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Abstract
At-risk students may benefit from structured after school activities which align with common
core standards and foster their cognitive, physical, and social development. Many students spend
a large portion of their out-of-school time unsupervised, and many others spend it on the unsafe
streets in the neighborhoods in which they live. Making fun, meaningful, and engaging after
school activities more readily available to disadvantaged youth is very important. The handbook
that is the focus of this project brings together strategies and activities designed to booster 21st
century skills among at-risk students during the after school hours.
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Chapter One: Introduction
Global society is changing at a rapid pace. Social forces are reshaping the structures of
the family, school, and community in ways that affect school age children. Bianchi (1999)
remarks that “the changing context surrounding working families includes changing
demographics – delayed marriage, more childbearing outside marriage, high levels of divorce,
lengthening life expectancy” (para. 24). Similarly, Riggs (2006) helps us understand this new
phenomenon as he examined archives from the National Research Council in 2002,
[F]actors operating within the social contexts affecting children’s lives, such as high rates
of family mobility; changing patterns in parental employment; larger, more
heterogeneous schools; media themes of violence and drug use; and the deterioration and
disorganization of neighborhoods and schools have weakened the formal and informal
supports once available to youth (p. 75).
These social patterns have implications for children and youth, and therefore, should be a
concern to educators. The departments of education, along with community organizations have
responded to this crisis by increasing their support for Out-of-School Time (OST) programs,
such as after school programs (ASPs), summer programs, and Saturday school. A prominent
initiative is the After School Education and Safety Program (ASES) based on Proposition 49,
which was approved by California’s voters in 2002. The ASES program funds the establishment
of local after school education and enrichment programs through community partnerships. Due
to this initiative, after school programs have been on the rise, since it drastically increased
funding of OST programs from $50 million in 1999 to $550 million in 2007 (California
Department of Education, 2015). This initiative has allocated most of its funds to programs in
the most economically disadvantaged communities. In California, 54 percent of children of
immigrants live in poverty (Urban Institute, 2006). English learners (ELs) constitute 25 percent
of all public school students’ percentage of any state in the nation. Consequently, after school
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programs in California are seeing a significant and increasing population of immigrant students
and ELs among their participants (Bhattacharya & Quiroga, 2011).
This project examines existing enrichment activities in after school programs that have
proven to be effective and beneficial to at-risk students and develops a comprehensive
curriculum based upon identified best practices. A study by the U.S. department of education
determined that “over the past three decades, changing labor force patterns in the United States
have significantly increased the need for child care of school-age children” (Beckett, Borman,
Capizzano, Parsley, Ross, Schirm, Taylor, 2009, p. 5). The hours coined as out-of-school time
(OST), which are those right before school starts and the hours following school release have
been identified as high-risk for those students that remain without adult supervision. It is the
intent of ASES program legislation to encourage schools and school districts to provide safe and
educationally enriching alternatives for children and youth during non-school hours (California
Department of Education, 2015).
Purpose of Project
Although there has been an increase in funding and support for OST programs and they
now operate nationwide, disagreement about which aspects of these programs are beneficial for
student achievement remains, and no common standards existed until 2014 (Beckett et al., 2009).
However, in September 2014, the Quality Standards for Expanded Learning were published in
California, such standards were produced in collaboration between the California Department of
Education, After School Division, and the California AfterSchool Network. This initiative is the
first of its kind in the after school education sector. Therefore, very little curriculum exists
which is based on these standards.
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The goal of this project is to create a comprehensive ASP structure that includes a variety
of activities that together complement each other and offer an ultimate experience to at-risk
students. The project includes key after school clubs grounded in what research-based best
practices show as maximizing student potential and fostering cognitive, social, and physical
development. Each club includes clear objectives which align with the California Quality
Standards for Expanded Learning (2014), Social Justice Objectives from the Social Justices
Institute Training (2014), and the California English Language Development Standards (2012).
The after school clubs presented in this project include the full curriculum needed to be
implemented. It is organized in an easy-to-follow handbook, divided by type of club, and then
presented in a weekly activities format. The clubs can be run for up to 10 weeks following the
presented curriculum.
Preview of Literature
After school programs must offer academic enrichment activities, especially in the areas
of math and language arts. Researchers disagree on the best way to offer these activities and the
depth of their benefits (Black, Doolittle, Zhu, & Unterman, 2009; Lauer, Akiba, Wilkerson,
Apthorp, Snow, & Martin-Glenn, 2006; Springer & Diffily, 2012). Most studies find physical
education activities beneficial in ASPs, but there is disagreement on the recommended type of
activities (London, Gurantz, Norman, 2011; Kamijo, Pontifex, O’Leary, Scudder, Wu, Castelli,
Hillman, 2011). Some studies suggest implementing leadership and social skills building
workshops. Other studies recommend using arts and crafts, and life skills activities as means of
achieving social competence (Shernoff, 2010; John, Wright, Rowe, and Duku, 2009).
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Preview of Methodology
A meta-study compiling the conclusions of pre-existing research regarding the
effectiveness of ASPs was done in order to seek activity components that will be most beneficial
to student participants. The types of activities were evaluated based on their proven beneficial
outcomes contributing to the well-being of the students. The best ways to implement these
activities were sought, based on proven successful practices. These components were structured
together to create a comprehensive agenda to be implemented in ASPs.
Significance of Project
Many tax payers’ dollars are spent to keep ASPs running, but few studies have been
conducted to measure the effectiveness of ASPs. These programs vary in structure and goals.
There is currently little conversation and cooperation among after-school educators aimed at
improving the quality or measuring the effectiveness of these programs. Subsequently, there is
little understanding of what works and does not work. Moreover, there is virtually no curriculum
based on the newly published standards.
The curriculum presented in this project is based on the standards recently published by
the California Department of Education in September 2014, the Quality Standards for Expanded
Learning, while taking into consideration pre-existing research on the subject matter. The project
serves as a guide for after school educators providing curriculum that is worthy of implementing,
especially when working with at-risk populations.
Summary of Chapter
The motivation behind this project comes from my own observations as an after school
program supervisor in a Southern California Title I school. Before becoming an after school
supervisor, my experiences as a high school teacher in Nevada made me come to the realization
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that after school support is very important, especially among at-risk students. Students who
come from impoverished and disadvantaged backgrounds tend to not have the same academic
support at home as those who come from middle-class backgrounds. Furthermore, at-risk
students do not have the same opportunities to participate in extra-curriculum activities like
sports, clubs, and leadership groups (e.g. Boys Scouts and Girls Scouts). Community programs
like these usually include an entry fee, uniform fees, and travel expenses, which often times are
out of reach for economically disadvantaged families.
As an after school supervisor, I noticed a lack of support and guidance for these
programs, deficient or unclear goals, and no standards, at the time. My need and motivation to
create a better program for my school led me to begin researching on my own ways of improving
after school activities and creating a program that would be meaningful, fulfilling, and
worthwhile for the participating students. At the same time the California Quality Standards for
Expanded Learning were in the making. I became part of the conversation as these standards
were put together by volunteering as an ambassador from my school district and attending
workshops where after school educators, like myself, got the chance to provide input and
recommendations.
The curriculum presented in this project is meant to enhance and improve the experiences
of after school participants taking into account their academic, social, and physical
developmental needs. It is specifically tailored for at-risk students, but it may be implemented
on any student population.
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Definitions
For the purpose of this project, certain terminology has specific meaning within the
subject matter. Key terms are defined below for clarification.
21st Century Community Learning Centers (CCLC) is a federal grant, which was a
provision of the No Child Left Behind Act of 2001. This state-administered, federally funded
program provides five-year grant funding to establish or expand before-and after-school
programs that provide disadvantaged students (particularly students who attend schools in need
of improvement) with academic enrichment opportunities and support services to help the
students meet state and local standards in core content areas (California Department of
Education, 2015, 21st CCLC Frequently Asked Questions, p. 2).
After school programs (ASP) are defined as on-site (i.e. on school campus) or established
through partnerships between schools and the local community to provide literacy, academic
enrichment and safe constructive alternatives for students in Kindergarten through nine grade.
(California Department of Education, 2015, After School Education & Safety Program, para. 1).
After School Education and Safety Program (ASES) grant based on Proposition 49,
which was approved by California’s voters in 2002, funding the establishment of local after
school education and enrichment programs through community partnerships (California
Department of Education, 2015, After School Education & Safety Program, para. 1).
At-risk students, often used to describe students or groups of students who are considered
to have a higher probability of failing academically or dropping out of school (Glossary of
Education Reform, 2013).
English Learners (EL) or English Language Learners (ELL) are students who are unable
to communicate fluently or learn effectively in English, who often come from non-English-
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speaking homes and backgrounds, and who typically require specialized or modified instruction
in both the English language and in their academic courses. (Glossary of Education Reform,
2013).
Out-of-school time (OST) is referred to the immediate hours (1.5) before the start of the
school day, and the immediate hours following the end of the school day (3-4). For school-age
children of working class families this often means they remain at home or on the streets without
adult supervision (Beckett et al., 2009).
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Chapter Two: Literature Review
The purpose of this literature review is to illuminate the way in which After School
Programs (ASPs) should be structured and to gain knowledge on the type of activities that are
deemed best practice. Becket et al. (2009) state that,
[A]lthough many out-of-school time settings are designed primarily to provide a safe
place for children to be outside of the traditional school day while parents work, there is
now a broader movement toward using OST to bridge the gap between high and low
achieving students and to give students more time to learn if they need it (p. 5).
The literature review examines multiple areas of ASPs: 1) academic enrichment components, 2)
English language development programs, 3) physical education and nutrition components, and 4)
social development practices.
The guiding questions to the literature review are: How should an effective ASP be
structured? What types of enrichment activities should be offered in ASPs that will maximize
student potential? What are the benefits of having these types of activities?
Academic enrichment
After School Programs must have an academic enrichment component, as it is a 21st
Century Community Learning Centers’ (21st CCLC) grant requirement. ASPs like the ASES
program are funded by the 21st CCLC federal grant, which was a provision of the No Child Left
Behind Act of 2001. The grant provisions are as follows:
This state-administered, federally funded program provides five-year grant funding to
establish or expand before-and after-school programs that provide disadvantaged students
(particularly students who attend schools in need of improvement) with academic
enrichment opportunities and support services to help the students meet state and local
standards in core content areas (California Department of Education, 2015, 21st CCLC
Frequently Asked Questions, p. 2).
Therefore, academic growth is one of the main goals of ASPs, and thus tutoring in math and
language arts have been the main focus in ASPs. As school accountability has been on the rise
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and state standardize testing is the norm to measure school improvement, after school programs
are deemed a valuable resource to bridge the achievement gap. Black et al. (2009) measured
enhanced academic instruction in 50 after school centers throughout the nation and found that
“access to the enhanced academic after-school math program improved the math performance of
students, on average, as measured by the SAT 10, and this finding is statistically significant” (p.
17). Researchers in a similar study analyzed 35 OST studies that employed control or
comparison groups and met other inclusion criteria. Meta-analyses indicated small but
statistically significant positive effects of OST on both reading and mathematics student
achievement and larger positive effect sizes for programs with specific characteristics such as
tutoring in reading (Lauer et al, 2006).
Similarly, Springer and Diffily (2012) explored the extent to which intensity and breadth of
participation in ASPs predicted academic achievement as measured by changes in grades and
attendance. The sample comprised 719 Boys and Girls Clubs members from 2nd grade through
8th grade. With respect to intensity, extent of club participation was positively related to
increases in Grade Point Average (GPA) from the first-week to the last 6-week grading period.
Overall, the results suggest that participation in structured ASPs like Boys and Girls Clubs,
positively affects academic achievement.
The above mentioned studies demonstrate improvement in academic performance amongst
ASPs participants. Offering effective academic support is not only a grant mandate, but it is a
great opportunity to give extra time to low-achieving students to participate in structured
academic activities. High-quality after school programs may offer many benefits, including
academic achievement, but very few studies have focused specifically on the effects of after
school programs on English language development.
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English language development
Some studies indicate that having an English language development (ELD) or bilingual
education component in after-school programs is beneficial, especially in communities where
there is a growing influx of immigrants. According to London et al. (2011), “research has shown
that many factors affect how EL students acquire English language skills, including their
preparation before entering U.S. schools, their out-of-school environments, and schools’
educational practices” (p. 22).
A study by Maxwell-Jolly (2011) points out that ELs score lower on tests, get poorer
grades, take fewer advanced or college prep classes at the secondary level, and graduate from
high school at much lower rates than do native speakers of English. One reason for this lower
level of achievement is time. Time is an important factor to consider because ELs have to learn
a new language, learn content through this new language, and learn about the culture of the
school as well as the culture at large, all in the same amount of time English-fluent students have
in which to learn only content.
Out-of-school time (OST) programs have the potential to offer educational benefits to this
growing EL population by devoting their valuable resource of time to research-based activities
that can support ELs facing the dual challenge of learning both English and subject matter
content. Because OST programs are not subject to the same structures as school instruction and
because they often employ staff from the same cultural and linguistic background as the students,
they can use primary language strategies to support ELs (Maxwell-Jolly, 2011).
Maxwell-Jolly (2011) also looked at reading interventions programs aimed to improve
literacy through community volunteers, she conducted an evaluation of “Communities
Organizing Resources to Advance Literacy (CORAL) OST programs in five California cities that
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served 5,300 students, half of whom were ELs, found that ELs made literacy gains similar to
those of their non-EL peers after the CORAL program increased its focus on literacy strategies
including primary language reading and one-on-one primary language support” (p. 3).
Furthermore, Maxwell-Jolly’s (2011) observations suggest that ELD best practice techniques
include the development of a student’s first language.
Similarly, Pastor-Relaño (2008) studied competing language ideologies in a bilingual after
school program in San Diego County by observing the choices that children, teachers, and
volunteer staff made in study sessions. The researcher found that “lenient language ideology
fosters a choice of language that is meant to free children from the linguistic coercion to use only
Spanish or only English at home and school, balancing the differential status of Spanish and
English outside the school” (p. 21). This attributes to the argument that instruction in both
primary and secondary language is important, giving equal status to both languages, as means to
foster ELD.
As funding for 21st CCLS is meant to target disadvantaged communities, it is important to
consider language development support in ASPs. Many social-economically disadvantaged
communities have a high percentage of immigrant families. The children in these communities
have diverse language needs, including first and second language development support. Using
OST to provide the much needed structured support to build first and second language literacy,
will not only improve a student’s language development but it will foster learning in other core
content areas.
Along with English language development, physical education and nutrition are major
areas of need for at-risk students. If a student is malnourished and is not provided with plenty of
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opportunities for physical activity, he or she will not be able to focus on academics. The next
section discusses this area of need.
Physical education and nutrition
Physical education and nutrition are important factors in youth growth and development.
Several studies show that ASPs benefit from having a physical education component. Londal
(2010) shows in the study named Children’s Live Experience and their Sense of Coherence:
Bodily Play in a Norwegian After School Programme that “bodily play in the ASP has a
considerable potential of promoting the children’s... feelings of confidence in existence as
comprehensible, manageable and meaningful” (p. 391). Additionally, the researcher suggests
that ASP professionals appear to have an element of pedagogic skill, “such that they are able to
adapt the framework for the children’s activity simultaneous to child-managed bodily play being
preserved” (p. 405). Since ASPs provide a significant portion of physical activity in a
participating child’s day, it is important to provide insight to the benefits of organized bodily
playtime to ASP staff.
A study by Kamijo et al. (2011) provides the connections when correlating physical
activity to cognitive development where they found that regular physical activity leading to
increases in cardiorespiratory fitness is closely associated with cognitive and brain health and
may shape cognitive development in preadolescent children. The opportunity for physical
activity does not only improve a student’s physical health, but it also promotes cognitive health
which is of major importance in education. Additionally, Kamijo et al. (2011) findings
demonstrate that “physical activity training improved working memory in preadolescent
children, as reflected by greater response accuracy... working memory ability is a crucial
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function of classroom activities that form the basis for learning, and thereby has been related to
scholastic performance” (p. 1046).

