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Abstract
The purpose of this study was to see if there was a positive impact on student
achievement when specific parent communication with the school exists. There were low API
scores and a lack of meaningful connections between parents, students, and teachers. The
research question was, How does customized parent-teacher communication about student
learning impact student achievement? Customized communication is a blending of Epstein’s
(1995) Type 2 communicating and Type 4 learning at home. To improve student achievement
via improving parent-teacher communication, customized communication took the form of a
weekly newsletter.
The study took place at one high school located in Southern California. Spanish 1 and 2
classes and their parents were part of the study. Before intervention, a chapter test served as a
pretest to provide class test averages and revealed similarity among the control and experimental
classes. Parents were surveyed to gather the type of desired communication they wanted in a
newsletter. Intervention was given in the form of weekly newsletters to two experimental classes
using customized communication about student learning. Finally, a chapter test served as a posttest to reveal any changes in class test score averages as a result of customized communication.
A quantitative methodology was used. Data were collected and analyzed through student
pretest averages, a parent survey, and student post-test averages. Through personal
communication, parents expressed positive perceptions of the intervention. However, a t-Test to
compare pre and post test averages, revealed that the null hypothesis must be rejected. There
was no significant change in test averages as a result of the intervention. This study could be
expanded with more time to see if more customized-communication would impact student
achievement. It is a study that opens the door to continue communication that parents value.
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Chapter 1: Definition of the Problem
Students, no matter what age, benefit from parent-teacher communication (Cheung &
Pomerantz, 2012; Ferlazzo, 2011; Furger, 2006; McCoach et al., 2010; Peters, 2012; Sirvani,
2007). However at the high school level there is a lack of good parent-teacher communication,
which lends to a lack of research on parent-teacher communication (Sirvani, 2007). This chapter
discusses the purpose for researching parent-teacher communication at the high school level, as
well as gives a preview of literature, methodology, and the significance of research. Lastly it
includes definitions of key terms.
Many past studies focused on parent-teacher communication at the elementary level but
fewer studies have been conducted at the secondary level (as cited in Sirvani, 2007). There is a
need for research on parent-teacher communication and its impact on student achievement. At
By the Sea High School disproportionality exists between the Academic Performance Index
(API) scores of demographic groups. Latino and Black students have lower API scores than
other demographic groups. This could be because of the lack of meaningful connections
between adults and students at school as evidenced in California Healthy Kids Survey (CHKS,
West Ed, 2013) data and a Parent Climate Survey (D. Ryan, personal communication, July 5,
2015).
According to the Education Data Partnership (Ed-Data, 2013), By the Sea High School
failed to meet the growth API target and failed to show a comparable improvement in 2011,
2012, and 2013 for ethnic and economically disadvantaged demographic groups of students. In
the 2011 school year, By the Sea High School had a schoolwide API score of 829. The 2011
API score for Latino students was 740. The 2011 API score for Black students was 801. In the
2012 school year, the schoolwide API score was 846. The 2012 API score for Latino students
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was 761. The 2012 API score for Black students was 799. In the 2013 school year, the
schoolwide API score was 840. The 2013 API score for Latino students was 771. The 2013 API
score for Black students was 748. Figure 1 shows the API scores for 2011, 2012, and 2013 by
race or ethnicity.
Figure 1.

Figure 1. Schoolwide API scores by race or ethnicity at By the Sea High School, 2011, 2012,
2013.
The CHKS measures many items and the data from the survey is used to implement
programs and resources in the district to provide a safe learning environment (J. Redfield,
personal communication, October 2, 2015). The results used for this data collection measure
school connectedness. There are three categories measured: Caring Adult Relationships, High
Expectations, and Opportunities for Meaningful Participation. In 2012-2013, Latino students
scored these categories as follows: only 23 % indicated a high score for Caring Adult
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Relationships, 40 % indicated a high score for High Expectations, and 12 % indicated a high
score for Meaningful Participation. Black student results were not available because less than 25
Black students took the survey, therefore no scores are available. Figure 2 shows the percent of
9th grade students by race or ethnicity that rated school environment highly in 2012-2013.
Figure 2.

Figure 2. Percent of 9th grade students by race or ethnicity that rated school environment
highly, 2012-2013.
In the spring of 2015, parents were given a Parent Climate Survey from By the Sea High
School administration via a Google survey. This climate survey measured parents’ perceptions
of school connectedness and support. The survey was a series of twenty statements that parents
measure on a 5-point Likert-style scale. Scores were averaged to reveal the top five areas of
needed improvement. On a scale of 1 to 5, “My student enjoys going to school,” measured a
3.16, “By the Sea High School is effectively preparing my student for life after high school,”
measured a 3.14, “My student feels connected to the high school community,” measured a 3.36,
“My concerns and questions are answered by the staff in a timely manner,” measured a 3.07, and
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“As a parent, I feel supported by the staff,” measured a 2.79. Results reveal low parent
connectedness. Figure 3 shows the top five areas of needed improvement for By the Sea High
School by average parent score.
Figure 3.

Figure 3. By the Sea High School Parent Climate Survey results, 2015. The terms are defined
as Enjoyment=My student enjoys going to school, Effective=Effectively preparing my student
for life after high school, Connected=My student feels connected to the high school community,
Concerns=My concerns and questions are answered by the staff in a timely manner,
Supported=As a parent, I feel supported by the staff.
The Parent Climate Survey results revealed parents measure “My concerns and questions
are answered by the staff in a timely manner” and “As a parent, I feel supported by the staff” the
lowest. Sirvani (2007) states, “Communication is so important that the lack of information
between the parents and teacher may lie at the root of problems between the home and the
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school” (p. 42). The CHKS results and the Parent Climate Survey results reveal that improved
communication is needed. By the Sea High School took an important step in surveying parents.
Parent perceptions and feelings about school are important (Bear, Yang, & Pasipanodya, 2015).
Research shows that many schools seek to improve school climate as one way to increase
student achievement (Azzam, 2007). This research is needed to show if By the Sea High School
can increase student achievement through improving parent-teacher communication.
Purpose of Research
The purpose of my research is to see if there is a positive impact on student achievement
when specific parent communication with the school exists. My research question is: How does
customized parent-teacher communication about student learning impact student achievement?
As Epstein (1995), Shumow, Lyutykh, and Schmidt (2011), and Webber and Wilson (2012)
suggest, I will survey parents in order to find what type of communication they want. I will then
communicate with parents through a weekly newsletter. In this newsletter I will communicate
about student learning (Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011; Webber & Wilson,
2012). I will include ways parents can help with homework and give parents websites that can
help their child review and reinforce learning at home (Epstein, 1995). By doing so, I will
customize communication and create tailor-made communication in order to give parents the
communication they want (Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011). Through my
research I want to see if this customized-communication has a positive impact on student
achievement.
This study will add to current research as an example of parent-teacher communication at
the high school level. Current research is still lacking at the high school level (Sirvani, 2007).
Parental involvement at the high school level is complex and multidimensional, making it
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difficult to draw conclusions (Shumow, Lyutykh, & Schmidt, 2011). There are reasons for this
complexity: parents are unsure of how to help their children, the amount of subjects studied in
high school, the difficulty level of subjects in high school, parents of ninth graders are unfamiliar
with a new school, and there are more teachers in their child’s schedule (Dornbusch & Ritter,
1988; Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007; Thompson & Mazer, 2012). Through
my research I will to communicate with parents about ways they can help their children and thus
begin to break down such complexity that is found at the high school level (Shumow, Lyutykh,
& Schmidt, 2011).
Preview of Literature
There are three key themes of the literature review. The key themes are Parental
Involvement, Communication through Conversation, and Customized Communication about
Student Learning. Epstein (1995) is the leading author on parental involvement. The theme of
Parental Involvement discusses the types of parental involvement, parental involvement and
student outcomes, and parental involvement at the high school level.
Ferlazzo (2011) and Webber and Wilson (2012) are some of the leading authors on
communication. The theme of Communication through Conversation discusses how
communication is similar across grade levels, communication is a conversation, and how
conversations may lead to positive student outcomes.
Epstein (1995), Shumow, Lyutykh, and Schmidt (2011), and Webber & Wilson (2012)
are the leading authors on customizing communication. The theme Customized Communication
about Student Learning discusses how parent-teacher communication is not just about a grade,
suggests ways to continue learning at home, and seeks to know what parents want. These lend to
a customized communication between parents and teachers.
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Preview of Methodology
The methodology used in my research study will be quantitative and quasi-experimental.
It will follow the model of Shumow, Lyutykh, and Schmidt (2011) and Sirvani (2007) who
conducted research at the high school level. They demonstrated that educators need to look for
ways to encourage parental involvement and communication because their results revealed that
these actions can have a positive impact on student achievement.
Shumow, Lyutykh, and Schmidt (2011) conducted research with 12 science classrooms
in a single comprehensive high school. Data in this study were collected from surveys and
school records. Their data reveal “parents of high school students were minimally involved in
their high school students’ science education” (p. 92). They find “this is consistent with the body
of research literature showing that the level of parent involvement declines by secondary school”
(p. 92). However, “parents of freshman were marginally more involved at home than parents of
students in higher grades” (p. 93). Shumow, Lyutykh, and Schmidt conclude that some parents
are unsure of how to help students at home. They suggest that educators provide guidance for
parents about ways to help with homework as well as make efforts to understand reasons for
differences in parent involvement and consider ways to encourage parent involvement (Shumow,
Lyutykh, & Schmidt, 2011).
Sirvani (2007) examines the “effect of parental involvement on students' mathematics
achievement” (p. 31). Sirvani investigates parental involvement and participation on high school
student achievement (Sirvani, 2007). Sirvani asks the research question, What are the effects of
parental involvement on student achievement in mathematics courses? Research methodology is
quantitative (Sirvani, 2007). Data are from benchmark tests, homework, tests, exams, and grades
(Sirvani, 2007). Sirvani’s findings reveal positive outcomes for parental involvement on
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students’ achievement in three ways. First, “students in the experimental group significantly
outperformed the students in the control group” (Sirvani, 2007, p. 40). Second, “the mean of test
scores for the experimental group was significantly higher than the mean for the students in the
control group” (Sirvani, 2007, p. 40-41). And third, on tests and exams, “the experimental group
significantly outperformed the control group” (Sirvani, 2007, p. 41). Sirvani’s results reveal a
positive connection between parent involvement and student achievement.
My research will follow a model similar to Shumow, Lyutykh, and Schmidt (2011) and
Sirvani (2007). I will survey parents to first to find out what type of communication parents
want (Shumow, Lyutykh, & Schmidt, 2011). From the survey I will find out if parents want
information about homework and tests or quizzes, study strategies, online websites for review,
and/or information about school. Student test scores will show any change as a result of parentteacher communication. In this way my research will be quantitative research: “research that
explores traits and situations from which numerical data are obtained” (Mertler & Charles, 2010,
p. 395). I will use test scores to observe any change in student achievement as a result of
customized parent-teacher communication.
My research will also be quasi-experimental research, “a type of research very similar to
experimental research, except that subjects are not randomly selected or assigned to groups”
(Mertler & Charles, 2010, p. 395). I will use four high school classes of students and their
parents: two Spanish 2 classes and two Spanish 1 classes. Two classes are experimental (a
Spanish 1 class and a Spanish 2 class) and two are control (a Spanish 1 class and a Spanish 2
class). The experimental classes will receive customized parent-teacher communication in the
form of a weekly newsletter and the control classes will receive regular communication about
grades only. I will do the following: I will give control and experimental classes a pretest, I will
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survey parents to gain a general sense of what avenue of communication they want and prefer, I
will provide customized-communication to parents in the form of a newsletter, and finally I will
give control and experimental classes a post-test to determine if customized parent-teacher
communication had a positive effect on student achievement.
Significance of Research
This research can improve education. As mentioned earlier, at By the Sea High School
API scores of Latino and Black students were significantly lower than other demographic groups
and there is low parent connectedness as revealed in the Spring 2015 Parent Climate Survey.
Thus parent-teacher communication can only bring about positive changes for By the Sea High
School because all students, no matter what age, benefit from parent-teacher communication
(Cheung & Pomerantz, 2012).
Research shows a connection between parent communication and student academic
growth (Cheung & Pomerantz, 2012). Cheung and Pomerantz find “over time, the more
involved parents were in children’s learning, the more motivated children were to do well in
school for parent-oriented reasons, which contributed to children’s enhanced self-regulated
learning and thereby grades” (p. 820). Peters (2012) also finds this connection: “students with
parents who were more involved in their school were associated with more academic growth” (p.
115). And McCoach et al. (2010) find that “parental involvement and parental perceptions are
key variables that help to explain differences of the overachieving and underachieving schools”
(p. 453). As cited by McCoach et al. teachers can improve student achievement when parents
are involved. Parental involvement is crucial and essential because it facilitates a child’s
learning and achievement (Cheung & Pomerantz, 2012; Epstein, 1995).

