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Project Abstract

For students in dual language education programs, there is beauty in the fact that their
educational experience is in a multilingual environment with goals of high academic
achievement, bilingualism and biliteracy, and cross-cultural competency. Through their
experience in the program, students have shown growth in acquisition of both languages,
however, not all are preforming at grade level. There are many reasons contributing to this
problem, including a lack of materials and resources necessary to systematically teach language
with thematic and authentic experiences that promote academic achievement and language
acquisition. This curriculum project, designed for second grade dual language classroom, was
developed to support the current curriculum in order to promote language acquisition and
academic achievement by using the Understanding by Design Framework developed by Jay
McTighe and Grant Wiggins. By intentionally planning the desired outcomes, formative and
summative assessments that offer data in relation to the desired results, and finally, an intentional
lesson plan with the focus of academic achievement and language acquisition via cooperative
learning and thematic instruction, this curriculum seeks to offer second grade dual language
educators a readily available resource for their classroom that promotes academic achievement
and language acquisition for all students.

Keywords: bilingual education, dual language education, dual language
immersion, thematic curriculum, integrated curriculum, Spanish curriculum
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Chapter One: Definition of Problem
My dual language classroom at Bilingual Elementary School (BES) is made up of
students that speak English and Spanish at varying degrees. In English, I have students asking “I
can read a book?” and “The feets of my character are 14.” In Spanish, I have students asking ¿Donde ubicación de el biblioteca?- and -¿Cuando es mi abuela’s cumpleaños?. These
statements are problematic because students that share these comments are in second grade and
have participated in the dual language program at BES for 3 years now; their entire educational
career. The fact that they are still struggling with language, both social and academic despite
participating in a program whose goal is to promote bilingualism and biliteracy is problematic
because the students are not preforming linguistically at grade level.
Part of the reason they are struggling is due to the fact although my dual language
program has maintained a 50/50 model since the inception of our dual language program 9 years
ago, there have been shifts in the way that language and content are taught. In the first 5 years of
the program, we taught Science, Social Studies, and Math in Spanish, and Language Arts in
English. My colleagues and I found that the social and academic language of our students were
being acquired at varying degrees. Given that we are a dual language program where one of our
goals is for students to acquire both English and Spanish, the rate at which our students were
acquiring English and Spanish was concerning. In the 2016-17 school year our program chose to
make another shift: The Next Generation Science Standards (NGSS) and History Social Studies
Content Standards (HSSCS), which were already being taught in Spanish as isolated content
areas, were now going to be integrated into our instruction of the CCSS for Reading
Informational Text. The purpose of this was so we could have a more systematic approach to
Spanish instruction school-wide which in turn would promote the long-term language acquisition
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of our students. Although this shift sounds ideal, given our goals, the current materials and
resources available for each NGSS and HSSCS instructional segment did not align with the
CCSS pacing we had. This puts the long-term language acquisition of our students at risk again
considering there is little to no connection to the instructional resources available. Again,
knowing that this is one of the three goals for the program, it is an issue that needs to be
addressed.
Purpose of Project
The long-term language acquisition of our students in our program is one of the goals set
out by the guiding principles of dual language programs: high academic achievement,
bilingualism and biliteracy, and cross-cultural competency (Howard et al., 2018) so our students
can be prepared for the future that lies ahead. In observing that my students’ language output is
not grade-level, I became concerned because not only are they not meeting grade level
expectations, but they are also not achieving dual language goals. Not only has this come to my
attention, but colleagues have also made this observation. I am currently in a professional
development (PD) cohort of dual language educators in Southern California. In this cohort, there
are three participating school districts with dual language K-6 teacher representatives from each
district. Through this PD cohort, I’ve had the opportunity to collaborate with colleagues from
different dual language program models where we’ve discussed curriculum, resources, and best
practices to best meet the needs of our students. In my conversations with these cohort members,
I have discovered that although all of our programs focus on both content instruction and
language acquisition, we all face the language issue I described above. These conversations have
arisen not only due to the topics discussed in our professional development events, but also
through the opportunities we’ve had to collaborate and discuss resources, materials and
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curriculum. Part of the reason is because we as dual language educators do not have the materials
and resources necessary to systematically teach language with thematic and authentic
experiences that promote language acquisition. It is important to recognize this issue because
dual language programs are becoming increasingly popular as “language is a tool children use to
understand the world around them and to become full-fledged members of their social-cultural
communities” (Genesee & Lindholm-Leary, 2013, p.5). As dual language educators, this goal of
language acquisition using quality instructional materials and thematic instruction is ever so
important considering that our students are no longer limited to contributing to their local
community. With the field of technology growing rapidly, students now have access to the world
at their fingertips. A multilingual world that my students could contribute to and innovate. Which
is why I found myself thinking about my main research question which is: in what ways could I
support the current curriculum to promote language acquisition and academic achievement of
second grade students in Dual Language Immersion?
Furthermore,
Sub-question 1: To what extent do my pedagogical practices support students’
oral language output and academic achievement?
Sub-question 2: How does the current curriculum address the Common Core and
Next Generation Science Standards?
Preview Literature
Dual Language Education is a specialized program within traditional education with the
goal of language development of the majority language of the population and acquisition of a
second language, usually the native language of the minority of the population. These programs
can vary from a 90/10 model to a 50/50 model; meaning the language distribution of both the
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majority language and target language of the program ranges anywhere from 10% of the day to
90% of the day. Within these programs the goals for students are clear: academic achievement,
language acquisition, and developing cultural competency. What isn’t so clear is how to meet
these goals realistically with high quality instruction. To do so, a dual language educator must
understand research behind dual language education, how language is acquired, and how to
promote language acquisition and academic achievement in a dual language classroom via highly
effective instructional practices grounded in research-based pedagogy. These elements are
broken down in the following previews of literature and discussed more in depth in chapter 2.
Dual Language Education Programs
To understand the significance of the research question and purpose for this project, it is
important to understand dual language education programs. Dual language education programs
are a reformed approach to traditional English-only education. In this reformed approach,
students from different linguistic communities are brought together and immersed in a languagerich classroom environment (Howard & Christian, 1997; Lindholm-Leary, 2008; Wiese, 2004).
In this environment, there are three goals set out for students; academic achievement,
bilingualism and biliteracy, and cross-cultural awareness (Collier & Thomas, 2004; Howard &
Christian, 1997; Lindholm-Leary, 2008). Teachers in dual language programs are facilitating
achievement of these goals through various program models, either a 50/50 approach or 90/10
approach (Howard & Christian, 1997; Lindholm-Leary, 2008). In these approaches, the
languages of instruction include the majority language of the population and a target language
which is the language of the minority population (Howard & Christian, 2002). For example, in a
50/50 program model, all students, regardless of grade level, experience 50% of instruction in
the majority language, and 50% of instruction in the target language. In a 90/10 model, students
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receive 90% of instruction in the target language in Kindergarten, 80% of instruction in the target
language in First Grade, 70% of instruction in the target language in Second Grade, 60% of
instruction in the target language in Third Grade, and 50% of instruction in the target language in
Fourth Grade. At that point, students and teachers follow the 50/50 model for the remaining
grades. With this systematic approach to language distribution in dual language programs, it is
important to understand language acquisition to best maximize instructional time in order to
meet the bilingual and biliterate goals of dual language education.
Language Acquisition
Knowing that language acquisition is one of the main goals of dual language programs is
important. Understanding how to facilitate language acquisition is the logical next step. In
learning how to promote language acquisition, doing so with an additive language perspective is
crucial (Howard & Christian, 2002). In creating and additive language environment, students are
more willing to actively participate in their acquisition of language (Wiese, 2004) through the
input and output domains of reading, writing, speaking and listening (Howard & Christian, 1997;
Howard & Christian, 2002; Wiese, 2004). When students take an active part in their acquisition
on language, research shows that students acquire native-like proficiency from four to seven
years (de Jong, 2002, 2004). In a dual language classroom whose goals include academic
achievement and bilingualism and biliteracy, one approach to maximize instructional time is
thematic instruction where students are afforded ample opportunities for collaborative and
cooperative work (Collier & Thomas, 2004). This approach gives students more authentic
opportunities to acquire language because they are communicating with their peers (Jacob,
Rotenberg, Patrick, & Wheeler, 1996) and benefitting from instructional planning of thematic
units.
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With the understanding that students acquire input and output opportunities to acquire a
language, the implementation of the Common Core State Standards have seemingly filled that
gap with a focus on skills in four domains; reading, writing, speaking, and listening and language
(McLaughlin & Overturf, 2012). Students are asked to develop these skills through reading
literature and informational text in grades K-5 (McLaughlin & Overturf, 2012) and communicate
their understanding through various practices (Alfaro, 2014) such as collaborative work, oral
presentations, and writing. Although the standards specify English as the language for mastering
the skills, they are universal enough that they can be accessed in languages other than English
(Alfaro, 2014). When implementing the CCSS in dual language programs, they require special
consideration such as “transfer[ence of] skills across language English (Alfaro, 2014, p.18-19)”
and authentic opportunities to interact with skills in both languages.
Academic Achievement
There are 3 goals to dual language education. Among them is academic achievement.
This is a notable topic because many believe that content instruction is “watered down” to
accommodate for language acquisition (Collier & Thomas, 2004). This is not the case. In fact,
content instruction holds the same priority in a dual language program as language acquisition
because it is recommended that students are immersed in and learn language through content
instruction (Howard & Christian, 1997). One way to do this is to integrate content areas such as
social studies and science with input and output tasks such as reading, writing, speaking and
listening (Collier & Thomas, 2004). This integrated approach will be seen more frequently in
classrooms with the development of rigorous content area standards such as the Next Generation
Science Standards (NGSS). The NGSS, which incorporate Science and Engineering Practices,
Disciplinary Core Ideas, and Cross-Cutting Concepts into a domain of study, “emphasize that the
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sciences and engineering are much more than just bodies of knowledge (Keller & Pearson,
2012, p. 13)” an instead promote inquiry and construction of knowledge (Collier & Thomas,
2004). The development of the NGSS is notable for dual language education because it is not
only content through which language is acquired, but the purposeful focus on inquiry and
construction of knowledge lends itself to cooperative learning (Lucero, 2015). Finally, because
students are discussing phenomena, “share[ing] their observations, interpret[ing] evidence, and
explain[ing] their findings,” (Exploratorium, 2017, p. 1) it is important to ensure that content in
the dual language classroom is accessible to both sets of language learners via cooperative
learning (Lucero, 2015) and sheltered instruction (de Jong, 2002; Lucero, 2015) using The SIOP
Model, developed by Echevarria, Vogt, and Short (2009).
Dual Language Pedagogy
Considering the families of my students are committing six or more years of their
educational career to a dual language program, it is my responsibility to keep in mind the
pedagogy of dual language education (Lucero, 2015) in order to promote language acquisition
and academic achievement. This includes following an instructional framework, developing
thematic units that incorporate cooperative learning and instructional practices that encourage
students to become active participants in acquiring a language. The first step in accomplishing
these goals is by being the linguistic model of the target language. By modeling the language for
students and families, they come to understand that the target language is used for both academic
and social purposes (Howard & Christian, 1997). As the language model and educator, I need to
use my expertise to develop units and lessons that promote both language acquisition and
academic achievement. One framework that lends itself to this approach is the Understanding by
Design Framework (UbD) developed by Jay McTighe and Grant Wiggins (2011) which has
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three stages: Stage 1 Desired Results, Stage 2 Evidence, and Stage 3 Learning Plan (Wiggins &
McTighe., 2011, 2012). After determining the overall goals and learning plan for students that
incorporates cooperative learning (Hayes, 2005) and best practices for academic achievement
and language acquisition (Echevarria, Vogt, & Short, 2009; Howard & Christian, 2002) a
language rich environment is in order. This includes color coding the different languages,
interactive anchor charts, sentence frames, academic language, speaking and reading at a rate the
students understand, using realia and visual aids, and incorporating the use of graphic organizers
and manipulatives. All of these strategies and practices for effective instruction in dual language
classrooms are best when implemented intentionally for academic achievement and language
acquisition.
Preview Methodology
The curriculum in this project is designed for a dual language second grade classroom in
an agrarian town whose languages of instruction is English and Spanish. However, this
curriculum can be used in any second-grade classroom whose language of instruction is Spanish
and has adopted the Common Core State Standards and Next Generation Science Standards. The
curriculum is developed to support the current McMillim-McGraw Hill curriculum available and
promotes Spanish language acquisition and academic achievement. The Understanding by
Design framework will be used to create a 4-week life science curriculum in Spanish that
promotes language acquisition and academic achievement in areas of informational text reading
standards and speaking and listening standards per the Common Core State Standards. The life
science content will be derived from the Next Generation Science Standards instructional
framework and be paired with the CCSS for an integrated thematic curriculum.
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To promote language acquisition and academic achievement, students will access
language via the input domains of reading and listening, and output domains of writing and
speaking while working on independent tasks and cooperative learning opportunities.
Furthermore, if needed, students will be supported via Sheltered Instruction to ensure that they
are acquiring language and content at grade level expectations. This unit contains all of the
elements necessary to ensure that all students will simultaneously achieve academically and
acquire the Spanish language at a second-grade level.
Significance of Project
Common belief among those unfamiliar with dual language education is that since there
is such a large focus on language acquisition, academics and content instruction are “watered
down” and take a back seat (Collier & Thomas, 2004). This isn’t the case. In fact, many
programs focus on achieving all three goals simultaneously through quality academic instruction
of core content that is integrated into language arts (Collier & Thomas, 2004). To be able to
integrate core curriculum effectively, a dual language educator must understand the elements of
dual language education, language acquisition, what academic achievement means in dual
language education, and pedagogy and instructional practices for language acquisition and
academic achievement. This curriculum will bring together these elements for an integrated
thematic curriculum specifically for a second-grade dual language classroom, which in turn, will
further strengthen the argument that students participating in these programs do as well as or
outperform their peers in traditional programs. Furthermore, considering the students will be
accessing content and acquiring language at grade-level, students are being prepared to interact
with the global community that continues to become more and more culturally and linguistically
diverse (Martin-Beltrán, M., 2009).
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Summary of Chapter
A majority of the time, students and families who commit to dual language education do
so at an early age, usually in the primary grades of kindergarten, first grade, or second grade. At
the time of the commitment, families are aware that the goals for their child in a dual language
immersion program are to achieve academically, become bilingual and biliterate, and develop
cultural-competency. Furthermore, families understand that these goals are not achieved quickly,
and should commit to at least six years in a program considering that language is acquired
anywhere from four to seven years of instruction and academic achievement of students in dual
is similar to peers not in dual language education after the end of third grade. As a dual language
educator, I need to honor their commitment and ensure that I am doing everything to support the
children in acquiring both English and Spanish ad well as achieving academically. This is done
through my understanding of the dual language program model, understanding of language
acquisition, and understanding of instructional pedagogy and practices for dual language
learners. In doing so, I am not only ensuring that students meet the three goals of dual language
education; academic achievement, bilingualism and biliteracy, and cross-cultural competency
(Howard & Christian, 2002), but also that they have the skills to be contributing members of
society in a constantly evolving world.
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Chapter Two: Literature Review
The goals and expectations of students in dual language immersion programs are high.
Students are asked to achieve academically, become bilingual and biliterate, and to develop
cultural competency. Common belief among those unfamiliar with dual language education is
that since there is such a large focus on language acquisition, academics and content instruction
are “watered down” and take a back seat. This isn’t the case. In fact, many programs focus on
achieving all three goals simultaneously through quality academic instruction of core content that
is integrated into language arts (Collier & Thomas, 2004). To be able to integrate core
curriculum effectively, a dual language educator must understand the elements of dual language
education, language acquisition, what academic achievement in content areas means in dual
language education, and pedagogy and instructional practices for language acquisition and
academic achievement. By understanding and effectively integrating these elements of dual
language education, educators are not only ensuring that students are achieving the
aforementioned goals, but also that they are set up for success in the culturally and linguistically
diverse world that awaits our students beyond the classroom (Martin-Beltrán, 2009).
Dual Language Education
Dual language Education (also referred to as Dual Language Immersion) is a reformed
version of traditional English-only education where students who participate receive instruction
in both the majority language of the community and a target language that is the primary
language of the minority members of the community. In the United States for example, the
majority language would be English, and depending on the community, the target language could
either be Spanish, Mandarin, Korean, Chinese, French, etc. (Howard & Christian, 2002). To be
effective, it is recommended that dual language education programs bring together speakers of
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the majority language and target language for almost all instruction (Howard & Christian, 1997;
Lindholm-Leary, 2008; Wiese, 2004). In grouping students with different linguistic backgrounds
together, the desired outcome is that they not only strengthen their native language, but also
acquire the second language of instruction. For example, native English speakers should
strengthen their English and acquire Spanish, and native Spanish speakers should strengthen
their Spanish and acquire English.
Once these students are brought together and enrolled in a dual language education
program, there are 3 goals that are set for them to achieve. The first goal is to achieve
academically. The second goal is to become bilingual and biliterate. The third goal is to develop
cross-cultural competency (Collier & Thomas, 2004; Howard & Christian, 1997; LindholmLeary, 2008). To accomplish the aforementioned goals, dual language education programs
practice one of two education models; one known as the “50/50” model or the other known as
the “90/10” model. 50/50 and 90/10 represent language distribution ratios in the classroom. In a
50/50 program, academic content such as science and social studies and literacy are taught in the
majority language for 50% of instruction and the target language for the remaining 50% of
instruction. This even 50/50 split is followed across all grade levels and participants in a program
(Howard & Christian, 1997; Lindholm-Leary, 2008) and is usually divided by day or week. In a
90/10 model academic content such as science and social studies and literacy are taught to
Kindergarten students where they are immersed in the target language for 90% of instruction and
the majority language for 10% of instruction. Over the course of the years, the target language
ratio decreases and the majority language ratio increases in a 90/10 program. For example, in a
first-grade class, students now receive target language instruction for 80% of instruction and
majority language instruction for 20%. (Howard & Christian, 1997; Lindholm-Leary, 2008).
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During these instructional times, the educator and students strictly practice the language
of instruction without “breaking” or resorting to whatever the native language of the speaker is in
order to communicate with others. This is why high-quality education for language acquisition is
important in a dual language immersion program.
Language Acquisition
Often times, parents and educators of children in dual language immersion programs find
themselves asking how long it will take for their child to become bilingual. To answer this