After-school programs offer approximately 3 hours of programming each day and typically
provide snacks and drinks on site. Mazoffarian, Wiecha, Roth, Nelson, Lee, & Gortmaker
(2010) argue that “because snacks represent 24% of children’s total daily energy intake and
childhood dietary habits often carry over into adolescence and adulthood, the quality and types
of snacks served at after-school programs deserve serious attention” (p. 925). Snacks served at
after-school programs provide a critical nutrition bridge between lunch and dinner for millions of
American children, yet little is known about their quality. In their study, Mazoffarian et al.
(2010) documented that the quality of snacks and beverages served by after-school programs
improved during and after their participation in learning collaborative, thereby suggesting, that
educating ASP staff about the importance of serving quality snacks has merit.
Diet goes alongside with exercise, and for our at-risk students, the meals provided at school
are of vital importance as many of them get the majority of their calorie intake here. Another
area of need among at-risk students is social development.
Social development
Social development is an important part of ASPs. Several researchers have linked
participation in ASPs with enhanced personal confidence and social competencies, including
learning to work well with others, learning cooperation and teamwork, and increased empathy.
Furthermore, participation in ASPs keeps youth away from risky environments providing the
opportunity for meaningful interactions and fostering the development of social skills (Shernoff,
2010; Riggs, 2006; John et al., 2009). As I mentioned before, our society is changing in ways
that affect youth and the chances they get to develop their emotional well-being are diminishing.
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As the rate of households composed of two working parents has increased in the past decades,
youth have increasingly spent more time unsupervised. Bianchi (1999) affirms that “the increase
in labor force participation has meant that more married couples commit more than 40 hours a
week to market work because now both husband and wife are working for pay” (Department of
Labor, FutureWork, para. 7). This means less and less parenting time is dedicated to children
and youth, which is sure to affect their social development.
Participation in ASPs have a positive impact on the social development of students. Riggs
(2006) suggest that “rural immigrant Latino children who had greater... attendance rates [in
ASPs] made greater strides in their social development” (p. 85). The researcher points out that
this particular population shows greater benefits from participation in ASPs. John et al. (2009)
took a different approach when examining improved social competence after participation in
ASPs. They looked at after school art programs in both Canada and the U.S. Their findings
show that there was an improvement “on conduct problems, emotional problems, indirect
aggression, self-esteem, and pro-social behavior” (p. 74). These findings are significant because
it demonstrates that specific activities deliver positive social-emotional gains in students.
Shernoff (2010) examined numerous studies that looked at engagement in ASPs and social
competence and found in his study that “participating in structured enrichment activities affords
greater opportunities to interact with positive role models (Jordan and Nettles 2000), strategize
about long-term goals (Radziszewska and Rogoff 1991), and otherwise improve social skills and
emotional self-understanding (Larson and Brown 2007)” (p. 333). He took into account
extraneous factors like the quality of experience among participants and still found a significant
correlation between engagement in ASPs and emotional competence.
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Overall, providing structured activities in which ASP participants may develop their social
skills is an important component of after school education and should be given special attention.
This is specially an area of need among students who have very few chances of social interaction
outside of school.

Summary of Chapter
This literature review reveals that the most successful ASP strategies involve academic
enrichment components especially in math and language arts, which align with school-day
curriculum. English language development programs may be beneficial for certain populations,
especially among immigrant communities. Other activities which seem to be beneficial such as
physical education programs, should include various sports and active bodily play like those
found in recess time. Additionally, including structured opportunities for students to build social
skills is important. Previously, there seems to be very little effort to create after school program
curriculum standards. The most recent collaboration in such matter has been done by the
California Department of Education, who consulted various professionals to create the Quality
Standards for Expanded Learning in California. Their final phase was published in September
2014. Studies should be conducted to find out and focus on the quality and effectiveness of the
state standards, and similar pedagogy.
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Chapter Three: Methodology
Providing high-quality programing for at-risk students in after school programs can be a
challenge for educators. In attempting to continue improvement efforts for such programs, it is
necessary to be informed about best practices and design curricula that truly meets students’
needs in the after school hours. Therefore, the guiding questions for this project were: 1) How
should an effective ASP be structured? 2) What types of enrichment activities should be offered
in ASPs that will maximize student potential? 3) What are the benefits of having these types of
activities?
The project was designed as a guide to best practices that will maximize after school
students academic, physical, and social potential. All activities and strategies selected and
designed for this project were grounded on research-based best practices, and are meant to be
suggestions to be implemented as integral curriculum to already existing after school
programming. It was planned with after school educators as target audience and the strategies
and activities were chosen with at-risk students as a focus. The handbook layout is meant to be
easy-to-use, including activities that require minimal preparation time and resources. The
design, setting, instruments, and procedures and evaluation of process from this project will be
described in the following pages.
Design
This project was designed as a user-friendly handbook. Its format is easy to navigate,
making specific topics and lessons readily accessible. The lesson plans and activities included in
the curriculum is meant to be easily implemented with minimal preparation time, and using
materials and resources already available in most public schools. It was designed to be
implemented on school campuses that host a 21st Century Community Learning Center (CCLC).
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The curriculum was specifically tailored for third to fifth grade, at-risk student populations in
California, nevertheless, it can easily be implemented and adapted for any other similar student
populations. Extracted from the sections explored in the literature review, each chapter in the
handbook addresses one or more areas of need found to usually exist in currently established
after school programs. Educators are already familiar with the use and implementation of various
handbooks, including an employee handbook, school policy handbook, and emergency
procedures handbook from their school district. The navigation of the handbook (Figure 1)
presented in this project, is not any more difficult than any other handbook already found on
school districts and schools.

Figure 1: Front cover of the Educators’
Handbook: After School Programs
Curricula
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Setting
The curricula currently available for after school programs is minimal. Moreover,
curricula that is specifically designed for 21st Century Community Learning Centers which
addresses the recently published California Quality Standards for Expanded Learning (2012) is
virtually non-existent. After school educators must be prepared to meet the needs from their
student population and comply with federal program policy and guidelines. More importantly,
they ought to be looking into the future as state and federal motoring is predicted to increase
after the publication of the aforementioned standards. Consequently, this resource capitalizes on
providing a quality experience for students which complies with all policies, mandates, and
recommendations from both the state and federal departments of education.

This project was based on a student population located in an inner-city, Title I school in
Southern California. The demographics are 87% Hispanic, 3% White, 3% Black, 3% Asian, 2%
two or more races, and 1% American Indian or Alaskan Native; 92% of the students participate
in a free or reduced-price lunch program; and 49 % are English language learners. ASPs are a
great asset in communities similar to the one mentioned above because they provide valuable
resources that would otherwise be out-of-reach for many of the students and families.

Instruments
The table of contents (Figure 2) lists the chapters within the handbook, and within each
chapter it lists the lesson plans by name, enabling the user to easily access the desired activity.
At the end of the handbook, all the resources used when building the curricula are listed in the
reference page allowing the reader to easily explore them in a one-stop shop. Lastly, a section
dedicated for educators’ notes precedes the reference page allowing the user to jot down
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additional ideas, strategies, or possible improvements to the handbook making it a work in
progress.

Figure 2: Figure 2. Table of contents of the
Educators’ Handbook: After School
Programs Curricula
Procedures and Evaluation of Process
When determining an effective way to build after school curricula based on best practices,
I looked into pre-existing research of already established after school programs both nationally
and internationally. I looked for patterns in the literature and organized them into the presented
themes. Additionally, I explored both state and federal policies, guidelines, and
recommendations for the establishment and operation of 21st CCLCs.
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As a result of the literature review, the following areas of need became apparent: 1)
academic enrichment, 2) English language development, 3) physical education and nutrition, 4)
social development. Each and every area of need was addressed in this project. As I initiated
each unit of curriculum, I referred back to the areas of need and ensured that one or more of them
were addressed.

Subsequently, I proceeded to ensure the project complied with all currently existing state
standards and recommendations. Each chapter or unit includes standards from the following
resources:
 Quality Standards for Expanded Learning in California
 California Common Core Standards for English Language Development and
Mathematics
 Social Justice Objectives from the Social Justice Training Institute

Additionally, each unit states clear objectives derived from the above standards and meant to
address at least one area of need. Furthermore, an overview of each chapter is included allowing
to reader to see what to expect from each unit. Similarly, all materials needed to implement each
lesson plan and activity are listed at the beginning of each chapter allowing the user to become
easily prepared. As I designed each and every activity I referred back to my notes collected
during the literature review, taking into consideration recommendations made by authors of the
examined pre-existing research.
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Summary of Chapter
The goal of this project was to create a user friendly handbook for after school educators
with specific club options and activities meant to offer an improved experience for at-risk
students. The questions guiding this project were centered on the need to maximize student
potential during the after school hours in order to provide much needed opportunities to bridge
the achievement gap. The handbook is by no means a complete resource for after school
programming, but it is meant to serve as a complement to already existing structures.
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Chapter Four: Project Presentation
Creating effective after school curricula for at-risk students was the goal of this project.
The following pages make up the handbook in its entirety starting with the cover page and
introduction. The table of content lists items within the handbook, and not the page numbers of
this project.

P.S. Herrera

AFTER SCHOOL PROGRAMS AND AT-RISK STUDENTS

27

Introduction
A famous proverb says that “necessity is the mother of invention.” My experience
in life and as an educator has proven to me that this is true, over and over again.
We live in a world where learning and innovation are increasingly being accepted as
life-long commitments in all areas of our lives.
During my first few years of teaching in Nevada, I could not help but notice the
lack of after school support options available to at-risk students in school, their
homes, and communities. I increasingly became aware that the real battle to bridge
the achievement gap was not during school, but after school. I truly believe in the
power of public education and know that most teachers are going above and beyond
during the school day to provide their students with the knowledge and skills
necessary to succeed in the future. However, despite the enormous efforts made
by educators, at-risk students face even bigger challenges in their communities
and society at large that interfere with their success.
It was then, that I became interested in researching and creating after school
support options for at-risk students. I began by creating an after school “safe
nest” program, where students could simply have a place to be safe after school, do
their homework, get academic support, and a snack. This was a program that I
began to offer to my students on an informal basis. As more students became
interested in participating, I sought out support from other school staff and
administrators. It was then, when I became interested in taking it a step further
and creating a formal program which could be eligible for grants.
The following year I moved from Nevada to California. I was lucky to be hired at a
school where the principal supported and shared my enthusiasm for winning the
after school battle. I then began supervising my own on-site 21st Century
Community Learning Center. I became increasingly interested in after school
education research and expanded learning curriculum development.
This curriculum is a culmination of my effort to improve after school education for
at-risk students. All clubs and activities are designed with an intention of providing
meaningful and engaging experiences to students, acting as a complement to
common core standards. They are easy to implement activities, that require minimal
preparation time, and involve resources already available on most school campuses.
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My hope is that more educators will get involved in the effort to create a safe
after school environment for all students while providing opportunities for
academic, social, and physical development.
How to navigate this handbook?
This expanded learning curricula handbook is divided into four clubs: The Healthy
Kids Club, Bilingual Kids Club, Fit Kids Club, and Happy Kids Club. Each club
provides clear objectives, standards, materials needed, and an overview. The clubs
are designed to be in operation for one hour, once a week, for 10 consecutive
weeks. The table of contents offers a user-friendly resource which will help locate
specific clubs and lessons.
Brief overview of each club:
The Healthy Kids after school club is designed to promote healthy eating habits
among its participants, while building on common core standards skills. An
important goal is to foster a conscious mind among students about the food they
eat, while encouraging them to bring newly acquired knowledge home.
The Bilingual Kids after school club is designed to provide opportunities for
bilingual students (Spanish/English) to practice their bilingualism at school in a
structured setting; promote reading, writing, and speaking skills for both
languages; and to be exposed to the oral histories of their culture.
The Fit Kids after school club is meant to be a mentorship and guidance club. The
teacher will facilitate learning by motoring structured activities in which the
students are exposed to fitness routines and other healthy habits.
The Happy Kids after school club is designed to booster self-esteem, promote
values, and build a strong and positive character for our students. It follows
curricula built around the book “The 7 Habits of Happy Kids” by Sean Convey
author of “The 7 Habits of Highly Effective Teens” which follows the principals of
the book “The 7 Habits of Highly Effective People,” written by his father, Stephen
Covey.
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“Healthy Kids Club”
Objective:
The students participating in the Healthy Kids after school club will practice
hands-on healthy eating habits, math skills, and writing skills, social skills,
teamwork.
Standards:
Quality Standards for Expanded Learning:
 Healthy Choices and Behaviors: The program promotes student well-being
through opportunities to learn about and practice balanced nutrition,
physical activity and other healthy choices in an environment that supports a
healthy life-style.
 Skill building: The program maintains high expectations for all students,
intentionally links program goals and curricula with 21st-century skills and
provides activities to help students achieve mastery.
ELD Standards:
Students will be able to:
• Produce, initiate, and sustain extended interactions tailored to specific
purposes and audiences; and
• Write and express ideas to meet a variety of social needs and academic
demands for specific purposes and audiences.
Mathematics Standards: 3.MD Measure and estimate liquid volumes and masses of
objects using standard units of grams, kilograms, and liters. Add, subtract, multiply
or divide to solve one step word problems.
Social Justice Objective: To provide an opportunity for students to develop a
Social Justice Commitment which will focus on personal growth goals and an
intervention that will impact their home, campus, or community.
Overview:
The Healthy Kids after school club is designed to promote healthy eating habits
among its participants, while building on common core standards skills. An
important goal is to foster a conscious mind among students about the food they
eat, while encouraging them to bring newly acquired knowledge home. The club is
designed for 20-25 students from 3rd to 5th grade. It may be directed by a
teacher, counselor, or another qualified staff. It is preferable if the staff
directing this club has food service clearance as several cooking activities will be
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performed. The club will operate for one hour, once a week, for 10 consecutive
weeks (or a quarter of the school year).
Materials: Work together with your school nutrition services, as many of this
supplies may be borrowed from them. It is recommended to have at least five sets
of each of these supplies in order to have 5 student teams. Separate each full set
in plastic tubs.


















20-25 student notebooks
5 standard cups measurements
5 standard tablespoons and teaspoons measurements
5 beakers for measuring liquid ounces, cups, and milliliters
5 medium-size plastic “kid-friendly” knives
5 cutting boards or cutting mats
5 medium size bowls
5 saucepans
5 vegetable peelers
5 graters
5 spatulas
5 serving spoons
plastic gloves (optional)
blender(s)
electric skillets
plastic plates, spoons, forks, and knives
Ingredients for each cooking lesson (see lessons 4-9)

Cleaning Supplies: Work with your school kitchen staff to ensure you are following
district safety policies on the use of cleaning supplies and chemicals.