CUSTOMIZED PARENT-TEACHER COMMUNICATION

10

Customized communication will bridge the disconnect parents feel as revealed in the
Spring 2015 Parent Climate Survey. Student and parent perceptions and feelings about school
are important (Bear, Yang, & Pasipanodya, 2015). The Parent Climate Survey results show that
By the Sea High School needs to improve communication. Through customized communication
I will begin to bridge the disconnect felt by parents, identify best practices of parent-teacher
communication, and reveal if there is a positive impact on student achievement (Cheung &
Pomerantz, 2012; Epstein, 1995; Pomerantz et al., 2007; Shumow, Lyutykh, & Schmidt, 2011;
Sirvani, 2007).
Summary of Chapter
To summarize, my research question is, How does customized parent-teacher
communication about student learning impact student achievement? This research is needed
because there is a lack of research on parent-teacher communication at the high school level
(Sirvani, 2007). I propose a customized communication about student learning (Epstein, 1995).
In Chapter 2, the literature review supports the research question and focuses on three
themes: Parental Involvement (Epstein, 1995), Communication through Conversation (Ferlazzo,
2011; Webber & Wilson, 2012), and Customized Communication about Student Learning
(Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011; Webber & Wilson, 2012). Research will
be quantitative and quasi-experimental and follow the model of Shumow, Lyutykh, and Schmidt
(2011) and Sirvani (2007).
Definitions
communication through conversation: a many channeled form of communication, schoolto-home and home-to-school (Epstein, 1995).
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customized parent-teacher communication: a blending of Epstein’s (1995) Types of
Parental Involvement which include communicating and learning at home. It provides parents
with the type(s) of communication they want (Epstein, 1995; Shumow, Lyutykh, & Schmidt,
2011).
customized communication about student learning: a blending of Epstein’s (1995) Types
of Parental Involvement which include communicating and learning at home. It seeks to find out
what parents want and then provides parents with the type(s) of communication they want
(Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011). It is not just about communicating about
grades; it is creative (Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011; and Webber &
Wilson, 2012).
impact: an effect, a change; can be positive or negative or neutral (Mertler & Charles,
2010).
parental involvement: what parents do to be participants in their child’s education
(Epstein, 1995)
quantitative research: “research that explores traits and situations from which numerical
data are obtained” (Mertler & Charles, 2010, p. 395).
quasi-experimental research: “a type of research very similar to experimental research,
except that subjects are not randomly selected or assigned to groups” (Mertler & Charles, 2010,
p. 395).
student achievement: measurement of student learning; positive improvement of student
grades (Mertler & Charles, 2010).
student learning: does not simply mean sharing grades, includes ways students learn
(Epstein, 1995; Olmstead, 2013).
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type 2 parental involvement: communicating: “design effective forms of school-to-home
and home-to-school communications about school programs and children's progress” (Epstein,
1995, p. 704).
type 4 parental involvement: learning at home: provides “information and ideas to
families about how to help students at home with homework and other curriculum-related
activities, decisions, and planning” (Epstein, 1995, p. 704).
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Chapter 2: Literature Review
There is a disconnect happening in high schools. This disconnect is between parents and
teachers (Parent Climate Survey, 2015). It is true that “parents of high school students tend to be
less involved during high school than the earlier grades” (Shumow, Lyutykh, and Schmidt, 2011,
p. 83). Epstein (1995) says “partnerships tend to decline across the grades” (p. 703).
Unfortunately most research focuses on parental involvement at the elementary school level, not
the high school level (Dornbusch & Ritter, 1988; Shumow, Lyutykh, & Schmidt, 2011; Sirvani,
2007; Thompson & Mazer, 2012). Studies that focus on the high school level find that parental
involvement is complex and multidimensional which makes it difficult to draw conclusions
(Shumow, Lyutykh, & Schmidt, 2011). Research also finds all students, no matter the age,
benefit from parental involvement (Cheung & Pomerantz, 2012; Ferlazzo, 2011; Furger, 2006;
McCoach et al., 2010; Peters, 2012; Sirvani, 2007). Due to this disconnect between parental
involvement at the elementary level versus the high school level Shumow, Lyutykh, and Schmidt
urge educators to “make efforts to understand reasons for differences in parent involvement and
consider ways to encourage parent involvement in high school” (p. 92).
Epstein (1995) defines two types of parental involvement that help bridge this disconnect:
communicating and learning at home. According to Epstein Type 2 Parental Involvement is
communicating to “design effective forms of school-to-home and home-to-school
communications about school programs and children's progress” (p. 704). Type 4 Parental
Involvement is learning at home which provides “information and ideas to families about how to
help students at home with homework and other curriculum-related activities, decisions, and
planning” (p. 704). This blending of communicating and learning at home is communication that
is customizable to fit the needs of students (Epstein, 1995). It is customized communication.
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This chapter will review literature that supports customized parent-teacher communication about
student learning and how it can impact overall student achievement. The literature will review
what is parental involvement, what is good parent-teacher communication, and what is
customized communication about student learning.
This literature review supports the research question, How does customized parentteacher communication about student learning impact student achievement? There are three
themes: parental involvement, communication through conversation, and customized
communication about student learning. The first theme of parental involvement will discuss
parental involvement by reviewing types of parental involvement, parental involvement and
student outcomes, and parental involvement at the high school level. The second theme of
communication through conversation will discuss what is good parent-teacher communication by
reviewing communication across grade levels, communication as a conversation, and
conversation and positive outcomes. The third theme of customized communication about
student learning will discuss communication about grades, what parents want, learning at home,
and define customized communication.
Parental Involvement
To understand how customized parent-teacher communication about student learning can
impact student achievement, it is first important to review literature related to parental
involvement. What is parental involvement? This first theme discusses types of parental
involvement, reveals how parental involvement affects student outcomes, and looks at parental
involvement at the high school level.
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Types of parental involvement. Epstein (1995) provides the foundational research for
parental involvement. Epstein finds there are six types of parental involvement. Type 1 is
parenting in which “all families establish home environments to support children as students” (p.
704). Type 2 is communicating to “design effective forms of school-to-home and home-to
school communications about school programs and children's progress” (p. 704). Type 3 is
volunteering to “recruit and organize parent help and support” (p. 704). Type 4 is learning at
home which provides “information and ideas to families about how to help students at home with
homework and other curriculum-related activities, decisions and planning” (p. 704). Type 5 is
decision making which includes “parents in school decisions, developing parent leaders and
representatives” (p. 704). Type 6 is collaborating with community to “identify and integrate
resources and services from the community to strengthen school programs, family practices, and
student learning and development” (p. 704).
Parental involvement and student outcomes. Parent involvement is complex (Epstein,
1995; Shumow, Lyutykh, & Schmidt, 2011). Parental involvement is not one-sided; it calls for
teachers and parents to work together (Epstein, 1995; Ferlazzo, 2011; Furger, 2006; McCoach et
al., 2010; Olmstead, 2013; Sirvani, 2007). Research shows all students benefit from parental
involvement (Cheung & Pomerantz, 2012; Ferlazzo, 2011; Furger, 2006; McCoach et al., 2010;
Peters, 2012; Sirvani, 2007). All students benefit because parental involvement leads to positive
outcomes in students: behaviorally and academically (Bennett-Conroy, 2012; Epstein, 1995;
Ferlazzo, 2011; Peters, 2012).
For example Peters (2012) studies the relationship between parent involvement and
student behavior. Data are collected through parent surveys, student surveys, and discipline
referrals of students, student grade reports, and teacher comments in student planners (Peters,
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2012). Peters compares two different school districts. The district with the most student
perceived parental involvement had lower behavior problems (Peters, 2012). This suggests,
“students’ perceptions of their parents’ involvement in their education may have a positive
relationship with, or a positive impact on, their behavior and their academic success” (p. 108).
In another example Cheung and Pomerantz (2012) find a connection between parental
involvement and student academic growth. Cheung and Pomerantz find “over time, the more
involved parents were in children’s learning, the more motivated children were to do well in
school for parent-oriented reasons, which contributed to children’s enhanced self-regulated
learning and thereby grades” (p. 820). Peters (2012) also finds this connection: “students with
parents who were more involved in their school were associated with more academic growth” (p.
115). McCoach et al. (2010) find that “parental involvement and parental perceptions are key
variables that help to explain differences of the overachieving and underachieving schools” (p.
453). As cited by McCoach et al. teachers can improve student achievement when parents are
involved. Parental involvement is crucial and essential because it facilitates a child’s learning
and achievement (Cheung & Pomerantz, 2012; Epstein, 1995).
Parental involvement at the high school level. The lack of parental involvement at the
high school level disconnects parents and teachers (Parent Climate Survey, 2015). Though
research finds that all students benefit from parental involvement, most research focuses on
parental involvement at the elementary school level, not the high school level (Dornbusch &
Ritter, 1988; Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007; Thompson & Mazer, 2012).
Those that focus on the high school level find that parental involvement is complex and
multidimensional; making it difficult to draw conclusions (Shumow, Lyutykh, & Schmidt,
2011). Epstein (1995) says “partnerships tend to decline across the grades” (p. 703). Reasons
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for this decline include student age, amount of subjects studied, increased difficulty of subjects,
unfamiliarity with teachers, and unfamiliarity with a new school (Dornbusch & Ritter, 1988;
Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007; Thompson & Mazer, 2012).
Shumow, Lyutykh, and Schmidt (2011) study parental involvement in high school
science classes. Parent involvement is low in science education, which is consistent with
research that shows that the level of parent involvement declines by the secondary level
(Dornbusch & Ritter, 1988; Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007;
Thompson & Mazer, 2012). However, Shumow, Lyutykh, and Schmidt find that parents of
freshmen are slightly more involved than students in higher grades. Because of this difference
