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ABSTRACT
This project highlights the need for a music curriculum that facilitates the teaching of music
experiences to students with Autism and other developmental disabilities. Leading researchers
such as Wigram and Gold (2006), Bhatara, (2009), and Sharma and Jagdev (2011) indicate that
there are many positive outcomes when students with Autism and other developmental
disabilities participate in music education, music-based curriculums, and music activities. This
project provides special educators with a music curriculum that facilitates the teaching of music
experiences to students with Autism and other developmental disabilities. It offers behavioral
and curricular adaptations, as well as presentational strategies and lesson plans for planning
music instruction for various disabilities and grade levels in the music classroom. Project
implementation guidelines and recommendations detail project limitations and suggestions that
allow for student development in the areas of supporting communication and socialization, and
in promoting positive student behaviors for students with Autism Spectrum Disorder (ASD) and
other developmental disabilities.
Key terms: adaptive music curriculum, American Sign Language (ASL), Autism
Spectrum Disorder (ASD), developmental disabilities, Individual Education Plan (IEP), music
curriculum, music therapy, special education.
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Chapter 1: Definition of the Problem
“Music is a great reinforcer and motivator, and will always be an innate part of being human.”
(Sausser and Waller, 2006, p. 9)
The characteristics of Autism Spectrum Disorder (ASD) usually manifest between the
ages of two and four years of age, but can present as early as the age of six months (Maestro, et
al., 2002). These characteristics can impact a child’s ability to effectively utilize memory,
receptive and expressive language skills, as well as prosocial behaviors such as perspective
taking, attention, and turn-taking. These challenges may begin to be evident in the elementary
and middle school grades, increasing dramatically in high school where the need for friendships,
fitting in with a peer group, and transition planning for adulthood and employment, become
critical for the child to develop independent living skills (Eerola & Eerola, 2014).
Students with ASD and other developmental disabilities often have difficulty with
memory, receptive and expressive language skills, and prosocial behaviors such as turn taking,
working within a group, attending, and perspective taking (Simpson & Keen, 2011). These
challenges often impact their ability to communicate with others, make and keep friends, join in
with peer activities, maintain healthy relationships with others, and live independently. With the
increased awareness and identification of students with ASD and other developmental
disabilities, music is gaining attention among educators, parents, and researchers as an
intervention tool to facilitate change in core characteristics in the special education population
(Boso, Emanuele, Minazzi, Abbamonte, & Politi, 2007). When special educators are able to
embed music activities into the teaching of functional skills, students with ASD and other
developmental disabilities show improvement in communication and memory skills (Stephenson,
2006). Adamek (2001) advocates for the adaptation of educational materials to promote learning
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in the integration of students with special needs. However, McDowell (2010) and Ockelford,
Welch, and Zimmermann (2002) point out that there are a limited number of resources available
to teachers for implementing music in the classroom, as well as a shortage of adaptive music
education curriculums.
I became interested in music education and interventions when I approached my special
education director and asked if I could teach an art and music course to high school students with
disabilities. Once approved, I developed basic curricula for art and music courses for secondary
special education students in a district in a small southern California town. For the past four
years, I have conducted research on the impact of music education by teaching an elective music
class for special education students. I wanted to know more about the benefits of music and how
to use music more effectively in the classroom. Each semester in which I teach the music
course, I observe and take notes on the strategies and lesson plans which appear to be the most
successful in engaging students, reducing target behaviors, and increasing positive social
behaviors.
The purpose of this chapter is to provide a rational for the project, preview relevant
literature in the field of music interventions and special needs students, describe the methodology
to be used, state the importance and significance of this research, and define the key terms which
will be used throughout the paper.
Purpose of Project
The purpose of this project is to provide a music curriculum as a resource for special
educators to implement in a variety of grade levels and settings. The research questions that will
guide this project are:

DEVELOPING A MUSIC-BASED CURRICULUM

7

1. In what ways can special education teachers use music in the high school setting to
support communication, socialization, and promote positive student behaviors for students with
ASD and other developmental disabilities?
2. In what ways do music experiences impact students with ASD and other
developmental disabilities?
These research questions will be answered through a literature review in Chapter Two
and my research project which will be presented in Chapter Four.
Preview Literature
The research questions mentioned above will be addressed by a review of the literature
which indicates that three important themes emerge regarding music in general terms and music
as an intervention for high school students. The first major theme suggests that music has a
positive impact in the lives of adolescents. Research conducted by Wigram and Gold (2006),
Bhatara, (2009), and Sharma and Jagdev (2012) indicate that there are many positive outcomes
when students with and without disabilities participate in music education, music-based
curriculums, and music activities. Music has shown to improve communication skills, social
interaction, as well as sustaining and developing attention (Wigram & Gold, 2006; Bhatara,
2009; Sharma & Jagdev, 2011). Another theme from the literature suggests that students with
ASD and other developmental disabilities face the same challenges in their school experiences as
do all young people; however, authors Kluth and Chandler-Olcott (2008); Müller, Schuler, and
Yates (2008); and Guy (2005) explain that they are far more impacted than their neuro-typical
peers due to the nature of the core characteristics of their disabilities. The last theme is
addressed by Kim, Wigram, and Gold (2008), and Hillier, Greher, Poto, and Dougherty, (2011)
who reaffirm that music curriculums, music education, and music therapies show positive
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outcomes in supporting communication and socialization, and in promoting positive student
behaviors for students with ASD and other developmental disabilities.
Preview Methodology
The methodology chapter of this project outlines the steps taken to develop an adaptive
music curriculum for special education students with ASD and other developmental disabilities.
Although this music curriculum is intended for secondary students with ASD and other
developmental disabilities, it has been developed to be easily adapted to any grade, setting, or
population of special education students. This curriculum is intended to be implemented by
general education teachers as well as special educators.
In order to develop a music curriculum that is beneficial to a wide range of educators and
non-educators in a variety of grades and setting, I first previewed existing music curriculums.
From this information, I gleaned strategies and information that I thought could be adapted and
implemented in a special education setting. Next, I reviewed the long and short term goals I
developed for my district in order to be able to teach a music class as an elective course for
special education students at my site. I decided which information to include from that resource,
as well as the lesson plans and strategies I developed and implemented from my own classroom
music teaching experiences in a secondary special education setting.
Significance of Project
With the increased awareness and identification of students with ASD and other
developmental disabilities, the number of students with special needs being placed in general and
special education classrooms continues to increase (Hourigan & Hourigan, 2009). The
Individual Education Plan (IEP) mandates that special education students be placed in the Least
Restrictive Environment (LRE), which may be the general education classroom, or with the
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support of the special education setting. School districts, teachers, and parents recognize the
importance of special needs students having access to appropriate educational materials which
allows them to participate and learn to their fullest capacity. Many music teachers, however, feel
unsure of how to involve students with ASD and other developmental disabilities in district and
state adopted music curriculums (McDowell, 2010). Although there is an abundance of state and
district adopted curriculums and resources, there are few recent adaptive music curriculums,
guides for teaching music to students with disabilities, or resources that mention how to integrate
special education students into a regular music class.
For example, Jellison (1979) and Alley (1977) published articles on the role of music
education for the severely handicapped 30 years ago. Jellison, Brooks, and Huck (1984),
Nordoff and Robbins (1965), Solomon (1980), and Humpal (1991) investigated special
education music classes and the effects of handicapped children in regular music classes at least
30 years ago. Atterbury (1987), Frisque, Niebur, and Humphreys (1994), and Graham and Beer
(1980) all focused on how to teach music to students with disabilities over 20 years ago or more.
Since that time, additional research has emerged in understanding how students with ASD and
other developmental disabilities may benefit from music education, music-based curriculums,
and music activities to increase communication skills, socialization skills, and positive behaviors
(Hillier et al., 2011).
Based on these findings, clearly there is a need for an updated and adaptive music
curriculum that gives educators the tools they need to involve students with disabilities in their
music classrooms. There is also a need for curricula that allows special educators to implement a
music-based curriculum adapted for special learners. This project will provide special educators,
paraprofessionals, music teachers, general education teachers, and parents, as well as anyone
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who wishes to use music as an intervention, or to teach music skills, with a resource to address
the areas of need indicated in the literature review. This project will make it easier for an
adapted music curriculum to be implemented in the special or general education setting. The
project will ultimately benefit the community at large as students with ASD and other
developmental disabilities are given the opportunity to use the therapeutic benefits of music
activities to increase their communication, socialization, positive behavior skills in their homes,
schools, and their communities. Research indicates that there are many positive outcomes when
students with and without disabilities participate in music education, music-based curriculums,
and music activities. Music has shown to improve communication skills, social interaction, as
well as sustaining and developing attention (Wigram & Gold, 2006). “In music, we have a huge
resource of possible therapeutic benefits, and we must work harder to take advantage of it”
(Bhatara, 2009, p. 29).
Summary of Chapter
Chapter One provides an overview of the project by focusing on the necessity of an
adaptive music curriculum, lesson plans, and supplemental materials for students with ASD and
other developmental disabilities. Although current district and state music curriculums exist,
they lack the resources of how to teach music to students with ASD and other developmental
disabilities or how to adapt music activities in order for these students to access the general
education music curriculum. A review of current and relevant literature confirms the need for
this project and provides support for the development of an adaptive music curriculum with
lesson plans, supplemental materials, and a culminating project. The methodology used in this
project outlines the steps taken to develop an adaptive music curriculum for special education
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students. Last of all, the significance of this project details the benefits it will provide to parents,
teachers, school districts, and communities.
Definition of Terms
American Sign Language: a sign language for the deaf in which meaning is conveyed by a
system of articulated hand gestures and their placement relative to the upper body.
ASD: Autism Spectrum Disorder. ASD and autism are both general terms for a group of
complex disorders of brain development. These disorders are characterized, in varying degrees,
by difficulties in social interaction, verbal and nonverbal communication and repetitive
behaviors.
Developmental Disabilities: a disability that manifests before a person reaches twenty-two (22)
years of age, which constitutes a substantial disability to the individual. It is attributable to
mental retardation or related conditions which include cerebral palsy, epilepsy, autism or other
neurological conditions when these conditions result in the impairment of general intellectual
functioning or adaptive behavior similar to that of a person with mental retardation.
Hand over Hand: A physical prompt in which the teacher places their hand over the student's
hand to direct physical motions. It is an effective strategy to support students with Autism and
other developmental disabilities with unfamiliar tasks like sweeping, and even younger students
with immature and undeveloped fine motor skills.
IEP: Individual Education Plan is a plan or program developed to ensure that a child who has a
disability identified under the law and is attending an elementary or secondary educational
institution receives specialized instruction and related services.
Interventions: Actions or strategies intended to reduce the core characteristics of Autism
Spectrum Disorder.
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LRE: Least Restrictive Environment is the requirement in federal law that students with
disabilities receive their education, to the maximum extent appropriate, with nondisabled peers.
Music-Based Curriculum: Embedding the use of music activities in core content such as
reading, writing, math, science, social studies.
Music Education: Music curriculum that teaches proficiency skills in singing, dancing, playing
an instrument.
Music Therapy: Music used as a therapeutic treatment to decrease behaviors.
Neuro-typical: A term used to describe children who are not developmentally disabled,
specifically not on the Autistic Spectrum.
Pitch-level Conducting: Conducting a song by moving one’s hand up and down according to
the pitch of the melody.
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Chapter 2: Literature Review
The purpose of this literature review is to answer two primary research questions:
1. In what ways can special education teachers use music in the high school setting to
support communication, socialization, and promote positive student behaviors for students with
ASD and other developmental disabilities?
2. In what ways do music experiences impact students with ASD and other
developmental disabilities?
The literature review will provide a knowledge base for the development of a musicbased curriculum for special educators and general education music teachers to implement for
students with ASD and other developmental disabilities. The first major theme details the
benefits of music education, interventions, and music therapy on non-disabled or neuro-typical
adolescents. Music has a positive impact in the lives of adolescents. For most young people,
their middle and high school years can be very difficult socially, emotionally, and academically.
Music often helps them deal with the challenges of interacting with their peers, trying to fit in,
understanding their changing bodies, and managing their fluctuating emotions. (Sharma &
Jagdev, 2011).
A second theme describes the characteristics of students with ASD and other
developmental disabilities, and how the challenges of these core characteristics impact the lives
of young people. Students with Autism and other developmental disabilities face these same
challenges in their school experiences as do all young people; however, they are far more
impacted than their neuro-typical peers due to the nature of the core characteristics of their
disabilities. Finally, the last theme of this literature review will describe music as an intervention
for students with ASD and other developmental disabilities. Music curriculums, music
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education, and music therapies show positive outcomes in supporting communication and
socialization, and in promoting positive student behaviors for students with ASD and other
developmental disabilities.
Music and Adolescents
Looking at the history of music and education, many educators find music to be a
reinforcing, valuable tool in facilitating learning and reinforcing student achievements.
Beginning in the 1950s, some form of music education became a part of most public schools’
curriculum (Accordino, Comer, and Heller, 2006). Merrell (2004) advocates the use of music in
the classroom because its calming effect supports teachers in maintaining classroom
management, reducing disruptions, and managing behavior problems. Music education and
music curriculums provide opportunities for youth to acquire musical knowledge and skills,
while at the same time developing self-expression, creativity, and positive peer social
interactions by encouraging group cohesion (Sausser & Waller, 2006).
While supporting the development of these skills, music in the classroom also has the
added benefit of easily complementing literacy goals because “literacy is naturally developed
through music” (McIntire, 2007, p. 45) as well as communication, and memory skills. Music
integrated curriculums create a stimulating environment for learning. Rhythm and rhyme
facilitate learning and can provide the emotional hook that can engages students in learning
routine facts. Students who have difficulty remembering mnemonic devices when trying to
verbalize them, can often sing them without difficulty. McIntire (2007) asserts that music and
literacy go hand in hand. The ability to use language to communicate by reading, writing,
listening, and speaking is enhanced when music, rhythm, and movement are added to a learning
experience. In addition to these benefits, music has a positive impact in the lives of young
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people as they respond to the difficult transitions from childhood to adolescence. They often
encounter many social and emotional challenges that they may be ill equipped to navigate due to
emerging coping skills. Increased demands from academic expectations and the social stresses of
peer pressure, can result in a high level of academic stress and significantly low self-esteem for
many high school students (Sharma & Dagdev, 2011). Music provides a safe and effective way
for self-expression and emotional adjustment as students explore their own identity. The
importance of “music-making with social goals” (Rimmer, 2012, p. 331) has the added benefit of
involving youth in more of the decision making processes that affect them. Engaging the
participation of young people, especially those deemed at-risk, in community music programs,
empowers those usually at risk of social isolation, enhances decision making skills, and develops
self-esteem.
When adolescents experience the loss a loved one, the degree of grief and bereavement
they feel can be overwhelming and devastating. They often feel very intense emotions, but are
unsure of how to emotionally process the painful loss in their life. The use of songwriting
therapy, music interventions, and music therapy has shown to be very valuable in helping
children and teens work through the grief process. Children and teens who participate in group
music intervention and therapy show significantly improved coping skills with issues of
validation, identification, clarification, normalization, and being able to express their feelings
and emotions (Hilliard, 2001). Songwriting is especially therapeutic for bereaved adolescents
because it allows them to create music and lyrics that express their core concerns over the death
of a loved one. Dalton and Krout (2005) analyzed 123 songs written by teens receiving music
therapy once a week for 36 months as part of the grief counseling process. Lyrical themes within
the songs were identified and organized into five grief process areas described as “understanding,
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feeling, remembering, integrating, and growing” (Dalton & Krout, 2005, p. 132). The pilot study
acknowledges that the participant sizes were small, but results suggest that the songwriting
treatment helps adolescents improve their movement through all of the grief domains
significantly better than young people who did not participate in music therapy (Dalton & Krout,
2005).
For at risk youth, popular music is increasingly viewed by local, state, and national
governments as useful forms of creative activities in and outside of young offender institutions.
Baker and Homan (2007) examines a music program for predominantly black youth at a
detention center in North America, with the goal of observing the benefits of music in fostering
individual creativity, self-esteem, and social communication. The popular music of rapping and
basic music sequencing and composition became the creative vehicle in shaping the young men’s
perception of themselves moving from “offender to citizen” (Baker & Homan, 2007, p. 459).
For these young men, the attraction of being involved in a popular music workshop once or twice
a week was a significant motivation to participate when compared to the restrictions of the
detention center.
Although the youth preferred the problematic lyrics of rap and hip hop music, which
often glorifies violence, rebellion, and gang ideals, the program emphasized positive lyrical
expression, embedding pedagogies of citizenship, conformity, and community. The study points
out that there are limitations to teaching and creating music in a detention center environment.
Participation was often inconsistent as the ability to attend the weekly music workshop was
dependent on accumulating privileges. The young men were not able to practice their guitar,
keyboarding, or programming skills in between lessons, which led to a lack of progression in
skills and uneven outcomes. Despite these limitations, researchers noted that many of the young
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men composed songs revealing an “astonishing levels of honesty and self-critique”, (Baker &
Homan, 2007, p.471) a genuine sense of “agency, achievement, empowerment, and selfreflection” (Baker & Homan, 2007, p.473).
In a study of three community outreach music programs for youth identified as at risk,
Rimmer (2012) focuses on the specific factors that sustain youth involvement in the program and
kept them wanting to return. The study’s findings note that the most successful outreach
programs were those with sustained youth involvement because they afforded young people
decision making powers on what kinds of music the teens wanted to listen to and create.
Rimmer’s findings support the importance of music programs responding to the needs and
interests valued by young people, especially those who may feel excluded from the larger
society. The potential for positive outcomes increases when youth are engaged in “musicmaking” rather than engagement in “music-activities” (Rimmer, 2012, p. 346). Music
experiences, programs, and curriculums are most effective when music skills and knowledge are
acquired through everyday musical practices in a teenager’s own social context.
Currently, depression is a significant problem for approximately 11 percent of the
adolescent population; one in five teens report at least one episode of major depression by the
time they are 18. Girls are twice as likely to experience depression as boys. The risk for
depression increases as the child gets older (Heller, 2012). Understandably, prevention and
treatment of depression in adolescents is critical to reducing the high cost of treating these young
people when they become adults with untreated depression. Music interventions in particular
seem to be a potentially effective method of treating depression in adolescents, because an
adolescent's life is centered around and heavily influenced by music (Hendricks, Robinson,
Bradley, and Davis, 1999).
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The association between music and depressive symptoms suggests that music would be
an effective technique in therapeutic interventions (Hendricks et al., 1999). The research of
Saarikallio and Erkkila (2007) explored the theoretical clarification of the role of music in
adolescents’ mood regulation. The resulting data centers mainly on how teens regulate and
manage their experiences with subjective feelings. Musical activities appear to regulate at least
three elements of subjective experiences: valence, intensity and clarity. Music has a strong
impact on the adolescents through what the researchers call “atmosphere creation” (Saarikallio &
Erkkilä, 2007, p. 94). Background music created the desired feeling either in solitude or in social
situations. In addition, music was able to create particularly strong affective experiences. The
study demonstrates the impressive capability of music for promoting emotional self- regulation,
which is critical in reducing depressive symptoms.
Other research indicates that music is a non-invasive medium that encourages selfexpression, self-esteem, motor skills, coordination, and socialization (Srinivasan & Bhat, 2013;
Kim, Wigram, & Gold, 2008; Geist, McCarthy, Rodgers-Smith, & Porter, 2008). It facilitates
creativity, inventiveness, independence, and success among neuro-typical teens as well as with
students with disabilities. Music education, activities, interventions, and music therapies help
students channel frustrations in a positive and creative way. Musical spontaneity and instrument
improvisation skills build self-confidence and encourage social interactions among teens that are
still developing in their social and emotional growth. Drumming activities improve eye-hand
coordination, gross motor skills, vestibular functions, and a sense of overall wellbeing (Sausser
& Waller, 2006). In short, music provides many positive ways for adolescents to learn and
develop socially, behaviorally, emotionally, and cognitively because it can be utilized to
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encourage individual strengths and talents. “Music is a great reinforcer and motivator, and will
always be an innate part of being human” (Sausser & Waller, 2006, p. 9).
Characteristics of Students with Autism and other Developmental Disabilities
Just as neuro-typical students struggle to find their way through the maze of social,
emotional, and academic challenges they encounter in high school, students with ASD and other
developmental disabilities, also struggle to manage their learning differences, as well as social,
sensory, and movement differences. They must also respond to the social, emotional, and
academic challenges of high school, as well as live with the challenges that the core
characteristics of Autism and other developmental disabilities bring into their lives (Rickard et
al., 2013).
ASD is described as a neurodevelopmental disorder characterized by impaired social
interaction, communication difficulties, and restricted, repetitive, and stereotyped patterns of
behavior. Studies show that ASD is four to five times more common among boys than girls and
an estimated 1 out of 42 boys and 1 in 189 girls are diagnosed with ASD in the United States.
ASD is a general term for a group of complex disorders of brain development. These disorders
are characterized, in varying degrees, by difficulties in social interaction, verbal and nonverbal
communication and repetitive behaviors. They include ASD, Rett syndrome, childhood
disintegrative disorder, pervasive developmental disorder-not otherwise specified (PDD-NOS)
and Asperger syndrome (Autism Speaks, n.d., para 2). ASD can be associated with intellectual
disability, difficulties in motor coordination and attention and physical health issues such as
sleep and gastrointestinal disturbances. Some persons with ASD excel in visual skills, music,
math and art (Autism Speaks, n.d., para 3). New criteria for defining and diagnosing ASD came
into effect in May 2013, with the publication of the fifth edition of the Diagnostic and Statistical
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Manual of Mental Disorders (DSM-5). This manual is widely used to diagnose mental health
conditions in North America. “Autistic disorder, Asperger’s syndrome, and pervasive
