to them.

Before college parent
and student had surface
level communications
and was disconnected
with the feeling of not be
supported or loved.

Since college,
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13

117

2

13-14

121-123

3

12

103-107

4

15-16

109-111

we’re going to higher education and that
we’re growing up...I guess they learn to
respect us a little bit more and respect
our decisions and what we want to
do...We usually talk about our interests.
Talk about what we learn in school.
What we’re doing to get better. We
actually have meetings and stuff.
The aunts and uncles are really proud of
you cause now they can say, oh we have
a son in the clan that is pursuing higher
education, making it better for us...for
friends...it created some tension because
like I said, most friends did not go to
college. And they feel like when I talk
with them, we meet again, it was that
thing where they think, feel like there’s a
level of difference between us which
makes it have like a tension or like, oh
you’re in college that’s why you think
you’re so smart.
My parents relationship is a lot
better...We used to have a lot of
misunderstandings but now I have the
emotional intelligence to understand
their background and to understand why
they act the way they are and I can
accustom myself to make it so we come
to an understanding...I would say, they
look up to me. They see that, my brother
is hard working... it makes them want to
go to college or it makes them want to
do more.
With my family, it changed a little bit
just because I’ve become more involved
with my community and then I start
working. So I definitely don’t do as
much at home anymore...With friends
who don’t go to school...It’s harder to
meet because they kind of taken a life
path, I’m not saying it’s bad, I’m just
saying that they’re taking a different life
path. So most of them are working as a
full time so then they don’t fit me and I
have work and school so it’s hard.
I'm not as close to them...but friends
I’ve made in college, I feel like I am a lot
closer to them because we see each
other a lot...I still keep in touch but I’m
not as close to them as I am to the
college friends...I feel like we’re more
distanced actually because the schedule

communication has been
more in depth and easier
to talk about interest and
have prompted family
meetings and respect
from parent to student.

External family are
proud to see and have a
son in college, but with
friends who are not in
college created tension
and misunderstandings.

Relationship with
parents have improved
compared to high school
and ability for student to
understand parent. Also
motivated siblings to
strive for more.

Since college, lack of
time to spend with
family and not at home
as often. Change in
commitment to friends
who are not in college
due to demand of school
and work but still keep
contact.

Relationship with high
school friends have
changed but still keep
contact. Spend more
time with college
friends. Demands of
college have crated
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5

15

148-156

6

16

197-203

of college is a lot different from high
school so sometimes I don’t even see my
parents ... I would say my family
members and my parents, I feel like I’ve
became a little distanced.
I barely see my family. I barely see my
friends. And they do feel like I’m
neglecting them because I’m pushing
towards a passion in my career and for
self-improvement. So I don’t know if my
friends feel like I’m leaving them...I feel
like with time as you get older, and you
come here to school, you realize that not
seeing them for a while and you go back
to talk to them [parents], you realize
they have a lot of things to say to you but
it’s just you never took the time to
listen...They see me differently now...We
[friends] always told each other that we
should always improve ourselves and
it’s our life even though we’re good
friends that in the end, it’s our decision
is our lifestyle.
I try to talk to him [younger brother]
about going and continuing because he’s
coming here too. I’m trying to be the
better person and help him as much as I
can and learn from my mistakes...when
we [friends] actually get together, it’s
more like I’m an outcast...I don’t have
any connection with them...I guess out of
place...but I feel like I’m going
somewhere with my life before my life
started.

distance with family and
parents.

Feels not able to see
friends and family as
often due to school.
However, this have also
made student realize this
distance reminds him to
appreciate the time they
do have with parents and
as friends to improve and
support each other

Try to support younger
brother transition to
college and with friends
feel outcast due to lack
of connection and
understanding of
situation.

College Experiences
How would you describe your experience as a Hmong American student in college?
How connected do you feel you are to the Hmong community?
Student #
1

Page #
1

Line #
2-3

Significant Statements
You have a lot of pressure, expectations
that you have to meet because you have
two different cultures. You have the
American culture and you have the
Hmong culture. And you have to choose
which expectation to meet...that sense of
identity...But in order to get that
American dream, get that job, you have
to sacrifice for a while, that Hmong
expectation of getting married. So I have
to put off marriage in order to succeed
that. So sometimes I feel like you can’t

Formulated Meanings
Balance to meet the
demands of both culture
to find a place and
identity is a challenge.
Feels stuck between both
expectations.
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1

2

21

1

4

42-44

1

5

50

1

9

97

1

9

99

win. There’s nowhere to go so you get
alienated from one of the two cultures.
Okay so being the son...having the
middle role kind of give you more
flexibility in terms of what you can
access...they’re sometimes, oh don’t go
to school if it’s not anything important
academically, or if it’s not of anything
important because you should not waste
time.
I feel like I’m disconnected since I’m in
college now. Cause I focus pretty much
on my studies and not enough time on
those culture or traditional involvements
such as not going to jingle bells, not
going to celebrations as much. I just felt
kind of disconnected from that because
the American society demands a lot of
time and effort into the studies...It kind
of makes me sad in a way because you
are away from your culture and away
from your belief. It’s like a good feeling
that you have that I like being around
my community, you like being around
people that are like you.
I guess I would say that I’m not
competent enough because being
Hmonglish, I can only have the tools to
communicate back. And I feel like to be
able to serve my own people or to serve
organizations, I need not only to have
that communication, I must also expand
on my skills and also expand on my
competence and awareness and
understanding of the Hmong community
and population as a whole.
It was difficult to navigate the system
because I have this motion that we’re
here for ourselves so we should be
taking care of ourselves. When you are
so far into your education then you don’t
have these resources or nobody to stop
you or take a step back and see where
you’re going and how you’re
progressing. No one came and took that
initiative to reach a hand out to us and
say, you should look at what you’re
doing or look at your progress.
I felt like I lack the most out of what I’m
getting from my education because
nobody reached out to me and nobody
stop me. Cause we’re so used to it,

Has privilege as a son to
access and parent
support education but
still reinforce not to go
out and stay home.

Is disconnected to
community and culture
due to choice to go to
school which requires
time and commitment.

Although in college self
doubt and feels
incapable to help
community with self
improvement and many
skills to gain to be
competent.

Student self navigate and
are without resources or
outreach for support.

Lack guidance and
mentoring to navigate
the hurdles and demands
of college.
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2

1

7

2

2

10

2

3

16

2

7

66

coming out of high school, we’re so used
to people choosing our classes for us
and holding our hand. But now we’re in
the real world, there’s nobody to hold
our hand...So I think that it should be
mandatory that they should have us meet
with an advisor at least every semester
or every year at least.
Well, when I was younger, it always kind
of make me very dislike my culture
actually because...I feel like no matter
where I want to go in life, I’m always
having this extra baggage with me. Oh, I
have to decide stuff, I have to always
consider my parents. And it influence a
lot with me when I wanted to find a
future spouse. Well, I have to consider
my parents, will they like them, and all
these multiple factors, and it always
make me, oh I want to go here for
college, I want to do this, oh but what
about my parents, I have to help them.
So it influences you a lot to think of
other people and you feel like you’re not
living a free life.
It affects you in a way that you don’t
know your own identity per se. Because
you try to establish yourself say, well,
am I Hmong or am I more American?
Because if you’re more Hmong, people
that are more American says, oh you’re
too fobby. Or if you’re too American,
your Hmong people say, oh you’re too
White. So there’s always that tension to
who am I? And after a while, you make
your own classification, that you’re
Hmong American.
To the Hmong community. Well per say,
throughout my time period, I don’t feel
I’m that connected... Because I don’t go
out to any of the outings which is like
funerals, or weddings, or just shamans.
You’re put in a class where you’re not
familiar with other people and you need
to learn how to change what you’re used
to for four years to something new...I
would say it was tough knowing where
to go for help, who to ask for because
your culture does not really perpetuate
you to be like an advocate of your own
voice. So when you go here, you feel that
fear.

Cultural obligations as a
son made student not
want to appreciate and
saw it as a burden and
trapped with limited
opportunities and
decisions.

Struggle to fit in, search
for identity and balance
the meaning of Hmong
and American.

Is not connected to
culture due to lack of
attendance to cultural
ceremonies.
Lack of knowledge
regarding college,
transition and experience
to relate and ask for help
have been challenging.
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2

10

89

3

1

5

4

9

66

5

1

5

5

5

41

6

2

15

Well, one thing if I’m thinking positively,
I’m paving the path for others. But at the
same time, it makes me feel lonely. You
feel like you’re out-casted in a way or
you feel like, is this right for me? Even
though it is right for you but you don’t
feel right.
It’s a lot of balance between what you
want and what your family and your
culture want. And I think that’s just
something that in order to achieve both,
you kind of need to show to them that
it’s possible to do both. Go to school, do
your homework, do your community
outreach work and then come home and
being able to cook, clean, all the
necessary stuff that needs to be done at
home.
Well, I’m not sure but I can say that it’s
very lonely because I am the only
Hmong student, well not the only Hmong
student, but I’m one of the very few
Asian students in my major, I would say
that. So it makes me feel good at the
same time it makes me feel like I don’t
belong in certain classes or in my major.
The son is challenging...It’s hard when
you’re going to school and trying to
learn both of them at the same time. It’s
tough, it’s not easy and that’s what
makes us rebel against it but eventually
we came back to it.
It’s harder to balance both...You don’t
know who to approach. Growing up you
don’t have the right resources and the
right guidance to guide you so you’re
trying to find the resources while in the
traditional, the resources are given. And
going to the teacher is easily learned
then in the American culture where
you’re trying to find people to try to help
you help. And it gets, raise up, you’re
shy about it and approaching others
especially growing up as a man, you’re
not supposed to, letting your manhood
down when you’re asking for help.
Knowing that I am part of a minority
group, I feel as if not a lot of individuals
out there know who we are. “What
nationality are you?”… Hmong. “What
is Hmong, Mongolians?” It is things like
that that makes me feel growing up

Although feels lonely
and outcast and question
the place in college,
student is inspired to set
the path for others.

The balance and pressure
to meet the need of the
culture and demands of
school.

The challenge to relate
with others and is lonely
and out of place on
campus.

The continual challenge
to meet the cultural and
educational demand is a
mismatch.

Maintaining the balance
and going out of cultural
norm to ask for help is a
challenge.

Searching for identity
still in college and
making sense of what
this means and the
impact.
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6

5

53

6

6

71

being Hmong was hard to identify. Even
going to school till today, I still do not
see the options of Hmong being in the
Asian category when identifying my
identity.
My parents expect so much from me like
doing chores and everything like that,
when you say I have to go do homework,
they would assume, oh you’re just lazy,
you don’t want to go do this do that.
I guess it’s when they think that we got
it. Thinking that we are independent now
and they don’t need to go. They feel as if
they don’t have a role or they don’t feel
like they need to be involved anymore
and we’re basically on your own. You’re
doing good so just keep on going. Just
like that.

Trying to fit both roles
as a student and daughter
is a struggle and
challenging.
Feel the lack of support
from parents once in
college because of
assumption that student
is on and cannot
contribute.

Can you tell me a story about the professor you learned the most from on campus?
Institutional broker
Student #
1

Page #
11

Line #
117-119

2

9

77

3

9

79

Significant Statements
I think she’s a good professor...she’s a
good professor because I always relied
on her for resources...she would provide
case examples...she would show videos
to get us to understand the concept and
get us into that situation. She makes us
self-reflect on what we’re thinking about
and our biases. It just kind of question
yourself and it just made you think, oh
no, I know so little...She helped me
socialize me and educate me more into
that field.
I would say that the professor that
helped me the most was when I took
critical thinking...I want you to critically
think about more than just the little stuff
in life. To think more broadly. And then
go in depth. Because of him, he told me
different ways to think... And I was able
to understand myself.
Number one, they were passionate. They
do have a great teaching style. The way
they teach, there’s a story with it, a story
or an activity with it and I think it helps
you remember it better. It wasn’t
straight off lecture. It was like we’ll
share things or we’ll discuss something.
Some more discussion, more activity,
more involvement and they’ll use stories

Formulated Meanings
Professor who is able to
provide support and are
student centered and
push students to self
reflect and think
critically.

Professor who push
students to think
critically, to ask
questions, think broadly
and self reflect to
understand oneself.

The ability to relate with
a student centered
pedagogical approach
that uses strategies to
include students.
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4

11

81

5

12

112

6

12

148-150

or some sort of, should I say, something
to help you understand or remember that
topic more. And I think all of this
combined made the classes really great.
We did a lot of discussions. We’ll get
into circles and just talk amongst
ourselves. And I guess the teacher
shares life stories and we were able to
do that as well...So I think she did a lot
of personal help with everybody so I
think that was one thing that’s different.
Professor taught me about my culture
and how to identify it and also taught me
about the, I learned the model minority
myth in high school, but in here, it was
more in depth. So it’s more in depth and
I learned from her. She was a great
professor. She kept going in depth into
culture and so it brought my attention of
who, of yourself being, because I was
kind of lost of who I am.
She was a new professor like right off
from being a regular student herself so
she understood the students’ struggles
and how to talk to us. So when I went to
talk to her, I feel like she’s another peer
instead of another professor. I think that
really helps..everything is visual...she
will put on the example of that and
explain it thoroughly.

Provide students the
opportunity to be share
and discuss in a student
centered setting that
promotes students
willingness to ask for
help.
Professor promoted self
reflection and relevant
content to students to
think critically regarding
oneself.

Professor's ability to
relate to students and
student centered
approach inside the
classroom.

Tell a story about a time when you experienced racism on campus.
Campus Climate
Student #
1

Page #
12

Line #
131

2

10

90

3
3

10
10

86
88

4

9

67

4

13

90

5
6

13
13

112
162

Significant Statements
No I haven’t experienced any racism
here either.
I don’t think I ever had any racism
towards me directly that I can think of.
I can’t think of any right now.
I think it’s because we’re really
diverse...And I think people learn to
really respect each other.
I’m feel okay here on campus because I
feel like it’s pretty diverse so I don’t feel
too excluded.
I’m not sure, I can’t think of anything
right now.
I’ve seen racism to other students.
I can’t think of anything.

Formulated Meanings

272
What does having a college education mean to you as a Hmong American?
Has college changed you?
Student #
1

Page #
1

Line #
4

1

5-6

59-61

1

15

160

2

5

40-44

Significant Statements
It actually allowed me to be more selfaware. Yes, just allowed me to be more
aware of the surrounding, be culturally
aware of other people, and how we can
be different but somehow we’re in it
together.
So as a Hmong American, college
education means to me as something
that is intangible. It gives me an
opportunity to discover myself and to
better myself and it also allows me to be
self-aware of other people and how they
are different and develop these skills in
order to help these people that are
different... to relate to these groups and
because we each have our own stories
and background and so I was able to
relate to their story and to better interact
with them because of their story and it
just brings together a better human
relationship between the two.
Because I’m self-aware of my behaviors.
By learning through these courses and
going through my education, I learned
that there are certain things you can do
and certain things you can’t do. I
learned that because you learn
behaviors and you model behaviors from
your parents, correct? So you learn that
the notion that oh, what I learned from
my parents are incorrect and I need to
rethink my approach and rethink how I
do stuff because what you can do can
offend people.
To me, it means, I don’t think it
necessarily makes me any better than
any other kind of race but puts you on
the same playing field...It also means an
opportunity to provide for myself and for
my family and those I care about and
also to give back to community in a
more impactful way... I would say,
growing up you do know the hardships
yourself... And since you made it, it’s
best for you to give back in a way to
show them the path you took and show
them the routes you took that took a
longer time so they understand to take

Formulated Meanings
The ability to be self
aware and relate to
others.

Self improvement,
opportunity and provides
a strong sense of self
awareness to connect
with people including
the ability to help others.

Able to identify own
behavior and relate to
parents from the
education obtained in
courses taken. Emotional
intelligence.

