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ABSTRACT
EXTRACURRICULAR READING HABITS OF
SECONDARY LEARNING DISABLED STUDENTS
by
Pamela Joyce Bartok
Master of Arts in Special Education

Investigates the reading habits and attitudes of
adolescents, ages 11 to 22, enrolled in special education
and regular education programs.

A total of 67 special

education and 143 regular education students were queried
using a paper-pencil questionnaire presented orally by the
classroom teacher.

Results indicate that their reading

interests differ by educational category, age and gender.
Magazines, picture books and comic books were the top three
preferences of the special education students.

Magazines,

mysteries and adventure stories were the top three
preferences of the regular education students.

Females

preferred romance, animal, fashion and entertainment topics.
Males preferred sports, humor, horror and topics concerning
physical activities. There is a correlation between
television viewing, visits to the library and number of
viii

books read. There was a high correlation between visually
appealing cover art and the adolescent's response to the
material. Chronological age and gender rather than
intellectual ability appeared to be important in determining
reading

interests.

ix

CHAPTER I
INTRODUCTION

The value of reading has always held an important place
in our society.

Researchers, educators and policy makers

have put great emphasis on the process of educating all to
read.

Much has been written on the failure of our schools

to produce literate young people.

A recent Department of

Education study estimates the illiteracy rate at thirteen
per cent of American adults and more than twenty per cent
black adults. The figures for functional illiterates,

those

who can't perform such elementary tasks such as using a bus
schedule, are even higher with a rate of eighty per cent.
There are now cries of alarm that even those Americans
that can read well are culturally illiterate.

Many of our

best selling books and reports are making the case that even
as Americans go to school more they are coming out of school

knowing less.
"To sustain a culture, you need points of common
memory, tradition and experience" says Ernest Boyer,
president of the Carnegie Foundation for the Advancement of
Teaching.

"If we don't have those,

it is impossible to

intellectually and socially engage with one another."
risks to the nation, says Boyer,
fragmentation and anarchy.

The

are "disintegration,

There is no longer a common core

of information that most Americans possess."
Richard Allington (1977) after conducting an informal

study

found that in many reading courses students did

little reading.

He felt that all too often the courses

focused on isolated skills.

His reminder that to encourage

reading students must have an opportunity to read is a clear
reminder of the importance that must be placed on that
activity in the schools.
Gerency (1986) has indicated that home environment
tends to have a stronger impact on reading achievement than
on reading habits.

He maintained that the home environment

contributes more to reading comprehension than does the
school environment.
With the great "salad bowl" diversity of our society,
the home environment is going to vary a great deal. It has
been pointed out however, that the parents' influence may be
overestimated and that the young person's willingness to
read for leisure may depend to a great extent on the degree
of success and sheer pleasure experienced in previous
encounters with reading.
A recent Gallup Youth Survey interviewed representative
samples of five hundred teenagers around the country by
telephone.

An abstract published in the U.S. News and World

Report, quotes youth-survey editor Robert Bezilla about
today's teenagers that rather than being defiant or troubled
they are "nice, normal kids living ordinary lives."

Forty

per cent of the young people 13 to 15 and half of the 16 to
18 year-olds actually want teachers to assign them more
homework. The report noted that seventy-seven per cent
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admitted to listening to the radio more than their parents
and forty-seven per cent admit to watching television more
often.

Many teens, particularly older ones, think it is

essential to be well off financially.

Seventy per cent of

those surveyed responded that way as opposed to 43.5 per
cent in 1967.

Concludes Bezilla:

"This is an exciting

generation that seems able to combine the best of our old
values and traditions and digest new movements and
technologies."
This raises the question of the significance of reading
in young peoples lives.

If more homework is welcomed by

most young people and they feel it very important to be well
off financially, then do the many hours of television and
radio effect the time spent reading and becoming more fully
educated?
The

u.s.

Department of Education reported recently that

within reason, television viewing does not appear to
interfere with learning to read.

Up to about ten hours a

week, there is actually a slight positive relationship
between the amount of time children spend watching
television and their reading achievement.

There is some

evidence that confirms that television programs especially
designed to have educational value do in fact promote
reading.

Dramatization of a novel, documentaries,

newscasts, natural history and science shows may well
encourage the reading of other material for more
information.

.,

It may be that the television and radio give teens a
common culture to read and digest what they read.

We may be

finding that young people have similar interests and read
similar books and magazines because of television and radio.
Teenagers today are more sophisticated and visually
oriented.

A book, in order to stand out among hundreds of

others, must grab the browser's attention immediately.
Whether purchased from a bookstore or borrowed from the
library, a book must have a strong, visually compelling
image on its cover to get adolescents interested in reading
it.

Eye catching covers "sell" books to readers.

Attractive book jackets and magazine covers are tools used
to match reading material to readers.

Amy Kellerman,

district coordinator for children's services at the Carnegie
Library of Pittsburgh, is not induced to order a book by its
cover art, but she does believe that readers respond to a
good jacket.

"We don't judge a book by its cover, but kids

do," she commented.
Most young people today are exposed to the paperback
more often than the hardcover editions of books as economic
restraints are affecting the purchase of the more expensive
hardcovers in libraries and schools.

The paperbacks may be

more visually pleasing to the teens and less intimidating
reading as well.

Teens may well be drawn to paperbacks and

magazines as basically the covers are really small posters
giving information about what is happening in the book or
other publication.

If the books and magazines are not
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packaged so that young adults will pick them up, then the
books will probably not get read no matter how terrific they
may be.
Substantial numbers of children do not read very much
on their own, either for pleasure or for information.
Eighty per cent of the books read in the United States are
read by ten per cent of the population.

An interest in

voluntary reading seems innate in some children regardless
of environment (Morrow 1985).
Then who are the non-readers?

According to Lehr (1985)

the young, people between the ages of sixteen and twenty one
are reading less.

The proportion of that age group who were

readers declined from seventy five per cent in 1978 to sixty
three per cent in 1983.
How much non-assigned reading is done by adolescents
and if they read, what do they read ? Those questions are
posed by this writer.

An examination of the reading habits

of teens may provide some useful insights into that which
may motivate the young reader.

A dazzling array of reading

matter is commonly available today; some published
specifically for young people and some with a more global
appeal.

Targeting the specific topics and types of

publications preferred by adolescents will facilitate the
development of voluntary reading programs in the classroom.
Instructional decisions may be influenced and strategies
developed in the classroom that penetrate the spectrum of
the curriculum.
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Endowed with an understanding of the interests of young
adults, educators may be guided toward more positive ways of
motivating adolescents toward the written word.
This paper examines the interest and participation of
adolescents in extracurricular reading activities.
use of a two page survey,

With the

presented orally by the teacher,

examination was made of the interests and frequency of young
adult's extracurricular

reading.
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CHAPTER II
LITERATURE REVIEW

Much of the literature available deals with children in
the primary grades, the grades in which children are in the
formative reading years.

Great emphasis has been put upon

researching reading achievement, comprehension and other
reading skills of young children.

Many studies deal with

minorities and lower socioeconomic groups and the impact of
Interesting studies

status on interests and ability.

researching young people's reading interests and attitudes
toward voluntary reading are available, however, many are
older publications.

With the rapid cultural changes in the

last decade only those studies conducted in the eighties
appear relevant to today's teens.
McKenna {1986) pointed out that there seems to be
common reading interests among adolescents with low reading
ability regardless of sex or age.
He surveyed 576 low ability readers from ten middle
schools and four high schools.

All of the young people had

been placed in special reading classes as a result of poor
reading performance in content classes.

The students had

all been diagnosed as reading well below grade level.
Represented in this study was a rather wide selection of
ethnic, cultural and socioeconomic diversity.

The young

people all attended schools in one large Midwestern city.
The survey topics were obtained from teacher
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suggestions and from previously completed studies.

A total

of forty four book topics were represented within the
inventory.

All inventories were read by the teachers to

prevent reading problems from interfering with
comprehension.
Several categories identified as having great appeal to
young adults of both sexes were the cartoon or comic book
format and the mystery story.

McKenna concluded that the

comic book placed fewer demands upon the reader and that the
mystery appealed to the curiosity of the reader.
Possibly the most interesting result was the fact that
four of the most popular categories might be termed
"strange."

Stories whose themes centered around "ghosts,"

"magic," "exploration of the unknown " and " weird but true
stories."

McKenna points to a lesson in this for all

teachers.

Rather than ignore unusual topics,

it may be

that opportunities for presenting books written with
extraordinary themes should be explored as they create
curiosity within the reader.

McKenna concludes that books

devoted to unusual topics seem to have a universal appeal
for both low-ability secondary boys and low-ability
secondary girls, regardless of age.
A few general trends were revealed in the final
analysis of the study.

It was found that there seemed to be

no discernible difference between the high schoolers• and
the middle schoolers• topic preferences.

This was the case

with both sexes participating in the study.
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The range of

reading interests appear to diminish as the students mature.
The females surveyed seemed to have some inclination toward
topics of an affective character such as maturation, romance
and family relationships.