question, it is important to understand language acquisition with respect to dual language
education.
First, educators should foster an additive linguistic environment (Howard & Christian,
2002) where home languages are valued and the acquisition of the second language is promoted
rather than be patronized for not knowing it well enough (Wiese, 2004). Educators should also
offer a high-quality education. This, in turn, will reflect in language acquisition, and as de Jong’s
findings show, most students will acquire native-like proficiency in four years, which could be
by the end of third grade or beginning of fourth grade (de Jong, 2002, 2004). De Jong (2004)
notes that these findings are in line with Cummins’ research (1980, 2000) where he states that
language learners acquire language and preform at grade level anywhere from four to seven
years (de Jong, 2002). Secondly, instruction and both language should be accessible to students
for input via reading and listening and output via writing and speaking (Howard & Christian,
1997; Howard & Christian, 2002; Wiese, 2004) with the understanding that students are
acquiring and strengthening both languages. In offering instruction that is accessible in both
languages, it is important that the content is not only not “watered down” but also that the
language used in instruction is high-quality and authentic rather than translations (Collier &
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Thomas, 2004). Finally, for language acquisition to occur in dual language immersion programs,
there should be a strict separation of languages during instruction. During the majority language
time, that language should be the language of everything that is being read, written, spoken, and
heard. In turn, during target language time, the target language should be the language of
everything that is being read, written, spoken, and heard (Collier & Thomas, 2004).
One of the most effective frameworks for instruction with a focus on language
acquisition is a thematic unit approach that integrates opportunities for students to collaborate
and work cooperatively with one another (Collier & Thomas, 2004). The thematic approach is
effective for language acquisition because language arts instruction is integrated with other
content areas and vocabulary and grammar are available with context and accessed through more
authentic opportunities (Jacob, Rotenberg, Patrick, & Wheeler, 1996). Within the thematic
approach, it is important to provide students with multiple opportunities for cooperative learning,
where students work collaboratively in groups and communicate with one another to complete
tasks (Jacob, Rotenberg, Patrick, & Wheeler, 1996; Lucero, 2015; Martin-Beltrán, 2009). The
method of cooperative learning and collaborative work encourages students to develop oral
language for many reasons such as practicing second language skills with native speakers and
using academic and social language within context (Hayes, 2005). In working with a peer,
students are afforded opportunities for output and input of language in a safe environment where
they are able to use language, make meaning of it, and reflect on it (Martin-Beltran, 2009;
Braund & Leigh, 2013). To further support Hayes’ (2005) idea of oral language development
through cooperative learning, Lucero (2015) references Vygotsky’s sociocultural learning theory
of linguistic and intellectual development through conversation and collaborative work.
Although this cooperative learning approach may seem ideal, it is important to note that it should
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not be done without structure, routines, or norms, because as Hayes (2005) discovered in her
observation of a class that integrated cooperative learning and play, conversation did not arise of
just being placed in a group. To reach its full potential, cooperative learning should still have
objectives and structure (Howard & Christian, 2002)
In ensuring that the instructional structure of a dual language environment is thematic and
offers cooperative learning, students are able to access the reading, writing, speaking, and
listening domains necessary for language acquisition at high levels. This not only impacts them
in their immediate environment, but over time as research shows that students in dual language
programs preform equal to or better academically than their peer’s language learning peers in
other programs, including areas such as output domains (Howard & Christian, 1997, 2002) like
speaking and writing.
Common Core Standards for English Language Arts & Literacy
A recent approach to ensuring students are accessing language through reading, writing,
speaking and listening is the implementation of the Common Core State Standards (CCSS)
nationwide. Rather than focusing on curriculum, the Common Core State Standards focus on
skills in four domains; reading, writing, speaking, and listening and language (McLaughlin &
Overturf, 2012). In focusing in the aforementioned skills and domains, the desired outcomes of
the CCSS are to have students exit high school being college and career ready for the 21st
century (Alfaro, 2014).
In order to implement the CCSS, one must understand the progression of the standards.
First, the Common Core State Standards for English Language Arts & Literacy place an
importance in understanding fictional literature and non-fiction informational text in grades K-5
(McLaughlin & Overturf, 2012). Through these different text types, students are asked to learn
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and master reading and comprehension skills at high levels and communicate their understanding
through various communicative practices (Alfaro, 2014). Mastering these skills at each grade
level is necessary and the CCSS from K-5 are developed with a progression where the skills in
one grade serve as a foundation for new skills to be learned in the next grade (McLaughlin &
Overturf, 2012).
The implementation of these standards need to have a special consideration when used in
a dual language program. Although the standards specify skills to be done in English, the skills
are universal enough that they can be accessed in languages other than English (Alfaro, 2014).
With this understanding, the special considerations that need to be made for dual language
programs where students are immersed in content and instruction being done in two languages,
include “transfer[ence of] skills across language English (Alfaro, 2014, p.18-19)” and authentic
opportunities to interact with skills in both languages with input and output opportunities such as
“bulletin boards, worksheets and handouts, and student “cuadernos” (journals) (Alfaro, 2014,
p.26).”
Given that educators in dual language programs facilitate instruction with the three goals
of dual language in mind; academic achievement, bilingualism and biliteracy, and cross-cultural
awareness, the CCSS offer the opportunity for lesson and unit design that focus on language
acquisition, “cultural context of the school community (Alfaro, 2014, p. 24).”
Academic Achievement in Content Areas in Dual Language Education
As previously mentioned, students in dual language education have shown that they are
able to perform as well as or better than other language learners not in dual language programs
(Howard & Christian, 1997, 2002). This is achieved when students are exposed to high quality
education that not only fosters language acquisition but also maintains high standards for content
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understanding. In a dual language education program, it is recommended that students access
language through content instruction (Howard & Christian, 1997). By integrating language and
core content instruction, students are developing both, however, it is important to note that
content should not be “watered down” for the sake of the language (Collier & Thomas, 2004;
Lucero, 2015).
Next Generation Science Standards
In the past, education was viewed as communicating ideas one-way; from the teacher to
the student. However, there has been a recent shift, especially in science education, where
learning is now more student and inquiry based and “valuing ‘construction’ rather than ‘receipt’
of knowledge has taken precedence” (Braund & Leigh, 2013, p. 457). Meaning that rather than
just teaching facts to students to understand a scientific concept, students were discovering
phenomena via inquiry (Braund & Leigh, 2013). With this new shift of discovery and inquiry,
the Next Generation Science Standards (NGSS) were created. Rather than a one-line statement of
what students are expected to know, the NGSS have three elements; the disciplinary core ideas
of the various science disciplines, cross-cutting ideas, and science and engineering practices
(Keller & Pearson, 2012). These three elements “emphasize that the sciences and engineering are
much more than just bodies of knowledge” (Keller & Pearson, 2012, p. 13) but rather
information that transcends across other content areas such as engineering, reading, writing,
technology, and math (Keller & Pearson, 2012). Considering the NGSS were released in 2013
(NGSS Lead States, 2013) it is important to note the logistics of implementing them and finding
resources that support this new inquiry-based approach to science education (Keller & Pearson,
2012); especially in a dual language classroom where materials and texts need to be in a target
language rather than English.
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Considering the implementation will be a lengthy process, it is important to ensure that
students are achieving academically with existing materials, resources, and instructional
practices such as cooperative learning and sheltered instruction while learning through discovery
and inquiry. As previously mentioned cooperative learning is not only recommended for both
language acquisition, but also for content understanding and academic achievement (Lucero,
2015). The reason for this is because as students are discovering phenomena, the conversations
they have with peers allows them to “share their observations, interpret evidence, and explain
their findings, they support one another in making connections, refining ideas, and developing
new perspectives” (Exploratorium, 2017, p. 1). Additionally, given that both language majority
and target language speakers are language learners, sheltered instruction has proven to help
students achieve academically by making content accessible through various strategies (de Jong,
2002; Lucero, 2015). By making this content accessible, research has shown that both sets of
language learners in dual language immersion program preform at or above academic grade level
expectations with respect to content area understanding by middle school (Lindholm-Leary,
2008). It is important to note however, that this is achieved through a thorough understanding
language acquisition and content area knowledge and bringing them together using an effective
instructional framework, instructional practices and pedagogy specific to dual language.
Pedagogy for Language Acquisition and Academic Achievement
for Dual Language Education
When students and their families sign up for dual language education, they are making a
commitment of at least six years or more where two major goals for their education will be
academic achievement and language acquisition (Collier & Thomas, 2004). In that time, students
and their families are hoping to be in classrooms with educators that understand and know how
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to best achieve these goals simultaneously. They need to bring together various elements such as
instructional framework, thematic units, cooperative learning, and intentionally incorporate
instructional practices that support these goals. In doing so, the pedagogical practices are more
intentional and target the linguistic and academic needs of the students. What follow are an
instructional framework and research-based pedagogical practices for dual language educators
beginning with the educators themselves, classroom environment, approach to language, and
facilitation of learning.
First, to be most effective with both language instruction and quality academic
instruction, educators in dual language instruction need to be speakers of the majority language,
target language, or both. This places the teacher as a language model and soon as students come
to understand that the teacher not only uses the language for academic purposes, but also socially
(Howard & Christian, 1997). Since teachers are the language models, it is important that they
follow the language program themselves and have a strict separation of languages. This means
using the majority language only during majority language time, and the target language only
during target language time (Howard & Christian, 2002) with little to no crossover. This not only
helps teachers follow the model and truly immerse the students in the language, but also helps
the students understand that the teachers will not “break” in conversation despite the frustration
of not being able to communicate (Howard & Christian, 2002). At first, students are stuck and
resort to their native language because they don’t have the skills or vocabulary to communicate
in their second language (Ballinger & Lyster, 2011), but students are able to eventually
overcome this and become more comfortable with taking risks.
Secondly, the educator needs to develop units and lessons that maximize language
acquisition and academic achievement with opportunities for authentic applications. One
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instructional framework that allows for this while keeping language and academic objectives in
mind is the Understanding by Design Framework (UbD) developed by Jay McTighe and Grant
Wiggins. The UbD Framework structures instruction in three stages: Stage 1 Desired Results,
Stage 2 Evidence, and Stage 3 Learning Plan (Wiggins & McTighe, 2011; McTighe & Wiggins,
2012). In the first stage of desired results, the teacher identifies the desired outcomes of the unit.
Often times, these desired outcomes are seen as the results of application of knowledge in a
performance task, something usually done at the end of a series of lessons or unit. This is
important to note because it gives insight as to why UbD is also referred to as backwards-design.
The desired outcome of the final task of the unit is planned first because it offers the “big
picture” and encourages educators to purposefully plan based with an authentic application or
performance task, standards, and objectives in mind rather than lesson by lesson that don’t come
together and offer students and opportunity to authentically apply their knowledge (Wiggins &
McTighe, 2011; McTighe & Wiggins, 2012). Stage 2 of UbD, also known as Evidence focuses
on assessments, known as performance tasks and/or other evidence. With respect to performance
tasks, students are given multiple opportunities to apply their knowledge to authentic situations.
Other evidence refers to traditional assessments such as quizzes and tests, anecdotal data via
observations, and student work samples (Wiggins & McTighe, 2011; McTighe & Wiggins,
2012). After having an understanding of Assessments, the educator moves on to Stage 3,
Learning Plan. In the learning plan, the educator plans a series of lessons that will help the
student achieve the performance task. These lessons in stage 1 are often identified by their
purpose, whether it is knowledge to transfer, knowledge to make meaning, and knowledge
acquisition (Wiggins & McTighe, 2011; McTighe & Wiggins, 2012). By creating the series of
lessons after determining the desired outcomes and performance tasks, the educator can create
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lessons with more context and connect them better to the desired outcome at the end of the unit
(Wiggins & McTighe, 2011).
Once the unit and lessons are developed using UbD, teachers need to create a
multilingual learning environment in the classroom. This begins with the four walls themselves
and the text within. The environment needs to be language rich (social and academic) with
regards to posters, writing on boards, student work, labels, etc. and clearly distinguish between
the two languages by using different colors for each language or having a majority language side
of the class and a target language side of the class (Howard & Christian, 2002). Furthermore, the
language in the classroom needs to be connected and relevant to instruction. This content-based
vocabulary comes from the lessons and unit developed using UbD and are intentionally selected
to promote language acquisition and content understanding (Genesee & Lindholm-Leary, 2013).
However, having this academic language available on a wall or journal is not enough. Students
need to have opportunities for authentic input and output of language in the classroom (Genesee
& Lindholm-Leary, 2013). Those opportunities are determined via instructional delivery in the
classroom.
Finally, when it comes to instruction, in the dual language classroom, this is best done
through cooperative instruction where students have opportunities for output where they can use
social and academic language (Howard & Christian, 2002). However, because it is simply a
foundation as it is only effective when it is structured with linguistic and academic objectives
and practices in mind to attain the desired outcomes (Hayes, 2005; Jacob, Rotenberg, Patrick, &
Wheeler, 1996; Lucero, 2015), educators need to go beyond that. The reason for this is because
the traditional method of teacher talk (Hayes & Matusov, 2005), where the teacher dominates the
instruction, is not conducive to linguistic and academic growth in a dual langue setting. In order
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to go beyond and still address the academic and linguistic goals, dual language educators first
need to find ways to integrate various content areas such as reading and writing with science and
social studies (Collier & Thomas, 2004). The reason for this, is that students are now presented
with language and content within context, rather than isolation and no connection to anything
else in the classroom. To further make the content accessible, teachers in dual language
education should practice strategies from The SIOP Model, developed by Echevarria, Vogt, and
Short (2009) such as speaking and reading at a rate the students understand, using realia and
visual aids, and incorporating the use of graphic organizers and manipulatives (Howard &
Christian, 2002). Finally, to encourage students to use the language and apply content
understanding independently, research shows, that this can be done effectively through playing
language and content based games, role play, improvisational activities or prepare a skit (Hayes,
2005). By giving the students this opportunity to work in cooperative groups with structure and
scaffolds, it provides them with more opportunities to use the language acquired and develop it
further within content areas such as science and social studies, rather than sitting through
“teacher talk” (Jacob, Rotenberg, Patrick, & Wheeler, 1996). Students are then better situated to
achieve academically, strengthen their native language, and acquire a second language.
Summary of Chapter
A majority of the time, students and families who commit to dual language education do
so at an early age, usually in the primary grades of kindergarten, first grade, or second grade. At
the time of the commitment, families are aware that the goals for their child in a dual language
immersion program are to achieve academically, become bilingual and biliterate, and develop
cultural-competency. Furthermore, families understand that these goals are not achieved quickly,
and should commit to at least six years in a program. The reason is that language is acquired
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anywhere from four to seven years of instruction and academic achievement similar to peers not
in dual language education occurs after the end of third grade. My concluding thoughts are that
as a dual language educator, I need to understand the aforementioned goals, commitment, and
research and ensure I have an understanding of language acquisition and academic achievement
in dual language education, and what that looks like with respect to my own pedagogy.
With respect to language acquisition, educators, including myself, must foster an additive
bilingual environment. To promote this, students of each language group are brought together
and immersed in content instruction that occurs in both languages. To promote language
acquisition, one practice that stood out was cooperative learning. Although it appears to be
effective considering it gives students multiple opportunities to work with peers to complete
academic tasks, it should begin with structure and scaffolds so students truly focus on acquiring a
language rather than play.
When focusing on academic achievement, many believe that content instruction loses out
to language development since that is the focus of dual language education. However, that is not
the case. In fact, the expectation is that content is not “watered down” to make it accessible for
second language learners. In fact, students in dual language education have demonstrated that
they are able to keep up with content in a second language. However, as an educator, it is
important to note that this achievement doesn’t come without intentional planning and goal
setting. When done correctly, students in dual language education are able to keep up with their
peers in other programs.
To truly set students up for success in dual language education, with regard to academic
achievement and bilingualism and biliteracy, the pedagogical practices of teachers need to be
grounded in research, intentional, and systematic. This includes being a language model for
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students and maintaining the language during its respective time without breaking. From there,
intentionally planning instruction with desired outcomes in mind first, followed by assessments
and then development of lessons to meet the desired objectives. Finally, providing a language
rich environment for students, and facilitating instruction with multiple opportunities to process
language and content by reading, writing, speaking, and listening. While providing these
opportunities, I need to consider my rate of speech, how I integrate realia and visuals, and use
graphic organizers to organize thinking and language.
In understanding language acquisition, academic achievement, and instructional
framework and pedagogy specific to dual language education, I believe that I will be able to
research and determine ways in which I could support the current curriculum to not only promote
language acquisition and academic achievement of second grade students in Dual Language
Immersion but ensure that my students are prepared to become members of culturally and
linguistically diverse communities around the world.
This will be done by developing a research-based, integrated thematic curriculum to
promote academic achievement and language acquisition using the information gained from the
literature review. This includes using the UbD framework for the second-grade classroom, where
acquisition of the target language is a focus using instructional strategies and best practices for
dual language education. Additionally, it will promote both language acquisition and academic
achievement by integrating the input and output domains of reading, writing, speaking, and
listening via the Common Core State Standards with the Life Science content area of the Next
Generation Science Standards.
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Chapter Three: Methodology
Three years ago, Bilingual Elementary School 1(BES) chose to redesign the contentlanguage distribution model of its 50:50 dual language immersion program. At that time, it was
decided that the Common Core State Standards for Language Arts and Literacy (CCSS) were to
be integrated into Science and Social Studies instruction in Spanish. The reason for this change
was because after 5 years of individual dual language strands at different school sites within the
district and 1 year as a dual language school, the educators and administration felt that the
students were not acquiring the target language of Spanish at grade-level across K-6, especially
with regard to output domains such as speaking and writing. Prior to this change, Science, Social
Studies, and Math were taught in isolation in Spanish. Language Arts was taught in English. This
language distribution did not lend itself to acquiring a language that can be used to communicate
outside of the school environment, as seen by the level of linguistic output our students were, or
better yet, were not producing. With the shift of integrating Science and Social Studies into
Language Arts instruction of the CCSS, students were acquiring a more useful language by
learning parts of speech, grammar, and sentence structure. However, the language acquisition
was still limited due to the use of the Science/Ciencias texts published by Macmillan/McGrawHill and History-Social Science (Hackett, 2008) curriculum published by Pearson Scott Foreman
both in Spanish. By depending solely on this curriculum for instruction in Spanish, the language
acquisition of the students was still not reflecting the school mission; ensuring students are
bilingual and biliterate.
The mission of BES is to effectively develop high-achieving bilingual and biliterate
students with positive cultural attitudes (School Accountability Report Card, 2018). BES’s