5 small buckets
cleaning solution: 1-gallon water + 1 tablespoon bleach
5 cleaning rugs or safe disposable wipes
small broom and dustpan
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Cooking Club Permission Slip
The goals of Cooking Club are to promote:
 healthy eating habits
 math skills
 writing skills
 social skills and teamwork
Participation in Cooking Club is a privilege. All students are expected to follow
directions and exhibit good behavior.
I _______________________ (print parent or guardian name), give
___________________ (print student name) permission to participate in the
after school Cooking Club. I understand that the school staff will do everything
that is possible to ensure my child’s safety. Nevertheless, I understand that there
are certain risks associated with any cooking activity. I will not hold the school or
any of its staff responsible for accidents that might occur, which are out of the
control of school staff.
I understand my child will be consuming the food that is prepared during cooking
club.
Please, list any food allergies: _______________________________________

________________________
Parent or guardian signature
________________________
Date
________________________
School name
________________________
School district
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Permiso para el Club de Cocina
Los objetivos del Club de Cocina son para promover:
 hábitos de comer saludablemente
 habilidades matemáticas
 habilidades de escritura
 habilidades sociales y hacer trabajo en equipo
La participación en el Club de Cocina es un privilegio. Se espera que todos los
estudiantes seguirán las instrucciones y exhibirán buena conducta.
Yo _______________________ (escriba con letra de molde el nombre del padre
o tutor), doy permiso a ___________________ (escriba con letra de molde el
nombre del estudiante) de participar en el Club de Cocina después de escuela. Yo
entiendo que el personal escolar hará todo lo posible para garantizar la seguridad
de mi hijo(a). Sin embargo, entiendo que hay ciertos riesgos asociados con cualquier
actividad de cocinar. No haré responsable a la escuela o a su personal de los
accidentes que puedan ocurrir que están fuera del control del personal de la
escuela.
Entiendo que mi hijo estará consumiendo la comida que se preparará durante el club
de cocina.
Por favor, escriba cualquier alergia a alimentos que tenga el estudiante:
______________________________________________________________
________________________
Firma del padre o tutor
________________________
Fecha
________________________
Nombre de la escuela
________________________
Distrito escolar
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Lesson 1A: Introduction to cooking
Teacher Directions:
1) 15 minutes - Begin the unit by dividing the students into five teams.
Have the students choose a name and motto for their group that are
both math and cooking related (For example: Pythagorean Chef
Masters; Everyone who understands math can cook!). Have the
students take out their notebook, and write down on the first page
the name and motto of their team in large letters. Lastly, ask the
students to choose a team leader.
2) 10 minutes – Go over the student handout, Safety First! (Figure 1A).
Emphasize the importance of safety when preparing food; answer any
questions the student might have and clarify any misunderstandings.
3) 15 minutes – Go over the student handout, Rules for a Good Cook
(Figure 1B). Explain the importance of following general rules and
procedures when cooking; answer any questions the students might
have and clarify any misunderstanding.
4) 10 minutes – Have the students write down and answer the following
questions on their notebook:
a. Why is it important to learn how to prepare healthy food?
b. Why is it important to follow safety precautions and
procedures when cooking?
c. How is learning how to cook going to help you in the future?
5) 10 minutes - Go over the previous questions as a class, by asking a few
volunteers to explain their answers. Have the team leaders collect the
notebooks and any other materials before the end of class.
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Safety First!
1. Do not cook without an adult.
2. Keep hands dry. Slippery, wet hands may cause you to drop something.
3. If something spills on the floor, wipe it up immediately. Someone may slip and
fall.
4. Use a potholder in each hand when handling hot pans or dishes.
5. Turn pan handles away from the edge of the stove so they cannot be bumped.
6. Knives stay at the table. When using the vegetable peeler or knife, always cut
away from your body. Place food to be cut on a cutting board. Cut down, onto
the board; never toward your hand.
7. Avoid contact with hot steam. Tip lid away from you when you raise the cover to
check contents of a hot pan.
8. If food or grease should catch on fire, smother the flames with a lid, a cookie
sheet, or foil. Never pick up or carry a pan of flaming grease.
9. Tape down appliance and extension cords.
10. Walk, no running.

Figure 1A. Safety First! Student handout. Precautions to be taken when preparing food.
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Rules for a Good Cook
Before You Cook
1.
2.
3.
4.
5.
6.
7.

If you have long hair, fasten it back.
Wear appropriate clothing. Clothing should be clean and not too loose or baggie.
Wash your hands.
After washing your hands, you may want to use plastic gloves.
Read the recipe all the way through.
If oven is to be used, pre-heat to temperature in the recipe.
Get all the equipment and ingredients you will need. Wash ingredients as needed
(i.e. fresh fruit, fresh vegetables, etc.).

As You Are Cooking
1. Follow the recipe step by step.
2. Try not to spill while you are measuring, mixing, and stirring.
3. Measure carefully. Use the right measuring spoon or cup.
4. Keep the kitchen clean and neat as you work. Do things calmly and quietly.
5. Cook as the recipe directs. Follow time and temperature instructions exactly.
6. Never leave a cooking pot unattended.
7. Use a food thermometer when needed.
Clean-Up Time
1. Scrape, rinse, then wash all the dishes and put them away.
2. Clean up table or counter.
3. Store left overs properly.
4. Sweep the floor and wipe up any spills and splatters.
5. Be sure you have turned off all small appliances when you are finished.
6. Sanitize with 1 tablespoon bleach to 1 gallon of water.
Figure 1B. Rules for a Good Cook student handout. Procedures to be taken when
preparing food.
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Lesson 1B: Introduction to cooking utensils and standard cooking measurements
Teacher Directions:
1) 10 minutes – Ask each team leader to hand out all of the cooking
utensils and tools to his/her team. As a class, go over the purpose of
each tool or utensil. Briefly discuss safety precautions.
2) 10 minutes - Hand out the How to Measure, student handout (Figure
1C). Go over the procedures as a class and physically demonstrate how
to properly measure both liquid and dry ingredients. Simply use water
and rice (or any other easily accessibly liquid and solid).
3) 20 minutes - Hand out the cooking unit conversions student handout
(Figure 1D). The students will work together in their teams to solve
unit conversions. Instruct the students to write down the following
conversions in their notebooks:
a. ½ cup= _____ liquid ounces
b. ½ cup=_____ milliliters
c. 2 liquid ounces= _____ tablespoons
d. 10 teaspoons=_____ liquid ounces
e. 10 liquid ounces=_____ milliliters
f. 3 liters=_____ milliliters
g. ¼ liter=_____ milliliters
h. 2 tablespoons=_____ teaspoons
i. 8 tablespoons=_____ cups
j. ½ pint=_____ cups
k. 2 quarts=_____ cups
l. ½ gallon=_____ quarts
4) 10 minutes – Go over the answers to the previous questions as a class
and clarify any misunderstandings.
5) 10 minutes – Ask the team leaders to collect all cooking utensils and
student notebooks, they must be placed in their designated area.
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How to Measure
Liquids




Place a measuring cup on the table or counter.
Pour the liquid slowly into the cup.
Make sure the liquid is level with the mark on the cup. View from eye level
rather than from the top. This will make the measure more accurate.

Dry Ingredients
• Put Ingredients into measuring cup or spoon until it is slightly overflowing.
• Carefully level the ingredients by running the straight edge of a knife or spatula
across the top of the spoon or cup.
Figure 1C. How to Measure student handout. Procedures to be taken when measuring
food.

Figure 1D. Cooking unit conversions student handout. Tables 1 and 2.
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Lesson 1C: Making healthy food choices
Teacher Directions:
1) 5 minutes - Begin by asking the students to get in their teams. Have each
team verbally discuss the following questions:
a. What does it mean to eat healthy?
b. What does eating healthy look like?
c. What does it mean to eat unhealthy?
d. What does eating unhealthy looks like?
2) 15 minutes - Use the link below from the “Choose My Plate Initiative” by the
United States Department of Agriculture, and go over the “10 tips to a
great plate.” Mention to the students that this program is supported by
First Lady Michelle Obama. You may use an overhead projector, or have the
students access the link if computers or tablets are available.
a. http://www.choosemyplate.gov/sites/default/files/PrintMaterials/DG
Tipsheet1ChooseMyPlate.pdf
3) 15 minutes - Hand out the “Choose My Plate” coloring sheet (Figure 1E). In
their teams, the students will brainstorm the types of food that may go in
each food group category. Ask them to write the food types in each section
on the plate with a pencil.
4) 5 minutes - Go over each section on the plate as a class, to ensure all
students understand the food groups. Clarify any misunderstandings.
5) 10 minutes - As a team, the students will verbally discuss the same four
questions from the beginning of this lesson, a second time.
6) 5 minutes - Ask the whole class if the discussion about healthy and
unhealthy eating habits changed the second time around. Have a brief
discussion.
7) 5 minutes - Have the team leaders collect all notebooks and any other
materials.
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Lesson 1D: Fruit & Juice Smoothies
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Fruit & Juice
Smoothies recipe (Figure 1F).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Fruit & Juice Smoothies
Ingredients:
1 very ripe banana
1⁄2 cup low-fat vanilla yogurt
3⁄4 cup orange juice
1⁄2 cup strawberries, fresh or frozen
Utensils/Equipment Needed:
Blender
Measuring cups
Drinking cups
Directions:
1. Peel Banana and place in blender.
2. Add rest of ingredients in to blender.

(Keep lid on blender while it is working)
3. Secure lid and blend till smooth.
4. Enjoy!
Serves: Six 4-ounce servings
Nutrition information per serving:
Calories 50, Carbohydrate 11 g, Dietary Fiber 1 g, Total fat 0.5 g, Saturated Fat 0
g, Trans Fat 0 g, Protein 1.5 g, Sodium 14 mg

Figure 1F. Fruit & Juice Smoothie recipe student handout.

AFTER SCHOOL PROGRAMS AND AT-RISK STUDENTS

45

Lesson 1E: Fresh Salsa
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Fresh Salsa
recipe (Figure 1G).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Fresh Salsa
Ingredients:
1 pound ripe tomatoes (about 2 medium) chopped
1 1⁄2 cups chopped onion
1/3 cup chopped fresh cilantro
3 jalapeno peppers, seeds removed and chopped
2 tbsp lime juice
2 cloves garlic, finely chopped
1⁄4 tsp salt
Serve with tortilla chips.
Utensils/Equipment Needed:
Bowls
Spoons
Cutting Board
Knives
Directions:
1. Combine all ingredients (except tortilla chips) in a medium bowl.
2. Serve immediately or cover and refrigerate for up to 3 days.
3. Enjoy with the tortilla chips.
Serves: 6 – 1⁄2 cup servings Preparation time: 20 Minutes
Nutrition information per serving:
Calories 34, Carbohydrate 8 g, Dietary Fiber 2 g, Protein 1 g, Total Fat 0 g,
Saturated Fat 0 g, Trans Fat 0 g, Cholesterol 0 mg, Sodium 105 mg

Figure 1G. Fresh Salsa recipe student handout. Adapted from “Champions for Change,
Everyday Healthy Meals” (2014). www.cachampionsforchange.net
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Lesson 1F: Fruity Vanilla Oatmeal
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Fruity Vanilla
Oatmeal recipe (Figure 1H).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Fruity Vanilla Oatmeal
Ingredients:
2 cups milk
1 cup water
1 cup rolled oats
1⁄2 medium ripe banana, chopped
1⁄2 cup fruit (fresh or frozen berries)
2 tsp. vanilla
1⁄2 tsp ground cinnamon
1/8 tsp grated nutmeg
2 tbsp light brown sugar
Utensils/Equipment Needed:
Electric skillet
Spoon
Directions:
1. Place all ingredients in medium saucepan/electric skillet.
2. Simmer over medium heat, stirring occasionally, until the desired creaminess is
achieved.
Serves: 4 (3/4 cup) servings
Nutrition information per serving:
Calories 190, Fat 4g, Protein 8 g, Carbohydrate 30 g, Fiber 3 g, Cholesterol 10 mg,
Sodium 150 mg, Calcium 15% DV, Vitamin A 4% DV, Vitamin C 8% DV, Iron 10% DV

Figure 1H. Fruity Vanilla Oatmeal recipe student handout.
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Lesson 1G: Funny Face Sandwiches
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Funny Face
Sandwiches recipe (Figure 1I).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Funny Face Sandwiches
Ingredients:

For the head: whole grain bread, tortillas, rice cakes, pita bread, crackers, etc.
For the skin: peanut butter, cream cheese, refried beans, cottage cheese,

applesauce, etc.
For the hair: grated cheese, grated carrots, shredded or leaf lettuce or cabbage
For the eyes, nose, mouth: banana slices, raisins, nuts, seeds, grapes, olives, apple
slices, peach slices, celery slices, etc.
Utensils/Equipment Needed:
Knives – for cutting, chopping, and spreading
Cutting Boards
Graters
Directions:
1. Discuss and demonstrate proper chopping and grating techniques.
2. Discuss each of the ingredient items.
3. Allow students to use all of the ingredients to make their own “Funny Face
Sandwiches”.
4. Encourage creativity!
5. Share your creations and enjoy eating them!
Serves: varies
Nutrition information per serving: Varies based on ingredients used

Figure 1I. Funny Face Sandwiches recipe student handout.
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Lesson 1H: Veggie Bean Wrap
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Veggie Bean
Wrap recipe (Figure 1J).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Veggie Bean Wrap
Ingredients:
4 (7-inch) whole wheat tortillas
8 tbsp (1/2 cup) nonfat cream cheese
2 cups shredded romaine lettuce or fresh chopped spinach
1 cup chopped tomato
1⁄2 cup chopped bell pepper (red, orange, yellow, green, or mix)
1⁄2 cup chopped cucumber
1⁄4 cup diced canned green chiles
1⁄4 cup sliced ripe olives, drained
Utensils/Equipment Needed:
Knives
Cutting boards
Directions:
1. Spread each tortilla with 2 tbsp of cream cheese.
2. Top with equal amounts of vegetables.
3. Roll up tightly to enclose filling.
4. Slice and serve.
Serves: 4 servings (1 tortilla roll per serving)
Nutrition information per serving:
Calories 128, Carbohydrate 20 g, Dietary Fiber 4 g, Protein 8 g, Total Fat 2 g,
Saturated Fat 1 g, Trans Fat 0 g, Cholesterol 3 mg, Sodium 427 mg