Shumow, Lyutykh, and Schmidt urge that “educators should make efforts to understand reasons
for differences in parent involvement and consider ways to encourage parent involvement in high
school” (p. 92).
Though some studies show that parental involvement at the high school level is low,
parents still want to be involved in their children’s education (Bennett-Conroy, 2012; Dornbusch
& Ritter, 1988; Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007; Thompson &
Mazer, 2012). Dornbusch and Ritter (1988) look to understand the link between high school
students, their parents, and teachers. Dornbusch and Ritter find that “fewer than 20% of all high
school parents believed that it was no longer appropriate for them to be involved in the education
of their children” (p. 77). Because of this finding they conclude “it is obvious that a reservoir of
parental energy and commitment exists that has not been tapped by American high schools” (p.
77). Thompson and Mazer (2012) study whether high school students receive less academic
support from their parents than elementary and junior high school students. Findings show that
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parents appear to offer the same level of academic support no matter their child’s year in school
(Thompson & Mazer, 2012).
This unchanging level of academic support is because “most parents have a parent
involvement role construction” (Bennett-Conroy, 2012, p. 108). “School staff often
underestimate the willingness of parents to be involved and are likely to find a much greater
response than they might anticipate by initiating outreach for parent–teacher bidirectional
communication” (p. 108). No matter what the age of the student, parental involvement requires a
partnership between teachers and parents (Epstein, 1995). It is a partnership in which teachers
and parents work together with “shared interests in and responsibilities for children” (p. 701).
Communication through Conversation
Parental involvement is a partnership in which teachers and parents work together to
benefit students (Epstein, 1995). Parents and teachers working together to benefit students
requires communication. To understand how customized parent-teacher communication about
student learning can impact student achievement, it is important to review literature related to the
second theme: communication through conversation. What is good parent-teacher
communication? This literature review continues by revealing communication is similar across
grade levels, parent-teacher communication is a conversation, and positive student outcomes as a
result of conversations.
Communication is similar across grade levels. Parent-teacher communication is one
type of parental involvement (Epstein, 1995). Type 2 parental involvement is communicating to
“design effective forms of school-to-home and home-to-school communications about school
programs and children's progress” (p. 704). Epstein further defines communication to mean
“two-way, three-way, and many-way channels of communication that connect schools, families,
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students, and the community” (p. 705). This school-to-home and home-to-school and two-way,
three-way, and many-way channels is a vital component of communication (Epstein, 1995;
Ferlazzo, 2011; Peters, 2012).
Communication frequency is relatively similar across grade levels (Thompson & Mazer,
2012). Parents, regardless of their child’s grade level, communicate a similar amount of
academic support with their child’s teacher (Thompson & Mazer, 2012). Sirvani (2007) notes
the importance and need for studying parent-teacher communication at the high school level.
Sirvani examines the effects of parent involvement or more specifically, parent-teacher
communication, on student achievement in high school mathematics. Sirvani conducts a study at
the high school level with one mathematics teacher and four Algebra I classes. Two of classes
are randomly placed in the control group and two classes in the experimental group (Sirvani,
2007). Parents of the students in the experimental group receive monitoring sheets two times per
week which contain students' scores on daily homework and test grades (Sirvani, 2007). Parents
in the control group do not receive a monitoring sheet (Sirvani, 2007). Sirvani finds that the
experimental group, even low performing students, outperformed the control group because
parents received communication from the teacher.
Communication is a conversation. Another disconnect at the high school level between
parents and teachers, is the lack of communication (Sirvani, 2007). When thinking of parentteacher communication, it is typically thought of as involving teachers emailing parents about
missing work and grades, or calling home for behavioral issues (Thompson, 2008). However
Webber and Wilson (2012) suggest the word conversation and ask schools to “consider the
characteristics of good conversation when developing and evaluating venues for communication
between school and home. Otherwise, their view of communication will be stunted” (p. 34).
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Similarly Ferlazzo (2011) asks teachers to consider: “is your school’s emphasis on one-way
communication or on two-way conversation?” (p. 13). Ferlazzo creates partnerships through
home visits. Through these partnerships, teachers and parents have conversations and listen to
one another (Ferlazzo, 2011). For Ferlazzo, this produces better results in student achievement;
results that are gained through conversation (Ferlazzo, 2011).
However positive the results of parent-teacher conversations may be, Epstein (1989) says
educators and schools need to understand why some parents are not getting communication (as
cited in Brandt, 1989). Teachers need to look for ways to encourage parental involvement and
communication because when parents and teachers work together, students benefit (BennettConroy, 2012; Epstein, 1995; Shumow, Lyutykh, and Schmidt, 2011). It is noted “when parental
involvement is used, a more trusting and positive relationships results between teachers and
parents...communication is so important that the lack of information between the parents and
teacher may lie at the root of problems between the home and the school” (Sirvani, 2007, p. 42).
Conversation and positive student outcomes. All students benefit from conversations
between teachers and parents (Bennett-Conroy, 2012; Epstein, 1995; Ferlazzo, 2011; Peters,
2012). Conversations between teachers and parents lead to positive outcomes in students:
behaviorally and academically (Bennett-Conroy, 2012; Epstein, 1995; Ferlazzo, 2011; Peters,
2012). Bennett-Conroy finds that through conversations with parents, parents were eager to be
involved. Bennett-Conroy also finds that teachers had more conversations with parents in the
experimental classes and these experimental classes also completed more homework. Peters
says “success hinges on two-way communication between parents and teachers whereby they
share common expectations and responsibility for the child’s learning. Students with involved
parents, irrespective of income or background, are more likely to succeed in school and have
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fewer behavior problems” (p. ii). And as cited in McCoach et al. (2010) “research has suggested
that creating and maintaining relationships with students’ families improves achievement” (p.
433). Having conversations builds relationships that benefit all students (Bennett-Conroy, 2012;
Ferlazzo, 2011; Peters, 2012; McCoach et al., 2010).
Customized Communication about Student Learning
Parent-teacher communication is important to parents (Thompson and Mazer, 2012).
However, the reporting of grades is not the same as communication and does not elicit parental
involvement (Webber & Wilson, 2012). Communication is a conversation that builds a
relationship, shares common expectations and responsibility for student learning (Epstein, 1995;
Ferlazzo, 2011; Peters, 2012; McCoach et al., 2010). This leads to the question: what is
customized communication about student learning? This third theme of customized
communication about student learning will discuss communication about grades, what parents
want, learning at home, and define customized communication.
Not just a grade. Before reviewing literature that focuses on customized communication
about student learning, it is important to note that research does find communicating solely on
grades can have positive outcomes (Cheung & Pomerantz, 2012; Sirvani, 2007; Thompson,
2008). These positive outcomes are because some children are motivated in school to meet their
parents’ expectations: good grades (as cited in Cheung & Pomerantz, 2012). Thompson finds
positive outcomes result from teacher-parent email about grades and missing work: “both
teachers and parents reported that e-mail helped some students improve their grades. As students
became more attentive to homework and turned in missing assignments, homework completion
rates increased” (p. 216). Similarly for Sirvani (2007) “parents received their children's grades
twice a week, students became more motivated to do their school assignments and study for their
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tests. Therefore, by sending the monitoring sheet home, the teacher was involving the children’s
parents and informing them about their children’s academic situations” (p. 41). But by focusing
on student learning and not just grades, Cheung and Pomerantz (2012) find “over time, the more
involved parents were in children’s learning, the more motivated children were to do well in
school for parent-oriented reasons, which contributed to children’s enhanced self-regulated
learning and thereby grades” (p. 820).
What parents want. However parents want to communicate about more than just grades
(Olmstead, 2013; Webber & Wilson, 2012). Through parent interviews Webber and Wilson
demonstrate that “parents want teachers who observe their children carefully, develop strong
learning relationships, and communicate meaningfully” (p. 35). Similarly McCoach et al. (2010)
find parents identify three characteristics of good teachers: show respect and love for children,
communicate frequently with families, and visit the communities of their students. In addition
the “study identified parental communication and collaboration as key components that differed
across the two types of schools, suggesting that increased parent/school alliances may help to
increase academic achievement” (p. 456). Webber and Wilson cite a finding done by
PDK/Gallup Poll of the Public's Attitudes Toward the Public Schools. Webber and Wilson say
“public school parents ranked examples of student work and teacher observations significantly
higher than grades and test scores as the most accurate picture of student progress” (p. 34).
Dornbusch and Ritter (1988) find “about half the teachers believe that two specific topics are
appropriate for discussion with every parent: 1) their goals for the course, and 2) homework
requirements. Roughly 2/3 of teachers believe that discipline, attendance, grading, student
strengths and weaknesses, and what the parent can do at home are topics to parents of specific
students” (p. 77). Parents want to communicate about more than just grades; parents want to
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communicate with teachers in a meaningful way, a way that gives them an accurate picture of
student learning (Dornbusch and Ritter, 1988; McCoach et al., 2010; Olmstead, 2013; Webber &
Wilson, 2012).
Learning at home. Epstein (1995) finds another type of parental involvement is
learning at home. This fourth type of parental involvement provides “information and ideas to
families about how to help students at home with homework and other curriculum-related
activities, decisions and planning” (p. 704). But “parent involvement at home appears to be
understood to a lesser extent than parent involvement at school” (Shumow, Lyutykh, & Schmidt,
2011, p. 94). The specifics of what parents can do at home to promote student learning is done
through teacher parent communication (Epstein, 1995). Communication or conversation
between teachers and parents is a link that provides positive outcomes for students (BennettConroy, 2012; Epstein, 1995; Ferlazzo, 2011; Peters, 2012). Shumow, Lyutykh, & Schmidt
suggest that by “pursuing a deeper understanding of parents’ involvement in and contribution to