The ability to provide for
family and improve
situation including
opportunity to succeed
including helping others
who may have similar
background.
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2

13

119-121

2

15

130

3

4

34-36

3

7

64

3

8

70

those routes as well. And providing them
awareness.
I would say it made me see all different
things. Which is things socially
accepting of people, different ideas,
different ways of doing things. It gave
me a set of skills that I can use to apply
to see the bigger picture of things...I
would say, for me learning more in
college and what I experienced, there’s
some stress levels but it actually made
me grow. And college provides me to
understand myself.
It helped me a lot because
understanding your roots, understanding
your identity, is a big thing. I’ve seen in
college where people who understand
who they are, they’re able to have a
platform where they can perpetuate
themselves. So that helped me in college
because understanding that I can be who
I want to be. I am still Hmong, I can still
be very out there in the White American
society. To be not afraid to go out of my
comfort zone to reach out to different
race or to reach out to different
opportunities.
I think it’s because with the Hmong
settling in the US for a good 35, 40
years, I think it means a lot...I can make
a change for me and my family. It kind
of breaks the stigma that because your
parents are not educated, you can’t
become educated or you can’t move up
the ladder. So for me it means a lot for
me because I’m not just doing it for
myself, but it’s for my family and that
these are your opportunities and your
chances. And it’s base on individuals to
achieve it.
I feel like when I came out to college in
the real world, I feel like we really lack
a lot. Whether it’s just the news, the
current news, whether it’s about just
finding words and terminology. I feel
like there was a lot of weaknesses in the
Hmong community or for myself as
college. So I was more of that listening
type and learning type. That was more
but college definitely opened my eyes to
see that.
I think it made me have a stronger base,

Self improvement and
self awareness with
skills obtained to help
other while continue to
grow.

The development of
identity and appreciate
heritage has contributed
to self improvement and
search for opportunity.

Reference the historical
experience of parent's
struggle and opportunity
to achieve no matter
situation including the
ability to help others.

Initially lacked self
confidence but have
increased ability to
identify weakness and
ways for self awareness.

Provided the
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3

12

111

4

5

31-33

4

16

115

5

5

42

5

5-6

44-46

like a stronger foundation to where I
kind of knew a bit of each and where I
can relate to it. It’s me as a person to
also follow up with that like I do on the
news, like I follow up on news, like the
environment issues going on.
It made me more open minded, more
thoughtful, more considerate. I definitely
see more, I get the experience more,
when I hear something or see something,
I can be like, oh I learned that, so I can
apply something to take that to help me
build more knowledge. So college has
definitely helped me.
It’s knowledge that no one can ever take
away from you...I would just say
powerful...people look at you differently,
people look at you as a more important
person, they look up to you and they
don’t belittle you. Because I think in the
Hmong community, people look at those
pursuing their education very very
highly.
College changed me by being a very
open person. Well, I feel like I’m a lot
more open than I was in high school and
middle school because I’ve taken
multicultural classes and yeah, just
learning more about other cultures.
Makes me feel like I’m a lot more open
minded. Taking psychology or just
taking other courses like communication
just makes me feel like I have a better
understanding of people.
College education is your future. A way
into the American society, a better job
opportunity for a better living condition.
At the same time, you’re able to bring
back to the community because you’re
educated and you know how to approach
things much better so it gives an
advantage to the community.
It symbolizes that that family has a
higher rank, you can say like that,
because if your son is highly educated,
then the Hmong community look onto
that family and saying that they’re well
off so if the daughter were to marry into
that family then the daughter is well
off... Now it is because the value of the
daughter is worth more with education.
So if the dowry involves the higher

foundational knowledge
base to understand
societal issues.

Increased self awareness
with the ability to apply
and relate knowledge
gained in class to real
world situations.

Intangible and powerful
achievement of
knowledge including
prestige and praise.

Self awareness to other
cultures and
understanding with
courses taken in college.

Opportunity with a better
future and ability to help
the community.

Brings prestige to the
family as a son and also
cultural value to a
daughter in terms of
marriage including a
shift in attitude to
support daughters to
attend college.
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5

6

50

5

9

89

5

16

160

6

2

21

education of the wife then the more
value it is from the family. So before
that, it wasn’t. Now it is. Now the
Hmong community is slowly shifting
towards praising their daughters and
majority of the women are actually more
educated than the men..
To me personally a college education is
something that’s self-improvement. It
brings the better of you, you’re more
educated so you’re more open minded.
You see the world differently and you
have better view of how the society
works and if you’re able to decide to
come back to the community, you have a
better approach of how to try to help the
community. At the same time, know what
to do for yourself to be more better off in
life and have a higher standard of living
and also help your family at the same
time.
I ended up taking a lot of initiatives and
trying to improve myself at the same
time going out to see what the
community has to offer and me taking
the leadership initiative to improve
myself. I’m more open minded about
certain things, I’m more talkative, I’ve
learned how to improve my talking, to be
more formal, at the same time, building
my networks, not just that but it’s just
going out to community and being with
those who enjoy the same passion as you
do and even though we’re doing it
together, it brings out the joy in all of us
because it’s a group of us that are little
but we enjoy doing what we do and it
makes all of us happy.
Yes, it has. College changed me because
I’m more open minded than I used to be.
I’m more outgoing. I take the initiative
to do a lot of things that I’ve never done.
I guess the bride price too. I think that
plays a lot on how our parents raise us
girls. My mom would say things like,
“oh you finish school and if you do
better in life then I’ll make your bride
price higher and because you have a
higher education and a better job, your
husband will love you more”. Whether
that was going to be true or not, it is
things like this that makes me feel as if I

Self improvement and
self awareness of
societal issues including
the opportunity and
ability to have a stable
future and help family.

Self improvement and
take initiative to help
community including
challenge self to take
leadership role and
create opportunities for
self advancement.

Self awareness and open
minded with imitative to
get things done.
Student feels it will bring
prestige and value to
daughter but not respect
or dignity.
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6

5

58

6

6

62

6

16-17

205-209

am not a person, but an object. Were all
those things required to be accomplished
for someone to love me and to worth that
bride price? It is very sad, indeed
Well, because I feel like not a lot of us
graduate or go pass high school, I feel
it’s a big accomplishment, not just for
yourself but as a community itself. Yes, I
actually feel good about being Hmong
going to school though because majority
of us are women and yes, especially my
family too
Success. Finding a career. Having a
good life. I’m not saying like, to run
away from your in-laws but more of like
being independent... I want to be able to
provide for myself. And I felt like having
a degree is going to take me there.
I feel like a woman. I feel more
independent and I feel like I guess, I
value myself more...I guess being more
educated and seeing things outside the
box instead of just like I guess going
back to being Hmong. You know more
than just what people tell you.

Lack of success in
Hmong community,
accomplishment is a
positive for community,
self as a daughter and
family.,

The ability to be
independent and sense of
power and opportunity to
provide for self.

Self worth and self
awareness with
appreciation for heritage.

Tell me the person or experience that helped you with your chosen major and your effort to finish
college. Which support system has had the greatest influence on your life experience as a college
student to help maintain your effort to finish college?
Student #
1

Page #
10

Line #
108

1

10

110

1

12

128

Significant Statements
At first I went to see a counselor...I
wasn’t told that oh you can go a
different path and then you can go there.
I was given a straight forward path that
you need psychology if you want to go
into counseling. And so I guess pretty
much my counselor from the city college
helped me chose that.
So he [uncle] outreached to me when I
was about to start my college career.
During my first semester of college, he
reached out to me that if I should need
any help, if I should need any help with
emotional support, how to deal with the
situation and how to choose my classes,
fill free to ask him. He reached out to
me and told me that he’s really
supportive of our campus.
You get to bond with other people who
are just like you and who are just
Hmong like you. And you just have that

Formulated Meanings
Counselor provided
guidance for student to
select major without any
other support.

Uncle outreach and
initiated support during
early years in college.
Offered with any
guidance and supported
any decisions made.

The ability to bond,
support and relate with
others shared
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1

13-14

145-149

1

14

151

2

2

13

2

8

70

2

8

72

connection and smooth interaction. And
you hear stories about their struggles
too and it just empowers you to do
better. Support each other.
I would say friends who are as
motivated as you are, who are in your
situation, who are low-income, and for
the Hmong students here too, they are
great aspirations, great motivators to
get you to do better knowing when they
understand your background...most of
my friends are from low-income
background. So we always talk about
the future. When you talk about the
future, it’s nice to think about it. It’s just
positivity around you and it makes you
want to do better and go forward
because you have that dream or goal
that you have with your friends...they
provide me emotional support because
we can talk about our stress and we
would just be there for one another.
They’ve [professors] been great
motivators. They want you to do better
so they help you as much as they can.
They listen to your stories. They try to
do things for you. They would never
reach out to you to tell you to do this or
this because they don’t want to put their
own input or biases to it. But they guide
you towards the step and they listen to
you and they understand you.
But being with them [Hmong students],
I was accepted even though I talked as
they would say, very White or proper.
They still accepted me. We still became
friends and they taught me about the
culture and made me understand like,
my culture is good, not because of the
traditions but because of the people in
it.
I came here as a criminal justice, then
changed to nursing. Then I took biology
and I realized that wasn’t for me. I took
criminal justice 101 and that wasn’t for
me. And I was going to go undeclared.
And actually business just came by
change. Well what’s another major here
and they just said business. And I said,
well, I’ll just try business.
It was just a friend of mine...she’s doing
business...I realized my parents were

experiences.

Peers with similar
background that can
relate to for emotional
support and motivate
each other with positive
outlook on future.

Professors who care and
take time to listen and
show interest to you as a
person. They promote
self efficacy and
guidance.

Friends in college so far
have accepted student
identity and to appreciate
culture and heritage.

Student self navigation
of selecting major by
taking courses to see if it
fits interest.

Peer provided advice on
major and family
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affected by the financial crises in 2008
and we lost our home. That’s something
related to business so I just joined
business just because of that. And I
realized there’s different subcategories
or concentrations to business and I just
picked the one that I was really good at,
which is accounting.
No one in particular. Because, actually,
my parents just thought I was in college.
They didn’t know what I was doing.
They just let me be. They just told me oh
you’re going to college, you can help us.
That was it. I went through college for a
while. When I figured out my career
choice,...It’s because you know I want to
try better. Now like, I want to try to
gaining a lot more in life than what I
was striving to do...I was introduced to
the professional world, I talk to
professionals on a weekly basis, and
that jumped me off to like wow I can see
the clear guidelines and the clear vision
I want to go.
I took on leadership role... and from that
point on, I realized that I’m really good
at leading and I’m really good in this
position and I realize my own
capabilities. But I also realized what
skills I’m good at, which is leading yes
but my heart skills which is business and
accounting. So I translate all that into it
and so I was able to perpetuate a lot
more in and grow a lot more from that.
I think the relationship is when you’re
around people who has the same goals
as you. And I expand on that, when I say
that because you’re with people who
want to succeed, who’s as hungry as you
are, that actually make you very hungry
even more than them.
Well, of course my parents, but I keep
thinking the way they kind of lecture me
all the time and does fear tactics against
me, it wasn’t a good support that made
me feel good, it just made me feel like
there’s a need for me. But I would say
another person would be my...She’s
always encouraging and she allows me
that future where like, it’s better if you
graduate.
I would say, financially, if I was

circumstance reinforced
decision to select major.

Parents lacked support in
college due to
assumption that could
not contribute so student
look for internal
motivation to persist and
joining student
organization to connect
with professional in the
workforce.

Student leader and came
to realization of potential
motivated student to
persist and growth but
also support peers

Surround and relate with
peers who have same
aspiration and drive to
succeed.

Parent verbal
encouragement and
reminders including
significant other that
provided the support to
complete college.

Parent tangible support
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strapped on cash,..And also there’s
always food for me. If I was hungry,
there’s food for me to pack if I was short
on cash. And there’s always that thing
where I would say there’s always that
unconditional love... you know whatever
your future is, as long as you support
yourself, we’ll support you.
I would say emotional support wasn’t
the best to talk to my parents because
they make the situation a little bit
harder for me because they don’t
understand it. So they go back to
experiences other people have which is
not relative to what other people go
through. So emotional support, I don’t
really go to my parents as much, I
normally go to peers.
So no one actually help me choose my
major. I think that was why I’ve been
here really long. It’s like my sixth year. I
started off as a Bio major... So I
changed one more time to Health
Science and then I think that, I’m glad I
found it. I wanted to really find
something I was passionate about and
I’m just really glad that as I’m about to
graduate, I found the one I’ve been
looking for.
I would definitely say my
peers...Whether it’s friends and peers
I’ve picked up or whether its through a
student organization because I think
they’re kind of in the same boat with
you. So that’s definitely the biggest
support...They support me, they’ll
always listen to me, they’ll give me
advice, we’ll hang out, we’ll enjoy lunch
or dinner together. I think it’s just really
being there for each other and really
understanding each other and what we
go through.
My major is theater arts and the reason
why I choose that is because in high
school, I was in a play and it was just a
really good experience and that’s my
first time on stage and some reason I
just wanted to major...I just want to be
different from everyone else so that’s
why I choose my major...one of my
sister’s best friend’s younger sister, she
was also a theater major and I thought

by providing food and
money when needed
including love.

Parents not able to
provide emotional
support with lack of
understanding so turn to
peers.

Self navigate to select
major with no support
have resulted in a
passion for current major
but is in six year
projection.

Peers who understand
that can relate to your
situation by providing
support and advice.

High school experience
inspire selected major
including the sister's
friend who encouraged
decision.
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that was kind of pretty cool. So I think I
kind of followed her steps. One of my
mentors, she was also a theater major.
She didn’t say much about it. She was
just encouraging me to take it if that’s
what I wanted to do.
I try to surround myself with friends
who go to college and friends who are
motivated and whenever I feel like
giving up my education, my
friends...they’re always there to uplift
me and give me some advice.
That’s a tough one because I’ve
bounced from computer science...I
ended up talking to peers and some
professors and then finding myself that I
enjoy business so let’s see how the
business side works.
Coming here, I associated myself with
people who are driven to move forward.
I guess it’s an advantage for me here on
campus because I end up associating
myself with a lot of the Hmong students
so we help each other out and push
ourselves to achieve higher...It gives you
a sense of belonging here on campus
and it also helps you thrive because
you’re getting peer help.
Finding the correct peers that have the
mindset to improve themselves helps you
succeed in life. Cause if you hang out
with negative people, then you won’t
succeed because they’re always very
negative. When you hang out with
people who has a positive mindset that
has a drive for a better future then they
can help you with your vision as well.
The support system that I have right
here is HUSA being one, and the
Ambassador’s Initiative really helped
me out....me taking the initiative to help
HUSA, it drove me to excel in school
because it taught me how to balance
myself more where being an active
person in college. And I ended up
finding my sense of belonging there.
And from there, I was able to meet
mentors who introduced me to other
great opportunities that I took. And from
there, taking the initiative, gave me
better leadership skills and I gain a lot
of knowledge out of there...The

Surround with peers who
can provide support and
motivate while
understanding your
situation.
Took courses to see if
major was of interest
then talked to peers and
professors that guided
toward current major.
Associate with other
Hmong students who can
support and motivate
with a passion and drive
to succeed in turn feels a
sense of belonging.

Avoid negativity and
surrounding self with
peers who are positive
and vision for a better
future.

Students decision to
partake in student club
and programs on campus
supported connection
with mentors, peers and
motivation to outreach
and help others.
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Ambassador Initiative... They are
promoting themselves into the youth. As
growing up, I never had the opportunity
to be approach by college students of
my own ethnicity to help promote that
higher education is the way of life. So by
me joining the program and going out
there to promote, it drove me to reach
for higher education. Like they say,
practice what you preach...I want to
come back and, because I had great
mentors who mentor me to excel, I want
to be someone to be able to come back
to those who I felt like are myself
growing up to excel at the same time. I
also joined Hmong Health
Alliance....even though I’m not part of
Full Circle, I became part of Full Circle
in helping them...then from the mentors
that brought me out to the community,
they really help me out. I feel like those
are great initiatives programs that bring
back to the community, it’s just that we
have to go out there to outreach to them.
Yeah, actually my internship at an
elementary school. She’s the supervisor
for the afterschool program...she told
me to go finish it quickly and come
back, and she’ll give me the job. So it’s
kind of like a motivation and she’s like
you could do it. She just recently
finished her masters so she mentioned
that college is not really hard, you just
have to put your mind and yourself into
it.
Well I guess from friends that come here
who join HUSA, I have a few cousins in
there too, they’re always asking why I
don’t join...for connection and getting to
know other people or other people like
you who’s coming to the same school.
I guess as much as I say my family don’t
really support me, they’re actually the
biggest supporter too...I’m sure that my
whole family supports me, but being
Hmong, we don’t really show our
emotions to each other. Even if, I don’t
see, I’m sure the support is always
there.

What has been your biggest success as a college student?
What drives you to do well in college?

Work place supervisor
encouraged student to
complete degree to gain
an opportunity which
was a source of
motivation.

A support system and
connection with peers
who are at same school
and same experience.