developmental disorder” are now consolidated under one diagnosis of ASD rather than being
classified as distinct and separate disorders (American Psychiatric Association, 2013, p. xlii).
ASD impacts the normal development of the brain before birth in the early stages of brain
development, affecting the areas of social interaction, communication skills, and cognitive
function. Individuals with ASD typically have difficulties in verbal and nonverbal
communication, social interactions, and leisure or play activities (Hourigan & Hourigan, 2009).
Conversely, developmental disabilities are defined as a substantial neurological impairment that
manifests before a person reaches the age of 22. These impairments significantly limit a
person’s intellectual functioning and adaptive behaviors similar to that of mental retardation or
related conditions which include cerebral palsy, epilepsy, traumatic brain injury, or autism
(Odom, Homer & Snell, 2009).
Students with ASD may have differences in movement as evidenced by walking with an
uneven gait, or engaging in repetitive movements such as spinning, twirling, hand flapping,
rocking, or pacing. Other challenges include unusual sensory experiences, in that the student
may have sensitivities in hearing, touch, smell, sight, or taste (Kluth & Chandler-Olcott, 2008).
Students with ASD sensory integration issues may over-react or underreact to stimuli. For
example, the sounds of daily life or the feeling of clothing and textures may be upsetting. The
tag on the back of their shirt may feel like sandpaper on their skin” (Guy, 2005). Ritualistic
behaviors such as rocking, and in some cases, self-injurious behaviors, have been interpreted as
an attempt by the child to moderate the degree and level of stimulation they receive from their
environment (Dempsey & Foreman, 2001).
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Difficulties in communication such as echolalia, the repetition of words, phrases, or
expression, initiating conversation, peer interaction, use of language, and the pragmatics of
communication are all core challenges faced by students with ASD. Imagery and figurative
language can cause confusion for the Autistic brain, or making eye contact can be very
uncomfortable (Kim et al., 2008). Students with ASD may also struggle with the rules of social
interaction because facial cues and voice tones may be difficult to read and interpret. Many
students with Autism are unsure of how to begin and end a conversation with peers or adults.
Some may have temper tantrums for no apparent reason or be very resistant to changes in their
routine or schedule. Their ability to make smooth transitions is often poor and they require
highly structured supports to be successful (Guy, 2005).
Students with ASD often describe the complex social worlds of high school as confusing
and difficult to navigate, especially as they encounter the challenges of not knowing how to
initiate social interactions with their peers (Kluth, & Chandler-Olcott, 2008). They may
experience a profound sense of isolation, communication challenges, and a longing for greater
intimacy with friends or a desire to connect and feel a part of a group. They require support in
the areas of communication and need instruction in how to interpret and use social cues. They
may also experience a high degree of social anxiety when participating in creative or
improvisational activities, physical activities, spending time alone, or even in spiritual matters
such as organized religion (Muller et al., 2008).
Music as an Intervention for Students with ASD
Recently, with the increased number of students with ASD, learning disabilities, and
other developmental disabilities being included in mainstreamed classrooms, educators have
wondered how to include these students in a meaningful way in their classroom activities
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(McDowell, 2010). Which leads to the following questions: In what ways could music support
communication such as speech and language skills, socialization with memory and engaging
attention skills, and promoting positive school behaviors? In what ways do music experiences
impact students with ASD and other developmental disabilities?
Kim et al., (2008) see the development of joint attention skills in young children with
ASD as crucial to the higher functions of communication skills, social interaction and language.
According to this study, music therapy has been instrumental in improving joint attention skills,
eye contact, and turn-taking. In comparison with other methods of therapy, significantly more
improvement was seen in these skills after music therapy sessions than after play sessions
without music.
A multi-system treatment approach for children with ASD is recommended when using
music as an intervention tool. Musical training addresses deep impairments in joint attention,
social reciprocity, verbal and nonverbal communication, atypical perception, the performance of
poor motor skills, and behavioral problems. Music is enjoyable and offers non intimidating
activities. Singing and music making lead to improved verbal communication skills (Srinivasan
& Bhat, 2013). The prolonged and systematic use of music therapy enhances receptive as well
as expressive language skills. Whole body rhythmic actions such as clapping, marching, walking
to music improve gross motor skills. Playing a musical instrument offers opportunities to
practice and refine fine motor coordination with finger, hand, and arm movements. Srinivasan
and Bhat (2013) also suggest that students acquire positive behaviors such as motivation and
compliance from repeated practice and auditory feedback.
Although the benefits of music are widely reported in the educational setting, the actual
definition of a music therapist and the techniques used are somewhat vague. In reviewing the
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literature on music and ASD, Khetrapal stresses that the beneficial effects may be due to
different sources, depending on the techniques used. He argues for more controlled studies, as
there appear to be many unanswered questions regarding the applications of music therapy
(Bhatara, 2009). Another concern in stating the benefits of music therapy are the methodologies
used to make such claims. Simpson and Keen (2011) researched relevant databases in which
music therapy is used as an intervention, and found that it is somewhat limited.
Wigram and Gold (2006) point out that problems with design features in music-based
therapy, such as a lack of systematic research, studies being too heterogeneous, and approaches
not being randomized or blind, make it difficult to draw clear conclusions regarding the effects
of music therapy. A significant number of qualitative and quantitative research remains to be
conducted. Some possible barriers to conducting these kinds of research may lie in the intensive
nature of meta-analysis. Rickson and McFerran (2007) suggest that the procedures are by
necessity, labor intensive and time consuming, and require expertise in selecting, computing and
interpreting the results. Ghetti (2002) describes a study that explores the effects of various
musical instruments conditions (rhythmic stimulation from playing a drum, song singing, and the
playing of rhythm instruments) on the behavioral state of students with profound developmental
disabilities. The author found that musical interventions were no better in maintaining the
students’ alert state than when a teacher simply talked to the students. Stephenson asks the
question, “Should music therapy be regarded as a fad or should it be taken more seriously?”
(Stephenson, 2006, p. 296). He points out that the research base for the use of music therapy
with students with severe disabilities is certainly “sparse” (p.296) and that educators would be
justified in viewing it as an intervention with suspicion.
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Music teachers today increasingly find themselves teaching special learners, sometimes
with little support or training (Hourigan & Hourigan, 2009). This requires not only music
teachers to make adaptations in the music curriculum, classroom activities, and materials, but all
educators as well. Teachers who have a generic set of strategies and behavioral interventions,
are able to successfully teach in a cross-categorical classroom (McDowell, 2010). However,
McDowell (2010) points out that experience shows there are limited resources for teachers to use
in integrating music or implementing a music-based curriculum in their classrooms for all
learners. Resources, handbooks, manuals, and adapted curriculums are all tools that teachers
need in order to make inclusion, and even in self-contained music classrooms successful.
Adaptations in music curriculums and strategies in how to teach music to students with ASD and
other disabilities are crucial in meeting the needs of the whole child. McDowell (2010) suggests
that a “tool kit” be created that includes behavioral, motivational, organizational, and music
adaptations for special learners. In agreement with this type of observation, Okelford et al.
(2002) view music therapy and education as a vehicle in the development of other forms of
learning and engagement. Although the authors acknowledge that significant work has been
done in music therapy and education, further research leading to new resources for curriculum
and staff development is crucial to the realization of music’s full potential in the lives of students
with severe and profound disabilities.
Summary of Chapter
There appears to be enough research to suggest that music has a positive effect on all
learners and children with ASD and other developmental disabilities. Music enhances
communication skills in receptive and expressive language, increases joint attention, eye contact,
and turn taking skills (Simpson & Keen, 2011). It has the potential to increase fine and gross
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motor skills, improve behavior in motivation and compliance, and provide a way for disabled
students to experience emotion and understand what they are feeling (Lima & Castro, 2011).
It is also apparent that there is a significant need for future research regarding music
education and music curriculums, in order to clearly define music therapy and standardize its
techniques, as well as examine the training of music educators who must adapt their music
classroom for all learners. Also lacking is a method of offering guidance to schools in how to
implement and frame music education in the special education setting, to use stronger design
features such as more homogeneity, randomized and blind samples, and the involvement of
larger populations of subjects for long term studies (Bhatara, 2009).
Finally, the literature indicates that music as an intervention is of yet, an emerging and
un-established treatment. There are a limited number of resources available to implement this
intervention, as well as a lack of adapted music education curriculums. In order to bring in the
positive benefits of music into the classroom for all learners, teachers must have easily accessible
resources such as adapted curriculums and meaningful strategies (McDowell, 2010). I propose
that the “gap” be narrowed by developing a music education curriculum as a resource for special
education teachers and paraprofessional to teach music in the high school setting. Although it
will be designed with students with ASD in mind, the curriculum could easily be used for other
developmental disabilities, as well as by general education music teachers in various settings and
grade levels.
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Chapter 3: Methodology
This chapter addresses the methodology used in the creation of this project by outlining
the overall design of the project, the participants and settings for its use, the instruments used
throughout, and the procedures taken to develop the final project.
Design
This music-based curriculum provides a semester unit of basic music skills, adaptations
and accommodations for students with ASD and other developmental disabilities, reproducible
worksheets and activities, as well as six content areas with lesson plans designed to cover one to
three weeks each of instructional time. The project focuses on how to develop and implement
music-based experiences in the special education classroom with little or no existing lesson
plans, instruments, activities, or funds available to provide such. Basic music skills include beat
and rhythm, singing songs, playing simple percussion instruments, dancing, incorporating ASL
activities, music appreciation, and how to use current popular music and trends in the
curriculum. The curriculum includes suggestions, in an outline form, for a semester’s
culminating project-based music activity in the form of a student music performance, including a
student assessment/evaluation of progress rubric at the end of the unit. The supplemental
materials are designed to be suitable for printing, lamination, if desired, and to be put to
immediate use in the classroom.
Participants/Setting
This project was designed as a resource for special educators and paraprofessionals, as
well as anyone who wishes to use music as an intervention, to teach music in the high school
setting. Although it is designed for students with Autism Spectrum Disorder (ASD) in mind, the
curriculum could easily be used for other developmental disabilities, settings, and grade levels.
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Students with ASD and other developmental disabilities often struggle with communication
skills such as using effective speech and language skills, social skills such as memory, joint
attention, and perspective taking, and positive school behaviors such as turn taking, making
friends, and fitting into a peer group. The project will be available to all special educators,
paraprofessionals, and parents in elementary, middle school, and high school districts.
Instrumentation
Existing music curriculums were adapted for a special population of learner and gleaned
for ideas in organization and content. Lesson plan templates, supplemental materials were
created or enlarged upon from existing sources, such as YouTube videos, research of music
websites, music and instrumental sound clips. A lesson plan template was designed for this
project to provide consistency throughout the curriculum. Headings included in the lesson plan
are: Lesson title, Objective, Materials, Procedures, and Assessments.
Project Procedures
To develop this project, it was necessary to first explore existing music curricula,
guidebooks, handbooks, manuals, and videos to gain an awareness of the current resources
available to special and general education educators. From these resources, I gleaned content,
strategies, ideas, and information that I thought could be adapted and implemented in a special
education setting. Next, I searched for music related sources that focused on content, strategies,
ideas, and information on how to teach music to students with ASD and other developmental
disabilities.
I also reviewed the long and short term goals I developed for my district in order to teach
a music class as an elective course for special education students at my site. I decided which of
these strategies could provide a framework for developing the curriculum. Then, personal
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classroom experiences, notes, lesson plans, and strategies that I developed and implemented for
my own secondary special education music classroom were used to enrich and shape the
direction of the project.
As part of these teaching experiences, a researcher-practitioner journal was kept on
strategies that worked well or needed to be improved when teaching music to students with ASD
and other developmental disabilities. Data collection included video and audio recordings as part
of regular lesson plans, informal student surveys to determine music preferences, and the
documentation of classroom procedures, for the purpose of gathering feedback and assessment of
student progress. This data was collected as a routine and regular part of my normal classroom
procedures. “In the midst” notes and “after the fact” notes (Shagoury & Power, 2012) were also
written to assist in differentiating strategies and to modify the music curriculum when students
struggled with communication, socialization, or performing positive classroom behaviors.
The next step taken in this project was to narrow the scope of the curriculum into six
basic skill sets and music experiences and to create two to five lesson plans in each content area.
Lastly, a lesson plan template was developed to maintain a consistent format throughout the
project and to support teacher implementation of the music experiences and activities. Based on
data collection and subsequent analysis, a music-based curriculum was developed to address
deficits in existing resources for special educators, paraprofessionals, general education teachers,
and parents.
Summary of Chapter
The methodology used in the development of this project details how it was necessary to
approach the research from as many sources as possible to gain an awareness of the current
resources available to special and general education educators. Existing music curriculum,
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guidebooks, handbooks, manuals, and videos on how to teach music were explored and adapted
for students with Autism and other developmental disabilities. The use of classroom
experiences, how to organize a curriculum with lesson plans, supplemental materials, and a
culminating performance and evaluation was used in the process as well. The curriculum was
designed for students with ASD in mind, but could easily be used for other developmental
disabilities, settings, and grade levels. Based on this process of data collection and subsequent
analysis, a music-based curriculum was developed to address deficits in existing resources for
special educators, paraprofessionals, general education teachers, and parents.
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Chapter 4: Project Presentation
This curriculum is designed to assist special educators to teach music to students with
Autism Spectrum Disorder (ASD) and other developmental disabilities in the high school setting.
The curriculum has been organized and developed into a semester unit for students to gain an
appreciation and understanding of basic music theory and skills, various musical genres, and the
instruments involved in the making of music. In addition, the activities have been designed to
foster growth in both fine and gross motor development, following directions, turn taking,
communication skills, and prosocial behaviors, and other aspects of cognitive development such
as increasing long and short term working memory and the ability to transfer these skills to other
domains. The curriculum also includes adaptations and strategies on how to teach music to
special learners as well as classroom management and behavior adaptations. The supplemental
materials are designed to be suitable to be printed, laminated if desired, and to be put to
immediate use in the classroom.
The curriculum introduces students to choral singing and the use of classroom
instruments. Through classroom music experiences, students will gain experience in playing
classroom instruments, recognize rhythm, beat, and tempo and become familiar with appropriate
choral music in a variety of styles to improve their singing ability and appreciation of music. It
is important to note that students with disabilities desire to be involved in school activities and
experiences just as their non-disabled peers do. Teachers should “presume competence” and
plan music lessons that allow high school students to be involved in grade level materials and
assignments, using modifications and differentiations that allow them to access the objective and
skills being taught without appearing too young or childish.
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Adapting for Specific Needs
While a music educator’s primary focus is to teach and develop music skills, many nonmusic skill areas such as cooperation, compliance, independence, turn taking, attention, positive
classroom behaviors, and respect, can also be developed through music experiences (Adamek,
2001). Knowing and understanding how music experiences can promote communication and
socialization skills, helps a teacher build upon each student’s skills and abilities. There are many
methods of adapting music experiences for the specific need of the student with ASD and other
developmental disabilities. The following strategies may be utilized to meet the unique learning
differences of special education students.
Participation: Adapt the extent to which the student is able to be involved in the task
based on their current abilities. Partial participation with or without peer or adult assistance is
still meaningful because it values what the student can do rather than what they cannot do. Be
mindful of music tasks that require a high degree of assistance from adults or peers, or
experiences in which the student with disabilities is the only one performing the task (Jellison,
1997). For example, a student who is unable to participate meaningfully in a dance circle could
be part of a percussion section that provides rhythmic accompaniment for the dance.
Level of Difficulty: Adapt the skill level needed to perform the music task. Offer multilayered activities that require a variety of responses. Often a student can participate as part of the
whole music experience, yet have a small, simple part to play. For example, success for one
student may be playing on the beat, while success for another student is mastering a more
advanced syncopated rhythm.
Level of Support: Increase the amount of personal assistance to specific learners to
promote success. Assign peer buddies, paraprofessionals, or student tutors, assistants to help
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students who need extra support. Be aware that the goal of support is to assist the student in
being as independent as possible. Helpers should not do it all for a student, but encourage them
to offer assistance and encouragement when needed. For example, gradually withdraw prompts
and reminders until the student functions with less and less support. Assign peer role models for
the expected behaviors in music class to students who have difficulty with attention, compliance,
or other positive behaviors expected in a cooperative learning situation. Close contact with a
peer who provides prompts, reminders and words of encouragement and a “thumbs up”,
eliminates the need frequent teacher intervention for the attention gained by inappropriate
behaviors.
Input: Adapt the ways in which instruction is delivered to students. Use a variety of
visual aids, concrete examples, hands-on learning activities, and place students in cooperative
learning activities in the implementation of music instruction. All students learn information
through different learning styles. Include visual and auditory methods of instruction as well as
tactile or movement based experiences. For example, make visual aids and posters, and show
YouTube videos to introduce a concept or movement to integrate the concept. Provide
opportunities to feel the vibrations of the music.
Output: Adapt how a student can respond to instruction by varying the responses
expected. Students may demonstrate their knowledge of a concept through hands-on experiences
by working with a partner or practicing with a small group. For example, allow three times as
much practice time with a concept so that students may work in partners or small groups to
produce beat and rhythm, songs, or play musical instruments (Adapted from Mary S. Adamek,
Meeting Special Needs in Music Class).
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Behavioral Adaptations
● Establish and teach classroom rules: “Instruments at Rest”, “Instruments Ready”,
“Performance Posture”, “Eyes on the Conductor”, “Watch Me”.
● Define expectations for classroom behavior. Be consistent with praise and consequences.
● Give clear, uncomplicated directions.
● Remove instruments from a student if they mistreat an instrument, play at an
inappropriate time, or use it improperly.
● Remove a student from a game or activity if necessary for not following teacher
directions or the rules of the game, activity.
● Assign a friend, peer buddy to sit next to a student as a role model, help using materials,
playing an instrument.
● Use a picture schedule for daily music routines. (Adapted from Mary S. Adamek,