Physical activities such as

sports, stories involving machines or those about war seemed
to be the topics of preference for males taking part in the
study.
Manna and Misheff (1987) studied the conditions that
affect the development of responsive readers.

The

investigation was conducted to recognize some of the
perceptions that lead to particular attitudes toward
reading.

Their study focused on what factors affect

developing readers both negatively and positively and impact
their attitudes toward reading.
An autobiographical instrument was designed by Manna
and Misheff to determine the attitudes, opinions and values
of both prospective and practicing elementary and secondary
school teachers.

Personal memories of early reading

experiences and recent reading habits and interests were
used to develop a profile of those universals that
influenced their competence as readers and teachers of
reading.
More than 1,000 autobiographies were collected of which
50 were selected for analysis.

The sample consisted of 25

undergraduate and 25 graduate students enrolled in
children 1 s

1 iter a ture courses.

Factors influencing positive reading attitudes included
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family reading with interested adults, oral stories,
exposure to public libraries and recommendations from close
friends.

Reading aloud to siblings was cited as an early

positive experience by some subjects.
Negative influences were generally the antithesis of
the positive factors.

Cited were a lack of reading in the

home, library contact and stimulation from reading friends.
The subjects were asked to recall the positive reading
factors experienced in school.

The undergraduate

participants remembered fewer positive reading encounters
than did the practicing teachers.

Teacher enthusiasm, group

discussions and eloquent oral reading by another were cited
as enhancements of the reading experience.

Individualized

reading and conferences with either peers or the teacher was
mentioned as instrumental in the comprehension process.
A number of instructional practices were cited as
negative memories by the subjects.

Book reports were

named

as one of the more restricting activities required in
school.

The participants were in general agreement. Most

recalled just wanting to talk about a book without focusing
on the traditional questions contained in a standard book
report form.
Teaching methods requiring competition among the
students, such as reading groups, were listed as one of the
more sterile school experiences.

Those students who were

poor oral readers recall being embarrassed and those
proficient readers recall being bored.
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Competitive reading

practices were criticized by 78% of the respondents.

They

cited loss of self-confidence, fear of the written word and
loss of reading enjoyment as just a few of the negative
consequences (Manna and Misheff, 1986).
Limiting literature selections or insisting upon a
single interpretation of narrative meaning were recalled as
negative elements in the classroom.

Reading instructors who

ignored students' reading needs and interests were
remembered as reading negatives. The subjects drew a
definite distinction between classes fostering positive
reading development and those that produced negative
experiences.
While the autobiographies described both negative and
positive experiences with reading at home and in school,
more negative memories were stated concerning the school's
role in the reading process.
Experienced teachers had many more positive reading
memories than did students just entering the field.

Those

planning to enter the profession reported more negative
memories of both home and school reading experiences.

The

autobiographies indicated a number of recommendations for
contributing to reading development.

Allowing students to

read many types of materials, vary reading situations and
diversify reasons for reading were all cited as methods for
developing healthy reading attitudes.
Providing young readers with abundant materials and
activities geared to their interests and needs was reported
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to be of utmost importance for enjoyment and enthusiasm for
reading.

Observable or measurable reading skills should be

but a necessary part of the reading program, not the only
principle

involved.

Neuman (1986) designed a study to analyze the
relationship of the home environment and children's
television viewing and leisure reading preferences. She
suggested that certain characteristics in the home
environment may directly influence children's media
patterns.
The parents of 59 fifth-grade students from nine
schools in the Boston area participated in the study.
Fifth-grade students were selected because by this age the
students begin to develop independent reading habits and
preferences.

The family of each child was asked to record

their child's television and reading behavior for two weeks.
Four categories were developed as follows: l) heavy
television viewing-heavy reading, 2) light television
viewing-heavy reading, 3) light television viewing-light
reading, and 4) heavy television viewing-light reading.
These subgroups were selected to determine if certain home
environmental factors were predictive of these four media
patterns. Socioeconomic status was coded using a five point
scale ranging from one, which represents unskilled
occupations, through five, which includes professional and
highly skilled positions.
A home environment questionnaire based on both
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theoretical and empirical research (Dave, 1963: Greaney,
1982: Marjoribanks, 1979: Wolf, 1964) was designed to
measure common, ongoing behavior in the horne considered to
be supportive of a stimulating learning environment.

The 93

item questionnaire included 59 closed and 34 opened ended
responses.

The questions were designed to give a broad

picture of family patterns and family time spent together.
Parents were told that the specific purpose of the survey
was to develop a better understanding of children's
interests, hobbies and their uses of leisure time.
Response percentages were computed between the
environmental variables and the four groups.

Some rather

interesting trends emerged from this process.
Nueman found that parents of light television-light
readers required their children to do many more chores than
others in the sample,

chores such as babysitting, cleaning

and shopping for the family.

Those in the light reading

group were expected to spend more time on homework than
those in the heavy reading group.
Parental expectations tended to be lower in light reading
groups.

The child's academic performance was viewed as

average by the parents of the light readers.

Little history

of early parental oral reading was established. Children who
were heavy readers and light television viewers tended to
participate more in activities outside the home.

Family

trips, sports and music related activities were most
frequently noted.
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Those in the heavy reading groups were encouraged to
make independent decisions more than others in the sample.
The history of early parental oral reading was more
pronounced in this group as well. The children were also
stimulated to read more from family dinner discussions.
The analysis of media-related behaviors in Neuman's
study also revealed several interesting patterns.

Parents

of light readers read fewer books than those in the heavy
reading groups. Dinner was often dominated by the television
and the parents were less familiar with book or magazine
titles.
The amount of television viewed was more difficult to
measure.

In some homes the television stayed on all day;

parents attended to selected programs.
television on an irregular basis.

Others watched

Some parents of heavy

readers and light television viewers

did not watch

television at all.
Restrictions placed on television viewing did not
appear to be a dominant influence on the viewing behavior of
the children. Parents of children who read less and viewed
more approved of fewer programs than others in the sample. A
large percentage of these parents felt that television
viewing should be monitored regularly.

Despite this it

appeared that most television viewing remained
unsupervised.
Neuman's study suggests that television and reading
behavior are tied to a complex set of influences.
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Media

related behavior appears to reflect certain characteristic
family patterns.

Children's viewing and reading habits tend

to follow the examples set by their parents.

Children

coming from households where television dominated spent more
time viewing and those that came from reading dominated
homes spent more time reading.

Children internalized

behaviors and attitudes manifested by their parents.
The study concludes that exposing children to new ideas
and enriching experiences will provide new options for
leisure time activities.

Rather than holding television

entirely responsible for the declining interest in reading,
efforts should be directed toward providing both parents and
children with alternatives which might encourage positive
parent-child

interaction.

Morrow (1985) compared the attitudes of elementary
principals, teachers and parents toward the promotion of
voluntary reading and toward reading comprehension, word
recognition skills and study skills. The relationship
between teachers' attitudes and their instructional
decisions in the classroom was also examined.
Subjects included 185 teachers, 20 principals and 160
parents.

A questionnaire was developed to rate the

importance of comprehension, word recognition, study skills
and voluntary reading.
Results generally indicated that:

1) none of the three

groups could see great educational value in the systematic
development of voluntary reading, but, on strictly personal
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levels,

teachers and principals liked the idea;

2) none of

the three groups seemed to think that officials in their
school districts valued the development of voluntary reading
as a programmatic goal; 3) parents liked the idea of
voluntary reading as a programmatic goal less than either of
the other two groups; and 4) few in any of the three groups
seemed willing to dedicate much time or effort to the
development of a voluntary reading program.
In the Morrow study teachers were asked if basal
readers played an important part in their reading
instruction.

An average of 85% of instructional reading

time was spent with basal readers by 90% of the teachers
questioned.

According to the teachers, development of both

word recognition and comprehension skills were most
emphasized in the basal reading instructional program;

study

skills and development of voluntary reading were emphasized
least.
The pressure to improve on standardized test scores was
reported to be felt by teachers, school officials and
parents.

Classroom time devoted to skill development that

will help children achieve high scores on these tests was
cited as a factor and effect classroom practice and beliefs
toward voluntary reading.
Morrow concludes that instructional practices must
include voluntary reading time.

Teachers have such a strong

influence on instruction that they must be presented with
all the information about reading instruction possible.
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This must include the strong association between voluntary
reading and achievement in reading ability, there is a need
to understand that voluntary reading allows for practice of
skills learned in direct instruction.