Family did not
understand or provide
emotional support but
was a big support
system.
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Significant Statements
What drives me to do well is my parents.
They have a lack of education and I
could see how their lack of education
kind of inhibits them from taking
advantage of opportunities or resources
within the community. And being able to
have that critical thinking skills to
develop problem solving in the American
culture.
I would say, primarily, due to my
upbringing and how my parents
reinforces fear, I would say, to do well
in college, and seeing your peers around
you that didn’t achieve well, it’s that
fear of being like that too. Like being
financially unstable, not gaining the
access to higher degree of learning so
you could become more, what’s that
word, have that emotional intelligence.
My dad was always supportive of it. And
he never went to college because his
reason was he came to the US and at
that time, we were growing up and he
needed to work so I think that was
always one of this dream.
What drives well, what drives me to do
well in college, definitely my
parents....This is always something they
always wanted. Like I said, my dad
never got the chance to go to college so
he always wanted to go to college. My
mom always wanted to go to school in
Laos and when she was here in the US.
And she learned it here and there
secretly especially in Laos but she
always wanted to go to college. Growing
up and getting the higher education. So I
always wanted to do it for them, that’s
one of the reason why.
Just my parents, you could say my
parents because they work really hard.
Especially when I transferred to Sac
State, I was having a lot of financial
issues especially with tuition since
tuition is a lot higher than it was at
community college. So my parents
helped me pay for my college tuition a
lot...so I think that really motivates me to
do well.
They encouraged me because they said
that my father is really active in the

Formulated Meanings
Parent and reference to
their struggle is a
primary reason to do
well in college including
the opportunity to
develop critical thinking
skills and self
improvement.
Parent is a factor to
complete college
including the lack of
peers success, financial
stability and self
improvement.

Father sacrifice and lack
of opportunity for
parents motivated
student to complete
college.
Parent and their struggle
with lack of opportunity
is a primary reason to
complete college.

Parent and their support
including sacrifice is a
motivation to complete
college.

Father's role in the
community and cultural
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community. If it’s not for his, him being
who he is, then they wouldn’t have had
the opportunity to come and tell me to
make my father’s name more well
known. You bring your fathers name
because in the Hmong culture, the sons
carry on the father’s name and make it
themselves.
To better my future. Not just for myself
but if I ever was intended to start a
family, it helps them out. It gives me a
better advantage in life. And also if I
was able to come back to the community
then it also helps the community at the
same time.
I feel like not a lot of us graduate or go
pass high school, I feel it’s a big
accomplishment, not just for yourself but
as a community itself. Yes, I actually feel
good about being Hmong going to
school though because majority of us
are women and yes, especially my family
too.
I want to help my family...I guess maybe
because we were always struggling
so…struggling with money, with cars,
we don’t have enough cars for
everybody especially now that
everybody’s driving.

obligations is a reason to
complete college.

Improvement of future
but also ability to help
the community.

To be one of the few in
the community and as a
Hmong female is a
motivator to complete
college.

Family and reference to
their struggle and
financial situation is a
driving force to complete
college.

What makes your college experience easy?
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1
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Statement
I would have to say that having peers
that are Hmong to give me information
and reassure me when I didn't know
about things such as financial aid,
graduation requirement, or
writing/school work.
I would say, it would be finally
assimilating myself into the culture of
college which is getting involved in
school and clubs and actually realizing
what I want to do with my future... the
start of it was all when I joined HUSA
and I took on leadership role...and from
that point on, I realized that I’m really
good at leading and I’m really good in
this position and I realize my own
capabilities.
I would say, easy in a sense where my
parents are there to support me so I

Formulated Meanings
Peers who are their to
support and provide
guidance.

The ability to navigate
college and be involved
on campus with the
realization of own
potential and goal.

Parent support but also
the awareness of
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don’t have to work full time... But what
made college easier was actually finding
out the resources that colleges offer.
What makes it easy was definitely having
the resources, my siblings were a
resource so that’s something that was
really good. If not that, I would have
friends. Friends are a good resource
and if you talk to professors,..And the
last few years, I definitely see a lot.
We’ve been having HUSA but HHA was
developed a couple of years ago, API
just got a few years too, so I feel that, I
think that really helped made everything
become easier where you have your
resources if you don’t know anything,
you can come seek it. So it’s definitely a
good connection.
I would say the resources are really
helpful. It made it a lot easier for me...I
have two hours for every book so that
made it a lot easy for me. And math,
there was also a math lab which I took
full advantage of. So that made it a lot
easier for me. And then here at Sac
State, we’re allowed to check out laptops
and there’s also the library where we
check out books. So I think the resources
on campus, that’s really helpful and
that’s what made it a lot easier for me.
There are a lot of resources here on
campus that a lot of Hmong students
don’t know about such as the career
center, who are the professors here on
campus that could probably help the
Hmong students here and so, because on
campus there’s not a lot of the…there
are Hmong professors here but the
students don’t utilize it because they
don’t know how to utilize it.
I wouldn’t say easy. But I would say, a
little better...But what made it
successful, I would say is your peers.
Finding the correct peers that have the
mindset to improve themselves helps you
succeed in life. Cause if you hang out
with negative people, then you won’t
succeed because they’re always very
negative. When you hang out with
people who has a positive mindset that
has a drive for a better future then they
can help you with your vision as well.

resources available on
campus.
Siblings, friends and
conversations with
professors are resources
to navigate college
including student groups
and presence of API
programs on campus.

Resources on campus
and awareness to use
them made college
easier.

The lack and awareness
of resources available
and students not taking
advantage of it.

Finding then surround
self with peers to support
and provide positive
outlook to future.
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What made my college experience easy
is the professors/counselors who are
supportive. The fact that students get
prioritize as they get farther with their
education such as; getting to pick
classes first, financial aids, and the
resources (computer labs, airc available
for studying, ...) are some reasons to
what helps make my college experience
easier.

Support from personnel
on campus including
campus resources.

Significant Statements
My most achievement that I was proud
of was when I was able to get my own
car...Go to school, go to work and get a
new car. I have never seen anybody,
especially for a low income like me.
Well, one thing is, I would say, almost
getting straight A’s was a nice feeling
because at that time I was still doing a
lot of other stuff. I think that semester, I
was doing a lot of stuff for the club and I
was voted in as a board member. But it
showed a lot that wow I did a lot on the
side and I still achieved good grades and
I was still helping the community and I
was doing a lot of stuff.
What I’m just most proud of is just me
being able to manage everything. Like I
said, I go to school, I work, I’m a
Hmong daughter at home, I think for me
the biggest achievement is being able to
have my community involvement, keep
up with my GPA, still be able to help my
parents, and still having time for my
boyfriend and my friends. I think that’s,
it’s not a big one, but it’s something that
I’ve just learned to appreciate, to be
able to balance it all out.
Because I took so long in community
college and I’m finally here at Sac State
and I’m finally graduating. Yeah, that’s
one thing I’m proud of. The other thing
I’m pretty proud of is that when I was
still at Sac City, I think I was pretty
involved with the Hmong organization
there because I ran for, because I was
the PR, or public relations, and the
following year, I was the PA, the peer
advisor, so I was, it was building

Formulated Meanings
The ability to personally
balance and complete a
personal achievement.

What are you most proud?
Student #
1

Page #
13

Line #
142
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3
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90
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94

The accomplishment of
high grades at the same
time ability to balance
extracurricular activities,

The ability to balance
and be successful with
all commitment at
school, home and
community.

The ability to balance all
commitment with growth
and be on track to
graduate.
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leadership skills, communication, and
networking. So I think that’s one thing
that I got from college.
My proudest moment as a college
student is going and helping the needy
and at the same time volunteering myself
to the community and seeing that the
outcome of the community and the
people that come there are having a
great time, makes me extremely happy.
I am so proud of myself for still
continuing my education after failing
classes and being on academic
probation numerous of times. Even when
things get hard and I lose self
motivation, I try to remind myself about
how important my education is for my
future. There are many other things that
I am proud of, however, I am most proud
of how far I've come with my education
despite the struggles.

The gratification to give
back and help the
community while
balance own
commitment.

The ability to be on track
to complete college
despite of academic
challenges and struggles.

Looking back, what one piece of advice would you offer other first-generation Hmong college
students based upon your own college experiences here?
Student #
1

Page #
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Significant Statements
Explore your community. Use the
community resources. Access the
community. Don’t be afraid to go ask for
people for these resources and get
involved in the community. It’s the
greatest feeling when you’re involved in
the community and when you know that
you’re helping and other people see it.
So just get involved in your community
because it’s a great feeling and you
never know what can happen.
I would say be more engaging with the
parents. Initiate contact with the parents
regarding choices and opportunities
within the school and college. Because
my parents weren’t really engaged in
school so they don’t know anything. So
somebody don’t reach out to them, how
they going to know what we’re going
through and what needs to be done.
[Join organizations] Because it allows
you to become self-aware of who you
are. It allows you to open up your mind
and challenge your biases and rethink
what you have thought before.
I would say, be active in their schooling.

Formulated Meanings
Involvement and explore
community and access
resources including
helping others and
giving back.

Schools should initiate
contact with parents and
bring awareness to
support student.

Get involve on campus
with a student club to
improve self awareness.

Parents should take more
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Because being active shows that you
care and that you’re taking initiative.
Because if you don’t do that, your kids
won’t think that you’re taking an interest
in them and that you’re not trying to
help them. Cause many of the Hmong
parents, they don’t take initiative unless
they have to.
What I mean is that they don’t go…for
example, when I went to college, they
didn’t reach out to other
parents...Because my uncle was a
college graduate, but then they didn’t
reach out to my uncle. They didn’t reach
out to him, they didn’t get his
experience, they didn’t ask him what
they should be doing as parents.
I would say, it doesn’t matter who you
are or where you’re from because life is
about defining yourself on how you want
to be defined so I would tell them to go
out there and explore as much as they
can because no matter what, they’ll
always be themselves.
To be honest, there was one point where
I was trying to go back to my high
school to reach out and talk to the
Hmong student because I know a lot of
them would just pick junior college or
won’t go to college to tell them, there’s a
great experience out there, there’s
something more for you out there but
you guys can’t see. But I actually want
the high school to implement an event
because program is too expensive for
students to actually feel what it is like in
the real world in a simplified version so
students can see the end road so they
can build a path for it.
I would say, to stress that going to
college is a hard thing and for parents to
be understanding of their children. Help
them or don’t make it like a stressful
process for them to pick and choose.
I would advise them to basically when
they come in, just start getting involved
with the school. The more you get
involved with the school, the less shy you
will be and the less fear you’ll have of
not reaching out for help.

an active approach and
be more involved in
student's education.

Outreach to external
family members who
those who have an
education to use them to
reach parents.

Appreciate yourself and
have confidence to
explore.

Schools should use
college students
experience as a tool to
reach and relate to other
high school students.

It is important for
parents to understand the
rigor and demands of
college to decrease
unneeded stress.
Students should get
involve on campus to
increase confidence and
ability to seek help.
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So I would say for the parents to visit the
school because I see that with other
parents. They come with their student to
visit the school so they can feel like, oh
this is where they’re going. So the
parents could feel safer about their
children and build a trust with them.
And then for the students to see where
they’ll be so they’ll know the different
resources on campus.
I would advise them that, major in
whatever you want and not for your
parents. I mean, yes, your parents may
want you to go to college and get
educated but I think in the ultimate end
major, it should be something that you
care and you’re passionate for because
that’s what’s going to make you happy
and even if you go out and you don’t get
a good high paying job...So my advice is,
I see a lot of freshmen who come in and
they’re bio majors and they’re
engineering majors and I say, you know,
you do what you want and what’s best
for you, not what your parents want you
to be although they may support you to
go to college, you do what you want to
be.
Okay, my high school, when I went to
high school, I was in the International
Baccalaureate program. And I think
that’s what made me do for the rest of
my high school because my peers were
people who knew they were going to go
off to college. So what my high school
should be doing different is that they
shouldn’t really select these students
because we kind of guessed they got
selected base from GPA and I feel like
they kind of closed off the doors to the
others because they feel like we were for
sure going to be successful, but the other
group weren’t as much, so I feel like we
don’t really care as much. So I think
just, I had the opportunity but I want the
opportunity for others to have as well.
My advice would definitely to give a
little trust, especially if you’re a Hmong
girl, to give her trust. And I think it’s to
trust to let go but at the same time, not
to be mean, but also to remind them too
because sometimes some people do loose
your sense of way in college. My advice

Parents should take the
opportunity to visit the
school to be aware of
and to build trust with
student.

Students should choose a
major and career that
they are passionate about
and not their parents.

Schools should provide
same opportunity for all
students and not select
which shut off other
students.

Parents should trust and
allow student to explore
while being supportive,
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is just being really supportive though. Is
that parents have to support, especially
if they’re working, schooling, and their
homework and their projects. I’ve seen
some Hmong parents or families who
don’t support that and so it makes it
harder for the individual to finish their
college.
I think it’s just not being so, what’s the
word, gender bias to the women. That’s
what I would say.
I would tell them to pick a major that
they feel most passionate about but a
major that will help them survive in the
real world because I have theater arts
and I feel like I’m struggling. And just
take advantage of all the resources on
campus and do your homework and
study.
Have maybe like educational workshops
that talks about, no actually, having
more outreaches from college. And
having them share their experiences and
just, yeah.
Oh, I see, emotional support is very
important although we don’t realize it.
Just being there for them, just
understanding them, like a day at school
can be really stressful and financial
issues, there’s going to be a lot of
financial issues especially with books
and tuition, etcetera.
Pursue higher education. Even though it
may cost you money out of your own
pocket, money can always be made. It’s
to change you. By going to college and
being active, you see your surroundings
and you see that you can make a
difference when you come back to the
community. And there are lots of
programs out there, not inside college
but outside as well that are always
improving the community because they
want to change the community.
Outreach more to the minorities because
the ones who are underserved are
lacking the resources to know about
college and what college can really do.
They’ve heard about college but they
don’t really know how to approach it.
For me to tell them it’s encouragement

Community and parent
to be supportive of both
gender's educational
aspiration.
Students should select a
major they are
passionate about but also
can be a career in
addition use campus
resources.

Schools should hose
workshops and include
experience of college
students.
Parent should provide
emotional support and be
present .

Students should attend
college to improve self
and be able to give back
to community including
seek internal and
external resources.

Intentionally provide
support to underserved
students in high school
and provide appropriate
support about
experiences of college.
Parents should provide
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5

17

171

6

17

218-220

6

18

222

even though you may not know how to
help them out. It’s hard for the elders to
change their mindset but to approve that
they’re doing something to improve
themselves over the long run. It doesn’t
happen overnight. It takes time.
We should promote higher education to
the youth because it’s the youth who’s
going to be running the next generation
of our culture and by supporting them
you be supporting the future of the
Hmong people in general.
I guess just keep in mind that you’ll be
the first one to graduate and that’ll help
motivate your younger siblings, if you
have any, to do the same thing as you.
Because a lot of time nowadays, it’s
about influences and who you hang out
with...most of us are actually becoming
things we think we could never become.
So I think that because there’s so many
of us now in college, there’s not even so
many, because there’s more than before,
I feel we’re actually doing better as a
group.
Yes, go talk to your counselors. And
don’t just do anything blindly..I guess
making friends in class will help too like
exchanging emails. And actually go to
talk to professors when you need help
because a lot of times you’re actually
not passing the class and your
professors realize and recognizes you,
they actually help you through the class.

encouragement of
student's aspiration even
thought lack own
education.

Community should help
push the message of
education and preserve
the culture to younger
generation.
To remind oneself that
you are the first to
graduate in the
community and will
serve as a role model to
family and others.

Seek support from
faculty, staff and
students and not do it
alone.

Formulated Meanings from Significant Statements
All participants - Parent
The following represent step 3 of Colaizzi (1978) process for phenomenological data analysis: Meanings
were formulated from significant statements across all participants then sorted into recurring categories,
cluster of themes and emerging themes.
Parent #
1
2
3
4
5
6

Page #

Line #

Significant Statements
Father
Father
Mother
Mother
Father
Mother

Formulated
Meanings
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Tell me some stories or memories about where you grew up as a child.
Parent #

Page #

Line #

Significant Statements

1

1

1

2

1

4-7

3

1

2

For us, when we lived in Laos, we weren’t the ones who
lived by the war zone so the government didn’t come
near us...We lived in the mountains and are farmers.
When we were young, our parents only taught us how to
farm, how to plant wheat, how to plant corn to feed
chickens and pigs...Our way of helping our life and
making an income is to raise chickens and pigs to sell
and make corn to sell for a bit of money to help our life.
Growing up, I help my parents with cooking and
farming. The elders came to Thailand and they farm so I
help them as well...When I was young in Thailand, we
don’t have to take care of animals anymore. But when
we lived in the refugee camps, there’s a little plot of land
available for us to farm such as plant wheat, corn, and
vegetables. So I go help the elders because I am the
oldest son in my family. I help them farm, carry water,
cut wood, and help all the elders.
We farm and things like that only. When we got to
Thailand, we sew cloth and sell for money. So I never
went to school.