Meeting Special Needs in Music Class)

(https://encrypted-tbn0.gstatic.com/images?q=tbn:ANd9GcTKX-3k6aIw7685UZLRf7h2dzOM_zrIb4rQuGXrw1rj_TJGlLX)


Use a signal or word to alert a student of inappropriate behavior.
Leadership Opportunities

● Allow students choices of songs to sing, instruments to play, music to listen or dance to.
● Teach students how to be student conductors, lead music games and activities.
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● Encourage students to earn special class activities such as a Talent Show Day, Music
Bingo, Music Trivia, Music Jeopardy, or Name That Tune.
● Encourage solos with songs, instruments, or dance.
● Respect the student’s chronological age when selecting songs and listening materials.
Older students should not be treated like little children.
● Rotate student responsibilities in passing out materials, instruments, music organization,
setting up for practices and performances.
Strategies
Organizational Strategies
● Use color highlighting or coding for melodic and rhythmic patterns
● Make students aware of room arrangement and where to obtain and put away materials.
●

Create spaces large enough to accommodate wheelchairs, walkers, or crutches.
(Adapted from Mary S. Adamek, Meeting Special Needs in Music Class)

● Use colored tags, shapes, numbering off to select partners.
● Establish small groups of four to five students to meet in the same area of the room to
work on projects and activities.
● Use a picture icon system to establish a predictable routine for music tasks and activities.
● Arrange the picture icons on whiteboard in any order and have a student choose the song
or activity for the day.
●
●

As each activity is completed, place icon in a “Completed” box or envelope.
Provide visual reminders of music objectives and keep a predictable routine. (Adapted
from Mary S. Adamek, Meeting Special Needs in Music Class)
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Curricular Strategies
● Ask student to perform one musical task at a time--clap a rhythm, read the words, notice
patterns such as how the notes move (up/down/repeat).
● Break tasks into small units and teach with simple directions. Use short, simple
sentences without “talking down” to a student.
● Use hand movements to practice dance patterns ahead of time.
● Practice instrument patterns (rhythmic or melodic) on a student's lap, desk, or with a ruler
before transferring to the instrument.
● When learning a new song, have students join in on the chorus or repeating part.
●

Use icons, symbols to represent notation patterns: up/down/repeat or hold a long/short
note. (Adapted from Mary S. Adamek, Meeting Special Needs in Music Class)

(http://www.music4specialneeds.com/wp-content/uploads/2012/01/DSCN0023.jpg)
● Work to expand voice range upward--it is often too low or monotone.
● Determine if instruments are played one-handed (castanets, jingle bells) or two-handed
(triangle, boom whacker, cow bells, most drums)
● Use contrasting colors for backgrounds or colored overlays on top of printed materials.
Avoid too much information or clutter on the page.
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● Use current popular songs, rhythmic TV commercials, jingles, and finger plays to learn
music terms and vocabulary.
● Teach sign language, such as American Sign Language (ASL), to current popular songs.
● Modify and simplify motor tasks (dance steps, body percussion, and instrument playing).
● Learn songs by rote memorization with choral recitation, then add the tracking of words.
Print only one line of words under a song, not multiple verses.
● Use concrete manipulatives to reinforce musical ideas such a notation; magnet boards, or
hand staff for pitch work; Popsicle sticks for rhythm work.
Environmental/Classroom Management Strategies
● Have student sit next to an effective singer, encourage him to match that singer’s voice.
● Assign peer buddy to monitor and assist students who need more support.
● Ensure good classroom lighting, ventilation, and temperature.
● Use music with a tempo students can manage.
● Have students work in partners to play instruments: have one student hold an instrument
while another strikes it.
● Select music with a strong identifiable beat. Allow students to dance with their shoes off.

(Adapted from Mary S. Adamek, Meeting Special Needs in Music Class)
● Keep chairs, tables, instruments in the same place. Assign students the responsibility of
getting out instruments and putting them away.
● Talk through movements and demonstrate for dances and instrument playing.
● Guide with hand over hand support to demonstrate technique to keep in time with the
music.
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Place stickers or painter’s tape on the floor to show students where they sit or stand and
where instruments are to be used.

●

Have students sit on rug samples or inside hoola hoops. (Adapted from Mary S.
Adamek, Meeting Special Needs in Music Class)

● Remove instrument from a student who is misusing it.
●

Place instruments under chairs when finished or collect them immediately by instrument
type.
Presentational Strategies

● Use brightly colored visual aids such as scarves, streamers, parachutes, balloons, cutouts,

pictures, instruments, bubbles, mirrors, simple costumes, paper bags, or Popsicle sticks to
represent note direction, rhythm, tempo (speed), dynamics (volume), characters or words.
(Adapted from Mary S. Adamek, Meeting Special Needs in Music Class)


Keep musical patterns for echo clapping or singing short, simple, and slow. Repeat and
practice frequently.



Use visual cues to help remember the order of events and words in a song.



Repeat materials, skills, and concepts across several lessons.



Teach some ideas by memory rather than by note.



To find beat and rhythm, have students move their bodies: open and close their mouth to
the beat, click the rhythm pattern with their tongue, sway to the beat, shift feet, lift legs
up and down, snap it, clap it, tap it.



Have student nod their head to a dance rhythm before taking the steps.



Minimize auditory distractions when singing, dances, or playing an instrument to avoid
sensory overload.
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Be sensitive to microphone distortion from ambient noise and instruments. (Adapted
from Mary S. Adamek, Meeting Special Needs in Music Class)



Avoid instruments with loud, piercing sounds. (Adapted from Mary S. Adamek, Meeting
Special Needs in Music Class)



Use visuals such as pictures, icons, charts, overheads, chalkboards for page numbers,
rhythm, notation, or words to songs.



Model fingerings and mallet techniques and show YouTube video demonstrations.



Tap patterns on desks or other surfaces to help students feel the beat and rhythm.



Teach some songs by signing to demonstrate there are many ways to communicate and
participate in music experiences.



Allow students to feel differences and shapes when holding instruments.



Record students singing and playing and let them hear their music for a self-assessment.



Listen to songs on the Internet or CDs for pronunciation.



Model and reinforce correct grammatical usage and articulation.



Pre-teach lyrics and vocabulary for correct grammatical usage and articulation.



Use visual aids for correct grammatical usage and articulation.



Sing a favorite song leaving off the last word or a phrase for the student to supply.



Teach students to perform something in a series of smaller steps, repeated often.



Model and show YouTube demonstrations on how to hold mallets and other instruments.



Distribute instruments one at a time with student help.
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Learning Music Theory

Lesson Plan Title #1: How to Read Music
Objective: Students will demonstrate knowledge of note values by identifying a whole note, half
note, quarter note, eighth notes, and the corresponding rests by identifying flash cards using
choral recitation individually, with a partner, and in a group.
Materials:
How to Read Music or
How to Become a
Great Musician
By Mrs. Meeks



PowerPoint
“How to Read Music or How to Become a Great
Musician” by Mrs. Meeks. Double click on icon to see PowerPoint presentation.



Music theory flashcards with pictures of notes and rests with word labels on the back. See
next page.

Procedures:
 Students will watch teacher made Power Point “How to Read Music or How to Become a
Great Musician” by Mrs. Meeks.
 Students will divide into partners or small groups of 3-4.
 Students will practice identifying notes and rests using the flashcards in a variety of
ways:
(1) Take turns quizzing each other with the flashcards until they can identify the note
values without looking at the answer on the back of the card.
(2) Place all cards face up and match the note/rest symbol with the word card.
(3) Play a “Concentration Memory” game by turning cards face down in a rectangle
shape. Students practice turn taking by randomly picking two cards and turning them
face up. If the symbol matches the word, they win a set. If not, both cards are placed
face down and the other player gets a turn to see if he can find a match. Students read
out loud all of their matches.
Assessment:
 Ticket out the door: Teacher will assess students’ ability to identify note values by
counting out loud as they clap the note value.
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Whole Note
Count “1, 2, 3, 4” and hold for 4 counts.
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Whole Rest
Rest for the value of a whole note,
or any whole measure. Count “1, 2, 3, 4”.
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Half Note
Count “1, 2” and hold for 2 counts.
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Half Rest
Rest the value of a half note and count “1, 2”.
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Quarter Note
Count “1” and hold for one count.
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Eighth Note
Count “1 and 2 and 3 and 4 and” playing 8 times in the
count of 4 beats.
(½ count in 3/4 or 4/4 time)
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Eighth Rest
Rest for the value of an eighth note.
Count “1 and” in the beat of a “1” count.

(Whole, Half, Quarter, Eighth Notes and Rests images found at http://quizlet.com/3047134/noteand-rest-values-flash-cards)
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(Treble and Bass Clef images found at http://www.musical-clipart.com/page03.html)

Flat Sign
The flat sign before a note means
play the next key to the left,
whether black or white.
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Sharp Sign
The sharp sign before a note means
play the key to the right, whether black or white.
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(Flat and Sharp images found at http://www.cram.com/flashcards/musical-symbols-827466)

Crescendo
Gradually louder.
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Diminuendo
Gradually softer.

55

DEVELOPING A MUSIC-BASED CURRICULUM

Forte
Loud.
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Piano
Soft.

(Crescendo, Diminuendo, Forte, and Piano images found at http://www.cram.com/flashcards/
musical-symbols-827466)
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Lesson Plan Title #2: Beat and Rhythm with Rhythm Sticks
Objective: Students will demonstrate knowledge of beat and rhythm by responding to note and
rest values with rhythm sticks.
Materials:
 Access to the Internet, “How to Read Music”. http://youtu.be/3spcwekxhrE
 Rhythm sticks
Adaptation: Use unsharpened pencils or rulers if rhythm sticks are unavailable.
Procedures:
 Teacher will model the correct way to hold and play rhythm sticks.
 Students will play rhythm sticks along with video to demonstrate whole notes and rests,
half notes and rests, quarter notes and rests, eighth and sixteenth notes.
 Repeat video twice, stopping at trouble spots to repeat and reteach.
Assessment:
 Teacher will assess if student is holding and playing rhythm sticks correctly.
 Teacher will assess if the students understand when to play on the beat and when to be
silent on the rests.
 Teacher will access if students understand how to play whole notes and rests, half notes
and rests, quarter notes and rests, eighth and sixteenth notes correctly.
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Lesson Plan Title #3: Beat and Rhythm Modified Cups Routine
Objective: Students will demonstrate beat and rhythm by performing the cups routine
individually, with a partner, and in a group.
Materials:
 8 inch sturdy plastic cup for each student.
 Video modeling You Tube demonstrations of cups routines:
 “Cups” by Anna Kendrick on Letterman http://youtu.be/eXOKTW6lFEQ
 “You’re Gonna Miss Me”-Cups Tutorial http://youtu.be/qa4BUtsATsg
 Group of Four Players: https://www.youtube.com/watch?v=6y1aOg_UO_A
Procedures:
 Show video models of variations of the Cups Routine from the movie “Pitch Perfect”.
Students will enjoy listening to the song as you point out beat and rhythm.
 Tell students they will learn their own version (without music) and slower.
Adaptation: As they become more proficient, you may add the music or a student singing
the song and increase or decrease the tempo as is appropriate for your students.
 Demonstrate and model in small groups the cups routine as follows. When modeling, it
is best to stand beside the student when demonstrating instead of in front of them.
Modeling beside a student avoids the problems of “mirror image” and the student having
to reverse what he sees in front of him to the opposite actions.
 Break down the steps into three or more parts to be learned only when the previous steps
are solid. Teachers should adapt and differentiate for their students.
 Review the steps often and practice the routine often to retain the pattern. Allow student
to use their dominate hand.
Turn cup upside down on table, flat surface and stand close in front of cup.
Hands: clap, clap (twice)
Fingertips: tap (three times) alternating hands right, left, right: tap tap tap on bottom of cup
Hands: clap (once)
Pick up and move cup to the side just a short distance
Hands: clap (once)
Grab cup by side at the wide end, pop the open end up cup into opposite palm
Downward motion: tap cup bottom on surface
Hop bottom of cup into opposite hand, palm up, and hold
Slap free hand down on surface
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Turn cup in hand upside down to open end and tap on surface
Pause a quarter rest beat and repeat until routine has been completed three times.
Assessment:
 Teacher will assess how well student master the routine by observation of the students
individually, with a partner, and performing in a group.
 Data Collection: Teacher can fill out written assessment provided in Appendix E.
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Lesson Plan Title #4: Find the Beat!
Objective: Students will listen to music and practice finding the beat by clapping hands, tapping
feet, clicking tongues, tapping hands or fingers on their desk, moving heads, arms, or shifting
from one foot to another.
Materials:
 Music with a definable beat.
 “Happy” by Pharrell Williams http://youtu.be/y6Sxv-sUYtM
 “The Beach Boys” All Summer Long http://youtu.be/fmuj6LEZaIo
 “We Will Rock” by Queen http://youtu.be/mhTRhAX_QBA
 “I Can Tell That We Are Gonna Be Friends” by The White Stripes
http://youtu.be/tFRiHeAuuk8
 “Hall of Fame” by (The Script ft. will.i.am) http://youtu.be/jukv9Q1eR2g
Procedures:
 In response to music with different kinds of beats, students find the beat by clapping
hands, tapping feet, clicking tongues, tapping hands or fingers on their desk, moving
heads, arms, or shifting from one foot to another.
 Teacher demonstrates beat with students, pointing out the beat, how the music slows or
speeds up, remains constant or changes.
 As students become more familiar with the instrument families, ask “What instrument?”
when listening to music, especially classical music and music videos.
Assessment:
 Teacher will assess which students are able to find the beat in 2 out of 3 songs and offer
more support and practice to those who struggle to engage.
 Strategy: Support the student with a hand over hand prompt until they can find the beat
on their own. Fading the prompt is important once the student can demonstrate the skill,
even if it is an approximation.
 Teacher will assess that students can identify instruments by sight and sound.
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Playing Music Games and Activities
Lesson Plan Title #1: Instrument Families
Objective: Student will demonstrate knowledge of the four major instrument families by
identifying instrument cards and placing them in the correct family.
Materials:
 Access to the Internet to play “We Are Family” by the Pointer Sisters
http://youtu.be/eBpYgpF1bqQ
 Magnets, sturdy clips
 Instrument Family Titles and Instrument—see next page.
Procedures:
 Teacher places Instrument Family Labels around the room in easy to see and locate
places.
 Teacher reviews Family Characteristics in a choral recitation activity:
Which instrument family is played by plucking or with a bow? (Pantomime the actions of
playing stringed instruments.) (Strings)
Which instrument family is made of metal? (Brass)
Which instrument family used to be made of wood and is played by blowing like the
wind? (Pantomime playing a flute.) (Woodwinds)
Which instrument family is played by shaking or striking? (Pantomime hitting, striking,
shaking.) (Percussion)
Which instrument family has to be plugged in, uses electricity to play? (Keyboard)








Students practice placing their instrument card under the label with a magnet.
Review if instruments are in the right family. Ask students to give a “thumbs up” if all
are correct. Allow students to change, correct the card if incorrect.
Students use choral recitation to name instruments in each family once they are correct.
Rotate instrument cards until students have a chance to place all cards in the different
families.
Adaptation: Allow students with developmental disabilities or students with Autism to
have the same one or two instrument cards. If they become very comfortable identifying
those cards, Teacher discretion may decide whether they are ready to try a new card, or
remain with the familiar ones.
Music Cue: Play “We Are Family” by the Pointer Sisters. Tell students to find the
instrument family that their instruments belong in when they hear the music start. They
have until the song finishes to place their instrument cards in the correct instrument
family.