1

Pseudonym
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mission is similar to many other Dual Language Immersion programs because those with that
mission are aware “that Americans need multilingual capabilities to keep pace with an
increasingly global economy” (Howard & Christian, 2002). The goal is for our student leaders to
be able to participate and innovate this global economy. To do such things, the multilingual
capabilities of students need to be achieved at a high-level so that if our students were to visit a
country whose majority language is the target language of the program (Spanish in BES’s case),
the students would be able to successfully get by in the new environment. As previously stated, I
and other colleagues didn’t feel like our students at BES would have the same degree of Spanish
as their peers in a primarily Spanish-speaking country. Helping our students reach this level of
bilingualism and biliteracy has been a challenge, especially when only being limited to the
curriculum in our classroom that, although it might address some Science and Social Studies
topics, is not aligned with the reading, and speaking and listening Common Core State
Standards. Due to the mismatch of alignment across content areas, the language acquisition
opportunities are not maximized for the students at BES.
In order to maximize the language acquisition and content understanding opportunities
for the students at BES, teachers need to approach instructional planning with a more intentional
and integrated approach. In this chapter, I will discuss an integrated thematic curriculum
designed for second grade to support the current curriculum in order to promote language
acquisition and academic achievement of second grade students in Dual Language Immersion.
The curriculum will be developed using the Understanding by Design Framework developed by
Jay McTighe and Grant Wiggins. This curriculum promotes a “backwards-design” approach to
planning where first, the desired outcomes of the unit are established, followed by development
of assessments that offer formative and summative data, and finishing with intentional lesson
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design that will guide the students towards achieving the desired outcomes. This curriculum will
promote language acquisition through cooperative learning, sheltered instruction, and a thematic
unit. With the understanding that a thematic approach is most appropriate for dual language
education and language acquisition, this curriculum will integrate reading, writing, grammar, and
life science content areas of instruction via the Common Core State Standards for English
Language Arts and Literacy and Next Generation Science Standards. This chapter will not only
further elaborate on the aforementioned unit design and standards addressed, but it will also
describe the intended participants and setting, instruments to evaluate language acquisition and
content understanding, as well as procedures for implementing the curriculum. All of these
elements will address the research question for this project: in what ways could I support the
current curriculum to promote language acquisition and academic achievement of second grade
students in Dual Language Immersion?
Furthermore,
Sub-question 1: To what extent do my pedagogical practices support students’
oral language output and academic achievement?
Sub-question 2: How does the current curriculum address the Common Core and
Next Generation Science Standards?
Design
The integrated thematic curriculum is a 11-day unit for second grade dual language
classrooms focused on language acquisition via reading, writing, speaking and listening to
content related to the life science domain. To design the curriculum, the Understanding by
Design Framework developed by Jay McTighe and Grant Wiggins where first, the desired
outcomes of each content area will be determined via the Common Core State Standards for
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English Language Arts and Literacy and Next Generation Science Standards; which will be
further described in the Procedures section of this chapter. After determining the desired
outcomes, the assessments to measure language acquisition and content understanding are
developed in line with the desired outcomes. The purpose of this is to ensure that the assessments
are intentional and truly measure progress towards meeting the desired outcomes rather than
arbitrary assessments for the sake of testing. Finally, lessons based around the same life science
theme per the Next Generation Science Standards will be developed. Given that my colleagues
and I found that students lacked not only grade-level academic language in Spanish, but
language to socialize outside of the classroom, the life science domain best fit the language
acquisition goals because the nature of animals, adaptation, and habitats resemble the social
world that our students will interact with in the future. Within these lessons, there will be
integration of Reading Informational Text, Writing, and Speaking and Listening Standards from
the Common Core State Standards for English Language Arts and Literacy. Within these lessons,
the focus will be language acquisition where students work in cooperative groups and pairs and
be supported through sheltered instruction.
Participants
To most benefit from the curriculum presented, participants should all be second-grade
students or second grade-teachers at Bilingual Elementary School and participate in the dual
language immersion program. The following sections will describe the participants at BES in
more detail, however, I would like to note that although the curriculum is developed specifically
for BES, any educator or student that participates in a dual language education program with an
understanding of the Spanish language can implement this curriculum in their classroom.
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Second-Grade Students
The participants for this curriculum include my second-grade students, 25% of the total
students in second-grade at BES. In my class of 22 students, 100% of my students are
participating in dual language immersion education and receiving 50% of their instruction in
English and 50% of their instruction in Spanish. Their linguistic backgrounds are as follows: 14
are English Learners, 7 are Native English Speakers, and 1 is identified as Initial Fluent English
Proficient (Avocado Town Elementary School District, 2016). In my class of 22 students the
demographics are as follows: 15 identify as Hispanic or Latino, 6 identify as White, and 1
identifies as Black or African American (Fallbrook Union Elementary School District, 2016).
These demographics serve as criterion and qualify my students to participate in the study.
Second-Grade Dual Language Teachers
Considering I am the one implementing the curriculum in my own classroom, I am also a
participant in the study. I am a 30-year-old 4th year self-contained second-grade teacher. I work
at BES and follow the 50/50 dual language model described above. Additionally, I have earned a
Dual Language Certificate from California State University, San Marcos which offers a deeper
understanding of the program model and best practices for dual language education. Finally, I
earned a Bilingual, Cross-cultural, Language and Academic Development certificate (BCLAD)
that not only authorizes me to teach in a dual language setting such as BES, but it also means I
have a native-like understanding of the target language taught at BES and language of this
curriculum.
Setting
The curriculum is being implemented at Bilingual Elementary School (BES). BES is part
of the Avocado Town Elementary School District (ATESD) and situated in a rural agrarian town
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of San Diego County. BES is a K-6 dual language immersion school of choice that follows a
50/50 model where students receive 50% of their instruction in English and 50% of their
instruction in Spanish. In the 2016-2017 academic school year, the School Accountability Report
Card (SARC) reports that 580 students were enrolled. Of the 580 students, the demographics of
the student body are as follows: Black of African American-0.3%, American Indian or Alaska
Native-0.2%, Asian-0.5%, Filipino-0.2%, Hispanic or Latino-81.2%, Native Hawaiian or Pacific
Islander-0%, White-15.7%, Two or More Races-1.9%. Of the 580 students, 71.4% are
Socioeconomically Disadvantaged, 53.6% are English Learners, 6.6% are Students with
Disabilities, and 0.2% are Foster Youth. The students receive a high-quality education from
educators at BES; 100% holding a full credential in the 2017-2018 academic school year.
Furthermore, 100% educators in a self-contained classroom hold a BCLAD; Bilingual, Crosscultural, Language and Academic Development Credential.
Instruments
To develop the 11-day integrated thematic unit for second grade students in dual
language classrooms, the main instrument used was the Understanding by Design template
(included as Appendix A). The reason this template best serves this curriculum project is because
it begins with the end in mind and asks the teacher to consider the desired outcomes of the unit
for the student with respect to long-term application of skills. When it comes to dual language
education, one of the main goals is that the students become biliterate and bilingual, a skill that
will not only benefit them in the classroom, but beyond that and in the global society. This level
of real-world application of skills encourages the teacher to structure a unit that is more authentic
and lessons that are intentional for use beyond the classroom. The Understanding by Design
template is broken down into three different stages: Desired Results, Evidence, and Learning
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Plan. Within Stage 1 of Desired Results, there are 3 items of focus: Transfer, Meaning, and
Acquisition. Within the element of Transfer, the template asks the real-world connection of how
the student will use their learnings independently and the types of long-term accomplishments of
the unit. After those two items of Transfer are established, Meaning of the content will be made
in the form of what ideas and concepts the students should understand and what types of
questions should arise that foster inquiry, meaning-making, and transfer. Finally, the last element
within Desired results is Acquisition, meaning the skills and knowledge students will acquire
from the lessons within the unit. Once there is an understanding of the “big picture” and purpose
of the unit, the Understanding by Design template moves on to the next stage, Stage 2 of
Evidence demonstrating whether or not the students are meeting the desired results. Within this
stage there are two types of evidence, a final performance task that serves as a summative
assessment and other evidence such as tests, quizzes, observations, etc. that serve as formative
assessments. Within this integrated thematic unit for second grade, there will be three types of
assessments: a pre-assessment, formative assessments, and a performance task. The preassessment will be used first with the purpose to determine the level of academic language
output and content knowledge the students have prior to the unit. For this pre-assessment, the
students will observe photographs of various animals in different habitats and record their
thoughts on a recording sheet. Based on this pre-assessment, I can determine the prior knowledge
my students have, the depth of their knowledge, and if they offer any misconceptions about
animals, adaptations, and habitats. Based on this evidence, the curriculum with be implemented
to build upon whatever understandings the students have on the topic of the unit. As the
curriculum is implemented, formative assessments such as observations of student to student
communication in small groups to observe oral language output and content understanding, and

SPANISH THEMATIC INTEGRATED CURRICULUM

36

document collection to analyze language output via writing and content understanding will be
done to determine student progress towards the desired outcomes. To conclude the unit, students
will complete a performance task as a summative assessment where students will be asked to
demonstrate their understanding of the content via a habitat project and demonstrate their oral
language acquisition via a written sample and presentation of the project. To ensure that students
are successful in this task and are able to transfer their learnings from the lesson series to an
authentic application, the lessons in Stage 3 Learning Plan of the Understanding by Design
template will be developed with intention to promote language acquisition and academic
achievement via content understanding.
Procedures
To develop an integrated thematic curriculum for second grade students and teachers,
there are three stages that need to be intentionally planned out. The stages include Stage 1:
Desired Results, Stage 2: Evidence, and Stage 3: Learning Plan. What follows will be the
implementation procedures of the curriculum through all three stages.
Stage 1: Desired Results
Within Stage 1 of the Understanding by Design framework, the desired results are
determined first. This is why Understanding by Design is also referred to as “backwards-design”
because the end results are established before any lessons or tests are developed. Based on the
UbD template and Stage 1 section, the established goals are the first item to be identified. This
includes the content standards, skills, and core competencies. Considering this is an integrated
curriculum, there are four different content area standards that determine the Established Goals;
The Next Generation Science Standards for second grade in the life science domain and the
Common Core State Standards for English Language Arts and Literacy with the focus on reading
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informational text, writing informational text, and speaking and listening standards. For the Next
Generation Science Standards, students will be 2-LS4-1: Make observations of plants and
animals to compare the diversity of life in different habitats. For the Common Core State
Standards for English Language Arts and Literacy, the reading informational text standards
students will be working on are CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as
who, what, where, when, why, and how to demonstrate understanding of key details in a text,
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multi-paragraph text as well as the focus
of specific paragraphs within the text, CCSS.ELA-Literacy.RI.2.3: Describe the connection
between a series of historical events, scientific ideas or concepts, or the steps in technical
prodceures in a text, CCSS.ELA-Literacy.RI.2.5: Use various text features (e.g., captions, bold
print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or
information in a text efficiently, CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g.,
a diagram showing how a machine works) contribute to and clarify a text, and CCSS.ELALiteracy.RI.2.9: Compare and contrast the most important points presented by two texts on the
same topic. The Informational Writing Common Core State Standards for English Language Arts
and Literacy standards students will be working on are CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they introduce a topic, use facts and definitions to
develop points and provide a concluding statement or section, CCSS.ELA-Literacy.W.2.5: With
guidance and support from adults and peers, focus on a topic and strengthen writing as needed by
revising and editing, CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a
variety of digital tools to produce and publish writing, including in collaboration with peers,
CCSS.ELA-Literacy.SL2.7: Participate in shared research writing projects (e.g., read a number
of books on a single topic and produce a reports; record science observations), CCSS.ELA-
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Literacy.W.2.8: Recall information from experiences or gather information from provided
sources to answer a question. Finally, the Common Core State Standards for English Language
Arts and Literacy, the Speaking and Listening standards students will be working on are
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care, speaking one at a time about the topics and texts
under discussion), CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by
linking their comments to the remarks of others, CCSS.ELA-Literacy.SL2.1C: Ask for
clarification and further explanation as needed about the topics and texts under discussion,
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read aloud or
information presented orally or through other media, CCSS.ELA-Literacy.SL2.3: Ask and
answer questions about what a speaker says in order to clarify comprehension, gather additional
information, or deepen understanding of a topic or issue, CCSS.ELA-Literacy.SL2.4: Tell a story
or recount an experience with appropriate facts and relevant descriptive details, speaking audibly
in coherent sentences, and CCSS.ELA-Literacy.SL2.6: Produce complete sentences when
appropriate to task and situation in order to provide requested detail or clarification. Through
these established goals, students will develop skills such as planning and carrying out
investigations, gathering and analyzing evidence and understanding human impact on the world.
These skills will in turn allow students to independently participate in conversations regarding
human impact on plants and animals in different habitats. The desired long-term
accomplishments that lead to this type of transfer of knowledge include understanding of plants,
animals, habitats, human impact, and how to participate in a conversation with appropriate
discourse. This leads to the information they will make meaning which includes an
understanding of the diversity of life in different habitats and how human intervention makes an
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impact on different ecosystems. Through these understandings, essential questions that students
will keep considering include how they can minimize their impact on different ecosystems over
the course of their life or encourage others to minimize their impact on ecosystems. Finally, to
wrap up stage 1 of the curriculum planning template is acquisition of what students will know
and be skilled at. The knowledge students will acquire through this unit are how to ask and
answer questions in oral and written form, identify the main idea of a text, describe the
connection of scientific ideas, understand text features, explain how images help clarify a text,
and compare and contrast. Students will also learn to write an informational text, both
independently and in small groups, as well as learn how to revise and edit a text. Finally,
students will develop oral conversational skills such as building on others’ ideas, asking
clarifying questions, and using evidence to answer questions about a topic. Through guidance
and practice of these concepts and skills, students will be able to produce the desired result of the
unit; to independently participate in conversations regarding human impact on plants and animals
in different habitats.
Stage 2: Evidence
This brings us to Stage 2: Evidence, where the criteria that evaluates the level of student
achievement of the desired results and their progress along the way. Again, this follows the
development of desired outcomes to ensure that the assessments, both formative and summative
truly assess the desired outcome. This includes two types of assessments; Performance tasks and
other evidence. The performance task is an opportunity for students to take their learnings from
the lesson series and apply it to an authentic task to demonstrate their achievement level of the
desired results. With respect to this curriculum, the summative performance task will be an oral
group presentation of analysis made on plants and animals in a habitat and the human impact on
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it. This performance task will take place over the course of three instructional periods where
students will first read a text, collaborate with their group to determine the main idea and details
in their group, and put together a model and informative writing piece where students convey
their understanding of the information. Finally, the students will present this information to their
peers and answer any questions they may have. This performance task will not only offer data of
content understanding, but also language development through the unit via writing and speaking.
As previously mentioned, the evidence of meeting the desired outcome include Performance
Tasks and Other Evidence. Since the performance task serves as the summative assessment, the
other evidence such as observations, document collection, quizzes and tests will serve as
formative assessments. As you will see, the learning plan will follow a gradual release of
responsibility approach where concepts and skills will first be explicitly modeled, followed by
students working cooperatively in a group to apply the learned skills and concepts in a sheltered
small group environment, and finishing with the performance task where students will work in
groups to independently transfer their understanding to an authentic task. The summative
assessments, or other evidence, will be collected during the explicit instruction and sheltered
small group periods of instruction. This data will offer guidance as to which students/groups
need support or reteaching and which groups or students need challenging.
Stage 3: Learning Plan
After determining the desired goals and assessments that will be used to measure
progress towards the outcomes, the learning plan needs to be developed. Within this learning
plan, there are three sections: Pre-assessment, the lesson series and progress monitoring
opportunities that lead to final performance assessment. Prior to beginning the lesson series, the
first task of the unit is a pre-assessment in the form of a gallery walk where groups visit different
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observation charts with photos related to animals and plants in different habitats. The students
will be traveling in groups and have the opportunity to discuss their thoughts of the photograph
prior to writing information down on their own individual recording sheet. During this time, I
walk around observing the students and keeping anecdotal data of the linguistic skills of the
students and content understanding they have prior to the lesson series. The data collected from
the observations will be supported with data collection and analysis of the recording sheets. After
this pre-assessment, the integrated thematic curriculum will be implemented for 15 days where
the lessons lead to the desired outcomes.
Day 1: Habitat Gallery Walk
Day 2: Defining a Habitat
Day 3: Los Seres Inertes
Day 4: Los Seres Inertes: Accidentes Geográficos
Day 5: Los Seres Inertes: El Clima
Day 6: Habitat Gallery Walk
Day 7: Los Seres Vivos
Day 8: Seres Vivos: Plantas
Day 9: Seres Vivos: Alementación de Plantas
Day 10: Seres Vivos: Animales
Day 11: Seres Vivos: Alimentación de Animales
Summary of Chapter
After five years as individual dual language strands at different school sites within the
district, the dual language program at Avocado Town Elementary School District (ATESD) was
brought together at Bilingual Elementary School (BES) for many reasons including creating a
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community of bilingual students and teachers. After a year of coming together at BES, the
educators and administration felt that the students were not achieving the desired results of
acquiring the target language of Spanish at grade-level across K-6, especially with regard to
output domains such as speaking and writing. This is problematic as the mission of BES is to
effectively develop high-achieving bilingual and biliterate students with positive cultural
attitudes. Some shifts in language distribution were made in the dual language program at BES,
including a thematic approach to instruction, but the alignment of materials and resources did not
allow for an aligned systematic approach to instruction that promotes language acquisition and
academic achievement. The lack of linguistic development lead me to wonder in what ways
could I support the current curriculum to promote language acquisition and academic
achievement of second grade students in Dual Language Immersion? Ultimately this led to an
integrated thematic curriculum with a focus on the Life Science Domain of the Next Generation
Science Standards while integrating skills such as reading and analyzing informational text,
writing informational text, and practicing conversation discourse via the Common Core State
Standards of English Language Arts and Literacy. Within this curriculum, there was an
intentional choice to use the Understanding by Design Framework by Jay McTighe and Grant
Wiggins. The reason for selecting this framework is because it is “backwards-design” where the
desired outcomes are first established, followed by development assessments that align with the
desired outcome including a performance task of an authentic application of concepts learned
and skills acquired from the lessons in the learning plan. To achieve the desired outcome of
language acquisition and academic achievement the lessons in the learning plan incorporate
pedagogy that promotes both outcomes such as cooperative learning and sheltered instruction.
Finally, to ensure that students are truly immersed in the language and content, best practices
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were incorporated into the learning plan such as color-coding for differentiation of language,
creating a language rich environment via anchor charts, sentence frames, and academic language;
all with authentic opportunities of input and output. All of these elements are brought together
for an integrated thematic curriculum to not only promote that the second grade students of BES
acquire the target language and achieve academically at grade level, but influence the world that
awaits them with their understanding of the ecosystems and human impact.
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Chapter Four: Project
Bilingual Elementary School, like many other dual language programs, has a set out a
mission to ensure students are growing in three areas: academic achievement, becoming
bilingual and biliterate, and developing cross-cultural awareness. I have been fortunate enough to
be at BES since its inception, and seen the way staff have adjusted to serve the needs of our
students in the three aforementioned areas. Although the students have grown in all the areas as
the years have gone on, one area has required a bit more focus than others, bilingualism and
biliteracy. Although the Spanish language with each cohort has improved as the program has
developed and strengthened, it was evident that many of our students were lacking language
skills that would qualify them as fully bilerate and bilingual. Many students struggled with
article and subject correlation, conjugation of verbs, and sentence structure for coherent phrases
in Spanish. This is an issue because students at BES are struggling with acquiring the target
language at grade-level. It should be noted that many programs face the aforementioned issue of
grade-level language acquisition of the target language because quality instructional materials
are limited and instructional practices that promote language acquisition are not always
implemented in the classroom. Considering families place their children in our dual language
programs so they can have more opportunities for success in the future due to their bilingualism
and biliteracy, it is important that we as a dual language educator community address these gaps
and issues. Especially because our students are no longer limited to opportunities within the
immediate communities of where they grew up thanks to the developing world of technology
where students have access to the world at their fingertips. A multilingual world that our students
could contribute to and innovate. This thought brought me back to my classroom and the
curriculum and resources I have available to me, which in turn, led to my research question: in
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what ways could I support the current curriculum to promote language acquisition and academic
achievement of second grade students in Dual Language Immersion? To understand how to
support the curriculum, other topics that need consideration and understanding include dual
language education, language acquisition, what academic achievement means in dual language
education, and pedagogy and instructional practices for language acquisition and academic
achievement. These topics led me to the following sub-questions: To what extent do my
pedagogical practices support students’ oral language output and academic achievement and how
does the current curriculum address the Common Core and Next Generation Science Standards?
My answer to these questions was to create an integrated literacy and science curriculum that
promotes language acquisition and academic achievement.
The curriculum in this chapter is an integrated thematic unit that focus on the life science
domain of the Next Generation Science Standards and the Common Core Standards for
Language Arts and Literacy. Furthermore, this curriculum is written in Spanish and focuses on
language acquisition to fill the gap of Spanish resources necessary for dual language programs.
To do this, the curriculum’s main texts are the Hábitat series books written by Bobbie Kalman.
The reason these books were selected as the primary resource is because the texts are written
authentically in Spanish, follow a similar structure, great for second grade students, and rich with
grade-level text and photographs. The unit was developed following the Understanding by
Design format where the desired results were established first. The desired results include
understanding of LS4.D: Biodiversity and Humans: There are many different kinds of living
things in any area, and they exist in different places on land and in water; one of the standards in
the life science domains within the second grade NGSS. With regard to language acquisition, the
desired results include understanding of second grade reading informational text, writing, and
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speaking and listening standards of the CCSS. Once the desired results were designated,
evidence of how students demonstrate understanding of the standards and topic needs to be
collected. The way that this evidence is collected is in the form of a performance task where
students collaboratively write a collaborative essay to present to their peers as to why their
habitat deserves funding (amount determined by the teacher/organizer) for conservation. This
performance task brings together all of the lessons of the unit, requires students to use academic
language from the life science theme and their acquired Spanish from the different instructional
practices that promote language acquisition. Finally, to ensure that students are successful in the
performance task that assesses the desired results, a learning plan was developed. This learning
plan is structured with a daily lesson what ranges from 45-60 minutes. Each lesson includes
guided practice and independent practice. In the guided practice, the teacher models the task,
instructional strategy, and student activities with a focus on one habitat; in this unit it is the
desert. In the independent practice, the students repeat the instructional strategy and student
activities in their small group with their own habitat. Finally, all lessons conclude with a small
presentation of their collaborative work done in the lesson. Throughout the lesson and unit there
are multiple opportunities for assessment. In the unit, there is a preassessment in the form of a
gallery walk, and progress monitoring assessment in the form of a second gallery walk with the
desired results being acquisition of Spanish and academic language from the first series of
lessons, and a summative assessment being the performance task of an argumentative essay.
Additionally, there are opportunities for assessment within each daily lesson in the form of
anecdotal notes with suggestions as far as what evidence teachers should be looking for in their
observations of student tasks.
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Throughout the unit, lessons have been developed to promote cooperative learning where
students make meaning of content and language with their peers. The purpose that this
instructional approach was selected was to foster an additive bilingual, language rich
environment where students are encouraged to develop a target language through multiple
opportunities to process language and content by reading, writing, speaking, and listening.
Opportunities in this unit include instructional strategies like observation charts that are revisited
multiple times to measure growth in language, tea party and lines of communication where
students meet with their peers to structured oral language output and offer and receive feedback,
question cards to develop reading comprehension, I spy to make real world connections between
text and their surroundings, and collaborative sentences to practice language use and formal
discourse when working with peers. All of these strategies bring together the science content and
Spanish language in a way that promotes both academic achievement and language acquisition
so students can continue to make growth in two of the three goals for dual language education.
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Curriculum Overview of Unit