Figure 1J. Veggie Bean Wrap recipe student handout. Adapted from “Champions for
Change Everyday Healthy Meals” (2014). www.cachampionsforchange.net
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Lesson 1I: Veggie Quesadillas
Teacher Directions:
1) 5 minutes - Direct the students to get in their teams. The team leader will
collect all cooking supplies, ingredients, and recipe.
2) 30 minutes - The students will work together to prepare the Veggie
Quesadilla recipe (Figure 1K).
3) 15 minutes - The students will enjoy the healthy recipe they have prepared.
As they eat, the students will discuss the following questions with their
teams:
a. Is this a healthy recipe? Why or why not?
b. Where do you think the ingredients come from?
c. Is this something you can prepare at home?
d. Can you teach somebody else how to prepare this recipe?
*Walk around and guide the students in their discussion.
4) 10 minutes - Clean up time: All team members will help with clean up. The
team leader will collect all supplies and place them in their designated place.
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Veggie Quesadillas
Ingredients:
Nonstick cooking spray
1⁄2 cup chopped green bell pepper
1⁄2 cup frozen corn, thawed
1⁄2 cup sliced green onion
1⁄2 cup chopped tomato
2 Tbsp chopped fresh cilantro
4 (6-inch) flour tortillas
1⁄2 cup shredded reduced fat Cheddar or Monterey Jack cheese
Utensils/Equipment Needed:
Electric skillet
Spatula
Cutting board
Knife
Directions:
1. Spray skillet with nonstick cooking spray. Sauté bell pepper and corn until
softened, about 5 minutes.
2. Add green onion and tomato; cook for several more minutes more until heated
through; stir in cilantro.
3. Heat tortillas in a large skillet over high heat. Place equal amounts of cheese and
vegetables on each tortilla; fold in half and continue to cook until cheese is melted
and tortilla is crisp and lightly browned.
Serves: 4 servings; 1 tortilla per serving
Nutrition information per serving:
Calories 134, Carbohydrate 20 g, Dietary Fiber 2 g, Protein 7 g, Total Fat 3 g,
Saturated Fat 1 g, Trans Fat 0 g, Cholesterol 3 mg, Sodium 302 mg.
Figure 1K. Veggie Quesadillas recipe student handout. Adapted from “Champions for
Change Everyday Healthy Meals” (2014). www.cachampionsforchange.net
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Lesson 1J: Writing a letter about healthy food to my family
Teacher Directions:
1) 5 minutes - Direct each team leader to distribute the student notebooks.
2) 40 minutes - Student directions:
a. Write a letter to a family member explaining why it is important to
eat foods from each food group.
b. List your favorite foods from each food group.
c. Lastly, give him or her ideas on how these foods may be used in
different recipes.
*Remind the students to always start a letter with “Dear _____,” and
end it with a signature.
3) 10 minutes - Ask a few students to share their letter to the class. Then, ask
all students to place their letters in their backpacks so they may be
delivered home.
4) 5 minutes - Clean up time: The team leader will collect all notebooks and
place them in their designated place.
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“Bilingual Kids Club”
Objective:
The students will gain an understanding and appreciation of popular myths and
legends of Latin America and the United states; practice reading, writing, and
speaking skills in both English and Spanish; explore the importance of maintaining
oral histories in today’s society.
Standards:
Quality Standards for Expanded Learning
 Active and Engaged Learning: Program design and activities reflect active,
meaningful and engaging learning methods that promote collaboration and
expand student horizons.
 Skill building: The program maintains high expectations for all students,
intentionally links program goals and curricula with 21st-century skills and
provides activities to help students achieve mastery.
 Diversity, access and equity: The program creates an environment in which
students experience values that embrace diversity and equity regardless of
race, color, religion, sex, age, income level, national origin, physical ability,
sexual orientation and/or gender identity and expression.
ELD Standards:
Students will be able to:
• participate fully in both academic and non‐academic settings requiring English;
• express increasingly complex feelings, needs, ideas, and opinions in a variety
of settings; respond to questions using extended, more elaborated discourse;
• comprehend concrete and many abstract topics and begin to recognize
language subtleties in a variety of communicative settings;
• write and express ideas to meet a variety of social needs and academic
demands for specific purposes and audiences.
Social Justice Objective: To explore dominant and subordinated group dynamics.
Materials:







Notebooks
Pencils
Color Pencils
Highlighters
Flash cards
Computers or tablets with internet access
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Overview:
The Bilingual Kids after school club is designed to provide opportunities for
bilingual students (Spanish/English) to practice their bilingualism at school in a
structured setting; promote reading, writing, and speaking skills for both
languages; and to be exposed to the oral histories of their culture. The club is
designed for 20-25 students from 3rd to 5th grade. The club will be run by a
teacher, counselor, or other qualified staff member in the school who has shown
leadership among the teachers and is seen as a role model to the students. The
teacher must also be fully bilingual in both English and Spanish. The club will run
for one hour, once a week, for 10 consecutive weeks (or a quarter of the school
year). Five lessons will be taught fully in English, and five lessons will be taught
fully in Spanish. It is important to make an effort to recruit members of the
community who speak Spanish, English, or both languages to participate as
volunteered guests for this club. They may assist with reading the stories to the
students, engage in academic and social conversations, and assist the students with
the assignments.
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Bilingual Club Permission Slip
The goals of Bilingual Club are to promote:
 bilingualism
 speaking skills
 reading skills
 writing skills
 social skills and teamwork
Participation in Bilingual Club is a privilege. All students are expected to follow
directions and exhibit good behavior.
I _______________________ (print parent or guardian name), give
___________________ (print student name) permission to participate in the
after school Bilingual Club. I understand that my child will be learning about myths
and legends of Latin America, and will be given the chance to practice his/her
speaking, reading, and writing skills in both English and Spanish in a structured
classroom environment.

________________________
Parent or guardian signature
________________________
Date
________________________
School name
________________________
School district
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Permiso para el Club Bilingüe
Los objetivos del Club Bilingüe son de promover:
 el bilingüismo
 las habilidades del comunicarse oralmente
 las habilidades de lectura
 las habilidades de escritura
 las habilidades sociales y el trabajar como equipo
La participación en el Club Bilingüe es un privilegio. Se espera que todos los
estudiantes seguirán las instrucciones y exhibirán buena conducta.
Yo _______________________ (escriba con letra de molde el nombre del padre
o tutor), doy permiso a ___________________ (escriba con letra de molde el
nombre del estudiante) de participar en el Club Bilingüe después de escuela. Yo
entiendo que mi hijo va a aprender acerca de los mitos y las leyendas de América
Latina, y se le dará la oportunidad de practicar su conversación, lectura y escritura
en inglés y español dentro de un ambiente estructurado.

________________________
Firma del padre o tutor
________________________
Fecha
________________________
Nombre de la escuela
________________________
Distrito escolar
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Lesson 2A: El Dios Huiracocha
(Spanish Lesson)
Teacher Directions:
1) 10 minutes - Begin the lesson by asking the students to write down and
answer the following questions in their notebooks:
a. “¿Que son mitos y leyendas?” (What are myths and legends?).
b. “¿Por qué son importantes?” (Why are they important?).
c. “¿Conoces algunos mitos o leyendas? (Do you know of any myths or
legends?).
d. Then, go over each question and have a brief discussion about the
topic.
2) 10 minutes - Read the passage “El Dios Huiracocha” (Figure 2A) out loud
once, then have the students read it individually a second time. As they
read individually, ask them to highlight words they do not understand.
3) 5 minutes – Ask a few volunteers to explain what is going on and the
story. Clarify any misunderstandings.
4) 10 minutes – Ask the students to write down at least five words that
they did not understand on flashcards; one word per flash card. They will
then look up the definition of the word on an online Spanish dictionary
using a computer, or using an app on a tablet. The students will write
down the definition on the opposite side of the flashcard.
5) 15 minutes – Hand out the map of South America (Figure 2B). Ask the
students if they know where Peru is located. Have the students identify a
political map of South America online. Then, have then fill out the name
for each country. Lastly, have the students color each country with a
different color. Colors may be repeated as long as two adjacent countries
do not have the same color.
6) 5 minutes – Have the students clean up and organize their materials.
Once they are done, they must return to their seats and wait quietly.
7) 5 minutes – Ask the students what they remember from the story “El
Dios Huiracocha.” Review major ideas from the story, as a class.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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El Dios Huiracocha
(Cusco, Perú)
En el antiguo Perú se narraba acerca del origen del hombre, que el dios Huiracocha,
en una época en que en el cielo no había ni sol, ni luna, ni estrellas, vino a la tierra
andina (que ya existía antes de Huiracocha) y creó a una primera generación de
hombres y mujeres, pero de talla muy elevada; resultó, sin embargo, que esta
primera generación se portó mal, hasta olvidó a su creador, por los que Huiracocha
los consideró soberbios y los castigó convirtiéndolos en piedra, que son las que se
pueden ver ahora en Tiahuanaco.
Luego vino una gran inundación, terriblemente descomunal. Pero después Huiracocha
visitó la isla del Titicaca, lugar desde donde creó el sol, la luna y las estrellas para
que iluminaran la tierra.
De ahí pasó a Tiahuanaco y decidió crear la definitiva generación humana, aunque
esta vez a su imagen y semejanza y de baja talla solamente
Las aberturas por las que emergieron a tierra recibieron el nombre de "pacarinas"
(cuevas por donde se amanece o se sale).
Después Huiracocha creó a los animales; y en esta labor tuvo como ayudantes a dos
hombres muy inteligentes y poderosos.
Como se ve, en el antiquísimo mito de Huiracocha, cuando éste llegó a la isla de
Titicaca, a la tierra ya la halló creada, el solamente dio origen a los hombres, a los
animales y a las plantas.

Figure 2A. Short story of a Peruvian myth. Adapted from “Mitos y Legendas de Perú”
(2015). Retrieved from http://leyendas-peru.blogspot.com/2011/06/el-dios-huiracochacusco.html
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Figure 2B. Political map of South America. Adapted from “Pixabay” (2012). Retrieved
from https://pixabay.com/static/uploads/photo/2012/04/16/12/14/south35734_960_720.png
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Lesson 2B: Cherokee Rose
(English Lesson)
Teacher Directions:
1) 5 minutes – Begin the lesson by asking the students if they know or have
heard of the Cherokee people. Ask, what they know about the Cherokee.
Go to the following link, and briefly discuss the location of the original
Cherokee territory: http://image.slidesharecdn.com/cherokeenation150113070546-conversion-gate02/95/cherokee-nation-2638.jpg?cb=1421132965
2) 10 minutes – Divide the students in groups of 4-5. Have the students
choose one group leader who will volunteer to read “Cherokee Rose”
(Figure 2C) to the rest of the group members. After the leader reads
aloud to the group, have the students read it individually a second time.
Have the students highlight words they do not understand.
3) 10 minutes – As a group, the students will discuss the highlighted words
and try to guess their meaning by looking at the words and sentences
surrounding each word.
4) 30 minutes – In their groups, the students will research using a computer
or tablet 7 characteristics about the Cherokee people. For example,
official languages, typical dress, flag, typical food, current population,
current Chiefs name, current capital, or any other related information.
Using Figure 2D the students will write down the 7 characteristics about
the Cherokee on this worksheet by drawing an arrow initiating from each
Cherokee rose and pointing toward the margins of the page. As they
finish, they must choose 5 highlighted words from the reading, write
them down on flashcards, and look up their appropriate definitions. The
students may then color the worksheet as they finish, and while they wait
for other groups to finish. The students may finish coloring at home.
5) 10 minutes – Have each group come up to the front of the class. One
group member will present the characteristics they found out about the
Cherokee nation.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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Cherokee Rose
(Oklahoma, USA)
We lost everything after the treaty was signed. The white men wanted the
Indian's removed, and so we were removed. We lost our homes, our sacred lands,
our way of life. We were thrust out by greed, and our hearts broke on the long,
long journey west. We only had the few precious belongings we could carry, and
many of us were not even given time to fetch that much from our homes before we
were forced into camps and then marched west.
The weather turned cold, and still we marched, without adequate shelter, without
blankets. Our men were grim with anger and pain. Our children were crying for
comfort we could not give. Many were dying. And we Cherokee women, we wept. Our
hearts were broken. Our spirits were drowning in pain. Our hope was gone. Such
terrible grief made us neglect our families, our appearance. We were ready to die
rather than go another step.
Seeing our pain, the Elders gathered together and began praying that some sign
would come to ease the heart-numbing horror we felt at our loss, so that we might
once again care for our children, comfort their tears, and walk proudly beside our
men during this terrible journey. And the Elders were answered!
The very next morning as we began our long hard journey once again, we began to
see white roses growing along the trail. They seemed to have sprung up overnight,
and they were very beautiful. The petals of each rose were white like our tears.
The center was yellow like the gold the greedy white men took from our hills. And
we counted seven leaves on each stem -- just as there were seven clans in the
Cherokee nation! The sight of the roses brought a strange peace into the hearts of
the Cherokee women who saw them. There was a particularly large patch of them in
the small glen where many of us had sat weeping the previous night. I paused to
pick one, and one of the Elders stopped beside me and told me there was a rose for
each tear we had shed during the journey. His words stayed with me as I took up
my small parcel of belongings, hurried my children into line, and set out behind my
husband. A rose for every tear. Could it be possible? In my heart, I already
believed him.
It was a small wonder. A tiny miracle. But the best parts of our lives are made up
of small miracles and tiny wonders. It gave us heart. Though we suffered much in
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the rest of the journey to Oklahoma Territory -- a journey later called the Trail of
Tears -- and though we lost many children along the way, somehow we had hope
that a better day was coming for the Cherokee. And so it has. But the Cherokee
rose continues to grow along the route of the trail today, as a reminder of the past
and a hope for our future.
Figure 2C. Short story of Oklahoma legend. Adapted from “American Folklore” retold by
S.E. Schlosser. Copyright 2020. All rights reserved. Retrieved from
http://americanfolklore.net/folklore/2009/02/the_cherokee_rose.html
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Figure 2D. Image of Cherokee roses. Adapted from “Paint the world: Super Coloring” by
Yulia Znayduk. Copyright 2015. Retrieved from http://www.supercoloring.com/coloringpages/cherokee-rose. License https://creativecommons.org/licenses/by/4.0/
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Lesson 2C: La Leyenda de los dos volcanes: Popocatépetl e Iztaccíhuatl
(Spanish Lesson)
Teacher Directions:
1) 5 minutes - Begin by asking the students what they know about the
Aztecs. Have a brief class discussion and talk about the location of
this ancient civilization by using the following links as visuals:
a. https://upload.wikimedia.org/wikipedia/commons/thumb/0/0e/
Aztec_Empire_(orthographic_projection).svg/2000pxAztec_Empire_(orthographic_projection).svg.png
b. https://upload.wikimedia.org/wikipedia/commons/2/22/Aztec_
Empire_c_1519.png