4

1

3

5

1

1

6

1

3

We lived in the mountains in the jungles...so we farm. In
the morning, we go farm for the whole day and come
back home when it’s dark. The next day we would go
again and then come back home. We do that a few days
and then take a break for a couple of days then go back
to farming.
We are not the Hmong in the city. We are the Hmong in
the jungles. We don’t have house, we only go farm

I always go with my parents to farm every day. If my
parents don’t take me to farm, then I stay home to clean
and feed the chickens and pigs and make food for my
parents to come eat.

Formulated
Meanings
Subsistence
farmers and
helped with
farming and
gardening
during
childhood.
Subsistence
farmers in
Laos and
displacement
to refugee
camps
continued to
farm but not
raise animals.
Farmed and
tended
gardened in
Laos but not
in refugee
camps in
Thailand
instead sew.
Farmed
growing up in
the mountains
of Laos.

Lived and
farmed in the
mountains of
Laos.
Helped with
the farm and
gardened
including the
animals and
house chores.

Tell me the story of a time when you really felt the true meaning of being Hmong.
Parent #

Page #

Line #

Significant Statements

1

2

10

When I think about Hmong, we have traditions.

Formulated
Meanings
Tradition,
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2

2

10

3

2

13-15

4

1-2

6-8

5

3

19-20

6

2

12

One, our religion. The way we worship our parents
and our ancestors, in our religion, we believe in
that...Because we are Hmong, we have to do what
Hmong do. Not only that, we are Hmong, we have
to learn their language and our language so we can
help back.
What Hmong do different from another ethnicity is
by the Hmong culture...There’s no one that do it
like us Hmong. We behave different. For example, if
we have someone who passed away, we have a
ritual for it. for the elders, we host it for around
three days to a week until it’s time to bury it. This is
what’s different. Other ethnicities, they have a quick
funeral process. So if we’re talking about what how
Hmong is different, this is how we are different.
Others do know how to pass away but they don’t
have the funeral process that we have. In this world,
the Hmong culture is different from others.
I don’t know how to explain. Hmong is Hmong. We
are different from Vietnamese and Chinese because
we are Hmong. We live in our old country, we farm,
we aren’t business people...We just started doing
business when we arrived to this country. So the
difference is that Hmong only know how to make for
themselves, they don’t know how to do business...
Oh, if you see that they are Hmong, for example,
they have clothing that is different. They have
instruments that are different. So this means that
they are 100% Hmong. They have qeej and
shamanism. This is Hmong. Others don’t really
have these things.

I don’t know either. For Hmong, we just do shaman
rituals. That is our Hmong culture. We don’t really
have anything else, only the shaman rituals and new
year’s celebration. That is the Hmong culture so we
always do that... Only our Hmong wear it. Even in
China, the only ones who would wear it would be
Hmong Chinese. Even that, Hmong Chinese wears
a little bit different. So this country to Laos, our
Hmong wear the same clothing.
Ever since we can think, we already know that we
are Hmong. When we see Hmong, we know that
they are Hmong and not another ethnicity.

When you see a person and you know that they are

religion and
language are
reminders of
Hmong
identity.
Culture,
rituals, and
traditions is
what
identifies
who the
Hmong
people are in
relations to
others.

In relations to
other more
established
groups,
Hmong have
yet to have
economic
capital.
Hmong
identity
comes from
the religion,
clothing and
cultural
instruments
that is unique
to this group.
Rituals,
religion
including
New Year
celebration
the clothing is
unite to the
Hmong
identity.
Tradition and
religion
including the
cultural
nuances
remind
identity.
Clothing,,
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Hmong is through their clothing that they wear to
the traditions and culture such as the Qeej and Paj
Ntaub.

culture,
traditions and
clothing as
well as
instrument is
a reminder of
Hmong
identity

How do you feel about some of the changes in Hmong culture and life since coming to
Stockton/Fresno/Lodi…
Parent #

Page #

Line #

Significant Statements

1

2

11

There is a big change. If we were to talk about our
culture, we only do what was previously done, we
don’t do anything different...wedding songs, the
funeral songs, we still do the same. So we don’t
have any change in it. But what is the big change is
education and going to school. For example, all of
our parents in the old life only knows a bit about
Hmong traditions, they are not educated. But since
we got here...When documents come, I do know
what is what.

1

8

33

1

9-10

36-38

The elders, they speak harsher, the elders would
say, you are a guest-daughter. For example, if we
send you to school, you’ll only be smart for them
and not us. But in Laos, that’s really true. In
America, it’s not like that. In this country, everyone
has the same rights. So the daughters who married
into the other family, their mother-in-laws can only
tell them so much. Their mother-in-laws can’t make
them into servants like in Laos, I’m not lying. You
have a daughter-in-law, you paid a huge sum for
her but when she comes to live with you, you make
her do all the farming. But in this country, if you get
a daughter-in-law and she doesn’t like living there
for a couple of days, they can move out to live on
their own. So this is the difference. So when they go
get married and they don’t get along with their inlaws, they give more to their own parents.
Yes, now that you said that, I’m going to go back to
your story about your dad wanting you guys to
learn the Hmong traditions...it’s not a big thing.
You are a teacher, I want to tell you that others may
say that you don’t know the other side, don’t worry
because it’s just a small thing. This side of
knowledge is not worth the knowledge you have,
finding a job and how knowledgeable you will
become. Once you know the funerals songs and all,

Formulated
Meanings
Traditions
and rituals
has not
changed
much but
major change
is in
education
since arrival
to America
and struggle
to acculturate.
The treatment
of daughters
has changed
including
some of their
cultural
expectations
when
compared to
life in Laos.
This also
includes their
love to their
own parents
instead of in
laws.
Dedicate time
to school and
gaining
knowledge
right now and
not worry or
feel obligated
to learn the
rituals as
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2

3

15-17

3

3

16-18

4

2

9

that’s it. There’s no way for you to become
knowledgeable like your education. Unlike
education, there is an end to learning about the
Hmong culture. So don’t worry about that. Our
culture, if we have time to teach you guys, in one
week, you all will know everything. To know
specific stuff like the songs, probably not, but you
get the process...The reason why I tell you not to
worry is because the one who achieved higher
education don’t know ...So in the future, when you
don’t know, you can ask for help.
Since coming here, I don’t think that we changed. I
think we have grown more because back then, when
we just came to this country, we were poor so we
only had small rituals. But now that everyone has
lived here for some time and have adapted to the
country, they, for example, if there’s an elder who
passed away, they make the funeral bigger than
original and they spend more than the original...
From us to our future children, I think that the new
generation will change. My generation, we are still
tradition. But from my kids to my grandchildren, I
think our traditions will start to disappear and
end... I’m not upset because I do see that we came
to live in this country. This country is a different
country. Our Hmong traditions are too
complicated. So in the future, maybe, for example,
my children to my grandchildren, they will not use
this rough tradition that we elders do because this
country is about finding jobs and being educated. In
the future, they will change to something
simple...We don’t know whether they will still
uphold traditions or not. It’s not going to disappear
soon but maybe one or two generations after my
children and grandchildren’s, then it will slowly
disappear.
I think the Hmong have changed greatly. The
Hmong who are still Hmong, meaning that the ones
who believe in a new religion, then they aren’t
Hmong because they aren’t collecting the
instruments we use for shamanism and our
traditions. So we have changed greatly. Majority
are the ones who changed. The ones who stayed the
same are few... But in this country, we live
according to the country. So even if you are sad,
you have to change because we are living in a
diverse community. Everyone who comes to live in
this country, not only your people, but their people
changed too. So even if you are sad, you have to
change.
I don’t really know. Ever since we came to this
country, Hmong culture is majority lost because our
children don’t know. Even us older ones don’t

culture is a
lifelong
process.

Culture and
traditions
have not
changed
besides more
elegant
rituals.
However, the
lost of culture
may change
in next
generation
and is
understandabl
e since
America is
about making
ends meet
with
education and
job.

The change in
religion and
lost in
heritage
including
rituals is
occurring
however
understand
change is
inevitable in
this country.

Lost in
Hmong
culture
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remember a few.

5

3

22

If I were to say, our culture hasn’t changed at all.
But if we are talking about education, there has
been a great change. There are intelligent and
educated people like you who are coming back to
help the community. I’m not talking about last
names but as long as they’re Hmong, we have
doctors, masters, lawyers too.

6

2

14

I think that we have changed a lot because in
regards to traditions, when we arrived to this
country, we have different ways certain groups of
Hmong do things but coming here, I thought that we
have to change and do it one way.

already has
occurred and
next
generation
will not hold
onto
traditions.
Culture has
not changed
but change is
in education
and
emergence of
an educated
Hmong
generation
with success.
Change in
tradition and
authenticity
of rituals of
how it is
performed.

Do you remember a time or times when you visited your child’s elementary or high school for any
reason?
Parent #

Page #

Line #

Significant Statements

1

5-6

17-25

2

7-8

38-43

For my kids, when they were small, we just visit
how the teachers teach. So we visit a bit of that.
Towards middle school, they already know how
to speak, so we only go a few times. Towards the
end of their high school years, I do talk to
teachers to see whether my child will finish...We
don’t know what they have to do but we do ask if
my child will complete...It was very difficult but
there are translators. But there were a couple
of... who work at the school that can help you.
There are the teacher aides as well. Afterwards,
the older daughters, when the others are busy, I
take them to translate for me....I haven’t visited
the college. I didn’t know the language so I
couldn’t go.
When the teachers have conferences and require
you to go even if you don’t know a lot, just sitting
there to hear what they have to say about our
children...Yes, they do welcome us. They don’t
disrespect us. When you get there, they welcome
us and did say, oh thank you for coming today
and that the children have a lot to show. So
there’s never a time that they disrespect you.

Formulated
Meanings
Visitation to
primary years
however middle
to high school
including college
tapered off with
assumption child
is capable to
learn. language
is and was a
barrier back then
including college
but seek
translator from
staff and child.
Request for
conference still
attend despite
lack of
understanding
and language.
but respect as
parent.
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Because you are the parent, they do respect you..
Sometimes the teachers want to meet the parents
or when they have conferences or require help,
we still go... When I just came, I didn’t know any
English. But I kept going. Sometimes my children
would translate for me. Sometimes there will be
Hmong translators. Afterwards, I kind of knew
some English so when they talk about something
that I know, I am able to respond back as
well...College, I haven’t visited because they can
take care of themselves so I haven’t visited. If
you’re talking about transporting them, yes I do
take them to school.

3

6

33-36

4

4-5

23-32

Even though I don’t know the language, I still
go... The school said to go meet them and meet
the teacher. So we go to meet them. It was hard
but I thought to myself that when I go, they will
see that we are supportive of our children’s
education and to go meet their teacher. Even
though we don’t know anything, they are very
happy that we went... During college, they
haven’t said anything so I haven’t visited... If they
invite, yes we would go. I just don’t know because
my children have been going for years now and
they haven’t invited us to go meet the teachers. So
we think that maybe nothing is happening so we
haven’t gone.

5

7

38-43

Sometimes, they want you to visit the school and
other times, your child is falling behind so they
want you to support them...My children, when
they mess up, yes they do invite us to go...
College, no I haven’t visited. When my sons
graduated, yes we went to see them get their
diploma.

6

5-6

31-33

Yes, I go to visit the school and went to talk to the
teachers...I didn’t know any English but going a
couple of times, I know a few. So I did know how
to ask the teacher how my child is doing and
whether my child can move up.,, High school, I
go as well. In high school, I do go to the open
houses and go talk to the teachers.

What do you think about your child going to Sacramento State?

Require
meetings attend
even if does not
speak language.
Child will help
translate after
have picked up
some English to
understand. Have
no visited
college because
assume student
can do it
themselves but
will take student
to school.
Despite language
visit primary
years of
schooling since
requested by
teachers. This
will show
student we
support them
however in
college not
invited so does
not attend
assuming no help
is needed.
Have visit
elementary years
but not middle or
high school.
Language is a
barrier but there
is translator but
no one reaches
out only until
issue arises.
Visit primary to
high school years
and language
was a barrier to
ask questions but
picked up basic
to understanding.
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Parent #

Page #

Line #

Significant Statements

1

4

14

1

5

15

1

7-10

31-39

2

6-10

31-52

I don’t see far because I’m not educated but I
think that when he went to high school, he didn’t
have a lot of knowledge but when he went to
college, he seems to know more. But when he
went to Sac State, he seems to become more
understanding and patient. He’s slowly changed.
In regards to the Hmong students, I know that,
but human beings, some excel in education but
his mind runs differently, while some others excel
in education and their mind runs smoothly, they
speak nicely, and whatever they do, they seem to
fit in with everyone more and everyone likes them
more.
From what I know, we have those who have
already gone through it and knows who is
educated and knows that they have a better
job...So I always tell my children to focus on
education and to think about me even though I’m
not educated, my life, I worked very hard and I’m
only where I’m at today. I’m not educated so I
couldn’t do anything good. So as children, you
need to think about that and even though I
couldn’t teach you guys anything or give you
anything good, focus on your education and I will
support you. I really want, I heard that this day,
one of my child finished their Bachelor Degree or
an AA Degree.
Oh, I was really happy...So when he went to
college, he doesn’t seem to have any problems.
Now that he goes to where you’re teaching at, he
seems to know more. I am happy that if there’s
anything, he can speak about it. For example, if
there are papers, we know that he can handle it.
So since he went to Sac State, I have seen a
change in him...the main thing is the one who is
educated and knowledgeable, their life is so much
better. Why is their life good? Because they speak
nicely so wherever they go work, they are
educated enough to get any job. So what they do
is what they get. If teachers, friends, or relatives
need help, they are able to go help whether it is to
translate or give ideas to help those in trouble.
He did let us know. When he was finishing high
school, I did say to him that this month he’s
ending high school, what did you decide and
what college have you accepted...Yes, I was very
happy. Right now, I know that he went for a
couple of years already and he’s almost finish, so
I’m really happy that since I talked to him and he
told me about going to Sac State and his

Formulated
Meanings
Emphasize own
lack of
knowledge but
have seen
improvement in
child since going
to Sac State
including the
ability to
acculturate/assim
ilate.

Seen the success
of others and
reinforced own
struggles to child
and does not
want child to
have the same
experience.

Perceived that
child is more
knowledgeable
with opportunity
and ability to
help and now
able to open to
communicate
and help at
home.

Student did
inform college
choice and was
happy son is
attending Sac
State although
not educated and
poor hopeful
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2

7

33

3

4

22-24

3

8

48

4

6

36

5

6

34

education, I am happy. I said that if he sees the
way that can support him, then I will support him
and I won’t stop him...It makes me very happy...
even though I came to this country and I can’t go
to school, I look forward to that my children will
attain higher education and come back to help
me. It doesn’t matter whether it is emotional
support or financial support, they’ll support me
so that I won’t be poor like now. Right now, I can
only help them with buying them cars and giving
them a home. I provide them a happy home
environment. When they are done, I am very
happy so I want to make a banquet for them to
support them to strive further.
Sometimes I do say that and sometimes I think
that if you go to San Fran, it’s too far. Your mom
and I don’t have enough money to support you
and if at Sac State is the same, then going there,
we can help you. Even though we don’t have a
huge sum of money to give to you, we have the
house for you so if you go to school and come
back home, you don’t have to waste money.
I didn’t think much on it. I have older ones who
already went to college. So I believe that she will
succeed as well. That’s what I thought...Yes I was
happy. And I thought that the older ones
graduated already, she is the youngest daughter,
she always impatient but whatever she focused
on, she gets it done. So I feel secure about
her...Our children always talk to us whether they
are going to some place or go to college or what
major, they do talk to us to see if we agree.
Why we are happy is because even though we are
not educated, you don’t want your children to be
poor and uneducated like us...So they will learn
for us but when we support them, we really want
to them to be able to take care of themselves
when we are not around. We support like that.
But some children don’t understand when we yell
at them to do their homework or study, they think
that we really want to learn so we force them to
learn. I think every parent think like me.
Yes, I would be very happy. I don’t know, like I
said, even if she didn’t get to the next level and
graduates like that, I am still happy that she made
it. Others know and so they can achieve more but
for us, however far we go, we’ll still be happy.
For me, I tell you that my sons, even though they
can’t get anything, as least get their Masters.
Because my oldest son got BA, I told him to go
for Masters but he said it’s too hard so I was

child can come
back to help so
will support as
much as
possible.