Hábitats de Seres Vivos y Seres Inertes

Tema de la unidad/Unit theme:
LS4.D: Biodiversity and Humans- There are many different kinds of living things in any area,
and they exist in different places on land and in water.
Título de Lección/Lesson Title
Día/Day
Estándares/Standards
Día 1
Camino de galería
CCSS.ELA-Literacy.RI.2.1, W.2.2, W.2.7,
W.2.8, SL2.1A, SL2.1B, SL2.3, SL2.4,
SL2.6
Día 2
Definición de un habitat
CCSS.ELA-Literacy.W.2.2, W.2.7, W.2.8,
RI.2.1, RI.2.5, SL2.1A, SL2.1B, SL2.1C,
SL2.2, SL2.3, SL2.4, SL2.6
Día 3
Los seres inertes
CCSS.ELA-Literacy.RI.2.1, SL2.1A,
SL2.1B, SL2.1C, SL2.3
Día 4
Los seres inertes:
CCSS.ELA-Literacy.RI.2.1, RI.2.2, W.2.2,
Accidentes geográficos
W.2.5, W.2.6, W.2.7, W.2.8, SL2.1A,
SL2.1B, SL2.1C, SL2.2, SL2.3, SL2.4,
SL2.6
Día 5
Los seres inertes:
CCSS.ELA-Literacy.W.2.2, W.2.7, W.2.8,
El clima
RI.2.1, RI.2.2, SL2.1A, SL2.1B, SL2.1C,
SL2.2, SL2.3, SL2.4, SL2.6,
Día 6
Camino de galería
CCSS.ELA-Literacy.RI.2.1, W.2.2, W.2.7,
W.2.8, SL2.1A, SL2.1B, SL2.3, SL2.4,
SL2.6
Día 7
Los seres vivos
CCSS.ELA-Literacy.RI.2.1, SL2.1A ,
SL2.1B, SL2.1C, SL2.3
Día 8
Los seres vivos:
CCSS.ELA-Literacy.W.2.2, W.2.7, W.2.8,
Plantas
RI.2.1, RI.2.2, SL2.1A, SL2.1B, SL2.1C,
SL2.2, SL2.3, SL2.4, SL2.6
Día 9
Los seres vivos:
CCSS.ELA-Literacy.W.2.2, W.2.5, W.2.6,
Alimentación de plantas
W.2.7, W.2.8, RI.2.2, RI.2.3, RI.2.7,
SL2.1A, SL2.1B, SL2.1C, SL2.2, SL2.3,
SL2.4, SL2.6
Día 10
Día 11

Los seres vivos:
Animales
Los seres vivos:
Alimentación de animales

CCSS.ELA-Literacy.W.2.7, RI.2.7, RI.2.9,
SL2.1A, SL2.1B, SL2.6
CCSS.ELA-Literacy.W.2.2, W.2.5, W.2.6,
W.2.7, W.2.8, RI.2.2, RI.2.3, RI.2.7,
SL2.1A, SL2.1B, SL2.1C, SL2.2, SL2.3,
SL2.4, SL2.6
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List of Unit 1 Lessons
Lesson 1 and Handouts
Day 01-60 minutes
Hook Lesson
Title of the Lesson:
Habitat Gallery Walk

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of
living things in any area, and they
exist in different places on land and
in water.

Common Core State Standards:
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions
such as who, what, where, when, why, and how to
demonstrate understanding of key details in a text
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects
CCSS.ELA-Literacy.W.2.8: Recall information from
experiences or gather information from provided sources
to answer a question
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules
for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, speaking one at a
time about the topics and texts under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in
conversations by linking their comments to the remarks
of others
CCSS.ELA-Literacy.SL2.3: Ask and answer questions
about what a speaker says in order to clarify
comprehension, gather additional information, or deepen
understanding of a topic or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an
experience with appropriate facts and relevant
descriptive details, speaking audibly in coherent
sentences
CCSS.ELA-Literacy.SL2.6: Produce complete sentences
when appropriate to task and situation in order to
provide requested detail or clarification
Content Objectives:

CA ELD Standard(s):
Part 1.A.1: Exchanging information
and ideas with others through oral
collaborative conversations on a
range of social and academic topics
Part 1.A.2: Interacting with others in
written English in various
communicative forms (print,
communicative technology, and
multimedia)
Part 1.B.5:Listening actively to
spoken English in a range of social
and academic contexts
Part 1.C.10. Writing literary and
informational texts to present,
describe, and explain ideas and
information, using appropriate
technology
Language Objectives:
I can explain my observations of a
photograph by creating and
transcribing a complete sentence.
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Day 01-60 minutes
Hook Lesson
I can collaborate with my classmates to observe a
photograph, create a complete sentence, and transcribe
our observation by asking and answering questions and
making connections.
Academic Language:

Materials:
Polar Bear Habitat Photograph
Gallery Walk Stems Page
Pencil
Anecdotal Data Page
Desert Fox
Sea Turtle
Cheetah
Tiger
Lesson Development
Guided Instruction
1. As students enter the classroom, project the polar bear habitat photograph on the screen
and ask students to simply observe the photo.
2. After students observe the photo, have student paper leaders collect the gallery walk
stems page for their table. Once all students have their copy, ask them to put their
name, date, and number in the top right corner. Inform students that there are two sides
to this paper; the first side is bilingual sentence stems to help write complete sentences.
The second side is a blank lined paper where students pair the sentence stems with their
observations and write complete sentences of what they observe in the photograph.
3. “I do”: Model how to observe the photograph and complete the gallery walk stems
page. First, observe the photo from top to bottom then from side to side. Example
observations include “hay un oso polar”, “hay nieve”, “esta blanco”, “hay un bebé”,
“hay dos osos”. Then, once the observations are made, pair them with a gallery walk
stem to produce a complete sentence. At this point, simply just verbalize it. For
example, “¿Me pregunto porque hay dos osos?”
4. After you have demonstrated how to create a complete sentence from an observation,
write it on the lined side of the gallery walk stems page. Repeat this “I do” process
with two other observations.
5. “We do”: Once the teacher has modeled how to transcribe an observation, ask students
to work in groups of 2 for 5 minutes and have them each discuss and transcribe their
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Lesson Development
own observations with a partner. During this time, walk around the classroom with the
anectodal data page and write down observations pertaining to:
a. 2-LS4-1: Observations of plants and animals
b. CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what,
where, when, why, and how to demonstrate understanding of key details in a
text
c. CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts
d. CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
e. CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather
information from provided sources to answer a question
f. CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to others with care, speaking one
at a time about the topics and texts under discussion),
g. CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking
their comments to the remarks of others
h. CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker
says in order to clarify comprehension, gather additional information, or deepen
understanding of a topic or issue,
i. CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with
appropriate facts and relevant descriptive details, speaking audibly in coherent
sentences
j. CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to
task and situation in order to provide requested detail or clarification
6. After five minutes, use the anecdotal data page to strategically call on two to three
different pairs to model the proper way of transcribing observations. Once you feel
students have an understanding of the task, inform students that they will be doing a
gallery walk around the classroom to observe other photographs.
Independent Practice
7.
Split the students into four equal groups.
8.
“You do”: Once students are in their own groups, assign each group one of the
remaining four photographs: Desert Fox, Sea Turtle, Cheetah, and Tiger. Encourage them to
first observe and discuss the photograph with their group, then produce complete sentences,
and finally, transcribe them on their gallery walk stem page. Set a timer for five minutes and
announce that students can begin to work.
9.
During this time, use the same anecdotal data page from step 5 to take notes while
students are working in their groups.
10.
After five minutes, use a call back to quiet the class down. Inform them that they will
be moving in rotations to the next photograph. Once each group is at the next photo, remind
students of the task: first observe and discuss the photograph with their group, then produce
complete sentences, and finally, transcribe them on their gallery walk stem page. Set a timer
for five minutes and announce that students can begin to work.
11.
Repeat steps 9 and 10 until all students have visited and written down their
observations for all four photographs.
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Lesson Development
Closing
12.
Ask students to return to their desk and ask if students want to share one of their
observations. Give each student an opportunity to share before collecting the gallery walk stem
page from all students.
Assessment
13.
Look through the anecdotal data notes and student responses on the gallery walk stem
page for evidence of the following elements:
a.
2-LS4-1: Observations of plants and animals
b.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
c.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
g.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
h.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
i.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
j.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Sentence Stems Page Side 1

Yo me fije que...

I noticed...

Quisiera saber, ¿por qué…?

I’d like to know why...

Observe que estas fotos son similares/diferentes I observe that these photos are similar/different
porque...
because...
Una pregunta que tengo es
¿_______________________?

A question I have is
________________________?

Esto me recuerda a ...

This reminds me of ...

Me pregunto ¿_____________________?

I wonder __________________________?

Creo que _____________________ es
importante porque...

I think _______________________ is
important because...

Me imagino que…

I imagine...
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Sentence Stems Page Side 2
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Desert Fox
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Sea Turtle
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Cheetah
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Tiger
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Lesson 2 and Handouts
Day 2-60 minutes
Title of the Lesson:
Defining a Habitat

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of
living things in any area, and they
exist in different places on land and
in water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they introduce a
topic, use facts and definitions to develop points and
provide a concluding statement or section
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects (e.g., read a number of books
on a single topic and produce a reports; record science
observations)
CCSS.ELA-Literacy.W.2.8: Recall information from
experiences or gather information from provided sources
to answer a question
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions
such as who, what, where, when, why, and how to
demonstrate understanding of key details in a text
CCSS.ELA-Literacy.RI.2.5: Use various text features
(e.g., captions, bold print, subheadings, glossaries,
indexes, electronic menus, icons) to locate key facts or
information in a text efficiently
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules
for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, speaking one at a
time about the topics and texts under discussion)
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules
for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, speaking one at a
time about the topics and texts under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in
conversations by linking their comments to the remarks
of others
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and
further explanation as needed about the topics and texts
under discussion

CA ELD Standard(s):
Part 1.A.1: Exchanging information
and ideas with others through oral
collaborative conversations on a
range of social and academic topics
Part 1.A.3: Offering and supporting
opinions and negotiating with others
in communicative exchanges
Part 1.B.5: Listening actively to
spoken English in a range of social
and academic contexts
Part 1.C.9: Expressing information
and ideas in formal oral
presentations on academic topics
Part 1.C.10: Writing literary and
informational texts to present,
describe, and explain ideas and
information, using appropriate
technology
Part 1.C.11: Supporting own
opinions and evaluating others’
opinions in speaking and writing
Part 1.C.11: Selecting and applying
varied and precise vocabulary and
language structures to effectively
convey ideas
Part 2.C.6: Connecting ideas
Part 2.C.7: Condensing ideas
Language Objectives:
I can work in a group to compose a
definition for a habitat using key
vocabulary and orally present it.
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Day 2-60 minutes
CCSS.ELA-Literacy.SL2.2: Recount or describe key
ideas or details from a text read aloud or information
presented orally or through other media
CCSS.ELA-Literacy.SL2.3: Ask and answer questions
about what a speaker says in order to clarify
comprehension, gather additional information, or deepen
understanding of a topic or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an
experience with appropriate facts and relevant
descriptive details, speaking audibly in coherent
sentences
CCSS.ELA-Literacy.SL2.6: Produce complete sentences
when appropriate to task and situation in order to
provide requested detail or clarification
Content Objectives:
I can listen to a read aloud work collaboratively with
peers to define a habitat using key vocabulary from the
text.
Academic Language:
Hábitat, Naturaleza, Plantas, Animales, Hogar, seres vivos, seres inertes, Rocas, Agua, Tierra
Materials:
Chart paper
Markers
Un hábitat de desierto by Bobbie Kalman
Vocabulary page
Notebook Paper
Pencil
Anectodal data page
Lesson Development
Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Inform them that
yesterday, they began a new science unit. Have students discuss amongst themselves
what the new unit will be. Once students have had a chance to share with partners, have
students share out ideas and write down their thoughts on chart paper. Put stars next to
ideas related to animals,/animales habitats/hábitats, animal homes/hogares,
plants/plantas, the ocean/el ocáano, jungle,/selva tropical, desert/desierto, etc. After
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2.

3.
4.
5.

6.

7.

8.

students are done sharing, let them know that you’ll be revisiting this poster throughout
the unit to get a better idea of what they’re learning about.
“I do”: With students seated on the carpet, take out the text “Un hábitat de desierto”
written by Bobbie Kalman. Read pages 4-5 to the students once. As you read
emphasize the words: hábitat, naturaleza, plantas, animales, hogar, seres vivos, seres
inertes, rocas, agua, and tierra.
After you’ve read pages 4-5 on the carpet, have students take a seat at their desk. As
this is happening, ask student paper leaders to collect the vocabulary page for each
member in their group.
Once all students have the vocabulary page, have them cut out each word and have
them place it in a safe space on their desktop.
After all students have their words cut out and organized on their desktop, assign 2
words to each student without any repeats. For example, student 1 has hábitat and
naturaleza. Student 2 has plantas and animales. Student 3 has hogar and seres vivos.
Student 4 has seres inertes and rocas. Student 5 has agua and tierra.
“We do”: Once all students have their designated vocabulary cards grab “Un hábitat
de desierto” to reread pages 4-5. However, prior to reading, inform student that they
will be listening with intention. Each time they hear their word, they need to raise their
hand.
After you read through pages 4-5 of “Un hábitat de desierto,” ask groups to rotate their
words so everyone has new words. Once everyone has new words, repeat step six. You
can repeat steps 5-7 until students listen with intention for all vocabulary words or you
can choose to just do a couple of rounds.
At this point, students have heard what a habitat is at least 3 times. Now, ask students
work in their group to create and write their own definition of what a habitat is using at
least 6 of the vocabulary words. Once you approve of their definition (complete
sentences and phrases that make sence) hand out the ¿Que es un hábitat? Slip for
students to transfer their writing. During this time, walk around the classroom with the
anectodal data page and write down observations pertaining to:
a. CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a
concluding statement or section
b. CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
(e.g., read a number of books on a single topic and produce a reports; record
science observations)
c. CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather
information from provided sources to answer a question
d. CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what,
where, when, why, and how to demonstrate understanding of key details in a
text
e. CCSS.ELA-Literacy.RI.2.5: Use various text features (e.g., captions, bold print,
subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or
information in a text efficiently
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f. CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to others with care, speaking one
at a time about the topics and texts under discussion)
g. CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to others with care, speaking one
at a time about the topics and texts under discussion),
h. CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking
their comments to the remarks of others
i. CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as
needed about the topics and texts under discussion
j. CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text
read aloud or information presented orally or through other media
k. CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker
says in order to clarify comprehension, gather additional information, or deepen
understanding of a topic or issue,
l. CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with
appropriate facts and relevant descriptive details, speaking audibly in coherent
sentences
m. CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to
task and situation in order to provide requested detail or clarification

Closing
9.
Once all students complete this task, hand out a large piece of construction paper and
have students paste their group’s definition across the top. Once students have written their
definition of a habitat, ask them to practice reading the definition with their group out loud.
After a few minutes of practice, have students take a seat on the carpet.
Assessment
10.
Call groups up to the front randomly to present their definition using their construction
paper. During this time, use the anecdotal data page and write down observations pertaining
to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
c.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
d.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Nombre: ___________________ #: ______
¿Que es un hábitat?
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Nombre: ___________________ #: ______
¿Que es un hábitat?
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Lesson 3 and Handouts
Day 3- 30 minutes
Title of the Lesson:
Los Seres Inertes

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in
different places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.RI.2.1: Ask and answer
questions such as who, what, where, when, why,
and how to demonstrate understanding of key
details in a text
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon
rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care,
speaking one at a time about the topics and texts
under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk
in conversations by linking their comments to the
remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for clarification
and further explanation as needed about the topics
and texts under discussion
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional
information, or deepen understanding of a topic or
issue.
Content Objectives: I can participate in a
discussion with a partner and identify non-living
things by asking and answering clarifying questions.
Academic Language:
Seres inertes, Crecer, Respirar, energia
Materials:
Seres inertes activity page
Writing tool
Mobile hard writing surface

CA ELD Standard(s):
Part 1.A.1. Exchanging information and
ideas with others through oral
collaborative conversations on a range of
social and academic topics
Part 1.A.3. Offering and supporting
opinions and negotiating with others in
communicative exchanges
Part 1.A.4. Adapting language choices to
various contexts (based on task, purpose,
audience, and text type)
Part II.B.4. Using nouns and noun
phrases
Language Objectives:
I can identify and describe a non-living
item and support my description by using
nouns and noun phrases and elaborating
on them in collaborative conversations.
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Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Inform them that
the last couple of days, they have been learning a new science unit. Have students
discuss amongst themselves in more detail what the new unit is using background
knolwedge from the gallery walk and ¿Que es un hábitat? lesson. Once students have
had a chance to share with partners, have students share out ideas and add their
thoughts on chart paper. Since this is the second time you’re adding to the chart paper,
add the new ideas from day 3 in a different color. After students are done sharing,
remind them that you’ll be revisiting this poster throughout the unit for a more
complete idea of what they’re learning.
2. “I do”: With students seated on the carpet, take out the text “Un hábitat de desierto”
written by Bobbie Kalman. Read pages 5 to the students once. As you read emphasize
the words: seres vivos and seres inertes.
3. After you’ve read pages 5 on the carpet, have students take a seat at their desk. As this
is happening, ask student paper leaders to collect the seres inertes activity page to take
back to their desk. Once all students have their copy, ask them to put their name, date,
and number in the top right corner.
4. Prior to working on the activity, inform the students that today’d focus will be on seres
inertes. Remind them that per the text “seres inertes son cosas que no tienen vida.
Cosas que no crecen, respiran, o usan energia.” Write this definition across the top of
the of the seres inertes activity page.
5. On the seres inertes page there are six colums on either side. You will be playing “Veo,
veo” the Spanish version of “I spy” related to seres inertes. In the first vertical column
it will be the teacher vs. the class. Select who is the mirador and who is the adivinador.
Both the mirador and adivinador write the mirador’s phrase of “veo, veo ________”
and they fill in the blank with a nonliving item in the classroom. For example “veo, veo
un ser inerte blanco y brillante” with the answer being “el tablero magnético,” or “veo,
veo un ser inerte liso, duro, y plano” with the answer being “la mesa o escritorio,” or
“veo, veo un ser inerte con palabras y páginas” with the answer being “un libro.” As
the adivinado makes their guesses, write them un the column under the mirador’s
phrase. With each example, inform the students why that object is a non-living thing.
After you do one classroom example, ask the students to grab a mini-whiteboard, clip
board, or hard book to use as a hard surface.
6. Lead the class outside with their hard surface and seres inertes activity sheet. Inform
them that just like in the classroom there are also seres inertes outside as well. Repeat
step 5 with a non-living item outside such as a sidewalk, slide, bathroom, etc.
7. “We do”: After the students see you do a few examples either pair them up or let them
find a partner. Let them play “veo, veo” with a classmate. Remind them that they write
the “veo, veo” phrase and all of the quesses. As the students are playing “veo, veo” on
the playground, walk around to student pairs with the anectodal data page and write
down observations pertaining to:
a. CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
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b. CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about
the topics and texts under discussion),
c. CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
d. CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
e. CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding
of a topic or issue.
8. After a brief period of time, bring the class back inside and ask them to reflect on the
activity. Go over a couple of examples and have students share them with the class.
Decide if they truly are non-living things.
9. Wrap the non-living item lesson up by having students put away their paper. This
activity will serve as a front loading lesson for the upcoming non-living thing lessons
that will follow.
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Seres Inertes Activity Page
Nombre: ___________________ #: ______
Seres Inertes
Veo, veo
¿Que es un ser inerte?__________________________________________________________
____________________________________________________________________________
Mirador
Veo, veo _______________

Mirador
Veo, veo ________________

Mirador
Veo, veo ________________

_______________________

________________________ ________________________

Adivinador

Adivinador

Adivinador

_______________________

_______________________

_____________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

______________________

______________________

______________________
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Anecdotal data page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Lesson 4 and Handouts
Day 04- 60 minutes
Title of the Lesson:
Seres Inertes-Accidentes Geográficos

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of
living things in any area, and they exist
in different places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.RI.2.1: Ask and answer
questions such as who, what, where, when, why, and
how to demonstrate understanding of key details in a
text
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of
a multiparagraph text as well as the focus of specific
paragraphs within the text
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they introduce
a topic, use facts and definitions to develop points and
provide a concluding statement or section
CCSS.ELA-Literacy.W.2.5: With guidance and
support from adults and peers, focus on a topic and
strengthen writing as needed by revising and editing
CCSS.ELA-Literacy.W.2.6: With guidance and
support from adults, use a variety of digital tools to
produce and publish writing, including in
collaboration with peers.
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects (e.g., read a number of books
on a single topic and produce a reports; record science
observations)
CCSS.ELA-Literacy.W.2.8: Recall information from
experiences or gather information from provided
sources to answer a question
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon
rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care,
speaking one at a time about the topics and texts under
discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in
conversations by linking their comments to the
remarks of others

CA ELD Standard(s):
Part 1.A.1. Exchanging information and
ideas with others through oral
collaborative conversations on a range
of social and academic topics
Part 1.A.2. Interacting with others in
written English in various
communicative forms (print,
communicative technology, and
multimedia)
Part 1.B.5. Listening actively to spoken
English in a range of social and
academic contexts
Part 1.B.6. Reading closely literary and
informational texts and viewing
multimedia to determine how meaning
is conveyed explicitly and implicitly
through language
Part 1.C.9. Expressing information and
ideas in formal oral presentations on
academic topics
Part 1.C10. Writing literary and
informational texts to present, describe,
and explain ideas and information,
using appropriate technology
Part 1.C.12. Selecting and applying
varied and precise vocabulary and
language structures to effectively
convey ideas
Part 2.A.1. Understanding text structure
Part 2.A.2. Understanding cohesion
Part 2.B.3. Using verbs and verb
phrases
Part 2.B.4. Using nouns and noun
phrases
Part 2.B.5. Modifying to add details
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Day 04- 60 minutes
CCSS.ELA-Literacy.SL2.1C: Ask for clarification
and further explanation as needed about the topics and
texts under discussion
CCSS.ELA-Literacy.SL2.2: Recount or describe key
ideas or details from a text read aloud or information
presented orally or through other media
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to clarify
comprehension, gather additional information, or
deepen understanding of a topic or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an
experience with appropriate facts and relevant
descriptive details, speaking audibly in coherent
sentences
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation in
order to provide requested detail or clarification

Language Objectives:
I can work in a group to explain the
landforms of a habitat by using key
vocabulary and sentence structure.