2) 15 minutes – Read “La Leyenda de los dos volcanes: Popocatépetl e

Iztaccíhuatl” (Figure 2E). Have the students read the passage
individually, a second time. As they read, have them highlight words
they do not understand.
3) 15 minutes – As a class, go over the most common words the students
highlighted. Ask the students to negotiated the meaning of the words
by looking at other words or sentences that surround such word.
Figure out the meaning as a class, and fill out 5 flashcards with one
word on one side and the definition on the other side. Use the
definition that the class agreed upon. Tell the students that often
times, one may figure out the meaning of a word using this method
without having the look up the official definition.
4) 20 minutes – In pairs, the students will research at least 5
accomplishments or contributions made by the Aztecs. They will write
them down in their notebooks and describe the accomplishment or
contribution.
5) 5 minutes – Ask for a few volunteers to discuss one accomplishment or
contribution they found out about the Aztecs. As a class, discuss how
such contributions are still used in today’s society.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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La Leyenda de los dos volcanes: Popocatépetl e Iztaccíhuatl
(Valle de México, México)
Hace tiempo, cuando los aztecas dominaban el Valle de México, los otros pueblos
debían obedecerlos y rendirles tributo, pese a su descontento. Un día, cansado de la
opresión, el cacique de Tlaxcala decidió pelear por la libertad de su pueblo y empezó
una terrible guerra entre aztecas y tlaxcaltecas.
La bella princesa Iztaccíhuatl, hija del cacique de Tlaxcala, se había enamorado del
joven Popocatépetl, uno de los principales guerreros de este pueblo. Ambos se
profesaban un amor inmenso, por lo que antes de ir a la guerra, el joven pidió al padre
de la princesa la mano de ella si regresaba victorioso. El cacique de Tlaxcala aceptó
el trato, prometiendo recibirlo con el festín del triunfo y el lecho de su amor. El
valiente guerrero se preparó con hombres y armas, partiendo a la guerra después de
escuchar la promesa de que la princesa lo esperaría para casarse con él a su regreso.
Al poco tiempo, un rival de Popocatépetl inventó que éste había muerto en combate.
Al enterarse, la princesa Iztaccíhuatl lloró amargamente la muerte de su amado y
luego murió de tristeza.
Popocatépetl venció en todos los combates y regresó triunfante a su pueblo, pero al
llegar, recibió la terrible noticia de que la hija del cacique había muerto. De nada le
servían la riqueza y poderío ganados si no tenía su amor.
Entonces, para honrarla y a fin de que permaneciera en la memoria de los pueblos,
Popocatépetl mandó que 20,000 esclavos construyeran una gran tumba ante el Sol,
amontonando diez cerros para formar una gigantesca montaña.
Desconsolado, tomó el cadáver de su princesa y lo cargó hasta depositarlo recostado
en su cima, que tomó la forma de una mujer dormida. El joven le dio un beso póstumo,
tomó una antorcha humeante y se arrodilló en otra montaña frente a su amada,
velando su sueño eterno. La nieve cubrió sus cuerpos y los dos se convirtieron, lenta
e irremediablemente, en volcanes.
Desde entonces permanecen juntos y silenciosos Iztaccíhuatl y Popocatépetl, quien
a veces se acuerda del amor y de su amada; entonces su corazón, que guarda el fuego
de la pasión eterna, tiembla y su antorcha echa un humo tristísimo…
Durante muchos años y hasta poco antes de la Conquista, las doncellas muertas por
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amores desdichados eran sepultadas en las faldas del Iztaccíhuatl.
En cuanto al cobarde tlaxcalteca que por celos mintió a Iztaccíhuatl sobre la
muerte de Popocatépetl, desencadenando esta tragedia, fue a morir desorientado
muy cerca de su tierra, también se convirtió en una montaña, el Pico de Orizaba y se
cubrió de nieve. Le pusieron por nombre Citlaltépetl, o “Cerro de la estrella” y
desde allá lejos vigila el sueño eterno de los dos amantes a quienes nunca, jamás
podrá separar.
Figure 2E. Short story of an Aztec legend. Adapted from “Cuentos Mágicos” (2013).
Retrieved from http://cuentosmagicosblog.blogspot.com/2013/09/la-leyenda-de-los-dosvolcanes.html
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Lesson 2D: Sasquatch
(English Lesson)
Teacher Directions:
1) 5 minutes – Begin by asking the students if they have heard of any
stories about Sasquatch. What is he? What does he look like?
2) 15 minutes – Read the short story “Sasquatch” (Figure 2E) to the
class. Instruct the students to read it individually, a second time. As
they read, ask them to highlight words they do not understand.
3) 25 minutes – The students will draw a picture of a Sasquatch on their
notebooks, using the information from the story to guide them. First,
ask them to go back to the story and underline any descriptive
information of Sasquatch. As they find it, they will use a red color
pencil to underline it. Once they find the information, they may begin
their drawing.
4) 10 minutes – The students will choose 5 of their highlighted words to
complete their flashcards for the day. They will write the word on one
side of the flashcard, and the definition on the other. They may
either look for clues in the text to guess the meaning, or they may use
a computer or tablet to look up the definition.
5) 5 minutes – Ask for a few volunteers to come up to the front of the
classroom to present their drawings.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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Sasquatch
(California, USA)
I got up at the crack of dawn and drove to Larry's place to pick him up. We were
going hiking along our favorite trail in the back of beyond. It was a sunny day, but
not too hot; a perfect day for hiking. Larry and I walked along the rugged path
leading into the woods, chatting off and on as the mood struck us.
The path narrowed a bit as we neared the creek. I surged out in front, listening
with enjoyment to the sound of the water flowing in the creek and the chirping of
the birds overhead. A strange, rotten smell drifted through the air. I wrinkled my
nose as I rounded the bend and then stopped dead in my tracks. Standing beside
the water of the creek was a huge, ape-like figure with a hairy body, long arms, and
a flat brown face. Its eyes were round and dark, its ears were small and its nose
was flat.
I gasped aloud. Then Larry cannoned into me from behind, nearly knocking me over.
The creature fled into the woods.
"Hey, watch it!" Larry said. "Why'd you stop like that?"
"A Sa… Sasquatch," I gasped.
"What?" Larry asked.
"I just saw a Sasquatch," I said as soon as I regained my breath.
Larry was skeptical about my sighting - to say the least -- so I walked over to the
place where the Sasquatch had been standing and pointed at the ground. A set of
sixteen inch foot prints led off towards the trees. The strides were a good fourfoot in length, and the footprints were deep enough to be those of a creature
weighing several hundred pounds.
Larry crouched beside the footprints, studying them intently. I kept my eye on the
woods where the Sasquatch had disappeared. Sometimes they lingered in an area,
watching humans with as much interest as we watched them. Then he jumped up
and followed the footprints into the woods. I stared after him in amazement. Only
an utter fool would follow such a large creature right into his home territory. I
trailed after him slowly, ready to run if there was any sign of trouble. As I did, I
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caught another whiff of rotten garbage.
"The ground is too hard here for any clear prints," Larry called back to me. "It
looks like it went into these bushes." He parted the bushes and came face to face
with the Sasquatch.
Larry gave a strangled yell, which was echoed by an equally startled howl of
surprise from the Sasquatch. Larry took off like a rocket, heading back towards
the car. The Sasquatch ran away in the opposite direction.
I stood stock still, staring bemusedly first at the fleeing Sasquatch, and then at
my fleeing friend. At his present rate of speed, I estimated that Larry would make
it back to the car in under an hour. I looked again at the Sasquatch. It leapt over
the creek in a single bound and disappeared into the trees. The smell of rotten
garbage faded away.
I shrugged my shoulders philosophically and started back down the trail towards
the car, pondering my very first Sasquatch sighting. As I neared the car, I saw
Larry sitting in front, drinking his way steadily through a six-pack. I grinned to
myself. The next time I told Larry that I had seen a Sasquatch, he wouldn't be so
skeptical. Then again, knowing Larry, I was not so sure. I chuckled at the memory
of Larry and the Sasquatch fleeing from one another and got into the car to drive
my shaken friend home.
Figure 2E. Short story of a California urban legend. Adapted from “American Folklore”
retold by S.E. Schlosser. Copyright 2020. All rights reserved. Retrieved from
http://americanfolklore.net/folklore/2010/07/sasquatch.html
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Lesson 2E: Aztlán
(Spanish Lesson)
Teacher Directions:
1) 5 minutes – Begin the lesson by asking the students to recall the
accomplishments and contributions made by the Aztecs which they
researched in a previous lesson. Ask for a few volunteers to express
to the class what they remember about the Aztecs.
2) 20 minutes – Read the legend “Aztlán” (Figure 2F) to the class once.
Then, ask the students to choose a partner. In pairs, the students
will take turns reading a paragraph at a time to each other. They will
then go back a third time and read the story individually. As they
read for the third time they will highlight words they do not
understand.
3) 20 minutes – The Aztecs, who are some of the predecessors of the
modern Mexican people, arrived at their capital Tenochtitlán after a
long migration from Aztlán. This migration took many, many
generations to complete. With their partners, the students will use a
computer or tablet to research the following questions. Have the
students write both the question and answers on their notebook.
a. Where was Aztlán located? Name some of the possible
locations.
b. Was Aztlán a real or fictional place? What do you think?
c. Why is it important for people to learn about the legends and
myths of their ancestors?
d. Why is it important for the decedents of the Aztecs
(Mexicans, and Mexican-Americans) to learn about the legend
of Aztlán?
4) 10 minutes – Have the students complete their vocabulary flashcards
for the day. They must choose 5 of their highlighted words, write
down each word on one side of a flashcard, and the definition on the
other side.
5) 5 minutes – Choose a few student pairs to come up to the front of the
class, present their findings about Aztlán, and answer the assigned
questions.
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*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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Aztlán
(Valle de México, México)
Las leyendas cuentan que allá por el norte había un lago de gran hermosura y en él
una isla en la que se levantaba un cerro de pico retorcido. Ese país se llamaba
Aztlán, que significa lugar de garzas, y ahí habitaban los aztecas.
Los aztecas reverenciaban al dios Huitzilopochtli, quien una noche les dijo: “pueblo
mío, deja este lugar en el que vives hoy, toma tus armas y utensilios, y emprende la
marcha hacia el sur hasta un lugar que yo te indicaré, para que allí edifiques una
gran ciudad que será tu capital y la señora de mil pueblos.”
El pueblo obedeció y después de muchos años de peregrinación llegaron al lago de
Pátzcuaro, que tiene muchas islas preciosas y es abundante en peces blancos como
la plata. Pero su dios les dijo que ese no era el lugar prometido para establecer el
gran reino.
La peregrinación de los aztecas duró siglos y en ese viaje olvidaron costumbres
primitivas y adquirieron otras como la de hacer sacrificios humanos. El pueblo
peregrino estaba a punto de perder la fe en su dios, pero se encontraron un lago
con una isla en medio. Aquel lago ocupaba el lugar en donde hoy se asienta la ciudad
de México, la isla estaba desierta, el terreno era corto y largo.
Había un ojo de agua hermosísimo con una sabina blanca muy hermosa. Todos los
sauces eran blancos y todas las cañas y espadañas también, del agua salieron ranas
blancas y vistosas. Huichzilopochtli les dijo que ese era el lugar elegido en donde
encontrarían, a la mañana siguiente, una hermosa águila sobre un tunal, ese lugar
sería llamado Tenuchtitlán.
Al otro día temprano el sacerdote le dijo al pueblo: “En este lugar del tunal está
nuestra bienaventuranza, quietud y descanso; aquí ha de ser engrandecido y
ensalzado el nombre de la nación mexicana; desde este lugar será conocida la
fuerza de nuestro valeroso brazo y el ánimo de nuestro corazón con que hemos de
rendir todas las naciones y comarcas, sujetando de mar a mar todas las remotas
provincias y lugares, haciéndonos señores del oro y la plata, de las joyas y piedras
preciosas, en este lugar se edificará la famosa ciudad que será la reina y señora de
todas las demás.”
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Figure 2F. Short story of an Aztec legend. Adapted from “Padres en la Escuela: Apreder
a ser feliz” retold by T. Ruíz. Copyright 2015. All rights reserved. Retrieved from
http://www.padresenlaescuela.com/5-leyendas-aztecas-para-ninos-de-primaria/#4_Aztlan
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Lesson 2F: Joaquin Murietta: Bandit of the Goldfields
(English Lesson)
Teacher Directions:
1) 5 minutes – Begin the class by asking the students if they have ever
heard about the legend of Zorro. Ask if they have ever seen any movies
or cartoons related to Zorro. Have a brief discussion about what the
students already know, then tell them that the story they are about to
read today is about Zorro, and how he became a legend.
2) 15 minutes – Read the short story “Joaquin Murrieta: Bandit of the
Goldfields” (Figure 2G) to the class. The students will then read it
individually, a second time. As the students read, ask them to highlight
words they do not understand.
3) 10 minutes – The students will fill out their vocabulary cards for the day.
They will choose 5 highlighted words, write down each word on one side
of a flashcard, and the definition on the other. They may use computers
or tablets to access online dictionaries.
4) 20 minutes – Coloring contest. Hand out the Zorro coloring page (Figure
2H). Inform the students that there will be a coloring contest at the end
of class. All the students will vote and select first, second, and third
place for the class coloring contest. Remind the students to write down
their name on the coloring page.
5) 10 minutes – Collect all coloring pages and display them in an area where
they could all be visible to the class, like in an art gallery. Give the
students a few minutes to appreciate each coloring page, and ask them to
select their favorite one. Have the students take a seat, go over each
drawing, tell the students to raise their hand when you point at the
drawings they selected. Tally up the votes and name the winners (the
winners may receive small prizes).
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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Joaquin Murietta: Bandit of the Goldfields
(California, USA)
Joaquin Murietta and wife Rosita lived with his older brother Carlos in California.
The three Mexican immigrants were living on a small, successful farm and the men
were also working a claim near Hangtown. However, the other miners living nearby
tried to run them off, telling them that it was illegal for Mexicans to pan for gold
or hold a claim. The Murietta brother's ignored their threats and continued to live
peacefully on their farm and work in the gold-fields.
Enraged by this flagrant disregard for the American laws, a drunken mob attacked
the little family late one night, shooting Carlos, and then ravishing and murdering
Rosita while Joaquin was forced to watch. The mob bound the Mexican to a stake in
the yard, where they beat him with a whip. He strained angrily against his bonds,
but finally his wounds overcame him and he slumped senseless against the post. The
mob left him for dead, but when a few sober citizens came the next day to help
the Mexican family, Joaquin was already gone.
A few months later, a dark-bearded, long-haired stranger with cold black eyes set
up a gambling establishment in Hangtown. Shortly after the stranger's arrival in
town, miners started going missing, one after another, and their dead bodies were
turning up in unlikely places. All of them had their ears cut off. A few of the
smarter folks realized that each of the dead miners had been a party to the illegal
slaying of Carlos and Rosita Murietta. There were thirty-one men in the mob that
night, and fourteen were now dead. When this became known, the other seventeen
men scattered to the winds overnight; but one by one, they were hunted down,
killed, and their ears were cut off.
Finally, a miner who had once had a claim near to the Murietta brothers came to
Hangtown and identified the owner of the gambling establishment as Joaquin
Murietta. His cover blown, the Mexican fled into the wilds and started to gather
other wild and restless Mexicans to him. Soon he was the head of a mighty gang,
riding a black stallion and robbing the Americans of their gold. Dangling from the
bandit's saddle was the string of dried ears taken from the members of the mob
who killed his wife and brother. Together with his bandits, Joaquin Murietta
robbed the miners of a million dollars in gold. Yet for all his ruthlessness, Joaquin
was kind to his fellow Mexicans, and would never turn down a friend who was in
need. He gave his riches liberally to the poor, and avenged those who were
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oppressed. In turn, they sheltered him from the law, and called blessings down
upon him.
Travel in the goldfields was made nearly impossible by the threat of Joaquin
Murietta and his gang, so California's governor hired a group of rangers to track
down and kill Joaquin. Led by a Captain Love, the rangers ambushed Joaquin and his
men, and shot the Mexican bandit and his horse to death. Captain Love decapitated
the Mexican bandit and put his head into a jar filled with alcohol, which he paraded