their children’s science learning will help teachers in finding creative ways to establish more
fruitful partnerships with parents in science” (p. 95). This leads to customized communication
(Dornbusch & Ritter, 1988; Epstein, 1995; Webber & Wilson, 2012).
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Customized Communication
Customized communication is a blending of Epstein’s (1995) Type 2 communicating and
Type 4 learning at home. Depending on grade level and subject being studied, teachers and
parents can customize communication to better suit the students’ needs (Epstein, 1995).
Customized communication calls for teachers to be creative (Epstein, 1995; Shumow, Lyutykh,
& Schmidt, 2011). “Good programs will look different in each site, as individual schools tailor
their practices to meet the needs and interests, time and talents, ages and grade levels of students
and their families” (Epstein, 1995, p. 704). Customized communication is proactive because it is
not simply focused on the end result: a grade (Epstein, 1995; Olmstead, 2013; Thompson, 2008).
Olmstead finds types of proactive involvement include communicating with the teacher, staying
informed about school events, and following a child’s progress. Studies show that “parents and
teachers both placed a high value on keeping parents informed about student progress” (p. 36).
Thompson (2008) notes that however positive grade improvements may be, communicating
only about grades is cause for alarm. It detracts from the real purpose of teacher-parent
communication which is student learning (Thompson, 2008).
Teachers can customize communication to focus on student learning (Shumow, Lyutykh,
& Schmidt, 2011; Webber & Wilson, 2012). Webber and Wilson find that parents rank student
work and teacher observations about their child’s learning higher than grades and test scores to
accurately show student progress. This is because parents want insight; “educators, who hold
professional knowledge about teaching, could provide guidance for parents about homework
help” (Shumow, Lyutykh, & Schmidt, 2011, p. 94). There are ways teachers can customize
communication about student learning.
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Shumow, Lyutykh, and Schmidt (2011) suggest “teachers might enlist parent
involvement by working to pique student interest and parent partnerships by providing resources,
opportunities, and suggestions that would contribute to academic success for those parents whose
children are especially interested in science” (p. 95). They also suggest “schools could also alert
parents about opportunities for families or students to participate in activities at local museums,
nature centers, or with community groups related to science” (p. 95). Because “providing
resources, opportunities, and suggestions that would contribute to academic success for those
parents whose children are especially interested in science will likely strengthen teacher–parent
partnerships” (p. 95).
Similarly Epstein (1995) suggests sample practices to customize communication between
teachers and parents. Epstein suggests providing:
“information for families on skills required for students in all subjects at
each grade, information on homework policies and how to monitor and discuss
schoolwork at home, information on how to assist students to improve skills on
various class and school assessments, regular schedule of homework that requires
students to discuss and interact with families on what they are learning in class,
calendars with activities for parents and students at home, family math, science,
and reading activities at school, summer learning packets or activities, family
participation in setting student goals each year and in planning for college or
work” (p. 704).
Through customized communication about student learning Epstein (1995) finds positive
outcomes for students, parents, and teacher. When studying parental involvement at the high
school science level, Shumow, Lyutykh, and Schmidt (2011) find “it is parent involvement at
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home that is positively associated with students’ interest, perceived value of the activity, and
diligence during science class, as well as the time that students spend doing homework” (p. 94).
When parents are involved with learning at home students make gains in homework and test
scores, view school and home more positively, and understand their own learning (Epstein,
1995). Parents also know how to support their child, have discussions about school and
homework, appreciate teaching skills, and understand how their child learns (Epstein, 1995).
Teachers design homework that involves parents, understand all types of families, reinforce
student learning, and are satisfied with parent support (Epstein, 1995). Epstein (1995) suggests a
key connection may be to assign homework on weekends that is different or creative and gets
students and parents talking about what is interesting. Sui-Chu and Willms (1996) find “the
discussion of school-related activities at home had the strongest relationship with academic
achievement” (p. 126). Without such communication some parents are unsure of how to help
students at home (Shumow, Lyutykh, & Schmidt, 2011). Thus customized parent-teacher
communication about student learning gives parents the tools they need to help their child learn
at home and allows teachers to reinforce student learning (Epstein, 1995).
Summary
To support the research question, how does customized parent-teacher communication
about student learning impact student achievement, this literature review focused on three
themes: parental involvement, communication through conversation, and customized
communication about student learning. By reviewing literature to support these three themes, we
understand how customized parent-teacher communication about student learning can impact
overall student achievement. We identify factors that can maximize the benefits of parental
involvement (Pomerantz et al., 2007).
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Customized communication about student learning is a blending of Epstein’s (1995)
Type 2 communicating and Type 4 learning at home. It calls for teachers to be creative (Epstein,
1995; Shumow, Lyutykh, & Schmidt, 2011). Because some parents are unsure of how to help
students at home, customized parent-teacher communication gives parents the tools they need to
help their child learn at home and allows teachers to reinforce student learning (Epstein, 1995;
Shumow, Lyutykh, & Schmidt, 2011).
Chapter 3 will discuss methodology. Research will be quantitative and focus on a parent
survey and assessment results. Chapter 3 will also discuss methodology design, participants,
setting, instruments, procedures, and preview analysis.
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Chapter Three: Methodology
There was a lack of good teacher-parent communication at the high school level (Sirvani,
2007). This lack of communication caused a disconnect between parents and teachers because
parents’ perceptions of school connectedness and parent-teacher communication was low as
revealed in the spring 2015 Parent Climate Survey. As a result, a study on parent-teacher
communication was needed in order to reveal if parent-teacher communication could have a
positive impact on student achievement. This study looked at parental involvement, what was
good parent-teacher communication, and what was customized communication about student
learning. The research question was, How does customized parent-teacher communication about
student learning impact student achievement? This chapter discusses the methodology that was
used to study customized parent-teacher communication and its impact on student achievement.
This chapter discusses the design, participants, setting, instruments, procedures, and analysis of
data.
The design of this research was quantitative and quasi-experimental (Mertler & Charles,
2010). It followed the model of Shumow, Lyutykh, and Schmidt (2011) and Sirvani (2007) who
studied parental involvement at the high school level and revealed that parent-teacher
communication had a positive impact on student achievement.
The study took place at By the Sea High School. The participants were high school
students in grades 9 to 12 and their parents. The majority of the students were in grades 9 and
10. There were four classes; two Spanish 1 and two Spanish 2 classes. Two classes were the
control group and received “normal” communication about grades only. At By the Sea High
School there is no set standard for what is “normal” communication about grades. However,
teachers are encouraged to regularly update student grades in School Loop. All teachers are
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required to submit up-to-date grades for progress reports every seven weeks and submit grades
for semester end report cards. Teachers are encouraged to contact parents if a student has a
grade of a D or an F in a class.
For this study, the experimental classes received customized parent-teacher
communication about student learning. This customized parent-teacher communication was in
the form of a weekly newsletter. Customized communication was not about grades (Olmstead,
2013; Webber & Wilson, 2012). It included ways parents can help students continue learning at
home (Epstein, 1995).
The instruments in the study included student pretests, a parent survey, weekly
newsletters, and student post-tests. The instruments supported the procedures of the study.
The procedures were first, students in the control and experimental classes were given a
chapter test, which served as the pretest (a test before intervention), this revealed a test average
for each class. Class pretest averages were used to show that classes were indeed similar.
Second, a parent survey was sent home to gather the types of communication parents wanted.
Then intervention was implemented using customized parent-teacher communication in the
form of weekly newsletters. Newsletters included information about upcoming homework, tests,
and quizzes, websites parents and students can utilize to help with homework, and study
strategies parents could use to help students study and continue learning at home (Epstein, 1995;
Shumow, Lyutykh, & Schmidt, 2011). Finally students were given a chapter test, which served
as the post-test (a test after intervention), to reveal if the intervention had a positive impact on
student achievement.
Whole class test score averages were compared through a t-Test to complete the analysis
of data. The pretest given to students provided test averages in order to show that classes are
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similar. Once intervention was provided through a weekly newsletter a post-test was given to
students. The purpose was to gain experimental and control class test averages. Then the pretest
and post-test averages of the experimental classes and control classes were compared using a tTest. This was to see if customized parent-teacher communication positively impacted student
achievement.
This chapter is organized to explain the methodology of the study. The subsections of
this chapter are design, participants, setting, instruments, procedures, and analysis.
Design
The design of methodology was quantitative and quasi-experimental (Mertler & Charles,
2010). This is because class pretest and post-test scores were used to reveal if the intervention of
customized parent-teacher communication about student learning had a positive effect on the
experimental group. The study was quasi-experimental because classes were predetermined and
already in place.
The methodology was a good match to answer research question because pretests first
revealed that all classes are similar, the parent survey gathered the types of desired
communication, the intervention was customized parent-teacher communication in the form of a
weekly newsletter, and finally post-tests revealed if there was a positive change in student
achievement based on the intervention of customized parent-teacher communication. Previous
research supports this design choice (Shumow, Lyutykh, & Schmidt, 2011; Sirvani, 2007).
Shumow, Lyutykh, and Schmidt (2011) and Sirvani (2007) conducted research at the high
school level and both studies revealed a positive effect on student achievement when parents
were involved in their students learning and teachers communicated with parents about student
learning.