Content Objectives:
I can distinguish the landforms of a habitat by
analyzing a text collaboratively with peers.
Academic Language: hábitat, seres inertes, accidentes geofráficos, llanos, montañoso, valle,
rio, lago, isla, meseta, glaciar, hielo, cañón, colina.
Materials:
Landforms activity page
Crayons
pencil
Hábitat books by Bobbie Kalman
Question cards page (two class sets)
Construction paper from day 2
Anecdotal data page
Accidentes geográficos slip (two class set)
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Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Remind them of
how you learned about seres inertes the day prior and played “veo, veo.” As a hook, do
a couple of rounds of “veo, veo” on the carpet with the students. Have some kids take
turns and reinforce the idea that a ser inerte is a non-living thing that doesn’t grow,
breathe, or use energy.
2. Once students have this understanding, inform them one topic related to hábitats and
seres inertes that they need to understand is accidentes geográficos (landforms). For
guided instruction, complete the landforms activity page with the students. This will
ensure they have a reference when researching what landforms their hábitat has.
3. After completing the landforms activity page with the students, have them take a seat
on the carpet and take out the text “Un hábitat de desierto” written by Bobbie Kalman.
Read page 8 to the students. As you read aloud, emphasize the words “llanos” and
“montañosos.” As you read, ask them if they recognized any of the accidentes
geográficos from the activity sheet. If they don’t review the sheet quickly and remind
them to listen carefully and with purpose the second time around.
4. “I do”: Once you identify the landforms for the desert, bring the class together at their
desks and inform them that you will create a sentence about the desert landform using
the question cards activity.
5. For this activity, hand out the question cards page. Have students cut out the cards and
lay them out infront of them. Then, show them how to complete them. Who?/¿Quién?,
What?/¿Qué?, Where/¿Dónde?, When?/¿Cuándo?, Why?/¿Por qué?, and
How?/¿Cómo? In this case, you will only be using the who, what, how, and where
cards. Who: Los accidentes geográficos What: son/ser How: llanosos o montañosos
Where: en el hábitat del desierto.
6. After you show the students how to complete the question cards, show them how to
order them to make a complete sentences. Your order could be who, what, how, and
where for the sentence to read: Los accidentes geográficos son llanosos o montañosos
en el hábitat del desierto. Then manipulate them for the order to be where, who, what,
and how: En el hábitat del desierto los accidentes geográficos son llanosos o
montañosos.
7. After the class settles on a sentence structure using the question cards, write it on the
accidentes geográficos slip and paste it on the same construction paper from day 2.
Make sure you paste this onto the teacher sample as students will do their own with
their own habitat.
8. “We do”: At this point of the unit, inform the students that they will get their own
habitat and will identify and write about their landforms in a similar fashion; by
reading the book, filling out and ordering the question cards and finally filling out the
accidentes geográficos slip. Split the class up into groups of 3-5 students. Either assign
different habitats or let students pick from the following: jardin, el ártico, acuático,
pantano, bosque, subterráneos, terrestres, antártida, sabana, o pastizal. Once all groups
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are established, inform students that they will work as a group to create a project using
their habitat.
9. Begin by handing out the small group book sets of each habitat listed above/chosen by
the students. Letting the students look through their books, looking at the photos, text,
cover, index, etc. After a few minutes ask them to turn to page 8 and read that page as a
small group.
10. Once the group finished reading their text, hand out a second copy of the question
cards and ask students to complete them in the groups just the way it was done in the
“I do” portion of the lesson. This should take about 10/15 minutes. As groups finish,
have them signal you with a thumbs up to come check their work. During this time,
walk around the classroom with the anectodal data page and write down observations
pertaining to:
a. CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what,
where, when, why, and how to demonstrate understanding of key details in a
text
b. CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text
c. CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a
concluding statement or section
d. CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers,
focus on a topic and strengthen writing as needed by revising and editing
e. CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a
variety of digital tools to produce and publish writing, including in
collaboration with peers.
f. CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
(e.g., read a number of books on a single topic and produce a reports; record
science observations)
g. CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather
information from provided sources to answer a question
h. CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to others with care, speaking one
at a time about the topics and texts under discussion),
i. CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking
their comments to the remarks of others
j. CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as
needed about the topics and texts under discussion
k. CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text
read aloud or information presented orally or through other media
l. CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker
says in order to clarify comprehension, gather additional information, or deepen
understanding of a topic or issue,
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m. CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with
appropriate facts and relevant descriptive details, speaking audibly in coherent
sentences
n. CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to
task and situation in order to provide requested detail or clarification
11. As you verify student work for accuracy, hand them an accidentes geográficos slip to
transfer the information neatly. Once all groups are finished, hand them back their hábitat
construction paper and title for accidentes and show them where to paste it on their tree map.
Closing
12. Once all students complete this task, ask them to practice reading their accidentes
geográficos information with their group out loud. After a few minutes of practice, have
students take a seat on the carpet.
Assessment
14. Call groups up to the front randomly to present their accidentes geográficos information.
During this time, use the anecdotal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
b.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
c.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
d.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
e.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
f.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Landforms Activity Page
Nombre: ___________________ #: ______
Accidentes Geográficos
¿Que es un accidente geográfico? _______________________________________________
___________________________________________________________________________
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Question Cards Page
Who? ¿Quién?

What? ¿Qué?

Where? ¿Dónde?

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

When? ¿Cuándo?

Why? ¿Por qué?

How? ¿Cómo?

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

Question Cards Page
Who? ¿Quién?

What? ¿Qué?

Where? ¿Dónde?

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

When? ¿Cuándo?

Why? ¿Por qué?

How? ¿Cómo?

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________

_______________________
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Accidentes Geográficos
Nombre: ___________________ #: ______
Accidentes Geográficos de __________________

Accidentes Geográficos
Nombre: ___________________ #: ______
Accidentes Geográficos de __________________
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Lesson 5 and Handouts
Day 5- 60 minutes
Title of the Lesson:
Los Seres Inertes: El Clima

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in different
places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they
introduce a topic, use facts and definitions to
develop points and provide a concluding
statement or section
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects (e.g., read a number of
books on a single topic and produce a reports;
record science observations)
CCSS.ELA-Literacy.W.2.8: Recall information
from experiences or gather information from
provided sources to answer a question
CCSS.ELA-Literacy.RI.2.1: Ask and answer
questions such as who, what, where, when, why,
and how to demonstrate understanding of key
details in a text
CCSS.ELA-Literacy.RI.2.2: Identify the main
topic of a multiparagraph text as well as the focus
of specific paragraphs within the text
CCSS.ELA-Literacy.SL2.1A: Follow agreedupon rules for discussions (e.g., gaining the floor
in respectful ways, listening to others with care,
speaking one at a time about the topics and texts
under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’
talk in conversations by linking their comments
to the remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for
clarification and further explanation as needed
about the topics and texts under discussion
CCSS.ELA-Literacy.SL2.2: Recount or describe
key ideas or details from a text read aloud or
information presented orally or through other
media

CA ELD Standard(s):
Part 1.A.1. Exchanging information and
ideas with others through oral collaborative
conversations on a range of social and
academic topics
Part 1.A.2. Interacting with others in written
English in various communicative forms
(print, communicative technology, and
multimedia)
Part 1.B.5. Listening actively to spoken
English in a range of social and academic
contexts
Part 1.B.6. Reading closely literary and
informational texts and viewing multimedia
to determine how meaning is conveyed
explicitly and implicitly through language
Part 1.B.8. Analyzing how writers and
speakers use vocabulary and other language
resources for specific purposes (to explain,
persuade, entertain, etc.) depending on
modality, text type, purpose, audience,
topic, and content area
Part 1.C.9. Expressing information and
ideas in formal oral presentations on
academic topics
Part 1.C.10. Writing literary and
informational texts to present, describe, and
explain ideas and information, using
appropriate technology
Part 2.A.1. Understanding text structure
Part 2.A.2. Understanding cohesion
Language Objectives:
I can create an informative paragraph about
the climate of my habitat after reading an
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Day 5- 60 minutes
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional
information, or deepen understanding of a topic
or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or
recount an experience with appropriate facts and
relevant descriptive details, speaking audibly in
coherent sentences
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation
in order to provide requested detail or
clarification

informative text and clarifying information
by asking and answering questions.

Content Objectives: I can understand the main
idea of an informative text written about my
habitat by asking and answering questions.
Academic Language: hábitat, desierto, caluroso, seco, llanos, montañoso, arena, camellos,
desierto de Sonora, plantas, animales, conejo castellano.
Materials:
Hábitat books by Bobbie Kalman
Whiteboard
Dry-erase marker
Sentence Strips
Pencils
Anecdotal data page
Pocket Chart
Clima slip

Lesson Development
Guided Instruction
1. Accessing Prior Knowledge-As you begin the lesson, refer to the lessons from the last
two days about seres inertes. Mention that in the last two lessons, you and the students
have identified non-living things and landforms and that today’s lesson will also focus
on seres inertes but focus on the climate. It’s not necessarily a “thing” but still
important to the habitat!
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Lesson Development
2. “I do”: With students seated on the carpet, take out the text “Un hábitat de desierto”
written by Bobbie Kalman. Read pages 10-11 to the students once. As you read
emphasize the words: clima, caluroso, frio, dia, noche, seco, llueve, primavera, verano,
plantas crecen, florecen.
3. After you’ve read pages 10-11 on the carpet, have students take a seat at their desk.
While students are seated, project pages 10-11 and reread them aloud. This time,
extract key vocabulary words such as clima, caluroso, frio, dia, noche, seco, llueve,
primavera, verano, plantas crecen, florecen and write them on the board. Inform the
students that you’ve extracted these words as they will help you retell the climate of the
desert in your own words.
4. “We do”: Now that you’ve extracted the vocabulary words about the climate, pass out
sentence strips and have each group write the words on the sentence strips. Depending
on the number of groups, assign each group 2-4 clima vocabulary words listed above.
5. Once all words are written by each group, ask them to use their vocabulary words to
collaboratively create two sentences about the climate of the desert with the remainder
of their sentence strips.
6. During this time, walk around the classroom to support and write down observations
on the anectodal data page pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
c.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
d.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
e.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
g.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
h.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
i.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
j.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
k.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentence
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l.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
7. Once all groups have completed their collaborative sentences about the desert climate,
have students take a seat on the carpet with the sentence strips. Once all students are on
the carpet, place all sentence strips in a pocket chart. As this is happening, have
students read aloud their collaborative writing. During this time, the audience is
listening critically to ensure their Spanish writing about a climate makes sense
gramatically.
8. Once all sentences from each group are in the pocket chart, inform the class that you
will work together to build an informative paragraph about the climate using their
sentences. As you work on this paragraph as a class, students can politely offer
feedback to make edits or revisions. After all groups finish giving feedback and create
an informative paragraph about the climate as a class using sentences from the student
samples. Once a final version of the paragraph has been approved by the teacher and
students, write it down on the Clima slip and post on the construction paper used on
day 2 and 4 of the unit.
9. “You do”: At this point, remind the students that they have own habitat that they were
assigned yesterday. Ask them to get in their groups and read pages 10-11 of their text
about the climate in their habitat. Once students have finished reading, ask students to
make a list of 5 important words about the climate in their habitat.
10. Once all groups have their vocabulary words, inform them that they will create an
informative collaborative paragraph about the climate in their own habitat similar to the
way we did it for the desert habitat in the “We Do” section of this lesson. During this
time, walk around the classroom with the anectodal data page and write down
observations pertaining to:
.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
a.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
b.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
c.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
d.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
e.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
f.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
g.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
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h.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
i.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
j.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentence
k.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
11. Once students have created their own collaborative paragraphs about the climate of
their habitat and you’ve verified it is accurate, have students write it on the clima slip
from the previous day.
Closing
12.
Once all students complete this task, ask them to practice reading the definition of the
climate with their group out loud. After a few minutes of practice, have students take a seat on
the carpet.
Assessment
13. Call groups up to the front randomly to present their definition. During this time, use
the anectodal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
c.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
d.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
e.
CCSS.ELA-Literacy.RI.2.5: Use various text features (e.g., captions, bold print,
subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in
a text efficiently
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion)
g.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
h.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
i.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
j.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
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k.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
l.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
m.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Clima slip
Nombre: ___________________ #: ______
El clima de __________________

Clima slip
Nombre: ___________________ #: ______
El clima de __________________
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Lesson 6 and Handouts
Day 06-30 minutes
Gallery Walk Assessment
Title of the Lesson:
Habitat Gallery Walk

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of
living things in any area, and they
exist in different places on land and
in water.

Common Core State Standards:
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions
such as who, what, where, when, why, and how to
demonstrate understanding of key details in a text
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects
CCSS.ELA-Literacy.W.2.8: Recall information from
experiences or gather information from provided sources
to answer a question
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules
for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, speaking one at a
time about the topics and texts under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in
conversations by linking their comments to the remarks
of others
CCSS.ELA-Literacy.SL2.3: Ask and answer questions
about what a speaker says in order to clarify
comprehension, gather additional information, or deepen
understanding of a topic or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an
experience with appropriate facts and relevant
descriptive details, speaking audibly in coherent
sentences
CCSS.ELA-Literacy.SL2.6: Produce complete sentences
when appropriate to task and situation in order to
provide requested detail or clarification
Content Objectives:
I canobserve a photograph with my classmates, create a
complete sentence using academic language, and

CA ELD Standard(s):
Part 1.A.1: Exchanging information
and ideas with others through oral
collaborative conversations on a
range of social and academic topics
Part 1.A.2: Interacting with others in
written English in various
communicative forms (print,
communicative technology, and
multimedia)
Part 1.B.5:Listening actively to
spoken English in a range of social
and academic contexts
Part 1.C.10. Writing literary and
informational texts to present,
describe, and explain ideas and
information, using appropriate
technology
Language Objectives:
I can use academic language when
describing my observations of a
photograph by creating and
transcribing a complete sentence.
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Day 06-30 minutes
Gallery Walk Assessment
transcribe our observation by asking and answering
questions and making connections.

Academic Language: Hábitat, naturaleza, plantas, animales, hogar, seres vivos, seres inertes,
rocas, agua, tierra, accidentes geográficos,
Materials:
Polar Bear Habitat Photograph
Gallery Walk Stems Page
Pencil
Anecdotal Data Page
Desert Fox
Sea Turtle
Cheetah
Tiger
Lesson Development
Guided Instruction
1. As students enter the classroom, sit them on the carpet and let them know that you will
revisit an activity done in one of the early lessons; the habitat gallery walk and this
time, considering what they’ve learned about habitats in the last week.
2. Have student paper leaders collect the gallery walk stems page for their table. Once all
students have their copy, ask them to put their name, date, and number in the top right
corner. Remind students that there are two sides to this paper; the first side is bilingual
sentence stems to help write complete sentences. The second side is a blank lined paper
where students pair the sentence stems with their observations and write complete
sentences of what they observe in the photograph.
3. “I do”: Remind students of how observe the photograph and complete the gallery walk
stems page using the polar bear habitat photo. First, observe the photo from top to
bottom then from side to side. Example observations include “hay un oso polar”, “hay
nieve”, “esta blanco”, “hay un bebé”, “hay dos osos”. Then, once the observations are
made, pair them with a gallery walk stem to produce a complete sentence. At this
point, simply just verbalize it. For example, “¿Me pregunto porque hay dos osos?”
Remind students to also use information from their lessons from the last two weeks.
4. After you have demonstrated how to create a complete sentence from an observation,
write it on the lined side of the gallery walk stems page. Repeat this “I do” process
with two other observations.
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5. “We do”: Once the teacher has modeled how to transcribe an observation, ask students
to work in groups of 2 for 5 minutes and have them each discuss and transcribe their
own observations with a partner of the polar bear. During this time, walk around the
classroom with the anectodal data page and write down observations pertaining to:
a.
2-LS4-1: Observations of plants and animals
b.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
c.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
g.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
h.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
i.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
j.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
6. After five minutes, use the anectodal data page to strategically call on two to three
different pairs to model the proper way of transcribing observations. Once you feel
students have an understanding of the task, inform students that they will be doing a
gallery walk around the classroom to observe other photographs.
Independent Practice
7.
Split the students into four equal groups.
8.
“You do”: Once students are in their own groups, assign each group one of the
remaining four photographs: Desert Fox, Sea Turtle, Cheetah, and Tiger. Encourage them to
first observe and discuss the photograph with their group, then produce complete sentences,
and finally, transcribe them on their gallery walk stem page. Set a timer for five minutes and
announce that students can begin to work.
9.
During this time, use the same anecdotal data page from step 5 to take notes while
students are working in their groups. Focus on the use of academic language and sentence
structure this time around
10.
After five minutes, use a call back to quiet the class down. Inform them that they will
be moving in rotations to the next photograph. Once each group is at the next photo, remind
students of the task: first observe and discuss the photograph with their group, then produce
complete sentences, and finally, transcribe them on their gallery walk stem page. Set a timer
for five minutes and announce that students can begin to work.
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11.
Repeat steps 9 and 10 until all students have visited and written down their
observations for all four photographs.
Closing
12.
Ask students to return to their desk and ask if students want to share one of their
observations. Give each student an opportunity to share before collecting the gallery walk stem
page from all students. Praise any comments and vocabulary that relate to the prior lessons
Assessment
13.
Compare the anecdotal data notes and student responses on the gallery walk stem page
from this lesson and the day 1 lesson. Look for evidence of academic vocabulary as well as the
following elements:
a.
2-LS4-1: Observations of plants and animals
b.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
c.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
g.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
h.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
i.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
j.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
14.
Note: For students that have not demonstrated growth in academic language and
language output (oral or written), target their needs in small group instruction
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Sentence Stems Page Side 1

Yo me fije que...