through the streets of San Francisco. The head was finally placed behind the bar
of the Golden Nugget Saloon in San Francisco, where it leered at the folks who
came there to drink until the saloon was destroy in the 1906 earthquake.
To this day, Joaquin's headless ghost continues to ride through the gold fields,
terrorizing all who crossed his path with cries of: "Give me back my head."
Figure 2G. Short story of a California outlaw story. Adapted from “American Folklore”
retold by S.E. Schlosser. Copyright 2020. All rights reserved. Retrieved from
http://americanfolklore.net/folklore/2010/08/joaquin_murietta_bandit_of_the.html
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Figure 2H. Image of Zorro-outlaw legend. Adapted from “Coloring Pages Online.” Free
and printable coloring pages. Copyright 2016. Retrieved from
http://www.coloringpagesonline.org/zorro-printable-coloring-pages-for-kids/zorroprintable-coloring-pages-for-kids-2/
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Lesson 2G: La Siguanaba
(Spanish Lesson)
Teacher Directions:
1) 5 minutes – Begin by asking the students if they have ever heard of
the legend of “La Llorona.” Ask what they know about it. Tell them
that the story they are about to read is about “La Siguanaba,” which
is a very similar story from the Mexican legend of “La Llorona,”
except “La Siguanaba” is from El Salvador.
2) 5 minutes – Ask the students if they know where El Salvador is
located. Use the following link as visual aid to have a discussion about
its location.
a. https://upload.wikimedia.org/wikipedia/commons/thumb/8/86/
LocationElSalvador.svg/2000px-LocationElSalvador.svg.png
3) 20 minutes – Read the short story “La Siguanaba” (Figure 2I) to the
class. Then have the students choose a partner with whom they will
read it a second time. As they read the story a second time, the
students will take turns reading to each other alternating every
paragraph. The students will then read the story individually for a
third time. As they read for the third time, ask them to highlight
words they do not understand.
4) 15 minutes - Instruct the students to write down the 5W-H questions
(Who, What, Where, When, Why, and How) on their notebooks. They
will work on this activity with their partner. Ask them to refer back
to the story and answer this questions.
5) 5 minutes – Go over the 5W-H questions as a class. Ask the students
to save the questions, as it will be completed during a future lesson.
6) 10 minutes – Have the students fill out their vocabulary cards for the
day. They will choose 5 of the highlighted words, write down each
word in a flashcard, and the definition on the other side. They may
use an online dictionary.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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La Siguanaba
(El Salvador)
La Sihuanaba, llamada comúnmente La Siguanaba. La leyenda de la Sihuanaba dice
que una mujer, originalmente llamada Sihuehuet (Mujer Hermosa), tenía un romance
con el hijo del dios Tlaloc, del cual resulto embarazada.
Ella fue una mala madre, dejaba solo a su hijo para satisfacer a su amante. Cuando
Tlaloc descubrió lo que estaba ocurriendo él maldijo a Sihuehuet. Ahora se llamará
Sihuanaba (Mujer Horrible), ella sería hermosa a primera vista, pero cuando los
hombres se le acercaran, ella daría vuelta y se convertiría en un aborrecimiento
horrible. La forzaron a vagar por el campo, apareciéndosele a los hombres que
viajan solos por la noche.
Dicen que es vista por la noche en los ríos de El Salvador, lavando ropa y siempre
busca a su hijo, el Cipitio al cual le fue concedida la juventud eterna por el dios
Tlaloc como su sufrimiento.
Según lo que cuenta la leyenda, todos los trasnochadores están propensos a
encontrarla. Sin embargo, persigue con más insistencia a los hombres enamorados, a
los don juanes que hacen alarde de sus conquistas amorosas. A estos, la Siguanaba
se les aparece en cualquier tanque de agua en altas horas de la noche.
La ven bañándose con guacal de oro y peinándose con un peine del mismo metal, su
bello cuerpo se trasluce a través del camisón. El hombre que la mira se vuelve loco
por ella. Entonces, la Siguanaba lo llama, y se lo va llevando hasta embarrancarlo.
Enseña la cara cuando ya se lo ha ganando.
Para no perder su alma, el hombre debe morder una cruz o una medallita y
encomendarse a Dios.
Otra forma de librarse del influjo de la Siguanaba, consiste en hacer un esfuerzo
supremo y acercarse a ella lo más posible, tirarse al suelo cara al cielo, estirar la
mano hasta tocarle el pelo, y luego halárselo. Así la Siguanaba se asusta y se tira al
barranco.
Otras versiones dicen que debe agarrarse de una mata de escobilla, y así, cuando
ella tira de uno, al agarrase la víctima de la escobilla, ella siente que le halan el pelo.
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Esta última práctica es más efectiva, ya que es el antídoto propio que contrarresta
el poder maléfico de esta mujer mágica.
Figure 2I. Short story a Salvadorian urban legend. Adapted from “El Salvador mi país”
(2016). Retrieved from http://www.elsalvadormipais.com/la-siguanaba
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Lesson 2H: El Muerto
(English Lesson)
Teacher Directions:
1) 5 minutes – Begin by asking the students if they have ever heard any
stories about a headless horseman or night rider. Ask them what they
know about these legends. Have a brief class discussion. Inform the
students that the story they are about to read is about the legend of
night rider.
2) 15 minutes – Read the short story “El Muerto” (Figure 2K) to the
class. Then have the students read it individually a second time. As
they read it for the second time, ask them to highlight words they do
not understand.
3) 20 minutes – Ask the students to write down the following questions in
their notebooks. Direct the students to use the website
http://www.texasranger.org/history/BriefHistory1.htm to answer
questions a-c, and the website
http://www.urbandictionary.com/define.php?term=desperado to
answer questions d-f.
a. What were the duties of a Texas Ranger during the 1800s?
b. Who was Stephen F. Austin?
c. What were his contributions to the Texas Rangers?
d. Who were the “desperados”?
e. Where does the word “desperado” come from? What are the
two possible explanations?
f. What is “El Camino Real”?
4) 10 minutes – Go over all the questions as a class.
5) 10 minutes - Have the students fill out their vocabulary cards for the
day. They will choose 5 of the highlighted words, write down each
word in a flashcard, and the definition on the other side. They may
use an online dictionary.
*Remind the students to study their vocabulary cards whenever there
is any free time in class or at home.
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El Muerto
(Texas, USA)
After getting the lay of the land, so to speak, frontier man Bigfoot Wallace moved
from Austin to San Antonio, which was considered the extreme edge of the
frontier, to sign up as a Texas Ranger under Jack Hayes. In them days, Texas was
as wild as the west could get. There was danger from the south from the Mexicans,
danger to the west and north from the wild frontier filled with Indians and
desperados, and to the east the settlements still had problems with the Cherokee
Nation. General Sam Houston himself had appointed young Captain Hays, a hero
from the battle of Plum Creek, to raise a company of Rangers to defend San
Antonio. Hayes had high standards for his men. They were the best fighters in the
west, and they had to be, considerin’ the fact that they were often outnumbered
fifty to one. A man had to have courage, good character, good riding and shooting
skills and a horse worth a hundred dollars to be considered for the job. Captain
Hayes knew all about Bigfoot Wallace and signed him on the spot.
So armed with Colt pistol and a Bowie knife, Texas Ranger Bigfoot Wallace once
more took on the Wild West, and quickly made his mark on Texas folklore. In them
days, the Rangers tended to handle stock theft at the end of the rope, so to
speak, stringing up the bandits, forcing a confession out of them, and then leaving
the bodies swaying in the wind to deter other outlaws. Only it didn’t work, and the
bandits kept right on stealing, sometimes passing right under the bodies of their
fellow outlaws to do it.
Now Bigfoot’s fellow Ranger, Creed Taylor, had a big spread lay west of San
Antonio, in the cedar hills clear on the edge of Comanche territory, and he was
constantly losing stock to bandits and Indian raids. The last straw came for Taylor
the day famous Mexican raider and cattle thief Vidal and his gang rounded up a
bunch of horses from his ranch and took them south toward Mexico. Most of the
Rangers were heading north to pursue some Comanche’s out on a raid, but Taylor
and a friend went immediately in pursuit of the thief, and when they bumped into
Wallace just below Uvalde, he joined them.
Bigfoot was always ready to hunt horse thieves and desperados, especially those of
Mexican descent, never forgetting what happened to his brother at Goliad. Bigfoot
decided it was time to put an end to Vidal’s gang once and for all. He would track
the wiry Mexican bandit to earth. The three men located the camp where the
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horse thief and his gang lay sleeping, and snuck in from downwind, so as not to alert
the horses. Vidal was wanted dead or alive, so all the thieves were shot and killed in
the gunfight that followed.
That was when Wallace got an idea. Obviously, hanging horse thieves hadn’t gotten
the message across to the outlaws raiding the ranches of the good folk of Texas.
Perhaps a more drastic example of frontier justice would do the trick. Severing
Vidal’s head from his body, Bigfoot and his fellow Ranger tied the body to the
saddle of the wildest mustang in the stolen herd and secured the severed head to
the saddle horn so that it would bounce and flop around with every step taken by
the mustang. Then Wallace gave a shout and sent the horse running away with its
headless, dead rider, hoping the gruesome sight would deter future cattle thieves.
What he managed to do was frighten everyone in South Texas. Folks would be
peacefully walking down the road of an evening when a terrible headless rider
would gallop pass on a midnight black stallion with serape blowing in the wind and
severed head bounding on the saddle horn beneath its sombrero. Nothing could
deter the terrible specter – not bullets, not arrows, not spears. It was years
before a posse of cowboys finally grew brave enough to bushwhack the horse and
release the withered corpse from its back.
But on moonless nights, the ghost of El Muerto continues to ride across South
Texas to this day with his long black serape blowing in the wind and his severed
head bumping on the saddle beside him.
Figure 2J. A Texas ghost story. Adapted from “American Folklore” retold by S.E.
Schlosser. Copyright 2020. All rights reserved. Retrieved from
http://americanfolklore.net/folklore/2010/07/el_muerto.html
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Lesson 2I: La Llorona
(Spanish Lesson)
Teacher Directions:
1) 5 minutes – Begin by asking the students what they remember from the
legend of “La Siguanaba.” Then, ask the students what they know about
the legend of “La Llorona.” Inform them that the story of the day is
about the legend of “La Llorona.” Ask them to look for similarities and
differences as they read the story.
2) 10 minutes – Read the story “La Llorona” (Figure 2K) to the class. The
students will then read the story individually for a second time. As they
read for the second time, ask them to highlight words they do not
understand.
3) 15 minutes - Instruct the students to write down the 5W-H questions
(Who, What, Where, When, Why, and How) on their notebooks. They will
work on this activity individually. Ask them to refer back to the story and
answer this questions. Go over the questions as a class.
4) 15 minutes – Hand out the Venn Diagram worksheet (Figure 2L). Have the
students put their name on it, and write down “La Siguanaba” on top of
the left circle, and “La Llorona” on top of the right circle. As a class,
complete the Venn diagram by asking the students about the similarities
and differences in the two stories. Ask them to refer to the 5W-H
questions they have previously answered about the two stories on their
notebooks.
5) 10 minutes - Have the students fill out their vocabulary cards for the
day. They will choose 5 of the highlighted words, write down each word in
a flashcard, and the definition on the other side. They may use an online
dictionary.
6) 5 minutes- Ask the students to study their vocabulary cards when they
are finished with all activities for the class. Inform them that there will
be a quiz tomorrow, during the last class.
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La Llorona
(México)
En las altas horas de la noche, cuando todo parece dormido y sólo se escuchan los
gritos rudos con que los boyeros avivan la marcha lenta de sus animales, dicen los
campesinos que allá, por el río, alejándose y acercándose con intervalos,
deteniéndose en los frescos remansos que sirven de aguada a los bueyes y caballos
de las cercanías, una voz lastimera llama la atención de los viajeros.
Es una voz de mujer que solloza, que vaga por las márgenes del río buscando algo,
algo que ha perdido y que no hallará jamás. Atemoriza a los chicuelos que han oído,
contada por los labios marchitos de la abuela, la historia enternecedora de aquella
mujer que vive en los potreros, interrumpiendo el silencio de la noche con su gemido
eterno.
Era una pobre campesina cuya adolescencia se había deslizado en medio de la
tranquilidad escuchando con agrado los pajarillos que se columpiaban alegres en las
ramas de los higuerones. Abandonaba su lecho cuando el canto del gallo anunciaba la
aurora, y se dirigía hacia el río a traer agua con sus tinajas de barro, despertando,
al pasar, a las vacas que descansaban en el camino.
Era feliz amando la naturaleza; pero una vez que llegó a la hacienda de la familia del
patrón en la época de verano, la hermosa campesina pudo observar el lujo y la
coquetería de las señoritas que venían de San José. Hizo la comparación entre los
encantos de aquellas mujeres y los suyos; vio que su cuerpo era tan cimbreante
como el de ellas, que poseían una bonita cara, una sonrisa trastornadora, y se dedicó
a imitarías.
Como era hacendosa, la patrona la tomó a su servicio y la trajo a la capital donde, al
poco tiempo, fue corrompida por sus compañeras y los grandes vicios que se tienen
en las capitales, y el grado de libertinaje en el que son absorbidas por las
metrópolis. Fue seducida por un jovencito de esos que en los salones se dan tono con
su cultura y que, con frecuencia, amanecen completamente ebrios en las casas de
tolerancia. Cuando sintió que iba a ser madre, se retiró “de la capital y volvió a la
casa paterna. A escondidas de su familia dio a luz a una preciosa niñita que arrojó
enseguida al sitio en donde el río era mas profundo, en un momento de incapacidad y
temor a enfrentar a un padre o una sociedad que actuó de esa forma. Después se
volvió loca y, según los campesinos, el arrepentimiento la hace vagar ahora por las
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orillas de los riachuelos buscando siempre el cadáver de su hija que no volverá a
encontrar.
Esta triste leyenda que, día a día la vemos con más frecuencia que ayer, debido al
crecimiento de la sociedad, de que ya no son los ríos, sino las letrinas y tanques
sépticos donde el respeto por la vida ha pasado a otro plano, nos lleva a pensar que
estamos obligados a educar más a nuestros hijos e hijas, para evitar lamentarnos y
ser más consecuentes con lo que nos rodea. De entonces acá, oye el viajero a la
orilla de los ríos, cuando en callada noche atraviesa el bosque, aves quejumbrosos,
desgarradores y terribles que paralizan la sangre. Es la Llorona que busca a su hija…
Figure 2K. A Mexican urban legend. Adapted from “Mitos y Leyendas: El sitio web de la
mitología y leyendas” retold by C. Azofeifa, WordPress. Copyright 2016. All rights
reserved. Retrieved from http://mitosyleyendascr.com/costarica/la-llorona/
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Figure 2L. Image of a Venn Diagram. Adapted from “Math-Aids: Dynamically created
math worksheets.” Copyright 2016. All rights reserved. Retrieved from http://www.mathaids.com/images/Venn-Diagram-Graphic.png
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Lesson 2J: The Lady in the Veil
(English Lesson)
Teacher Directions:
1) 5 minutes – Begin by asking the students to take a moment to think
about all the myths and legends they have read for this class so far.
Then ask them to think about the different places where the stories
originate. Ask for a few volunteers to name the states and countries
where the stories come from.
2) 10 minutes – Read the story “The Lady in the Veil” (Figure 2M) to the
class. The students will then read the story individually for a second
time. As they read for the second time, ask them to highlight words
they do not understand.
3) 30 minutes – Hand out the United States map (Figure 2N). Ask the
students to do the following:
a. Label all the states that you already know, using a pencil.
b. Use a computer or tablet to look up an online map of the United
States and complete the states that you do not know, and
correct any mistakes you made.
c. Look up the following regions of the United States: New
England, Mid-Atlantic, the South, the Mid-West, the
Southwest, and the West. Color all states in one region with the
same color. Make a color-code key for these regions.
d. Go back to all the stories we have read in this class and find the
ones that have taken place in the United States. Draw a dot on
your map, representing where the stories have taken place, and
label them with the name of the story.
4) 10 minutes – Quiz: As the students work on their maps, begin calling
students one by one, and ask them to bring their vocabulary cards.
Select 6 words from their vocabulary cards: 3 in English and 3 in
Spanish. Ask them to verbally tell you a sentence using the indicated
word. They must use an English sentence when given an English word,
and a Spanish sentence when given a Spanish word.
5) 5 minutes – Go over the United States map assignment as a class. Use
the following website as a key: http://usa.usembassy.de/travelregions.htm