Did not support
student's
decision to
attend SF State
due to inability
to support
financially.
Already
experienced
success with
other children so
did not worry
and student
communicate
about decision to
go to Sac State.
Happy and
reference own
struggle and
want better
future for student
with reminders
of children
growing up to do
homework.
Happy to see
child in college
and support
decision if just
obtain degree
and not continue.
Success with
older children so
push current
child to pursue
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6

3-6

21-41

really disappointed that he couldn’t do it...he
doesn’t even have his BA yet. So the one that lives
with me right now has a BA and a Masters.
I was happy that my daughter went to Sac State
and that it’s a good thing to help her. And I
support her to achieve in what she’s doing...I am
happy that even though I’m not educated, I am
happy that I have sons and daughters that goes to
Sac...So one day in the future, there will be a
better life for me..

master degree.

Although not
educated happy
to see child
attend Sac State
with hope to
return and help
family.

Support and Encouragement
Parent #

Page #

Line #

Significant Statements

1

2

11

So my children, I support them and help them, I do
think that they have gone further. I feel like when
they do things, it’s not hard for them and they don’t
have to worry. So I do support them but not only
that, talking about support, I really do support my
children...when they were young, we didn’t let them
go places or sleepover. We didn’t allow anyone to
go pick them up from school. So talking about
support, we do support. In regards to teaching,
what can you do that will be good, how can you
succeed in school, you have to follow those that
know, we always tell them every day. So it does help
them. So in regards to the children, once they’re old
enough, we take them to get their driver’s license.
We bought a car for each one of them so they don’t
have to worry.

1

5-9

15-34

1

10

39

Even though I’m not helpful, you have your teacher
to teach you so you have to go find help yourself.
But if you don’t have money, I can provide that for
you, and if you don’t know something, I can tell
you. So this is what I tell my children...There are
some that don’t struggle but others do really
struggle. So it’s like they would fail so you have to
talk to the counselor to come up with ideas to help.
If you’re the counselor, you have to help find ways
to help the child pass their struggles and what
homework should be given to them...There are those
like me who never got an education, we don’t know
what to do. You can only say, oh, you’ll just have to
ask your teacher or your counselors. And I don’t
know the language, you know the language, you go
talk to your counselor. I do tell that to my children.
If you have kids then you have to help your kids.
One, education is important. So you must not let
them go hangout, stay up late, and you cannot be

Formulated
Meanings
Always
support
children since
growing up.
Did not allow
children to go
out as much
or sleep over
and reminded
them to
befriends
those that are
good people.
Support now
means
helping with
license and
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Not educated
and cannot
help seek
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for help but
will support
as much as
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know that a
child have
achieve a
college
degree.

Watch over
children as
they grow up
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lazy in sending your children to school, and don’t
let them ride the bus. You have to take them to
school. When the children bring their homework,
you have to make sure it’s completed to be
returned. So that’s the important one

2

4

21-22

2

5

25-26

3

9

54-55

For me, everyday that I pick up my children, I do
ask if they have finished their homework, you guys
have to do homework, if you haven’t you must do
it...Even though I can’t really help them, I remind
them to do their homework...I support them so they
can be happy and won’t be stressed. Whatever they
haven’t done, I have to tell them to finish their
homework first before you rest or watch television.
Some reasons that we can’t help our children are
because we aren’t educated. Another is that our
children don’t want to talk to us a lot. In regards to
knowledge, us older people came to the United
States at a late age so we aren’t educated. Even if
they brought a piece of homework to ask for help,
we couldn’t even help them. Talking about helping,
deep in our hearts as parents, we really do help and
support them =to be educated because we don’t
want them to be uneducated like us when they grow
up. This country that we live in, truth to be told, us
older people lived here and aren’t educated, finding
a job is really hard so we support now so that they
can take a step further to finishing high school,
college. The one who can’t learn, should at least
finish Bachelors. But the ones who can learn, they
should be motivated to attain higher education. So
our support, like I said and what you said, we older
people really want to help but we aren’t educated
so we can’t teach our children. They have to pass
that route by themselves..And you have to find a
way that can help you so you won’t be like me who
has to work day by day. What I make is to support
the living expenses only, only to help you get food. I
can’t help you with school but you have to strength
to help yourself in the future.
Support is in when my children go to a school and
whatever they need help on, we help. Even if we
don’t have money, we have our strength. We can go
to the school to support the school and participate
with the school. We are poor and don’t have money
like the Americans so that’s how we support our
children. If they require a little bit of money, we can
give it to them but if they require a lot, we can’t
help them...Yes. We are not educated but what we
can help on, just ask us. We may not be able to

and send
them to
school not
take public
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including
reminders to
do
homework.
Although
note educated
only support
for children
growing up is
remind to do
homework.
Not educated
and children
not
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lack of ability
to help and
involvement.
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. Despite this,
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possible and
whatever they

301

4

2-3

12-14

4

8

47-49

5

4-9

27-53

6

3-4

20-26

answer what you want but whatever works with
you, then use it and write it to the schools so that
maybe the schools can help our children. We will
continue to live in America for the rest of our lives.
There won’t be a time when we can go back to live
in the mountains like back in the days. We elders
will help and support you children to go far.
They say that why is going to school so hard in this
country and ask what to do. I said, even though it’s
hard, do what you can do. We live according to
their country, the smart ones, they will go far but if
you can’t then learn what you can. Don’t be
stressed. If there’s anything, I will support them all
so that all the stress fall upon me so they won’t be
stress and so they can be focus on their
education....Support, it’s if they need money then
you provide them that much so that they won’t be
stress so they can learn.
No matter how much the parents love them, the
parents are very poor. They want to help but they
can’t. Only their feelings show but they can’t do
anything physically. Even if the students think that
their parents couldn’t help them, as long as they are
satisfied that they got something, they will just have
to come back and help their parents...Like this,
write it like this, no matter how much the parents
want to help, it’s because we are poor and we
aren’t educated so we can’t help them. The things
we want to happen, we can’t make it happen.
Hopefully the school would help them.
You can’t finish learning. For us, we don’t have to
read, we can just listen and look. When there’s a
funeral, we only speak through the mouth because
we never had a written language. So you don’t have
to learn it. As long as you have the heart to learn it
and it’s something that you like, then you can learn
it. If you don’t like it, then you can’t learn it... Our
whole life, we know nothing about the world until
we came to this country. We aren’t even up to their
levels yet. So for them to support and love the
students. The ones who don’t want to learn, it’s up
to them, but the ones who want to learn, then have
everyone support. So that we won’t be of a low
status.
They do it themselves. We don’t know how to help
them...Right now, my children would go to school
and they would say that they are learning for us. So
that we are happy that we have a son or a daughter
that also is achieving like others. So for us, we
happily support. When they are stressed, we tell
them not to be and to talk to those that know better

know how.
Understand
their children
will live here
and must
accommodate
.
Express
financial
support to
ease student's
stress and
reference the
inevitability
to
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in new
country.
The inability
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lack of
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lack of
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to help them. I’m not educated so that’s all I say to
my children.

education.
Encourage
children to
seek other for
to help them.

Communication
Parent #

Page #

Line #

Statement

1

3

12

1

4

13

The truth is that, one, you children who are
born here or were raised here don’t really
know our Hmong language. This is what
makes it hard. But no matter what, we have
to have meetings so we can bond in the
family so we have to talk. We have to talk to
our children and ask so far, how is your
education going, how are you doing? And
also, I will help you. The ideas I cannot help
you with, I will refer you to someone for
guidance. So it’s like that. As for the parents
to have a good relationship in the family, you
shouldn’t think that your ideas from the old
country will work in this country. Because
the ideas in this country, they behave
differently from us because they are educated
so they know more than us. The words to fix
you and us to get along, to be able to talk,
and what works and what doesn’t, we have to
be a bit more knowledgeable. If you can’t do
it and I can’t
help then we need to go meet with someone
who can help you.
As children, there are times when you can’t
process the information or they don’t
understand you. There are times when we
disagree but if you are a understanding
father, for example, tonight what I say to
him, he doesn’t agree or what he say to me, I
don’t agree, I told him to study but he
doesn’t and gets mad so I yell at him and it
irritates me. So when it’s like this, don’t let
the problem leave like that. You have to leave
it alone for a couple of nights and then meet
with them again and then you can say, oh I
said a couple of words that aren’t right to
you but don’t be upset at me because we are
family and we should fix ourselves. I
apologize if I said some words that aren’t
right to you. Don’t be upset and let’s fix
things together again and we’ll try to
understand each other again so it’s easy for

Formulated
Meanings
Language is a
struggle for
American born
children however
critical to talk t
them. Reference that
children know more
than parents.

It is important to
address all
misunderstandings
between parent and
child and
accommodate the
student.
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us. Sometimes I think that what I said was
good but if he doesn’t think so, I have to
accommodate him.
The children that come home from school
and you don’t ask your children, the thoughts
of the children and yourself distance day by
day. When you don’t talk, it distances itself
further. So when you don’t use your time for
your children, and you don’t talk to them, it
seems like you’re both distancing. So they
stop coming to you and they start to lack
trust and love so when you want to talk to
them, they don’t trust you. For me, everyday
that I pick up my children, I do ask if they
have finished their homework, you guys have
to do homework, if you haven’t you must do
it. I have a lot of children so I do ask if they
have done their homework. Even though I
can’t really help them, I remind them to do
their homework... I think according to your
question, one, the parents don’t know how to
love. It falls between the two parents and
how they both love each other. This affects
the children’s environment. So when they go
to school, they can’t learn. When you ask
them, they don’t want to respond because as
parents, you haven’t shown love. So they
don’t want to talk to you much. You can talk
a lot but certain things that you do, they
don’t trust you so they don’t want to talk a
lot... I like to speak the words that they
understand. I only say four to five words so
they understand and that is it. I don’t like to
lecture them because the children these days
don’t want to listen to lectures. The more you
speak, the more they don’t understand you.
There are two reasons. The older ones who
are born in the old country, they tell you
everything and communicate well. I have two
sets of children. The first set is born in the
old country and the second set is born in this
country. The children born in this country,
don’t really tell me. What they can do, they
do. What they can’t do, they don’t do. By the
time you know, they already let it go. They
are different in this way as well...Because
they are born in this country and grew up
like the Americans and behave like them. So
if the Americans can’t do it, they stop. When
they are of age, they decide what they want
to do. So the children are like that in this
country. The ones in the older country, even
when they passed college, whatever

Communication
with children is
important to
maintain a
relationship. This
largely falls on the
parent and how they
raise their children
which has a impact
to their willingess to
talk about school.
However do not
lecture but only utter
a few words and get
to the point.

Children born in
Laos/Thailand better
communication with
parents when
compared to
American born
children. However it
is critical as the
parent to check in
and ask how
children are doing.
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hardships they have, they talk it out and ask
for help. But this generation, they don’t
discuss that with you. Doesn’t matter if it
was a boy or girl. What they can’t do, they
just leave. So this is how they are different. I
have 9 children. Only 1 is sick who can’t go
to college but all 8 went to college. But as
parents, you have to consistently ask if they
need help and check up on them. The ones
who say it’s okay, then it’s okay. The ones
who need help, then we do help..
But like I said to her, the Hmong American
children don’t know how to speak in Hmong
so they can’t speak to you about it. So me
and my husband said that she finished the
low level and for her to focus on her
education and we will support her. They
understand so they continue to learn
themselves...Yes, I always say it. Those
words, we always say to our children. We
said that we came from Laos, we are old so
we couldn’t learn and we aren’t educated.
Even though we work, we are still poor. We
work the hardest jobs for the lowest pay so
for our children to really stay focus on their
education so their life won’t be so hard like
us and so their future won’t be poor.
No matter how uneducated your father is, he
knows something you don’t know. So you
have to ask your father something that even
though your father doesn’t know, and he says
that he doesn’t know, then he really doesn’t
know, and what you ask that your father
knows, he will tell you. It’s also because you
don’t talk to us.
I told all my family that we shouldn’t lecture
too much. We talk to them too much already,
they already have headaches, but if we yell at
them, they probably won’t be able to do it.
The one who can go for it, go for it, but the
one who can’t, it’s okay, just go find a job.
We shouldn’t force it. Schooling isn’t easy.
The one who’s motivated to learn, we don’t
have to tell them, they will go for it. The one
who can’t go for it, just need to find a job.
I think that even though the students want to
tell the parents, they think that we don’t
know their stress so even if they say it, we
can’t help them.
You need to talk to your children and ask for
updates about what’s good and what they

Reference that
American born
children cannot
communicate due to
language and
assimilation.
However do
communicate to
support child's
college aspiration
and remind of own
struggles.

Children are
reluctant to ask for
help or talk to
parents due to
parent's lack of
education and
knowledge.
Support the idea not
to lecture children
but support those
who decides to
attend college or
work.

Parent lack of
education and
knowledge is a
barrier to student's
communication.
Critical to check in
and communicate
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learned and what are they struggling on...I
always say the positive words because I
know that they get stressed about school. I
don’t yell at them or say anything negative.
They have homework to do so as a mother, I
make food ready for them. I don’t want them
to be stressed.

with positive words
to support student
with stress.

Parent's love for both gender
Parent #

Page #

Line #

Significant Statements

1

7

32

1

8

33

Talking about love, we love equally. I don’t know
about others but for me, I love equally. We love
equally. A little difference about the Hmong is
that the sons, talking about education, we came to
this country, the daughters learn better and are
better than the sons, as we can see that the
daughters are able to get into college, this is
proof that they are better, the sons, I don’t know
why they are different. Even in a group of
brothers, they’re not the same. So when they
learn, I don’t know why they aren’t better than
them. But talking about love, our Hmong rules,
for example, we have a son living with us, when
all the daughters go away to get married, even if,
for example, I pass away and I have debt, the son
takes care of my debt. When the daughters can’t
lend him money, he has to borrow from others so
pay. So it’s only that. Now, talking about during
living, we came to the United States, the
daughters love the parents more. Why, because
they work and get money, they spend on
birthdays, they don’t get jealous and selfish. They
give and they just don’t give $100 or $200. If they
are nice, for example, my daughters, one of them
who lives nearby, if you go to the store, she will
give $500 to thousands of dollars for you.
The elders, they speak harsher, the elders would
say, you are a guest-daughter. For example, if we
send you to school, you’ll only be smart for them
and not us. But in Laos, that’s really true. In
America, it’s not like that. In this country,
everyone has the same rights. So the daughters
who married into the other family, their motherin-laws can only tell them so much. Their motherin-laws can’t make them into servants like in
Laos, I’m not lying. You have a daughter-in-law,
you paid a huge sum for her but when she comes
to live with you, you make her do all the farming.
But in this country, if you get a daughter-in-law
and she doesn’t like living there for a couple of
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days, they can move out to live on their own. So
this is the difference. So when they go get married
and they don’t get along with their in-laws, they
give more to their own parents. So they help more
on the other side. So it seems like we love the
sons more but it’s not like that. We love them
equally. For the sons, one, if you have a son
living with you, even if the daughters left, for
example, if you are put into the hospital, the sons
don’t give as much money as the daughters, but
the food and living expenses affects the sons more
than the daughters. If you are sick and stay at the
hospital for months or if you can’t live at all,
your children comes to visit. The daughters who
are single, they visit here and there. The
daughters who are married, they have their other
family obligations. However, the sons, they have
to take care of everything from day to night. Even
if the daughters come and visited and then left,
the son still has to stay to watch over. Even if no
one can request work off, the son has to not go to
work. So there’s a difference there. The parents
who don’t have sons desire sons for that reason.
But for us to love the sons more, that whatever we
have, we give to the sons, coming to this country,
we can’t do that.
Living in America, the reason why the daughters
say that they love the sons more is that maybe
they’re thinking that the son is the one who will
live with the parents so their hearts think that
way. But talking about love, in my family, I love
the daughters as equally as my son. I don’t favor
any male or female. Because even if she’s a
daughter, she’s my daughter, even if he’s a son,
he’s my son. Because in the future, I don’t see
whether the daughter will love me more or my
son will love me more. Right now, they still live
with me. I still support them with a house and
food. So I support them all the same and I don’t
favor either. If there was a group of children,
some are slower and some are fast learners. Then
some are slower but if they work hard, they can
achieve as well. So I don’t favor boys or girls. I
do want everyone’s education and love to be
equal. Because in the future, I still look forward
for their help...the Hmong do see a bit of that as
well that between sons and daughters, the sons,
for example, ten goes to college, there are six to
seven daughters while the sons, there are only
three to four. One thing is that the sons
misbehave more when they are young so their
schooling isn’t as successful as the daughters. So
the daughters, truthfully since we came to this

they will live
with you and
take care of you
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will not be able
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especially if
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married. A
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country and I don’t know why but the daughters
seem to comprehend more. They learn more and
the daughters, if you have a group of daughters,
not only daughters but sons as well, if you can
guide them and they listen, they can achieve
more. The sons are the ones, right now as you
said, they fall behind because they’re not
motivated to go to school.
I don’t really know but according to what I think,
I think that the Hmong do really love the sons
more so they have more freedom so in general,
they are just lazy. They have their parents to take
care of everything for them. So they don’t think
they will be poor. So the girl, their goal is to
make it themselves and even if they were to marry
and live on their own, they will be able to take
care of themselves. So that’s their
idea...Truthfully, if we were to talk about Hmong,
there are more. But back then, the elders do say
that they love the sons more. But to my
generation, the daughters are upset because
when they get married, we remove them from our
household and culture. But we love them equally.
Even if we don’t have a son, we can still rely on
our daughter to take care of us and love us like a
son would. So we love equally unlike the elders...
Yes, the daughters love us more. The daughters
love us more because the daughters make food
for us to eat unlike the sons. When you ask the
sons to do something, they only do that specific
task; they don’t know how to finish all of the
tasks. But the daughters loves us more because
they cook for me and do our laundry and when
she goes to the store, she knows what styles to
buy for you. So the daughters love us more in this
country... Yes, so the daughters love us more. But
the son, even though you love or don’t love him,
he will still stay with us until be part. So this is
why the Hmong have this separation of love. But
truthfully, the daughters love us more.
The love is the same but the girls, they are the
ones to go away so they are only disappointed in
themselves. But to the parents, they love both the
same... I don’t know. Up to them. Like I said, the
support I give them, I give them both equal
support but the sons, I don’t know what they are
thinking, but they do fall behind the daughters.