I noticed...

Quisiera saber, ¿por qué…?

I’d like to know why...

Observe que estas fotos son similares/diferentes I observe that these photos are similar/different
porque...
because...
Una pregunta que tengo es
¿_______________________?

A question I have is
________________________?

Esto me recuerda a ...

This reminds me of ...

Me pregunto ¿_____________________?

I wonder __________________________?

Creo que _____________________ es
importante porque...

I think _______________________ is
important because...

Me imagino que…

I imagine...
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Desert Fox
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Sea Turtle
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Lesson 7 and Handouts
Day 7- 30 minutes
Title of the Lesson:
Los Seres Vivos

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in
different places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.RI.2.1: Ask and answer
questions such as who, what, where, when, why, and
how to demonstrate understanding of key details in a
text
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon
rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care,
speaking one at a time about the topics and texts
under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk
in conversations by linking their comments to the
remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for clarification
and further explanation as needed about the topics
and texts under discussion
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional
information, or deepen understanding of a topic or
issue.
Content Objectives: I can participate in a
discussion with a partner and identify living things
by asking and answering clarifying questions.
Academic Language:
Seres vivos
Crecer
Respirar
energia
Materials:
Seres vivos activity page
Writing tool

CA ELD Standard(s):
Part 1.A.1. Exchanging information and
ideas with others through oral
collaborative conversations on a range of
social and academic topics
Part 1.A.3. Offering and supporting
opinions and negotiating with others in
communicative exchanges
Part 1.A.4. Adapting language choices to
various contexts (based on task, purpose,
audience, and text type)
Part II.B.4. Using nouns and noun
phrases
Language Objectives:
I can identify and describe a living thing
and support my description by using
nouns and noun phrases and elaborating
on them in collaborative conversations.
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Day 7- 30 minutes
Mobile hard writing surface

Lesson Development
Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Inform them that
the last week they learned about non-living things in a habitat as part of the new
science unit.
2. “I do”: With students seated on the carpet, take out the text “Un hábitat de desierto”
written by Bobbie Kalman. Read pages 5 to the students once. As you read emphasize
the words: seres vivos.
3. After you’ve read pages 5 on the carpet, have students take a seat at their desk. As this
is happening, ask student paper leaders to collect the seres vivos activity page to take
back to their desk. Once all students have their copy, ask them to put their name, date,
and number in the top right corner.
4. Prior to working on the activity, inform the students that today’s focus will be on seres
vivos. Remind them that per the text “seres vivos son cosas que tienen vida. Cosas que
respiran, crecen, y usan energia. Por ejemplo plantas y animales.” Write this definition
across the top of the of the seres vivos activity page.
5. On the seres vivos page there are six colums on either side. You will be playing “Veo,
veo” the Spanish version of “I spy” related to seres vivos. In the first vertical column it
will be the teacher vs. the class. Select who is the mirador and who is the adivinador.
Both the mirador and adivinador write the mirador’s phrase of “veo, veo ________”
and they fill in the blank with a living item in the classroom. For example “veo, veo un
ser vivo que es verde y floreciendo” with the answer being “una flor,” or “veo, veo un
ser vivo joven con cabello café” with the answer being “un niño” or “veo, veo un ser
vivo con un cuerpo pequeño y alas” with the answer being “una mosca.” As the
adivinador makes their guesses, write them in the column under the mirador’s phrase.
With each example, inform the students why that object is a living thing. After you do
one classroom example, ask the students to grab a mini-whiteboard, clip board, or hard
book to use as a hard surface.
6. Lead the class outside with their hard surface and seres vivos activity sheet. Inform
them that just like in the classroom there are also seres vivos outside as well. Repeat
step 5 with a living item outside such as the grass, ants, children, trees, etc.
7. “We do”: After the students see you do a few examples either pair them up or let them
find a partner. Let them play “veo, veo” with a classmate. Remind them that they write
the “veo, veo” phrase and all of the guesses. As the students are playing “veo, veo” on
the playground, walk around to student pairs with the anectodal data page and write
down observations pertaining to:
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a.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
b.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
c.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
d.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
e.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue.
8. After a brief period of time, bring the class back inside and ask them to reflect on the
activity. Go over a couple of examples and have students share them with the class. Decide if
they truly are living or non-living things.
9. Wrap the living thing lesson up by having students put away their paper. This activity
will serve as a front loading lesson for the upcoming living thing lessons that will follow.

108

SPANISH THEMATIC INTEGRATED CURRICULUM

Seres Vivos Activity Page
Nombre: ___________________ #: ______
Seres Vivos
Veo, veo
¿Que es un ser inerte?__________________________________________________________
____________________________________________________________________________
Mirador
Veo, veo _______________

Mirador
Veo, veo ________________

Mirador
Veo, veo ________________

_______________________

________________________

________________________

Adivinador

Adivinador

Adivinador

_______________________

_______________________

_____________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

______________________

______________________

______________________

_______________________

_______________________

_____________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

______________________

______________________

______________________

_______________________

_______________________

______________________

_______________________

_______________________

______________________

______________________

______________________

______________________
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Anecdotal data page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Lesson 8 and Handouts
Day 08- 60 minutes
Title of the Lesson:
Seres Vivos: Plantas

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in
different places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop
points and provide a concluding statement or section
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects (e.g., read a number of
books on a single topic and produce a reports; record
science observations)
CCSS.ELA-Literacy.W.2.8: Recall information from
experiences or gather information from provided
sources to answer a question
CCSS.ELA-Literacy.RI.2.1: Ask and answer
questions such as who, what, where, when, why, and
how to demonstrate understanding of key details in a
text
CCSS.ELA-Literacy.RI.2.2: Identify the main topic
of a multiparagraph text as well as the focus of
specific paragraphs within the text
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon
rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care,
speaking one at a time about the topics and texts
under discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk
in conversations by linking their comments to the
remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for clarification
and further explanation as needed about the topics
and texts under discussion
CCSS.ELA-Literacy.SL2.2: Recount or describe key
ideas or details from a text read aloud or information
presented orally or through other media
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional

CA ELD Standard(s):
Part 1.A.1. Exchanging information and
ideas with others through oral
collaborative conversations on a range of
social and academic topics
Part 1.A.2. Interacting with others in
written English in various
communicative forms (print,
communicative technology, and
multimedia)
Part 1.B.5. Listening actively to spoken
English in a range of social and
academic contexts
Part 1.B.6. Reading closely literary and
informational texts and viewing
multimedia to determine how meaning is
conveyed explicitly and implicitly
through language
Part 1.C.9. Expressing information and
ideas in formal oral presentations on
academic topics
Part 1.C.10. Writing literary and
informational texts to present, describe,
and explain ideas and information, using
appropriate technology
Part 1.C.11. Supporting own opinions
and evaluating others’ opinions in
speaking and writing
Language Objectives: I can create an
informative paragraph about the plants in
my habitat by reading an informative
text and identifying the key details that
support the main idea.
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Day 08- 60 minutes
information, or deepen understanding of a topic or
issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or recount
an experience with appropriate facts and relevant
descriptive details, speaking audibly in coherent
sentences
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation in
order to provide requested detail or clarification
Content Objectives: I can understand and
communicate the main idea of an informative text
written about my habitat by identifying key details.
Academic Language: plantas, agua, crecer, cactos, tallos, saguaro, nopal, florecen, llueve,
fruto, and primavera
Materials:
Hábitat books by Bobbie Kalman
Pencils
Index cards (2 class sets)
Anecdotal data page
Timer
Instrumental Music

Lesson Development
Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Remind them of
how you learned about seres vivos the day prior and played “veo, veo.” As a hook, do a
couple of rounds of “veo, veo” on the carpet with the students. Have some kids take
turns and reinforce the idea that a ser vivo is a living thing that grows, breathes, and/or
uses energy.
2. Once students have this understanding, inform them one topic related to hábitats and
seres vivos that they need to understand and a few named in the veo veo game is
plantas. Take out the text “Un hábitat de desierto” written by Bobbie Kalman. Read
pages 12 and 13 to the students. As you read aloud, emphasize the words “plantas,
agua, crecer, cactos, tallos, saguaro, nopal, florecen, llueve, fruto, and primavera.”
3. “I do”: After you’ve read pages 12-13 on the carpet, have students take a seat at their
desk. While students are seated, project pages 12-13 and reread them aloud. This time,
inform the students that you’ve extracted the words “plantas, agua, crecer, cactos,
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tallos, saguaro, nopal, florecen, llueve, fruto, and primavera” as they will help you
inform others about the plants in the desert.
4. “We do”: Now that you’ve extracted the vocabulary words about plants in the desert,
pass out index cards and have each group write the words on the card. Depending on
the number of groups, assign each group 2-4 plant vocabulary words listed above.
5. Once all words are written by each group, ask them to use the words to create a two
sentences about the plants of the desert collaboratively. Have everyone in the same
group write down the same two sentences about their plant vocabulary word on their
card.
6. During this time, walk around the classroom with the anectodal data page and write
down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
c.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
d.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
e.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
g.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
h.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
i.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
j.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
k.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentence
l.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
7. Once all groups have written their sentences on the index cards, have students read
aloud their writing together as a small group. Once each group has practices reading
their sentences, inform the class that they will do a “tea party” where they walk around
the class with their index card while music is playing. Once the music turns off,
students have 5 seconds to find someone from a different group. Once each student has
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a partner, each pair will take a turn reading their sentences about desert plants outloud.
The listener will be listening with purpose to offer feedback for revisions, edits, or
praise. Then they switch roles and the other partner reads their card. The new listener
also listens with purpose to offer feedback, revisions, or praise. After 3 minutes, have
students move around the classroom again while music is playing. Once the music is
off, give students 5 seconds to find a new partner from a different group than their own
and their previous partner. Again, one student will be the reader and the other will be
the listener. The listener will be listening with purpose to offer feedback for revisions,
edits, or praise. Then they switch roles and the other partner reads their card. The new
listener also listens with purpose to offer feedback, revisions, or praise. After 3
minutes, have students move around the classroom again while music is playing. Once
the music is off, give students 5 seconds to find a new partner from a different group
than their own and their previous partner. Again, one student will be the reader and the
other will be the listener. Continue this process for as many rounds you feel is
necessary. During this time, walk around the classroom with the anectodal data page
(Appendix 004) and write down observations pertaining to:
.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
a.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
b.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
c.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
d.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
e.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
f.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
g.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
h.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
i.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
j.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentence
k.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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8. Once all students have done the tea party, bring the class back together, take a seat at
desks and use the sentences written and edited by the students to create an informative
paragraph about desert plants. Write the paragraph on the plant slip and paste it to the
construction paper
9. “You do”: At this point, remind the students that they have their own habitat. Ask
them to get in their groups and read pages 12-13 of their text about the plants in their
habitat. Once they have finished reading, ask students to make a list of 5 or more
important words about the plants in their habitat.
10. Once all groups have their vocabulary words, inform them that they will create an
index card about the plants in their own habitat similar to the way we did it for the
desert habitat in the “We Do” section of this lesson.
11. Once all students have collaborated in their groups and written their information on
their index card about the plants in their own habitat, repeat the tea party procedure
similar to the “We Do” section of the lesson. As a reminder, students walk around the
class with their index card while music is playing. Once the music turns off, students
have 5 seconds to find someone from a different group. Once each student has a
partner, each pair will take a turn reading their sentences about desert plants outloud.
The listener will be listening with purpose to offer feedback for revisions, edits, or
praise. Then they switch roles and the other partner reads their card. The new listener
also listens with purpose to offer feedback, revisions, or praise. After 3 minutes, have
students move around the classroom again while music is playing. Once the music is
off, give students 5 seconds to find a new partner from a different group than their own
and their previous partner. Repeat this process for as many times you feel is necessary.
During this time, walk around the classroom with the anectodal data page and write
down observations pertaining to:
.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
a.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
b.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
c.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
d.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
e.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
f.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
g.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
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h.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
i.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
j.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentence
k.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
12. After students finish the tea party and they’ve received feedback from their peers and
you about their information about plants in their habitat, have students make edits to
their writing. Once you’ve verified that it’s accurate, hand out the plant slip to each
group to write their final version of plant information and then they can paste it to their
habitat construction paper.
Closing
13.
Once all students complete this task, ask them to practice reading their information
with their group out loud. After a few minutes of practice, have students take a seat on the
carpet.
Assessment
14. Call groups up to the front randomly to present their information. During this time, use
the anectodal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
c.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
d.
CCSS.ELA-Literacy.RI.2.1: Ask and answer questions such as who, what, where,
when, why, and how to demonstrate understanding of key details in a text
e.
CCSS.ELA-Literacy.RI.2.5: Use various text features (e.g., captions, bold print,
subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in
a text efficiently
f.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion)
g.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
h.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
i.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
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j.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
k.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
l.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
m.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Plantas slip
Nombre: ___________________ #: ______
Plantas en __________________

Plantas slip
Nombre: ___________________ #: ______
Plantas en __________________
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Lesson 9 and Handouts
Day 09-60 minutes
Title of the Lesson:
Seres Vivos: Alimentación de plantas

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in different
places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they
introduce a topic, use facts and definitions to
develop points and provide a concluding
statement or section
CCSS.ELA-Literacy.W.2.5: With guidance and
support from adults and peers, focus on a topic
and strengthen writing as needed by revising
and editing
CCSS.ELA-Literacy.W.2.6: With guidance and
support from adults, use a variety of digital
tools to produce and publish writing, including
in collaboration with peers.
CCSS.ELA-Literacy.W.2.7: Participate in
shared research writing projects (e.g., read a
number of books on a single topic and produce
a reports; record science observations)
CCSS.ELA-Literacy.W.2.8: Recall information
from experiences or gather information from
provided sources to answer a question
CCSS.ELA-Literacy.RI.2.2: Identify the main
topic of a multiparagraph text as well as the
focus of specific paragraphs within the text
CCSS.ELA-Literacy.RI.2.3: Describe the
connection between a series of historical events,
scientific ideas or concepts, or the steps in
technical prodecures in a text
CCSS.ELA-Literacy.RI.2.7: Explain how
specific images (e.g., a diagram showing how a
machine works) contribute to and clarify a text
CCSS.ELA-Literacy.SL2.1A: Follow agreedupon rules for discussions (e.g., gaining the
floor in respectful ways, listening to others with
care, speaking one at a time about the topics
and texts under discussion),

CA ELD Standard(s):
Part 1.A.1. Exchanging information and ideas
with others through oral collaborative
conversations on a range of social and
academic topics
Part 1.A.2. Interacting with others in written
English in various communicative forms
(print, communicative technology, and
multimedia)
Part 1.B.5. Listening actively to spoken
English in a range of social and academic
contexts
Part 1.B.6. Reading closely literary and
informational texts and viewing multimedia to
determine how meaning is conveyed
explicitly and implicitly through language
Part 1.C.9. Expressing information and ideas
in formal oral presentations on academic
topics
Part 1.C.10. Writing literary and
informational texts to present, describe, and
explain ideas and information, using
appropriate technology Part 1.C.12. Selecting
and applying varied and precise vocabulary
and language structures to effectively convey
ideas
Part 2.C.6. Connecting ideas
Language Objectives: I can explain the
nourishment of a plant by using key
vocabulary and illustrations.
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CCSS.ELA-Literacy.SL2.1B: Build on others’
talk in conversations by linking their comments
to the remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for
clarification and further explanation as needed
about the topics and texts under discussion
CCSS.ELA-Literacy.SL2.2: Recount or
describe key ideas or details from a text read
aloud or information presented orally or
through other media
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional
information, or deepen understanding of a topic
or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or
recount an experience with appropriate facts
and relevant descriptive details, speaking
audibly in coherent sentences
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation
in order to provide requested detail or
clarification
Content Objectives:
I can create an informative piece of writing that
communicates the nourishment of plants by
recounting information learned from a text
using key vocabulary and illustrations.
Academic Language: alimento, hacer, propio, luz, sol, aire, agua, fotosíntesis, raíces,
absorben, and llueve
Materials:
Hábitat books by Bobbie Kalman
Blank paper
Pencils
Anecdotal data page
Alimentación de plantas slip
Crayons
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Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Remind them of
how you learned about plantas the day prior and how everyone had different types of
plants in each of their habitats. Inform students that today, they will continue to learn
about plantas. Take out the text “Un hábitat de desierto” written by Bobbie Kalman.
Read pages 14 and 15 to the students. As you read aloud, emphasize the words
“alimento, hacer, propio, luz, sol, aire, agua, fotosíntesis, raíces, absorben, and llueve.”
2. “I do”: After you’ve read pages 14-15 on the carpet, have students take a seat at their
desk. While students are seated, project pages 14-15 and reread them aloud. This time,
inform the students that you’ve extracted the words “plantas, alimento, hacer, propio,
luz, sol, aire, agua, fotosintesis, raíces, absorben, and llueve” as they will help you
inform the class about how plants produce their own food.
3. “We do”: Now that you’ve extracted the vocabulary words about plants in the desert,
pass out a blank piece of paper and have the students fold it into quadrants. Each
quadrant will serve as a scene for their alimentación de plantas information.
4. In quadrant 1 draw a desert plant from day 8 and pair it with the line “Las plantas
hacen su propio alimento.” In quadrant 2, draw the same desert plant from quadrant 1
and add a sun, wind, and water and pair it with the line “Las plantas hacen su propio
alimento usando luz del sol, aire, y agua. Esto se llama fotosíntesis.” In quadrant 3
draw the same plant from quadrant 1 and 2, add roots and rain and pair it with the line
“Las plantas absorben el agua cuando llueve por medio de sus raíces.” In quadrant 4
draw a small and large version of the plant from quadrants 1, 2, and 3 with an arrow
between the two to indicate growth and pair it with the line “Asi es cómo se alimentan
las plantas.”
5. After the illustrations and informative writing are finished for alimentación de plantas,
point through the illustrations and repeat the lines again. This will help students
internalize the information they’ve illustrated. Repeat this process about 3 times.
6. “You do”: At this point, remind the students that they have their own habitat. Ask
them to get in their groups and read pages 14-15 of their text about the plants in their
habitat. Once they have finished reading, ask students to make a list of 5 or more
important words about alimentación de plantas in their habitat.
7. Once all groups have their vocabulary words, inform them that they will turn their
vocabulary words into informative writing and add a visual in each quadrant the way
we did as a class in the “we do” section of the lesson. Once students understand the
task, give them some time to create sentences, add them to their quadrants, and add a
visual to each quadrant.
8. During this time, walk around the classroom with the anectodal data page and write
down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
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c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
9. Once all groups have their draft written, inform students that they will break off imto
expert groups and present their information to other habitat groups. To do this let
students know that their home group is their habitat group. In that home group, have
students number themselves off from 1-however many people are in the group. Then,
once each group indicates that they’re ready, confirm by having all the 1’s raise their
hand, 2’s raise their hand, 3’s raise their hand, etc. Do this about 3 times so students
remember what number they are. Then, have all the 1’s from each group get together in
one place in the classroom. Have all of the 2’s get together in a different place in the
classroom. Have all of the 3’s get together in another place in the classroom until all
students are in groups with peers of different habitats. In their group, each student is
now the expert of their own habitat. Based on this information, let students know that
these new groups are their expert groups for this short time. In their expert groups, each
student will walk their other classmates through their quadrants and lines about
alimentación de plantas of their habitat. As the first person is presenting, others are
listening attentivaley and offering feedback related to sentence structure, article/noun

SPANISH THEMATIC INTEGRATED CURRICULUM

123

Lesson Development
agreement, verb conjugations, etc. Once one student presents, they move on to the
following student. During this time, walk around the classroom with the anectodal data
page and write down observations pertaining to:
.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
a.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
b.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
c.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
d.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
e.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
f.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
g.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
h.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
i.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
j.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
k.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
l.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
m.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
n.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
All students present their information to their expert group and get feedback from their
peers to ensure their information makes sense. Then, once all students present, they can
now go back to their home habitat groups.
10.
Once students are in their home habitat groups, the students dicuss their feedback from
their peers, and make whatever edits they feel are necessary. Again, during this time, walk
around the classroom with the anectodal data page and write down observations pertaining to:
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a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
Students will indicate when they have finished for you to verify. After you verify that
the information and illustrations are accurate, hand students the Alimentación de
plantas slip for students to complete their neat copy. After that copy is complete, and
students have colored in their illustrations with crayons, have students paste it to the
construction paper from the previous days.
Closing
11. Once all students complete this task, ask them to practice reading their information
with their group out loud. After a few minutes of practice, have students take a seat on the
carpet.
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Assessment
12. Call groups up to the front randomly to present their information. During this time, use
the anectodal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Alimentación de plantas slip
Nombre: ___________________ #: ______
Alimentación de plantas en ___________________
1.