AFTER SCHOOL PROGRAMS AND AT-RISK STUDENTS

93

The Lady in the Veil
(Texas, USA)
He had not expected to meet the woman of his dreams, but there she was strolling
along in the moonlight beside the cemetery. Carlos quickened his pace until he was
level with her, hoping for a glimpse of her face under her veil.
Carlos made a few remarks about the beautiful night and the lovely weather—
anything to keep her talking. She stopped abruptly and turned to face him. He
caught a glimpse of dark eyes glinting behind the veil.
“What is it you want?” she asked.
“A date, Señorita. Just a date.” Carlos beamed at her.
She paused and said, “I do not know. Ask me again in this place at this time
tomorrow night, and we shall see.”
Carlos’s heart leapt in his chest. So she was playing hard to get? Well, fair enough.
He would see her tomorrow, and then she would fall into his arms!
The next day dragged by for the infatuated Carlos, and he had trouble
concentrating on his work. But at last he was free and running the few blocks to his
home to change into a suitable outfit.
He could barely contain himself, and he reached the cemetery a few minutes early.
She was not there yet, so Carlos entertained himself by picturing his beautiful
bride in their new home. Suddenly she was there in front of him, the moonlight
sparkled off her veil. Carlos was enchanted.
They talked for hours, standing in front of the graveyard. She was as witty as she
was beautiful, and Carlos begged her for a date.
“We will go out tomorrow night,” she said. “I will send you a letter with the place
and time.” Carlos kissed her hand and floated away, so happy he wanted to sing for
joy.
Carlos was absolutely useless at work the next day. After work, he rushed home
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and found a letter in his mailbox. Eagerly he read it, not pausing to wonder how she
knew where he lived. Then he ran next door to show it to Diego, his closest cousin.
Diego went pale when he read her signature, Rosa Gonzales. This must be the same
Rosa that died in a car crash last year. Diego tried to warn Carlos, but Carlos was
already in love.
That night as Carlos hurried to the cemetery Diego followed, certain that his
cousin was in over his head. Carlos bounded over to Rosa. “At last, we go out!” he
cried to her. “But first, my love, show me your face!”
At his words, Rosa pulled aside the veil. Back at the gate, Diego gave a gasp of
shock, for she had the desiccated face of a skeleton. He was frozen to the spot by
the power of the evil specter, unable to warn Carlos. Looking down, Carlos only saw
the glamour the ghost was projecting. As the skeleton’s withered arms trapped
him, the veil on his eyes was lifted and he realized in one heart-stopping moment
the abomination he was kissing. The ground opened up, and with a laugh of triumph,
the specter pulled him down and down into her tomb. The earth closed over Carlos
and Rosa.
Diego, freed from the ghost’s spell, ran into the cemetery, shouting his cousin’s
name in terror. But it was too late. Carlos was dead—locked for all time in Rosa’s
arms.
Figure 2M. A Texas ghost story. Adapted from “American Folklore” retold by S.E.
Schlosser. Copyright 2020. All rights reserved. Retrieved from
http://americanfolklore.net/folklore/2011/08/the_lady_in_the_veil.html
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Figure 2N. Political map of the United States. Adapted from “Wikimedia Commons”
(2006). Retrieved from
https://upload.wikimedia.org/wikipedia/commons/thumb/3/32/Blank_US_Map.svg/2000p
x-Blank_US_Map.svg.png
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“Fit Kids Club”
Objective:
The students participating in the “Fit Kids Club” will successfully make choices
that promotes a healthy life style by gaining awareness of their overall health,
practicing work-out routines, and learning about the importance of a well-balanced
nutrition.
Standards:
Quality Standard for Expanded Learning
 Healthy choices and behaviors: The program promotes student well-being
through opportunities to learn about and practice balanced nutrition,
physical activity and other healthy choices in an environment that supports a
healthy life style.
 Skill building: The program maintains high expectations for all students,
intentionally links program goals and curricula with 21st-century skills and
provides activities to help students achieve mastery.
ELD Standards:
Students will be able to:
• participate fully in both academic and non‐academic settings requiring English;
• write and express ideas to meet a variety of social needs and academic demands
for specific purposes and audiences.
Social Justice Objective: To examine the impact of oppression on ourselves as
members of this global community.
Materials:
• 20 notebooks and pencils
• Computers or tablets with internet access
• Sports equipment: basketball, soccer, baseball, kickball, dodge ball, volleyball,
field hockey
• Timer/stopwatch
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Overview:
The Fitness and Nutrition Club is meant to be a mentorship and guidance club.
The teacher will facilitate learning by motoring structured activities in which the
students are exposed to fitness routines and other healthy habits. The club is
designed for 20-25 students from 3rd to 5th grade. The club will be run by a
teacher, counselor, or other qualified school staff who has shown leadership among
the teachers and is seen as a role model to the students. The teacher must also
have basic knowledge about fitness and nutrition. The club will operate for one
hour, once a week, for 10 consecutive weeks (or a quarter of the school year).
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Fit Kids Club Permission Slip
The goals of Fit Kids Club are to promote:
 a healthy life-style
 awareness of one’s overall health
 workout routines
 the importance of a well-balanced nutrition
Participation in Fit Kids Club is a privilege. All students are expected to follow
directions and exhibit good behavior.
I _______________________ (print parent or guardian name), give
___________________ (print student name) permission to participate in the
after school Fit Kids Club. I understand that the school staff will do everything
that is possible to ensure my child’s safety. Nevertheless, I understand that there
are certain risks associated with any exercise activity. I will not hold the school or
any of its staff responsible for accidents that might occur which are out of the
control of school staff.
Please list any medical illness/concerns: ________________________________
I understand my child will be consuming healthy snacks at the conclusion of the
club.
Please list any food allergies: ________________________________________
________________________
Parent or guardian signature
________________________
Date
________________________
School name
________________________
School district
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Permiso para el Club Fit de Niños
Los objetivos del Club Fit de Niños son de promover:
 un estilo de vida saludable
 conciencia de la salud en general
 rutinas de ejercicios
 la importancia de una nutrición balanceada
La participación en el Club Fit de Niños es un privilegio. Se espera que todos los
estudiantes seguirán las instrucciones y exhibirán buena conducta.
Yo _______________________ (escriba con letra de molde el nombre del padre
o tutor), doy permiso a ___________________ (escriba con letra de molde el
nombre del estudiante) de participar en el Club Fit de Niños después de escuala. Yo
entiendo que el personal escolar hará todo lo posible para garantizar la seguridad
de mi hijo(a). Sin embargo, entiendo que hay ciertos riesgos asociados con cualquier
actividad de ejercicio. No haré responsable a la escuela o a su personal de los
accidentes que puedan ocurrir que están fuera del control del personal de la
escuela.
Por favor, escriba cualquier enfermedad o condición médica del estudiante:
______________________________________________________________
Entiendo que mi hijo(a) estará consumiendo alimentos saludables a la conclución del
club. Por favor, escriba cualquier alergia a alimentos que tenga el estudiante:
______________________________________________________________
________________________
Firma del padre o tutor
________________________
Fecha
________________________
Nombre de la escuela
________________________
Distrito escolar
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Lesson 3A: Introduction and initial fit test
Teacher Directions:
• 20 minutes - the students will use a computer or tablet to research information
about obesity issues in children and the populations most affected by obesity
(example: ethnic groups, poverty level, age, gender, etc.), and write quick notes on
their journals.
• 15 minutes -the students will share the information found with the class by
presenting one fact from their research.
• 15 minutes - the students will take a fit test and record the outcome on their
notebooks. Eight fitness moves will be tested for one minute each, and the
number of successful moves will be recorded in their journals: 1) switch kicks, 2)
power jacks, 3) power knees, 4) power jumps, 5) globe jumps 6) suicide jumps, 7)
push-up jacks, 8) low plank oblique.
• 10 minutes - Homework and share time. For the next session, the students must
bring a list of 10 fruits and 10 vegetables they either like or are willing to eat,
recorded in their journals. The students will share any challenges they encounter
today with their peers.
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Lesson 3B: The importance of stretching and the food pyramid
Teacher Directions:
• 25 minutes - Take the students to the field. They will run around 1/2 mile (about
5 minutes). Afterwards, organize all students in a circle and stand in the center.
Direct them to do the following stretches (2 minutes for each stretch, repeating
2 to 3 times=20 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 10 minutes - The students will share their 10 fruits and vegetable list with the
class, from last lesson’s homework.
• 15 minutes - The students will look-up the food pyramid on the computer or iPad,
then draw one on their journals.
• 10 minutes - Homework and share time: The students and teacher will discuss the
importance of the food pyramid, and share any challenges/accomplishments
encountered today. The students must run a mile on their own, do 50 sit-ups, and
20 push-ups by next week.
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Lesson 3C: Basketball and nutritional information
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in teams of 5-6. They will then play basketball.
At least two games will take effect simultaneously.
• 5 minutes - Quick homework check. Who did their homework? Who didn’t? Why
or why not?
• 20 minutes - The students will research the following definitions and record in
their journals: 1) calories, 2) trans-fats, 3) saturated-fats, 4) carbohydrates, and
5) Protein. How do our bodies use these?
• 5 minutes - Homework and share time: The students will share the findings or
their research with the class, and any challenges/accomplishments of the day.
For next session, student will make a list of 10 vitamins and minerals our bodies
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need and record in their journals; and run a mile on their own, do 60 sit-ups, and
30 push-ups by next week.
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Lesson 3D: Soccer and heart rate
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 11-12. They will then play soccer.
• 20 minutes - The students will learn to measure their heart rate by feeling the
pulse on their necks. They will count the number of beats for 10 seconds and then
multiply by 6, in order to account for a minutes. They will then rest for 3 minutes
and measure their heart rate again. The will record the measurements on their
journals. They will then look up on the internet the average heart rate for their
age and size in both the resting and active situations, and compare to the one
recorded on their journal.
• 5 minutes - Quick homework check: Who did their homework? Who didn’t? Why
or why not?
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• 5 minutes - Homework and share time. The students will share any
challenges/accomplishments of the week. For next session, students will bring
the recipe of a healthy meal they would like to prepare and eat, recorded on their
journal; and run a mile on their own, do 80 sit-ups, and 40 push-ups by next week.
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Lesson 3E: Baseball and one healthy recipe
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 11-13. They will then play baseball.
• 5 minutes - Quick homework check. What healthy recipe did you find? The
students will share the recipes with their peers.
• 20 minutes - The students will research the nutritional information for their
recipe (i.e. amount of calories, carbohydrates, protein, fats, sugars, vitamins,
minerals), and record on their journals.
• 5 minutes - Homework and share time: Two to three volunteers will share the
nutritional information of the healthy meal they selected with their peers. The
students will share any challenges/accomplishments of the week. For next
session, the students will cut out the nutritional information of 3 processed
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their own, do 90 sit-ups, and 45 push-ups by next week.
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Lesson 3F: Kickball and evaluation of processed foods
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 11-12. They will then play kickball.
• 5 minutes - Quick homework check. The students will share the 3 processed
foods they selected and share with the class.
• 15 minutes - The students will paste the cut-out nutritional information onto
their journals and write 2-3 sentences answering the following questions about
each of them: 1) Is this processed food healthy? Why or why not? Explain.
• 10 minutes - Share time and homework: The students will select a partner and
share their sentences. For next week, the students must write down everything
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they eat for one day out of the week on their journals. They must also run a mile
on their own, do 95 sit-ups, and 50 push-ups by next week.
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Lesson 3G: Dodge ball and nutritional goal
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 11-12. They will then play dodge
ball.
• 25 minutes - The students will be divided in groups of 4. They will share the
foods recorded on their journals as part of their homework with their peers.
They will discuss what is healthy and what is not. They will then write down a
personal nutritional goal for next week.
• 5 minutes – Homework: The students must attempt to meet their personal
nutritional goal. They must also run a mile on their own, do 100 sit-ups, and 55
push-ups by next week.
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Lesson 3H: Volleyball and peer support
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 5-6. They will then play volleyball.
At least two games will take effect simultaneously.
• 25 minutes - The students will select a partner and discuss their personal
nutritional goal. They will share the challenges they faced, and whether they met
their goal or not. They will then revise their goal and write down a new one for
next week.
• 5 minutes – Homework: The students must attempt to meet their revised
personal nutritional goal. They must also run a mile on their own, do 110 sit-ups,
and 60 push-ups by next week.
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Lesson 3I: Field Hockey and overcoming challenges
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 20 minutes - Divide the students in groups of 11-12. The students will then play
field hockey.
• 20 minutes - The students will select a partner and discuss their revised personal
nutritional goal. They will share the challenges they faced, and whether they met
their goal or not.
• 5 minutes - The students will share with the class the accomplishment/failures of
their nutritional goals.
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• 5 minutes – Homework: The students will select a family member to exercise
with. They can exercise with their family member in any way they want. They
must also run a mile on their own, do 120 sit-ups, and 60 push-ups by next week.
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Lesson 3J: Fit test and celebration of accomplishments
Teacher Directions:
• 10 minutes - Direct the students to do the following stretches (30 seconds for
each stretch, repeating twice=10 minutes):
•
•
•
•
•
•
•
•
•
•

toe reaching
quadriceps stretch
calf stretch
ham stream stretch
heel to buttock
groin stretch
hip & lower back stretch
heel drops stretch
arm stretch
deep squad hip stretch

• 15 minutes - The students will run a mile today as part of their final fitness test.
Divide the students into two groups. Line the first group on the track or field.
Start a timer, and let them go. At about a minute later, start a second timer, and
let the second group go.
• 10 minutes - the students will re-take the same fit test taken during week one,
and record the outcome on their notebooks. Eight fitness moves will be tested
for one minute each, and the number of successful moves will be recorded in
their journals: 1) switch kicks, 2) power jacks, 3) power knees, 4) power jumps, 5)
globe jumps 6) suicide jumps, 7) push-up jacks, 8) low plank oblique.
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• 10 minutes - The students will share with the class the stories of the exercise
session they had with their family member. They will also share with the class any
accomplishments/failures they encountered along the whole 10-week session of
the club.
• 15 minutes - The students will enjoy healthy appetizers and refreshments while
they celebrate their accomplishments.
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“Happy Kids Club”
Objective:
The students participating in the “Happy Kids Club” will successfully make choices
that promote their social-emotional wellbeing by learning about and practicing good
habits that builds their character, values, and self-esteem.
Standards:
Quality Standard for Expanded Learning:
 Safe and Supportive Environment: The program provides a safe and nurturing
environment that supports the developmental, social-emotional and physical
needs of all students.
 Active and Engaged Learning: Program design and activities reflect active,
meaningful and engaging learning methods that promote collaboration and
expand student horizons.
 Skill building: The program maintains high expectations for all students,
intentionally links program goals and curricula with 21st-century skills and
provides activities to help students achieve mastery.
ELD Standards:
Students will be able to:
• participate fully in both academic and non‐academic settings requiring English;
• comprehend concrete and abstract topics and recognize language subtleties in a
variety of communicative settings;
• produce, initiate, and sustain extended interactions tailored to specific purposes
and audiences; and
• write and express ideas to meet a variety of social needs and academic demands
for specific purposes and audiences.
Social Justice Objective: To provide an opportunity for students to develop a
Social Justice Commitment that will focus on personal growth, and an intervention
that will impact their home campus or community.
Materials:
• 20 notebooks
• “The 7 Habits of Happy Kids” by Sean Convey
• Construction paper
• Art supplies: pencils, colored pencils, crayons, water colors, washable markers.
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Overview:
The Happy Kids Club is designed to booster self-esteem, teach time management
skills, and build a strong and positive character for our students. It follows
curricula built around the book “The 7 Habits of Happy Kids” by Sean Convey
author of “The 7 Habits of Highly Effective Teens” which follows the principals of
the book “The 7 Habits of Highly Effective People,” written by his father, Stephen
Covey. The club is designed for 20-25 students from 3rd to 5th grade. The club
will be run by a teacher or counselor in the school who has shown leadership and is
seen as a role model to the students. The club will operate for one hour, once a
week, for 10 consecutive weeks (or a quarter of the school year).
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Happy Kids Club Permission Slip
The goals of Happy Kids Club are to promote:
 the students’ self-esteem
 time management skills
 a strong and positive character
 reading skills
 writing skills
 social skills and teamwork
Participation in Happy Kids Club is a privilege. All students are expected to follow
directions and exhibit good behavior.
I _______________________ (print parent or guardian name), give
___________________ (print student name) permission to participate in the
after school Happy Kids Club. I understand that my child will be learning about
time management skills, and will be given the chance to practice social skills in
classroom activities that follow the book “The 7 Habits of Happy Kids” by Sean
Convey.