Finally individuals

within a school district can influence the attitudes of
others toward voluntary reading.
As a result of Morrow's investigation the attitudes of
those involved changed. The introduction of a voluntary
reading program was then enthusiastically supported by
parents, principals, teachers and school officials.
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CHAPTER III
METHODOLOGY

This

study was undertaken after the determination that

little has been published recently regarding the attitudes
and interests of adolescent readers. This project attempted
to let the young people involved indicate their preferences
for extracurricular reading and leisure time.
An interest inventory has a valid place in helping
select materials for the classroom and motivating reluctant
readers. The questions chosen for inclusion in the survey
were those that probed into the reading habits, reading
environment and interests of the students. The questions
attempted to ascertain just how the representative young
people's behavior toward pleasure reading might be
translated to viable information for those working with
adolescents (see appendix).
STUDY POPULATION
Special and regular education students from the high
school and junior high school level, of both genders, were a
part of the project. Regular education students were
included in the test subjects to provide a baseline from
which possible remedial and motivational aids, with
significance for young people, could be developed.
The data collected was gathered from students attending
15 schools in the Ventura, Los Angeles and Santa Barbara
areas. Represented were 7 junior high and 8 high schools.
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The young people surveyed ranged in

~ge

from eleven to

twenty-two years old. A total of 316 surveys were returned.
From the total returned, 143 regular education students and
67 special education students were chosen to take part in
the study. The remainder returned questionnaires lacking
specific data.

Only those students who volunteered to fill

out the questionnaires were surveyed.

Participating

teachers were asked to present the questions orally so
reading deficiencies would not hinder comprehension.
PROCEDURES
The surveys were distributed throughout the
participating schools by interested teachers.

Many of those

teachers then enlisted the help of their colleagues
resulting in a broad spectrum of adolescent test subjects.
The placement of the surveys in the various schools
required two months.

Completion and return of the

questionnaires entailed another three months.
To develop a profile of the reading interests and
attitudes of adolescents, the survey was designed to reflect
their candid opinions and experiences.

In addition to

asking general questions about home and school reading
experiences, the instrument probed into the nature of
individual sentiments toward the various genre of books and
specific periodicals.
Organization of the Survey
A four part survey was created consisting of 26 general
background questions to be answered yes or no, 3 questions
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that asked the students to use numbers for completion
concerning public library usage and daily television viewing
habits and 17 topic and format preference choices ranging
from comic books to biographies.

The preference questions

were assigned numbers indicating strong like, like or
dislike of the topic or format.

The last portion of the

survey consisted of 33 carefully selected magazine titles
and the students were asked to check those they had read in
the preceding two months.
Because the library card is a symbol of reading, the
young people were asked if they possessed a library card.
Another question, associated with reading and library usage,
asked the students if they would check out an unassigned
library book. These questions are associated with voluntary
reading.
Specific questions asking if a book was ever received
as a gift or if a book would be taken on vacation were
included in the survey to assess the importance of reading
to the young people.
Reading environment was measured by the questions
pertaining to newspaper reading, magazine subscriptions and
family reading habits.
Some questions related to reading skill.

The questions

were asked if reading was easy and if homework composed
predominantly of reading took precedence over that of
another model. This question was designed to elicit
response~

from both regular and special education students
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to ascertain if reading skill was germane to reading
behavior.
Several questions were chosen to establish the
influence of book jackets, peer recommendations and
television upon the reading selections of the adolescent
reader.
One method of acquisition of vocabulary words was
included in the survey to measure the percentage of young
people who would expand their word comprehension through the
use of the dictionary.
The list contained the query, "Have you ever read a
poem just for fun?"

This question was included to discover

if the young people augmented their reading matter with
verse.
A question pertaining to the enjoyment of oral reading
by another is an important component of the survey. The
hypothesis is; an adolescent with marginal reading
capabilities may still be interested and enjoy the written
word.
The three questions in the completion section of the
questionnaire asked the young people how many times in the
prior 30 days, they had visited the library.

How many books

they had read in the same time frame and how many hours a
day were spent in television viewing. It was expected that
responses could indicate a possible correlation among
library usage, books read and hours of television
involvement.
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An investigation into the number of books read by the
teens in the preceding thirty days is clearly necessary in
measuring the allure of recreational reading.
Library usage is pertinent information when used in
conjunction with additional facts garnered in the survey.
The library as a social device or an establishment catering
to adolescent reading needs should be discernible when all
the information is analyzed.
Television viewing habits are evaluated with numerical
data.

The number of viewing hours per day has a direct

impact on available hours of recreational reading time.
PREFERENCES
The preference section investigated categories of
reading topics.

Samples of reading topics included were

adventure, history, war, romance, sports, horror and science
fiction.

Types of reading materials were listed such as

comic books, magazines, newspapers and picture books for
preference selection by the students.

The students were

requested to indicate the strength of their preferences in a
three choice structure:
(1)

strong like

(2) like
(3) dislike

The fourth section of the survey

listed 33 magazines that might have adolescent appeal.

Many

of those listed were published for teens such as
Freestylin', Seventeen and YM. Other magazine titles were
those that might be found at home or in classrooms, ie.

Newsweek, National Geographic and TV Guide.

Other types

dealt with specialized subjects: Motocross, Surfer and
Horoscope for example.
Of the three hundred sixteen questionnaires returned,
two hundred ten were valid for this project.

One hundred

six contained incomplete or invalid data and therefore were
not included as part of this survey.
surveys did not include gender or age.

Many of the discarded
A few contained

sections left unfinished and a large number did not mark
choices rather their own preferences.
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CHAPTER IV
RESULTS

In this study two patterns of comparisons were selected
for the presentation of the data.

The extracurricular

reading habits and interests of special education students
were compared with those of regular education students. The
male student's nonscholastic reading habits and interests
were compared with those of the female student's.
Of the three hundred sixteen questionnaires returned,
two hundred ten were regarded to be valid for this project.
One hundred six contained incomplete or invalid data and
therefore were not included as part of this survey.
the discarded surveys did not include gender or age.
number left sections of the survey unfinished.

Many of
A

A greater

number did not mark choices, rather the students added their
own preferences. A few students marked more than one
appropriate answer.
TREATMENT of DATA
The percentage of error for this study is plus or minus
five percent.

This survey was the dependent variable in a

4x3 factorial design in which age, gender and educational
classification served as independent variables. Each item
was analyzed independently, with 16,590 data points analyzed
and 553 separate tests.
All valid responses to the survey were divided into 12
groups consisting of:
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Special education males ages 11-14
Special education females ages 11-14
Special education males ages 15-16
Special education females ages 15-16
Special education males 17-22
Special education females 17-22
Regular education males ages 11-14
Regular education females ages 11-14
Regular education males ages 15-16
Regular education females ages 15-16
Regular education males ages 17-22
Regular education females ages 17-22

Totals of the students answers to each question were
generated and divided by the total students in the
individual group {sections A and D).

Questions requiring

numeric values (sections B and C) were assigned accumulated
totals which were divided by the total number of responses
within that group. Gender responses were totaled by the
specific educational category and calculated to find
percentages or averages of the particular question.

Totals

of both genders were calculated again to find percentages or
averages of the particular question. Finally,

individual

response calculations were made without regard to gender,
age or educational category to acheive bases for conclusions
and recommendations.
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TABLE I
DISTRIBUTION OF RESPONSES TO QUESTION #1 - "DO YOU HAVE A
LIBRARY CARD FOR THE PUBLIC LIBRARY ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

15-16

11-14

17-22

M

F

M

F

M

F

50

50

50

57

44

64

------ ------- ------- -------- ------ ------50
62
85
50
50
74
------ ------- ------- -------- ------ -------

Library cards were possessed by 58% of the females in
special education
(all ages surveyed) and 72% of the
regular education females. The percentage of males (all
ages) was 49% for the special education and 50% for those in
regular education (table I).
Between the 11-14 and the 17-22 age groups the special
education females reported a 14% increase in the number of
female students with a public library card, the same
comparison for the male special education students shows a
6% decrease

(table I).

The regular education female students (all ages) show a
9% decline in the number of public library cards and the
regular education males remain constant at 50% for all age
groupings

(table

I).

It is interesting to note that the special education
females in the ll-14 age group averaged over 9 trips to the
library in the preceding 30 days (table XVIII).
In table II the 11-14 age group the special education
students

(both boys and girls) indicated they had received

more books as a present than the regular education students.
The number of special education boys reporting they had
received a book for a present increased steadily as they
grew older, rising from 58% in the 11-14 age group to 78%
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the 17-22 age group (table II).

TABLE II
DISTRIBUTION OF RESPONSES TO QUESTION #2 - "DID YOU EVER GET
A BOOK FOR A PRESENT ?" (IN PERCENTAGES)
11-14

AGE RANGE

----------REG. ED.
----------SP. ED.