CUSTOMIZED PARENT-TEACHER COMMUNICATION

31

Participants
Participants of the study were Spanish 1 and 2 students, as well as their parents. At By
the Sea High School the criteria and demographics of who is in the classroom is predetermined.
By the Sea High School follows a-g graduation requirements that are college entrance standards.
These require that all students successfully complete two years of a world language in order to
graduate. Administration and counselors prearrange all classes. Classes consist of mixed
groups, male and female, as well as general education and special education students. By the
Sea High School operates on a rotating, two hour block schedule with odd days (periods 1, 3, and
5) and even days (periods 2, 4, and 6). Full time teachers teach five classes and have one prep
period.
Classes for this study consisted of two Spanish 1 classes, periods 3 and 5, and two
Spanish 2 classes, periods 4 and 6. Period 3 had 37 students, period 5 had 33 students, period 4
had 35 students, and period 6 had 37 students. There was 1 experimental class and 1 control
class per level. Periods 3 and 4 classes were the control group and received normal
communication about grades only. Periods 5 and 6 were the experimental group and received
customized parent-teacher communication in the form of a weekly newsletter. To better
understand the demographics of the participants, figures 4 and 5 show student demographics by
gender and figure 6 shows student demographics by race.
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Figure 4. Spanish 1 periods 3 and 5 demographics by gender, 2016.
Figure 5.

Figure 5. Spanish 2 periods 4 and 6 demographics by gender, 2016.
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Figure 6.