________________________
Parent or guardian signature
________________________
Date
________________________
School name
________________________
School district
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Permiso para el Club Niños Felices
Los objetivos del Club Niños Felices son para promover:
 la autoestima de los estudiantes
 las habilidades de como usar y manejar su tiempo
 un personalidad fuerte y positiva
 las habilidades de lectura
 las habilidades de escritura
 sus habilidades sociales y de como trabajar en equipo
La participación en el Club Niños Felices es un privilegio. Se espera que todos los
estudiantes seguirán las instrucciones y exhibirán buena conducta.
Yo _______________________ (escriba con letra de molde el nombre del padre
o tutor), doy permiso a ___________________ (escriba con letra de molde el
nombre del estudiante) de participar en el Club Niños Felices después de escuela.
Yo entiendo que mi hijo(a) va a aprender acerca de las habilidades de como usar y
manejar el tiempo, y se le dará la oportunidad de practicar sus habilidades sociales
por medio de clases y actividades que se encuentran en el libro “The 7 Habits of
Happy Kids” por Sean Convey.

________________________
Firma del padre o tutor
________________________
Fecha
________________________
Nombre de la escuela
________________________
Distrito escolar

AFTER SCHOOL PROGRAMS AND AT-RISK STUDENTS

122

Lesson 4A: Meet the Kids of 7 Oaks
Teacher Directions:
• 15 minutes - Introductions: All the students gather in a circle. The teacher
introduces himself/herself and says one thing about his/her personality. She
then passes the teddy bear called “Goob Bear” to a student, the student must 1)
say his/her name 2) say one good thing about his/her personality. The student
passes “Goob Bear” clock wise, until all students get the chance to introduce
themselves.
• 10 minutes - The teacher reads the section of the book The 7 Habits of Happy

Kids by Sean Convey called “Meet the Kids of 7 Oaks” in order to learn about the
characters of the book.
• 30 minutes - The students will choose one character from the book that they
identify with the most. They will draw the character on construction paper with
colored pencils, write down the name of the character on top of the paper, and
write down 2-3 sentences answering the question: Why do you identify with this
character?
• 5 minutes - The teacher will ask for volunteers to share their work with the
class.
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Lesson 4B: Bored! Bored! Bored! Habit 1-Be Proactive-You’re in Charge
Teacher Directions:
• 10 minutes - The students will gather in a circle. The teacher will ask the
students the following question: What do you do when you are bored? A few
volunteers will be picked to share their answers with the class.
• 15 minutes - The teacher will read the first chapter called “Bored! Bored! Bored!”
from the book The 7 Habits of Happy Kids by Sean Convey.
• 10 minutes - As a class, the students will answer the questions at the end of the
chapter from the “Up for Discussion” section.
• 5 minutes - The teacher will read the “Baby Steps” section of the chapter
• 20 minutes - In their journals, the students will write down the story of a time
they did something wrong, and what they did to fix it, if anything.
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Lesson 4C: Goob and the Bug-Collecting Kit. Habit 2-Begin with the End in
Mind-Have a Plan

Teacher Directions:
• 5 minutes - The teacher will ask the students if they get money allowance from
their parents. What do they spend it on? Do they save any?
• 15 minutes - The teacher will read the second chapter from the book The 7

Habits of Happy Kids by Sean Convey called “Goob and the Bug-Collecting Kit.”
• 25 minutes - The student will separate into groups of 3 and answer the questions
of the “Up for Discussion” section of the chapter, in their journals.
• 10 minutes - As a class, the teacher and student will go over the questions.
• 5 minutes - The teacher will read the “Baby Steps” section of the chapter.
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Lesson 4D: Pokey and the Spelling Test. Habit 3-Put First Things First-Work
First, Then Play
Teacher Directions:
• 5 minutes - The teacher will ask the students to share with the class what they
do when they need to study. How do they study?
• 15 minutes - The teacher will have the students read the third chapter of the
book The 7 Habits of Happy Kids by Sean Convey called “Pokey and the Spelling
Test” on their own.
• 5 minutes - The teacher will ask the students what happened in the story, and go
over the main ideas of the chapter.
• 20 minutes - The students will get in groups of 5. They will each think of a time
when they procrastinated, and the consequences they met. They will each share
their story with the members of their group.
• 10 minutes - As a class, the teacher will ask for volunteers to share their stories
with the entire class.
• 5 minutes - The teacher will read the “Baby Steps” section of the chapter to the
class.
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Lesson 4E: Lily Plants a Garden. Habit 4-Think Win-Win. Everyone Can Win
Teacher Directions:
• 5 minutes - The students will write in their journal about a time when they
wanted to do something and their parents didn’t let them. How did they react to
the situation?
• 15 minutes - As a class, the teacher will read the fourth chapter of the book The

7 Habits of Happy Kids by Sean Convey called “Lily Plants a Garden”
• 10 minutes - The students will work with a partner to answer the questions “Up
for Discussion” in the chapter.
• 5 minutes - The teacher will go over the questions as a class.
• 20 minutes - The students will look back at the story they wrote in their journals
at the beginning of class. They will then write how they could have implemented a
“Win-Win” mentality to the situation. What would they do different?
• 5 minutes - Volunteers will share their story, and what they would do different
now they have learned about “Win-Win” mentality.
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Lesson 4F: Jumper and the Lost Butterfly Net-Habit 5-Seek First to
Understand, Then to Be Understood-Listen Before You Talk
Teacher Directions:
• 10 minutes - The students will choose a partner. One student will tell the other,
one thing that happened to them today. Here is the catch, the student that is
telling the story cannot speak. He or she can only use body language. After 5
minutes, they will switch.
• 5 minutes - Class discussion: Were you able to figure out what your partner was
saying? Why or why not?
• 15 minutes - As a class, the teacher will read chapter 5 of the book The 7 Habits

of Happy Kids by Sean Convey called “Jumper and the Lost Butterfly Net.”
• 15 minutes - With their partner, the students will answer the questions in the
“Up for Discussion” section of the chapter.
• 10 minutes - The students will repeat the same activity they did at the beginning
of class, while applying the communication strategies they learned from the
chapter. Discussion: Were you able to communicate with your partner better than
before?
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Lesson 4G: The Big Bad Badgers-Habit 6-Synergize-Together Is Better
Teacher Directions:
• 5 minutes - The students will answer the following question in their journals: Do
you prefer to work alone, or with someone else? Why?
• 5 minutes - As a class, the above question will be discussed.
• 15 minutes - The teacher will read chapter 6 of the book The 7 Habits of Happy

Kids by Sean Convey to the class, called “The Big Bad Badgers.”
• 5 minutes - In teams of 5, the students will find the answers to the questions in
the “Up for Discussion” section of the book. Notice they only have 5 minutes. The
goal is to answer all the questions working as a team.
• 5 minutes - The teacher will ask each team if they were able to accomplish the
task or not. What was their strategy? Did it work? Why or why not?
• 5 minutes - As a class, the teacher will go over the questions.
• 5 minutes - The teacher will give each team a cup full of M&M’s. They cannot eat
them. They will have to divide all the M&M’s by color. The teacher will give them 1
minute to work out a strategy. Then the teacher will set a timer, and warn the
students to get ready. Count: 1-2-3-GO! The teacher will keep tab of the
finishing order and the time in which each team completed the task.
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• 5 minutes - The students will repeat the same game one more time. However,
they must come up with a different strategy that they thing will work better.
• 5 minutes - Discussion: What were your strategies? Did they work? Why or why
not?
• 5 minutes - The teacher will read the “Baby Steps” section of the book.
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Lesson 4H: Sleepy Sophie-Habit 7-Sharpen the Saw-Balance Feels Best
Teacher Directions:
• 5 minutes - The student will answer the following question in their journal: Why is
balance in your life important?
• 20 minutes- The students will read chapter 7 of the book The 7 Habits of Happy

Kids by Sean Convey, called “Sleepy Sophie,” individually. They may read it twice
if they finish early, as they are waiting for their classmates.
• 5 minutes - As a class, the teacher will go over the “Up for Discussion” questions
of the chapter.
• 30 minutes - The students will create a cartoon about themselves. Directions:
Each student will get a construction paper. Fold your construction paper in half.
Then fold your half in half. Open your paper. In each section of the paper, you
will draw the character of the book you chose at the beginning of the unit doing
an activity that you enjoy doing. Be creative!
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Lesson 4I: Finish cartoon and Show and Tell! (Part 1)
Teacher Directions:
• 15 to 30 minutes - The students will finish their cartoon.
• 15 to 30 minutes - Half of the students will present their cartoon to the class.

Lesson 4J: Show and Tell (Part 2) and Kickball!
Teacher Directions:
• 15 to 30 minutes - The second half of the students will present their cartoon to
the class.
• 30 minutes - The teacher will inform the class that for the remainder of the
class they will play kickball out in the field. They must use all the 7 Habits they
have learned in class while playing the game. The teacher will briefly go over the
7 Habits as a class, and show the 7 Habits Tree at the end of the book. The
teacher will take the class to the field. The students will be divided in two teams.
Happy playing!
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Additional Strategies:
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
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Chapter Five: Recommendations
The immediate hours prior to the start of school and after the end of the school day are
crucial for many of our at-risk student populations. It is during this time that most of the crime
committed by either school-age youth or towards youth takes place. A study by America After 3
PM, reports that 11% (6.5 million) of the nation’s youth are in after school programs and 25%
(14.3 million) care for themselves in the afternoons. Essentially, this means that a fourth of our
school age youth have no adult supervision once school is out. It is important for all youth to
partake in some type of meaningful activities after school, whether those are sports, community
volunteering, or practicing life skills at home. Participating in organized activities during out-ofschool time means that youth have access to mentorship by adults and have greater opportunities
to develop important life skills. The same study reports that, when surveyed, 85% of students
believe that kids who participate in organized activities after school are better off than those who
do not (National Institute on Out of School Time, 2009).
We live in a world where globalization, the technological revolution, and information
revolution call for a high quality education from its population. It is our responsibility as
educators, parents, and members of the community to ensure that all students have access to a
world class educational experience. Ultimately, the better prepared all our students are for the
future, the better chance we will have to compete in this global economy and become leaders in
innovation and progress.
It is our responsibility, as educators, to reflect upon the current practices, policies, and
structures which govern our school system. Phenomena like the school-to-prison pipeline,
simply are embarrassing and unacceptable. An article published by the Public Broadcasting
Station (pbs.org) reported that 70% of students involved in “in-school” arrests or referred to law
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enforcement are Black or Latino (C. Amurao, 2015). As at-risk students are pushed out of the
classrooms and sent back to the often dangerous communities in which they live, we deny them
the right to an education. Tragically, for many at-risk students, being taken away from school
means being taken away from the safest place they have access to. The implications of such
practices are unimaginable. It is in these communities where the availability of after school
programs are not only a matter of providing extra support to bridge the achievement gap, but a
matter of public safety, and a potential tool for social justice.
The goal of this project was to explore best practices for after school programs. A
carefully designed curricula has been compiled, based on what existing research reflects as
effective after school strategies for at-risk youth. The project offers ready-to-implement
curriculum for four after school clubs: Healthy Kids Club, Bilingual Kids Club, Fit Kids Club,
and the Happy Kids Club. The main goals of these clubs is to foster the cognitive, physical, and
social development of students; and to minimize youth’s exposure to unsafe environments in
their communities by making school campuses more readily available after school, especially for
at-risk students.
In the following pages, I will share the lessons I have learned during the creation of this
project, the educational implications it has on both current and future practices, the overall
limitations and shortcomings, and my recommendations and implementations.
Lessons Learned
The creation of this project has truly been a learning experience that has helped shape the
type of educator I am today. From the moment I opened my eyes to the staggering need for after
school support during my time as a novice teacher, to the decision to build after school support
platforms, and eventually exploring new horizons for expanded learning as part of this project,
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the journey has been extremely rewarding. The defining moment with respect to how important
this project is to my future students, was when I started implementing portions of the curricula as
a pilot program in a Southern California, Title I, elementary school. The feedback received from
students, staff, and parents was exceptionally encouraging. At this moment, I realized this
project had the potential to become something more substantial and formal, because I saw
positive results in student behavior and grades.
As I designed this after school curricula, I made sure that the activities were fun,
meaningful, and engaging. During my time as a classroom teacher, I have realized that any type
of curriculum must have these characteristics. Additionally, students must be able to make
connections to their background knowledge, and to the concepts that they are learning in other
classes. Therefore, the activities were planned keeping core subject content in mind.
Many of today’s public schools must operate with a low budget. Keeping this in mind, I
have created curricula that may be easily implemented with minimal resources. Most of the
activities use materials which are already available in most public schools, or which may be
easily acquired with minimal cost. Designing low-budgeted activities was important to this
project, as it is specifically designed to be implemented in Title I schools. Notwithstanding,
implementing cost-effective curricula is favorable in any school.
Lastly, the activities feature the use of technology, the internet, and research skills. It
was essential to incorporate 21st Century skills as they are important assets to our students both
inside and outside the classroom, and they will continue to use these skills throughout their lives.
The activities prompt students to do research in order to solve real life issues, to inform
themselves before making decisions which affect their lives, and to reflect on the decisions they
make.
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Educational Implications
Educators who wish to implement this after school curriculum must adjust it to their
specific needs. The program may be easily adjusted for any student population. The after school
clubs designed for this project may be implemented independently or as a bundle. Educators
may find certain clubs more suitable for their school than others. Although, all activities are
designed around common core standards, prior to implementation, educators must compare their
own district and school policies to ensure the curricula align with these.
I suggest reviewing the entire curriculum, in order to know what to expect. Prior to
implementation, it will be necessary to know the resources available in your school campus and
district. Not many additional materials should be needed if the resources already available in
most public school districts are fully used. Additionally, proper permission forms must be
obtained from parents and guardians. These are included in the curricula. If these forms do not
work for your specific needs, they may be easily adapted.
Limitations
The strategies presented in this project were selected based on the knowledge and
understanding gained from relevant research and using current school policy as guidance.
Nevertheless, there were certain limitations and shortcomings of this project. To begin, there
was not much research available on effective strategies for after school programs. Therefore, the
research was expanded to include government studies and research done in other countries.
While these gave me a broader perspective on the subject, the targeted population is at-risk
students in the United States, which represent a specific demographic group.
Additionally, the curricula were designed using the newly published California Quality
Standards for Expanded Learning (2014), as these standards are the first of their kind in the
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United States, they are subject to revisions and updates. Similarly, these curricula will need
updating and revising as policies and standards change.
Lastly, while the curricula are extensive and may be implemented as independent after
school clubs, it does not represent a complete program agenda. These clubs may be additional
options to students, complementing other extra-curricular activities. It is necessary to consider
this program a component of, rather than a standalone after school structure.
Conclusion
This project sought best practices for after school student support as identified in existing
research. The curricula presented in this project have been carefully designed to meet the needs
of at-risk, socio-economically disadvantaged students. Each identified theme in the literature
review (academic achievement, English language development, physical education and nutrition,
and social development) reflects an area of need within this student population, which
researchers recommend addressing through after school programs. These areas of need became
evident in both the research, and through my experiences as a teacher and after school program
supervisor. The methods used to build the curricula reflect the discovered effective strategies,
state standards, 21st Century Community Learning Centers grant policies, and recommendations
made by progressive organizations interested on the topic. The project presents four distinct after
school clubs which address at least one identified area of need discovered among the targeted
population.
I truly believe in the power of public education. The education of our youth is not only a
right they deserve but the most important tool for a successful future. Educators have a
tremendous responsibility as professionals of the public service seat they hold. On this token, all
educators should strive to provide a high quality service that truly meets the needs of the

AFTER SCHOOL PROGRAMS AND AT-RISK STUDENTS

141

taxpayers they serve (i.e. the students and their families). Carefully designed after school
programs have the potential to provide the much needed extra support among our most
disadvantaged students, serve as platforms to bridge the achievement gap, and become valuable
assets to provide a more equitable education for all students.
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