DEVELOPING A MUSIC-BASED CURRICULUM




63

Once students place their cards, they “Find the Beat” in the song by clapping hands,
tapping feet, clicking tongues, tapping hands or fingers on their desk, moving heads,
arms, or shifting from one foot to another, while the others finish.
Turn down music and review the instruments in each family by using choral recitation.
Everyone gives themselves a “round” of applause at the end. (Clap moving hands in a
circle for a “round” of applause.)

Assessment:
 Teacher will assess that students can place instruments in the correct family.
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Woodwind
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Piccolo
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Flute
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Clarinet
(Piccolo, Flute, and Oboe images found at http://www.theinstrumentplace.com.)
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Oboe
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Saxophone
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Brass
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French Horn
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Trumpet

72

DEVELOPING A MUSIC-BASED CURRICULUM

Trombone
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Tuba
(Clarinet, Saxophone, French Horn, Trumpet, Trombone, and Tuba images found at
http://www.theinstrument place.com.)
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Strings
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Violin
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Cello
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Bass
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Guitar
(Violin, Cello, Bass, Guitar, and images found at http://resource.takelessons.com/beginnersguide-to-string-instruments/)
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Harp
(Harp image found at lamusic1.com.)
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Percussion
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Maracas

82

DEVELOPING A MUSIC-BASED CURRICULUM

Cymbals
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Piano
(Percussion instruments found at http://www.lonestarpercussion.com/Concert/Timpani/#/
~search / page/1/view/listView)
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Keyboard
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Keyboard
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Electric Piano
(Keyboard images found at http://www.theinstrumentplace.com/jupiter-model-635n-standard-bbclarinet-purchase-used-demo-stock-mint-condition.html#sthash.GmXhYEAa.dps)
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Lesson Plan Title #2: Instrument Bingo
Objective: Students will identify instruments by sight when given the name (an audio cue) and
identifying the picture of the instrument (visual) on their game card and covering it with a
marker.
Materials:
● Instrument Bingo Game: Double click for all webpages. See cards next page.
www.mes-english.com/flashcards/music.php
Procedures:
 The teacher will call out the names of instruments. Students identify the instrument on
their game card and cover it with a marker. When they have identified instruments
horizontally, vertically, or diagonally, they will call out “Bingo!”. Students must name
the instruments they found on their card correctly in order to earn the point.
Assessment:
 The teacher will assess students’ knowledge of instruments by using visual and auditory
cues.
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Lesson Plan Title #3: Instrument Families Project
Easily adapted and differentiated for those students will need para assistance and support.
Objective: Students will research instruments in each of the main instrument families by using
technology to copy and paste online pictures into a visual report with a cover and title page.
Materials:
 Access to the Internet, word processor, printer, construction paper, markers.
Procedures:
 Review the directions with examples.
 Provide less proficient students with paraprofessional assistance or a peer buddy to assist
with the word processing.
Instrument Families Project Guide
Title page: Type the following: Choose your font and use large point 18 on Title Page and
Headings.
The Instrument Families
Name

Period

Date

1. Create a Google Doc page for each Instrument Family Heading: Percussion, Brass,
Strings, Keyboard, and Woodwind.
2. Find pictures of 4 instruments in each family, student’s choice. Copy, paste pictures
under the heading in each of the instrument family names. Print out.
3. Make cover with large piece construction paper folded in half like a book
cover. Illustrate front cover with markers, colored pencils, or crayons.
4. Put report pages together inside cover. Staple on folded edge like a book binding and
turn in to teacher.
5. Students will present as an oral report to the teacher or class. Use grading
5 points Title Page __________________
25 points Instrument Family Headings _________________
5 points Cover _____________
35 points total ______________
Assessment:
 Teacher will assess that students followed the directions and format of the project.
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Lesson Plan Title #4: Let’s Make It Rain!
Easily adapted and differentiated for those students will need para assistance and support.
Students may click their tongue if they are unable to snap their fingers.
Objective: Students will participate in a rain orchestra and make the sounds of a rain storm
without instruments by using their hands.
Materials:
 Access to Internet, You Tube Video Modeling Rain Orchestra
 http://youtu.be/e52LH-kVg-w
Procedures: Student leadership opportunity.
 Show video clip twice demonstrating how to create the sounds of a rain storm with your
hands.
 Have students stand behind their desks or in two rows with taller students in back.
 Teacher demonstrates the steps to the rain storm as she walks in back and forth in front of
students. Once teacher is in front of student, they begin the action and keep doing it until
she gives another action.
Rub hands quickly together, back and forth;
Snap fingers; slap legs; Adaptation: if can’t snap fingers, click tongue.
Jump to create thunder; Adaptation: if student can’t jump, clap hands.
Student or para turns off and on lights to simulate lightening.
Teacher reverses the order of sounds until only the sound of hand rubbing is hear.
Closed fist is the signal to stop the action which decreases the sound of the rain storm until
there is silence and the storm is over.


Once students have mastered the actions and can follow the teacher’s directions of when
to start, sustain the action, switch to a new action, and stop on cue, a student leader will
be chosen to lead the rain orchestra.

Assessment:
 Teacher will assess that students’ ability to understand visual and auditory cues and to
follow directions of when to start the actions, sustain the actions, and stop the actions on
cue.
 Teacher will assess how well the students executed the sounds using their hands, worked
together as a group, demonstrated turn taking, and attention to the director.
 Teacher will assess student leader on how well they demonstrated the actions and lead the
group in the correct cues.
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Lesson Plan Title #5: We Will Rock You
Objective: Students will perform a steady beat and rhythm while participating in a turn talking
game in which they name the instrument families and their instruments. Adaptation: This game
can also be played to include a variety of subjects (food, animals, colors, music terms, class
members’ names, or any subject the teacher feels needs to be reviewed or practiced.)
Materials: None
Procedures:
 Students may sit in a circle, stand, or face each other in rows to play the game.
 Teacher demonstrates beat: Clap, clap, snap/Response. Clap, clap, snap/Response.
Repeat in a steady ongoing pattern throughout the game.
Adaptation: If students cannot snap their fingers, they may slap their lap for that beat.
(Clap, clap, slap, rest)
 Variation: Any percussion instrument may be used such as rhythm sticks, drum sticks,
maracas, wood blocks, finger cymbals, tambourines, shakers, jingle bells, bongo drums,
or triangles.
 Students may face a partner and tap/play their instruments together to keep the beat.
 Teacher picks the subject and students call out an answer in rhythm with the beat during
the “snap” or “slap” beat.
 Example: “The Subject is Instrument Families—Brass”
Clap, clap, snap/Tuba, (rest). Clap, clap, snap/Trumpet, (rest). Clap, clap, snap/
Trombone, (rest). Clap, clap, snap/French Horn, (rest).
 The game continues around and around until a student misses their turn. The last person
to keep the beat and answer correctly in rhythm, chooses the next topic.
Assessment:
 Teacher will assess that students are able to demonstrate a steady beat while verbally
responding when it is their turn in time with the rhythm.
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Lesson Plan Title #6: Name That Instrument
Online music games are an effective way to engage students with multi-modality learning
experiences. They can also be used frequently as practice and review to retain knowledge and
skills.
Objective: Students will identify the sound and appearance of instruments in the five main
instrument families by listening to online sound clips and pictures.
Materials:
 Music Tech Teacher, Musical Instrument Families Reference
http://www.musictechteacher.com/music_quizzes/
Procedures:
 Working with a partner, students complete games and activities to identify instruments by
sound and appearance. Adaptation: Pair each student with a proficient partner or para
who can navigate online.
 Teacher directs students to listen two times to the sounds of the instruments in the five
main instrument families.
 If working in partners, quiz each other by playing the sound clip three times and
identifying the instrument without looking at the picture.
 Students click on “Quizzes—Instruments” and complete 1-2 instrument quizzes and
activities until they get a perfect score.
 Students will print off their “certificate” for accountability.
Assessment:
 Teacher will assess student’s ability to identify instruments by sound, appearance, and to
which family they belong.
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Singing to Music
Teacher Notes: How to Conduct a Song
When students begin to learn a song, help them follow the direction of the melody by
“pitch-level conducting”. Pitch-level conducting involves moving your conducting hand up and
down according to the pitch of the melody. Your hand may move back and forth slightly to
show the length of the notes. Pitch-level conducting illustrates the rhythm of the melody as well
as the direction. When the students have learned the song, you may use standard beat patterns
below, or a combination of pitch-level conducting and beat patterns.

Two count beat

Three count beat

Four count beat

http://smus.com/gestural-music-direction/

Kodaly Method http://www.classicsforkids.com/teachers/training/kodaly101.asp
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Lesson Plan Title #1 Days of the Week to The Adam’s Family Tune
Objective: Students will sing the days of the week in the tune of “The Addams Family” and
create actions to go with the words.
Materials:
 Access to the Internet to show, listen to Addam’s Family theme song:
https://youtu.be/X6QzbvH-ZNo
 “Days of the Week” http://youtu.be/yIvQOab00OQ?list=RDyIvQOab00OQ
Procedures:
 Video Model: Days of the Week Clap! Clap! (To the tune of the Addam’s Family)
Watch, clap, and follow along 2-3 times.
 Teach students to follow your visual and verbal conducting cues, such as beginning on
the down beat, cutting off when you touch fore finger and thumb together, moving your
hand up or down for higher and lower notes like going up or down a stair, saying, “Eyes
on Me”, “Ready begin”, counting the beats (1-2-3-4).
 Adaptation: Slow down the tempo while learning the beat, clapping, and any actions you
wish to put to the words. Practice until students are comfortable with the song and can do
it on their own.
 Add gestures and actions to help students remember the words. Let students make
suggestions for actions. Examples:
Sunday (hands praying),
Monday (hands open like a book for school),
Tuesday (mime hand writing on paper for school assignment),
Wednesday (head in hand asleep for midweek school slump),
Thursday (mime playing a violin for music lessons),
Friday (hands out, palms up expectantly),
Saturday (bend knee and arms in the air, straight elbow, and shout Whoo-Hoo!)
Assessment:




Teacher will assess that students are able to maintain clapping the beat while singing the
words to the song.
Teacher will assess that students can sing the days of the week
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Lesson Plan Title #2: Rounds
The most effective rounds have simple, shortly worded phrases that can be easily learned and
repeated. Choose a melody that is equally easy to sing and engaging when teaching rounds or
making up your own.
Objective: The students will sing a simple song in a round, while attending to the director and
following directions when to start and stop.
Materials:
 Two visuals (posters) of the words of the song displayed in large letters; one written in
red and the other in blue. Color code the visuals for each group of singers so they know
which color is theirs and when to come in.
 “Sing a Song” (Gordon, Children's Songbook, 1989, p. 253)
 “Lift up Your Voice and Sing” (Berg, Children's Songbook , 1989, p. 252)
Procedures:
 Post the words of the song and point to the words as students listen to the music
recording.
 Students listen to a voice recording of the round at least two times. Point out where each
part starts.
 Have students give a “thumbs up” when they can identify where each part starts.
Encourage students to sing along.
 Teach the entire song with students singing in unison. Let them sing it again and again
until they are very familiar with the tune and the words.
 Divide students into two groups, representing the first and second parts of the round.
Name them Red and Blue Groups.
 Teacher conducts Red Group by pointing to the Red Poster words as they sing; a para or
student leader leads Blue Group by pointing to the Blue Poster words as they sing.
 Prompt students to look directly at their Group Leader and follow their directions.
 Play or sing the song for the students. Instruct Red Group to stand up, do “jazz hands”
(shake hands with fingers spread out), or give a “thumbs up” when the song begins;
 Instruct Blue Group to stand up, do “jazz hands” (shake hands with fingers spread out),
or give a “thumbs up” when the second part starts.
 Repeat this activity until students understand the parts completely.
 Ask the Red Group to sing the entire song two to three times; the first time, they will sing
it alone.
 Ask the Blue Group to listen to the song the first time through, listening for the point
where the second part starts.
 During the second pass, para or student leader directs Blue Group to begin signing on
cue. Student leader or para will point to the words on the poster when they come in.
 Each group sings their part three times through.
 Fade use of visuals so that the groups are following a leader, watching their conducting
cues instead of the visuals.
(Adapted from http://www.ehow.com/how_2278017_teach-first-graders-sing-rounds.html.)
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Assessment:
 Teacher will assess the students singing a simple song in a round, while attending to the
director and following directions when to start and stop.
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Lesson Plan Title #3: Rounds as Warm Ups
Objective: Students will sing a round as a warm up and gathering song to signal the beginning
of Music Class.
Materials:
 Round: Row, Row, Row Your Boat
 Canoe Song My Paddle’s Keen and Bright http://youtu.be/QqH9GrEY1Os
 Singing Campfire Rounds Workshop Kris and Joan Flagstaff Folk Festival 2009 Rounds:
www.youtube.com/watch?v=_rG3LWezrA4 Make New Friends, I Have Promises to
Keep.
Procedures:
 Teach students rounds one phrase at a time by singing it first and having them repeat it
after you.
 Repeat until students are confident with the melody and the words.
 Follow steps in Lesson #2 Rounds.
 Video Model “My Paddle’s Keen and Bright” at least twice.
 Teach students one phrase at a time by singing it first and having them repeat it after you.
 Repeat until students are confident with the melody and the words.
 Have students sing along with the video.
 Follow steps in Lesson #2 Rounds.
 Adaptation: Slow down tempo for Canoe Song until all students are confident with the
melody and the words.
Assessment:
 Teacher will assess that students sing a round, while attending to the director and
following directions when to start and stop.
 Teacher will assess that students remain firm in their part while the other part is being
sung.
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Lesson Plan Title #4: Rounds, Chants, Call and Response as Gathering Songs
Objective: Students will sing a round as a warm up and gathering song to signal the beginning
of Music Class and gather in their places.
Materials:
 Julie Scott Rounds and Canons for all Ages www.youtube.com/watch?v=zZ5zunDdg5g
“Welcome, Welcome”