Son or daughter, I love them equally. This
country is different from Laos. In this country, if
the parents aren’t alive anymore, the daughters
are the hard workers. The daughters are the ones

Different
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change in how
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who will love their parents more and they will
prepare everything. However, the sons, like you
said, they will only perform the traditions. In
truth, the daughters are the hard workers.
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That, the sons, because when they are 18 years
old, they go night and nights. Some fail because
they desire fun so they leave their education. One
day, we lose one, another day we lose one so we
start to lose them. I haven’t gone to school but
here’s what I have to say, if I focus on school, the
degree is waiting for me. But if I don’t go, then I
won’t get to it. Even if I don’t get my degree, I
can’t steal yours and you can’t steal mine. We
each have our own degree waiting for us.
Education and knowledge, we learn for ourselves
only, we can’t learn for each other.
They are learning for their parents for that they
are happy they have a son or a daughter. They
are happy that they have a son or daughter that is
educated. So they are happy that even I’m old
and if I pass, my children can take care of
themselves.
The elders always say that the sons are the ones
to live with us so when we can’t do or walk
anymore, the sons are the ones to watch and help
out. Even when we pass away, the sons are the
one to be by our side... Love the same. For me, I
love them the same and equally. If there is
something good, I’ll save for the sons and
daughters. I don’t have heart to love my sons
more and not love my daughters as much so I
love them equally.
I think that as parents, we have to fix ourselves
and talk to both. Even if it was a son, we would
love them the same. Even if it was a daughter, we
love and support them the same so that they can
finish school. But about that, it depends on the
personal motivation as well. It depends on them if
they want to focus or not because when they come
of age, it’s their life and what you say will not
affect them. I have 10 children, the ones who you
think will learn even if it’s far, they would still go
because it’s their desire to learn so they would
go. As parents, we support from behind so that
they can reach their goal. Then there’s the ones
who said that education is hard and they won’t
continue and will just go work, I will still support
and be happy that even thought they aren’t
continuing their education, they are a good son
or daughter that is preparing for their life so that

relations to how
it was in Laos.
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they will not be poor like others.
Do you think parents should be involved in the schooling of their children?
Parent #

Page #

Line #

Significant Statements

1

9

35

2
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45-48

Yes, that is a good thing. In order for your child
to succeed in education, we have to work
together and talk to them. If it’s too hard, you
have to go talk to your teachers and find ideas to
help out. If we can’t do it because it’s too hard,
what other ideas can we do? Should we drop
what we’re learning and go to another subject,
so that they can understand. So yes, there is
such a thing. I haven’t gone far in school but I
can give ideas to the children.
I feel like if we have a meeting and they invite us
parents to go, I think that the Hmong parents
should go. We have to go because it’s a way for
us to show the Americans that we do support our
children. So we have to go...This is very
important. As parents, we have to collaborate
with the professors, no matter what grade.
Starting from pre-school to high school to
college, what we can help, we should go help the
teachers. So that our children see that even
though we don’t know, we do support. Our
children are happy to see us so they are more
motivated to work hard.

3

6

37-38

3

8

49

It’s not their fault, it’s because of the parents.
When they have a conference and they invite the
parents to go but the parents don’t go, it’s not
the school’s fault or the teachers but the
parents...The schools don’t have any more
changes, it is what it is. Even if you don’t know,
your children know. If there is no Hmong
translator, your children will translate for you.
And if you don’t know English but you really
want to go, you can request for a translator. So
it’s not because of the school but the parents for
not getting involved.
I’ve never went to school, but when the schools
call for me, I always go. Even if they don’t have
translators for me, I get my children to translate
for me during the times that they have meetings.
Whenever I need help, I would take my child to
go with me to meet with them and ask for help or
ask what my child is doing. Or whether I can
help or not help. So I am always involved in my
child’s schooling. From what I see, the parents
who don’t collaborate with the schools, their
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children don’t really succeed or finish college.
So for my children I really support them all.
Yes it is good if the parents are involved. Good
as in good that they help the Hmong students to
achieve higher education and achieve the same
level as other ethnicities...

4

6

38

5
6

8
7

51
43-44

I think it is good for parents to be involved.
That is a way to support our children and praise
them... Support such as praising your children
that they did a great job and that they are
strong-willed. I’m not educated so that’s all I
would say.

Parent
involvement is
important for
student to
achieve success
as other groups.
Yes
Yes

How schools can help
Parent #

Page #

Line #

Significant Statements

1
2

8-10

46-54

For that, if you want a lot of parents to come, if you
use the radio, out of 3 people, 2 don’t listen to the
radio so they won’t come. If you want the parents to
come, you have to mail a letter home or for the
children to bring home, oh mom and dad, today we
have a meeting that requires your participation....If
it is possible, the professors like you guys should
translate it into Hmong so that we elders can
understand. So when we read it, we know that they
want us to meet to talk about things. If it’s in
Hmong, we can read it and understand what they
want form us and because we understand more, we
also want to go more...if there is a couple of Hmong
parent coordinators, and the parents have any
concerns, everyone can come together to meet and
the coordinators can call all parents to meet...that’s
the best idea that can help us elders understand.
This will bring out more parent involvement. Out of
ten couples, at least 6 to 7 couples will come. Some
elders, some want to come but they say that even
though they go, they don’t understand so there’s no
point in going...If you guys can do it for our Hmong
parents, this is like a program. If you have someone
to help, there will be more Hmong parents out.
Majority of the parents of the students are the
parents who aren’t educated and don’t know the
language...So even if we come to the school, we
have that person to translate for us so it’s easier for
us. For example, if we come and we have a
translator, we want to go more because we have a
translator and we understand what is said. This is
what makes us happier. So when there’s a teacher

Formulated
Meanings
Radio is an
avenue
including a
translated
letter that is
targeted to
"requires"
parents
attendance. In
addition, a
Hmong
parent
advocate will
support the
increase in
parent's
participation
in their
child's'
education.
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3

7-9

41-53

4

5

31-32

5

7-9

45-53

6

6

37

or administrators who call for us, we are more
motivated to come.
Well the students do go to school, so if they have
flyer to give to the students to give to the parents,
they should be able to see the flyers. In the past, Dr.
NhiaLue did have a radio show to talk about the
schools. So we were informed of the events
happening at schools. So if you want to be near
schools, you can go to his conferences and you’ll
know everything... I’m not educated so I don’t know
what to say but talking about the Hmong, I do want
the schools to not separate us when there are
events. The ones who can’t make it, can’t make it.
But the ones who could, they are there to support
the school. The ones who don’t know, don’t know.
But the ones who know, they know that they want
their children to be like other children even though
they as parents aren’t educated because they know
that the schools are the ones to support their
children. So I want the schools to help our Hmong
children and the ones who really want to succeed so
that our children do not fall behind.
If they invite, yes we would go. I just don’t know
because my children have been going for years now
and they haven’t invited us to go meet the teachers.
So we think that maybe nothing is happening so we
haven’t gone...What I want the most is for the
school to invite the parents out. Majority of the
parents don’t know English well so if they have
translators that would help us understand.

Yes I think this is a good thing. I like that because
they are of higher status and if they invite us to talk
to them then that’s good... In regards to the school,
I’m going to tell you so you can go tell the schools,
I want them to love the people from Laos, the
Hmong who are poor. Our whole life, we know
nothing about the world until we came to this
country. We aren’t even up to their levels yet. So for
them to support and love the students. The ones who
don’t want to learn, it’s up to them, but the ones
who want to learn, then have everyone support. So
that we won’t be of a low status. That’s all I will
say to you. I’m happy that you came to talk to me
today. Please take my words to the schools.
I feel like the parents don’t know English so they
need to find a translator to explain to us parents so
we understand. So that we know how to support our
children and how far our children can go. So if
someone can translate, that would be good.

Express that
schools
should
support
Hmong
students in
addition to
outreach by
radio and
translated
fliers to
increase
parent's
participation.

Invitation
from student
to parent is
lacking so
needs to
come from
school
directly with
support of
translators.
Parent
advocate will
support the
parent
participation
but radio is a
hit and miss.
Express for
schools to
support
Hmong
students.

Translator
will be a
good
approach to
increase
participation.
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Is there anything you think I should have asked but did not ask you?
Parent #
1

Page #
10-11

Line #
39-40

Significant Statements
Yes-

2

10

554

Yes-

3

9

55

4

8-9

50-53

5

9

54

6

8

50

We are not educated but what we can help
on, just ask us. We may not be able to
answer what you want but whatever works
with you, then use it and write it to the
schools so that maybe the schools can help
our children. We will continue to live in
America for the rest of our lives. There
won’t be a time when we can go back to
live in the mountains like back in the days.
We elders will help and support you
children to go far.
I didn’t say anything important...What I
say, you can choose the right words to
explain it and you can go tell them. Like
what I said to my daughter, sometimes I
don’t make sense...What’s not right, just
take it out.
Okay. I don’t think I said anything
important.
No, I don’t have anything to say. I don’t
know how to say it. I’m not educated to say
anything.

Formulated Meanings
Continues to expand
on culture and the
challenges of
education.
Informed me to edit
and use any words
only if they help.
Reinforce schools to
support Hmong
students.
Reinforce support
although not educated.

Self doubt own
experiences thus to
choose certain
passages.

Questions own
narrative.
Express lack of
contribution to study.
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Appendix O: Clusters of Themes/Emergent Themes for Student and Parents

Cluster of Themes and Emergent Themes
All participants - Student
The following represent step 4 of Colaizzi (1978) process for phenomenological data analysis: Formulated
meanings sorted into recurring categories, then clusters of themes and eventually incorporated together to
form distinctive construct of themes.
Student
#
1
2
5

Page
#

Line
#

Formulated Meanings

Theme Clusters

Emergent Theme

Theme Clusters

Emergent Theme

3
4
6
Please tell me a little about your family.
Student
#
1

Page
#
2

Line
#
17

2

1

3

5

1

7

3

1

7

4

1

4

6

1

5-9

6

3

23

6

4

36

Formulated Meanings
Cultural expectations and duties
as a son to keep the tradition with
community and external family
pressure to be family man and role
model.

-Maintain
Cultural
traditions
Expectations and
-Carry on family
Cultural
lineage
Obligations
-Fulfill
responsibilities
and duties
-Inability to go
outside the home
environment
Cultural expectation and pressure to live up to the role of a son and keep up
academics. Have to grow up quickly to help parents.
Cultural expectations to meet the role as a son including role to maintain
tradition
Sense of obligation to meet role as a daughter and inability to do anything
outside the home.
The need to mature and expectation to meet responsibilities as a daughter
and not having the opportunity to go outside the home.
The need to meet the role of a daughter and expectations in the home while
being treated different from sons.
The expected roles have impact on self confidence and feels unappreciated
due to gender.
The inability to go outside the home as a female for cultural ceremonies
unless married and/or a son.
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What do you remember most about growing up as a youngster in a Hmong family surrounded by white
America?
Student
#
1

Page
#
3

Line
#
24

1

3

28-30

2

2

8-13

5

2

12-14

3

1-2

8-11

4

2

7

6

2

10-14

6

2

15

Formulated Meanings
Search and question identity
between Hmong and American
and clash of values and beliefs.

Theme Clusters
- Negotiate Hmong
and American Identity
- Clash of values and
belief
-Challenge to balance
both cultural identities
-Proud and strong
Hmong identity
- Experience in
Hmong/non Hmong
educational setting
- Search for Hmong
identity

Emergent
Theme
Identity
Conflict

Lack awareness of racism and acknowledgement of history until entered
college.
The balance to fit between the American and Hmong culture and challenge
to maintain both that creates conflict.
Search for identity, place in society and school or self was not aware of own
history which resulted in mixed emotions. Found comfort in students with
shared experience and placed in ESL.
Bussed out of community to attend school and did not experience any
racism due to majority white school with programs. Was proud of cultural
identity but knew that did not have the best materials.
A strong sense of cultural identity when with Hmong students but changed
when transferred out.
Recognize was placed in ESL due to challenge in English language and
recognize lack in appropriate support and preparation during formative
years in schooling.
Search for and strong sense of identity that is lost since grade school to
college.

Pre-College Experience
Do you remember a time or times when your parents visited your elementary or high school for any
reason?
Student #
1

Page
#
6

Line
#
62-72

Formulated Meanings

Theme Clusters

Early involvement of parents was
important to student despite
language was critical as support.

- Involved in primary
years
-Presence of parents
are important to show
student support
-Parent still visited
with language barrier
-Embarrassed of
Parent's limited

Emergent
Theme
Parent
visit/involved
limited to
primary
education.

315

2

5

45-49

5
3

6
4-5

51-53
38-40

4

6

40-42

6

6

67-71

English
Parents only visited early in schooling was important to student to feel
included but did not after.
Parents did not attend school functions only when student got in trouble,
Student felt happy to have parents presence early in schooling even though
language was a barrier. Parents stopped after primary years.
Felt embarrassed since parents did not speak English and was present
during primary years in school.
Parents only visited during primary years when requested and did not
afterwards with assumption that student is independent.

Would you say that it was normal for people from your high school to attend college? How about your
close friends? How did this influence your decision making process?
Student #
1

Page
#
8

Line
#
87-89

1

8

91-93

2

6

54-60

5

8-9

77-83

3

6

50-58

4

7-8

52-59

6

8-9

96100

Formulated Meanings
It was common to hear peer
acceptance to four year
universities and made student feel
inferior due to acceptance to local
community college.

Theme Clusters

Emergent
Theme
College
readiness
awareness in
high school
environment
and low
college
completion
rates.

-Not/Common for
peers to attend
college
-School provided
academic program
support
-Common to see peer
not persist in college
-Motivated and
influenced decision
to pursue education
Most friends attended college but many did not finish due to institutional
factors especially the Hmong male. In turn inspired student to work harder.
School did have academies for support but it was not common for friends to
attend college but those that did was not able to complete due to lack in
motivation or decision to work. In turn was driven to continue college and
complete.
School did promote higher education with outreach many didn't go to
college but did not feel it was effective for some students. Friends did
complete while others did not or currently in school which motivated
student to finish.
Not common for students to attend college due to high school area and
friends that did attend some dropped out and did discouraged but reinforce
why student need to complete college.
Felt school prepared student to attend college with courses taken and some
friends that dropped out motivated student to stay determined.
High school area impact students attending college but some graduate
college and did not. For friends that did not, some got married with kids
and effected student to stay in control to complete.

Tell me a story about any encouragement you received to attend college.
Please tell me whether you think your being Hmong made it easier or harder to make the decision to
go to college.
Were there ever any times when you felt that being Hmong was either an advantage or a
disadvantage?
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Student #
1

Page
#
5

Line
#
57

1
1

7
11-12

79-81
126128

2

1

3-5

2

3-4

18

2

4

25-29

2

4-5

35-37

2

6

52

2

10

85-87

5

1

5

5

4-5

39-41

5

8

69-71

3

1

5

3

5

44-48

Formulated Meanings
Contemplating the decision
over how to maintain
cultural expectations and
letting go to attend college.