15-16

17-22

M

F

M

F

M

F

41

7fJ

67

68

75

56

58

75

6fJ

86

78

------ ------- ------- -------- ------ ------------ ------- ------- -------- ------

------55

When all age groups are combined the special education
girls' response was 69% and 64% for regular education girls.
The boys reported 63% for special education and 55% for the
regular education group (table II).
The 15-16 year old groups responded with 7% more of the
regular education boys receiving a book as a present than
the special education boys. The same comparison for the
girls indicated 18% more of the special education girls
received a book as a present than the regular education
girls (table II).
In the 17-22 age group responses were almost equal,
they differed only 3% for the boys and 1% for the girls
(table II).
TABLE III
DISTRIBUTION OF RESPONSES TO QUESTION #5 - "DO THE PEOPLE
IN YOUR FAMILY LIKE TO READ ?" (IN PERCENTAGES)
AGE RANGE

ll-14
M

----------81
REG. ED.
---------------SP. ED.
75

F

15-16
F
M

17-22
M

F

------ ------- ------- -------- ------ ------65

72

79

83

81

lfJfJ

85

71

67

lfJfJ

------- ------- -------- ------ -------

When genders are combined, the special education girls
responded 92% to 76% for-the regular education girls. The
boys responded 78% in the special education group and 79%
for the regular education group (table III).
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It is worth noting that

o~ei

two thirds of the special

education students in all groups reported that the people in
their families enjoyed reading (table III).
The special education girls in age groups 11-14 and 1722 all

(100%) reported the people in their families liked to

read compared to 65% for the regular education girls 11-14
and 71% for the 17-22 age group (table III).
In the 11-14 age group the special education boys
indicated their families liked to read less then the regular
education boys in the same age group by 6%. The 15-16 year
old special education boys indicated 85% of their families
liked to read to 72% for the regular education boys. The 1722 year old regular education boys stated their families
enjoyed reading more (16%) than the special education boys
(table III).
TABLE IV
DISTRIBUTION OF RESPONSES TO QUESTION #6 - "WOULD YOU TAKE A
BOOK ON VACATION ?" (IN PERCENTAGES)
AGE RANGE

11-14

15-16

17-22

M

F

M

F

M

F

REG. ED.

41

65

72

85

92

78

SP. ED.

50

63

55

57

44

82

When combined, 69% of the special education and 78% of
the regular education girls indicated they would take a book
on vacation. The same combination of boys indicated 51% of
the special education to 60% of the regular education boys
(table IV) •
Replies to the question "Would you take a book on
vacation

.

?"

' are tabulated in table IV. Over sixty percent

(63%) of the 11-14 special education girls in the study
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replied in the affirmative and

-~2%

of the 17-22 age group

indicated they would take a book on vacation (table IV).
Responses to this question from the special education boys
were 50%

(11-14), 55%

(15-16) and only 44% for the 17-22 age

group (table IV).
Nine percent more of the 11-14 old boys in special
education would take a book on vacation than the regular
education boys. There were only slightly more

(2%) of the

regular education girls indicating they would take a book on
their vacation when compared to the special education girls
(table IV) •
In the 15-16 age group 17% more special education than
regular education boys indicated they would take a book on
vacation

(table IV)

The largest variation between special education and
regular education students occurred in the 17-22 age group
of boys with a difference of 48% regular education to
special education. The girls in this age group indicated a
difference of only 4% special education to regular education
(table IV).
TABLE V
DISTRIBUTION OF RESPONSES TO QUESTION #7 - "DO YOU CHECK OUT
BOOKS FROM THE SCHOOL LIBRARY THAT ARE NOT ASSIGNED BY THE
TEACHER ?" (IN PERCENTAGES)
AGE RANGE

11-14
M
F

15-16
M
F

17-22
M
F

------ ------- ------- -------- ------ ----------------47
55
56
79
67
74
REG. ED.
---------------------------------------------63
67
35
57
22
SP. ED.
55
The combined female students•
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(all age groups)

response

to the question "Do you check out books from the school
library that are not assigned by the teacher ?" were 58%
for the special education and 72% for the regular education
females. The same combination of all male age groups
responded with 41% for the special education boys and 53% of
the regular education boys (table V).
As the special education boys grew older there was a
large decline (67% to 22%)

in the number of students

replying in the affirmative to this question (table V).
In table VI the 11-14 age group the special education
girls indicated they were less influenced by television by a
factor of two to one over the regular education girls. In
the same age category the boys were almost equal between
special education and regular education, with only 1%
difference in the replies favoring the special education
boys.
TABLE VI
DISTRIBUTION OF RESPONSES TO QUESTION #9 - "WHEN YOU SEE A
PROGRAM ON TELEVISION DO YOU EVER WANT TO READ MORE ABOUT
THE SUBJECT ?" (IN PERCENTAGES)
AGE RANGE

11-14
M
F

15-16
M

17-22
F

M

F

-------------- ------ ---------------------------41
50
53
33
REG. ED.
39
59
---------------------------------------------42
25
55
57
45
SP. ED.
56
When all age groups are combined the special education
girls• responses were 42% to 54% for the regular education.
The boys responses were 38% for special education and 51%
for regular education (table VI).
In table VII the two groups indicating the greatest
difference to the question "Does your family receive
magazines by mail ?" occurred in the special education 11-14
group (20%) and the 17-22 group regular education students.
In total all students in the study group indicated
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greater than 75% of their families did subscribe to
magazines. This fact may indicate that some families in this
geographical area pursue an above average interest in
recreational reading (table VII).
TABLE VII
DISTRIBUTION OF RESPONSES TO QUESTION #11 - "DOES YOUR
FAMILY RECEIVE MAGAZINES BY MAIL ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

11-14
M
F

15-16
M

17-22
F

F

M

------ ------- ------- -------- ------ ------74
67
92
66
7'J
63
------ ------- ------- -------- ------ ------83

63

75

71

67

73

When all ages were combined for the girls there was not
a mentionable difference between the special education and
regular education categories. In the boys group the
percentages were 76% for special education and 71% in the
regular education category (table VII).
TABLE VIII
DISTRIBUTION OF RESPONSES TO QUESTION #12 - "DO YOU READ ANY
PART OF THE NEWSPAPER DAILY ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

15-16

11-14
M

F

M

17-22
F

M

F

71

11
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------ ------- ------- -------- ------ ------89
79
7'J
63
5'J
56
------ ------- ------- -------- ------ ------42

38

45

When all age groups are combined, the special education
girls responded 42% to 69% for the regular education girls.
The boys responded 36% for special education and 67% for the
regular education group (table VIII).
In the 15-16 age group the special education girls read
the newspaper less regularly than the regular education
girls (8%). In all other categories the regular education
students

(both boys and girls)

read the newspaper daily by a

large margin. All students indicated a decline with age in
newspaper reading (table VIII).
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It is interesting to note that over two thirds of the
students ranked newspapers in the top ten for reading
preference (tables XX and XXI).
In table IX the special education students use the
dictionary to look up the meaning of an unfamiliar word to a
greater degree than the regular education students. This was
true in all age groups.
The use of the dictionary increased for the special
education students with age and regular education students•
use of the dictionary decreased with age (table IX).
All the special education girls 17-22 years old
indicated they used the dictionary to look up meanings of
unfamiliar words

(table IX).

TABLE IX
DISTRIBUTION OF RESPONSES TO QUESTION #16 - 11 IF YOU DON 1 T
KNOW A WORD DO YOU LOOK UP THE MEANING IN A DICTIONARY ? 11
(IN PERCENTAGES)
11-14

AGE RANGE
M

15-16
F

M

17-22
F

------ ------- ------- -----------------74
85
44
63
REG. ED.
------- ------- ----------------------67
88
7'3
86
SP. ED.

M

F

58

74

89

lfJfJ

When all age groups are combined the special education
girls responded 92% to 76% regular education girls. The boys
responded 73% for the special education to 56% regular
education (table IX).
In table X the 11-14 age group 83% of the special
education girls indicated they had read a poem for fun to
only 5'3% of the regular education girls.

In the same age

group 9'3% of the regular education boys responded in the
affirmative to 5'3% of the special education boys.
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TABLE X
DISTRIBUTION OF RESPONSES TO QUESTION #17 - "HAVE YOU EVER
READ A POEM JUST FOR FUN ? 11 (IN PERCENTAGES)
AGE RANGE

11-14
M
F

---------------REG. ED.
50
---------------SP. ED.
83

15-16
M
F

17-22
M
F

------- ------- -------- ------ ------90
72
76
67
85
------- ------- -------- ------ ------50

55

86

67

55

When all age groups are combined the special education
girls' responses were 76% to 92% for the regular education
group. The boys in the study responded 73% for the special
education group and 56% for the regular education group who
read poems for fun (table X).
The 15-16 year old groups responded with a small
difference in percentages

(4%)

for both genders of the

regular education students. The special education students
showed a marked difference of 33% between the girls at 86%
and the boys at 55% in reading a poem just for pleasure
(table X) •
In table XI below there was only a slight difference in
the combined boys'

responses to the question, "Have you ever

read something because someone else said they liked it ? 11
the greatest difference was in the 15-16 age group (9%) and
no difference in the 17-22 age group (table XI).
TABLE XI
DISTRIBUTION OF RESPONSES TO QUESTION #18 - "HAVE YOU EVER
READ SOMETHING BECAUSE SOMEONE ELSE SAID THEY LIKED IT ? 11 (IN
PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

11-14
M
F

15-16
M
F

17-22
M

F

67

73

------ ------- ------- -------- ------ ------78
80
56
88
67
85
------ ------- ------- -------- ------ ------75

63

45

86

This question was answered "yes" by 7 out of 10 special
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education girls and by 8.5 out
(all age groups). The greatest
age group, 80% for the regular
the special education females

bt 10 regular education girls
difference was in the 11-14
education females to 63% for
(table XI).