2.

3.

4.
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Lesson 10 and Handouts
Day 10- 60 minutes
Title of the Lesson:
Seres Vivos-Animales

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of
living things in any area, and they
exist in different places on land and in
water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.7: Participate in shared
research writing projects (e.g., read a number of books
on a single topic and produce a reports; record science
observations)
CCSS.ELA-Literacy.RI.2.7: Explain how specific
images (e.g., a diagram showing how a machine works)
contribute to and clarify a text
CCSS.ELA-Literacy.RI.2.9: Compare and contrast the
most important points presented by two texts on the
same topic
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon
rules for discussions (e.g., gaining the floor in
respectful ways, listening to others with care, speaking
one at a time about the topics and texts under
discussion),
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in
conversations by linking their comments to the remarks
of others
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation in
order to provide requested detail or clarification

CA ELD Standard(s):
Part 1.A.1. Exchanging information
and ideas with others through oral
collaborative conversations on a range
of social and academic topics
Part 1.B.5. Listening actively to
spoken English in a range of social
and academic contexts
Part 1.C.9. Expressing information
and ideas in formal oral presentations
on academic topics
Part 1.C.10. Writing literary and
informational texts to present,
describe, and explain ideas and
information, using appropriate
technology
Language Objectives:
I can elaborate on the differences and
similarities between two animals by
using descriptive words such as
adjectives.

Content Objectives: I can compare and contrast
animal characteristics by using adjectives in complete
sentences and comparison words such as differences
and similarities.
Academic Language: animal, alimento, hogar, diferencia, similitud.

Materials:
Hábitat books by Bobbie Kalman
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Day 10- 60 minutes
Index cards
Pencils
Crayons
Anecdotal data page
Animal comparisons page

Lesson Development
Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Remind them of
how you learned about seres vivos the last few days with the focus being on living
things and plants. Remind students though that although plants are important living
things in a habitat, so are the animals!
2. Take out the text “Un hábitat de desierto” written by Bobbie Kalman. Read pages 16
and 17 to the students. As you read aloud, emphasize the words “animales, alimento,
hogar.”
3. “I do”: After you’ve read pages 16-17 on the carpet, have students take a seat at their
desk. While students are seated, project pages 16-17 and reread them aloud. This time,
inform the students that you’ve extracted the words “animal, alimento, hogar, and the
names of all the animals that live in the desert” as they will help you inform others
about the animals in the desert.
4. “We do”: Now that you’ve extracted the vocabulary words about animals in the desert,
pass out index cards. Have each group write the name of an animal on the card.
Depending on the number of groups, assign each group 2-4 desert animals from the
vocabulary words listed above.
5. Once all animal names are written by each group, ask them to illustrate the animal on
the side where the name is written and then on the back side of the card, the students
need to describe the animal using as many adjectives and complete sentences as they
can. During this time, walk around the classroom with the anectodal data page and
write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
b.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
c.
CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented
by two texts on the same topic
d.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
e.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
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f.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
6. Once all groups have written their sentences on the index cards, have students read
aloud their writing together as a small group. Once each group has practiced reading
their sentences, inform the class that they will do a lines of communication activity. In
this activity have students in each habitat group number themselves from 1-however
many students are in the group. Then, once each group indicates that they’re ready,
confirm by having all the 1’s raise their hand, 2’s raise their hand, 3’s raise their hand,
etc. Do this about 3 times so students remember what number they are. Then, have all
the 1’s from each habitat group get together in one place in the classroom. Have all of
the 2’s get together in a different place in the classroom. Have all of the 3’s get
together in another place in the classroom until all students are in groups with peers of
different habitats. At this point, you should have small groups of stuednts from each
habitat. Have each small group form two lines facing each other. Then name the lines
“line a” and “line b.” Have “line a” show and read their card to the person across from
them in “line b.” After this is done, the person in “line b” shows and reads their card to
their “line a” partner. Once both students have read the card, give them the promp
“¿Qué es una diferencia or similitud entre sus dos animales?” Decide which line a or b
will speak first to share their thoughts with their classmate. About halfway through,
have the other person speak. After about 1-2 minutes of partner sharing, pick one
person from “line a” to move to the end of the line and everyone else in line a to shift
up. Now the students have a new partner. Again, have “line a” show and read their card
to the person across from them in “line b.” After this is done, the person in “line b”
shows and reads their card to their “line a” partner. Once both students have read the
card, give them the promp “¿Qué es una diferencia or similitud entre sus dos
animales?” Decide which line a or b will speak first to share their thoughts with their
classmate. About halfway through, have the other person speak. After about 1-2
minutes of partner sharing, pick the next person from “line a” to move to the end of the
line and everyone else in line a to shift up. Continue this process until all students have
shared with everyone in their small group. At each turn, have students complete the
animal comparisons slip with their partner. Students need to list Animal 1 and Animal
2, the similarity or difference partner A said and the similarity of difference partner B
said.
7. “You do”: At this point, remind the students that they have their own habitat and
different animals in their habitat. Ask them to get in their groups and read pages 16-17
of their text about the animals in their habitat. Once they have finished reading, ask
students to make a list of 5 or more important animals in their habitat.
8. Once all groups have their animals, inform them that they will create a different index
card for each of the animals in their habitat similar to the way we did it for the desert
habitat in the “We Do” section of this lesson. Writing as many complete sentences
using adjectives to describe their anmal. During this time, walk around the classroom
with the anectodal data page and write down observations pertaining to:
.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
a.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
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b.
CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented
by two texts on the same topic
c.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
d.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
e.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
9. Once all students have collaborated in their groups and created their animal cards,
inform them that they will do the lines of communication activity again within their
own group. This is why everyone did a different animal in step 9. Have each small
habitat group form two lines facing each other. Then name the lines “line a” and “line
b.” Have “line a” show and read their card to the person across from them in “line b.”
After this is done, the person in “line b” shows and reads their card to their “line a”
partner. Once both students have read the card, give them the promp “¿Qué es una
diferencia or similitud entre sus dos animales?” Decide which line a or b will speak
first to share their thoughts with their classmate. About halfway through, have the other
person speak. After about 1-2 minutes of partner sharing, pick one person from “line a”
to move to the end of the line and everyone else in line a to shift up. Now the students
have a new partner. Again, have “line a” show and read their card to the person across
from them in “line b.” After this is done, the person in “line b” shows and reads their
card to their “line a” partner. Once both students have read the card, give them the
promp “¿Qué es una diferencia or similitud entre sus dos animales?” Decide which line
a or b will speak first to share their thoughts with their classmate. About halfway
through, have the other person speak. After about 1-2 minutes of partner sharing, pick
the next person from “line a” to move to the end of the line and everyone else in line a
to shift up. Continue this process until all students have shared with everyone in their
small group. At each turn, have students complete the animal comparisons slip with
their partner. Students need to list Animal 1 and Animal 2, the similarity or difference
partner A said and the similarity of difference partner B said. During this time, walk
around the classroom with the anectodal data page and write down observations
pertaining to:
.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
a.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
b.
CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented
by two texts on the same topic
c.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
d.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
e.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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10. After students finish the lines of communication within their group and they’ve
completed the comparing animals slip, verify the information is accurate and have
students paste it onto the habitat construction paper from the previous lessons.
Closing
11.
Once all students complete this task, ask them to practice reading their comparisons
with their group out loud. After a few minutes of practice, have students take a seat on the
carpet.
Assessment
12. Call groups up to the front randomly to present their information. During this time,
walk around the classroom with the anectodal data page and write down observations
pertaining to:
a.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
b.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
c.
CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented
by two texts on the same topic
d.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
e.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
f.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Context:

Students Observed:

Observations:

Reflection and Analysis:
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Animal comparisons page
Nombre: ___________________ #: ______
Comparaciónes entre animales de ________________
Animal 1:

Animal 1:

Animal 1:

___________________

___________________

___________________

Animal 2:

Animal 2:

Animal 2:

___________________

___________________

___________________

Comparación 1:

Comparación 1:

Comparación 1:

________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
Comparación 2:

Comparación 2:

Comparación 2:

________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
________________________ ________________________ ________________________
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Lesson 11 and Handouts
Day 11-60 minutes
Title of the Lesson:
Seres Vivos: Alimentación de animales

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in different
places on land and in water.

Common Core State Standards:
CCSS.ELA-Literacy.W.2.2: Write
informative/explanatory texts in which they
introduce a topic, use facts and definitions to
develop points and provide a concluding
statement or section
CCSS.ELA-Literacy.W.2.5: With guidance and
support from adults and peers, focus on a topic
and strengthen writing as needed by revising
and editing
CCSS.ELA-Literacy.W.2.6: With guidance and
support from adults, use a variety of digital
tools to produce and publish writing, including
in collaboration with peers.
CCSS.ELA-Literacy.W.2.7: Participate in
shared research writing projects (e.g., read a
number of books on a single topic and produce
a reports; record science observations)
CCSS.ELA-Literacy.W.2.8: Recall information
from experiences or gather information from
provided sources to answer a question
CCSS.ELA-Literacy.RI.2.2: Identify the main
topic of a multiparagraph text as well as the
focus of specific paragraphs within the text
CCSS.ELA-Literacy.RI.2.3: Describe the
connection between a series of historical events,
scientific ideas or concepts, or the steps in
technical prodecures in a text
CCSS.ELA-Literacy.RI.2.7: Explain how
specific images (e.g., a diagram showing how a
machine works) contribute to and clarify a text
CCSS.ELA-Literacy.SL2.1A: Follow agreedupon rules for discussions (e.g., gaining the
floor in respectful ways, listening to others with
care, speaking one at a time about the topics
and texts under discussion),

CA ELD Standard(s):
Part 1.A.1. Exchanging information and ideas
with others through oral collaborative
conversations on a range of social and
academic topics
Part 1.A.2. Interacting with others in written
English in various communicative forms
(print, communicative technology, and
multimedia)
Part 1.B.5. Listening actively to spoken
English in a range of social and academic
contexts
Part 1.B.6. Reading closely literary and
informational texts and viewing multimedia to
determine how meaning is conveyed
explicitly and implicitly through language
Part 1.C.9. Expressing information and ideas
in formal oral presentations on academic
topics
Part 1.C.10. Writing literary and
informational texts to present, describe, and
explain ideas and information, using
appropriate technology Part 1.C.12. Selecting
and applying varied and precise vocabulary
and language structures to effectively convey
ideas
Part 2.C.6. Connecting ideas
Language Objectives: I can explain the
nourishment of an animal by using key
vocabulary and illustrations.
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CCSS.ELA-Literacy.SL2.1B: Build on others’
talk in conversations by linking their comments
to the remarks of others
CCSS.ELA-Literacy.SL2.1C: Ask for
clarification and further explanation as needed
about the topics and texts under discussion
CCSS.ELA-Literacy.SL2.2: Recount or
describe key ideas or details from a text read
aloud or information presented orally or
through other media
CCSS.ELA-Literacy.SL2.3: Ask and answer
questions about what a speaker says in order to
clarify comprehension, gather additional
information, or deepen understanding of a topic
or issue,
CCSS.ELA-Literacy.SL2.4: Tell a story or
recount an experience with appropriate facts
and relevant descriptive details, speaking
audibly in coherent sentences
CCSS.ELA-Literacy.SL2.6: Produce complete
sentences when appropriate to task and situation
in order to provide requested detail or
clarification
Content Objectives:
I can create an informative piece of writing that
communicates the nourishment of animals by
recounting information learned from a text
using key vocabulary and illustrations.
Academic Language: alimento, herbívoros, carnívoros, comer, omnívoros, plantas, animales

Materials:
Hábitat books by Bobbie Kalman
Blank paper
Pencils
Anecdotal data page
Alimentación de animales slip
Crayons
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Guided Instruction
1. As students enter the classroom, have them take a seat on the carpet. Remind them of
how you learned about animales the day prior and how everyone had different types of
animals in each of their habitats. Inform students that today, they will continue to learn
about animals and how they nourish themselves. Take out the text “Un hábitat de
desierto” written by Bobbie Kalman. Read pages 18-19 to the students. As you read
aloud, emphasize the words “alimento, herbívoros, carnívoros, comer, omnívoros,
plantas, animales”
2. “I do”: After you’ve read pages 18-19 on the carpet, have students take a seat at their
desk. While students are seated, project pages 18-19 and reread them aloud. This time,
inform the students that you’ve extracted the words “alimento, herbívoros, carnívoros,
comer, omnívoros, plantas, and animales” as they will help you inform the class about
how plants get food in their habitats.
3. “We do”: Now that you’ve extracted the vocabulary words about animals in the desert,
pass out a blank piece of paper and have the students fold it into quadrants. Each
quadrant will serve as a scene for their alimentación de animales information.
4. In quadrant 1 draw a desert animal and pair it with the line “Unos animales en el
desierto comen plantas. Ellos se llaman herbívoros.” In quadrant 2, draw a different
desert animal than the one in quadrant 2 and pair it with the line “Los animales del
desierto que comen otros animales se llaman carnívoros.” In quadrant 3 draw a
different animal and pair it with the line “Los animales del desrierto que comen ambos
plantas y animales se llaman omnívoros.” In quadrant 4 draw all three animals from
quadrants 1, 2, and 3 and pair it with the line “Asi es cómo se alimentan los animales
en el desierto.”
5. After the illustrations and informative writing are finished for alimentación de
animales, point through the illustrations and repeat the lines again. This will help
students internalize the information they’ve illustrated. Repeat this process about 3
times.
6. “You do”: At this point, remind the students that they have their own habitat. Ask
them to get in their groups and read pages 18-19 of their text about animal nourishment
in their habitat. Once they have finished reading, ask students to make a list of 5 or
more important words about alimentación de animales in their habitat.
7. Once all groups have their vocabulary words, inform them that they will turn their
vocabulary words into informative writing and add a visual in each quadrant the way
we did as a class in the “we do” section of the lesson. Once students understand the
task, give them some time to create sentences, add them to their quadrants, and add a
visual to each quadrant.
8. During this time, walk around the classroom with the anectodal data page and write
down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
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b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
9. Once all groups have their draft written, inform students that they will break off imto
expert groups and present their information to other habitat groups. To do this let
students know that their home group is their habitat group. In that home group, have
students number themselves off from 1-however many people are in the group. Then,
once each group indicates that they’re ready, confirm by having all the 1’s raise their
hand, 2’s raise their hand, 3’s raise their hand, etc. Do this about 3 times so students
remember what number they are. Then, have all the 1’s from each group get together in
one place in the classroom. Have all of the 2’s get together in a different place in the
classroom. Have all of the 3’s get together in another place in the classroom until all
students are in groups with peers of different habitats. In their group, each student is
now the expert of their own habitat. Based on this information, let students know that
these new groups are their expert groups for this short time. In their expert groups, each
student will walk their other classmates through their quadrants and lines about
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alimentación de animales of their habitat. As the first person is presenting, others are
listening attentivaley and offering feedback related to sentence structure, article/noun
agreement, verb conjugations, etc. Once one student presents, they move on to the
following student. During this time, walk around the classroom with the anectodal data
page and write down observations pertaining to:
.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
a.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
b.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
c.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
d.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
e.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
f.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
g.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
h.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
i.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
j.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
k.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
l.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
m.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
n.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
All students present their information to their expert group and get feedback from their
peers to ensure their information makes sense. Then, once all students present, they can
now go back to their home habitat groups.
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10.
Once students are in their home habitat groups, the students dicuss their feedback from
their peers, and make whatever edits they feel are necessary. Again, during this time, walk
around the classroom with the anectodal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
Students will indicate when they have finished for you to verify. After you verify that
the information and illustrations are accurate, hand students the Alimentación de
animales slip for students to complete their neat copy. After that copy is complete, and
students have color in their illustrations with crayons, have students paste it to the
construction paper from the previous days.
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Closing
11. Once all students complete this task, ask them to practice reading their information
with their group out loud. After a few minutes of practice, have students take a seat on the
carpet.
Assessment
12. Call groups up to the front randomly to present their information. During this time, use
the anectodal data page and write down observations pertaining to:
a.
CCSS.ELA-Literacy.W.2.2: Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop points and provide a concluding
statement or section
b.
CCSS.ELA-Literacy.W.2.5: With guidance and support from adults and peers, focus
on a topic and strengthen writing as needed by revising and editing
c.
CCSS.ELA-Literacy.W.2.6: With guidance and support from adults, use a variety of
digital tools to produce and publish writing, including in collaboration with peers.
d.
CCSS.ELA-Literacy.W.2.7: Participate in shared research writing projects (e.g., read a
number of books on a single topic and produce a reports; record science observations)
e.
CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information
from provided sources to answer a question
f.
CCSS.ELA-Literacy.RI.2.2: Identify the main topic of a multiparagraph text as well as
the focus of specific paragraphs within the text
g.
CCSS.ELA-Literacy.RI.2.3: Describe the connection between a series of historical
events, scientific ideas or concepts, or the steps in technical prodecures in a text
h.
CCSS.ELA-Literacy.RI.2.7: Explain how specific images (e.g., a diagram showing
how a machine works) contribute to and clarify a text
i.
CCSS.ELA-Literacy.SL2.1A: Follow agreed-upon rules for discussions (e.g., gaining
the floor in respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion),
j.
CCSS.ELA-Literacy.SL2.1B: Build on others’ talk in conversations by linking their
comments to the remarks of others
k.
CCSS.ELA-Literacy.SL2.1C: Ask for clarification and further explanation as needed
about the topics and texts under discussion
l.
CCSS.ELA-Literacy.SL2.2: Recount or describe key ideas or details from a text read
aloud or information presented orally or through other media
m.
CCSS.ELA-Literacy.SL2.3: Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional information, or deepen understanding of a
topic or issue,
n.
CCSS.ELA-Literacy.SL2.4: Tell a story or recount an experience with appropriate
facts and relevant descriptive details, speaking audibly in coherent sentences
o.
CCSS.ELA-Literacy.SL2.6: Produce complete sentences when appropriate to task and
situation in order to provide requested detail or clarification
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Anecdotal Data Page
Date:

Time of observation:

Guiding Questions/Focus of Observation:

Context:

Students Observed:

Observations:

Reflection and Analysis:
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Alimentación de animales slip
Nombre: ___________________ #: ______
Alimentación de animals en ___________________
1.

2.

3.