Theme Clusters

Emergent Theme

- Accommodate culture Cultural and
and college
Social
expectations
Incongruence
- Misunderstanding of
parent with demands of
education
-Verbal encouragement
and early awareness to
attend college
-Ability to connect with
other Hmong students
with shared experience
-Lac k of an established
pipeline of educated
Hmong mentors in the
community
-Emergence of Hmong
issues with API
programs
-Gender as a decision to
attend college
Received verbal encouragement but was inspired by uncle to attend college.
Struggle to fit between two identities and lack of understanding from
parents. However, able to identify other Hmong and student who share the
same experience in turn inspire and support each other.
Cultural expectation and responsibility as a son in addition to exceed
academically to take care of parents becomes great. Inability to balance and
maintain both.
Cultural obligations created misunderstandings and contributed to decision
to attend college.
Always knew and was verbally encouraged to attend college but had to
figure out how to get into college and major to select was a challenge.
Continued support to do well in college but lack of Hmong in community
who have succeeded that can serve as mentor.
Positive experience in high school and encouragement from teachers who
saw potential.
Ability to connect with other Hmong students however as refugees, the
college experience is still new. This creates the lack of connection on
campus and opportunities to be involved.
The difficult decision to attend college and how to maintain culture and
expectations as a son.
The challenge to balance and accommodate college and cultural obligations
is difficult. due to lack of guidance and struggle to ask for help due to
societal and cultural expectations.
Limited encouragement from parents but from siblings and external family
to attend college in part due to cultural obligations.
The stress and ability to balance and meet the demands of the culture and
campus expectations.
Parents were supportive and encouraged in primary years and always was

317

3

9

82

3

10

84

3

3

27-28

3

7

66-68

4

4

28

4

7

47-51

4
4

12
15

85
106

6

5

53-55

6

7-8

82-86

6

8

90-94

encouraged to attend college.
Perceived not having the ability to succeed but advantage to utilize bilingual
skills.
Emerging awareness of the population and challenges Hmong students faced
with creation of API programs on campus.
The cultural expectation as a daughter to get married and attend a college
close to home made it difficult but was also a motivator to achieve.
Feels the cultural capital in home and from low income area contributed to
lack of self confidence and self doubt.
As a daughter the culture gender preference was a motivator to attend
college due to responsibilities and expectations.
Family encouraged and felt it was a must with the decision to attend college
by ways of reminding struggles.
In ability for opportunity due to perception within major.
Inability to go to parents for support since they will not relate and
understand.
Received verbal support from parents but still have to meet expectation to
fulfill duties as a daughter inside the home which is a challenge.
Self doubt and lack confidence but brother and significant other support and
motivate including aunt's lived experienced that inspired to change gender
preference narrative.
Early encouragement and awareness about college from teachers including
aspiration to graduate from mother's story.

Influence from Siblings in College
Student #
1

Page
#
-

Line
#
-

2
2

7
15

65
134

5
5

2
8

11
69

5

11

102

3

6

6

3

5

44-48

Formulated Meanings

Theme Clusters

Emergent
Theme
Influence of
first in the
family vs.
college
educated
siblings

-First in the family
and now able to
guide siblings.
- Exposure and
support from
college educated
siblings
-Witness success of
siblings with
expectation to
attend
First to attend college and was the role model to siblings.
Student's own experience and negotiations with parents for understanding
enabled sister to leave and attend college.
Many siblings have completed college so it was expected.
Siblings encouraged college and brothers expose higher education at a
young age.
Siblings influence student to take initiative to seek help and complete
college.
Siblings experienced and attended Sac State so it influenced decision to stay
local.
At a young age, witnessed siblings successful completion of college
encouraged student to attend college.

318
4

7

47

6

15-16

186197

First in family to stay in college and complete with parents hope to be
successful.
First in family to stay in college and complete so serve as role model and
help younger siblings.

Tell me a story of how your parents responded to your decision going to Sacramento State.
Can you tell me about a time when you talked this over with your parents?
Student #
1

Page
#
8

Line
#
94-96

2

3

18

2

7

61-63

5

9

84-86

3

6-7

59-63

4

8-9

60-64

6

9

101113

Formulated Meanings

Theme Clusters

Emergent Theme

The decision to attend Sac State
was a decision based on parent's
preference and cultural
responsibilities. Did not discuss or
explore options with parents.

-Consider parent
Parental and
and cultural
cultural
expectation for
influence with
college selection
college selection
-Positive reaction
with enrollment at
Sac State
-With no cultural
boundaries would
attend college
choice
Cultural obligations created misunderstandings and contributed to decision
to attend college.
Inability to discuss college choice due to cultural obligations and parent
preference to stay close to home played primary role to attend Sac State
despite interest to attend UC Davis.
Parents were supportive in referring to own struggles with approval to attend
Sac State and expressed happiness.
Came to Sac State due to parent and siblings but with no cultural boundaries
would have selected elsewhere.
Did not talk to parents but came to Sac State even though last option due to
parent preference and financial uncertainty and support but would of
preferred UC Riverside.
Wanted to go out of city for college but parent and culture including lack of
financial support.

Describe what your experiences with family and friends have been like since you decided to become a
college student.
Student #
1

Page
#
14

Line
#
154

Formulated Meanings
Easier connection with friends in
college due to shared experience
in school and understanding of
situation.

Theme Clusters

Emergent Theme

-Struggle to
connect with
childhood/non
college enrolled
friends
-Easier
connection with
friends in college
understand
experience
-Improve

Navigate
relationship with
friends/family and
strengthen
communication
with parents.

319

1

14

156

1

15-16

1

16

164172
176178

2

13

117

2

13-14

5

15

121123
148156

3

12

103107

4

15-16

109111

6

16

197203

communication
with parents
- Distance with
family with
academic
demands
- Serve as role
model to younger
siblings
Struggle to connect with childhood friends is a challenge and feels left out
due to lack of understanding however attempt to reconnect and outreach to
them.
Before college parent and student had surface level communications and was
disconnected with the feeling of not be supported or loved.
Since college, communication has been more in depth and easier to talk about
interest and have prompted family meetings and respect from parent to
student.
External family are proud to see and have a son in college, but with friends
who are not in college created tension and misunderstandings.
Relationship with parents have improved compared to high school and ability
for student to understand parent. Also motivated siblings to strive for more.
Feels not able to see friends and family as often due to school. However, this
have also made student realize this distance reminds him to appreciate the
time they do have with parents and as friends to improve and support each
other
Since college, lack of time to spend with family and not at home as often.
Change in commitment to friends who are not in college due to demand of
school and work but still keep contact.
Relationship with high school friends have changed but still keep contact.
Spend more time with college friends. Demands of college have crated
distance with family and parents.
Try to support younger brother transition to college and with friends feel
outcast due to lack of connection and understanding of situation.

College Experiences
How would you describe your experience as a Hmong American student in college?
How connected do you feel you are to the Hmong community?
Student #
1

Page
#
1

Line #

Formulated Meanings

Theme Clusters

2-3

Balance to meet the demands of
both culture to find a place and
identity is a challenge. Feels stuck
between both expectations.

-Balance with role as
a Hmong and college
expectation
-Disconnected with
community and
culture with demands
in college
-No support with
resources or mentors
-Feels lonely with
inability to fit in and
to seek help

Emergent
Theme
- Cultural
Dissonance
-Cultural
Incongruence
-Cultural and
educational
demand is a
mismatch.

320

1

2

21

1

4

42-44

1

5

50

1
1

9
9

97
99

2

1

7

2

2

10

2
2

3
7

16
66

2

10

89

5

1

5

5

5

41

3

1

5

4

9

66

6

2

15

6

5

53

6

6

71

Has privilege as a son to access and parent support education but still
reinforce not to go out and stay home.
Is disconnected to community and culture due to choice to go to school
which requires time and commitment.
Although in college self doubt and feels incapable to help community with
self improvement and many skills to gain to be competent.
Student self navigate and are without resources or outreach for support.
Lack guidance and mentoring to navigate the hurdles and demands of
college.
Cultural obligations as a son made student not want to appreciate and saw
it as a burden and trapped with limited opportunities and decisions.
Struggle to fit in, search for identity and balance the meaning of Hmong
and American.
Is not connected to culture due to lack of attendance to cultural ceremonies.
Lack of knowledge regarding college, transition and experience to relate
and ask for help have been challenging.
Although feels lonely and outcast and question the place in college, student
is inspired to set the path for others.
The continual challenge to meet the cultural and educational demand is a
mismatch.
Maintaining the balance and going out of cultural norm to ask for help is a
challenge.
The balance and pressure to meet the need of the culture and demands of
school.
The challenge to relate with others and is lonely and out of place on
campus.
Searching for identity still in college and making sense of what this means
and the impact.
Trying to fit both roles as a student and daughter is a struggle and
challenging.
Feel the lack of support from parents once in college because of
assumption that student is on and cannot contribute.

Can you tell me a story about the professor you learned the most from on campus?

Student
#
1

Page
#
11

Line
#
117119

2

9

77

5

12

112

9

79

3

Formulated Meanings
Professor who is able to
provide support and are student
centered and push students to
self reflect and think critically.

Theme Clusters

Emergent
Theme
-Institutional
agent/gatekeeper
promote student
intellectual
growth

- Student centered,
critical thinking and
self reflect
-Culturally relevant
and relatable
discussion
Professor who push students to think critically, to ask questions, think broadly
and self reflect to understand oneself.
Professor promoted self reflection and relevant content to students to think
critically regarding oneself.
The ability to relate with a student centered pedagogical approach that uses
strategies to include students.

321
4

11

81

6

12

148150

Provide students the opportunity to be share and discuss in a student centered
setting that promotes students willingness to ask for help.
Professor's ability to relate to students and student centered approach inside
the classroom.

What does having a college education mean to you as a Hmong American?
Has college changed you?
Student
#
1

Page
#
1

Line
#
4

1

5-6

1

15

5961
160

2

5

2

13

2

15

5
5

5
5-6

42
4446

5

6

50

5

9

89

5

16

160

4044
119121
130

Formulated Meanings
The ability to be self aware
and relate to others.

Theme Clusters

Emergent Theme

- Development of self Self awareness and
awareness, self
improvement with
improvement, and
an appreciation for
opportunity for a
culture and ability
better future
to give back to the
-Ability to give back
community.
and help the
Self worth and
community
validation
-Development of
identity and
appreciate culture/
heritage
-Bring honor and
prestige to family
-Ability to achieve
despite parent's
background and
community resource
-Brings prestige not
respect
-Self worth,
emancipate and
independence
Self improvement, opportunity and provides a strong sense of self awareness
to connect with people including the ability to help others.
Able to identify own behavior and relate to parents from the education
obtained in courses taken. Emotional intelligence.
The ability to provide for family and improve situation including opportunity
to succeed including helping others who may have similar background.
Self improvement and self awareness with skills obtained to help other while
continue to grow.
The development of identity and appreciate heritage has contributed to self
improvement and search for opportunity.
Opportunity with a better future and ability to help the community.
Brings prestige to the family as a son and also cultural value to a daughter in
terms of marriage including a shift in attitude to support daughters to attend
college.
Self improvement and self awareness of societal issues including the
opportunity and ability to have a stable future and help family.
Self improvement and take initiative to help community including challenge
self to take leadership role and create opportunities for self advancement.
Self awareness and open minded with initiative to get things done.

322
3

4

3

7

3436
64

3
3

8
12

70
111

4

5

4

16

3133
115

6

2

21

6

5

58

6

6

62

6

1617

205209

Reference the historical experience of parent's struggle and opportunity to
achieve no matter situation including the ability to help others.
Initially lacked self confidence but have increased ability to identify weakness
and ways for self awareness.
Provided the foundational knowledge base to understand societal issues.
Increased self awareness with the ability to apply and relate knowledge gained
in class to real world situations.
Intangible and powerful achievement of knowledge including prestige and
praise.
Self awareness to other cultures and understanding with courses taken in
college.
Student feels it will bring prestige and value to daughter but not respect or
dignity.
Lack of success in Hmong community, accomplishment is a positive for
community, self as a daughter and family.,
The ability to be independent and sense of power and opportunity to provide
for self.
Self worth and self awareness with appreciation for heritage.

Tell me the person or experience that helped you with your chosen major and your effort to finish
college. Which support system has had the greatest influence on your life experience as a college
student to help maintain your effort to finish college?
Relatedness with Peers/Shared Experience
Student
#
1

Page
#
10

Line
#
108

1

10

110

1
1

12
13-14

128
145149

Formulated Meanings

Theme Clusters

Emergent
Theme
Counselor provided guidance for
-Counselor, faculty
-Faculty, staff
student to select major without
and external family
or peer
any other support.
provided support for influence or
major selection.
self navigate
-Self navigate to
for major
identify major
selection
-Peers with shared
-Associate
experiences were
with peers who
support systems
can relate with
-Identify program,
similar cultural
clubs and mentors
background to
-Parent not able to
support
provide emotional
college
support so internal
experience.
motivation and
-Parent able to
sought resources
provide verbal
encouragement
and tangible
not emotional
support.
Uncle outreach and initiated support during early years in college. Offered
with any guidance and supported any decisions made.
The ability to bond, support and relate with others shared experiences.
Peers with similar background that can relate to for emotional support and
motivate each other with positive outlook on future.

323
1

14

151

2

2

13

2

8

70

2

8

72

2

9

76

2

11

93

2

12

106

2

12

110

2

12

112

2

13

114

5

10

92

5

12

5

14

115117
138

5

14

139145

3

8

71

3

11

4

10

99101
71-72

4

14

101

6

11

137

6

13

157

6

15

182186

Professors who care and take time to listen and show interest to you as a
person. They promote self efficacy and guidance.
Friends in college so far have accepted student identity and to appreciate
culture and heritage.
Student self navigation of selecting major by taking courses to see if it fits
interest.
Peer provided advice on major and family circumstance reinforced decision
to select major.
Parents lacked support in college due to assumption that could not
contribute so student look for internal motivation to persist and joining
student organization to connect with professional in the workforce.
Student leader and came to realization of potential motivated student to
persist and growth but also support peers
Surround and relate with peers who have same aspiration and drive to
succeed.
Parent verbal encouragement and reminders including significant other that
provided the support to complete college.
Parent tangible support by providing food and money when needed
including love.
Parents not able to provide emotional support with lack of understanding so
turn to peers.
Took courses to see if major was of interest then talked to peers and
professors that guided toward current major.
Associate with other Hmong students who can support and motivate with a
passion and drive to succeed in turn feels a sense of belonging.
Avoid negativity and surrounding self with peers who are positive and
vision for a better future.
Students decision to partake in student club and programs on campus
supported connection with mentors, peers and motivation to outreach and
help others.
Self navigate to select major with no support have resulted in a passion for
current major but is in six year projection.
Peers who understand that can relate to your situation by providing support
and advice.
High school experience inspire selected major including the sister's friend
who encouraged decision.
Surround with peers who can provide support and motivate while
understanding your situation.
Work place supervisor encouraged student to complete degree to gain an
opportunity which was a source of motivation.
A support system and connection with peers who are at same school and
same experience.
Family did not understand or provide emotional support but was a big
support system.

What has been your biggest success as a college student?
What drives you to do well in college?
Student #
1

Page
#
12

Line
#
138

Formulated Meanings
Parent and reference to their
struggle is a primary reason to do

Theme Clusters
-Parent's struggles
and sacrifice

Emergent
Theme
Parent, self
and

324

2

11

97

5

8

71

5
3

14
5

136
48

3

10

92-94

4

13

96

6

5

58

6

14

173171

well in college including the
-Lack of peer and
community
opportunity to develop critical
community
influence
thinking skills and self
success
improvement.
-Self development
Parent is a factor to complete college including the lack of peers success,
financial stability and self improvement.
Father's role in the community and cultural obligations is a reason to
complete college.
Improvement of future but also ability to help the community.
Father sacrifice and lack of opportunity for parents motivated student to
complete college.
Parent and their struggle with lack of opportunity is a primary reason to
complete college.
Parent and their support including sacrifice is a motivation to complete
college.
To be one of the few in the community and as a Hmong female is a
motivator to complete college.
Family and reference to their struggle and financial situation is a driving
force to complete college.

What makes your college experience easy?
Student #
1

Page
#
13

Line
#
146

2

11

91-93

2
5

11
12

101
119

5

14

138

3

11

96

4
6

14
14

98
177

Formulated Meanings

Theme Clusters

Peers who are there to support and
provide guidance.