Figure 6. Student demographics by race, 2016. *Some students identify with more than 1 race.
All parents were informed of the study through an Adult Consent Form explaining what
the study was, the procedure of the study, risks and inconveniences, safeguards, and benefits of
the study.
Setting
The study took place at By the Sea High School. It is located in a supportive community
in Southern California. The student population is roughly 2700 students in grades 9 through 12.
It is the only comprehensive, four-year public high school, grades 9 through 12 in the district.
The staff consists of 110 teachers. All of them teach in their credentialed area and 50%
hold Masters Degrees. There are three administrators: one principal and two assistant
principals. There are 5 and 1/2 counselors, two school psychologists, one activities director, and
one athletic director.
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The study took place from February 2016 to April 2016. By the Sea High School was
conducive for study because of the supportive community and the results of the Spring 2015
Parent Climate Survey revealed parents desired more communication from their children’s
teachers. This study provided new avenues for parents to be involved with their children’s
learning and new ways teachers could communicate with parents. This study on customized
communication bridged the disconnect felt by parents, identified best practices of parent-teacher
communication, and revealed if there was a positive impact on student achievement (Cheung &
Pomerantz, 2012; Epstein, 1995; Pomerantz et al., 2007; Shumow, Lyutykh, & Schmidt, 2011;
Sirvani, 2007).
Instruments
The materials used for research included a pretest, a parent survey, intervention in the
form of weekly newsletters, and a post-test. The pretest and post-test, were a good match for this
study because they consisted of already made chapter tests, students were required to take them,
and they are currently used to measure academic achievement for students.
In the World Language Department at By the Sea High School all teachers give the same
chapter tests. These tests are given at the end of each chapter to measure student achievement.
Each chapter test consists of a listening section, reading section, multiple choice, and fill in the
blank or written section.
The pretest scores provided a test average for each class before any intervention was
implemented. They revealed that classes are relatively similar. The Chapter 5 test was used as
the pretest. The Chapter 6 test was used as the post-test. The post-test scores revealed any
changes as a result of the intervention of customized parent-teacher communication.
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The parent survey provided results that allowed me to customize communication based
on what parents wanted as recommended by Shumow, Lyutykh, and Schmidt (2011). The parent
survey was voluntary and sent out in two ways: it was emailed as a Google survey and was sent
home in paper form for parents who did not have email access. The survey consisted of
statements measured on a 1-to-5 Likert style scale (1, strongly disagree and 5, strongly agree) as
well as a checklist to reveal what type of communication parents wanted in a newsletter:
1. Communication with my child’s Spanish teacher is adequate for my needs.
2. When communicating with my child’s Spanish teacher, I prefer email.
3. I want to know about the academic work my child is doing in Spanish class.
4. I want to know how I can help my child learn and study Spanish at home.
5. I would read a weekly newsletter from my child’s Spanish teacher.
6. If you were to receive a weekly newsletter, which of the following items would you like
to see included in a newsletter? Check all that apply:
○ Homework assignments
○ Upcoming quizzes and tests
○ Websites for extra practice and review
○ Strategies for studying vocabulary and grammar at home
○ General information about school
○ Information from counselors
○ A message from the principal
7. To what degree of confidence do you know your child’s current grade in Spanish class?
Once parents were surveyed, intervention using customized parent-teacher
communication was in the form of weekly newsletters. Epstein (1995) and Shumow, Lyutykh,
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and Schmidt (2011) encourage teachers to be creative. The newsletter included information that
parents desired.
Procedures
The procedures were the steps followed when conducting the study. I had support and
permission from my principal to initiate the study with parents and students. An Adult Consent
Form was sent home explaining the nature of the research. A chapter test served as a pretest to
provide class test averages and revealed similarity among the control and experimental classes.
Parents were surveyed to gather the type of desired communication they wanted in a newsletter.
Intervention was given in the form of weekly newsletters to two experimental classes using
customized communication about student learning. Finally, a chapter test served as a post-test to
reveal any changes in class test score averages as a result of customized communication.
I followed such procedures because they follow the model of past research (Shumow,
Lyutykh, & Schmidt, 2011; Sirvani, 2007). A chapter test served as a pretest. I wanted to
determine that the control and experimental classes were similar. I surveyed parents to gather
their type of desired communication so I could customize communication for the experimental
classes. Weekly newsletters served as an intervention to customize communication with parents.
Last, after intervention was in place, a chapter test served as a post-test to determine if
customized communication had a positive impact on student achievement.
As the author of this research I was an insider with this sample and site data collection. I
teach at By the Sea High School. The students in the study were students in my Spanish 1 and 2
classes. The parents in the study were parents of my Spanish 1 and 2 students.
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Analysis
For my study, research was quantitative and quasi-experimental (Mertler & Charles,
2010). Data were collected from pre and post test scores. Both the control and experimental
classes were given the same pre and post tests with intervention in between given to the
experimental classes. Pre and post test scores were collected and class averages were analyzed.
No individual student scores were used, only class averages. I used a t-Test to analyze class
averages of the pretest and the post-test data. A t-Test is used when measures are scores (Mertler
& Charles, 2010). A t-Test is used to determine whether a difference exists between two groups
based on means (Mertler & Charles, 2010). A t-Test analysis fit this study because it would
reveal differences between means (Mertler & Charles, 2010). Because I gave a pretest and a
post-test with intervention in between, a t-Test was the tool to analyze any differences in data
(Mertler & Charles, 2010).
The pre and post tests were given to both the control and experimental classes. The
pretest revealed that the control and experimental classes are similar. Throughout the study, my
teaching techniques did change from my control and experimental classes; the intervention given
to the experimental group was through customized parent-teacher communication in the form of
weekly newsletters. This allowed my findings to be valid and reliable. The pre and post tests
were chapter Spanish 1 and 2 tests. They were used to measure student achievement and all
students were required to take them. The pretest revealed that the control and experimental
classes were similar and the post-test revealed any difference after intervention was given.
My research followed the model of the research done by Shumow, Lyutykh, and Schmidt
(2011) and Sirvani (2007). Both studies were conducted at the high school level and analyzed
student test scores as a result of parent-teacher communication intervention. Both studies found
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that parent-teacher communication, when creative and focused on student learning (customized
communication), had a positive impact on student achievement (Epstein, 1995; Shumow,
Lyutykh, & Schmidt, 2011; Sirvani, 2007).
Summary
Chapter 3 detailed the methodology of research and supported the research question:
How does customized parent-teacher communication about student learning impact student
achievement? The design, participants, setting, instruments, procedures, and analysis of data
were discussed. Chapter Four: Data Analysis will reveal if customized communication had a
positive impact on student achievement. Chapter Four will have three main headings: Data
Presentation, Data Analysis, and Interpretations.
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Chapter Four: Data Analysis
Students, no matter what age, benefit from parent-teacher communication (Cheung &
Pomerantz, 2012; Ferlazzo, 2011; Furger, 2006; McCoach et al., 2010; Peters, 2012; Sirvani,
2007). However there was a problem at By the Sea High School. There was a lack of parentteacher communication. Parents felt disconnected and this low parent connectedness was
revealed in a Spring 2015 Parent Climate Survey. The climate survey measured parents’
perceptions of school connectedness and support. On a 1-5 Likert-style scale, 1 being low and 5
being high, two statements about parent-teacher communication received the lowest average
score: “My concerns and questions are answered by the staff in a timely manner,” measured a
3.07, and “As a parent, I feel supported by the staff,” measured a 2.79.
In addition to the low parent connectedness, student test scores were low. The API
scores of Latino and Black students were significantly lower than other demographic groups.
According to Ed-Data, By the Sea High School failed to meet the growth API target and failed
to show a comparable improvement in 2011, 2012, and 2013 for ethnic and economically
disadvantaged demographic groups of students.
Parents felt disconnected from school and student test scores, especially those of Latino
and Black students, were low. Student and parent perceptions and feelings about school are
important (Bear, Yang, & Pasipanodya, 2015). As a result of this problem, a study on parentteacher communication could only bring about positive changes for By the Sea High School
because all students benefit from parent-teacher communication (Cheung & Pomerantz, 2012).
This study focused on customized communication. Customized communication is a blending of
Epstein’s (1995) Type 2 communicating and Type 4 learning at home. Depending on grade level
and subject being studied, teachers and parents can customize communication to better suit the

CUSTOMIZED PARENT-TEACHER COMMUNICATION

40

students’ needs because parents want to communicate about more than just grades (Epstein,
1995; Olmstead, 2013; Webber & Wilson, 2012). Customized communication calls for teachers
to be creative and seek to find out what parents want from communication (Epstein, 1995;
Shumow, Lyutykh, & Schmidt, 2011).
Thus the purpose of this study was to see if customized parent-teacher communication in
the form of a weekly newsletter would impact student achievement. My research question was:
How does customized parent-teacher communication about student learning impact student
achievement? In this chapter data that were collected at By the Sea High School through parent
surveys and student testing are presented and organized with two headings: Data Presentation
and Analysis and Interpretations.
Data Presentation and Analysis
Data were collected in three ways: through a student pretest, parent survey, and a student
post-test. Data was also disaggregated by race to look more closely at the scores of Latino and
Black students. Spanish 1 and 2 control and experimental classes of students and parents were
part of the study.
First, the Chapter 5 test was used as the pretest for both the control and experimental
classes. The pretest scores provided a test average for each class before any intervention was
implemented. The pretest average for the Spanish 1 period 3 control class was 73% and the
period 5 experimental class was 80%. The difference between these pretest averages is 9.15%.
The Spanish 1 control and experimental pretest averages are shown in Figure 7.
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Figure 7.

Figure 7. Spanish 1 control and experimental pretest averages.
The pretest average for the Spanish 2 period 4 control class was 79% and the period 6
experimental class was 80%. The difference between these pretest averages is 1.26%. The
Spanish 2 control and experimental pretest averages are shown in Figure 8.
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Figure 8.