Call and Response Chants/Echo Songs “Boom Chicka Boom”
http://www.dramatoolkit.co.uk/drama-games/item/character/boom-chicka-boom
Leader: Say boom chicka boom!
Group: Say boom chicka boom!
Leader: Say boom chicka boom!
Group: Say boom chicka boom!
Leader: Say boom chicka rocka chicka rocka boom!
Group: Say boom chicka rocka chicka rocka boom!
Leader: Say boom chicka rocka chicka rocka boom!
Group: Say boom chicka rocka chicka rocka boom!
Leader: Uh-huh!
Group: Uh-huh!
Leader: Uh-huh!
Group: Uh-huh!
Leader: Oh yeah!
Group: Oh yeah!
Leader: One more time
Group: One more time
Leader: Louder/softer/faster/slower
Group: Louder/softer/faster/slower
Leader: Ann’s way (and points to a new leader and calls them by name)

Procedures:
 Teach students one phrase at a time by singing it first and having them repeat it after you.
 Repeat until students are confident with the melody and the words.
Assessment:
 Teacher will assess that the students will sing a round, while attending to the director and
following directions when to start and stop.
 Teacher will assess that students gather, engage, and are ready to begin Music class.
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Lesson Plan Title #5: Warm Ups To Engage
Objective: Students will sing a warm up as a gathering song to signal the beginning of Music
Class.
Materials:
 Choral Warm Ups: Vowels The Arts Unit http://youtu.be/pdvVFM6dl70
Procedures:
 Review teaching techniques in video.
 Video Model for students the portions where students stand, sit, and clap when cued.
 Teach students one phrase at a time by singing it first and having them repeat it after you.
 Repeat until students are confident with the melody and the words.
 Variation: Teach students to stand up and sit down when they sing words that begin with
“B”. Next have them clap with they sing words that begin with “B”.
 Variation: Use other songs with repeated initial consonants to respond to with movement.
Assessment:
 Teacher will assess that the students will sing warm up exercises while attending to the
director and following directions when to start and stop.
 Teacher will assess that students stand up and sit down or clap when they sing words that
begin with “B”.
 Teacher will assess that students gather, engage, and are ready to begin Music class.
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Lesson Plan Title: #6 American Sign Language (ASL) Songs
Objective: Students will sign and/or sing songs using American Sign Language (ASL) along
with the music.
Materials:
 Video Modeling of songs performed with ASL.
 Show Video Modeling of songs performed with ASL twice.
 “We Wish you a Merry Christmas” ASL http://youtu.be/a-PBixyD_GU
 “We Wish you a Merry Christmas” ASL signing high school students
http://bit.ly/nVEA7I
 “Call Me Maybe” ASL http://youtu.be/arSTr-wAYWQ
 “Shake It Off” ASL http://youtu.be/UDCNxRGx8KA
 “Wrecking Ball” http://youtu.be/132iB_SHBnk
 Pharrell’s “Happy” ASL http://youtu.be/H3KSKS3TTbc?list=RD132iB_SHBnk
 “You’ve Got a Friend in Me” Olivia George ASL http://youtu.be/ROPesXv2z1U
 “You’ve Got a Friend in Me” Kelly Forney ASL http://youtu.be/eeWH4XuAtRY
Procedures:
 Teacher conducts informal student surveys to determine student song preferences.
 Teacher searches YouTube videos for student appropriate songs to sign with ASL.
 Teacher learns signs to song by watching video and pausing, re-watching, pausing, rewatching until she is familiar with the ASL signs and can sign them without error.
 Students watch video modeling of song twice.
 Teacher breaks signs down into small segments and demonstrates signs while saying the
word for the sign.
 Students practice signing and saying the words until comfortable with no errors.
 Teacher adds more segments of song, modeling and correcting students’ techniques.
 Students work with a partner or in small groups of no more than four to practice.
 Students sign and speak the words of the entire song with the music until comfortable.
 Partners or small groups demonstrate signing and saying the words to the song for the
class.
Assessment:
 Teacher will assess students’ ability to say and sign the song in ASL along with the
music.
 Teacher will assess students’ ability to work with a partner or in small groups.
 Teacher will assess students’ ability to follow directions from the teacher, paras, or peers.
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Playing Classroom Instruments

Lesson Plan Title: #1 Middle C Scale Warm Up on Piano
Objective: Students will demonstrate proper fingering on a middle C scale on the piano using
both hands repeating the scale three times. Playing scales, even simple ones, increases hand eye
coordination and develops finger strength.
Materials:
 Acoustic, electric piano or keyboard.
 www.musictechteacher.com
 Adaptation: middle C to G can be labeled with masking tape or small sticky notes (2 x2
inches) cut in half on the piano keys to help students identify the notes and place their
fingers correctly. Fade when students are comfortable finding middle C and placing their
fingers correctly on the piano keys.
Procedures:
 Teacher demonstrates where to find middle C on the piano for a student as another
student observes.

(http://www.piano-play-it.com/images/C-Position.jpg)



Teacher demonstrates proper fingering for the scale for the right hand only.
Proper fingering helps locate the beginning hand position. The thumb is “1” and the
other fingers are numbered in order to “5”.
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(http://www.rainbowpianotechnique.com/fingering.png)




Students practice keeping the right (or dominate hand) and fingers on the keys in position
as they press the key in order to produce the sound of the note of the scale.
Students press down on the key and lift up before going onto the next note beginning at
Middle C and ending with G.
C
1



D
2

E
3

F
4

G
5

G
5

F
4

E
3

D
2

C
1

.
When student is comfortable playing the scale with the right hand, the left hand is added
and both hands are played together.

Assessment:
 Teacher will assess that students correctly locate middle C with both hands
 Teacher will assess that students use proper fingering positions on the piano keys.
 Teacher will assess that student uses right and left hands when playing a five fingered
scale.
 Teacher will assess that the student plays the scale with an even tempo and that the notes
in the octaves are playing simultaneously.
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Lesson Plan Title: #2 Rhythm Sticks in a Group
Objective: Students will play rhythm sticks in groups of three to four while maintaining a
steady and even beat to music.
Materials:
 Rhythm sticks, maracas, hand cymbals, cowbells, hand drums, bongos, or any percussion
instrument.
 Songs with a 4/4 beat such as “Royals” by Lorde http://youtu.be/nlcIKh6sBtc
 Songs with an easily identifiable beat. Adaptation: Row, Row, Row Your Boat
Procedures:
 Assign students to play in groups of three to four. Adaptation: Assign students in partners
before attempting a group.
 Demonstrate how to hold rhythm sticks and play a steady 4/4 beat. Count out loud each
beat if not using a metronome.
 Teacher puts herself in a group and models how to play with others and maintain the
steady beat. Count out loud each beat if not using a metronome.
 Teachers counts the time two beats hitting her own sticks and two beats hitting a
partner’s stick.
 Use voice prompts such as “My stick (1 and 2 beats), “Partner’s stick” (3 and 4 beats).
 Play music and give the direction “Ready, begin” when beat is steady and easily
identifiable down beat is heard.
 Encourage students to count out loud as they strike their rhythm sticks and those of their
group partner’s.
 Students play and maintain a steady 4/4 count until the music stops.
 Teacher gives signal to end playing by saying, “Finish your count to four and stop.”
 Students have a tendency to increase the tempo when they play in a group. Practice
slowing down and keeping the same rhythm.
 Adaptation: For students who have difficulty keeping the tempo, use hand over hand
assistance so that they can feel the pacing of how to play and the tempo of the beat. Fade
until they can do it on their own.
Assessment:
 Teacher will assess students’ ability to play, keep, and maintain a steady beat to music.
 Teacher will evaluate students’ ability to demonstrate listening and attending skills, turn
taking, and interaction skills within a group.
 Teacher will assess that students hear the beat and play at the proper time.
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Lesson Plan Title: #3 Hand Bells
Objective: Students will demonstrate their ability to play tone bells to produce music.
Materials:
 www.grothmusic.com 8 Note Diatonic Hand bell Set (1-2 sets depending on class size).
 http://youtu.be/gQz6csnWBGo Hand bell playing methods
 http://youtu.be/in9PXzKTk0w Hand bell playing methods
 http://youtu.be/LyFmJxApKRA High school hand bell ensemble performs amazing
rendition of Adele's "Rolling in the Deep."
 http://www.theinspiredinstructor.com/music/ The Inspired Instructor Free Sheet Music
Procedures:
 Teacher should study the techniques of how to play hand bells in order to teach the
students how to hold and ring the bell, follow the notes, and direct students when playing.
 Teacher decides on student cues such as “Watch me”, “Ready begin”, Instruments
ready”, “Instruments at rest”. Be consistent with cues so that students know what to
expect.
 Use color coded note charts or transpose song by notes onto poster where all students can
see it.

“Away in a Manager”

“We Wish You a Merry Christmas”

GGFEEDCCBAG

CFFGFEDD

GGAGGDBAGCE

DGGAGFEC

GGFEEDCCBAG

CFFGFEDD

GFEDEDCDABC
(http://www.waynepotash.com/music-for-colored-handbells)
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“For Health and Strength”

C C C C
For health and strength

B A A A
and dai

ly

food,

G F F F E F
We praise thy name

O

Lord.

(Anon., Children's Songbook, 1989, p. 21)

(http://4.bp.blogspot.com/5brNn8Stpi4/UN0ZQkfoENI/AAAAAAAAS7k/HD8xaZ4ooyQ/s1600/Ode to Joy.png)
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Students stand while playing.
Teacher points to notes one line at a time and gradually adds more until students are
familiar with the entire song.
Teacher discretion: Google hand bell songs appropriate to the class’s interests and
abilities. Play video clips of high school hand bell choirs so familiarize students with
what their peers can do.

Assessment:
 Teacher will evaluate students’ ability to hold and play the instrument correctly.
 Teacher will assess that students read the notes correctly and play at the proper time.
 Teacher will evaluate students’ ability to demonstrate listening and attending skills, turn
taking, and interaction skills within a group.
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Lesson Plan Title #4 Percussion
Objective: Students will identify and play percussion instruments, demonstrate how to follow
cues from a leader, and how maintain a set 1-2 beat and rhythm, with a counterpoint of eighth
notes.
Materials:
 Various percussion instruments such as hand drums, boomwhackers, snare drums, bongo
drums, or djembe drums. Adaptation: Use large restaurant supply buckets turned upside
down, kitchen pots and pans, or make your own. http://mudcat.org/kids/drums.cfm Make
Your Own Drums
Procedures:
 Teacher models playing the instrument and counts a simple, steady 1-2 beat.
 Students practice the 1-2 beat using both hands, alternating the left and right hands when
playing.
 Students play until they are comfortable maintaining a steady beat. They watch the
conductor for cues to begin playing as a group and when to stop playing as a group.
 Teacher divides students into two groups designated Group 1 and Group 2.
 Group 1 plays on the downbeat, count 1, and rests on the count of 2. With the nonplaying hand, they tap the drum lightly without playing in order to keep a steady rhythm.
Variation: Students may tap the side of their leg on the rest beat or tap their foot.
 Group 1 practices until they are playing only on the downbeat count of 1 as teacher
counts beat out loud.
 Group 2 rests on the down beat (count 1) and plays on the count of 2. With the nonplaying hand, they tap the drum lightly without playing on the downbeat (count 1) in
order to keep a steady beat when they play on the count of 2. Variation: Students may
tap the side of their leg on the rest beat or tap their foot.
 When both groups are playing and can keep a steady beat, the teacher adds a counter beat
which is the 1-2 beat twice as fast: ba boom ba boom ba boom ba boom.
 A student will eventually play the teacher’s part of the counter beat when all students are
sure of their parts and can maintain a steady beat.
 Teacher will rotate the playing of the 1-2 beat and counter beat ba boom ba boom ba
boom ba boom among students so that everyone gets experience with different parts.
Assessment:
 Teacher will assess if students are playing percussion instruments correctly.
 Teacher will evaluate students’ ability to follow verbal and visual directions to maintain a
set beat and rhythm.
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Lesson Plan Title #5 Drum Circles
Objective: Students will demonstrate how to echo a “call and response” beat pattern from a
leader using percussion instruments.
Materials:
 Various percussion instruments such as hand drums, boomwhackers, bongo drums, or
djembe drums. Adaptation: Use large restaurant supply buckets turned upside down,
kitchen pots and pans, or make your own. http://mudcat.org/kids/drums.cfm Make Your
Own Drums
 http://youtu.be/OrUw96wW8t4?list=PL40398F7F76B70608 Drum Circle Music by
Kalani
Procedure:
 Students and teacher sit on chairs in a circle with their drums in front of them. Variation:
Students and teacher sit on the floor in a circle with their drums in front of them.
 Teacher models a simple beat pattern by clapping it first (call).
 Students repeat the pattern by clapping (response).
 Teacher models the pattern on the drums and pauses for students to echo or respond.
 Review and practice until all students are comfortable with the procedure.
 Pair/Share: Students practice with partners creating a pattern for their partner to echo.
 Students take turns in the circle giving a “call” (beat pattern) for the group to “echo”
(respond).
Assessment:
 Teacher will assess students’ ability to follow a “call and response” beat pattern from a
leader using percussion instruments.
 Teacher will evaluate which students are proficient and can act as peer buddies to
students who need more support mastering the objective.
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Dancing to Music