Emergent
Theme
Relationship
with peer and
awareness of
resources

-Peer support
-Campus
involvement
-Awareness of
campus resources
and programs
The ability to navigate college and be involved on campus with the
realization of own potential and goal.
Parent support but also the awareness of resources available on campus.
The lack and awareness of resources available and students not taking
advantage of it.
Finding then surround self with peers to support and provide positive
outlook to future.
Siblings, friends and conversations with professors are resources to
navigate college including student groups and presence of API programs on
campus.
Resources on campus and awareness to use them made college easier.
Support from personnel on campus including campus resources.

What are you most proud?
Student #
1

Page
#
13

Line #
142

Formulated Meanings
The ability to personally balance
and complete a personal
achievement.

Theme Clusters
-Balance personal,
culture and school
commitments

Emergent
Theme
Negotiate
internal and
external

325

2

11

95

5

14

134

3

10

90

4

13

94

6

14

167

-Graduate despite
commitments
barriers an
challenges
The accomplishment of high grades at the same time ability to balance
extracurricular activities,
The gratification to give back and help the community while balance own
commitment.
The ability to balance and be successful with all commitment at school,
home and community.
The ability to balance all commitment with growth and be on track to
graduate.
The ability to be on track to complete college despite of academic
challenges and struggles.

Looking back, what one piece of advice would you offer other first-generation Hmong college
students based upon your own college experiences here?
Student #

Line #

1

Page
#
16

1

17

187

1
1

17
17

188
189

1

17

191

2
2

14
14

128
132

181

Formulated Meanings
Involvement and explore
community and access resources
including helping others and
giving back.

Theme Clusters

Emergent
Theme
Personal- self
exploration and
engagement
School- Support
and target
outreach
Parent- Active
presence and
emotional
support
CommunityPreservation of
culture and
support of
education for
both gender

- Get involve, get
connected with
mentor/resource
and explore
-Parent be more
active in student
education and be
present
-Target outreach
and involve
college educated
members of family
- Select passion
then will direct
major
-Opportunity for
all students
-Parent trust and
emotional support
-Believe in
yourself and serve
as a role model
Schools should initiate contact with parents and bring awareness to support
student.
Get involve on campus with a student club to improve self awareness.
Parents should take more an active approach and be more involved in
student's education.
Outreach to external family members who those who have an education to
use them to reach parents.
Appreciate yourself and have confidence to explore.
Schools should use college students experience as a tool to reach and relate
to other high school students.

326
2

15

134

It is important for parents to understand the rigor and demands of college to
decrease unneeded stress.
Students should get involve on campus to increase confidence and ability to
seek help.
Parents should take the opportunity to visit the school to be aware of and to
build trust with student.

2

15

138

2

15

140

5

16

163

Students should attend college to improve self and be able to give back to
community including seek internal and external resources.

5

17

165

Intentionally provide support to underserved students in high school and
provide appropriate support about experiences of college.

5

17

169

Parents should provide encouragement of student's aspiration even thought
lack own education.

5

17

171

Community should help push the message of education and preserve the
culture to younger generation.

3

12

112

3

13

114

3
3

13
13

116
118

4

16

116

4
4
6

17
17
17

6

18

120
122
218220
222

Students should choose a major and career that they are passionate about
and not their parents.
Schools should provide same opportunity for all students and not select
which shut off other students.
Parents should trust and allow student to explore while being supportive,
Community and parent to be supportive of both gender's educational
aspiration.
Students should select a major they are passionate about but also can be a
career in addition use campus resources.
Schools should hose workshops and include experience of college students.
Parent should provide emotional support and be present .
To remind oneself that you are the first to graduate in the community and
will serve as a role model to family and others.
Seek support from faculty, staff and students and not do it alone.

Cluster of Themes and Emergent Themes
All participants - Parent
The following represent step 4 of Colaizzi (1978) process for phenomenological data analysis: Formulated
meanings sorted into recurring categories, then clusters of themes and eventually incorporated together to
form distinctive construct of themes.
Parent
#
1
2
3
4

Page
#

Line
#

Formulated Meanings

Theme Clusters

Emergent
Theme
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5
6
Tell me some stories or memories about where you grew up as a child.
Parent #
Page # Line #
Formulated Meanings
Theme Clusters
1

1

1

2

1

4-7

5
3

1
1

1
2

4
6

1
1

3
3

Helped with farming and
gardening.

Emergent
Theme
Subsistence
farming and
labor

-Farm and garden in
Laos
- Garden and sew in
Thailand
Subsistence farmers in Laos and displacement to refugee camps
continued to farm but not raise animals.
Lived and farmed in the mountains of Laos.
Farmed and tended gardened in Laos but not in refugee camps in
Thailand instead sew.
Farmed growing up in the mountains of Laos.
Helped with the farm and gardened including the animals and house
chores.

Tell me the story of a time when you really felt the true meaning of being Hmong.
Parent #
Page # Line #
Formulated Meanings
Theme Clusters
-Religious and cultural
practices
-Cultural nuances and
situation in relations to
other groups
-New Year clotting and
instruments

Emergent
Theme
-Religion and
cultural
nuances

1

2

10

Tradition, religion and
language are reminders of
Hmong identity.

2

2

10

5
3

3
2

19-20
13-15

4

1-2

6-8

6

2

12

Culture, rituals, and traditions is what identifies who the Hmong people
are in relations to others.
Tradition and religion including the cultural nuances remind identity.
In relations to other more established groups, Hmong have yet to have
economic capital. Hmong identity comes from the religion, clothing and
cultural instruments that is unique to this group.
Rituals, religion including New Year celebration the clothing is unite to
the Hmong identity.
Clothing,, culture, traditions and clothing as well as instrument is a
reminder of Hmong identity

How do you feel about some of the changes in Hmong culture and life since coming to
Stockton/Fresno/Lodi…
Parent #
Page # Line #
Formulated Meanings
Theme Clusters
Emergent
Theme
1
2
11
Traditions and rituals has
-No change in religious -Preservation of
not changed much but
practices and rituals
religion and
major change is in
-Change in education
inevitable
education since arrival to
and acculturation
change with
America and struggle to
-Change in cultural
gender
acculturate.
expectations in gender
expectations

328
with education

6

1

8

33

The treatment of daughters has changed including some of their cultural
expectations when compared to life in Laos. This also includes their love
to their own parents instead of in laws.

1

9-10

36-38

Dedicate time to school and gaining knowledge right now and not worry
or feel obligated to learn the rituals as culture is a lifelong process.

2

3

15-17

5

3

22

3

3

16-18

4

2

9

Culture and traditions have not changed besides more elegant rituals.
However, the lost of culture may change in next generation and is
understandable since America is about making ends meet with education
and job.
Culture has not changed but change is in education and emergence of an
educated Hmong generation with success.
The change in religion and -Lost in religion and
Inevitable
lost in heritage including
heritage
progressive lost
rituals is occurring
-Inevitable lost in
in religion and
however understand
culture in next
cultural identity
change is inevitable in this
generation
country.
-Lost in authenticity of
religious and cultural
practices
Lost in Hmong culture already has occurred and next generation will not
hold onto traditions.
Change in tradition and authenticity of rituals of how it is performed.

2

14

Do you remember a time or times when you visited your child’s elementary or high school for any
reason?
Parent #
Page # Line #
Formulated Meanings
Theme Clusters
Emergent
Theme
1
5-6
17-25 Visitation to primary years -Visit primary school
Limited
however middle to high
with request from
involvement in
school including college
teachers
primary
tapered off with
-Language is not primary school, no
assumption child is capable barrier, more outreach in involvement in
to learn. language is and
K-16
secondary
was a barrier back then
school then
including college but seek
verbal and
translator from staff and
tangible
child.
support in
college
2
7-8
38-43 Request for conference still attend despite lack of understanding and
language but respect as parent.
5
7
38-43 Have visit elementary years but not middle or high school. Language is a
barrier but there is translator but no one reaches out only until issue
arises.
3
6
33-36 Require meetings attend even if does not speak language. Child will help
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4

4-5

23-32

6

5-6

31-33

translate after have picked up some English to understand. Have no
visited college because assume student can do it themselves but will take
student to school.
Despite language visit primary years of schooling since requested by
teachers. This will show student we support them however in college not
invited so does not attend assuming no help is needed.
Visit primary to high school years and language was a barrier to ask
questions but picked up basic to understanding.

What do you think about your child going to Sacramento State?
Parent #
Page # Line #
Formulated Meanings
Theme Clusters
1

4

14

1

5

15

1

7-10

31-39

2

6-10

31-52

2

7

33

5

6

34

3

4

22-24

3

8

48

4

6

36

6

3-6

21-41

Support and Encouragement
Parent #
Page # Line #
1

2

11

Emphasize own lack of
knowledge but have seen
improvement in child since
going to Sac State
including the ability to
acculturate/assimilate.

Emergent
Theme
Supportive of
decision to stay
local with
reference to
own struggles
in hopes student
will return to
help after
college

-Inability to help and
reference own struggles
in support of student's
decision to attend Sac
State
-Did not support outer
college selections
-Success of other
students/children in
college and return to
help family
Seen the success of others and reinforced own struggles to child and does
not want child to have the same experience.
Perceived that child is more knowledgeable with opportunity and ability
to help and now able to open to communicate and help at home.
Student did inform college choice and was happy son is attending Sac
State although not educated and poor hopeful child can come back to
help so will support as much as possible.
Did not support student's decision to attend SF State due to inability to
support financially.
Success with older children so push current child to pursue master
degree.
Already experienced success with other children so did not worry and
student communicate about decision to go to Sac State.
Happy and reference own struggle and want better future for student with
reminders of children growing up to do homework.
Happy to see child in college and support decision if just obtain degree
and not continue.
Although not educated happy to see child attend Sac State with hope to
return and help family.

Formulated Meanings
Always support children
since growing up. Did not
allow children to go out as
much or sleep over and
reminded them to befriends
those that are good people.

Theme Clusters
-Did not allow child to
go out, remind to go
school work and
surround with good
friends
-Financial support

Emergent
Theme
-Limit outside
influence and
reinforce value
on friendship
-Reference
struggles and
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Support now means
helping with license and
buying a car.

1

5-9

15-34

1

10

39

2

4

21-22

2

5

25-26

5

4-9

27-53

3

9

54-55

4

2-3

12-14

4

8

47-49

6

3-4

20-26

when possible and buy
car and help with
license
-Not educated,
reference lack of
knowledge so
encourage to seek help
from teachers

lack of
education
however
tangible support
-Encourage
student to seek
other for
support due to
inability to help
Not educated and cannot help seek teachers and counselors for help but
will support as much as possible to know that a child have achieve a
college degree.
Watch over children as they grow up and send them to school not take
public buses including reminders to do homework.
Although note educated only support for children growing up is remind
to do homework.
Not educated and children not communicating contributed to lack of
ability to help and involvement. Inform student to seek support from
others and or do independently. Despite this, support and reference own
struggle as a reason to attend higher education and support includes
living and good.
Reference the lack of education in the Hmong community but the journey
of education is up to the student. Those that are committed everyone will
support for a better future.
Reference not being educated but expressed willingness to participate
and support as much as possible and whatever they know how.
Understand their children will live here and must accommodate.
Express financial support to ease student's stress and reference the
inevitability to accommodate in new country.
The inability to help physically and reference socioeconomic status and
lack of education.
Reference lack of knowledge and education to help children but support
their education. Encourage children to seek other for to help them.

Communication
Parent #
1

Page #
3

Line #
12

1

4

13

Formulated Meanings
Language is a struggle for
American born children
however critical to talk to
them. Reference that
children know more than
parents.

Theme Clusters
Emergent Theme
-Misunderstanding in
Challenges and
communication with
importance to
1st vs 1.5 generation
communicate with
due to language and
children
acculturation
- Reference lack of
education and ability
so limit and direct
communication with
child
- Important to check in
and provide positive
encouragement
It is important to address all misunderstandings between parent and child
and accommodate the student.
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2

4-5

21-26

5

4

28

5

8

50

3

3

19-20

4

4

21-22

6

3

18

6

7

45-46

Parent's love for both gender
Parent #
Page #
Line #
1
7
32

1

8

33

2
5

5-6
6

27-28
35

5
3

9
4-5

53
25-31

4

3

16-18

4

7

44

Communication with children is important to maintain a relationship. This
largely falls on the parent and how they raise their children which has a
impact to their willingness to talk about school. However do not lecture
but only utter a few words and get to the point.
Children are reluctant to ask for help or talk to parents due to parent's lack
of education and knowledge.
Support the idea not to lecture children but support those who decides to
attend college or work.
Children born in Laos/Thailand better communication with parents when
compared to American born children. However it is critical as the parent
to check in and ask how children are doing.
Reference that American born children cannot communicate due to
language and assimilation. However do communicate to support child's
college aspiration and remind of own struggles.
Parent lack of education and knowledge is a barrier to student's
communication.
Critical to check in and communicate with positive words to support
student with stress.

Formulated Meanings
Theme Clusters
Emergent Theme
Express love for both
-Love both gender
Love for both
gender however note that
but son will stay
gender but
daughters are able to learn with culture but
education success
and get into college
daughter will
of daughter and
easier. In regards to
provide tangible
culture obligation
customs the son will live
support.
and preservation
and stay with parents
- Daughter will
from son
while daughters will
married to another
married off. Despite this , clan and son will not
the daughter love parents
more and go above and
beyond to support he
parents.
The "old" customs was the daughter success would benefit the in-laws.
However in American that has changed whereas daughters have more
independent. In regards to son, they will live with you and take care of
you while daughters will not be able to as much especially if they are
married. A primary reason why sons are preferred.
Express love both gender but not the education gap.
Daughters are more successful because sons do not focus. It is up to
them to want it, we cannot force them.
Love and support the success of both gender.
Different parental treatment between son and daughters and sons
obligations make it appear parent love them more. Addition, when
daughters married we remove them from the family thus we assume we
cannot rely on daughters. This is not true as daughter love us more.
Express love for both gender however daughter's marriage is an
assumption we do not love them as much as the son.
Reference change in how to love both gender in relations to how it was
in Laos. Daughters are the ones who love parents more.
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6

5

28-29

6

7

47

The son's perceived cultural obligation to be there for parents however
express love for both gender.
Express support for both gender and for their education aspiration.
However note that is up to the child to pursue college or not.

Do you think parents should be involved in the schooling of their children?
Parent #
Page #
Line #
Formulated Meanings
Theme Clusters
1
9
35
It is important for parents
- Offer as much
to be involve with
support
children's education and
-Important to attend
offer as much help as
meetings to show
possible.
support
2

8-10

45-48

3

6

37-38

3
4

8
6

49
38

5
6

8
7

51
43-44

How schools can help
Parent #
Page #
Line #
1

-

-

2

8-10

46-54

5

7-9

45-53

3

7-9

41-53

4

5

31-32

6

6

37

Involvement is important and when requested by school to attend it is
critical to show support for children's education especially the school
will see parents care despite lack of education.
It is important to be involved but it is at the fault of the parents not
school. Despite language barriers can request for translator or child can
help interpret.
Parent involvement is critical to student educational success.
Parent involvement is important for student to achieve success as other
groups.
Yes
Yes

Formulated Meanings

Theme Clusters

10-11

39-40

Emergent
Theme
- Intentional
and target
outreach and
invitation

- Hmong radio and
translated letters from
school
-Hmong parent advocate
-Outreach should come
directly from school
Radio is an avenue including a translated letter that is targeted to
"requires" parents attendance. In addition, a Hmong parent advocate
will support the increase in parent's participation in their child's'
education.
Parent advocate will support the parent participation but radio is a hit
and miss. Express for schools to support Hmong students.
Express that schools should support Hmong students in addition to
outreach by radio and translated fliers to increase parent's participation.
Invitation from student to parent is lacking so needs to come from
school directly with support of translators.
Translator will be a good approach to increase participation.

Is there anything you think I should have asked but did not ask you?
Parent #
Page #
Line #
Formulated Meanings
Theme Clusters
1

Emergent Theme
Involvement is
imporant to show
support

Continues to expand on
culture and the challenges

- Discussion on culture
and religion

Emergent
Theme
Reference lack
of education
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of education.

2

10

554

3
4
5
6

9
8-9
9
8

55
50-53
54
50

-Edit and select certain
and
passages
contribution to
-Self doubt value of
study
contribution
Informed me to edit and use any words only if they help. Reinforce
schools to support Hmong students.
Reinforce support although not educated.
Self doubt own experiences thus to choose certain passages.
Questions own narrative.
Express lack of contribution to study.
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