In the 11-14 age group the regular education girls
(100%) replied they were influenced by the cover of a book
or magazine to 88% of the special education girls (table
XI I) •
The regular education students indicate they are
influenced by the cover of a magazine or book slightly more
often than the special education students (table XII).
It is worthy of note that the special education
students chose magazines, picture books and comic books as
their top ranked preferences.

All of these choices have

colorful and appealing covers (table XX).
TABLE XII
DISTRIBUTION OF RESPONSES TO QUESTION #19 - "DOES THE COVER
ON A BOOK OR MAGAZINE SOMETIMES MAKE YOU WANT TO READ IT ?"
(IN PERCENTAGES)
AGE RANGE

11-14
M
F

15-16
M
F

17-22
M
F

------------------------- ---------------------100
83
88
84
92
92
REG. ED.
---------------------------------------------80
71
88
89
64
SP. ED.
75
When all age groups are combined, the special education
girls' responses were 73% to 93% for the regular education
groups. The special education boys were 80% to 85% for the
regular education groups (table XII).
Combining the age groups in special education

showed

only a slight 15% difference in the answers to the question
"Do you read the Sunday comics ?", between males and
females. The same combination for the regular education
group produced only a 4% difference (table XIII).
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TABLE XIII
DISTRIBUTION OF RESPONSES TO QUESTION #21 - "DO YOU READ THE
SUNDAY COMICS ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

11-14
M
F

15-16
F
M

17-22
M

F

44

55

------- ------- -------- ------ -----------67
71
55
75
63
67
------ ------- ------- -------- ------ ------50

75

60

86

The affirmative replies from the special education boys
and girls was greatest in the 15-16 age group. The regular
education students replied "yes•• showing a steady increase
with age (table XIII).
When combined, the boys• replies to this question
indicate 68% of the special education males consider reading
easy compared to 60% of the regular education males (table
XIV).
TABLE XIV
DISTRIBUTION OF RESPONSES TO QUESTION #23 FOR YOU ? 11 (IN PERCENTAGES)
AGE RANGE

11-14
M
F

15-16
F
M

11

IS READING EASY
17-22
F

M

------ ----------------------------------------72
76
47
75
75
89
REG ED.
---------------------------------------------85
67
63
33
73
86
SP. ED.
a

When all age groups are combined, 7 out of 113 special
education girls replied in the affirmative to this question,
to 8 out of 113 regular education girls (table XIV).
The boys, 17-22, in the special education group
reported finding reading difficult, only 33% replied

11

yes"

to this question (table XIV).
In table XV those indicating the least preference for
homework involving only reading were the regular education
boys ages 11-14 (28%). The greatest preference for homework
involving only reading were the regular education girls ages
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15-16, of whom 59% reported a preference.
TABLE XV
DISTRIBUTION OF RESPONSES TO QUESTION #24 - "DO YOU LIKE
HOMEWORK THAT INVOLVES ONLY READING ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

11-14
F
M

15-16
F
M

17-22
M
F

------ ------- ------- -------- ------ ------50
33
28
59
36
37
------------------- ------------ ------50

38

35

57

44

45

When averaged less than 50% of all students surveyed
(44%) indicated they preferred homework that involved only
reading (table XV).
The least amount of variance to the question, "Do you
like homework that involves only reading?" occurred in the
15-16 age group (2%) of males and females

(table XV).

In table XVI the special education students ages 17-22
(both boys and girls)

indicated they enjoyed having someone

read aloud. This was greater than the regular education
students by 20% for the boys and almost 30% for the girls
(table XVI) •
TABLE XVI
DISTRIBUTION OF RESPONSES TO QUESTION #25 - "DO YOU ENJOY
HAVING SOMEONE READ ALOUD TO YOU ?" (IN PERCENTAGES)
AGE RANGE

----------REG. ED.
----------SP. ED.

11-14
F
M

15-16
M
F

17-22
F
M

------ ------- ------- -------- ------ ------35
50
44
53
44
58
------ ------- ------- -------- ------ ------50

63

50

57

78

73

In reply to the question "Do you enjoy having someone
read aloud to you ?" the combined special education females'
responses were 65% to 42% for the regular education. The
males in the study reported 56% in the special education
group to 53% in the regular education group enjoyed someone
reading aloud (table XVI).
In table XVII the regular education category (both male
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and female)

shows a peak in the 15-16 age group. Special

education students of both genders indicated a steady
increase with age.
TABLE XVII
DISTRIBUTION OF RESPONSES TO QUESTION #27 - "HOW MANY BOOKS
HAVE YOU READ IN THE LAST 30 DAYS ?" (IN AVERAGES)
AGE RANGE
REG. ED.
S P. ED.

11-14
M
F

15-16
M

F

17-22
M
F

3.4

5.6

8.4

3.2

2.8

2.4

2

3. 5

4

5. 7

5. 6

8

The regular education females in the 15-16 group
reported reading the most books in the preceding 30 days,
averaging over 8 books each. The fewest books read in the
preceding 30 days were an average of only two books by the
special education males (table XVII).
TABLE XVIII
DISTRIBUTION OF RESPONSES TO QUESTION #28 - "HOW MANY TIMES
HAVE YOU BEEN TO THE LIBRARY IN THE LAST 30 DAYS ?"
(IN
AVERAGES)
AGE RANGE

ll-14
M
F

REG. EDa

2.5

SP. ED.

9. 4

15-16
M
F

17-22
M
F

------- ------- -------- ------ ------4
4
4. 7
7. 3
2.7
------- ------- -------- ------ ------2. 4

3. 4

3

6. 5

5. 3

Those taking the most trips to the library in the
preceding 30 days were the special education females in the
11-14 age group, averaging over 9 trips each. The fewest
trips to the library were taken by the regular education
males in the ll-14 age group.
They averaged only 2.5 trips
to the library in the preceding 30 days (table XVIII).
When combined as a unit the special education boys go
to the library more times than the special education girls
by a factor of 2 to 1 (table

XVIII).

It is interesting to note that special education
females in the 17-22 age group average more books read and
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average fewer trips to the library than the other groups in
the study (table XVII).
TABLE XIX
DISTRIBUTION OF RESPONSES TO QUESTION #29 - "HOW MANY HOURS
A DAY DO YOU WATCH TELEVISION ?" (IN AVERAGES)
AGE RANGE

11-14
M
F

---------------4.3
REG. ED.
---------------4.9
SP. ED.

15-16
F
M

17-22
M
F

------- ------- -------- ------ ------4
3.7
2.7
3.2
3
------- ------- -------- ------ ------5.2

5.5

2.3

4

5

When combined as a group, the girls watch television on
a daily average of 5.4 hours a day to 6.4 hours for the
males. There were 6 females and 10 males who indicated they
did not watch any television (table XIX).
Very little difference was noted between the average
hours the students in the survey watched television. The
greatest difference (2 hours) occurred between the 17-22 age
females. Three hours for the regular education girls and
five hours for the special education girls

(table XIX).

Surprisingly, those who reported the greatest number of
hours of television viewing also reported reading the
greatest number of books (table XVII).
In table XX magazines were most preferred as reading
material for both the girls and the boys in all age groups.
When combined as a group, the special education boys and
girls indicated an equal preference for horror stories and
biographies. Stories about people from other lands ranked
seventh in the special education students' preferences with
the exception of the 11-14 age group females

(100%).

Comparisons between the special education and regular
education students' reading material preferences are contained in
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tables XX and XXI.
TABLE XX
SPECIAL EDUCATION STUDENTS DISTRIBUTION OF RESPONSES TO
QUESTIONS 30 THROUGH 46 - INDICATING READING MATERIAL
PREFERENCE. COMPILED IN RANKING ORDER OF PREFERENCE. (IN
PERCENTAGES)
11-14
Sp.Ed.
M
F

15-16
Sp.Ed.
M
F

(90.8)

92

88

90

100

66

100

Picture Books(80.8)

84

88

65

86

78

91

Comic Books

(79.4)

84

75

80

100

67

73

Mysteries

(74.9)

83

76

80

72

78

63

83

88

60

72

66

82

(73.6)

83

88

80

86

67

45

People From Other
Lands
(66.5)

67

100

55

57

44

73

(64.9)

67

38

70

71

67

72

People In The
Future
(63.4)

59

63

65

71

22

81

Horror Stories(59.5)
Biographies
(59.5)

67
33

76
75

55
65

71
71

33
55

54
55

Rank Order
Magazines

Animal Stories(74.5)
Adventure

Newspapers

17-22
Sp.Ed.
M
F

Numbers in parenthesis indicate the total percentages
of students in the combined age groups who replied they
"like very much" pluq those who replied they "like" the
specific magazine.
Comparing the responses of the regular education
students to preferences of the special education students
(both genders), tables XX and XXI show both groups prefer
magazines above all other categories.
Sufficient numbers of special education students (boys
and girls)

reported reading animal stories and stories about
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people f:rom othe:r lands to incl_u-de them in thei:r p:refe:r:red
top ten. The:re was insufficient numbers of :regular education
students :reporting :reading the above topics to include in
the top ten preferences. The :regular education students
:ranked science fiction and sports stories in thei:r top ten
(tables XX and XXI).
TABLE XXI
REGULAR EDUCATION STUDENTS DISTRIBUTION OF RESPONSES TO
QUESTIONS 30 THROUGH 46 - INDICATING READING MATERIAL
PREFERENCE. COMPILED IN RANKING ORDER OF PREFERENCE. (IN
PERCENTAGES)

Rank O:rde:r

ll-14
Reg.Ed.
M
F

15-16
Reg.Ed.
M
F

17-22
Reg.Ed.
M
F

---------------------------------------------------Magazines
(94.7)
97 100
94
100
86
96
Mysteries

(89.2)

94

95

89

88

91

78

Adventure

(85.5)

94

80

89

85

66

85

Ho:r:ro:r Sto:ries(83.7)

91

70

89

80

83

85

Newspapers

(79.4)

75

80

73

88

92

74

People In The
Future
(75.2)

81

100

67

68

58

74

Comic Books

(74.8)

93

65

83

71

67

55

Picture Books(70.4)

84

70

61

68

75

67

Science
Fiction

75

75

72

65

75

56

87

35

72

62

92

44

(69.2)

Sports Sto:ries(66.6)

Numbers in parenthesis indicate the total percentages
of students in the combined age groups who :replied they
"like ve:ry much" plus those who :replied they "like" the
specific magazine.
Tables XXII and XXIII a:re comparisons of the top ten
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preferences of specific magazines for the special education
and the regular education students.
TABLE XXII
SPECIAL EDUCATION STUDENTS DISTRIBUTION OF RESPONSES TO
QUESTIONS 47 THROUGH 79 - MAGAZINES WHICH WERE READ IN THE
LAST TWO MONTHS. COMPILED IN RANKING ORDER OF PREFERENCE.
(IN PERCENTAGES)

Magazine
Rank Order

11-14
Sp.Ed.
M
F

15-16
Sp.Ed.
M
F

17-22
Sp.Ed.
M
F

67

50

45

43

11

50

20

86

MAD

(41.2)

SEVENTEEN

(37.6)

TV GUIDE

(36.3)

50

50

25

43

SURFER

(33.7)

58

38

40

29

PEOPLE

(33.6)

25

25

32

29

TEEN

(29.4)

75

10

57

NATIONAL
GEOGRAPHIC

(25.1)

17

25

25

29

11

36

FOUR WHEELER (22.8)

42

35

29

22

9

GUITAR WORLD (20.6)

8

35

43

11

18

(18.5)

42

30

29

11

BLACK BELT

27
64

33

27
27

44

45
36

Numbers in parenthesis indicate the total percentages
of students in the combined age groups who replied they
"like very much" plus those who replied they "like" the
specific magazine ((table XXII).
Comparing the responses of both educational groups TV
Guide and Mad Magazine ranked in the top three of reading
preferences. Magazines which appear in the special education
group's ranking

(table XXII) but do not appear on the

regular educational group's ranking are: Four Wheeler,
Guitar World and Black Belt.
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In table XXIII magazines which appear in the regular
education group's ranking, but do not appear in the special
education group's ranking are; Horoscope, Superteen and
Flex.
TABLE XXIII
REGULAR EDUCATION STUDENTS DISTRIBUTION OF RESPONSES TO
QUESTIONS 47 THROUGH 79 - MAGAZINES WHICH WERE READ IN THE
LAST TWO MONTHS. COMPILED IN RANKING ORDER OF PREFERENCE.
(IN PERCENTAGES)

Magazine
Rank Order

11-14
Reg.Ed.
M
F

15-16
Reg.Ed.
M
F

17-22
Reg.Ed.
M
F

---------------------------------------------------(46.2)
TV GUIDE
53
40
39
41
41
67
MAD

(41.8)

66

35

50

26

42

22

PEOPLE

(41.0)

22

35

39

50

58

56

SEVENTEEN

(37.2)

3

60

6

65

17

78

SURFER

(32.6)

47

35

44

12

50

15

TEEN

(32.6)

16

35

17

59

8

52

NATIONAL
GEOGRAPHIC

(26.8)

22

10

50

32

42

11

HOROSCOPE

(26.6)

13

50

11

38

8

41

SUPERTEEN

(25.4)

16

45

6

38

8

37

FLEX

(24.6)

31

15

22

18

42

22

'

Numbers in parenthesis indicate the total percentages
of students in the combined age groups who replied they
"like very much 11 plus those who replied they 11 like" the
specific magazine.
Regular education students ranked TV Guide first in
order of preference, followed by Mad and People magazines.
Seventeen magazine ranked fourth and Surfer fifth, with Teen
coming in sixth place in the ranking order.
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GENERAL DISTRIBUTION of RESPONSES
In the first section, general questions about reading
habits, environment, skill, motivation and interest required
a "yes," "no" answer. In the 11-14 age group, a greater
percentage of regular education females and special
education males responded in the affirmative to categories
such as newspaper reading and book recommendations.

In the

15-16 age group the affirmative answers were evenly divided
between the regular education males and females.

The

special education males and females responded with fewer
affirmatives by about 3 to 1.

Male and female special

education student responses were evenly divided.

The oldest

group in the study included a much greater percentage of
regular education students answering with a "yes" to general
information questions.

The 17-22 year age group responded

with almost 2 to 1 affirmatives.

(tables I through XVI).

In the second area of the survey the students were
asked to number visits to the library, books read and hours
of television viewing.

The 11-14 age group reported that

the average number of books read in a thirty day period was
5.6 by the females and 3.4 by the males in regular
education.

The regular education students averaged 1.5

times more books in thirty days than did the special
education students.

In the 15-16 age group the special

education girls averaged 5.7 books and the regular education
boys a large 8.4 for a 30 day average.

The special education

girls read 1.8 more books than the regular education girls
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and the regular education boys read 2.1 more books than did
the special education boys.

The 17-22 year old group

averaged 8 books per female student in special education and
5.6 books per male student in special education.

In the

regular education group there were 15 girls and 29 boys who
reported no book reading at all.

Those in special education

reporting that they read no books included 6 girls and 10
boys

(table XVII).
Those students reporting the number of library visits

for the preceding 30 days,

in the 11-14 year age group,

showed more visits by the female regular education student
than by the males surveyed.

The male special education

students made many more visits than did the female special
education students.

The boys in special education reported

averaging 9 visits to the library.

The special education

boys visited the library almost twice as many times as the
regular education girls.
Students ages 15 and 16 surveyed, resulted in both
regular education boys and girls using the library more
often than the special education students by almost 2 to 1.
The young adults ages 17 to 22

reported a much greater

number of special education students who visited the library
than did the regular education group.

Over twice the number

of visits were reported by those in special education than
by those in regular education.

No library visits were

reported by 19 regular education girls and 44 regular
education boys.

Those in special education who did not
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visit the library included 7 girls and 18 boys (table
XVIII).
Average daily television viewing involved a greater
number of hours for all special education teens with the
exception of females ages 15-16.

The regular education

females in that age bracket averaged just 20 minutes more
daily viewing than did the special education females.
Special education students in the 17-22 group viewed
television 3 to 4 hours more than did the regular education
students.

No television was reported by 6 regular education

girls and 10 regular education boys.

Special education

students reporting no television included 1 boy and 5 girls
(table XIX).
The third part of this survey involved reading
preferences.

Comic books were favored by regular education

boys. Those in the 11-14 group reported a strong preference
while the percentages showed a decline as the ages ascended.
The special education boys reported a less strong preference
and showed a decline in percentages for the older students.
Just under two thirds of the regular education girls liked
comic books and showed little differences by age.

The

special education girls showed a preference for comic books
but the percentage declined slightly with increased age
(table XX).
Magazines were strongly favored by males and females in
both regular education and special education.

Special

education males in the 17-22 group showed a slight decline
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in

pe~centages

reporting a fondness for magazine

~eading

(table XXI).
Regular education
little

diffe~ence

in the 11-14
reading.

gi~ls

liked newspapers and displayed

by age group.

g~oup

showed less

The special education girls
prefe~ence

for newspaper

Regular education boys and special education boys

exhibited just minor differences in the percentages
reporting newspaper

(table XXII).

prefe~ences

Picture book preferences

we~e

similar in all age groups

represented by regular education females.

A

la~ger

percentage of special education females enjoyed picture
books with those in the 17-22 group
significantly higher

pe~centage.

reporting a

Both regular and special

education boys reported a similar percentage liking picture
books.

Those special education males in the 11-14 group

showed a larger percentage enjoying picture books (table
XXV) •
A significant number of regular education girls between
11 and 16

showed a strong

prefe~ence

for romance stories.

The special education girls in the 15-16 group reported a
strong like for romance.

Both regular and special education

males showed little interest in romance stories (table
XXVI).
Little less than half of the regular and special
education girls preferred sports stories.

Regular education

boys strongly preferred sports stories with the 17-22 group
showing the strongest

prefe~ence.
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Boys, ages 11-14 special

education, reported the strongest preference for sports
stories

(table XXVII).

Mystery stories show great popularity among all the
groups regardless of age or gender.

Special education girls

in the 17-22 group showed a slightly lower percentage than
the total population (table XXVIII).
Special education girls showed a preference for animal
stories with the females 17-22 showing a strong preference.
Regular education girls exhibited just over half enjoying
animal stories.

Little difference was shown between regular

and special education male's preferences.

Those males in

the 11-14 special education group showed a much larger
number preferring animal stories. Special education males
(17-22) had an equal distribution between the three
categories(table XXIX).
Biographies drew little enthusiasm from regular
education males.

Little more than half of the regular

education females and special education males preferred
them.

A slightly larger number of special education females

reported a preference for biographies (table XXX).
Little difference was exhibited in the responses
recorded for historical figures.

Regular education females

in the 15-16 group showed a slightly higher preference for
reading about people from the past (table XXXI).
Both regular and special education girls showed a
fairly strong preference for reading about their
contemporaries.

Boys in both educational categories did not
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report as great an enjoyment.

Regular education boys in the

17-22 group reported a slightly stronger preference than did
those in the other age groups (table XXXII).
Regular and special education females and regular
education males reported a strong preference for stories
about people in the future.

Special education males,

especially those 17-22, indicated little interest in the
subject

(table XXXI I I).

Little over half of the regular education girls
reported liking stories about people from other lands.
Those 15-16 indicated a slight higher percentage who enjoyed
such stories.

Special education girls reported a greater

preference for these stories with the 11-14 group showing a
marked preference.

The regular and special education boys

reported similar likes.
reported

Those boys in the 17-22 group

a smaller percentage of those that enjoyed stories

about people from other lands (table XXXIV).
Adventure stories were shown to be extremely popular
with both regular education males and females.

Those males

from 11 to 16 showeq a bit stronger preference for stories
involving adventure.

The topic was enjoyed less by the

special education males. Those in the 17-22 age group showed
less interest.

Special education females in the 17-22 group

reported less than half enjoyed adventure stories.

The

younger females reported a much greater percentage who
enjoyed adventure stories

(table XXXV).

Older special education females showed less preference
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for science fiction than did the younger females. More of
those in the 11-14 group reported liking

science fiction.

The special education males in the 15-16 group showed a
stronger preference than did those groups that were younger
or older.
all.

Less than half in the 17-22 group liked it at

The regular education female's preference declined

with age as those in the 11-14 group reported a larger
percentage liking science fiction.

The males in regular

education showed an enjoyment of science fiction regardless
of the age group

(table XXXVI).

The regular education females preferring horror stories
showed a greater percentage in the 17-22 group, however
there was a strong preference for horror stories in all age
groups.

The females in special education reported slightly

less liking for horror stories. There was an exception in
the 15-16 group where a marked preference for horror stories
was shown.

The males in regular education reported a strong

like although percentages declined with age. Special
education males reported a lower percentage who liked horror
stories and the percentages declined with age (table
XXXVII).
War stories were most popular with males in special
education.
preference.

Those males ages 11-14 showed a strong
As ages went up strong interest declined.

Strong interest was reported by the regular education boys
in the 15-16 group with that strength declining in the 17-22
group.

Both special and regular education girls reported
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less strong interest with the lS-16 group showing the
greatest percentages liking war stories (table XXXVIII).
The last section of the questionnaire required that the
students check the magazines that they had read in the last
two months. Only 10 of the 33 magazines were read by a
sufficient percentage of these students to warrant full
attention to the response distribution. The ten favorites of
students in both special and regular education are listed in
rank order.
Mad was preferred by almost two thirds of the special
education boys in the 11-14 group and slightly less than
half of the boys in the 15-16 group.

Those in the 17-22

group reported much less interest in Mad with a little over
ten percent having read it in the previous two months.

The

special education girls reported half of the 11-14 group,
slightly fewer in the 15-16 group and just over a quarter of
the 17-22 group who read Mad Magazine (table XXII).
Those students in regular education reported TV Guide
as ranking first.

Over half of the males in the 11-14 group

and more than two thirds of the 17-22 group read TV Guide.
Those males in the 15-16 group reported slightly fewer than
four in ten who read TV Guide.

The females in all groups

reported four in ten reading TV Guide (table XXIII).
Seventeen was ranked second by the special education
students.

No males reported reading Seventeen in the ll-14

and 17-22 groups.
Seventeen.

In the 15-16 group two in ten males read

The special education females reported half in
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the 11-14 group, greater than eight in ten in the 15-16
group and more than six in ten of the 17-22 group read
Seventeen

(table XXI I).

The regular education students reported Mad second in
the ranking order.

Males 11-14 reported two thirds, and

those ages 15-16 reported half who ranked Mad second in
preference. Those 17-22 reported slightly more than four in
ten had read Mad in the previous two months.

The females in

the 11-14 group reported more than three in ten and more
than two in ten for the females ages 15-22 read Mad in the
previous sixty days

(table XXIII).

Ranked third with the special education students, TV
Guide was reported as having been read by half of both males
and females in the 11-14 group. A quarter of the males 15-16
and one third of the males 17-22 read TV Guide.

Over four

in ten and more than two in ten of the 15-16 and 17-22 group
reported reading TV Guide

(table XXII).

People ranked third with the regular education students
with two in ten of the 11-14 males, over three in ten of the
15-16 males and more than half of the 17-22 males who
reported reading People.

Females in the 11-14 group

reported over three in ten,

in the 15-16 group half and in

the 17-22 group over half who had read People in the
previous two months (table XXIII).
Special education students ranked Surfer magazine as
fourth preference.
Surfer.

Over half of the 11-14 males read

Males in the 15-16 group reported four in ten read
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Surfer.

Males in the 17-22 group reported no readers of

Surfer magazine.

Females in special education in the 11-14

group reported over one third read Surfer.

In the 15-16 and

17-22 groups over one quarter of the special education
females read Surfer (table XXII).
Seventeen was the fourth choice of regular education
students.

Only three in ten of the 11-14 boys, six in ten

of the 15-16 boys and a little less than two in ten of the
17-22 boys read Seventeen.

The girls in the 11-14 group

reported six in ten, in the 15-16 group slightly over that
and the 17-22 group more than three quarters reported
reading Seventeen magazine (table XXIII).
Ranked fifth with special education students was People
magazine. Males and females 11-14 reported one quarter read
People.

Males 15-16 reported slightly more than three in

ten and males 17-22 reported more than four in ten had read
People in the previous two months. Females in the 15-16
group reported greater than one quarter and those in the 1722 group reported a little less than half read People (table
XXI I) •
Surfer magazine ranked fifth for the regular education
students.

Over four in ten males in both the 11-14 and the

15-16 groups read Surfer.
Surfer.

In the 17-22 group half read

Females 11-14 reported little more than three in

ten who read Surfer.

Those females in the 15-16 group

reported little more than one in ten as did the 17-22
(table XXIII).
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group

Teen was ranked sixth by the special education
students.

Only one in ten of the 15-16 males read Teen and

those in the 11-14 and 17-22 groups did not read it at all.
The females 11-14 reported three quarters read Teen.
half in the 15-16 group reported reading Teen.

Over

The females

17-22 reported over three in ten read Teen (table XXII).
Regular education students ranked Teen magazine sixth
as well.

Greater than one in ten males, 11-14 and 15-16,

reported reading Teen.

Fewer than one in ten 17-22 males

reported reading Teen.

Females in regular education

reported greater than three in ten in the 11-14 group who
read Teen. More than half of the females in the 15-16 and
17-22 groups reported reading Teen (table XXIII).
Special education students ranked National Geographic
seventh.

Greater than one in ten in the 11-14 group and

more than two in ten in the 15-16 group read National
Geographic.

Males in the 17-22 group reported slightly more

than one in ten had read National Geographic in the previous
two months.

One quarter of the special education females

11-14, greater than one quarter 15-16 and more than one
third 17-22 reported having read National Geographic in the
two months preceding the survey (table XXII).
National Geographic was ranked seventh by the regular
education students as well.

Males 11-14 reported fewer than

one quarter read National Geographic. Males 15-16 reported
half and males 17-22 reported more than four in ten had read
National Geographic in the two months prior to the survey.
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Females in the 11-14 group reported one in ten, in the 15-16
group slightly over three in ten and in the 17-22 group more
than one in ten read National Geographic (table XXIII).
Four Wheeler was ranked eighth by the special education
students.

Males in the 11-14 group reported slightly more

than four in ten, males in the 15-16 group reported slightly
more than three in ten and males in the 17-22 group slightly
more than two in ten who had read Four Wheeler in the last
sixty days.

Females 11-14 reported no readers, females in

the 15-16 group reported greater than one quarter and in the
17-22 group fewer than one in ten had read Four Wheeler
(table XXII).
Horoscope ranked eighth with regular education
students.

Males in the 11-14 and 15-16 age groups reported

slightly greater than one in ten and males in the 17-22
group reported slightly fewer than one in ten read
Horoscope.

Females 11-14 reported half read Horoscope.

Females in the 15-16 group reported greater than three in
ten and females in the 17-22 group reported more than four
in ten who had read Horoscope (table XXIII).
Special education students ranked Guitar World ninth.
Males in the 11-14 group reported fewer than one in ten,
males in the 15-16 group greater than three in ten and males
in the 17-22 group greater than one in ten who read Guitar
World.

Females in the 11-14 group reported no readers of

Guitar World.

Those 15-16 reported greater than four in ten

and those 17-22 greater than one in ten who read Guitar
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World

(table XXI I).
Superteen was ranked ninth by regular education

students.

More than one in ten males in the 11-14 group

read Superteen.

Fewer than one in ten males in the 15-16

and 17-22 groups reported reading Superteen.

Females in the

11-14 group reported greater than four in ten, females in
the 15-16 and 17-22 groups reported greater than three in
ten who read Superteen in the last two months (table XXIII).
Special education students ranked Black Belt tenth in
the preference survey.

Males in the 11-14 group reported

greater than four in ten and males in the 15-16 group
reported three in ten who read Black Belt.

Males 17-22

reported slightly greater than one in ten read Black Belt.
No 11-14 and 17-22 females reported reading Black Belt.
Greater than two in ten females in the 15-16 group reported
reading Black Belt in the two months prior to the survey
(table XXII).
Students enrolled in regular education ranked Flex
tenth in the preference order.

Males in the 11-14 group

reported greater than three in ten, males in the 15-16 group
reported greater than two in ten and males in the 17-22
group reported greater than four in ten who had read Flex in
the previous sixty days

(table XXIII).

Among the 33 magazines listed in the survey, 23 were of
little interest to the students.

There were, however,

occasional findings which were surprising.

Nearly four in

ten of the regular education males in the 17-22 group
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reported reading Flex.

Guitar World reportedly was read by

more than three in ten of the special education males and
more than four in ten of the special education females in
the 15-16 groups.

Another curious finding was the three in

ten females in the 15-16 special education group who
reported reading Black Belt.

Gun World was reportedly read

by half of the males in the special education 11-14 age
group. True Romance was read by females of all ages in both
regular education and special education.

More than one in

ten females in special education and over two in ten regular
education females reported reading True Romance.
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CHAPTER V
ANALYSIS OF FINDINGS AND RECOMMENDATIONS

There appears to be a correlation among reading
habits, attitudes, gender and age.

Adolescents read topic

specific matter. Males prefer reading about that which
involves physical activities and entertainment.

Females

prefer reading topics which include romance, entertainment
and fashion.

Peer recommendations of particular reading

matter carry great weight toward reading decisions made by
adolescents of all ages, although the younger students were
affected more by peer attitudes than were the older
students.

This study has shown a marked difference between

regular and special education students in the number of
books read and library involvement. Generally the average
number of books read per trip to the library is much larger
with regular education students than special education
students.
Magazines are universally liked by both special
education and regular education students of both genders and
all age groups. One other category receiving top ranking by
both regular and special education students is the mystery
story, perhaps it is preferred because mysteries pique the
reader's curiosity.
Topics and format generating intense interest by
participating special education students are picture books,
comic books and animal stories.

The younger special
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education females report a
people from other lands.

gr~at

interest in reading about

The older females report a great

interest in reading about people in the future.
Regular education students expressed great interest

in

the magazine format and mystery topic, ·as well as adventure
and horror stories.

Less interested in comic and picture

book formats, the regular education students evidence
greater interest in newspapers.

Completing the list of

preferred topics are science fiction and sports. The regular
education females report much less interest in sports
stories than did the males.
Book jackets and pictures entice students to read.

The

students report being greatly influenced by book covers and
illustrations. The magazine format is preferred by both
special education and regular education students.

This

preference may be a result of television; young television
viewers are used to receiving information in a short,
consise manner.

Magazines include illustrations and

seductive covers that attract the young reader's attention
as well.
Many students reported a reliance on the dictionary.
Dictionary use may slow the reading process resulting in the
preference for magazines, picture books and the comic book
format.
Television viewing involved a greater number of hours
for all special education students. The sole exception being
the regular education females in the 15-16 year age group
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and they averaged just twenty minutes more daily viewing.
The older special education students watched television
three to four hours more than the regular education
students,

leaving fewer reading hours.

Some surprising findings are worthy of comment.

Both

males and females in the 15-16 year special education group
had an unusually high percentage reporting interest in
Guitar World magazine.

This may be the result of avid

interest in the world of teen music but may be a lack of
understanding of the question.

Another response that needs

some comment is the large percentage of females, ages 15-16
in the special education group, who reported reading Black
Belt.

This raises some question of whether they had any

real awareness of the nature of the content of this
magazine.

Gun World had a large percentage of males in the

11-14 special education group purporting to have read this
magazine in the preceding two months.

This was considerably

greater than the other groups of both regular and special
education males.

This may be a magazine that is found in

homes in areas from which this study population is drawn.
This study indicates the special education student must
be provided reading material which has specific subject
matter and that the subject matter must correspond with age
and gender.
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RECOMMENDATIONS

This two page survey covered a wide range of topics on
reading preferences of adolescents.

The valid surveys

returned numbered two hundred ten out of a possible three
hundred sixteen.

The shortcomings of the survey method are

acknowledged. The variance in interpretation of questions by
different perceptions of words and terms was anticipated and
the likelihood that wordings would prove to be worthy of
rewriting, rethinking and reconsideration, on a post hoc
basis, was accepted as a reality of this method.
Nonetheless, the preliminary nature of this investigation
supported reliance upon a survey form as a first step in the
approach to the question of adolescent reading interests and
attitudes.
This study suggests specific format and subject matter
is of primary interest to the adolescent reader. This study
identifies important differences related to the age, gender
and educational category of the young reader. Those working
with young people

m~st

make curriculum adjustments,

targeting the particular age and gender, toward the
preferences of the adolescent reader.
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APPENDIX
READING HABITS SURVEY
SCHOOL
BOY

---

GIRL _ __

AGE _ __

GRADE

---

A. CIRCLE YES OR NO
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

Do you have a library card for the public library?
YES
NO
Did you ever get a book for a present?
YES
NO
Do you think a book makes a good gift?
YES
NO
Would you give a friend a book for a birthday gift?
YES
NO
Do the people in your family like to read?
YES
NO
Would you take a book with you on vacation?
YES
NO
Do you check out books from the school library that
are not assigned by the teacher?
YES
NO
Do you ever talk about things that you have read?
YES
NO
When you see a program on television do you ever
want to read more about the subject?
YES
NO
After seeing a television program, do you read
more about the subject?
YES
NO
Does your family receive magazines in the mail?
YES
NO
Do you read any part of the newspaper each day?
YES
NO
Do you read the summary of T.V. programs in any guide?
YES
NO
When you start something new are you careful to read
directions?
YES
NO
Do you ever go to the library by yourself?
YES
NO
If you don't know a word do you look up the meaning
in a dictionary?
YES
NO
Have you ever read a poem just for fun?
YES
NO
Have you ever read something because someone else
said they liked it?
YES
NO
Does the cover on a book or magazine sometimes make
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you want to read it?
20.

YES

NO

YES

NO

It is important to you that the book have many
pictures?

21. Do you read the Sunday comics?
YES
22. If you received money for your birthday would you
spend some of it on a book or magazine?
YES
23. Is reading easy for you?
YES
24. Do you like homework that involves only reading?
YES
25. Do you enjoy having someone read aloud to you ?
YES
26. Do you or would you like to read aloud to someone ?
YES

NO
NO
NO
NO
NO
NO

B. COMPLETE.
1. How many books have you read in the last 30 days ?
2. How many times have you been to the library in the
last 30 days ?
3. How many hours a day do you watch television ?

===================================================================·
c.
1
2
3

D.

CIRCLE PREFERENCE
= Like Very Much
= Like
= Dislike

Comic Books

1

2

3

Magazines

1

2

3

Newspapers

1

2

3

Picture Books

1

2

3

Romance Stories

1

2

3

Sports Stories

1

2

3

Mystery Stories

1

2

3

Animal Stories

1

2

3

CHECK ANY OF THE FOLLOWING YOU
HAVE READ.

People Magazine
US Magazine
Mad Magazine
Seventeen
Newsweek
True Romance
Freestylin
Black Belt
Cyclist
True Love
Super teen
YM
Guitar World
Teen
Crafts
Star Hits
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Biographies

1

2

3

People in History 1

2

3

People Today

2

3

1

People in the
1
Future
People from other
1
Lands
Adventure Stories 1

2

3

2
2

3
3

Science Fiction

1

2

3

War Stories

1

2

3

wow
Brain Teasers
Motor Trend
Motocross
Surfer
Flex
TV Guide
Four Wheeler
Star
Sail Magazine
Gun World
Hit Parader
Circus
Horoscope
Rip
National Geographic
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