Figure 8. Spanish 2 control and experimental pretest averages.
The parent survey provided results that allowed me to customize communication based
on what parents wanted (Shumow, Lyutykh, and Schmidt, 2011). The survey was available as a
Google survey and sent home in paper form to all parents of the Spanish 1 and Spanish 2 control
and experimental classes. A potential 146 parents received the survey as either an email or a
paper copy. Thirty-five parents, or 24%, completed the survey. Parents measured statements on
a 1-to-5 Likert style scale (1 is strongly disagree and 5 is strongly agree). The score for each
statement was averaged in order to show parents level of disagreement and agreement. The
statement scores were averaged as follows, “Communication with my child’s Spanish teacher is
adequate for my needs” (4.03), “When communicating with my child’s Spanish teacher, I prefer
email” (4.34), “I want to know about the academic work my child is doing in Spanish class”
(4.2), “I want to know how I can help my child learn and study Spanish at home” (4.17), “I
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would read a weekly newsletter from my child’s Spanish teacher” (4.2), and “To what degree of
confidence do you know your child’s current grade in Spanish class” (4.31).
All averages were above a 4. With a 1-to-5 Likert style scale (1 is strongly disagree and
5 is strongly agree), the average scores reveal that parents agree with the statements. This
supports research that even parents of high school students still want to be involved in their
child’s education and communicate with their child’s teacher (Dornbusch & Ritter, 1988;
Epstein, 1995; Shumow, Lyutykh, & Schmidt, 2011).
To look further at the survey scores, “When communicating with my child’s Spanish
teacher, I prefer email” (4.34) and “To what degree of confidence do you know your child’s
current grade in Spanish class” (4.31) averaged the highest. Parents are busy and communicating
through email allows them the time to communicate at their convenience. Parents are confident
about their knowledge of their child’s grade in Spanish class. This reveals two things, that
parents use School Loop to check their child’s grade and that the teacher regularly updates
grades in School Loop. Though still averaging above a 4, “Communication with my child’s
Spanish teacher is adequate for my needs” (4.03) averaged the lowest.
In order to find out what parents wanted in their communication via a weekly newsletter,
parents were also asked: If you were to receive a weekly newsletter, which of the following
items would you like to see included in a newsletter? Check all that apply:
o

Homework assignments

o

Upcoming quizzes and tests

o

Websites for extra practice and review

o

Strategies for studying vocabulary and grammar at home

o

General information about school
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Information from counselors

o

A message from the principal
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Figure 9 shows the number of parents that selected each newsletter topic and Figure 10
shows the percentage of parents selecting each newsletter topic.
Figure 9.

Figure 9. Number of parents that selected each newsletter topic.
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Figure 10.

Figure 10. Percentage of parents that selected each newsletter topic.
Topics that were school wide such as “general information about school,” “information
from counselors,” and “a message from the principal” received fewer selections. “General
information about school” received 2 selections, or 5.70% of the selections. “Information from
counselors” received 7 selections, or 20% of the selections. “A message from the principal”
received 3 selections, or 8.50% of the selections. These low selections suggest that parents do
not want this type of communication from their child’s teacher.
However, topics that were specific to the Spanish 1 and 2 class such as “homework
assignments,” “upcoming quizzes and tests,” “websites for extra practice and review,” and
“strategies for studying vocabulary and grammar at home” overwhelmingly received the most
selections. This suggests that when it comes to communicating with a classroom teacher, parents
want to know about the specific class and that they want to know more about the class.
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“Upcoming quizzes and tests” received to most selections: 30 selections, or 86%. “Websites
for extra practice and review” received 28 selections, or 80% of the selections. “Strategies for
studying vocabulary and grammar at home” received 26 selections, or 74.20% of the selections.
“Homework assignments” received 21 selections, or 60% of the selections.
The purpose of the parent survey was to find out what parents want for school to home
communication. Data suggested that parents want communication about homework assignments,
upcoming quizzes and tests, websites for extra practice and review, and strategies for studying
vocabulary and grammar at home. By finding out what parents want, intervention in the form of
a weekly newsletter included customized communication about these topics. This customized
communication via the weekly newsletter was sent home each Friday to the parents of the
Spanish 1 period 5 and the Spanish 2 period 6 experimental classes. Parents of the Spanish 1
period 3 and Spanish 2 period 4 control classes continued to receive normal communication
about grades only. Over the course of the study, parents of the experimental classes received
four newsletters.
After intervention, the Chapter 6 test was used as the post-test for both the control and
experimental classes. The post-test average for the Spanish 1 period 3 control class was 78%
and the period 5 experimental class was 79%. The difference between these post-test averages is
1.28%. The Spanish 1 control and experimental post-test averages are shown in Figure 11.
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Figure 11.

Figure 11. Spanish 1 control and experimental post-test averages.
The post-test average for the Spanish 2 period 4 control class was 79% and the period 6
experimental class was 78%. The difference between these post-test averages is 1.28%. The
Spanish 2 control and experimental post-test averages are shown in Figure 12.
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Figure 12.

Figure 12. Spanish 2 control and experimental post-test averages.
A paired t-Test for comparing means. The research question was, How does
customized parent-teacher communication about student learning impact student achievement?
The researcher hypothesized that by customizing communication through a weekly newsletter
focused on student learning and how parents can help at home that the post-test averages of the
experimental classes would be higher than the pretest averages as well as higher than the control
class averages. Figures 13 and 14 show a comparison of the control and experimental pre and
post-test averages.

CUSTOMIZED PARENT-TEACHER COMMUNICATION

Figure 13.

Figure 13. Spanish 1 control and experimental pre and post-test averages.
Figure 14.

Figure 14. Spanish 2 control and experimental pre and post-test averages.
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Spanish 1 pre and post-test averages revealed that the period 3 control class test averages
increased by 6.85%. The period 5 experimental group test averages reduced by 1.25%. The
pretest average of both classes was 77% with a standard deviation of .049. The post-test average
was 79% with a standard deviation of .007. The standard deviation range of possible score is 0
3.0. This shows that the researcher’s data is valid because the standard deviation is small which
provides a greater confidence in the data provided.
Spanish 2 pre and post-test averages revealed that the period 4 control group test averages
had a 0% increase or decrease as both averages were 79%. The period 6 experimental group test
averages reduced by 2.5%. The pretest average for both classes was 80% with a standard
deviation of .007. The post-test average was 79% with a standard deviation of .007. These
standard deviation ranges show that the researcher’s data is valid because the standard deviation
is small which provides a greater confidence in the data provided.
A paired t-Test was used to determine if the intervention of customized parent-teacher
communication had a positive impact on student achievement. The Spanish 1 t-Test p-value
(probability value) equals 0.6257. The Spanish 2 t-Test p-value equals 0.5. The differences, for
the both Spanish 1 and Spanish 2, are considered to be not statistically significant. In other
words, there is not a significant change in test averages. Because the p-value is less than 5% (p <
0.05), the researcher must conclude that the null hypothesis should be rejected. The p-value
gives strong evidence to suggest the null hypothesis is false.
Disaggregation of data. Intervention did not impact student achievement when looking
solely at whole class averages. However, this study began with a problem. Latino and Black
students’ test scores were low. Therefore it was important to see if this intervention had an
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impact on Latino and Black students’ achievement. The researcher disaggregated pretest and
post-test data for Latino and Black students as well as other demographic groups.
Latino and Black students. Latino and Black students in the Spanish 1 period 3 control
class had a pretest average of 78% and a post-test average of 74.5%. Latino and Black students
in the period 5 experimental class had a pretest average of 77% and a post-test average of 76%.
Figure 15 shows Latino and Black students’ pre and post test averages in periods 3 and 5.
Figure 15.

Figure 15. Pre and post-test averages of Latino and Black students in Spanish 1 periods 3 and 5.
The pretest average for Latino and Black students in the control and experimental
Spanish 1 classes was 78% with a standard deviation of .007. The post-test average was 75.25%
with a standard deviation of .010. These standard deviation ranges show that the researcher’s
data is valid because the standard deviation is small which provides a greater confidence in the
data provided.
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Latino and Black students in the Spanish 2 period 4 control class had a pretest average of
69% and a post-test average of 75%. Latino and Black students in the period 6 experimental
class had a pretest average of 80.5% and a post-test average of 77%. Figure 16 shows Latino and
Black student pre and post test averages in periods 4 and 6.
Figure 16.

Figure 16. Pre and post-test averages of Latino and Black students in Spanish 2 periods 4 and 6.
The pretest average for Latino and Black students in both the control and experimental
classes was 75% with a standard deviation of .081. The pretest standard deviation is small,
revealing the data is valid. However, there was a 16.66% difference in the pretest averages of
Latino and Black students in the control and experimental classes. Individual test scores ranged
from 39% to 90%. This reveals that there was a large gap in test scores among Latino and Black
students; some performed well while others did not.
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The post-test average for Latino and Black students was 76% with a standard deviation of
.014. The post-test standard deviation is small revealing the researcher’s data is valid.
A paired t-Test was used to determine if the intervention of customized parent-teacher
communication had a positive impact Latino and Black students’ achievement. The Spanish 1 tTest p-value equals 0.32. The Spanish 2 t-Test p-value equals 0.84. The differences, for the
Latino and Black students in Spanish 1 and Spanish 2, are considered to be not statistically
significant. There is not a significant change in the test averages of Latino and Black students.
The researcher must conclude that the null hypothesis should be rejected. The p-value gives
strong evidence to suggest the null hypothesis is false; intervention did not increase student
scores, even the scores of Latino and Black students.
Other demographics. By removing the Latino and Black averages from the whole class
average, the researcher also determined pre and post test averages of the other demographic
groups that make up each class. Other demographic groups in the Spanish 1period 3 control
class had a pretest average of 72% and a post-test average of 76%. Other demographic groups in
the Spanish 1 period 5 experimental class had a pretest average of 82% and a post-test average of
83.50%. Figure 17 shows other demographic groups’ pre and post test averages in Spanish 1
periods 3 and 5.
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Figure 17.