Lesson Plan Title #1: The Macarena and the Months of the Year
Objective: Students will perform the dance The Macarena while reciting the months of the year,
as each directional jump and turn gets louder in various dynamics starting with piano, mezzo
piano, mezzo forte, and ending with forte.
Materials:
 How to Dance the Macarena http://youtu.be/OzV63IRR8BQ
Procedures:
 Video model How to Dance the Macarena twice.
 Students stand in two short rows of less than six students in each row. If more students,
create more short rows.
 Teacher stands in front of students with her back to them so they can see the actions not
mirror image.
 Teacher breaks each step down into small segments, modeling step while giving verbal
cues for each beat and action.
 Verbal cues:
Hand, hand (palms down) Chant: January, February
Up, up (turn palms up) Chant: March, April
Shoulder, shoulder (cross body to touch opposite shoulders) Chant: May, June
Head, head (place hand behind ear on each side of head) Chant: July, August
Hip, hip (cross body to place hands on opposite hip) Chant: September, October
Bum, bum (uncross hands and place on same side of body on back of hips) Chant:
November, December
Hula, hula (move hips around in a circle)
Clap, turn to right and jump (all at the same time)
 Repeat actions until group has jumped all the way around to where they started
 Practice in small steps, adding more steps each time until all are comfortable with actions
and which way to turn.
Adaptation: Slow down steps in slow motion when learning.
Adaptation: For those who have difficulty moving their body to the rhythm, remind them
to bend their knees with the beat or shift their weight from one foot to another during the
actions to keep up with the beat.
 Watch for struggling students. Have them mirror a student who is dancing the steps in the
correct order.
 Orient students to easily identifiable landmarks in the room to help them with the
direction “Right”. Verbal cues such as “Turn and jump to the right. You should see the
flag, window, door, clock”, etc.
 Use the same cues each time to be consistent.
 When dance steps have been learned, students chant the months of the year with each
action.
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Teacher calls the directions of the chant (piano, mezzo piano, forte, and mezzo forte)
each time the students clap, jump, and turn.
Begin the chant piano (soft), mezzo piano (medium loud), forte (loud), mezzo forte
(really loud).
When students end facing the direction in which they started the Macarena, they may
applaud themselves with a “Round of Applause” clapping in a circle, or “Jazz hands”
which is applause in ASL, shaking both hands quickly back and forth near their head.
Variation: Have a group of the most proficient students dance The Macarena with the
music. Make a game of who can keep up to the tempo.

Assessment:
 Teacher will assess students’ ability to perform the dance The Macarena while reciting
the months of the year, as each directional jump and turn gets louder in various dynamics
starting with piano, mezzo piano, mezzo forte, and ending with forte.
 Teacher will assess which students are leaders and which students need more support
with the actions, months of the year, and music theory dynamics.
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Lesson Plan Title #2: Chicken Dance
Objective: Students will perform The Chicken Dance by listening to the music cues and
engaging with their partner to complete the movements.
Materials:
 How to Dance The Chicken Dance http://youtu.be/C-O9OA0L6zI
 How to Dance the Chicken Dance (Lawrence Welk) http://youtu.be/6UV3kRV46Zs
 The Chicken Dance Music
http://youtu.be/aWjeITmDmmo
Procedures:
 Video model How to Dance the Chicken Dance twice.
 Assign dance partners who are close to the same height, but not imperative.
 Stand by partners in a wide open space and face forward.
 Teacher stands in front of group to model and demonstrate with a partner.
 Teacher cues actions by calling out, “Beaks!”, “Wings!”, “Tail Feathers!”.
 Teacher demonstrates how to link arms and go around in a circle with partner.
 Teacher calls out cue “Reverse” to reverse the direction of the partner movements when
going around in a circle.
 Song begins a second time and partners take hands and move in a circle with straight
elbows. (Give yourself room.)
 Song begins a third time and partners link elbows and move in a circle.
 Song begins a fourth time with a slow tempo, gradually speeding up.
 Students do all actions to the tempo of the music until the dance is finished.
Assessment:
 Teacher will assess students’ ability to perform the actions of “Beaks!”, “Wings!”, “Tail
Feathers!”
 Teacher will evaluate students’ ability to dance with a partner, take turns, and follow the
directions with the music.
 Teacher will assess students’ ability to interact appropriately with their partner and within
the group.
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Music Appreciation

Lesson Title: #1 Music Video Fridays
Objective: Students will watch popular current music videos to increase their knowledge base of
beat and rhythm, instruments, and different music genres.
Materials:
 Internet access You Tube
 “The Piano Guys” official website. http://thepianoguys.com/our-videos/
 “Pentatonix” official website http://ptxvol3.ptxofficial.com/
 Flash Mob Copenhagen, Denmark http://youtu.be/mrEk06XXaAw
 Taylor Swift, Love Story http://youtu.be/8xg3vE8Ie_E
 Cups Song Flash Mob http://youtu.be/uxj_qARleLs
 Mall Flash Mob http://youtu.be/ROPesXv2z1U
 Video Viewing Guide and 3-2-1 Ticket Out the Door Worksheet
Video Viewing Guide
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3-2-1 Ticket out the Door Worksheet
Find 3 instruments used in the video.________________________________________________
______________________________________________________________________________
Find 2 things you liked about the video. _____________________________________________
______________________________________________________________________________
Find 1 thing you would change about the music video. _________________________________
______________________________________________________________________________
Procedures:
 Teacher solicits student interests and input on videos appropriate to the class’s interests
and solicit student input.
 Teacher previews entire music video for appropriate content. Determine if students need
to watch all of the video or just certain clips.
 Ask students to look for beat and rhythm, what kinds of instruments are used to make the
music, and what kind of genre it is: jazz, pop, hip hop, rock, country, or classical?
 Stop video and discuss when they identify these features.
 Watch video a second time.
 Have students pair with a partner to complete the video Viewing Guide. Adaptation:
Allow students to respond verbally if they are unable to write on Viewing Guide and a
partner or para may act as a scribe. Make music experiences as accessible as possible for
all students.
Assessment:
 Teacher will assess that students are engaged watching the music video, complete the
Viewing Guide (with modifications), identify beat and rhythm, and/or can name
instruments, setting, or colors in the video.
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Lesson Plan Title #2 Multi-Cultural
Objective: Students will identify music, songs, instruments, and dances from other cultures by
watching videos of such performances.
Materials:
 Video Viewing Guide and 3-2-1 Ticket Out the Door Worksheet
 Afro-Brazilian Percussion http://youtu.be/jvWfLTby9x0
 Steel Drums of the Caribbean http://youtu.be/SR-4B2h2WrE?list=RDq5yXCDw427w
 Latin Music “Let US Dance Tonight” http://youtu.be/0qKBsQguTGo
 Tango Flamenco http://youtu.be/UWCmubP5h9c
 Riverdance Final Performance http://youtu.be/w8EXDtoGfrs
 Celtic Music Legend http://youtu.be/yj_wyw6Xrq4
 Traditional Scottish Music http://youtu.be/C3wZURFerHc
 Traditional Chinese Music http://youtu.be/9M4gca_uLB4
 Japanese Traditional Music http://youtu.be/Wp2oSuh1Hy0
 Modern Traditional Japanese Music http://youtu.be/eNoDyfvABHc
 Cossack Saber Dance http://youtu.be/Hs00JsJF6Sk
 Persian Classical Music
http://youtu.be/_Uu0a8nJqa8?list=PLp5tQgtD02PFyK3mZgcz895S0Wn8KzsMw
 Afghani Pop http://youtu.be/E4F095EqlK4
 Arabic Pop http://youtu.be/z9Y1IP1ni7E
 Arabic Habibi Ya Nour El Ain (My Heart) http://youtu.be/dK2U-0U0hA4
 Traditional Egyptian music to a popular song http://youtu.be/Qijh9optJX8
 Music of India/Middle East
http://www.youtube.com/playlist?list=PLI39zLOagDhwP3LkizxPZAog9XL62_Xla
 Variations: Teacher’s discretion to find other samples that your population would like to
know more about.
Procedure:
 Before using the Video Viewing Guide and 3-2-1 Ticket Out the Door Worksheet,
teacher determines what students should be looking for in the video: Beat, Mood, Tempo
of Music, Types of instruments, Type of Dance, etc.
Variation: Teacher may choose anywhere from 1-4 topics for students to look for in the
video, based on their interests and ability levels
Adaptation: Allow students to work with a more proficient partner.
 Before the lesson, Teacher gives informal written or oral survey asking, “If you could
visit another country, what would it be? Why?” or “If you wanted to know more about
another culture, what would it be? Why?”
Adaptation: Allow students to time to discuss with a partner or an “elbow buddy”
(someone sitting next to them).
 Based on student feedback and interests, teacher finds and shows video clips, sound clips,
or pictures of different kinds of music, songs, instruments, and dances from other music,
songs, instruments, and dances and time periods.
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Teacher shows a variety of different music, songs, instruments, and dances, pointing out
the difference between traditional and modern examples twice.
Teacher instructs students to watch the first time just for entertainment and enjoyment.
The second time through, Teacher directs students to watch for a pre-determined set of
criteria: Beat, Mood, Tempo of Music, Types of instruments, Type of Dance, etc.

Assessment:
 Teacher will evaluate students’ ability to identify music, songs, instruments, and dances
from other cultures by watching videos of such performances.

Video Viewing Guide and 3-2-1 Ticket Out the Door Worksheet
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3-2-1 Ticket Out the Door Worksheet
Find 3 instruments used in the video.________________________________________________
______________________________________________________________________________
Find 2 things you liked about the video. _____________________________________________
______________________________________________________________________________
Find 1 thing you would change about the music video. _________________________________
______________________________________________________________________________
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Culminating Experience: Music Performance Project-Based Activity

Statement of Purpose: To implement learning activities designed to ensure students develop
21st century skills while addressing music standards to investigate singing and playing music
from diverse cultures and time periods, perform simple rhythmic patterns with voice and
instruments, and integrate several art disciplines (dance, music, theater, visual arts) into a wellorganized presentation or performance.
21st Century Goals Addressed: Life and Career Skills, Learning and Innovation, and
Information, Media, and Technology Skills.
21st Century Themes Addressed: Global Awareness, Financial, Economic, Business, and
Entrepreneurial Literacy, and Health Literacy.
Critical/Creative Skills Addressed: Knowledge, Application, Synthesis, Evaluation, and
Creativity.
Project-based Learning Activity: Students will participate in a culminating event which
involves an art exhibit and a choral voice and instrument performance for staff and parents.
Students will design and create invitations, display their original artwork, perform for the
audience by singing and playing instruments. Through collaboration, students will also plan,
buy, and make the refreshments for the performance by utilizing their cooking skills learning in
Science class.
Student Use of Technology: Students will use a word processor to type the performance
invitations and also to address the envelopes. They will use the Internet to research proper
invitation form, spelling, grammar, and artistic lettering styles. Students will research a variety
of recipes for the performance refreshments online. They will use a calculator to determine the
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total cost of food for refreshments. They will use household appliances such as a microwave
oven and a blender to prepare the refreshments.
During rehearsals and classroom practices, students will listen to recordings and watch video
performances by the access of CDs, DVDs, and an LCD projector via the Internet.
Assessment of Learning: Students will demonstrate through pre- and post-performance the
following competencies:
1. The ability to work with others or in a small group to accomplish a series of assigned tasks.
2. The ability to stay on task and attend to directions.
3. Demonstrate proper attention skills to a director while performing.
4. Complete a self-assessment of their performance skills and demeanor.
Rating Scale
Attitude
Excellent 12 points

Good

9 points

Fair 6 points

Poor 3 points

4 Student exhibits enthusiasm and significantly contributes to class. A comparable numerical
score is 90-100.
3 Student exhibits enthusiasm and makes a significant contribution to class most of the time.
2 Student does not exhibit enthusiasm and does not make any significant contribution to the
class.
1 Student has a negative attitude in class and makes no contribution at all.
Excellent: A comparable numerical score is 100-90.
Good:

A comparable numerical score is 89-90.

Fair:

A comparable numerical score is 79-80.

Poor:

A comparable numerical score is 69-60.
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Classroom Work
4 Student is attentive and participates at all times.
3 Student is attentive and on task most of the time.
2 Student is often not paying attention or participating.
1 Student does not participate in class.
Excellent: A comparable numerical score is 100-90.
Good:

A comparable numerical score is 89-90.

Fair:

A comparable numerical score is 79-80.

Poor:

A comparable numerical score is 69-60.