4.
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Chapter Five: Project Recommendations
After teaching in a dual language program for four years, I learned that my role as an
educator in this unique program was to foster a learning environment that promotes academic
achievement, bilingualism and biliteracy, and cross-cultural competency. In the four years I’ve
taught at BES, I’ve witnessed our dual language program adjust to help students meet these
goals. However, with how often we’ve adjusted, we as teachers have had to revisit instructional
resources for instruction in our new model. This has led to the development of lessons that don’t
include grade-level Spanish, use of texts that aren’t written authentically in the target language,
and poor language models for our students. For someone whose goal is to help children acquire a
language at grade-level, this is quite an issue. As I looked through the curriculum available to me
and additional resources available in my district and online, I wondered about the ways in which
I could support the current curriculum to promote language acquisition and academic
achievement of second grade students in Dual Language Immersion? This led to my subquestions related to my pedagogical practices and how they support students’ oral language
output and academic achievement as well as how the current curriculum address the Common
Core and Next Generation Science Standards? After some analysis of my practice and
curriculum, I came to the conclusion that I needed to develop a curriculum that focuses on
language acquisition as well as content understanding and academic achievement. In this last
chapter, I will discuss the lessons learned as I developed and implemented this curriculum in the
classroom, the educational implications for students and teachers in dual language programs, and
future research suggestions for anyone interested in building on this curriculum or using the
framework to develop their own.
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Lessons Learned
Through the development and implementation of this curriculum, there were multiple
lessons learned that should be considered. The first lesson learned was searching for quality level
texts that were language and image rich and accessible to second grade students. The second
lesson learned was structuring a unit where the scope and sequence made sense and the lesson
structure would guide the students towards the desired outcome. The third lesson learned was in
relation to second grade students; 7-9 year olds and how to help them manage content, language,
and different instructional activities throughout the unit. These lessons learned will help inform
my future development of units for dual language learners.
In my experience as a teacher, I’ve learned that one of the more effective approaches to
instruction is through thematic units. With this approach, students are able to better connect the
different content areas when the academic language across them all is thematic (Collier &
Thomas, 2004). For this unit, the theme I chose was habitats based on the NGSS standard LS4.D:
Biodiversity and Humans: There are many different kinds of living things in any area, and they
exist in different places on land and in water. With this topic in mind and developing this unit,
one of the first tasks that needed to be done was finding texts that covered a variety of habitats,
had grade-level language for the students, and was written authentically in Spanish. I first began
this search by looking through the provided curriculum but was not successful in finding such a
text or texts. I also searched on websites such as readworks.org, epicbooks.com, and myon.com
but discovered that those websites either didn’t offer the texts in Spanish, or were below or
above grade level for my second grade students. It wasn’t until I attended a dual language
conference that I was able to pick up a catalogue from Lectorum, one of the largest Spanish
language book distributors in the nation. As I looked through their catalogue, I was happy to see

SPANISH THEMATIC INTEGRATED CURRICULUM

146

the variety of texts available for Spanish teachers and students. In this catalogue, I was able to
find the Hábitat series written by Bobbie Kalman. The texts were grade level and written in
Spanish, so I decided to order a couple of titles from the series. Upon receipt of the books, I was
pleased to see that not only were they language and image rich and written in Spanish, but they
all of the titles from the different habitats followed a similar format that was accessible to second
grade students. Through this experience, I learned about a valuable resource of Lectorum for all
of my Spanish text needs in the future. Knowing that other dual language teachers face the same
struggles of finding texts in Spanish, this resource is worth sharing and knowing about.
Once I had my texts selected and structure of the unit, it was time to develop the lesson
series of the unit. My initial plan was to follow the order of topics covered in the text and model
how to analyze each section and extract the main idea, key details by asking and answering
comprehension questions from the text. Once I decided that those were the objectives for the
lessons, my initial plan was to first model the entire research project with the students based on
just the desert habitat book and then once I’ve modeled all of the topics such as non-living and
living things, the climate, landforms, plants, and animals, I’d release the students to work as a
small group to research all of these topics and habitats for themselves. As I reflected back on this
plan, it became clear that this would be a challenge for the students because by the time they
would have to do their own independent practice of the lessons, it will have been anywhere from
1-5 days since they learned to analyze a text for the first time. Developmentally, especially for a
student reading, writing, speaking, and listening in a target language, it makes better sense to
structure each lesson with a model of a task and then independent practice of the task rather than
modeling all of the lessons first and then independent practice. Once the structure was
established with the guided practice and independent practice in each daily lesson, the next topic
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I decided to revisit was the scope and sequence. As previously mentioned, my initial plan was to
structure it following the sections of Bobbie Kalman’s books. However, as I began to write out
each lesson, it was clear that although the information from the texts was valuable, the structure
and order of topics needed some reorganizing so second grade students could better process it.
For that reason, I shifted the order for lessons to be together under the same thing. For example,
when learning about non-living things in a habitat, that best lent itself to not only covering nonliving elements in nature, but also landforms and the climate. When learning about living things,
that topic best lent itself to learning about animals and how they nourish themselves, and plants
and hot they nourish themselves as well. Going through this process of developing a scope and
sequence helped me understand how to best organize a series of lessons to maximize
instructional time and learning opportunities in the classroom. By doing this, the environment
better accommodated for both language acquisition and academic achievement.
Finally, the third lesson learned in the implementation of the unit was understanding the
reality of managing a classroom of 7 to 9 year old second graders with a demanding unit that
asks them to not only understand content, but to process it in a target language at grade-level.
When implementing this unit, Jacob and colleagues’ findings of cooperative learning requiring
structure to be effective was evident, especially when wanting the students to remain in the target
language (Jacob, Rotenberg, Patrick, & Wheeler, 1996). At the time of implementing the unit in
my classroom, one thing I noticed that required more attention was structuring the group
discussions better. I found that my native Spanish speakers dominated the conversation, thus
getting the most out of the first set of lessons while my Spanish learners were learning passively
under the direction of their peers rather than having a more involved role. After observing this
trend, I incorporated norms for accountable talk where all students are held responsible for
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contributing to the task and written portion of each lesson. Additionally, I discovered that despite
modeling the writing task in each lesson, it was too open ended for the students in the sense that
they required more guidance and sentence frames.
Educational Implications
This curriculum was developed over the course of two academic years, so I was able to
implement it partially with two different second grade groups. Based on my implementation, one
of the most important suggestions I have is to foster an additive linguistic environment where
both languages being learned carry the same level of value. The reason for this is that there are
multiple opportunities to interact with the language. Students will make mistakes and they need
to understand that making mistakes is okay. Both on the end of the person speaking and the
person listening to their peer. Furthermore, when it comes to making mistakes, language experts
need to understand that they can offer support, as long as it is in a polite and respectful way. The
second suggestion I have when implementing this curriculum is having a management style and
classroom culture where students stay on task and demonstrate effort. The reason for this is that
there are various activities where students will be independent and asked to work collaboratively.
If students aren’t used to being held accountable for task completion and putting forth their best
effort, this unit will be a challenge for most because it is mainly student driven. Finally, many of
the instructional strategies can be used for other lessons, units, and tasks. My recommendation is
to read through the curriculum and find the instructional activities such as the tea party, lines of
communication, gallery walk, etc. and implement them throughout the year, prior to this unit, so
that when it comes time to teach the unit, students are already familiar with the activities. This
will make learning the content and language easier because students aren’t also learning a new
instructional activity.
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Project Implementation Plans
This project was created for the second-grade dual language classroom. Not only did I
have the opportunity to implement it with two of my classes, but colleagues of mine also
implemented it in their classroom. Based on our implementation, we were able to discuss lessons
learned, necessary changes, and opportunities to increase the rigor. My plan is to share this with
second-grade colleagues, specifically those in the southern California professional development
cohort so they can also implement it in their classroom if they choose. Although my wish is for
my colleagues to implement this curriculum with fidelity, I understand that all teachers are
unique in their practice and students have varying needs. With that said, if this curriculum can
not be implemented with fidelity, I hope my colleagues can implement activities and strategies
that work best for them and their students with regard to language acquisition and academic
achievement.
Limitations of Project
Given that this curriculum was partially implemented by my colleagues and I, we
discovered some limitations when implementing it with our students. One of the limitations was
that students were not as engaged with the content as I would have liked. The students received
some information from the text, but the students were limited to only that source. If I had endless
resources, I would incorporation multiple books on the same habitat for each group so students
could pull information from various sources. This would expose students to even more language
to choose from to avoid plagiarizing. This leads to the second limitation which is a word bank or
predetermined vocabulary words for each unit that students would interact with beyond the
activity in the lesson. Due to the age and time in the program, students still struggled with
language output to a degree. Although the modeling in the guided instruction offered support,
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students still needed assistance in extracting the important vocabulary in their own texts.
Furthermore, when it came to using those vocabulary words in writing, students struggled in
producing complete and coherent sentences at grade level independently. What I would do
differently is incorporate additional grammar lessons that specifically target sentence structure,
parts of speech, and describing words. I think that by incorporating or having access to these two
elements in the unit, the linguistic output of the students would be richer than our actual results,
thus ensuring that our students are developing their bilingualism and biliteracy.
Future Research or Project Suggestions
With regard to future curriculum development suggestions, my recommendation would
be to look at the Next Generation Science Standards and California Content Standards for Social
Studies. For each grade level, the NGSS have developed segments that cover Earth Science, Life
Science, and Physical Science. By looking at these segments, you will find different themes to
create other thematic interdisciplinary units. Additionally, if you read the California Content
Standards for Social Studies, you will also find that there are five areas of study that could serve
as themes for social studies thematic curriculum. In developing curriculum with the two
aforementioned content areas, one can ensure that students have an entire academic years’ worth
of instruction that promotes academic achievement and bilingualism and biliteracy through
integrated units.
Summary/Conclusion
As a child having grown up in dual language education, I was under the impression that I
was acquiring both English and Spanish at a native-like level. In college, I discovered that my
output of the Spanish language, the target language of my dual language program, wasn’t to the
collegiate level that I thought it was. Rather than let it discourage me, I used it as inspiration for

SPANISH THEMATIC INTEGRATED CURRICULUM

151

my own dual language classroom. Knowing how much I struggled with Spanish in college, I was
determined to support my students by any means necessary so they wouldn’t face the same
linguistic challenges I did. However, after teaching for four years in my dual language program, I
discovered that with each cohort of students, students that have participated in a dual language
classroom their entire educational career, many of the students lacked grade-level knowledge of
the target language. This issue was concerning to me because these students were not on a path
of bilingualism and biliteracy; one of the goals set out by the guiding principles of dual language
programs: high academic achievement, bilingualism and biliteracy, and cross-cultural
competency (Howard et al., 2018). I looked to our program model to see if this was a
contributing factor of limited language output. I looked to our curriculum to see if that was a
contributing factor. I looked to our instructional practices and classroom norms to see if those
were a contributing factor. Within these investigations, it became clear that all three were
contributing factors to limited language output. Based on what I had discovered, as discussed in
chapter one, my research question formed: In what ways could I support the current curriculum
to promote language acquisition and academic achievement of second grade students in Dual
Language Immersion? Furthermore, subquestions that followed include 1) To what extent do my
pedagogical practices support students’ oral language output and academic achievement? and 2)
How does the current curriculum address the Common Core and Next Generation Science
Standards? These questions led me towards a decision of developing a curriculum in Spanish that
promotes academic achievement and language acquisition for dual language learners. However,
prior to embarking on the development of the curriculum, researching topics such as dual
language education, language acquisition, what academic achievement means in dual language
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education, and pedagogy and instructional practices for language acquisition and academic
achievement offered insight into elements necessary for an effective curriculum.
When working with impressionable minds, like those of second-graders, pedagogy and
practices that are research-based are a necessity. This idea is the motivation behind the themes
that come together when developing a curriculum for dual language programs; all discussed in
chapter two. The first theme that needs to be understood is dual language education in itself.
Dual language education is a specialized version of education where rather than learning in an
English only environment, students are immersed in language with the goal of acquiring the
majority language of the community and a target language that is the primary language of the
minority members of the community. (Howard & Christian, 2002). Once such a program is
developed and the languages of instruction are established, students from both linguistic
backgrounds are brought together and matriculated in a dual language education program.
Beyond the linguistic backgrounds of the students, a dual language program is also described
based on the language distribution of the two languages in an academic day/week/year. Dual
language programs are either described as a 50/50 model or 90/10 with each of those ratios
representing a percentage of the day in which a language is taught. Within this program, there are
3 specific goals that are set for students to achieve. The first is to achieve academically, the
second goal is to become bilingual and biliterate, and the third is to develop cross-cultural
competency (Collier & Thomas, 2004; Howard & Christian, 1997; Lindholm-Leary, 2008). With
the understanding of program models, student linguistic background, and goals for dual language
education, the next natural step would be to understand how to simultaneously access all of these
elements in a classroom. This begins with the understanding that the multilingual environment is
an additive environment where the funds of knowledge students have are appreciated and
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celebrated (Howard & Christian, 2002). Once this norm is established, the environment
surrounding the students is rich in language to ensure that it is accessible to all language learners
through all domains; reading, writing, speaking and listening (Howard & Christian, 1997;
Howard & Christian, 2002; Wiese, 2004) with a clear separation of languages (Collier &
Thomas, 2004). With regard to an instructional approach, and keeping language acquisition and
academic achievement in mind, cooperative learning has proved to be an effective method
(Jacob, Rotenberg, Patrick, & Wheeler, 1996; Lucero, 2015; Martin-Beltrán, 2009). The
cooperative approach encourages students to work collaboratively in groups and communicate
with one another to complete tasks (Jacob, Rotenberg, Patrick, & Wheeler, 1996; Lucero, 2015;
Martin-Beltrán, 2009). With this approach, the idea is that students develop oral language by
practicing second language skills with native speakers and using academic and social language
within context (Hayes, 2005). However, to ensure that students are truly acquiring a language,
the instructional approach is not the only important element. Once must consider the content of
instruction. In the case of language acquisition and academic achievement, experts in the field
recommend that that students access language through an integrated approach by integrating
language and core content instruction (Howard & Christian, 1997. The purpose for this is so
students are developing both language and accessing academic content (Collier & Thomas, 2004;
Lucero, 2015). To ensure that students are acquiring the language and accessing the content, an
effective instructional planning framework is the Understanding by Design Framework (UbD)
developed by Jay McTighe and Grant Wiggins. Withing he UbD Framework, instruction is
developed in three stages: Stage 1 Desired Results, Stage 2 Evidence, and Stage 3 Learning Plan
(Wiggins & McTighe, 2011; McTighe & Wiggins, 2012). As each of these stages are
intentionally planned with clear objectives, one must also intentionally incorporate practices for
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creating a multilingual learning environment in the classroom (Howard & Christian, 2002), and
cooperative tasks method (Jacob, Rotenberg, Patrick, & Wheeler, 1996; Lucero, 2015; MartinBeltrán, 2009) amongst peers.
As previously mentioned, my guiding question for this project was how I can support the
current curriculum to promote language acquisition and academic achievement of second grade
students in Dual Language Immersion? After reading through the research, my decision was to
develop a separate curriculum that incorporate many of the important elements necessary to
support students in achieving academically, becoming biliterate and bilingual, and developing
cross-cultural awareness. The curriculum described in chapter three is developed and included in
chapter thee of this project is an 11-day unit for second grade dual language classrooms. It is
focused on language acquisition of Spanish via reading, writing, speaking and listening to
content related to the life science domain. The curriculum was designed using Jay McTighe and
Grant Wiggins’ Understanding by Design Framework with the three stages in mind. For state 1,
desired results, the goal is to acquire language and content understanding at grade level. With
stage two, the evidence of students achieving the desired results is two-fold; via a performance
task and progress monitoring assessments throughout the lesson series. The purpose of this
approach for evidence is to ensure that the assessments are intentional and truly measure
progress towards meeting the desired outcomes. Finally, in stage three, the lesson plan, daily
lessons are developed to guide students towards the desired results. This is done by integrating
the Reading Informational Text, Writing, and Speaking and Listening Standards from the
Common Core State Standards for English Language Arts and Literacy with the life science
domain of the Next Generation Science Standards, 2-LS4-1: Make observations of plants and
animals to compare the diversity of life in different habitats. Although this curriculum was

SPANISH THEMATIC INTEGRATED CURRICULUM

155

developed specifically for the second-grade students or second grade-teachers at Bilingual
Elementary School, anyone participating in a dual language immersion program could find this
curriculum beneficial. The reason that this specifically applies to dual language programs is
because it is written for Spanish learners.
As you read through chapter four, you will find the aforementioned thematic curriculum
for use in a second-grade dual language classroom. Through this curriculum, you will find that
the goals it targets include language acquisition and academic achievement via an integrated
thematic approach with a focus on the life science domain of the Next Generation Science
Standards and the Common Core Standards for Language Arts and Literacy; specifically an
understanding of LS4.D: Biodiversity and Humans: There are many different kinds of living
things in any area, and they exist in different places on land and in water; one of the standards in
the life science domains within the second grade NGSS and an understanding of second grade
reading informational text, writing, and speaking and listening standards of the CCSS. The first
step in planning this curriculum was to use the Understanding by Design format where the
desired results were established first: grade-level language acquisition, and understanding of the
core content within the life science domain. The next stage that followed was evidence of
achieving the desired results. The evidence collected in this unit is done is via a performance task
where students write a collaborative, argumentative essay to present to their peers as to why their
habitat deserves funding (amount determined by the teacher/organizer) for conservation. This
performance task brings together all of the lessons of the unit, requires students to use academic
language from the life science theme and their acquired Spanish from the different instructional
practices that promote language acquisition. Furthermore, this performance tasks makes a realworld connection between the lessons in the classroom and habitats they’re learning about, since

SPANISH THEMATIC INTEGRATED CURRICULUM

156

their effective articulation of the information could benefit conservation of their habitat. To
ensure that students are successful in the performance task, the final stage of developing a
learning plan was carried out in the form of an 11-day unit with a daily lesson that ranges from
45-60 minutes where students learn through guided and independent practice. The lessons focus
on cooperative learning where students make meaning of content and language with their peers
in order to foster an additive bilingual, language rich environment.
Through this journey of developing and implementing a curriculum, there were many
lessons learned, implications with implementing this curriculum, limitations with the curriculum,
and suggestions for other educators planning to implement this curriculum, all of which are
discussed in chapter five. As far as lessons learned, the search for quality resources such as texts
that fit well with the theme and were in Spanish was a challenge. At the end of my journey I
discovered the resource known as Lectorum.com, a Spanish book distribution company. Once I
sat and analyzed the texts, I quickly learned about a developmentally appropriate scope and
sequence and lesson structure would guide the students towards successfully understanding
content and acquiring language. I often restructured the lesson order based on themes and topics
that made sense in one sequence versus another. Finally, the last lesson learned was that the
intended curriculum is for 7-9 year olds learning content and Spanish at the same time. Although
students rose to the challenge, the expectations of them are high, so understanding of how they
might feel with this unit is of utmost importance as it can have a significant impact on their effort
to learn a language or content in the future. This last lesson learned leads me to the limitations
found in the project after implementation. For each habitat, only one source was used. Based on
my observations, I noticed that students struggled with the output of information in the writing
domain because they were only limited to the information in that one source. For anyone wanting
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to implement this curriculum, my suggestion is finding an additional source for each habitat so
students have more information about their habitat accessible to them. Another limitation I found
was that although students were practicing the language and acquiring content, students still
struggled in producing complete and coherent sentences at grade level independently. My
suggestion for others wishing to implement this curriculum is to use the question cards more
frequently as they offer support with sentence structure. Finally, as previously mentioned, the
curriculum is demanding in a way that students are asked to acquire language and content. If one
hasn’t practiced the instructional strategies used in the curriculum, the unfamiliarity of it could
take away from content and language learning. I recommend that educators wishing to
implement this curriculum first read through it and extract the instructional activities and
implement them throughout the year.
My goal with this curriculum project was to create an engaging learning environment that
promotes language acquisition and content understanding for my dual language students. I hope
that by doing so, my students carry the language, academic, and collaboration skills learned
throughout this unit with them to wherever life may take them; whether it be a bilingual
employee in an office, store, or bank, a teacher with students of his/her own, or a habitat and
animal conservationist. Wherever they go, I hope they can say that their dual language program
served them in the three goals of dual language education; academic achievement, bilingualism
and biliteracy, and cross-cultural awareness so they are no longer saying phrases such as
¿Cuando es mi abuela’s cumpleaños? and instead say ¿Cuando es el cumpleaños de mi abuela?
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Appendix A: Lesson Plan Template
Day
Title of the Lesson:

Unit Theme:
LS4.D: Biodiversity and Humans
There are many different kinds of living
things in any area, and they exist in
different places on land and in water.

Common Core State Standards:

CA ELD Standard(s):

Content Objectives:

Language Objectives:

Academic Language:

Materials:

Lesson Development
Guided Instruction:

Independent Practice:

Closing:

Assessment:

