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Abstract
All students need their teachers to implement culturally sustaining curricula specifically
targeted to their needs. Unfortunately, this need is not always met, especially with minority
students. This project seeks to address the needs of Spanish heritage language learners at the high
school level; it consists of a unit of study developed specifically to help meet the needs of these
heritage language learners by helping them learn about their own heritage culture while
strengthening their academic language skills in Spanish. Students first explore important historical
figures that helped shape the Hispanic world, and practice and improve their oracy skills by
creating and delivering a presentation. Then, the unit strengthens students’ written language by
guiding them to create persuasive paragraphs and then an essay. The topics that pertain to
persuasive writing include La Quinceañera and the Dream Act. The unit concludes with an
extension activity that asks students to write a letter to Congress in favor of the Dream Act, DACA
or another social cause of their choice, as instilling sociopolitical consciousness in students is
another goal of this project. Students utilize what they learned about persuasion to write their
letters. The unit employs the SIOP (Sheltered Instruction Observation Protocol) and the TLC
(Teaching and Learning Cycle) methods to make the content accessible and create scaffolds along
the way. Research needs to be conducted to determine the curriculum’s effectiveness on improving
student self-image, self-confidence in the language skills, and to measure the impact of
sociopolitical consciousness in students.
Keywords: culturally sustaining curriculum, high school students, secondary education,
heritage speakers, Spanish heritage speakers.
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Chapter One: Introduction
“Dad, why are you so paisa? You look so paisa with those boots. Why are you going out
dressed like that?,” a frustrated son told his parents as they were getting ready for a night of
dancing, “Why do we have to be so paisa in this family?” This was not the first time this
adolescent boy, Juan, had expressed disdain towards being “paisa,” a term used to describe
someone from Mexican American descent, usually from the countryside. The irony? The boy in
question was a student in my Spanish for Heritage Speakers class, and he is the son of my
colleague, who also teaches Spanish for Heritage Speakers at the same school that I do. I learned
about this incident when my colleague and I would sit to talk about our lives during lunch hour.
Juan was a good student in my class, but it was clear that he was not proud of his Mexican
background; he didn’t even want to be identified as the son of my colleague at school, and was
enrolled in a Spanish Heritage Language course because his mother “made him” do it. He did not
tell his monolingual friends that he was enrolled in this class either; they found out by other means.
My colleague and I hoped that he would outgrow this identity rejection phase, and he did. It
happened after he met many high achieving “paisas” while he enrolled in AP (Advanced
Placement) and AVID (Advancement Via Individual Determination) classes.
His attitude also changed, in part, when he realized his mother is a respected, loved and
highly effective teacher of Latino students, and she happens to teach an extremely challenging
course: AP Spanish Literature and Culture. Juan enrolled in AVID and learned that some students
in his AVID class were taking his mother’s AP class; these students were college bound, high
achieving and in his eyes, very smart. These students admired and respected his mother. This was
eye-opening for Juan. His attitude shifted as he became a more mature student who started to pay
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attention to his surroundings instead of believing some of the negative rhetoric about Mexican
American and/or Latino immigrants he heard in the media.
Juan blossomed into a mature student who came to understand that stereotypes are not true.
At the same time, he was able to improve his Spanish because he took the Spanish for Heritage
Speakers and AP Spanish Language and Culture courses and passed the AP Spanish Language
Exam. It is important to note that Juan enrolled in these beneficial courses because his mother is
knowledgeable of the US educational system; she knew about AVID and AP (Advanced
Placement) courses, and was thus able to advocate for her son. What happens, however, when
students like Juan cannot enroll in AVID or advanced courses that can help them debunk the
internalized racism Juan experienced? To put it simply, their opportunities for growth and
advancement diminish.
Like Juan, some heritage language learners feel ashamed about their cultural background,
lack of language skills, or both. There is therefore a need to affirm students’ identities in a positive
way in the heritage language classroom. It is worth noting that Hispanics have higher high school
dropout rate than their white counterparts.
The ACS [American Community Survey] status dropout rate in 2016 was higher for 16- to
24-year-olds who were American Indian/ Alaska Native (11.0 percent), Hispanic
(9.1 percent), Black (7.0 percent) than for those who were of two or more races (4.8
percent), White (4.5 percent)… (McFarland, 2018)
Additionally, Hispanics born in the United States had a lower dropout rate in 2016 than Hispanics
born outside the United States (McFarland, 2018). This may be because some students have a low
self-image, as they may not see themselves reflected in traditional curricula in the United States
and/or may learn about their own cultures through the stereotypes portrayed in the media. One way
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to address this problem is through inclusive, culturally relevant curriculum. A study by Powell et
al. (2016) showed that students of teachers who implemented culturally relevant instruction the
most had “significantly higher achievement scores in reading and mathematics than students of low
implementers” (p. 2). Additionally, Ladson-Billings (2014) identified three major areas of work of
teachers who were effective with African American students. These three domains, which
constitute culturally relevant teaching, are: academic success, cultural competence, and
sociopolitical consciousness. Although the Ladson-Billing (2014) study focused on African
American students as opposed to heritage language learners, it demonstrates that applying the three
areas of culturally relevant teaching with minority students can be a powerful, transformative
teaching tool. More studies that have found culturally relevant or culturally sustaining teaching
effective can be found in the literature review of this project.
In addition, with the student population in California growing increasingly diverse,
developing culturally relevant curriculum has become critical for all stakeholders in education.
According to the most recent data from the US Census Bureau (2019), 39.4% of California’s
population is Hispanic or Latino, and in 1990, the Hispanic population was 26% (US Census
Bureau, 1992), which shows a substantial increment. Ignoring, neglecting, or denying these
students the opportunity to explore their own identities perpetuates internalized racism and can
create division in our already polarized society. Therefore, creating and implementing culturally
relevant or culturally sustaining curriculum for heritage language learners of Spanish at the high
school level is imperative. As Kondo-Brown (2003) noted, “It has been proven that students from
first and second generation immigrant families who maintain their culture… are more likely to
thrive in mainstream school and society in the United States” (p.3). As educators, we have the
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power to help these students improve their self-confidence so they can graduate high school, go to
college, and/or acquire the necessary skills to have successful, fulfilling lives.
Purpose of the Project
It is important that teachers and school district personnel recognize that heritage language
students need different materials and curriculum than traditional foreign language students.
Sometimes schools do not have the resources to create separate Spanish language classes for
heritage language learners, and heritage learner students end up mixed in with the traditional
foreign language students. Other times, when Spanish heritage language classes are created, the
materials are very similar or the same ones that traditional foreign language classes utilize. This
can demotivate students if teachers do not adjust the curriculum to include materials that affirm the
heritage students’ cultures.
When I started this project, I researched what culturally relevant curricula for heritage
language learners of Spanish had been created, peer reviewed and/or published. I was able to find
some research, but some of it was more than thirty years old. This took me by surprise as the
Hispanic population in the United States is vast, especially in California, where I reside. Inspired
by stories such as Juan’s, the purpose of this project is to create something that teachers of heritage
language learners can implement in their classroom right away: a unit that allows students to
explore their identities as heritage language learners while they improve and acquire skills in their
heritage language, with a component of sociopolitical consciousness.
This curriculum should be in high demand as more schools look to adopt the Seal of
Biliteracy and thus will need to meet the needs of heritage language learners. The Seal of Biliteracy
“is an award given by a school, district, or state in recognition of students who have studied and
attained proficiency in two or more languages by high school graduation” (California Seal of
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Biliteracy, 2020). The Seal of Biliteracy exists at the school in which this curriculum will be
implemented, and many states have adopted it. Exploring students’ different identities and teaching
students to be more socio-politically conscious will help students become bilingual, biliterate and
socio-culturally competent, which directly ties to students being able to obtain the Biliteracy Seal.
The following were questions I posed to guide this project and review the existing literature
that pertains to this project:
•

How can I reaffirm the cultures and identities of heritage language learner students?

•

What materials and curricula can be used in a heritage language class to affirm students’
cultures and identities, and help them attain the Seal of Biliteracy?

Preview of the Literature
Three themes are explored in the literature review of this project. The themes are Heritage
Language Learners, Culturally Sustaining Pedagogy and Biliteracy Development. The first theme
is about exploring the profile of heritage language learners. Polinsky & Kagan (2007) proposed
two definitions of heritage language learners, a narrow and a broad one. For the purposes of this
project, the narrow definition will be used, which states that a heritage language leaner is to some
degree bilingual in English and the heritage language. This theme also delves into the
heterogeneity of heritage leaners, as the level of language proficiency they have largely varies from
individual to individual (Bateman & Wilkinson, 210; Pascual y Cabo & DelaRosa-Prada, 2015;
Polinsky & Kagan, 2007; Valdés, 2005). Additionally, the theme explores how Spanish heritage
language learners differentiate from traditional foreign language students, although this last piece
refers to university students, as literature specific to heritage language learners at the high school
level is scarce.
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Culturally Sustaining Pedagogy refers to practices that maintain and nurture students’
backgrounds and cultures as opposed to suppressing them to infuse students with mainstream
discourse. Paris (2012) renamed the terms culturally responsive and culturally relevant to
culturally sustaining as he believes this last term best exemplifies the original meaning of previous
scholars, as well as the continuing work of researchers.
The term culturally sustaining requires that our pedagogies be more than responsive of or
relevant to the cultural experiences and practices of young people—it requires that they
support young people in sustaining the cultural and linguistic competence of their
communities while simultaneously offering access to dominant cultural competence (p. 95)
The literature shows that students of teachers who implemented culturally relevant or
culturally sustaining instruction the most had “significantly higher achievement scores in reading
and mathematics than students of low implementers” (Powell et al., 2016, p.2). The reviewed
literature for this theme also reveals the difficulties of having a cohesive definition of culturally
sustaining pedagogy as well as the challenges educators face when trying to implement it in their
classrooms. Nevertheless, the studies by Cammarota and Romero (2009) and Powell et al., (2016)
show that culturally relevant teaching can lead to higher achievement of Chicano and Latino
students.
The final theme in the literature review is Biliteracy Development. The review of the
literature explains the growing interest in the development of full biliteracy, and not just using the
heritage language as a resource to improve students’ English proficiency (Reyes, 2017). The
reviewed researched explains the difference between the Seal of Biliteracy and Pathway Awards in
the state of California, and what students need to be able to do to earn the seal. Studies in the
literature show that although it is possible for bilingual students to perform just as well as
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monolingual students in English proficiency tasks (Huang et al., 2017), teachers need to maintain
high expectations for students who are not yet fully proficient in their languages. Furthermore, the
studies indicate that because it takes at least seven years for immigrant children to reach English
academic language proficiency (Carhill et al., 2008), teachers in the heritage language classroom
can and should provide the necessary supports for these students to become fully biliterate.
Preview of Methodology
The unit created for this project is designed for Spanish heritage language learners at the
high school level. The school where the unit will be implemented is in a suburban area in North
County San Diego. The units are designed for the Spanish for heritage learners level 1 course,
which is usually taken by 9th and 10th graders, but any student at any grade level can take this
class as it is an elective. Although the unit is recommended for level 1 Spanish heritage language
learners, it can be modified for higher level Spanish courses, such as Spanish for heritage language
learners level II or even AP Spanish Language and Culture. As previously noted, it is important to
distinguish between courses made for traditional foreign language and heritage language students.
Foreign language courses assume that students are not bilingual in any way and that they do not
have connections to the target culture, even though some students may. Heritage language courses
at the high school level, in contrast, are designed for students who are somewhat proficient in their
native language and can thus navigate a course taught entirely in the heritage language. The unit
will focus on strengthening students’ previous knowledge of their own heritage language and
culture.
In the first part of this unit, students will explore their own identities and will look at how
the diverse Hispanic culture came to be what it is today, and the academic focus of the unit will be
on building students’ confidence in oracy skills. The second part of the unit focuses on developing
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students’ academic writing skills. Additionally, the unit calls students to action; students will have
the option to write a letter to Congress in defense of the Dream Act and DACA (Deferred Action
for Childhood Arrivals) program. Spanish Development Standards, which I obtained from
Common Core en Español for grades 9-10 will be used in these units, as standards specific to
heritage language learners simply do not exist. The unit is four weeks long, which translates to a
12-day unit for our district. The Understanding by Design framework will be used because of its
backward design method. This method allows the teacher to focus on the learning goals first, and
subsequently the assessments and activities that will lead to the desired results; this way, time is
not wasted on meaningless activities (Bowen, 2017).
It is important to point out that students in this class are predominantly 9th graders, but there
will be some students from other grade levels, as this class is an elective. Typically, ELL (English
Language Learners) students are in this class together with heritage language learners who grew up
in the United States. Because language proficiency varies greatly in the heritage language
classroom, SIOP (Sheltered Instruction Observation Protocol) methods, such as scaffolding,
chunking, and other teaching practices are utilized in the lessons.
Significance of the Project
This project can help improve equity and social justice in education, as it has been created
with the intention of helping meet the needs of Hispanic students who are enrolled in Spanish
heritage language courses at the high school level. The goals of this project are to motivate students
with curriculum that relates to their own lives, to instill sociopolitical consciousness in them, to
improve their Spanish language proficiency: reading, writing, listening and speaking, and to
improve their self-image. There is currently an urgency to help these students reaffirm their
identities, as most of these heritage language learners have probably grown up learning Eurocentric
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curricula throughout their schooling. Social justice calls for curriculum designed for these students
to be centered from the perspective of their own background, culture, and ancestry in order “to
provide students with a better understanding of their own cultural heritage” (De La Trinidad, 2015,
p. 327). The curriculum includes learning about the conquest of Mexico and important historical
figures during this period. Additionally, the unit focuses on developing the reading writing skills of
students; students will analyze and write persuasive essays about La Quinceañera and the Dream
Act. Furthermore, there is little current published research on bilingual students enrolled in Spanish
heritage language courses at the high school level. The hope is that this curriculum can be utilized
by teachers searching for lessons and materials to implement in their own heritage language
classrooms. Modifications can be made to suit the needs of students, as every teacher must get to
know their students to adjust for students’ backgrounds and abilities.
Summary of Chapter
It is important to develop curriculum that is culturally sustaining and that affirms students’
identities in the classroom. This type of curriculum can help keep students motivated to stay in
school as it can support their sense of self-worth. This project addresses the need to create such
curriculum; it focuses on developing a unit of study specifically targeted for the Spanish for
heritage language learners at the high school level. The unit will prompt students to explore their
identities and will focus on developing students’ oracy skills. It will also focus on developing
students’ academic writing skills while engaging students in sociopolitical discourse.
Definition of Terms
Heritage Language Learners: individuals who have grown up listening and speaking a language
other than English because it is part of the individual’s culture or community. For the purposes of
this study, a heritage language learner is “…a student who is raised in a home where a non-English
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language is spoken by one who speaks or merely understands the heritage language, and who is to
some degree bilingual in English and the heritage language (Valdés, 2005, p. 43).
English Language Learners: According to the California Department of Education (2020),
English language learners or students are individuals “who do not speak, read, write or understand
English well as a result of English not being their home language” (para. 1).
Seal of Biliteracy: An award given to students who show proficiency in two languages by the time
they graduate high school; this award can be given by a school, a school district or county. “The
Seal of Biliteracy takes the form of a gold seal that appears on the transcript or diploma of the
graduating senior and is a statement of accomplishment for future employers and for college
admissions” (The Seal of Biliteracy, 2020).
Spanish heritage learners: Students who have been exposed to Spanish in their homes or
communities from an early age; because of that early exposure, they can comprehend and/or speak
the language and have a personal connection to it (The Ohio State University, 2020).
Foreign Language Learners: Foreign language learners are individuals who are learning a
foreign or world language but who are not native speakers of that language; that is, students who
do not grow up familiarizing themselves with the target language. Moeller & Catalano (2015) state
that “Foreign language learning and teaching refer to the teaching or learning of a nonnative
language outside of the environment where it is commonly spoken” (p.1).
Sociopolitical consciousness: “Sociopolitical consciousness refers to an individual’s ability to
critically analyze the political, economic, and social forces shaping society and one’s status in it.”
(Seider et al., 2017, p. 1)
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Chapter Two: Literature Review
How does a heritage language educator help students strengthen both their heritage
language and English language while affirming students’ identities? What does the literature tell us
about heritage language learners, their identities, and the perceptions and experiences they have
had regarding foreign language and heritage language courses at the secondary level? The
following is a review of the literature regarding these learners, their identities, and their journeys as
they navigate a bilingual identity in the United States. The themes explored in this chapter include
Spanish Heritage Learners, Culturally Sustaining Curriculum, and Biliteracy Development.
Spanish Heritage Learners
The Profile of a Heritage Language Learner
What is a heritage language learner? Polinsky and Kagan (2007) outlined their discussion
of heritage language learners by proposing two definitions, a narrow and a broad one. In the
broadly defined one, the heritage language is part of the person’s family or cultural heritage, but
the person does not have any significant proficiency in the language. If a heritage learner in this
category were to have the desire to learn the language, this individual would likely have to study
the heritage language in a traditional foreign language class. An example would be individuals who
are third or fourth generation immigrants born in the United States, who grew up in a home where
the heritage language was not spoken at all. A narrowly defined heritage learner would be, as
stated by Valdés (2005) “a student who is raised in a home where a non-English language is spoken
by one who speaks or merely understands the heritage language, and who is to some degree
bilingual in English and the heritage language” (p. 43). For the purposes of this project, a narrow
definition of heritage language learners will be used.
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Even using a narrow definition, however, heritage language learners are not a homogeneous
group; the level of language proficiency of heritage language learners largely varies from
individual to individual (Bateman & Wilkinson, 2010; Pascual y Cabo & DeLaRosa-Prada, 2015;
Polinsky & Kagan, 2007; Valdés, 2005). For instance, there are heritage learners who can
understand but cannot produce much language, while there are others who mirror native Spanish
speakers in their linguistic abilities. Thus, it is hard to define the exact characteristics of a heritage
language learner. Nevertheless, the literature has tried to create a profile to categorize these leaners
according to their proficiency levels. As cited in Bateman and Wilkinson (2010), Valdés (1997)
identified eight categories of heritage speakers of Spanish, ranging from students who are fluent in
a prestigious variety of Spanish to those who have almost nonexistent academic skills in the
language.
In addition, Carreira and Kagan (2011) show the results of an extensive National Heritage
Language Survey, from which a general profile of HLL (Heritage Language Learners) emerged.
According to their study, a heritage language learner is a student who:
…(1) is an early sequential bilingual—who acquired English early in life, after acquiring
the HL, (2) has limited exposure to the HL outside of the home; (3) has relatively strong
aural skills but limited reading and writing skills, (4) has positive attitudes and experiences
with the HL; and (5) studies the HL mainly to connect with communities of speakers in the
United States and to gain insights into his or her roots, even though career plans feature
prominent in learners of some languages as well (p. 62).
It is imperative to look at the literature about the profile of heritage language speakers, as
this research can serve as a guide to teaching practices and developing curricula that helps meet the
needs of these learners.
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How Spanish Heritage Learners differ from traditional Foreign Language Students
Although recent literature specific to heritage language learners at the secondary level is
scarce, there are a substantial amount of studies that have looked at heritage learners of Spanish at
the university level, and these studies point to the differences between traditional foreign language
students and Spanish heritage learners. One study found that heritage language learners feel
disillusioned with traditional Spanish classes at the university level, as standard varieties of
Spanish are given high status in those classes, while the Spanish spoken by students themselves in
the United States is ignored (DeFeo, 2015). The participants in the DeFeo (2015) study felt that the
curriculum disregarded them and their local communities, as it focused on foreign countries and
cultures, such as Spain and South American countries, and on travel. Joseph, a student from the
study that had taken Spanish at the high school level and was taking university courses at the time,
had the following to say about the Spanish classes he had taken so far:
Any book I’ve ever had, they’ve never talked about the United States. It’s always just been
the Spanish-speaking world… like the Central American and South American countries as
well as Spain. They really don’t go into the United States (DeFeo, 2015, p.114).
Students believed this was an insult to their culture and way of speaking. It made them feel
“foreign” even though they speak a variety of Spanish, the Spanish of the United States (DeFeo,
2015). The students had originally enrolled in the class to reconnect with their own cultures and
strengthen their language skills, but the exploration and learning of cultures in this class was
limited and superficial. One student criticized the class for not bringing in community members
when it sponsored cultural activities (DeFeo, 2015). An important opportunity to tap into student’s
experiences and culture was missed.
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Although students criticized the class for its emphasis on travel and its narrow
representation of culture, it was clear that students denigrated their own Spanish variety. Some
students described their dialect as “Spanglish,” “weird,” “definitely not ‘Castilian Standard’,”
“slang,” “not completely proper,” among other terms, and often apologized for their language
during the study. One student said that he wanted to forget his language and “start from square one
and just learn it all over again” (DeFeo, 2015, p. 118). This suggests that although students were
aware of the curriculums’ shortcomings and criticized it, they did not challenge the message that
their language was not of value, as their preference of prestige dialects was reinforced instead of
being questioned or challenged.
The DeFeo (2015) study suggests that curriculum can reflect the macro sociolinguistic
forces of today’s society. As the author suggests,
…it is our responsibility [as language teachers] to engage these conversations about
sociopolitical issues and their impact on language…especially as current events and
rhetoric problematize bilingualism...[Teachers] need to include critical reflection that will
help students to contextualize and understand their meaning in a globalized society and
bilingual community (DeFeo, 2015, p. 120).
Colombi (2015) claims that heritage language students need to have a metalinguistic
awareness of the way language varieties and dialectal prestige works in order to participate in
language discourse. Colombi (2015) argues that teaching systemic functional linguistics (SFL) and
critical language awareness (CLA) in university level courses can improve students’ academic
literacies and language awareness. Although these concepts are complex for students in a high
school setting, some of these ideas can be taught at the secondary level. Students can learn about
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how sociopolitical issues affect language varieties and prestige, for instance, or start reflecting
upon the varieties of Spanish present in their immediate surroundings.
Additionally, Bateman and Wilkinson (2010), conducted a statewide survey of secondary
school teachers in Utah and found that more heritage language students than foreign language
students enrolled in language courses out of a desire to improve their Spanish, either because their
parents wanted them to or because they themselves wanted to improve their Spanish. Just like the
DeFeo (2015) study, these students entered the classes with a desire to improve their heritage
language, and not necessarily because it was a required course. Other studies also found that
heritage learners generally have a positive attitude toward their language, show that they are proud
of their culture, and are motivated to study and improve their native language (Beaudrie & Ducar,
2005; Carreira & Kagan, 2011). It is for these reasons, then, that it is crucial that teachers keep
students motivated and utilize a variety of strategies to meet the needs of the different heritage
language students in their classrooms. As stated by Beaudrie & Lucar (2005), “Students at this
level both expect and need to learn within an atmosphere that fosters confidence in their use of the
Spanish language and pride in their cultural heritage” (p. 14).
These generalizations, however, must be taken with a side of caution. Although the
literature shows that students tend to have positive attitudes toward their HL (heritage language),
some have had negative experiences related to their HL. The results of the Carreira and Kagan
(2011) survey, for instance, showed that 30% of the respondents “at times felt embarrassed” about
their HL, with some describing how it made their formative years in school difficult. One student
expressed frustration because she was repeatedly tested and placed in English as a Second
Language classes, to the point that she learned not to disclose that she spoke a heritage language
(HL) at home. “… [the HL] landed me in ESL programs that slowed down my education” (p. 42).
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Another student described being made fun of for speaking Chinese, and another feeling ashamed
for not being able to translate for a patient, as he was not fully proficient in his HL. In addition,
18.9% of students in the same survey revealed that their HL has made school more challenging,
2.4% stated that their HL has made school less enjoyable, and 2.4% stated that their HL has made it
more difficult to make friends.
It is also important to note that most of the literature reviewed thus far has come from
university students, who are probably more motivated to continue their education and consequently
may have more positive attitudes towards education than would be middle or high school students.
Nevertheless, the reviewed literature presents a window into the profile of the heritage language
learner, from which educators can decide how to create effective pedagogies and curricula for their
students.
Culturally Sustaining Pedagogy
Characteristics and Evolution of the term Culturally Sustaining
There are many terms that have been used to denote culturally sustaining pedagogy. Some
of these include culturally responsive, culturally relevant and culturally revitalizing pedagogy.
Earlier terms, which sound different but are similar to culturally sustaining pedagogy, are
multicultural education or multicultural teaching, sociocultural teaching, equity pedagogy and
sociocultural teaching (Powell et al., 2016; Sleeter, 2011). This review of the literature will
mention every term as it is portrayed by each particular scholarly work.
Ladson-Billings (2014) worked with African American students and identified the term
culturally relevant pedagogy in 1995. In her 2014 essay, “Culturally Relevant Pedagogy 2.0: A.k.a.
the Remix,” the author recognizes that the term has evolved with the help of other scholars who
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have viewed it with a critical lens; she accepts the criticism and embraces it, as she recognizes that,
just like culture, “scholarship is ever changing” (p. 75).
Ladson-Billings (2014) identified three major areas of work of teachers who were effective
with African American students. These three domains, which constitute culturally relevant
teaching, are: academic success, cultural competence and sociopolitical consciousness. She
defines each of these briefly as follows:
…by academic success I refer to the intellectual growth that students experience as a result
of classroom instruction and learning experiences. Cultural competence refers to the ability
to help students appreciate and celebrate their cultures of origin while gaining knowledge
of and fluency in at least one other culture. Sociopolitical consciousness is the ability to
take learning beyond the confines of the classroom using school knowledge and skills to
identify, analyze, and solve real-world problems (p. 75).
In her essay, Ladson-Billings claims that the term culturally relevant has been misused by
educators, just like other terms have been. These terms are sometimes reduced to “buzzwords” and
end up looking nothing like the authors intended once educators attempt to put them into practice.
This is probably part of the reason that scholar Leadsom-Billings embraces the new term and the
respectful criticism of her work; she sees the critiques as an opportunity to look at her work and the
work of previous scholars with a set of fresh eyes, while adding new perspectives to it.
Paris (2012) renamed the terms culturally responsive and culturally relevant to culturally
sustaining as he believes this last term best exemplifies the original meaning of previous scholars,
as well as the continuing work of researchers.
The term culturally sustaining requires that our pedagogies be more than responsive of or
relevant to the cultural experiences and practices of young people—it requires that they
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support young people in sustaining the cultural and linguistic competence of their
communities while simultaneously offering access to dominant cultural competence (p. 95)
To synthesize, culturally relevant or culturally sustaining pedagogy refers to teaching
practices that are additive. That is, practices that maintain and nurture students’ backgrounds and
cultures as opposed to suppressing them in order to “make room” for mainstream discourse. A
result of years of subtractive teaching, for example, would be a student whose native language is
Spanish, who enters school with limited to no English proficiency but who, as years progress, starts
using English almost exclusively, to the detriment of their native language.
As it has been previously stated by the literature about heritage language learners, many
students enroll in Spanish for heritage language courses or Spanish foreign language courses at the
secondary or university level in order to recoup their language and/or reconnect with their culture
(Beaudrie & Ducar, 2005; Carreira & Kagan, 2011; DeFeo, 2015). It can be argued that many of
these students who do not fully develop their heritage language are the result of years of
subtractive curricula in schools. Since students are looking to reconnect with their culture and in
some ways to “gain what they have lost” along the way, it is important that Spanish for heritage
courses be additive. Utilizing culturally sustaining pedagogy can be a way of doing so.
What the Research Says
Powell et al. (2016) conducted an extensive study at the elementary level on culturally
responsive teaching, using a model they called Culturally Responsive Instruction Observation
Protocol (CRIOP). The results of the study showed that students of teachers who implemented
culturally relevant instruction the most had “significantly higher achievement scores in reading and
mathematics than students of low implementers” (p. 2).
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Their CRIOP model employed seven holistic elements based on a framework from Powell
& Rightmyer (2011). The seven elements they utilized for their study were:
(1) Classroom Relationships; (2) Family Collaboration (3) Assessment; (4)
Curriculum/Planned Experiences; (5) Instruction/Pedagogy (6) Discourse/Instructional
Conversation; and (7) Sociopolitical Consciousness/Diverse Perspectives (p. 4)
Part of their findings indicate that this framework shows promise to help teachers implement
culturally responsive instruction.
The authors of this particular study recognize that culturally responsive instruction is
complex, as it encompasses many aspects. Additionally, they claim that there has not been a
cohesive definition of its elements in the literature. Sleeter (2011) also admits that although
research on culturally responsive pedagogy exists, it has not methodically documented how it
impacts student learning. There is also a big question regarding what aspects of culturally
responsive pedagogy have the most impact on student learning (Powell, et al., 2016; Sleeter, 2011).
“This limited research makes advocating for culturally responsive pedagogy difficult” (Sleeter,
2011, p. 16).
Young (2010) also emphasized how difficult it is to put the theory of culturally relevant
pedagogy into practice. Young attempted to do so in her study, where she worked collaboratively
with administrators and teachers at an inner-city school to “define, implement, and assess culturally
relevant pedagogy as a viable pedagogical tool” (p. 1). The study results showed that even though
the teacher participants were willing to transform their pedagogies to make them culturally
relevant, some teachers had cultural prejudices, there was racism in the school setting and there
was a lack of support and understanding to effectively implement culturally relevant pedagogy.
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Alarmingly, not a single teacher was ever observed utilizing sociopolitical consciousness in
the Powell et al. (2016) study, and none of the teachers in the Young (2010) study mentioned the
need to address sociopolitical consciousness in their definition of culturally relevant pedagogy
during their pre-interviews. Moreover, teachers are under a lot of pressure due to high stakes
testing, and many times feel that they do not have time to implement all the elements of culturally
relevant teaching (Powell et al., 2016; Sleeter, 2011; Young, 2010). As Young (2010) illustrates,
… the teachers overwhelmingly emphasized the components of academic success and
cultural competence in their use of culturally relevant pedagogy, and in some cases to the
exclusion of sociopolitical consciousness. This seemed to suggest that the teachers
possessed an incomplete understanding of culturally relevant pedagogy and perceived
sociopolitical consciousness as incongruous with the teaching of academic standards, or at
least the pressure to pass the test (p. 255).
Additionally, Young (2010), explained that she spent eight weeks working with
administrators and teachers to define and implement culturally relevant pedagogy but, even then,
“confusion over culturally relevant pedagogy was palpable in all facets of data collection” (p. 225).
Although eight weeks is a short time to transform the culture of a school, these findings again can
be attributed to the complexity and the misunderstanding of what is meant by culturally relevant
teaching and the need to create a consistent, cohesive framework to study it.
On the other hand, a study by Jesse et al. (2004) about high achieving middle schools
whose students live in poverty found that Latino students showed strong gains at schools that were
characterized by “strong leadership; a clear focus on achievement; positive climate, including
supportive relationships among students and teachers; and good communications with parents” (p.
1). This study mentions that “surprisingly, little attention was paid to providing culturally relevant
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curriculum or bilingual instruction” (p. 1). While these findings may make it seem as though
culturally relevant practices are not necessary for improving the achievement of minority students,
some things in the Powell et al. (2016) & the Jesse et al. (2004) study overlap. The Powell et al.
(2016) study includes in its elements of culturally responsive teaching “classroom relationships”
and so does the Jesse et al. (2004) study when they claim that “supportive relationships among
students and teachers” was a characteristic of schools that showed substantial gains for Latino
students from low-income families. Also, the Jesse et al. (2014) study recognized that six of the
nine schools studied had Latino principals, and 68% of the teachers were Latino as well. Even
though the schools in the study did not explicitly address Mexican culture, Spanish was frequently
spoken outside of the classroom, in places such as the hallways and playgrounds.
Many teachers were bilingual, and most teachers and administrators were familiar with the
cultural background of their students and able to provide a bridge between home and school
by informally and regularly communicating with parents (p. 34).
Although not profound, it can be argued that these characteristics make the schools
researched in this study culturally relevant to students after all. This is why there is a need to
develop a cohesive framework to characterize culturally responsive pedagogy, which is what
Powell et al. (2016) and Young (2010) argued and tried to do in their studies. Additionally, the
Jesse et al. (2004) study recognized that the schools they researched could benefit and further
improve student achievement by “drawing more explicitly on the cultural knowledge of home and
community” (p. 1).
It is also important to note that the Jesse et al. (2014) study emphasized that the gains
shown by students in the research were based on a basic skills exam in Texas, the Texas
Assessment of Academic Skills (TAAS). According to the authors, this test does not reflect higher
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order thinking or creative expression, but it satisfies the Texan viewpoint that all Texas students
should master basic skills. Nevertheless, its findings are important as they show that cohesive,
strong leadership, a good relationship with students and parents and a culture of high expectations
are good educational practices for schools, regardless of whether these characteristics are
considered culturally relevant.
Finally, as cited by Sleeter (2011), a study by Cammarota and Romero (2009) showed that
culturally relevant teaching can lead to higher achievement of Chicano students. According to
Sleeter (2011), Cammarota and Romero (2009) created a program called Social Justice Education
Project (SJEP). The program was developed in Tucson, Arizona, and the results showed that
Chicano students outscored their White counterparts on the state’s reading, writing and math
exams. Furthermore, the findings showed that graduation rates of Chicano students exceeded those
of White students where the program was offered. These findings are significant, considering that
40% of Chicano students in Arizona drop out during their high school years. The program had
three elements, which are similar to culturally relevant theory as described by Ladson-Billings
(2014). As stated by Sleeter (2011), these three elements are:
1) an academically rigorous curriculum that is culturally and historically relevant to the
students, and aligned with state standards but designed through Chicano intellectual
knowledge; 2) critical pedagogy in which students develop critical thinking and critical
consciousness, creating rather than consuming knowledge, and 3) authentic caring which
teachers demonstrate deep respect for students as intellectual and full human beings (p.1617).
It can be concluded that culturally relevant or culturally sustaining pedagogy has the
potential to help close the achievement gap and, more importantly, it has the potential to help our
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students become agents of change. As the literature reviewed shows, teachers are presented with a
variety of challenges while trying to implement culturally sustaining curriculum, such as a lack of
professional development, confusion about what culturally sustaining pedagogy is, lack of
administrative support and finally, and overcoming their own biases and prejudices. More research
needs to be done to help advance the field.
Biliteracy Development
Due to the pressures of high stakes testing, it is important to help bilingual students
improve their academic language. Teachers of heritage languages have a unique opportunity to
help students develop the academic language proficiency of both, the heritage and the English
language. Whereas developing a students’ heritage language can serve as a resource in helping
students achieve English proficiency (Reyes, 2017), there has been a growing interest in the
development of full biliteracy; that is, developing literacy in both languages in a society that is in
need of individuals who are bicultural and multicultural.
To illustrate, thirty-seven states in the United States have implemented what is called the
Seal of Biliteracy (The Seal of Biliteracy, 2020). The website states that The Seal of Biliteracy “is
an award given by a school, district, or state in recognition of students who have studied and
attained proficiency in two or more languages by high school graduation.” It is up to each
individual state to determine the guidelines for obtaining the seal. In California, students can
receive what is called “pathway awards” at the elementary and middle school grades but can only
receive the California Seal of Biliteracy upon graduating high school. According to the California
Seal of Biliteracy website (2020), students demonstrate proficiency in English by meeting the
following criteria:
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● Completion of all English language arts requirements for graduation with an overall
grade point average of 2.0 or above
● Passing the California Standards test in English language arts administered in grade
11 at the proficient level or above.
● For English Learners not reclassified, attain the overall early advanced level on the
English language development test or ELPAC (English Language Proficiency
Assessments for California) test.
Additionally, every student must demonstrate competence in the target language by either:
●

Passing a World Language Advanced Placement examination with a score of 3 or
higher

●

Successful completion of a four-year high school course of study in a world
language and attaining an overall grade point average of 3.0 or above.

Implications of Research Regarding Bilingual Students
A study by Huang et al. (2017) showed that it is possible for bilingual students to perform
just as well as monolingual students in English proficiency tasks. However, the study purposefully
looked for students who were considered “proficient bilingual adolescents” already, which are
students who were not considered English language learners at the time of the research, although 8
out of the 37 bilingual participants had been in English as a Second Language (ESL) classes at
some point in their schooling. It is important to note that this study did not test the proficiency of
the bilingual students in their native languages; students were considered bilinguals if they had
reported speaking a different language at home or reported using both, English and a different
language at home. Nevertheless, the implications of this study are relevant to all teachers of
bilingual students, as they show that educators should hold high expectations in regards to
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proficiency standards for all students, “rather than lowering their standards for bilinguals simply
because they speak a different home language…” (p. 21).
In regard to students who are not yet fully proficient in English, studies have shown that it
takes at least 7 years for immigrant children to reach English academic language proficiency
(Carhill et al., 2008). To illustrate, a case study by Danzak and Wilkinson (2017) followed the life
of Diego, a student who arrived to the United States at age 10. Though Diego had mastered
conversational English by his second year of living in the United States (6th grade), he had not
mastered academic language proficiency. While being a sophomore in high school, Diego kept
attending the ESOL (English for Speakers of Other Languages) program to support his academic
English skills. With time, Diego’s academic language showed great improvement; the complexity
of his writing showed great strides by the time he was a 10th grader, and he was eventually able to
graduate from high school and join the U.S. Army.
Implications from the Danzak and Wilkinson (2017) study indicate that English learners
need substantial time and support to acquire academic skills. These findings are even more
significant for students at the secondary level, as EL students tend to be incorporated into
“mainstream” classrooms in high school. Content area teachers need to be conscientious of the
challenges that these students will face in their classrooms and must provide them with the support
necessary to access the academic vocabulary that will be utilized in their particular subject areas.
Conclusion
The journey to bilingualism and biliteracy is multidimensional. Furthermore, each student
is unique in their ability and needs. Due to the variety of experiences that students bring into the
classroom, foreign language and heritage language teachers must be prepared to create an
engaging, meaningful, culturally sustaining curriculum in which they apply strategies that build on,
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knowledge students bring in with them when they step into the classroom is and should be
considered an asset to be recognized, utilized, expanded and celebrated.
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Chapter 3: Methodology
This project is a culturally sustaining unit written for a Spanish heritage language class at
the high school level. Because diverse students in the United States are mostly exposed to
Eurocentric curricula throughout the school system, culturally sustaining curriculum is a necessity;
helping students reaffirm their identities in the classroom in order to strengthen their self-worth is a
social justice matter. Therefore, this unit prompted students to explore their identities as Hispanics
in the United States, as they thought critically about the conquest of Mexico and Latin America
and the way the Hispanic world was formed. The unit also focused on developing students’ oracy
and academic writing skills in Spanish while students delved into themes that were appealing to
them and relevant to today’s political climate: La Quinceañera, the Dream Act and DACA. During
some of the lessons, the Spanish and English languages were compared using a strategy called The
Bridge (Beeman & Urow, 2013). The purpose of utilizing this strategy of The Bridge in several of
the unit’s lessons is not only to help students strengthen their academic Spanish skills, but also to
transfer the knowledge students are gaining in Spanish to the English language because part of the
purpose of this unit is to help students obtain the Biliteracy Seal. Additionally, there is a
sociopolitical component in this unit, as sociopolitical consciousness is often called the “fourth
goal” of bilingual or dual language education programs whose first three goals are to help students
become bilingual, biliterate and bicultural (Freire, 2019). Although students in Spanish language
heritage courses are not necessarily part of a bilingual program, helping students obtain the
Biliteracy Seal can be an accomplishment that strengthens students’ self-image and self-esteem.
Three themes were explored in the literature review, and the exploration of these three
themes helps answer the guiding questions and shape the unit’s construction. Questions that guided
the creation of this curriculum were:
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How can I reaffirm the cultures and identities of heritage language learner students?

•

What materials and curricula can be used in a heritage language class to affirm students’
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cultures and identities, and help them attain the Seal of Biliteracy?
The themes investigated in the literature review were: Spanish Heritage Learners,
Culturally Sustaining Pedagogy and Biliteracy Development. Figure 3.1 shows a visual
representation of the framework. In this visual, each theme is symbolized by a circle, and all circles
intertwine to construct the unit.
Figure 3.1
Unit’s Framework

The unit was partly based on the Teaching and Learning Cycle (TLC) and also the SIOP
(Sheltered Instruction Observation Protocol) Model. Additionally, the unit was created
implementing the Understanding by Design Framework developed by Jay McTighe and Grant
Wiggins for its backwards design approach (Wiggins & McTighe, 2008). These design elements
will be explained in more detail in the subsequent section of this chapter.
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Design
The unit was designed to be four weeks long. Students in the Spanish for heritage learners
class tend to be 9th and 10th graders; therefore, the standards that were the Spanish Language
Development Standards for grades 9 & 10th. The unit lasted 10 block schedule days. The school in
which it was implemented had a traditional schedule on Mondays and a block schedule the rest of
the week, which means that every high school teacher sees their students three times a week at this
school site. On Mondays, periods last only 47 minutes. During the rest of the week, the students
are in the class for 97 minutes on a block schedule. This means that students spent a total of 241
minutes, or about 4 hours a week in the classroom. This unit helped students improve in the four
domains of language: reading, writing, listening, and speaking, but its main focus was to develop
students’ oracy skills and academic writing, as students prepared a presentation and wrote
persuasive paragraphs and an essay as part of their summative assessments. Additionally, students
had the opportunity to use what they learned about persuasion to write a letter to Congress in favor
or against the Dream Act, DACA, or another issue they deemed important to support or reject.
The unit was partly based on the Teaching and Learning Cycle (TLC) and also the SIOP
(Sheltered Instruction Observation Protocol) Model. The TLC model was chosen for the writing
portion of the unit because it focuses on writing, and its goal is to raise student achievement
“especially for English learners and other culturally and linguistically diverse students” (Spycher,
2017, pg. iv). Using scaffolds, students were guided through the writing process until they were
ready to write on their own. Furthermore, the SIOP model was used because effective
implementers of this model consider the unique needs of their English learners and utilize a variety
of techniques to make the input understandable (Echevarria, 2016). These techniques specialize in
making instructions clear and content accessible for all students, regardless of their proficiency in
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the language of instruction. Although the class was mostly composed of Spanish as opposed to
English Language Learners, the approach can be used with Spanish heritage learners, as they are
language learners of their own heritage language. The hope was that students would find the oral
presentation and writing topics interesting and that, throughout the articles and sources studied,
students would gain an understanding of past and current events that pertain to the Hispanic and
mainstream cultures.
At the beginning of the unit, students finished learning about the conquest of Mexico and
had to give a presentation about an important historical figure they learned about, such as Hernán
Cortés, Cristóbal Colón, Moctezuma, or La Malinche. After students learned about these
multifaceted historical figures and how they helped forge the Hispanic world, students had an
opportunity to do more research about one of these historical figures and then create an oral
presentation about what they researched. One part of the project consisted of students making a
claim about the historical figure, which they had to defend. Some of the questions that students had
to answer in their oral presentation were: Was (insert the name of historical figure) a hero, a traitor,
or a man/woman of his/her time? How did this historical figure contribute to the creation of the
Hispanic world? Students had the opportunity to work in groups of three, two, or alone to answer
the questions and prepare their presentation. Students were then able to utilize the AXES
(Assertion, Example, Explanation & Significance) paragraph format or the CER format (Claim,
Reasoning, Evidence) format to create an outline for that part of the presentation. Students worked
on Google Slides, Prezi or the program of their choice to create their presentations.
The big idea questions for the first part of the unit were: Which historical figures have
shaped the Hispanic world and how? How is your current life and that of your family connected to
the historical events of the conquest of Latin America? What impact does the conquest have on
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who you are today? These questions were there to guide student thinking throughout the first part
of the unit.
The second part of the unit consisted of helping students develop their academic writing
skills. Students analyzed authentic print and audio sources from the Spanish speaking world and
then deconstructed two persuasive mentor paragraphs. After this deconstruction and with the help
of the teacher, they were guided to complete or “finish” the mentor essay. The mentor texts were
about the Quinceañera celebration, which is a popular rite of passage in the Hispanic culture. The
essay question they had to respond to, which pertained to the mentor text essay question was:
Should a special party be celebrated when a person turns fifteen? ¿Se debe celebrar una fiesta
especial cuando una persona cumple los quince años?
After completing the mentor essay about the Quinceañera with the help of the teacher, the
students wrote a different essay on their own, which responded to a different question. The
question was: Would the the Dream Act truly serve undocumented youth?¿A los jóvenes
indocumentados les serviría verdaderamente el Dream Act? Students again analyzed authentic
sources written in Spanish and English to understand the Dream Act and how it is different from
DACA. Then, students wrote their essays, in which they had to incorporate three of the sources
studied to defend their claims.
The big idea questions for this second part of the unit were: What is persuasion and how is
persuasion used in everyday life? How do you write a persuasive essay? How does an author use
persuasion to effectively convince its audience of something? What are the elements of a
persuasive argument? What is a counterargument? What is the Dream Act and how is it different
from DACA? How do you write a letter to Congress? The scope and sequence for the unit can be
found in the next chapter.
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Participants & Setting
The participants for this study were mostly 9th and 10th graders. The Spanish heritage
language class at the high school where the curriculum was implemented consisted of 19 students
who were 9th graders, 15 students who were 10th graders and 3 11th graders. There were 14 students
who were considered English Language Learners. Of those 14 ELL students, 6 had been in the
United States for 3 years or less. One student had an IEP (Individualized Educational Plan) plan. It
is important to emphasize that most of the students were considered “Spanish Language Leaners,”
as they were learning about their own heritage language; for the majority of these students, Spanish
was the language they grew up learning how to speak first, but their language was largely ignored
throughout their schooling. Therefore, this was the first time that the majority of these students
took a Spanish class in their lives.
City & School Demographics
According to the Schools’ Accountability Report Card (SARC), the school is in a suburban
area 30 miles northeast of San Diego. The city hosts 148,000 residents and has a diverse population
with agricultural roots. The city’s races include 53% Hispanic or Latino, 36.8% White, 4.9%
Asian, 3.5% two or more races, 1.7% Black, .12% Native Hawaiian or other Pacific Islander, and
.04% American Indian (U.S. Census Bureau, 2019).
At the school in which the curriculum was implemented, 2,244 students were enrolled in
the 2019-2020 school year (California School Dashboard, 2017). Of those 2,244 students, 75.9%
were considered socioeconomically disadvantaged, with many students qualifying for free and
reduced lunch (California School Dashboard, 2017). The school reflects the large Hispanic
population of the city, with Hispanics or Latinos being the great majority of the school’s student
body at 77.8%, followed by 13.6% White, 2.7 % Asian, 2.6% Black or African American, 2.4%
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Filipino, .4 % American Indian or Alaskan Native, .2% Native Hawaiian or Pacific Islander, and .3
% two or more races (California School Dashboard, 2017).
Although the city has a high Hispanic or Latino population, only one school offered a dual
language program at the elementary level for the 2018-2019 school year. Some elementary schools
had a transitional bilingual program, where students entered elementary schools with instruction
almost entirely in Spanish; these programs are designed to transition students to English only
instruction as soon as possible, by the third grade. This is changing, however, as now the
elementary school district has announced that for this 2019-2020 school year, four of its
elementary schools are offering Spanish-English dual-language programs. Likewise, there were no
middle schools nor high schools offering dual language programs in 2018, but this has changed.
The elementary and middle school districts announced that they are offering a dual language
program for the 2019-2020 academic year. At the high school level, the dual language program is a
strand that consists of a small cohort of approximately 35 students; the high school has announced
that it will expand its program if enrollment increases in subsequent years. Because one of the
goals of dual language education is for students to become bicultural and socio-culturally
competent, this Spanish heritage language curriculum can help students meet this goal. This unit
can thus serve as a tool for schools wishing to expand their dual language programs; modifications
can be made to the unit to accommodate for their needs. The fact that dual-language programs are
increasing in the area reflects the need and importance of having students explore their
multifaceted identities; doing so helps students strengthen their biculturalism.
Instruments
The lesson plan format chosen for this project was the one provided by the framework
Understanding by Design by Jay McTighe and Grant Wiggins. This format was chosen because of
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its backward design method. “The backward design approach has instructors consider the learning
goals of the course first” (Bowen, 2017, para.1). The framework has three steps: Identify desired
results, determine acceptable evidence, and plan learning and experiences and instruction (Bowen,
2017). In the first stage, the instructor considers the learning goals of the unit or lesson. During the
second stage, the teacher must consider the assessments or performance tasks students must
complete to demonstrate their learning. Finally, in the third stage, teachers must consider the
instructional strategies and learning activities that will need to be implemented so the desired
results can be achieved (Bowen, 2017). The lesson template is shown in Figure 3.1. Please note
that this is a modified version of the original Understanding by Design lesson template.
Assessments
There were two main summative assessments designed for students to demonstrate their
learning in the unit. The first one was an oral presentation that students created using Google
Slides, Prezi, or PowerPoint. In this oral presentation, students had to research a historical figure
we learned about in class. In their presentations, students had to answer the following questions
about a historical figure they learned about in the unit: Was (insert the name of historical figure) a
hero, a traitor, or a man/woman of his/her time? How did this historical figure contribute to the
creation of the Hispanic world? Students had the opportunity to work in groups of three, two, or
alone to answer the questions and prepare their presentation. The second assessment consisted of
having students analyze authentic print and audio sources from the Spanish speaking world to write
persuasive paragraphs utilizing the AXES (Assertion, Example, Explanation & Significance)
paragraph format. Towards the end of the unit, students eventually wrote a persuasive essay on
their own. An extension activity consisted of students writing a letter to a representative in
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Congress, where they applied persuasion to defend or reject the Dream Act, DACA, or another
issue they consider important.
Instructional Strategies
As stated previously in the Design section of this chapter, the unit was partly based on the
Teaching and Learning Cycle (TLC) and the SIOP (Sheltered Instruction Observation
Protocol) Model. The TLC model was chosen for the writing portion of the unit because it focuses
on writing, and its goal is to raise student achievement “especially for English learners and other
culturally and linguistically diverse students” (Spycher, 2017, pg. iv). Using scaffolds, students
were guided through the writing process until they were ready to write on their own. Furthermore,
the SIOP model was used because the model helps teachers focus on making content clear and
understandable for English language learners through the use of a variety of techniques
(Echevarria, 2016). These techniques specialize in making instructions clear and content accessible
for all students, regardless of their proficiency in the language of instruction.
Instruction will be conducted entirely in Spanish, with a section to make connections from
Spanish to English learning. This section is called “The Bridge” (Beeman & Urow, 2013).
Although this strategy was designed to be used in dual language programs, it can be used in
heritage language classrooms for two purposes: (1) to help strengthen students’ academic English
language, especially for English Language Learners (there were 14 ELL students in the class where
the unit was implemented) and (2) to help the heritage learners make connections from this
Spanish class to the English language. In addition to The Bridge, other strategies that were used
that helped with differentiating instruction included: sentence starters, framed paragraphs, mentor
texts, KWL charts, graphic organizers, cooperative group work, exit slips, rubrics, letting students
translanguage, among other strategies.
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Figure 3.1
Modified Understanding by Design Lesson Plan Template
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Big Ideas & Understandings/Essential Questions:
Content, Social, and Language Goals:

Objectives – Students will be able to…
Differentiation for ELL’s:
Stage Two – Assessment Evidence
Formative:
Summative:
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity:
On-Task Behavior:
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Lesson Steps:

Procedures
To create this project, I first looked at what the literature said about heritage language
learners. According to the literature, heritage language learners are not a homogeneous group, as
the level of language proficiency of heritage language learners largely varies from individual to
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individual (Bateman & Wilkinson, 2010; Pascual y Cabo & DeLaRosa-Prada, 2015; Polinsky &
Kagan, 2007; Valdés, 2005). Therefore, to reach all students at their proficiency levels,
differentiation strategies and a variety of activities needed to be included in the curriculum. It was
also essential that this curriculum help students explore their own identities, as one study found
that heritage language learners feel disillusioned with traditional Spanish classes at the university
level because standard varieties of Spanish are given high status in those classes, while the Spanish
spoken by students themselves in the United States is ignored (DeFeo, 2015). The participants on
the DeFeo (2015) study felt that the curriculum disregarded them and their local communities, as it
focused on foreign countries and cultures, such as Spain and South American countries, and on
travel. Therefore, the curriculum needed to focus on students understanding their own heritage
background and on instilling a sense of pride in them. Other studies also found that heritage
learners generally have a positive attitude toward their language, show that they are proud of their
culture, and are motivated to study and improve their native language (Beaudrie & Ducar, 2005;
Carreira & Kagan, 2011). Consequently, it is necessary to keep fostering students’ motivation by
creating an inclusive curriculum that can help students become more confident in their Spanish.
Looking at the profile of the heritage language learners made me realize that the curriculum
needed to be culturally sustaining, so I dove into culturally sustaining literature. According to Paris
(2012),
The term culturally sustaining requires that our pedagogies be more than responsive of or
relevant to the cultural experiences and practices of young people—it requires that they
support young people in sustaining the cultural and linguistic competence of their
communities while simultaneously offering access to dominant cultural competence (p. 95)
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Utilizing culturally sustaining pedagogy would ensure that my curriculum was inclusive. Culturally
sustaining pedagogy can empower students to use their heritage language not only to improve their
English language proficiency and navigate the mainstream culture, but rather to enhance who they
are and help them understand that they have a dual or hybrid identity, which is advantageous and,
in the end, a fantastic asset to have in an increasingly globalized world.
The next step was to dive into the biliteracy of adolescents, so I made Biliteracy
Development the third theme of my literature review. Besides helping students strengthen their
heritage language, another goal for the heritage language class was to help students develop
competency in the English language so they can become bilingual, biliterate and bicultural. Some
students in this heritage language class were ELLs; some of them were fluent in spoken English
but had not developed the necessary English academic language they would need to succeed in
higher grades. Thus, I decided that I needed to help my students obtain the Seal of Biliteracy,
which certifies that students have become fully proficient in both languages by the time they
graduate high school. Although the class had to be conducted in Spanish, I realized I could help
students make connections to the English language and strengthen their academic vocabulary by
utilizing a dual language strategy called The Bridge.
The next step was picking a framework and lesson plan template to create the curriculum.
The lesson plan format that I chose for this project was the one provided by the framework
Understanding by Design by Jay McTighe and Grant Wiggins. This format was chosen because of
its backward design method. I went through each of its three steps to create every lesson and used
the template shown in Figure 3.1, which is located under the Instruments section of this paper. The
standards that I used were the Spanish Development Standards from the Common Core en
Español.
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Finally, I decided that the unit could be partially based on the Teaching and Learning Cycle
(TLC) and also the SIOP (Sheltered Instruction Observation Protocol) Model. I liked the TLC
model for the writing portion of the unit because it focuses on writing, and its goal is to raise
student achievement “especially for English learners and other culturally and linguistically diverse
students” (Spycher, 2017, pg. iv). Using scaffolds, students would be guided through the writing
process until they were ready to write on their own. Additionally, I chose the SIOP model because
the model helps teachers focus on making content clear and understandable for English language
learners through the use of a variety of techniques (Echevarria, 2016). These techniques specialize
in making instructions clear and content accessible for all students, regardless of their proficiency
in the language of instruction. The scope and sequence of the unit is shown at the beginning of
Chapter 4.
Summary of Chapter
This project consists of a unit that was created for a class of Spanish heritage learners at the
high school level. The class consisted of mostly 9th and 10th graders whose primary language was
Spanish, but most of these students had not had any formal education in the language. It was also
the first time many of these students took a class about Spanish language in their lives. It is
important to reaffirm these students’ identities in the classroom, as they have typically been
prompted to abandon their heritage culture and language in order to navigate the dominant,
mainstream culture. This chapter explained the process for creating this culturally sustaining
curriculum unit, which lasted four weeks. The curriculum’s methodology, design, instruments and
procedures were explained in detail in this chapter.
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Chapter 4: Project
This chapter contains the Scope and Sequence of the unit plan, as well as the unit plan with
its corresponding materials. The purpose of this project is to create a culturally sustaining
curriculum for heritage language learners of Spanish at the secondary level. This curriculum was
created with the intention of reaffirming Hispanic students’ identities and cultures while helping
students strengthen their academic language skills in Spanish. The curriculum prompts students to
think about historical figures and how they still have an impact on our societies today, as students
must research and present about a historical figure from the Spanish Conquest. Also, the
curriculum seeks to strengthen students’ academic writing skills. To do so, students read about,
analyze, and discuss authentic sources from the Spanish speaking world that address the themes of
La Quinceañera, The Dream Act and DACA. Students then construct persuasive paragraphs with
the help of the teacher and eventually write a complete essay answering a question and taking a
position regarding The Dream Act. Additionally, the unit seeks to awaken sociopolitical
consciousness in students by having them write a letter to Congress in favor of the Dream Act,
DACA, or another social cause of their choice.
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Figure 4.1
Scope and Sequence
1.

Practicing for your
oral presentation





2.

3.

4.

Oral presentations

Persuading and
arguing

The Persuasive
Essay


















Content Objective:
Review and identify the evaluation criteria for an oral
presentation
Evaluate and provide feedback to a student’s oral
presentation
Practice giving an oral presentation in a small group
Language Objectives:
Give an oral presentation
Communicate orally with your peers
Content objective:
Present about a topic in front of the class
Evaluate a students’ oral presentation
Language Objectives:
Present about a specific topic in front of the class
Content Objectives:
Understand what the Word persuade and argue mean.
Analyze two informative sources
Compare and contrast La Quinceañera with the Sweet
Sixteen Celebration
Language Objectives:
Derive meaning of vocabulary words using context clues
Translate an excerpt from Spanish to English from a source
Compare and contrast Spanish and English vocabulary
Content Objectives:
Analyze one informative source
Understand the format used to write a persuasive essay
Identify the different parts of an AXES paragraph
Language Objectives:
Listen, interpret, and infer information from an authentic
audio source in the Target Language
Compare and contrast Spanish and English vocabulary
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5.

Deconstructing a
Mentor Text

Content Objectives:
 Analyze and deconstruct a mentor text
 Write an introduction and conclusion
Language Objectives:
 Listen, interpret, and infer information from a text

6.

Interpreting and
Analyzing 3
sources

Content Objectives:
 Interpret and analyze 3 sources (one written, one audio and a
graph)
 Distinguish between the Dream Act from DACA program
(Deferred Action for Childhood Arrivals)
Language Objectives:
 Write a persuasive paragraph
 Discuss the Dream Act and DACA with peers

7.

Revising each
other’s paragraphs

Content Objectives
 Identify and distinguish the different parts of a persuasive
paragraph (AXES).
 Utilize the rubric to provide feedback to your classmate
Language Objectives
 Provide verbal feedback to your classmate using the rubric

8.

Peer-Review of
Essay

Content Objectives
 Identify and distinguish the different parts of a classmate’s
persuasive essay
 Evaluate an essay using established criteria (use rubric)
Language Objectives
 Communicate verbally with a peer using the rubric to
provide feedback

9.

Why and how to
address a letter to
Congress

Content Objectives
 Understand why people write letters to their representatives
 Understand the influence we can all have in shaping policy
by writing a letter to our government representatives
 Know who the local representatives are
Language Objectives
 Write the first draft of a letter to your representative

10. Writing your letters

Content Objectives
 Evaluate a letter written by a classmate utilizing the rubric’s
criteria
 Revise and finalize writing a letter to Congress
Language Objectives:
 Utilize the language of the rubric to provide feedback to a
classmate
 Write the final draft of your letter
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Lessons
Lesson 1
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence clearly, concisely, and logically
(using appropriate eye contact, adequate volume, and clear pronunciation) such that listeners
can follow the line of reasoning and the organization, development, substance, and style are
appropriate to purpose (e.g., argument, narrative, informative, response to literature
presentations), audience, and task.
A. Plan and deliver an informative/ explanatory presentation that: presents evidence in support
of a thesis, conveys information from primary and secondary sources coherently, uses
domain specific vocabulary, and provides a conclusion that summarizes the main points. (9th
or 10th grade.) CA
5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence and
to add interest.
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
Big Ideas & Understandings/Essential Questions:

 Which historical figures have shaped the Hispanic world and how?
 How is your current life and that of your family connected to the historical events of the
conquest of Latin America?
 What impact does the conquest have on who you are today?
 What impact do these historical figures still have today?
 How do I deliver an effective oral presentation?

Content, Social, and Language Goals:
Content Objective:
 Review and identify the evaluation criteria for an oral presentation
 Evaluate and provide feedback to a student’s oral presentation
 Practice giving an oral presentation in a small group
Language Objectives:
 Give an oral presentation
 Communicate orally with your peers
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Objectives – Students will be able to…
o Understand how their oral presentations will be evaluated
o Practice giving an oral presentation
o Apply the evaluation criteria to an oral presentation
o Give feedback to a classmate’s oral presentation
Differentiation for ELL’s:
 Students will get a copy of the Rubric for the oral presentation
 Students will have the opportunity to practice their oral presentation with peers instead
of giving the presentation in front of the entire class
Usage of SIOP strategies in this lesson include:
 Utilizing sentence starters
 Visuals
Stage Two – Assessment Evidence
Formative: The teacher will monitor student’s progress; the teacher will walk around to make
sure students stay on task and practice giving their oral presentations.
Summative: There are no summative assessments for this lesson.
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity:
Students had the opportunity to research about a historical figure that has had an impact in the
development of the Hispanic culture. This historical figure was studied in class, but not
necessarily in too much detail. The authenticity in this lesson comes in the form of students
exploring the histories of their own backgrounds and cultures. Students were encouraged to
think about how these historic events still have an impact in who we are today.
On-Task Behavior:
Teacher will monitor that students are participating and practicing presenting what they
learned about this historical figure.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Students may think that they can read everything off their slides instead of
presenting/delivering the information in an engaging manner. Therefore, today is a day to
practice presenting in small groups of three rather than presenting in front of the entire class.
This way, students can practice evaluating a classmate using the rubric/applying the evaluation
criteria for the oral presentation.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets are used to indicate when students will get a handout that corresponds
with an activity.
In today’s lesson, ^students will review the Rubric and prepare for their oral presentations.
They will deliver their oral presentations to another group of students and will also provide
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feedback to another group. ^ +Please see Handouts 1 & 2 to see the presentation assignment
and the rubric’s presentation. +
First, *the teacher will ask the students to get into groups of three. In these groups, students
will review the rubric for the oral presentation together.* In the previous class, ^students had
brainstormed ideas as to what was important when delivering a presentation^, so the teacher
took this into account while creating the rubric that students are presented with today.
The teacher will write on the board “Escogí esta palabra como palabra clave porque…” (I
chose this as a key word because….”. and “Estoy de acuerdo contigo de que esa es una
palabra clave” (I agree with you that this is a good key word). This is to facilitate the
discussion and so that students can practice their oral Spanish skills.
*In groups of three, students will take turns reading the different criteria in the rubric, as they
do so, they will highlight what they think are key words, and then will discuss why they chose
that as a key word, using the phrases that the teacher wrote in the board. *
^After students finish discussing the rubric among themselves, ^ the teacher will ask each
group to ^share one key word they chose and why. ^ As they say their word, the teacher will
use the projector to highlight the words that students use. The teacher will also add/explain
why she thinks these key words are important.
^The next step is to have students practice presenting to each other or to another group. For
this project, the students had the option to present in pairs, in groups of three or on their own.
Two different groups of students will get together, open their laptop, and go through their slide
show and will practice presenting about the historical figure they researched. This practice is
informal, and students will be asked to give each other feedback using the points in the rubric.
Students will have 25 minutes to practice. ^
Then, the teacher will re-arrange the students in a different group. This will be their final
practice, and it will be more formal. *While one student is presenting, one student is using the
rubric to evaluate, and the other student is helping to change the slides. This will be done until
all of them present and all of them evaluate one classmate. *
The teacher will be walking around, making sure students are on task, answering any questions
that students may have.
^When students finish presenting, they write a reflection/exit ticket. In the ticket, students
must answer the following question: ^
*What did you get on your presentation and why?
*What, if anything can you do to improve your presentation for next class? (Use the rubric and
the rubric’s language to determine this).
Closure: Teacher asks students to fill the Exit Ticket before students leave

51

CULTURALLY SUSTAINING CURRICULUM

52

Handout 1.1 Presentation Assignment
Plantilla para la investigación y opinión sobre una figura histórica hispanohablante
Parte 1
Nombre de la figura histórica estudiada/ investigada:
Lugar de nacimiento:
Fecha de nacimiento:
Información de sus años formativos / vida temprana/ la familia / personas que influenciaron a la
figura histórica:

Parte 2:
Resumen de las cosas más importantes que hizo. ¿Por qué es esta figura histórica recordada en
países hispanohablantes?
Impacto en la historia del país o países hispanohablantes en cuestión: (Asegúrense de tener por lo
menos 3 fuentes de información (español o inglés, pero de preferencia en español) para hacer su
investigación. Puedes usar los libros de clase y pequeños capítulos de la historia que leímos en
clase.
Cita tus fuentes de información aquí (por lo menos 3 diferentes):

Parte 3: (tu opinión y conclusión acerca de esta figura histórica) (Asegúrate de utilizar el formato
de AXES para defender tu opinión)
En tu opinión y según tu investigación: ¿Es esta figura histórica un héroe, un traidor o traidora, o
simplemente una “persona de su tiempo”? ¿Por qué sí o por qué no? ¿Es esta persona un héroe
para unos y para otros no? Expliquen y defiendan su opinión con lo que investigaron acerca de
esta figure histórica.
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Handout 1.2 Rubric for the oral presentation
Rúbrica para la presentación oral sobre una figura histórica importante

Tono de voz

(5 puntos)
El estudiante hace su
presentación con una voz
fuerte y hablara
claramente. El oyente
puede entender/disfrutar
de la presentación. El
estudiante utiliza el
vocabulario adecuado y
habla en español.

Calidad de la
presentación

(5 puntos)
El estudiante mantiene la
atención de los
espectadores al hacer la
presentación interesante.
Evita limitarse a leer
únicamente lo que está
escrito en su
presentación.
(5 puntos)
El estudiante tiene la
parte 1 completa en su
presentación:
*Nombre de la figura
histórica
*Lugar y fecha de
nacimiento
*Información de sus años
formativos (familia, vida
temprana, etc.)
(10 puntos)
El estudiante describe
todas las cosas más
importantes que esta
figura histórica hizo.
El estudiante
detalladamente explica

Contenido
(Parte 1)

Contenido
(Parte 2)

(4-3)
El estudiante hace su
presentación con una voz
más o menos fuerte, pero tal
vez los estudiantes que están
atrás no alcanzan a escuchar
muy bien. Tal vez el
estudiante no presenta /
enuncia claramente algunas
palabras. Hay un poco de
confusión en el oyente. El
estudiante no utiliza un
vocabulario tan adecuado o
utiliza el inglés.
(3-2puntos)
El estudiante no mantiene
muy bien la atención de los
espectadores al hacer la
presentación. El estudiante
leyó bastante en lugar de
explicar.

(2-0)
El estudiante no presenta
con una voz fuerte.
Muchos estudiantes y tal
vez el profesor tampoco
pueden escuchar bien su
presentación. Tal vez dice
muchas palabras en inglés.

(4-3 puntos)
El estudiante menciona el
nombre y fecha de
nacimiento de la figura
histórica, pero tal vez falta
información de sus años
formativos, o no se incluye la
fecha y lugar de nacimiento,
pero hay suficiente
información

(2-0 puntos)
El estudiante solamente
menciona el nombre de la
figura histórica. No hay
información de fondo.

(8-6 puntos)
El estudiante describe cosas
importantes que esta figura
histórica hizo, pero el
estudiante no da muchos
detalles. Tal vez el
estudiante sí dio detalles

(5-1 puntos)
El estudiante describe muy
pocas cosas que hizo esta
figura histórica, o tal vez
solamente describe una
cosa que hizo, pero no da
detalles. El estudiante no

(1-0 puntos)
El estudiante no mantiene
la atención de los
espectadores, ya que lee
todo de las diapositivas en
lugar de explicar.
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por qué esta figura
histórica es recordada en
países hispanohablantes.
El estudiante explica el
impacto en la historia del
país o países
hispanohablantes en
cuestión.
El estudiante menciona
las tres fuentes de
información que utilizó
para su investigación.

sobre lo que esta figura
histórica hizo, pero no
menciona por qué es
recordada en los países
hispanohablantes en
cuestión. Tal vez el
estudiante utilizó solamente
dos fuentes para hacer su
investigación.

menciona la razón por la
cual esta figura histórica es
recordada en los países
hispanohablantes. fuente
para hacer su investigación.

(5 puntos)
El estudiante da su
opinión sobre la figura
histórica que investigó.
El estudiante explica
/defiende con detalles
por qué piensa que esta
figura es un héroe, un
traído o simplemente una
persona de su tiempo en
la historia.

(4-3 puntos)
El estudiante da su opinión
sobre la figura histórica que
investigó, pero tal vez no
defiende o no explica con
detalles el por qué piensa de
esta manera.

(2-0)
El estudiante no da su
opinión sobre la figura
histórica que investigó, o
tal vez trata de hacerlo,
pero no queda clara su
opinión.

Lesson 2
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence clearly, concisely, and logically
(using appropriate eye contact, adequate volume, and clear pronunciation) such that listeners
can follow the line of reasoning and the organization, development, substance, and style are
appropriate to purpose (e.g., argument, narrative, informative, response to literature
presentations), audience, and task.
A.Plan and deliver an informative/ explanatory presentation that: presents evidence in support
of a thesis, conveys information from primary and secondary sources coherently, uses
domain specific vocabulary, and provides a conclusion that summarizes the main points.
(9th or 10th grade.) CA
5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence and
to add interest.
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts\
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Big Ideas & Understandings/Essential Questions:
 How have important historical figures shaped the Hispanic culture?
 What impact do these historical figures still have today?
 How do I deliver an effective oral presentation?
Content, Social, and Language Goals:
Content Objective:
 Review and identify the evaluation criteria for an oral presentation
 Evaluate and provide feedback to a students’ oral presentation
 Practice giving an oral presentation in a small group
Language Objectives:
 Give an oral presentation
 Communicate orally with your peers
Objectives – Students will be able to…
o Give an oral presentation
o Apply evaluation criteria to an oral presentation
o Give feedback to two classmate’s oral presentation by using the rubric
o Write short notes about 2 historical figures from their classmate’s presentations
o Review the vocabulary words for the unit
Differentiation for ELL’s:
o In the previous lesson, students had the opportunity to give each other feedback on the
presentation that they will be delivering today.
o Teacher will give students a few minutes to practice their oral presentations in small
groups.
o Students have the rubric available, which they went over in small groups and as a class
in the previous lesson.
Usage of SIOP strategies in this lesson include:
 Utilizing sentence starters
 Visuals
Stage Two – Assessment Evidence
Formative: The formative includes students evaluating each other and also the notes they take
about a different historical figure than the one they researched for their presentation.
Summative: Today, students will deliver an oral presentation and will be graded on it.
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity:
Students had the opportunity to research about a historical figure that has had an impact in the
development of the Hispanic culture. This historical figure was studied in class, but not
necessarily in too much detail. The authenticity in this lesson comes in the form of students
exploring the histories of their own backgrounds and cultures.
On-Task Behavior:
Teacher will monitor that students are participating/evaluating/ taking notes and delivering
their oral presentation.
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Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Students may think that they can read everything off their slides instead of
presenting/delivering the information in an engaging manner. Therefore, the previous lesson
was a day in which students practiced presenting in small groups rather than presenting in
front of the entire class.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets are used to indicate when students will get a handout that corresponds
with an activity.
The teacher will remind students that today is the day that they will deliver their oral
presentations.
The teacher will give ^students 15 minutes at the beginning of class to students to practice
their oral presentations. ^.
^While one student or small group of students present, the other student or group of students is
applying the rubric and vice versa.
The teacher will be walking around, making sure students stay on task. ^
Then, the teacher will start calling on ^students or small groups of students to go to the front
and present. ^ The teacher will be using the rubric to evaluate each students’ presentation.
^The rest of the students will be asked to:
• Choose two students that they would like to evaluate using the rubric. When a student
finishes presenting, they will get the rubrics from their classmates.
• Choose two presentations for which they can take notes on. The notes should answer
the following question:
Who is the historical figure (name and place of birth)? 3 things you learned about this
historical figure from the presentations. Why is this historical figure important? How
did this person help shape the Hispanic culture? ^
After several presentations, ^the students will review the vocabulary that they have been
studying with a game. the game is called “El más rápido” (The fastest). Students have played
this game many times before. ^
The purpose of playing this game in this lesson is so that students get a break from the
presentations. ^In this game, students use flashcards that they have previously created with all
the vocabulary words. To play this game, students need to get up, turn their desks around, look
for their vocabulary cards^ (which the teacher keeps in her classroom), ^arrange 1 set of
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cards, and listen attentively as the teacher reads the definitions one by one. When students
listen to a definition, they compete to grab the card that matches that definition as fast as they
can. At the end, whoever has more cards wins the game. The teacher assigns two participation
points to the student who wins the game, and only one participation point to the student who
loses. ^
After the game, the presentations will continue.
The teacher will then remind students that they must evaluate two classmate’s presentations
using the rubric, and then give the rubric to the students who they evaluated. Also, the teacher
will remind students to take notes about two historical figures from the presentations. The
teacher will assign points for the notes.
Closure: The teacher will remind students that a digital copy of the presentations is in one
document in google classroom. Students may go there to “polish” their notes, which the
teacher will assign points for.
Lesson 3 Stage One – Desired Results
Established Goal (Standards, Benchmarks):
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
C. Productive
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
Big Ideas & Understandings/Essential Questions:
We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly and
powerfully his or her position on any given topic.
Unit’s Essential Questions:





What is persuasion and how is persuasion used in everyday life?
How does an author use persuasion to effectively convince its audience of something?
How do you write a persuasive essay What are the elements of a persuasive argument?
What is a counterargument?
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 What is the Dream Act and how is it different from DACA? How do you write a letter

to Congress?

Content, Social, and Language Goals:
❖ Understand what the word persuade and argue mean. Lo que quieren decir las
palabras persuadir y argumentar
❖ Analyze two informative sources.
❖ Compare and contrast La Quinceañera with the Sweet Sixteen celebration
Language objectives:
❖ Derive meaning of vocabulary words using context clues
❖ Translate an excerpt from Spanish to English from a source (As part of The Bridge)
❖ Compare and contrast Spanish and English vocabulary (During The Bridge)
Objectives – Students will be able to…
 Explain why persuasion is important
 Analyze a written source
 Analyze a graph
Differentiation for ELL’s:
Usage of SIOP strategies in this lesson include:
 Utilizing sentence starters
 Visuals
 The use of cognates
 Think pair share strategy
 “Say something’” strategy
 Using the strategy of The Bridge
Differentiation Considerations: Students who are not as advanced in their oracy skills have
sentence starters to aid them during the conversations with their partner. Students whose
primary language or whose stronger language is English will benefit from the watching the
video about writing persuasive essays because it is in English. In addition, when students
struggle to produce the language, the teacher allows students to translanguage if necessary,
although students know that they must speak as much Spanish as possible, as it is the minority
language with the less status. Also, translanguaging occurs during The Bridge, as it aids with
metalinguistic analysis.
Stage Two – Assessment Evidence
Formative: The handouts of Hoja para analizar la fuente, the notes and teacher observation
of how students work collaboratively can be used as formative assessments for today’s lesson.
Summative: There are no summative assessments in this lesson.
Stage Three – Learning Plan (Part One- Success Criteria)
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Authenticity:
Students will see that persuasion can be applied to their everyday lives. We can find
persuasion everywhere we go. For example, advertisements are a form of persuasion, trying to
convince their parents to buy them something is persuasion, etc.
On-Task Behavior:
Teacher will monitor students, so they stay on task. The lesson includes pair activities that can
motivate students to stay on task. For example, students will read about La Quinceañera which
can be an interesting topic to them since it is a tradition of the Hispanic culture. Providing
students with topics that spark their interest can help keep students on task.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Vocabulary: persuasión, argumentativo, ensayo, deriving the meaning of words using context
clues, false cognates might create possible misconceptions. Therefore, students will be
comparing English and Spanish towards the end of the lesson, to clarify any confusing terms.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets are used to indicate when students will get a handout that corresponds
with an activity.
The teacher will start the class by saying:
● (Introduction - Direct Instruction): In this unit, you will write a persuasive essay. Today,
you are going to learn what the word persuade means. What does the word persuade
mean? What does it mean to persuade someone? ¿Qué quiere decir la palabra persuadir?
¿Qué quiere decir persuadir a alguien?
● The teacher will give the students the following sentence starters which will be written on
the board: I think the word persuade means …. Therefore, I think to persuade someone
means …../ Creo que la palabra persuadir quiere decir…..Entonces, creo que persuadir a
alguien quiere decir…..
● The teacher will ask the ^students to think about the question and write on their notebooks
what they think the answer is. After 2 minutes, students will talk to a partner, taking turns.
● Then, the teacher calls on a volunteer to answer the first question and will call randomly on
another student to answer the second question, ^ while writing the answers on the board.
● After that introduction, the teacher will explain how students have tried to persuade her
from not giving them homework over the weekend, and will use the example of how
writing college entrance application essays are a form of persuasion: you’re trying to
convince the college that you’re a good fit for their campus.
● The teacher will then play two videos for students to build background knowledge. The
teacher explains that one of the videos is in English and the other in Spanish. The teacher
will pay play each video twice. Most students in the class are more comfortable with
English than Spanish, so this will be a great opportunity for students whose primary
language is English to understand the concepts. Some other students in the class, who are
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in ELD 2 or 3, will also be able to understand most of the English video since they know
enough English to do so, especially since the teacher will go over the video with the
students at the end.
● The teacher will ask ^students to write down 5 things they learned about the videos. ^ The
teacher explains that in some parts of the videos, they use the word argumentative essay,
but the teacher explains that although the word argumentative is a little different than the
word persuasive, the goal of the essay is the same: to convince someone of something.
Video title: How to Write an Argumentative Essay by Shmoop:
https://www.youtube.com/watch?v=-lzGy5gizKg
Video title:
https://www.youtube.com/watch?v=CdrNwcg50l8
● After the video finishes playing for the 2nd time, the teacher asks ^students to talk with a
partner to share the 5 things they wrote about what they learned about persuasive/
argumentative essays from the video^ *(collaborative work). * She has written the
following sentence starters on the board:
One thing I learned about the video was….Una cosa que aprendí del video fue…
Another thing I learned about the video was…Otra cosa que aprendí del video fue…
The teacher models a sentence about one thing she learned about the video.
● *Once students discussed, * the teacher will ask for volunteers and call on several students
and write the findings on the board.
Teacher says:
As you heard, writing a persuasive essay requires that you think about arguments that
will persuade your reader to make a change, to see things the way you see them.
● The teacher then writes the following question on the board:
Should a special party be celebrated when a person turns fifteen?
¿Se debe celebrar una fiesta especial cuando una persona cumple los quince años?
● The teacher will then explain the following: This was a persuasive essay question that was
asked in previous years during the AP Spanish Language Exam. Although these students
are not in AP yet, the teacher will make clear that the goal of this class is to improve their
Spanish to the point where they are able to take AP Spanish, as doing so will help them
obtain the Seal of Biliteracy.
● The teacher will explain that during the AP exam, students have 40 minutes to write their
persuasive essay. However, because this is not an AP class, the teacher will explain to
students that this process will take a few days instead; they will learn about every step of
the process slowly, writing one paragraph at a time until they have one completed essay.
After that, they will start writing more until they are ready to write on their own. There will
be three sources that students must analyze and understand before writing because on the
AP test, students must use all the sources in their essay.
● ^Then, the students will read aloud the instructions as they are written on the AP Exam.
The instructions are always written in both languages, English and Spanish, side by side. ^
+Please see Handout 1 to look at the instructions+

60

CULTURALLY SUSTAINING CURRICULUM

● ^Now, students will proceed to read the 1st and 2nd source. ^ +Please see Handout 2 to look
at and read the sources students will analyze today. +
Here is the link to Handout 2:
https://drive.google.com/file/d/1LFE1inh2UlhIubB2WMhTaGWYrWttQaPG/view?usp=sh
aring
● *Students will read the two sources in pairs, using the “Say Something” strategy, and will
have to fill out a page called “Analyzing the Sources Sheet” / Hoja para analizar las
fuentes. *
● The students have used the “Say Something” strategy in the past. With this strategy, each
person reads two paragraphs about the section and then can:
⮚ summarize/ paraphrase what they just read, “This paragraph says that…. I
think this means…. Este párrafo dice que…. Creo que esto quiere decir
que….
⮚ ask a question, "Do you know…", “ I wonder if.. “¿Sabías que…” “Me
pregunto sí…”
⮚ make a comment “That's interesting because…" “Me parece interesante
porque…”
⮚ make a connection to something already read, "That reminds me of…"
“Esto me recuerda..”
⮚ respond personally to the text. "That reminds me of…" “Esto me
recuerda..”
● The teacher projects the sentence starters in case students need to refer to them after
reading the two paragraphs.
● The teacher will walk around the classroom, making sure ^students stay on task^ and will
answer questions that students may have.
● ^Students may have questions about some words presented on the sources,^ and the
teacher has provided students with a sheet of words that she previously taught students
may have trouble with. To move the students along, a translation of the word was written at
the bottom of the source, except for the last two, which the teacher will ask students to
infer the meaning of using the context.
After reading sources 1 & 2, ^students answer the questions from the “Analyzing the sources”
sheet. ^ Words students may have trouble with are included in the “Hoja para analizar las
fuentes” +Please see Handout 3, Hoja para analizar las fuentes.+
● ^As students fill out the “Hoja para analizar las fuentes,” ^ the teacher is walking around
the classroom, answering questions that students may have, making sure students stay on
task.
● After students have completed the “Hoja para analizar las fuentes,” the teacher goes over
students’ answers as a class. The teacher ^asks different students to explain the last three
words of sources 1 and 2. She also asks students about the author’s purpose for writing
source 1, which is to inform readers about how a Quinceañera is celebrated. ^ The teacher
explains that source 1 serves as background information for students to write their
persuasive essays. The teacher asks, “How many of you have been to a Quinceañera or
have had a Quinceañera?, ^Students raise their hands if they have been to one. ^ The

61

CULTURALLY SUSTAINING CURRICULUM

62

teacher than says” ^Now, look around you. ^ Now imagine that a student who hasn’t ever
heard what a Quinceañera is is asked to answer this prompt/ essay question the day of the
AP Test. How would you feel if you were that student? If you know what a Quinceañera is
and have been to one, you are already at an advantage when responding to the prompt.
The more you know about the topic, the easier it will be for you to write about it.
● The Bridge happens here. ^Students start comparing and contrasting La Quinceañera with
the Sweet Sixteen practice in the United States compare key vocabulary, such as the words
fuentes, analizar, persuasivo, argumentativo, convencer, punto de vista, contrapunto. ^
The teacher prompts students to talk about how actualmente and actually are FALSE
cognates.
● ^Students translate the 1st paragraph of source 1 with the help of the teacher and point out
the differences and similarities in the use of language. ^
● Closure: The teacher asks students to write an exit slip. On this exit slip, they must write
two things they learned today that stood out to them.
Handout 3.1. Instructions for Writing the Persuasive Essay
You have 1 minute to read the directions
for this task.

Tienes l minuto para leer las instrucciones de
este ejercicio.

You will write a persuasive essay to submit
to a Spanish writing contest. The essay topic
is based on three accompanying sources,
which present different viewpoints on the
topic and include both print and audio
material. First, you will have 6 minutes to
read the essay topic and the printed material.

Vas a escribir un ensayo persuasivo para
un concurso de redacción en español. El
tema del ensayo se basa en las tres
fuentes adjuntas, que presentan diferentes
puntos de vista sobre el te1na e incluyen
material escrito y grabado. Primero, vas a
tener 6 minutos para leer el tema del
ensayo y los textos. Después, vas a
escuchar la grabación dos veces; debes
tomar apuntes mientras escuchas.
Luego vas a tener 40 minutos para
preparar y escribir tu ensayo.

Afterward, you, will hear the audio material
twice; you should take notes while you listen.
Then, you will have 40 minutes to prepare
and write your essay.
In your persuasive essay, you should
present the sources' different viewpoints on
the topic and clearly indicate your own
viewpoint and defend it thoroughly. Use
information from all of the sources to
support your essay. As you refer to the
sources, identify them appropriately. Also,
organize your essay into clear paragraphs.

En un ensayo persuasivo, debes presentar 1os
diferentes puntos de vista de las fuentes sobre el
tema, expresar tu propio punto de vista y
apoyarlo. Usa información de todas las fuentes
para apoyar tu punto de vista. Al referirte a las
fuentes,
identifícalas apropiadamente. Organiza
también el ensayo en distintos párrafos bien
desarrollados
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Handout 3.2 Sources 1 & 2 for Essay.
Please click on the following link to go to Handout 2:0020
AP Spanish Language and Culture Exam (https://drive.google.com/file/d/
1LFE1inh2UlhIubB2WMhTaGWYrWttQaPG/view?usp=sharing)
Handout 3.3 Hoja para analizar las fuentes
HOJA PARA ANALIZAR LAS FUENTES
Nombre:

Periodo:

Fecha:

Instrucciones:
Infiere el significado de las dos últimas dos palabras según las lecturas de fuesntes #1 y #2
1. pauta: norma, ejemplo; guidelines
2. actualmente: en el presente, currently, these days
3. alquilar: rentar; to rento ut
4. hostelería: hotel; hotel industry
5. finca: casa con terreno; country house, ranch, farm
6. presupuesto: los gastos; budget
7. ceder; transferir, dar; to relinquish, to yield, to give in
8. reparto: divider, distribuir; to share out, divide up
9. torta:
10. degustar:
11. emitidos / emitir:
Instrucciones: Lean la fuente número uno y la fuente número dos en voz alta en sus equipos de
cuatro. Después, entre los cuatro, contesten las preguntas de la manera más completa posible.

FUENTE #1
--¿Cuál es el propósito del autor de la fuente #1?¿Qué tipo de texto es (expositivo, narrativo,
descriptivo o persuasivo)?
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-¿Crees que esta fuente sería mejor para escribir un ensayo en el que se está a favor o en contra
de que una persona celebre con una gran fiesta cuando cumple los 15 años? Explica

FUENTE #2
-Esta fuente, la gráfica ¿sería mejor para apoyar para estar a favor o en contra de celebrar los
15 años con una gran fiesta? ¿Por qué sí o por qué no? Explica

-Si ya tienes más de 15 años, ¿Que escogerías (la fiesta, el viaje, automóvil, joya o cirugía
plástica) si pudieras volver a celebrar los 15? ¿Por qué?
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Lesson 4
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
C. Productive
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
Big Ideas & Understandings/Essential Questions:
We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly
and powerfully his or her position on any given topic.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay? What are the elements of a persuasive
argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter to
Congress?

Content, Social, and Language Goals:
Lesson objectives:
❖ Analyze an audio source, which is an informative audio excerpt
❖ Understand the format to write a persuasive essay
❖ Identify the different parts of an AXES, argumentative paragraph
Language objectives:
❖ Listen, interpret and infer information from an authentic audio source in the Target
language
❖ Compare and contrast Spanish and English vocabulary (During The Bridge)
Objectives – Students will be able to…
 Identify the parts of a persuasive paragraph
 Analyze an audio source
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Differentiation for ELL’s:
Usage of SIOP strategies in this lesson include:
 Utilizing a mentor text
 Chunking by having students guide themselves with questions in a worksheet “Hoja
para analizar las fuentes”
 Students will practice listening skills but will also be able to read the transcript of the
audio
 Cooperative learning groups where each student has a different role
Stage Two – Assessment Evidence
Formative: Formative assessments from today’s lesson will include: The exit slip, the
worksheets that students filled out about the sources, teacher observation of students working
in pairs and during The Bridge.
Summative: There are no summative assessments in this lesson.
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will see that persuasion can be applied to their everyday lives. We can
find persuasion everywhere we go. For example, advertisements are a form of persuasion,
trying to convince their parents to buy them something is persuasion, etc. In this particular
lesson, students will listen to authentic material from Hispanic communities and will see how
to use authentic sources to develop a thesis and a well-developed paragraph to defend an
argument.
On-Task Behavior:
Teacher will monitor students so they stay on task. The lesson activities that students do in
pairs, which can motivate students to stay on task. For example, students will listen to an audio
source about La Quinceañera which can be an interesting topic to them since it is a tradition of
the Hispanic culture. Providing students with topics that spark their interest can help keep
students on task.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Vocabulary: persuasión, argumentativo, ensayo, deriving the meaning of words using context
clues, false cognates might create possible misconceptions. Therefore, students will be
comparing English and Spanish towards the end of the lesson, to clarify any confusing terms.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets are used to indicate when students will get a handout that corresponds
with an activity.
Introduction: The teacher will start the class by giving students the “Hoja para analizar la
fuente #3.” +Please see Handout #1 to look at the handout students will be completing during
this activity. +
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●The teacher explains that today, students are going to listen and carefully analyze source 3 so
they can look at a sample essay and see how the author of that essay uses the information on
the 3 sources to develop a thesis and then his/her persuasive essay.
● Before listening to source 3, the teacher will remind students that very important
information will be provided in the Intruducción of source 3 (Introduction). All sources on the
have an introduction, and this is where the purpose of the source will be revealed most of the
time.
● ^Guided Practice: Now, students will listen to source three, twice. Students may take notes
while they listen. After the 2nd time they listen, they will be given the transcript of what was
said. This is so students can refer to source three when analyzing the mentor text (persuasive
essay sample). ^ +Please see Handout # 2 to see the transcript of source 3. +
●
Here is a link to source 3 (in audio form):
https://drive.google.com/file/d/1LFE1inh2UlhIubB2WMhTaGWYrWttQaPG/view?usp=sharin
g
● After students listen to source 3 for the second time, ^they will be given time to answer
the questions from “Hoja para analizar fuente #3” ^ + (Please see Handout #1). +
● The teacher will walk around the classroom ^to make sure students are on task and to
answer any questions that students may have. ^
● After students are finished, the teacher will go over the answers with the students,
^asking for volunteers, or the teacher will pick a student to answer one the questions
from Handout #1. ^ The teacher will emphasize that source #3 is also an informational/
expository text. The difference between this source and the previous 2 sources that they
read about during the previous class, is that in this source, people called to the radio to
ask questions and give their personal opinions about Quinceañeras, with one expert on
social events to answer questions from the callers.
^The teacher will ask students to answer the last question. Several students share their ideas
about Quinceañeras and why they think this source could be used to argue in favor or against
them. ^
● *Cooperative grouping: In groups of 4, students will read a handout in Spanish that
explains how to write a persuasive essay, starting with the introduction. * + (Please see
Handout #3) + *There are two mentor paragraphs which are about the Quinceañera on the
handout. One of the paragraphs is an example of a counterpoint/counterargument
paragraph. *
● Now, students will identify the parts of the AXES / AJES paragraphs in ONE of the mentor
paragraphs. This is so students can review what AXES / AJES means, which has already
been taught in this and other classes they have had, such as English. The teacher will
provide students with highlighters, so students can highlight each part as follows:
A - The assertion will be highlighted in yellow and bracketed in >
X- The examples (information taken from the sources) will be highlighted in green and
bracketed in <
E- Explanations will be highlighted in pink and bracketed in °
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S- The significance will be highlighted in orange and bracketed in ~
● *Students will have to work with each other in order to determine where the parts of the
AXES are in their mentor paragraph. They must agree before underlining. *
● *During this group work interaction, each student has a role. The roles are as follows: *
 *Reader. This will be a student who has good reading proficiency who can
model how to read aloud to the rest of the students (the teacher has selected this
student). *
 *Underliner. This person will be in charge of underlining the different parts of
the mentor text according to the assertion, example, explanation and
significance. *
 *Clarifier. This person is a student who has strong academic skills and will be
the person in charge of answering questions the rest of the group may have. The
question may be about the reading or about choosing between examples and
explanations, for instance. If this student does not know the answer to a
question, he is in charge of calling on the teacher to clarify. *
 *Mediator. This person will be in charge of making sure all the members of the
team have contributed to the discussion. The mediator keeps a post-it note on
his desk with the team’s names written on it. He writes a check mark every
time a student participates in the discussion. This person will be in charge of
inviting other members of the team to participate in the discussion. The
questions he makes are “open ended,” such as, “what do you think about…?
Could you explain / elaborate on…? etc. *
● Once the students are finished, the teacher will ask a ^volunteer from each team to
highlight one part of the mentor paragraph and explain why they highlighted it in that
color.^ The teacher will correct in case the students do not have the correct answer.
● ^Students will use a graphic organizer to deconstruct the essay, with the help/ guidance of
the teacher. ^ +Please see Handout #4 to look at the graphic organizer to deconstruct the
essay.+
● Now, the teacher will give the students a graphic organizer, so they can deconstruct the
mentor text paragraphs. +Please see Handout #4 to look at the graphic organizer. +
● *In the same groups of 4, students will discuss how the writer used the examples and
explanations to prove his assertion that Quinceañeras should not be celebrated because
they are an unnecessary monetary expense. *
● BRIDGING happens toward the end of this lesson. Activities for the bridge include
coming up with the words in English for the AXES : aseveración/assertion, ejemplo/
example, explicación/ explanation, significance / significado. With the help of the teacher,
the students translate the second mentor paragraph together, while the teacher emphasizes
how the phrase “por otro lado” cannot be translated to “on the other side” to the English
language. Likewise, the teacher emphasizes that the phrase “on the other hand” cannot be
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translated to “En la otra mano.” +Please see Handout #5, which will help students during
“the bridge.” +
● Closure: the teacher will now ask students to write for fifteen minutes in their journals.
The teacher will say, “Write about what you just learned and what you think about it.” The
expectation is that students write at least one page and are encouraged to write more.
Students can use their notes, handouts, objectives written on the board and posters to fill up
the page. The teacher reminds students not to just copy what they see on the handout, but
rather use it a resource to reflect upon what they have learned.

Handout 4.1 Hoja para analizar la Fuente #3
Hoja para analizar la fuente #3

1. Toma notas de fuente #3 aquí. La escucharás dos veces, así como el día que los
estudiantes de AP toman el examen.

2. ¿Qué tipo de texto es fuente #3 (expositivo, narrativo, descriptivo o persuasivo) ¿Por qué?
Prepárate para defender tu respuesta

3. ¿Crees que está fuente sería mejor para escribir un ensayo en el que se está a favor o en
contra de que una persona celebre con una gran fiesta cuando cumple los 15 años?
Explica.

4. Después de haber leído esta fuente, ¿Cuál es tu opinión acerca de celebrar una
Quinceañera cuando una persona llega esa edad?
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Handout 4.2 Sources 3 script
Here is a link to source 3 (in audio form):
https://drive.google.com/file/d/0By0JN1IdyHgnMldjeWdJZUtzWjdPYnotLXgyT05iLU9SUkxj/vi
ew?usp=sharing
Please click on the following link to go to Handout 1: Handout 1
(https://drive.google.com/file/d/1LFE1inh2UlhIubB2WMhTaGWYrWttQaPG/view?usp=sharing)
Handout 4.3 Mentor Text
LO QUE DEBE TENER EL ENSAYO / PÁRRAFOS MENTORES
Nombre: _____________________________
Periodo y fecha: ______________________
¿Qué quiero en tu ensayo de AP?
INTRODUCCION:
Empieza con una idea general acerca del TEMA.
Es como un “cono” de idea general, hasta tener una TESIS (la tesis “contesta” la pregunta
del ensayo. Contesta si ESTAS A FAVOR O EN CONTRA. Nos dice CUAL es tu
POSICIÓN respecto al tema.)

En tus PÁRRAFOS DE CUERPO del ensayo, debes tener:
Un argumento que defienda tu posición.
●
Apoyo de una o dos fuentes para afirmar tu argumento.
●
●
Explicar cómo lo que dice una de las fuentes apoya a este argumento. ¿Por qué es este
argumento importante? El significado (significance)

Por ejemplo, el siguiente es un buen párrafo MENTOR para un ensayo persuasivo.
^(Students will not have it highlighted on their handout. It is highglighted here to show the
AXES parts of the paragraph):^
>Una razón por la cual no se deben de celebrar las quinceañeras es porque son un
gasto innecesario de dinero.> <Según la fuente #1, la quinceañera normalmente se celebra en
el salón de un hotel. El salón o el lugar deben estar decorados de manera elegante. Además,
debe de haber suficiente comida y bebida para todos los invitados, y la quinceañera lleva un
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peinado y vestido elegantes también.< °Todas estas cosas cuestan mucho dinero, dinero que
muchas familias hispanas no tienen debido a la crisis económica° <que permea a
Latinoamérica en esta época actual (fuente #3). < °Si la familia tiene los recursos para
hacerle la fiesta, en lugar de gastar el dinero en una celebración que solamente durará un
día, tanto las niñas como los padres podrían ahorrar ese dinero para algo más importante o
significativo para la niña en el futuro como su educación o en un coche para cuando cumpla
la edad apropiada para manejar. ° ~Si para empezar la familia no cuenta con los recursos
para hacerle a la niña una fiesta, lo ideal sería que la familia no se endeudara con préstamos
que después serán muy difíciles de pagar.~
En tu conclusión debes tener:
Un resumen de todos los argumentos. ¡Es tu última oportunidad para convencer y
recordarle al lector por qué debe estar de acuerdo contigo!
EL CONTRAARGUMENTO – COUNTERARGUMENT
Para alcanzar el 5 en un ensayo persuasivo, debes contestarle a la oposición. ¿Qué le vamos a
contestar a las personas que no estén de acuerdo con nosotros? Eso se llama
CONTRAARGUMENTO.
No puedes dejar ninguna fuente fuera de tu ensayo, y casi siempre por lo menos una fuente
estará en contra de tu posición en el tema. Hay que aprovechar esta situación y pensar qué
podemos contestarle a los que no estarán de acuerdo con nosotros. El siguiente párrafo es un
buen párrafo de contraargumento:
Por otro lado, hay personas que piensan que tener una quinceañera es una
celebración muy importante porque es una fiesta tradicional de los latinos y es una manera
de dar gracias a Dios por la vida de la niña (fuente#1). Sin embargo, esta fiesta es muy
superficial porque se basa en lo material y no realmente en la parte tradicional o religiosa de
la fiesta. De acuerdo con la fuente número uno, la quinceañera hace su entrada “como una
princesa” y lleva un elegante maquillaje y vestido. Esto suena más como vanidad y
superficialidad que agradecimiento. Además, la misma fuente número uno dice que, “va
perdiendo importancia la parte religiosa.” En realidad, muchas veces estas fiestas son hechas
para presumir lo que una niña o su familia tienen o son capaces de comprar. Se vuelve una
competencia entre las niñas acerca de quién tuvo el vestido más bonito, el pastel más grande,
el mejor peinado o baile sorpresa, etc. Se ha perdido la tradición del agradecimiento y
humildad en la celebración. Hay muchas maneras para darle gracias a Dios de que la
muchacha haya llegado a los XV años; no se necesita hacer una gran fiesta. Se puede tener
una misa especial sin la fiesta frívola, o se puede hacer algo pequeño para celebrar con la
familia como cualquier otra fiesta de cumpleaños.
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Handout 4.4 Graphic Organizer to Deconstruct the Essay
Please click on the following link to access this document in pdf format: Handout 4
(https://drive.google.com/file/d/1rdYOZFS1fUGI_LoFrcC4TT5r_l79CBL9/view?usp=sharing)
Handout 4.5 Definición del párrafo AJES en español e inglés.
La Definición de la Estructura del Párrafo AJES (AXES PARAGRAPH IN YOUR
ENGLISH CLASS)
A
Aseveración: Una aseveración es una afirmación en un párrafo. Debe ser una
declaración donde se usen palabras claves que provengan de la pregunta escrita
(writing prompt). Aunque algunas veces se refiere a la oración temática de entrada
(topic sentence), una aseveración va más allá de manifestar un tema; una
aseveración toma el lugar o hace una declaración acerca de un problema o situación.
Una aseveración no debe ser obvia o explicarse por sí misma sino que debe ser
clara.
J
EJemplo: Un ejemplo es la evidencia que se requiere para apoyar una aseveración.
Frecuentemente un ejemplo es una cita de las lecturas que prueban o confirman la
aseveración. Sin embargo, los ejemplos pueden también provenir de una historia,
películas/televisión o una experiencia personal.
E
Explicación: La explicación revela cómo el ejemplo apoya o comprueba la
aseveración. La explicación debe de ser clara y específica. La explicación no debe
de repetir ni “traducir” el ejemplo citado.
Se pueden usar cuantos EJemplo y Explicaciones sean necesarios para comprobar la
aseveración.
S
Significado: El significado contesta la pregunta “¿y qué?” El significado explica por
qué el punto que usted quiere probar es importante o relevante, y explica por qué les
debe importar a los lectores lo que usted está diciendo. Frecuentemente, el
significado muestra la conexión que hay entre la idea de su párrafo con una idea más
grande en el mundo (the “bigger picture”). En el análisis literario, el significado se
muestra a través de profundas declaraciones, las cuales le dicen al lector qué es lo
que hace importante su aseveración. El significado debe conectar la aseveración a la
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experiencia personal y la vida real de los individuos de la sociedad y/o el mundo en
general. También, la aseveración puede explorar el propósito del autor al escribir el
texto.
Como parte de un ensayo, el significado revela cómo el párrafo apoya a la tesis del ensayo.
AXES Paragraph Structure Definition
This semester you will be writing body paragraphs in a structured format commonly
known as “AXES.” AXES is an acronym for the four parts of a paragraph that you will be
learning and using. This structure will be used for the body paragraphs of an essay. Those
four parts are explained below.
A
Assertion: An assertion is your claim for the paragraph. It should be a statement that uses
key words from your writing prompt. Although sometimes it is referred to as a topic
sentence, an assertion goes beyond stating a topic; an assertion takes a stand or makes a
claim about an issue. An assertion should not be obvious or self- explanatory but should be
clear.
X*

EXample: An example is the evidence required to support your assertion. Most often an
example is a quotation from the readings that proves or confirms your assertion. However,
examples can also come from history, films/TV, or personal experience.
E*

Explanation: The explanation reveals how the example actually supports or proves the
assertion. The explanation should be clear and specific. Explanations should never repeat
or “translate” the quoted example.
*Xs and Es may be repeated until all the information given in your claim is proved!
S
Significance: In short, significance answers the question “So what?” It explains why your point is
important and why readers should care about what you are saying. Often significance shows the
connection of the idea to “the bigger picture”. In literary analysis, significance is shown through
insightful statements that tell the reader what makes your assertion important. It should connect
your assertion to real-life human experience or the world/society at large. It may also explore the
author’s purpose in writing the text. As part of an essay, the significance reveals how the paragraph
supports the paper’s thesis
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Lesson 5
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
C. Productive
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
Big Ideas & Understandings/Essential Questions:
 Today’s big idea consists of realizing that to make an effective argument, an author must
refute arguments. We call this counterarguing.
 Counterarguments show that you understand both your opinion on a matter and the opinion
of others because you are offering your reader others’ arguments that may be incorrect or
flawed compared to your own.
 We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly
and powerfully his or her position on any given topic.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
Content Objectives:
 Analyze and deconstruct a mentor text
 Write the introduction and conclusion of a persuasive essay
Language Objectives:
 Read and interpret information from a text
Objectives – Students will be able to…
• Deconstruct a mentor text
• Understand what counterarguing means and why it is important
• Write an introduction and a conclusion that fits a mentor text
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Differentiation for ELL’s:
 Students will have the opportunity to talks with peers before sharing with the class
(Think, pair & share strategy)
 Handouts are provided in both languages (English & Spanish)
 Students will have the opportunity to deconstruct a mentor text
 Students will write and introduction and conclusion to a persuasive essay with the help
of the teacher, as a class
Stage Two – Assessment Evidence
 Formative: Students will write on their journals about what they notice and wonder
about the mentor paragraphs, which can serve as formative assessment.
 The handout that students will use to identify the parts of the AXES paragraph can also
serve as a formative assessment.
 Teacher observations / student notes
 Exit ticket
Summative: There are no summative assessments in this lesson
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will see that persuasion can be applied to their everyday lives. We can
find persuasion everywhere we go. For example, advertisements are a form of persuasion,
trying to convince their parents to buy them something is persuasion, etc. In this lesson,
students will deconstruct a well-developed counterargument paragraph with the help of their
peers, as well as help build an introduction and a conclusion with their teacher’s help and
guidance.
On-Task Behavior:
Teacher will monitor students so they stay on task. The lesson includes activities that students
do in pairs, which can motivate students to stay on task. For example, students will deconstruct
a well written paragraph about La Quinceañera which can be an interesting topic to them since
it is a tradition of the Hispanic culture. Providing students with topics that spark their interest
can help keep students on task.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions: Some students may think that to write a
persuasive essay all they have to do is provide evidence to support their claims. However, as
they will learn in this lesson, they must also refute the opposition. Students may get confused
and may try to develop a paragraph completely defending the opposing view instead of
limiting themselves to refuting the opposition’s claims.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets will be used to indicate when students will get a handout that corresponds
with an activity.
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In this lesson, ^students will deconstruct a mentor text.^ This mentor text is a
counterargument paragraph about La Quinceañera, and it is part of the same essay that
students read and identified the AXES paragraph from in the previous lesson. Additionally, the
teacher will show students how to write an introduction and conclusion to the paragraphs that
were used as mentor texts; the students will “help” the teacher write/complete an essay by
helping her write its introduction and conclusion.
First, the teacher will ask students the following question: If you agree that Quinceañeras are
celebrations that should happen, what would you tell the person who wrote the AXES
paragraph we deconstructed in the previous lesson? Remember the arguments that person
used? The author wrote that Quinceañers should not be celebrated because they are an
unnecessary expense. What would you tell this person?
*The students then get in pairs and do a think, pair & share activity.
In this activity, students may jot down ideas of what they would tell this person if they are or
were in favor of Quinceañeras. Then, they will share with a partner. Students may go
over/read the mentor text they deconstructed last class to review. *
After a few minutes, the teacher asks different groups to share.
The teacher will then explain that their responses could be considered counterarguments. She
will explain that counterarguing is a writing technique most often used in persuasive essays.
The teacher will explain that counterarguments show that you understand both your opinion on
a matter and the opinion of others because you are offering your reader others’ arguments that
may be incorrect or flawed compared to your own.
Then, the teacher will ask students to take out the Handout #3 from yesterday if they do not
have it out already. +Please see Handout #3 from the previous lesson. Here is a link to the
handout:
https://drive.google.com/file/d/1N8_Fusgxu_jUUVvBrR0Xx9xCTJCoZHWQ/view?usp=shari
ng +This handout has the mentor texts they wrote read about last time. The teacher will then
ask students to read the 2nd paragraph on the 2nd page, which they did not get to read in the
previous lesson. The 2nd paragraph is a counterargument paragraph.
Students will do an individual notice and wonder activity on their journals. In their journals,
they have to answer the following questions in their journals: What do you notice about this
paragraph? What do you wonder? Students will have 7 minutes to complete this activity
silently.
*Then, students will get with their partner again and share about what they wrote on their
journal. “I noticed…” “I wondered…”*
Then, the teacher will ask for volunteers and write about what students noticed and wondered
on the board. Students may add some of this on their own notebooks. The teacher will lead the
class discussion to the counterargument component of the mentor paragraph
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Now, the teacher will tell the students that they have to deconstruct the counterargument
paragraph on the handout. Is it in AXES form?
● *Cooperative grouping: In groups of 4, students will identify the parts of the AXES /
AJES paragraphs in THE SECOND mentor paragraph. What is different today is that there
is now an O that represents the opposing view. This is so students can review what AXES
/ AJES means, plus notice how this is done differently, which is the fact that this paragraph
first states the opposition’s claims. The teacher will provide students with highlighters, so
students can highlight each part as follows: *
O – What the opposing view claims will be highlighted in blue and bracketed in «
A - The assertion will be highlighted in yellow and bracketed in >
X- The examples (information taken from the sources) will be highlighted in green and
bracketed in <
E- Explanations will be highlighted in pink and bracketed in °
S- The significance will be highlighted in orange and bracketed in ~
● *Students will have to work with each other in order to determine where the parts of the
OAXES are in their mentor paragraph. They must agree before underlining.
● During this group work interaction, each student has a role. The roles are as follows: *
 *Reader. This will be a student who has good reading proficiency who can
model how to read aloud to the rest of the students (the teacher has selected this
student). *
 *Underliner. This person will be in charge of underlining the different parts of
the mentor text according to the assertion, example, explanation and
significance. *
 *Clarifier. This person is a student who has strong academic skills and will be
the person in charge of answering questions the rest of the group may have. The
question may be about the reading or about choosing between examples and
explanations, for instance. If this student does not know the answer to a
question, he is in charge of calling on the teacher to clarify. *
 *Mediator. This person will be in charge of making sure all the members of the
team have contributed to the discussion. The mediator keeps a post-it note on
his desk with the team’s names written on it. He writes a check mark every
time a student participates in the discussion. This person will be in charge of
inviting other members of the team to participate in the discussion. The
questions he makes are “open ended,” such as, “what do you think about…?
Could you explain / elaborate on…? etc. *
Once the students are finished, the teacher will ask a ^volunteer from each team to
highlight one part of the mentor paragraph and explain why they highlighted it in that
color. ^ The teacher will correct in case the students do not have the correct answer.
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● ^Students will use the same graphic organizer the used last class to finish deconstructing
the essay, with the help/ guidance of the teacher. ^ +Please see Handout #4 to look at the
graphic organizer to deconstruct the essay. Please click on the following link to open the
handout:+
● https://drive.google.com/file/d/1rdYOZFS1fUGI_LoFrcC4TT5r_l79CBL9/view?usp=shari
ng
● Now, the teacher will ask students to reread the Introduction part of Handout 4. What
information can we use at the beginning of this essay to write our introduction?
● Little by little, the teacher will start writing an introduction on the board with the help of
students. The teacher will remind students that this introduction must be a good fit to the
body paragraphs that they deconstructed. What would be a good thesis?
● The same thing will be done with the conclusion. Students will share their ideas as the
teacher helps them build the conclusion. Students are expected to copy the introduction
and conclusion on their notebooks as the whole class contributes to the writing process.
● BRIDGING happens toward the end of this lesson. With the help of the teacher, the
students translate the second mentor paragraph together, while the teacher emphasizes how
the phrase “por otro lado” cannot be translated to “on the other side” to the English
language. Likewise, the teacher emphasizes that the phrase “on the other hand” cannot be
translated to “En la otra mano.”
● +Please see Handout 5, which will help students during “the bridge.” + Here is a link to the
Handout:
https://drive.google.com/file/d/1qfKV3q1xIt95hZaO81eTj4S1wjAT8IcG/view?usp=sharin
g
Closure: Before students leave today, the teacher will ask them to answer the following
question on an exit slip:
In your own words, what is a counterargument paragraph and why is it important?

Lesson 6
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
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C. Productive
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
Big Ideas & Understandings/Essential Questions:
We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly and
powerfully his or her position on any given topic.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
Content Objectives:
 Interpret and analyze 3 sources (one written, one audio and a graph)
 Distinguish between the Dream Act from the DACA program (Deferred Action for
Childhood Arrivals)
 Write an introduction to a persuasive paragraph
Language Objectives:
 Write a persuasive paragraph
 Discuss the Dream Act and DACA with peers
Objectives – Students will be able to…
 Distinguish between the Dream Act and DACA
 Write an introduction paragraph
Differentiation for ELL’s:
Usage of SIOP strategies in this lesson include:
 Chunking by having students guide themselves with questions in a worksheet “Hoja
para analizar las fuentes”
Differentiation Considerations: The teacher will provide students with a blueprint or framed
paragraph. Students who want to can choose to use it to aid them in the construction of their
persuasive paragraph. Students who need more help will be given an argument to develop,
such as the one presented after the framed paragraph. Students who need more help can work
one on one with the teacher. Students may also use the graphic organizer to develop their
essays.
Stage Two – Assessment Evidence
Formative: Formative assessments from today’s lesson will include: the worksheets that
students filled out about the sources, teacher observation of students working in their teams,
the KWL chart and the introduction that students write.
Summative: There are no summative assessments in this lesson.
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Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will see that persuasion can be applied to their everyday lives. We can
find persuasion everywhere we go. For example, advertisements are a form of persuasion,
trying to convince their parents to buy them something is persuasion, etc. Also, students will
learn about the Dream Act and DACA, which the Hispanic community is highly impacted by,
and they will have to decide if the Dream Act would in fact help undocumented youth in the
United States.
On-Task Behavior:
Teacher will monitor students so they stay on task. The lesson includes group activities that
can motivate students to stay on task. Also, the Dream Act and DACA topic may be of
student’s interest.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Students may know about the Dream Act and DACA but may or may not necessarily know the
difference between the two or may have heard about the terms in the news but may not know
much about them. This is why students will be provided with background information about
the Dream Act and DACA before diving into the essay question and the three accompanying
sources.
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets are used to indicate when students will get a handout that corresponds
with an activity.
Introduction: Students learned about how to write a persuasive essay and analyzed mentor
texts in the previous lessons. In this lesson, the teacher will reveal the topic the students will
now write about: The Dream Act. The essay question is:
Would the the Dream Act truly serve undocumented youth?
¿A los jóvenes indocumentados les serviría verdaderamente el Dream Act?
The teacher will give each student a KWL chart, which ^students will be filling through the
lesson. ^ +Please see Handout #1 to see the KWL chart. + First, the teacher will give students
3 minutes to write down anything they know about the topic, which is the Dream Act. Since
the Dream Act is commonly confused with DACA, the teacher will tell students to write
anything they know about either one of them. This way, students will develop background
knowledge about the topic. The teacher will tell the students to write anything they know or
may have heard about the topic. *Then, they will sit with a partner and share what they know
with each other. *
^Then, student volunteers will come to the board and write down what they know about the
topic, even if it is wrong. ^
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After that, the teacher will read aloud to students what they have written on that section on the
poster, and will encourage students to write questions their copy of the KWL chart in the What
you would like to know column.
^Now, students will read general information about the differences between the Dream Act
and DACA and will also watch videos. ^ The articles were written by lawyers, experts in the
field, and the articles are written in Spanish. Some videos are in English and some are in
Spanish. It is important to know that DACA is constantly under threat and things constantly
change under our political climate. Therefore, it is important to present students with the most
current information and news available about the topic. Additionally, this can be a sensitive
topic to approach with students, so as a teacher, you must have built a good rapport with
students so they feel safe hearing/sharing about this topic in the classroom.
Links to articles below:
https://abogacia-us.com/blog/diferencia-entre-el-dream-act-y-DACA
https://patch.com/california/baldwinpark/bp--cual-es-la-diferencia-entre-accin-diferida-y-eldream-act
● The teacher will read aloud the first article, pointing out the main differences between the
Dream Act and DACA.
● *Then, students will get in pairs to read the second article using the “Say Something”
strategy*
● The teacher will ask students to fill out the part of “lo que aprendí,” from the KWL chart
and will play the following videos to students. Students are encouraged to write more and
take notes about the videos on the KWL chart.
The following are the links to the videos:
https://www.youtube.com/watch?v=ha2_4BeLkHE
https://www.youtube.com/watch?v=RGAV7UIN3hQ
https://www.youtube.com/watch?v=ETXlfDiBm10
● Then, the teacher will explain to students that the information they learned about the
Dream Act in the articles and video can be used by them when they write the introduction
for their essay, because the introduction will give the reader the necessary background
information to know what the essay is going to be about. Some readers may not know
what the Dream Act is, and the introduction is an excellent opportunity for the writer to
explain what it is, briefly, before diving into the argumentative part of the essay.
● The teacher will then tell student that since now they have some background information;
they will proceed to read the sources that accompany the essay question.
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● *Students read sources #1 & #2, an article, in pairs, and fill out the form “Hoja de análisis
de fuentes #1 y #2”. * +Please see Handout #2 to see the “Hoja de análisis de fuentes 1 y
2.”
Please see the following link to see sources #1 and #2, which students will get in the form
of a Handout: +
https://drive.google.com/file/d/1nS5uje3JZgx8HM2cl83Qy2rMwHupXmkK/view?usp=sharin
g
● Then, after discussing the sources as a class with the teacher, the ^students will now listen
to source 3 twice, and fill out the worksheet “Hoja de análisis de fuente 3”. ^
● ^Here is the audio link to source #3: ^
https://drive.google.com/file/d/1pOmBZImes3XY5BJjAOASrYsMaEmMxZJO/view?usp=
sharing
● Now, it is student’s turn to write, with less support from the teacher than with the
Quinceañera essay.
● ^Students will individually start writing one persuasive/argumentative paragraph following
the AXES model, if they have time. If not, the homework will be for them to use the
blueprint to start writing their first body paragraph. ^
● Differentiation Considerations: The teacher will provide students with a blueprint/framed
paragraph. Students who want to can choose to use it to aid them in the construction of
their persuasive paragraph. Students who need more help will be given an argument to
develop, such as the one presented after the framed paragraph. Students who need more
help can work one on one with the teacher. Students may also use the graphic organizer to
develop their essays.
● The teacher will then collect students’ paragraphs (if students have finished them).
● The teacher will dismiss the class and remind students that the homework is to write as
much as they can for the essay so they can finish writing their essay during class next time.
They will have the entire period to write during class next time.
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Handout 6.1 KWL Chart.
Handout. KWL Chart.
Lo que sé:

Tema:
Lo que quiero saber:

Lo que aprendí:

Handout 6.2 Hoja para analizar las fuentes 1 y 2.
Instrucciones: Lean la fuente número uno y la fuente número dos en voz alta en sus equipos de
cuatro. Después, entre los cuatro, contesten las preguntas de la manera más completa posible.
FUENTE #1
--¿Cuál es el propósito del autor de la fuente #1? ¿Qué tipo de texto es (expositivo, narrativo,
descriptivo o persuasivo)?

-¿Crees que esta fuente sería mejor para escribir un ensayo en el que se diría que Dream Act
realmente les sirve a los jóvenes indocumentados? Explica

FUENTE #2
-Esta fuente, la gráfica ¿sería mejor para apoyar para decir si realmente sirve el Dream Act a
los jóvenes indocumentados? ¿Por qué sí o por qué no? Explica

-En tu opinión ¿El Dream Act realmente les sirviría a los jóvenes indocumentados? ¿Por qué sí
o por qué no?
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Handout 6.3 Hoja para analizar la Fuente 3
Hoja para analizar la fuente 3
1.

Toma notas de fuente #3 aquí. La escucharás dos veces, así como el día que los
estudiantes de AP toman el examen.

2. ¿Qué tipo de texto es fuente #3 (expositivo, narrativo, descriptivo o persuasivo) ¿Por
qué? Prepárate para defender tu respuesta

3. ¿Crees que está fuente sería mejor para escribir un ensayo en el que se está a favor o
en contra de que el Dream Act realmente le sirve a los jóvenes indocumentados?
Explica.

4. Después de haber leído esta fuente, ¿Cuál es tu opinión acerca del Dream Act?
¿Realmente les sirve a los jóvenes indocumentados?
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Handout 6.4 Blueprint to write an AXES paragraph
PLANTILLA PARA ESCRIBIR UN PÁRRAFO ARGUMENTATIVO
Una razón por la cual a los jóvenes indocumentados no les serviría/ sí les serviría verdaderamente
el Dream Act es que….__________________________________________
____________________________________________________________________________
____________________________________________________________________________.
De acuerdo a la fuente #___,
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________.
Esto quiere decir que
____________________________________________________________________________
____________________________________________________________________________.
Además, la fuente #____
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________.
Aquí puedes dar otra explicación: ___________________________________________
Significado (Esto es significativo/ importante
porque):___________________________________________________________________
PLANTILLA PARA ESCRIBIR UN PÁRRAFO PERSUASIVO (INCLUYE EL
ARGUMENTO)
“Una razón por la cual a los jóvenes indocumentados no les serviría verdaderamente el Dream Act
es que aún pueden ser deportados si comenten algún error, como un delito de infracción de
vehículos (fuente #3).
______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
______________________________________________________________________________
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Lesson 7
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
C. Productive
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on addressing what is most significant for a specific purpose
and audience.
Big Ideas & Understandings/Essential Questions:
We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly and
powerfully his or her position on any given topic.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
Content Objectives:
 Identify and distinguish the different parts of a persuasive paragraph (AXES).
 Utilize the rubric to provide feedback to a classmate
Language Objectives:
 Provide verbal feedback to your classmate using the rubric
Objectives – Students will be able to…
 Use a rubric to give feedback to a student
 Finish writing a persuasive essay
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Differentiation for ELL’s:
● The teacher provided students with a blueprint/framed paragraph. Students who want to
can choose to use it to aid them in the construction of their persuasive paragraph. Students
who need more help will be given an argument to develop, such as the one presented after
the framed paragraph. Students who need more help can work one on one with the teacher.
Students may also use the graphic organizer to develop their essays.
● Students will be provided with a rubric and will be given feedback by a classmate
Stage Two – Assessment Evidence
Formative: Teacher observation of students interacting during the feedback and while writing
their essays in class
Summative: There are no summative assessments in this lesson.
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will see that persuasion can be applied to their everyday lives. We
can find persuasion everywhere we go. For example, advertisements are a form of persuasion,
trying to convince their parents to buy them something is persuasion, etc. Also, students
learned and today will write about the Dream Act, which the Hispanic community is highly
impacted by, and they have to decide if the Dream Act would in fact help undocumented youth
in the United States.
On-Task Behavior:
Teacher will monitor students so they stay on task. The lesson includes peer reviewing, which
can motivate students to stay on task. Also, the Dream Act and DACA topic may be of
student’s interest.
Stage Three – Learning Plan (Part Two – Teaching Elements)
● Prior Knowledge & Possible Misconceptions: Some students may have more ability than
others to write, and their levels of confidence when writing might differ greatly. For
students who are not very confident writing, the teacher provided students with a
blueprint/framed paragraph. Students who want to can choose to use it to aid them in the
construction of their persuasive paragraph. Students who need more help will be given an
argument to develop, such as the one presented after the framed paragraph. Students who
need more help can work one on one with the teacher. Students may also use the graphic
organizer to develop their essays.
Students will be provided with a rubric and will be given feedback by a classmate
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets will be used to indicate when students will get a handout that corresponds
with an activity.
Sequence of lesson:
In this lesson, students will have the entire period to work on their Dream Act essays.
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The teacher will then give students the rubrics for the AXES paragraphs and the essay rubric.
Please refer to Handouts 1 and 2 to see the rubrics.
*Students will get in pairs to highlight what they think stands out to them from the AXES
paragraph rubric and also the essay’s rubric. Then, they will take turns explaining to each other
why they highlighted those key words. *
Then, the teacher will ask for volunteers to share and will project the rubrics, highlighting as
students share and explain why they picked those key words to highlight. If any questions
arise, the teacher will answer those questions.
The teacher will begin the lesson by passing students back their revised AXES paragraphs (to
those students who wrote it before class ended last time). The teacher will have written some
suggestions and may have corrected some of the grammar or spelling mistakes that students
have made. The rest of the students will be asked to take out their AXES paragraphs that they
had to write for homework if they didn’t finish them clast class.
^Students will now get in pairs, exchange paragraphs and highlight each part of each other’s
AXES paragraphs, just as they had to do so with the mentor texts a couple of lessons ago. ^
● The teacher will provide students with highlighters, so students can highlight each part as
follows:
A - The assertion will be highlighted in yellow and bracketed by «
X- The examples (information taken from the sources) will be highlighted in green and
bracketed in <
E- Explanations will be highlighted in pink and bracketed in °
S- The significance will be highlighted in orange and bracketed in ~
Then, students will be asked to use the rubric to revise each other’s paragraphs. +Please see
Handout 1. +
The teacher will now tell students to finish writing their essays during this class period.
The teacher will walk around the classroom to make students stay on task and to answer any
questions that students may have.
The homework will be to finish their essays and bring their final drafts completed for next
class.
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Handout 7.1 Rubric for the AXES paragraphs
Please go to the following link to see Handout 1:
https://drive.google.com/file/d/1f7yuhGD-qu7Wu08X7S5c7H2vOyQBE8fX/view?usp=sharing
Handout 7.2 Rubric for persuasive essay
RUBRICA PARA CALIFICAR EL ENSAYO / USE THIS AS A CHECKLIST
Cada categoría vale entre 0 y 5 puntos
0= evidencia mínima
1= alguna evidencia/errores
2= hay evidencia/falta maestría
3= hay evidencia de maestria
4= una fuerte evidencia de maestría
5= sobresaliente, brillante
1. _____ La introducción empieza con una idea general, las cuales son apropiadas para el
tema. Logra captar el interés del lector.
2. _____ La introducción contiene una tesis que contesta la pregunta del ensayo
3. _____ El segundo párrafo sigue el formato tipo AXES y es apoyado por lo menos por una
de las fuentes.
4. _____ El tercer párrafo sigue el formato tipo AXES y es apoyado por lo menos por una de
las fuentes.
5. _____ Hay un párrafo que hace un contrapunto, y está apoyado por lo menos por una de
las fuentes.
6. _____ El estudiante utiliza TODAS las fuentes y están citadas apropiadamente.
7. _____ La conclusión repite la tesis en diferentes palabras y cierra el tema con las
deducciones, inferencias u opiniones del autor.
8. _____ El vocabulario utilizado es variado, preciso y rico. El autor muestra facilidad de
expresión
ORGANIZACION
1. _____ El ensayo demuestra uso apropiado de la gramática, mecánica y estructura del
lenguaje de acuerdo con el nivel del estudiante
2. _____ El ensayo está bien organizado y es coherente (hay un orden de introducción,
desarrollo y conclusión, con uso de transiciones apropiadas)
Suma ( entre dos) : Puntuación:_____/ 50

CULTURALLY SUSTAINING CURRICULUM

Lesson 8
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
1. Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics
B. Interpretive
5. Listening actively to spoken Spanish in a range of social and academic contexts
6. Reading closely literary and informational texts and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language
8. Analyzing how writers and speakers use vocabulary and other language resources for
specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type,
purpose, audience, topic, and content area
C. Productive
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on addressing what is most significant for a specific purpose
and audience.
12. Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.
Big Ideas & Understandings/Essential Questions:
We use persuasion in our everyday lives. To persuade means to convince someone of
something. To be effective persuaders, writers must justify their arguments using or citing
evidence. The purpose of persuasive essay writing is for the writer to communicate clearly and
powerfully his or her position on any given topic.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
 Identify and distinguish the different parts of a classmate’s persuasive essay
 Evaluate an essay using established criteria (use rubric)
Language Objectives
 Communicate verbally with a peer using the rubric to provide feedback
Objectives – Students will be able to…
 Identify the different parts of their own persuasive essay
 Revise a student’s essay applying the rubric’s criteria
 Correct their essays & turn in their final drafts
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Differentiation for ELL’s:
 The teacher provided students with a blueprint/framed paragraph. Students who want
to can choose to use it to aid them in the construction of their persuasive paragraph.
Students who need more help will be given an argument to develop, such as the one
presented after the framed paragraph. Students who need more help can work one on
one with the teacher. Students may also use the graphic organizer to develop their
essays.


Students will be provided with a rubric and will be given feedback by a classmate

Stage Two – Assessment Evidence
Formative: Teacher observation of students peer reviewing each other’s essays.
Summative: Students will be turning in their persuasive essay’s final draft today.
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will see that persuasion can be applied to their everyday lives. We
can find persuasion everywhere we go. For example, advertisements are a form of persuasion,
trying to convince their parents to buy them something is persuasion, etc. Also, students wrote
about the Dream Act, which the Hispanic community is highly impacted by, and they had to
decide if the Dream Act would in fact help undocumented youth in the United States.
On-Task Behavior:
Teacher will monitor students so they stay on task. The lesson includes peer reviewing, which
can motivate students to stay on task. Also, the Dream Act and DACA topic may be of
student’s interest.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
● Some students may have more ability than others to write, and their levels of confidence
when writing might differ greatly. For students who are not very confident writing, the
teacher provided students with a blueprint/framed paragraph. Students who want to can
choose to use it to aid them in the construction of their persuasive paragraph. Students
who need more help will be given an argument to develop, such as the one presented after
the framed paragraph. Students who need more help can work one on one with the teacher.
Students may also use the graphic organizer to develop their essays.
● Students will be provided with a rubric and will be given feedback by a classmate
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets will be used to indicate when students will get a handout that corresponds
with an activity.
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In this lesson, students will have the entire period to revise their essays, make changes and turn
their final drafts in.
Students will revise each other’s essay drafts and give each other feedback.
*Students will get in pairs to exchange essays and, using the rubric, color code every part of
the AXES paragraphs, the OAXES paragraph and also highlight the thesis. They will make
their own color “key” and will indicate it at the top right of the essay.*
Please see Handout 1 to look at the rubrics.
Here are the links to both rubrics:
https://drive.google.com/file/d/1f7yuhGDqu7Wu08X7S5c7H2vOyQBE8fX/view?usp=sharing
https://docs.google.com/document/d/1XZWATRiotPR9tKcfi4Gc9Nkao8vYmyQPZPFXU7WJ60/edit?usp=sharing
Then, the teacher will be walking around the classroom, making sure to answer any students’
questions and making sure students stay on task.
Students can then turn in their finished drafts.

Lesson 9
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
Production.
Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.
Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.
Big Ideas & Understandings/Essential Questions:
When people feel strongly about an issue, they look for ways to enact change in their society.
One way to enact change is through passing legislation (laws). Writing a letter to our
representatives in Congress can be a good way for us, the people, to be listened to and can
persuade members of Congress to vote in favor of or reject certain pieces of legislation.
Members of Congress must pay attention to their e-mails and letters, as responding to them
may be crucial for their reelection. The more people write about an issue, the more urgent and
the more likely legislation is to be passed.

92

CULTURALLY SUSTAINING CURRICULUM

Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
Content Objectives
 Understand why people write letters to their representatives
 Understand the influence we can all have in shaping policy by writing a letter to our
government representatives
 Know who the local representatives are
Language Objectives
 Write the first draft of your letter
Objectives – Students will be able to…
 Understand why people write letters to their representatives
 Understand the influence we can all have as citizens in shaping policy by writing a
letter to our government representatives
Differentiation for ELL’s:
 Students will get a blueprint of the type of letter they will write to their representatives
 Students will get handouts on how to write their letters in both languages, English and
Spanish
 A section called “The Bridge,” in which students compare Spanish to English language
will occur at the end of the lesson.
Stage Two – Assessment Evidence
Formative: The draft of the letters the students will start writing today and teacher
observation of students working in their letters can serve as formative assessments.
Summative: there are no summative assessments in this lesson
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will realize that even if they cannot vote yet, they can still exercise
their right to be heard by writing to their representative. Many students will have felt strongly
in favor or against the Dream Act from writing their essays. It is not their turn to see that they
can have a say in the changes they want to see in their world.
On-Task Behavior: Teacher will walk around the classroom to ensure students stay on task.
The fact that this is an actual letter that they may get a response to can motivate students to do
well. Additionally, the fact that somebody besides their teacher will read this letter may
motivate students to do really well on it.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Students may not know who their representatives in Congress are, and they may have no idea
how to write a letter to their representatives. Therefore, students will have time to research
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who their representatives are. Additionally, students will be presented with a blueprint and
step by steps instructions on how to write their letter.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets will be used to indicate when students will get a handout that corresponds
with an activity.
The teacher will explain to students that since they have now learned what persuasion is and
have written an essay with strong arguments to support their points about a real issue that
affects us today, that today they will learn that they can put into practice their skills in the real
world by writing a letter to their representatives in Congress.
First, the teacher will tell students that when people feel strongly about an issue, they look for
ways to enact change in their society. One way to enact change is through passing legislation
(laws). Writing a letter to our representatives in Congress can be a good way for us, the people,
to be listened to and can persuade members of Congress to vote in favor of or reject certain
pieces of legislation. Members of Congress must pay attention to their e-mails and letters, as
responding to them may be crucial for their reelection. The more people write about an issue,
the more urgent and the more likely legislation is to be passed.
*Then, the teacher will ask students to get in pairs and read the document that contains the step
by step instructions on how to write their letters. They are encouraged to highlight key words
and write notes on the Handout.* +Please see Handout 1. “How to Write a Letter” for
reference.+
The teacher will then walk around the classroom answering questions that students may have
and making sure students stay on task.
Then, the teacher will explain to the students that they must investigate who their
representatives are so they can send the letters to the right people.
The teacher will encourage students to look for their representatives by looking them up on the
following links:
https://www.house.gov/representatives/find-your-representative
https://www.senate.gov/general/contact_information/senators_cfm.cfm?State=CA
The teacher will then allow students to get a computer and start researching. The students who
get the representative’s names, last names and addresses first will get participation points.
Students must choose one representative to send the letter to, or they may choose to send a
letter to all of them.
^Students will have the rest of the period to start working on their letters individually,
following the blueprint.
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Students may use all of the resources about the Dream Act and DACA that we previously
studied in class, and they may even use the same arguments that they came up to write their
essays. Students will be encouraged to write in favor or against the Dream Act but may write
about DACA specifically or immigration reform in general.
Students will be able to use the computer to do research about the topic they are writing.^
The homework will be for students to bring their completed letters to class next time so they
can be peer-reviewed, edited, and sent.
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Handout 9.1 How to Write a Letter
COMO ESCRIBIRLE A TU LEGISLADOR
(Día) (Mes) (Año)
Honorable (Nombre) (Apellido)
(Número de Salón), State Capitol
Sacramento, CA (Código Postal)
RE: (indicar el tema o incluir el número de proyecto de ley, el autor y el tema si estás escribiendo
para apoyar u oponerte a un proyecto de ley en particular)
Estimado (Miembro de la Asamblea/Senator) (Apellido):
Mi nombre es (escribe tu nombre y apellido) y soy un estudiante que reside en su distrito.
(Indique aquí por qué apoya o se opone al proyecto de ley u otro tema. Elija hasta tres de los
puntos más fuertes que respalden su posición y explíquelos claramente).
(Incluya una historia personal. Dígale a su representante por qué el problema es importante
para usted y cómo le afecta a usted, su familia y su comunidad).
(Dígale a su representante cómo desea que vote sobre este tema y pida una respuesta. Asegúrese de
incluir su nombre y dirección tanto en la carta como en el sobre).
Sinceramente,
FIRMA AQUÍ TU NOMBRE
Escribe tu nombre
Escribe tu domicilio/dirección
Ciudad, estado y código postal
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Cómo escribir una carta a un legislador
Utilice el saludo adecuado, por ejemplo:
Dirección del Honorable (nombre) (apellido)
Ciudad (*): Estado (*): Código postal
Estimado (Asambleísta / Senador) (apellido)
Sea cortés e informativo en su comunicación.
Indique el propósito de la carta en la oración inicial y si se refiere a un proyecto de ley, incluya
el número de proyecto, el autor y el tema. Si vive en el distrito del funcionario electo, asegúrese
de decirlo también en el párrafo inicial.
Concéntrese en el mensaje y los puntos clave. Personalice la carta incluyendo ejemplos de
cómo la legislación podría afectarlo a usted y a su familia. Mantenga la carta breve, no más
de una página.
Reafirma tu solicitud al final de la carta, por ejemplo, instándolos a apoyar u oponerse al
proyecto de ley. Agradezca al legislador por su apoyo y ofrezca responder cualquier pregunta
que pueda tener. Asegúrese de incluir su información de contacto y firme la carta.
Consejos:
Algunos consejos específicos:
1. Trate de que su carta no pase de una sola página,
2. Sea cortés y conciso.
3. Abstenerse de hacer amenazas o ultimátum.
3. En un párrafo breve, indique su propósito.
4. Apoye su posición con ejemplos (evidencia) en el resto de la carta.
5. Sea objetivo y respalde su posición con información sobre cómo es probable que el problema
lo afecte a usted ya los demás. Puede utilizar los artículos que leemos en clase o su propia
investigación en la computadora. Asegúrese de incluir las fuentes de su información (sitios web,
artículos, etc.)
6. Pida que se haga algo sobre el problema y sugiera que se haga algo razonable.
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HOW TO WRITE TO YOUR LEGISLATOR
(Month) (Day) (Year)
The Honorable (First name) (Last name)
(Room Number),
State Capitol Sacramento, CA (Zip Code)
RE: (state the topic or include the bill number, author and subject if you are writing to support or
oppose a particular legislative bill)
Dear (Assembly Member/Senator) (Last name): My name is (your first and last name) and I am a
student who resides in your district.
(State why you support or oppose the bill or other issue here. Choose up to three of the
strongest points that support your position and state them clearly.)
(Include a personal story. Tell your representative why the issue is important to you and
how it affects you, your family member and your community.)
(Tell your representative how you want her or him to vote on this issue and ask for a response.
Be sure to include your name and address on both your letter and envelope.)
Sincerely,
SIGN YOUR NAME
Print your name Street address
City, State, Zip code
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Writing a Letter to your Legislator
Use the proper salutation, for example:
The Honorable (first name) (last name)
Address
City, State, Zip code
Dear (Assembly Member / Senator) (last name)
Be courteous and informative in your communication.
State the purpose of the letter in the opening sentence and if you are referring to a bill, include
the bill number, author, and topic. If you live in the elected official’s district be sure to say this
in the opening paragraph as well.
Focus on the message and key points. Personalize the letter by including examples of how
the legislation might impact you and your family. Keep the letter brief – not more than one
page.
Restate your request at the end of the letter, for example urging them to support or oppose the
bill. Thank the legislator for his or her support and offer to address any questions that he or she
might have. Be sure to include your contact information and sign the letter.
Some specific tips:
1. Try to stick to one page.
2. Be polite and concise.
3. Refrain from making threats or ultimatums.
3. In a short paragraph, state your purpose.
4. Support your position with examples (evidence) in the rest of the letter.
5. Be factual and support your position with information about how the issue is likely to affect
you and others. You can use the articles we read in class or you own research on the computer.
Be sure to include the sources of your information (websites, articles, etc.)
6. Ask for something to be done about the issue and suggest something reasonable to be done
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Lesson 10
Stage One – Desired Results
Established Goal (Standards, Benchmarks):
Spanish Language Development Standards
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a
new approach, focusing on addressing what is most significant for a specific purpose and
audience.
Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.
Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.
Big Ideas & Understandings/Essential Questions:
When people feel strongly about an issue, they look for ways to enact change in their society.
One way to enact change is through passing legislation (laws). Writing a letter to our
representatives in Congress can be a good way for us, the people, to be listened to and can
persuade members of Congress to vote in favor of or reject certain pieces of legislation.
Members of Congress must pay attention to their e-mails and letters, as responding to them
may be crucial for their reelection. The more people write about an issue, the more urgent and
the more likely legislation is to be passed.
Unit’s Essential Questions:
 What is persuasion and how is persuasion used in everyday life?
 How does an author use persuasion to effectively convince its audience of something?
 How do you write a persuasive essay What are the elements of a persuasive argument?
 What is a counterargument?
 What is the Dream Act and how is it different from DACA? How do you write a letter
to Congress?
Content, Social, and Language Goals:
 Evaluate a letter written by a classmate utilizing the rubric’s criteria
 Revise and finalize writing a letter to Congress
Language:
 Utilize the language of the rubric to provide feedback to a classmate
Objectives – Students will be able to…
 Apply the rubric criteria to evaluate a classmate’s letter
 Revise and turn in the final draft of their letters
Differentiation for ELL’s:
 Scaffolding was done in the previous lessons for students to be able to write their
letters
 Students have handouts in Spanish and English about how to write a letter to Congress
 Students will use a rubric to evaluate each other’s letters (Peer-review feedback)
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Students have an opportunity to revise their letters in class after receiving feedback
from peers

Stage Two – Assessment Evidence
Formative: Teacher observation of student interaction during the peer-review
Summative: Students will be turning in their letters to Congress to their teacher today
Stage Three – Learning Plan (Part One- Success Criteria)
Authenticity: Students will realize that even if they cannot vote yet, they can still exercise
their right to be heard by writing to their representative. Many students will have felt strongly
in favor or against the Dream Act from writing their essays. It is not their turn to see that they
can have a say in the changes they want to see in their world.
On-Task Behavior: Teacher will walk around the classroom to ensure students stay on task.
The fact that this is an actual letter that they may get a response to can motivate students to do
well. Additionally, the fact that somebody besides their teacher will read this letter may
motivate students to do well on it.
Stage Three – Learning Plan (Part Two – Teaching Elements)
Prior Knowledge & Possible Misconceptions:
Students may be confused by the language of the rubric or the evaluation criteria for their
letter. In this class, they will go over the rubric with a partner, and will have an opportunity to
make revisions and finalize their letters in class.
Lesson Steps:
Please note:
Steps done by the teacher are written in black
Steps that have to be done by students are written in dark red and bracketed by ^
Collaborative and partner work is written in purple and bracketed by *
Blue and + brackets will be used to indicate when students will get a handout that corresponds
with an activity.
First, the teacher will let students know that today is the day they will turn in the final draft of
their letters to Congress. Students will have an opportunity to get feedback from their peers,
revise and finalize the letter in class before they turn it in to the teacher.
^Then, students will get in pairs. Once in pairs, the students will first read the rubric for their
letters silently and individually, highlighting key words that they think differentiate the 5
points, from the 4-3 and the 2-0 points categories. Students are encouraged to write notes,
underline, and highlight on the rubric. ^ +Please see Handout 1 to refer to the rubric. +
*After both students finish reading the rubric, they will take turns describing key words and
things that stood out to them from the rubric.*
Then, the teacher will ask for volunteers and will highlight words that students shared. The
teacher will answer questions students may have.
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After students finish sharing what they think are important differences between the criteria and
point categories, the teacher will ask students to take out the draft of their letter to Congress.
Then, in those same pairs, students will give each other their letter and start grading it,
applying the rubric criteria to it.
The teacher will walk around the classroom, making sure stay on task and answering questions
students may have.
*Then, students will return the essay to their peers, and will go over why they graded it the
way they graded it with them, using the language of the rubric. *
^The students will then have the rest of the period to make changes to the letters, print them,
sign them, and turn them in.^
The teacher will take the letters home, grade them, bring them back to students. Students may
make changes again before sending it to their representatives.
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Handout 10.1 Rubric for Letter to Congress
Rúbrica para la carta a un miembro del Congreso de los Estados Unidos
Fecha
Saludo y
despedida
apropiados

5 puntos
La carta contiene la fecha en
la cual se escribió. La carta
tiene un saludo y despedida
apropiados, lo cual denota
respeto al representante. El
estudiante usa el título
“Honorable” para dirigirse al
congresista, y el saludo
respetuoso de “Estimado (a)”
al comienzo de la carta.

4-3 puntos
La carta no tiene fecha, o tal
vez no tiene un saludo o
despedida apropiados. Tal
vez el registro utilizado es
informal. Por ejemplo, el
estudiante utilizó el saludo
de “Querido (a)” en lugar de
“Estimado (a)”. Tal vez el
estudiante olvidó dirigirse
con el título de Honorable al
principio de la carta a su
legislador.
Tal vez el estudiante olvida
despedirse, o tiene una
despedida inapropiada.
4-3 puntos
La carta contiene el nombre
y apellido del legislador. Sin
embargo, tal vez su nombre
no ha sido escrito
correctamente en la carta.

Nombre y
apellido del
congresista o
senador

5 puntos
La carta contiene el nombre y
apellido del legislador, y su
nombre ha sido escrito
correctamente.

Identificación
del remitente
y firma

5 puntos
El estudiante escribe su
nombre y apellido, e incluye
una dirección completa, la
cual incluye el nombre de la
calle, ciudad, etc., a la cual le
pueden contestar la carta. La
carta ha sido firmada.

4-3 puntos
La carta incluye en nombre y
apellido del estudiante, pero
tal vez no se ha incluido una
dirección completa. Tal vez
falta la ciudad, el código
postal o el estado donde
vive.
La carta ha sido firmada.

Tema o
propuesta de
ley

5 puntos
La carta claramente menciona
el tema, ley o pieza legislativa
que el estudiante está
apoyando o refutando. El
tema se debe incluir en el
“RE:” al principio de la carta, y
debe tener el número

4-3 puntos
La carta no menciona
claramente el tema o ley
que el estudiante esté
apoyando o refutando. Tal
vez el estudiante menciona
una ley específica, pero no
la incluye en la

2-0 puntos
La carta no tiene
fecha, saludo ni
despedida, o tal vez
tiene solamente la
fecha.

2-0 puntos
La carta no contiene
el nombre y apellido
del legislador. Tal
vez el estudiante se
refiere al destinatario
con un nombre
genérico como
“Congresista” o
“Legislador.”
2-0 puntos
La carta no incluye el
nombre y apellido
del estudiante, o tal
vez el estudiante ha
olvidado poner su
dirección. El
estudiante tal vez
olvidó firmar su carta
2-0 puntos
El estudiante no
menciona el tema,
ley o pieza legislativa
que está apoyando o
refutando en la carta.
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a una ley específica.

Apoyo a su
argumento

Historia
personal

Organización

Manejo del
lenguaje

5 puntos
La carta tiene por lo menos
una razón por la cual el
estudiante apoya o refuta una
pieza legislativa, ley o causa
social. El estudiante da
máximo 3 razones, pero
mínimo una, por la cual apoya
o refuta esta causa.
5 puntos
La carta contiene una razón
personal por la cual el tema o
ley es importante para el
autor. El estudiante explica
cómo este tema o ley afecta
al alumno y su comunidad.
5 puntos
La carta está bien organizada;
sigue el formato del ejemplo
proveído en clase (Fecha,
destinatario, saludo,
contenido, despedida, etc.)
5 puntos
La carta está completamente
escrita en español. No hay o
hay muy pocos errores de
gramática y ortografía, los
cuales no impiden al lector
comprender el mensaje.

referencia(“RE:”) al principio
de la carta; debemos inferir
de qué se trata la carta al
leer el apoyo a su
argumento o la historia
personal.
4-3 puntos
La carta tiene una razón por
la cual el estudiante apoya o
refuta el asunto, la ley o
pieza legislativa de la cual
habla en la carta, pero tal
vez su razón no queda muy
clara.
4-3 puntos
La carta contiene una razón
personal por la cual el tema
es importante para el
estudiante, pero tal vez no
explica detalladamente
cómo este asunto o ley le
afectan al alumno y a su
comunidad.
4-3 puntos
La carta tiene una
organización, pero no sigue
claramente el formato
proveído al estudiante en
clase.
4-3 puntos
La carta sí está escrita
completamente en español,
pero hay errores de
gramática y ortografía que a
veces impiden comprender
bien el mensaje.
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2-0 puntos
La carta no tiene un
tema, o no se
entiende el asunto
que apoya o refuta el
estudiante en su
carta.
2-0 puntos
La razón personal por
la cual el tema o
asunto es importante
para el alumno no
queda clara, o tal vez
no está presente en
la carta.
2-0 puntos
La carta no está bien
organizada. Es
confuso saber para
quién es o de qué se
trata.
2-0
El autor no ha puesto
mucha atención a la
gramática y
ortografía; hay
muchos errores que
impiden la
comprensión, o tal
vez la carta no ha
sido escrita
completamente en
español.
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Chapter 5: Project Recommendations
This project was created with the intention of developing a culturally sustaining curriculum
that would address the needs of Spanish Heritage Language Learners at the high school level.
The aim of this project is to help teachers looking for curricula that addresses the needs of
students whose heritage language is Spanish. The project looked to answer the following
questions:
•

How can I reaffirm the cultures and identities of heritage language learner students?

•

What materials and curricula can be used in a heritage language class to affirm students’
cultures and identities, and help them attain the Seal of Biliteracy?

The project helps answer these questions. The unit of study created in this project prompts
students to explore how the Latin American world was formed. In the first part of the unit,
students learn about the conquest of Latin America and research a historical figure that had an
impact in the Hispanic world. This part of the unit focuses on strengthening student’s oracy
skills. The second part of the unit focuses on strengthening students’ analytical and writing skills
by having students analyze authentic sources from the Spanish speaking world and then write a
persuasive essay; the unit culminates with students writing a letter to a representative in
Congress in favor of the Dream Act, DACA or another social issue that students consider
important. This chapter explores: the lessons I have learned, the project’s educational
implementation plans, its limitations and finally, future project suggestions.
Lessons Learned
Self-image
It is imperative that teachers recognize that they can play an important role in students having a
good self-image. Some Hispanic students do not see themselves reflected in the curriculum and
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can perceive that their language and culture are not of high status. Unfortunately, this can happen
even in schools that offer classes specifically designated for heritage language learners. I have
seen this happen at the school where I work and unfortunately, I cannot say that I have done all I
can to change things from the ground up. This is why I created this project. I wanted students to
explore their own cultures and see themselves reflected in the curriculum in the hopes that this
would help them sustain their cultures and hybrid identities. This is the reason why the unit helps
students explore the history of Latin America, and the topics of La Quinceañera and the Dream
Act are discussed in the unit. At the same time, I wanted to help students develop and fortify
their academic skills, specifically their writing. Some students do not feel confident with their
Spanish language skills. Many students see their Spanish as deficient simply because they did
not have the opportunity to develop Spanish language academic skills in their early schooling,
especially writing. In my experience, some students are afraid to take the AP Spanish Language
and Culture course because they think they do not know “proper” Spanish. As teachers, we can
change things for these students by implementing curricula that address these students’ needs.
Additionally, I included the bilingual strategies of The Bridge and translanguaging in the lessons
to help students attain the Seal of Biliteracy, which can further help improve the self-image of
students when they obtain it.
Socio political consciousness
Socio political consciousness can be a very intimidating topic to approach as a teacher,
especially in the heavily polarized political climate we live in currently; I can see why teachers
would want to avoid it, and I avoided it myself because in the past I did not want to come across
as “problematic” at my school. However, this project helped understand that we must delve into
it. We need to teach our students the concept of politization. Our minority students need to know

CULTURALLY SUSTAINING CURRICULUM FOR HERITAGE LEARNERS

107

that they can participate and help determine the country’s future by shaping policy. Therefore,
this unit teaches students how to write a letter to Congress. Students may not be able to vote yet,
but they can still write a letter to their representatives. Moreover, this section of the unit teaches
students to utilize what they learned about persuasion in the “real” world. The hope is that
students discover that their voice does count and that it matters.
Scaffolding
I have always tried to implement scaffolding as a teacher, but this project forced me to
investigate more strategies that could potentially help my heritage learners feel less intimidated
by the language tasks required in this unit. I wanted to create challenging lessons, but it is not
fair to ask students to do something they are not ready for. Part of our responsibility as teachers
is to have all the necessary tools for students to succeed. This project advanced my
understanding of the SIOP and TLC methods. Although the SIOP method was created for
English Language Learners, my students are Spanish Language Learners, and thus these series of
strategies can be applied with them as well. The SIOP method allowed me to understand that I
must incorporate a variety of strategies to make my content understandable to students, and the
TLC method helped me create many scaffolds to support students with the daunting task that
academic writing can be.
Project Implementation Plans
My plan is to implement this unit with my students next year, and to share it with all my
colleagues who teach Spanish for heritage speakers at my school district. I would first ask my
closest colleagues for feedback on the unit after we implement it. Questions that we could ask
ourselves are: How did our students do? Did our students struggle with the oral presentation or
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the essay piece of this unit? What areas of the unit can we improve on? Do students need more
support? If so, what other strategies can help our students?
After improving this unit, the second part of the plan is to write a series of culturally
sustaining units that can be implemented during the semester. We would repeat the process of
improving the resulting units and would eventually adjust the entire curriculum for the semester
and finish writing the entire curriculum for the year.
The unit can be expanded to include students writing about themselves, their
bilingualism, and their identities. Additionally, we could incorporate material that addresses
social justice issues that marginalized communities face. For example, a social issue that could
be explored is the discrimination that indigenous communities face in Latin America and the
United States, or the displacement of these communities from their countries of origin due to
climate change. My plan includes collaborating with my colleagues to brainstorm more themes
and ideas to implement in the curriculum; ideally, we would continue to create culturally
sustaining curricula that strengthen students’ academic skills and touch on social justice issues.
The most ideal situation would be for us to be working on this curriculum in a cross curricular
manner with the rest of our colleagues.
Educational Recommendations
My recommendation would be that all teachers adjust their curricula to meet their
students’ needs, especially that of minority and marginalized students. To start, I suggest that
teachers form genuinely respectful and positive relationships with their students so they can gain
students’ trust and build an atmosphere of safety and well-being in the classroom. Based on the
research I have done to complete this project, students of teachers who implement culturally
relevant or sustaining curriculum do better academically (Camarota and Romero, 2009; Powell et
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al, 2016). The curriculum we create should be inclusive; we must consider our students’
backgrounds and cultures, and we must help sustain the culture of our students. To do so,
teachers must get to know their students personally as much as they can first to keep adjusting
their practice and make it more just. We cannot keep ignoring our diverse students, and we must
also teach our students about the real-world problems that our communities are currently facing.
Additionally, students will be more interested in learning when they can apply what they are
learning to the real world. Furthermore, teachers should not be afraid of researching topics they
are not familiar with, as learning about unfamiliar topics can only help us grow professionally to
become better educators; we can be honest with students and act as the facilitators instead of the
“releasers” of information in the classroom.
Limitations of Project
This project is limited in the sense that research would need to be done to find out if
indeed implementing this curriculum is effective at improving students’ self-image, the academic
skills of students, and finally to know if socio-political consciousness is something that students
understand and are interested in.
Additionally, Covid-19 can make implementing this curriculum a challenge for the next
school year if the pandemic situation does not improve and we continue to be in distance
learning. The reason it can be a challenge is that this unit includes a substantial amount of group
work, which is harder to execute during distance learning; it is tougher for students to get to
know each other and trust each other and their teachers through a screen.
Future Project Suggestions
This project could lead to more research on culturally sustaining curriculum. I noticed
that there is not a lot of research on specific aspects of culturally sustaining curriculum; we know
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it is good for students, but it is hard to define and quantify culturally sustaining curriculum. Preand post-assessments of students would be needed to measure the curriculum’s effectiveness.
Showing its effectiveness could motivate other educators to implement it and could advance the
field.
Summary
This project was created with the purpose of helping meet the needs of Spanish heritage
language learners at the secondary level. Students are often presented with Eurocentric curricula
that does not relate to their lives or that does not sustain their culture. Often, students must forget
about their own backgrounds and cultures to “fit in” in the mainstream society. This project
seeks to do the opposite: to instill pride in students’ backgrounds and to help students learn about
their own heritage language, while at the same time strengthening their academic skills with
challenging curriculum that addresses a sociopolitical issue related to immigration.
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