Performance
4 There are no unexcused absences at rehearsals. Student participated in concert(s)
enthusiastically and expressively.
3 There is one unexcused rehearsal absence. Student participated in and contributed to the
performance but showed little expression.
2 There is more than one unexcused rehearsal absence. Student participated in but did not
contribute positively to the performance.
1 Student has not attended any rehearsals. Student did not participate in concert(s).
Excellent: A comparable numerical score is 100-90.
Good:

A comparable numerical score is 89-90.

Fair:

A comparable numerical score is 79-80.

Poor:

A comparable numerical score is 69-60.
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Teacher Resources
Visuals--Note Values/Music Theory Flash Cards
http://www.musical-clipart.com/page03.html
http://all-free-download.com/free-vector/vector-clip-art/quarter_rest_54558.html
http://quizlet.com/3047134/note-and-rest-values-flash-cards/

http://www.cram.com/flashcards/musical-symbols-827466
Visuals--Instrument Family Titles and Instruments
http://www.musicwithease.com/trombone-pictures.html
http://resource.takelessons.com/beginners-guide-to-string-instruments/
http://www.quazoo.com/q/Cymbal\
http://www.lonestarpercussion.com/Concert/Timpani/#/~search/page/1/view/listView
http://imgkid.com/triangle-instrument.shtml
http://www.theinstrumentplace.com/jupiter-model-635n-standard-bb-clarinet-purchase-useddemo-stock-mint-condition.html#sthash.GmXhYEAa.dpbs
Two, Three, Four count beat smus.com
Piano Fingering http://www.get-piano-lessons.com
Kodaly Method http://www.classicsforkids.com/teachers/training/kodaly101.asp
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Chapter 5: Recommendations
This project was developed to address the lack of resources for special educators to teach
music to students with Autism and other developmental disabilities. The project will provide a
music curriculum as a resource for special educators to implement in a variety of grade levels
and settings. The research questions that guided this project are:
1. In what ways can special education teachers use music in the high school setting to
support communication, socialization, and promote positive student behaviors for students with
ASD and other developmental disabilities?
2. In what ways do music experiences impact students with ASD and other
developmental disabilities?
An in-depth review of current literature suggests that there are many positive outcomes
when students with ASD and other developmental disabilities participate in music education,
music-based curriculums, and music activities. Although there is an abundance of state and
district adopted curriculums and resources, there are few recent adaptive music curriculums,
guides for teaching music to students with disabilities, or resources that mention how to integrate
special education students into a regular music class. By the developing a music-based
curriculum, this project serves as a valuable resource for special educators, paraprofessionals,
music teachers, general education teachers, and parents, as well as anyone who wishes to use
music as an intervention, or to teach music skills, with a resource to address the areas of need
indicated in the literature review.
Although the curriculum is designed with students with ASD in mind, the curriculum
could easily be used for other developmental disabilities, as well as by general education music
teachers in various settings and grade levels. It is recommended that this project be used with
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already established classroom routines and procedures. The lessons are designed to be used in a
small group setting, repeated as often as the teacher feels should be done to provide frequent
practice and review. A preview of headings in this chapter includes the lessons I learned while
developing the project, the project implantation plans, the educational implications of the project,
limitations of the project, future research and suggestions, as well as a summary of the project.
Lessons Learned
The first lesson I learned while developing this project was the significant need for an
adaptive music curriculum for students with ASD and other developmental disabilities. There
appears to be an abundance of state and district adopted curriculums and resources, as well as
state standards and learning objectives in music education, but there are few recent adaptive
music curriculums, guides for teaching music to students with disabilities, or resources that
mention how to integrate special education students into a regular music class.
Another lesson I learned throughout this process was the need to create a lesson plan
format that was clear, easy to implement, understandable, and beneficial to educators and noneducators alike who want to provide music experiences for special education students. From my
own experiences teaching music to high school special education students, I realized the critical
importance of providing lesson plans that include visuals, video modeling, and frequent practice
and review. It was essential to embed these supports within the lesson plans because students
with ASD and other developmental disabilities depend upon these supports in order to participate
in music games and activities, singing, dancing, or playing a classroom instrument.
I had to think deeply about how to break concepts down into small steps when teaching a
skill that most educators would assume is intuitive and familiar. To students with ASD and other
developmental disabilities, the skill or concept may be very foreign and unfamiliar to them.
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Developing a music-based-curriculum for students with special needs required me to step inside
my students’ disability in order to understand how they think, hear, see, and feel when having
musical experiences. That allowed me develop lesson plans that made the music activities more
accessible to an often overlooked population of learners.
Finally, as a result of developing a music-based curriculum, I learned that technology and
the Internet are a teacher’s best friend, a music teacher’s best friend, and even more so, a special
education music teacher’s best friend. There are tremendous resources online that help educators
design engaging and meaningful music lessons that allow students to see, hear, and experience
music unlike any other delivery of instruction. Regardless of an educator’s musical abilities,
talents, or experience, YouTube “How to” tutorials demonstrate how to teach music concepts,
play instruments, incorporate games, sing, sign ASL, and dance for even the most inexperienced
instructor. I have learned that it is not how much a teacher knows that is important when
teaching students with ASD and other developmental disabilities, but rather how much he or she
is willing to learn something new and implement it to benefit their students.
Project Implementation Plans
This project is intended to be implemented by special educators in the special education
classroom for students with ASD and other developmental disabilities; however, the curriculum
can easily be adapted for the general education setting in which students with disabilities are
included. This project is designed to be implemented by special educators, paraprofessionals,
music teachers, non-music teachers, general education teachers, and parents, as well as anyone
who wishes to use music as an intervention, or to teach music skills. The curriculum serves as a
guide and starting point in which to design a music classroom in which there are few existing
materials or funds to provide such. It is also designed to allow educators freedom to use their

DEVELOPING A MUSIC-BASED CURRICULUM

130

discretion, choice, and judgment in how to best implement the curriculum for their students, as
well as differentiate for student interests and needs. It is expected that teachers will keep the
needs and interests of their students paramount when designing and implementing music
experiences, as well as encouraging student choice, input, and approximations when developing
music activities for their students.
Educational Implications/Recommendations
If this project is implemented as designed, it provides a valuable resource for special
educators and others who wish to provide music experiences for students with ASD and other
developmental disabilities. This music-based curriculum is meant to facilitate student
development in the areas of supporting communication and socialization, and to promote
positive student behaviors. The lesson plans are designed to provide a safe environment in the
music classroom in which students are introduced to a variety of musical activities and
experiences. By doing so, students with ASD and other developmental disabilities are given
opportunities to enjoy and learn more about music, explore music as a means of self-expression,
and engage socially with their peers.
The educational implications of an adapted music curriculum are far reaching because
students with disabilities are often an underserved and overlooked population when it comes to
participating in music courses, especially in the high school setting. Ultimately, this project will
benefit the community at large as students with ASD and other developmental disabilities are
given the opportunity to use the therapeutic benefits of music activities to increase their
communication, socialization, positive behavior skills in their homes, schools, and in their
communities.
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It is recommended that this curriculum be used as a framework, guide, and starting point
for special educators to design their own music lessons reflective of their students’ needs,
interests, and abilities. The supplemental materials are designed to be suitable to be printed,
lamination if desired, and to be put to immediate use in the classroom. The project is intended to
provide educators and non-educators alike, regardless of their music abilities or experience in
teaching music, the confidence and resources necessary to develop and implement a music
curriculum for their particular setting.
Limitations
This project is intended to meet the needs of secondary students with Autism and other
mild to moderate developmental disabilities. Students functioning at higher or lower levels of
cognition, or with more moderate to severe physical limitations, will require additional
resources, strategies, materials, and lesson plans. More support by adult paras or student peer
buddies may be necessary, which may require additional arrangements to be planned for in order
to accommodate student need. This music curriculum was developed with a limited knowledge
and background in music, as well as having limited access to resources and time.
This project is a basic guidebook to teaching music to students with disabilities, which
limits its depth and breadth compared to more complete and detailed music curricula. Designed
as a semester course, the project is limited by time constraints and by the number and variety of
lesson plans that can be presented in a semester’s time. Another limitation to consider is the
heavy reliance upon websites used as necessary teaching materials in many of the lesson plans.
Over time, the links could go dead and not be available as a resource for the lesson plans.
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Future Research or Project Directions
It is suggested that further educational research, curriculum development, and instruction
be conducted by researchers with experience and a background in music to facilitate a more
complete and detailed music curricula. Further extensions of the project should be considered in
the areas of curriculum development to include additional music, songs, and dance from other
cultures and countries. The project was designed for students who are conversant in English.
Additionally, students who are English Language Learners may need additional SDAIE
(Specially Designed Academic Instruction in English) teaching strategies incorporated into the
lesson plans to facilitate understanding and increased proficiency with learning English. Further
educational research into the benefits of music experiences for students with ASD and other
developmental disabilities may encourage publishers to consider soliciting, developing, and
publishing adaptive music curricula for special learners.
Conclusion/Summary
Although there is an abundance of state and district music curricula, there appears to be a
lack of resources, materials, and adapted music curricula to meet the unique learning needs of
students with ASD and other developmental disabilities. This project highlights the need for
such a music curriculum that facilitates the teaching of music experiences to students with
Autism and other developmental disabilities.
An in-depth review of the literature indicates three major themes; the first being that
music has a positive impact in the lives of all adolescents. The second theme describes how the
challenges of the core characteristics of ASD and other developmental disabilities impact the
lives of young people. Finally, the last theme of the literature review describes how music
curricula, music education, and music therapies show positive outcomes in supporting
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communication and socialization, and in promoting positive student behaviors for students with
ASD and other developmental disabilities.
The methodology used in the development of this project details an exploration of the
existing music curricula, guidebooks, handbooks, manuals, and videos in order to determine
current resources available for special educators to teach students with ASD and other
developmental disabilities. A music-based curriculum was developed to address deficits in
existing resources for special educators, paraprofessionals, general education teachers, and
parents.
This project meets a need created by the limited number of resources and lack of adapted
music education curricula for special educators when teaching music concepts and experiences to
secondary students with ASD and other developmental disabilities. Lesson plans and activities
have been designed to foster growth in both fine and gross motor development, following
directions, turn taking, communication skills, and prosocial behaviors, and other aspects of
cognitive development.
The educational implications of an adapted music curriculum are far reaching because
students with disabilities are often an underserved and overlooked population when it comes to
participating in music courses, especially in the high school setting. Some limitations to the
project include students functioning at higher or lower levels of cognition, or with more
moderate to severe physical limitations, may require additional resources, strategies, materials,
and lesson plans.
Further educational research into the benefits of music experiences for students with ASD
and other developmental disabilities may encourage publishers to consider soliciting, developing,
and publishing adaptive music curricula for special learners. Ultimately, this project will benefit
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the community at large as students with ASD and other developmental disabilities are given the
opportunity to use the therapeutic benefits of music activities to increase their communication,
socialization, positive behavior skills in their homes, schools, and in their communities.
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Appendix A
Essentials for a Music Classroom
In order for students to participate in music instruction and experiences, the following basic
instruments should be available. The list includes basic musical instruments that can be
purchased on a small budget. Comparison shop online for the best prices. Remember to ask
parents and other music teachers for donations of instruments or materials that they may not be
using any longer. Also, with a little creativity, students can make their own instruments.
Rhythm Instruments
Hand drums

Diatonic Boomwhackers

Hand bells

Rhythm sticks

Finger cymbals

Shakers

Wood blocks

Tambourines

Cymbals

Rain Sticks

Triangles

Maracas

Unusual sound sources such as cowbells, jingle bells, combs, ridged containers, coffee cans,
oatmeal containers, Kazoos, slide whistles, pots, pans, metal lids.

Additional Instruments
Keyboards (acoustic piano or electronic)

Ukulele

Djembe drums

Acoustic guitars

Bongo drums

Harmonicas

Recorders

World music instruments

Chimes

Other Equipment
Metronome, sound system able to play CDs, Internet, LCD Projector, staff whiteboards,
digital camera to record student presentations.
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Appendix B
Assessment Rubrics
A number system can be used to determine the student’s progress and skill level in the basics of
music experiences throughout the semester. Number 1 starts the evaluation process and number 5
indicates the most growth. This information can be useful as shared with parents and the IEP
team. If a letter grade is needed, the Rating Scale from the Music Curriculum Project-based
Activity Outline may be used.
Socialization
Student follows directions

1

2

3

4

5

Student works well in a group

1

2

3

4

5

1

2

3

4

5

Student displays active listening to musical pieces

1

2

3

4

5

Student communicates what they want or enjoy

1

2

3

4

5

1

2

3

4

5

Student can keep a steady beat

1

2

3

4

5

Student can play instruments

1

2

3

4

5

Student demonstrates creativity in playing or singing

1

2

3

4

5

Leadership
Student leads group activities
Listening and Communication

Student responds to music in ways not limited to
singing or humming
Rhythm and Instruments

(Adapted from Elementary Music Curriculum Development Advisory Committee. (2004). Music
Education Curriculum K-5.)
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Standards of Achievement
Independently, the student:
Strong Performance






Maintains a steady beat
Distinguishes between loud and soft
Distinguishes between high and low
pitch
Distinguishes between fast and slow
tempos

With occasional teacher or peer support, the
student:
Appropriate Development




Distinguishes between loud and soft
Distinguishes between high and low
pitch
Distinguishes between fast and slow
tempos

With frequent teacher or peer support,
Support Needed





Distinguishes between loud and soft
Distinguishes between high and low
pitch
Distinguishes between fast and slow
tempos

The student exhibits difficulty when trying to:
Experiencing Difficulty





Distinguishes between loud and soft
Distinguishes between high and low
pitch
Distinguishes between fast and slow
tempos
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