Figure 17. Other demographic groups’ pre and post test averages in Spanish 1 periods 3 and 5.
The pretest average of other demographic groups in periods 3 and 5 was 77% with a
standard deviation of .071. The post-test average was 80% with a standard deviation of .053.
These small standard deviation scores revealed the researcher’s data to be reliable. Test averages
increased as well. The control class had a 5.55% increase from the pretest to the post-test and
the experimental class had a 1.83% increase from the pretest to the post-test.
A paired t-Test was used to determine if there was a change in averages as a result of
intervention. The paired t-Test revealed a p-value of .271 which is considered to be not
statistically significant. Though averages of other demographic groups increased from the
pretest to the post-test, there was not a significant change.
Other demographic groups in the Spanish 2 period 4 control class a pretest average of
80% and a post-test average of 80%. Other demographic groups in the Spanish 2 period 6
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experimental class had a pretest average of 79% and a post-test average of 79%. Figure 18
shows other demographic groups’ pre and post test averages in Spanish 2 periods 4 and 6.
Figure 18.

Figure 18. Other demographic groups’ pre and post test averages in Spanish 2 periods 4 and 6.
The pretest average of other demographic groups in periods 4 and 6 was 80% with a
standard deviation of .007 and the post-test average was also 80% with a standard deviation of
.007. Such small standard deviation scores revealed the researcher’s data to be valid. Because
the pre and post test scores of other demographic groups for both classes did not change, the
difference between each pair is the same. A t-Test did not compute as there is no change as a
result of intervention.
Latino and Black students & other demographic groups. Figure 19 shows the pre and
post-test averages of other demographic groups and Latino & Black students in Spanish 1
periods 3and 5.
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Figure 19.

Figure 19. Pre and post-test averages of other demographic groups and Latino & Black students
in Spanish 1 periods 3and 5.
To compare pretest averages in Spanish 1 period 3, other demographic groups scored
8.3% lower than Latino and Black students. On the post-test, other demographic groups scored
1.7% higher than Latino and Black students. To compare pretest averages in Spanish 1 period 5,
other demographic groups scored 6.09% higher than Latino and Black students. On the post-test,
other demographic groups scored 8.98% higher than Latino and Black students. A paired t-Test
of pre and post tests averages of other demographic groups and Latino and Black students, gave
a p-value of .887. This revealed that there was no statistical significance as a result of
intervention.
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Figure 20 shows the pre and post-test averages of other demographic groups and Latino
& Black students in Spanish 2 periods 4 and 6.
Figure 20.

Figure 20. Pre and post-test averages of other demographic groups and Latino and Black
students in Spanish 2 periods 4 and 6.
To compare pretest averages in Spanish 2 period 4, other demographic groups scored
15.9% higher than Latino and Black students. On the post-test, other demographic groups scored
6.25% higher than Latino and Black students. To compare pretest averages in Spanish 2 period
6, other demographic groups scores 1.89% lower than Latino and Black students. On the posttest, other demographic groups scores 2.53% higher than Latino and Black students. A paired tTest of pre and post tests averages of other demographic groups and Latino and Black students,
gave a p-value of .717. This revealed that there was no statistical significance as a result of
intervention.
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Parent perceptions. Though the researcher’s hypothesis is false and data revealed that
customized communication did not impact student achievement, unexpected data was collected
to reveal that parent perceptions of communication were positive and that parents found value in
the newsletter. This positive perception was collected through various emails. One parent said,
“We love your newsletter so much! It's just great! You truly are the best!!! It keeps us feeling
connected with you, and us with [our child]! It's just GREAT!!! Thank you!” Another parent
said, “I enjoy your newsletter...nice to see a teacher updating the parents! [My child] came from
nine years at [a private school] where it was an extremely open door policy and teachers sent
home weekly newsletters. Switching...was a huge culture shock for us. We had no idea what
was going on in the classroom so I really do appreciate the updates. Thank you again!” In
addition, another parent said, “Thank you so much for taking the time to send us the Spanish 2
Newsletter. I enjoyed reading it and appreciate that you are taking the time to keep us parents
updated with what's happening in class. [My child] is learning so much this year and really loves
having you as her teacher. Thanks again.” Parent perception of communication was positive.
Though parents scored “Communication with my child’s Spanish teacher is adequate for my
needs” the lowest, a 4.03, the newsletter is proving that parents want communication from
teachers.
Interpretations
The data and analysis are related to the research question, How does customized parentteacher communication about student learning impact student achievement? Though the
researcher’s hypothesis was determined to be false and in this study, customized communication
did not have an impact on student achievement, other important connections were made. First,
the researcher gained knowledge of what parents want. The parent survey revealed data about
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what parents want when receiving customized communication from their child's teacher. Parents
want information about homework, upcoming quizzes and tests, websites for extra practice and
review, and strategies for studying vocabulary and grammar at home. Second, the research
gained an understanding of parent perception about communication. Parent quotes revealed that
parents value customized communication. Parents want teachers to give them specific
information about their child’s classes. Parents feel connected to the school, to the teacher, and
to their child when the teacher customizes communication. All educators can benefit from this
research because this research revealed that parents value communication. However, in this
case, the value of the home communication did not translate to improved student achievement.
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Summary
Chapter 4 described the data collected and included visuals to support the data. Data was
analyzed and interpreted. Chapter 5: Recommendations will include a summary of findings and
interpretations as well as discuss lessons learned, limitations, and future research directions.
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Chapter Five: Recommendations
My research started with a problem. There was a disconnect happening in high schools.
At By the Sea High School disproportionality existed between the API scores of demographic
groups. Latino and Black students had lower API scores than other demographic groups. I
concluded that this could be because of the lack of meaningful connections between adults and
students at school as evidenced in CHKS data and the Spring 2015 Parent Climate Survey. As a
result of this problem, a study on parent-teacher communication could only bring about positive
changes for By the Sea High School because all students benefit from parent-teacher
communication (Cheung & Pomerantz, 2012).
My research focused on customizing communication. My research question was: How
does customized parent-teacher communication about student learning impact student
achievement? Customized communication is a blending of Epstein’s (1995) Type 2
communicating and Type 4 learning at home. Customized communication calls for teachers to
be creative and seek to find out what parents want from communication (Epstein, 1995;
Shumow, Lyutykh, & Schmidt, 2011). When teachers are creative and understand what parents
want, they can customize communication to better suit the students’ needs because parents want
to communicate about more than just grades (Epstein, 1995; Olmstead, 2013; Webber & Wilson,
2012).
The purpose of this study was to see if customized communication in the form of a
weekly newsletter would have a positive impact on student achievement. Through the study,
data were collected at By the Sea High School through parent surveys and student testing. This
chapter is a personal reflection on the research process and will be organized with four headings:
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Summary of Findings and Interpretations, Lessons Learned, Limitations, and Future Research
Directions.
Findings Summary and Interpretations
There is a lack of good parent-teacher communication at the high school level which
lends to a lack of research on parent-teacher communication (Parent Climate Survey, 2014;
Sirvani, 2007). Through my research I wanted to improve parent-teacher communication at By
the Sea High School and add much needed research to the field of education. I hypothesized that
by customizing communication with parents in the form of a weekly newsletter, student test
scores would show a positive improvement.
Data collected were to support my research question and hypothesis. Data were collected
in three ways: through a student pretest, parent survey, and a student post-test. Spanish 1 and 2
control and experimental classes and parents were part of the study. The pretest scores provided
a test average for each class before any intervention was implemented.
The pretest average for the Spanish 1 period 3 control class was 73% and the period 5
experimental class was 80%. The difference between these pretest averages is 9.15%. The
pretest average for the Spanish 2 period 4 control classes was 79% and the period 6 experimental
class was 80%. The difference between these pretest averages is 1.26%.
Data were also disaggregated. Latino and Black students in the Spanish 1 period 3
control class had a pretest average of 78% and Latino and Black students in period 5
experimental class had a pretest average of 77%. The difference between these pretest averages
is 1.28%. Latino and Black students in the Spanish 2 period 4 control class had a pretest average
of 69% and Latino and Black students in the period 6 experimental class had a pretest average of
80.5%. This is a difference of 16.66%.
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In addition, by removing the Latino and Black averages from the whole class average, the
researcher also determined pretest averages of the other demographic groups that make up each
class. Other demographic groups in the Spanish 1period 3 control class had a pretest average of
72%. Other demographic groups in the Spanish 1 period 5 experimental class had a pretest
average of 82%. The difference is 13.88%. Other demographic groups in the Spanish 2 period 4
control class a pretest average of 80%. Other demographic groups in the Spanish 2 period 6
experimental class had a pretest average of 79%. The difference is 1.25%.
The parent survey gave me knowledge about how parents felt and what parents wanted
(Bear, Yang, & Pasipanodya, 2015; Epstein, 1995). Parents measured statements on a 1-to-5
Likert style scale (1 is strongly disagree and 5 is strongly agree) and scores were averaged in
order to show parents level of disagreement and agreement. “Communication with my child’s
Spanish teacher is adequate for my needs” (4.03) averaged the lowest score demonstrating that
my own research would begin to improve parent-teacher communication within my own
classroom.
In order to find out what parents wanted in a weekly newsletter, parents were also asked:
If you were to receive a weekly newsletter, which of the following items would you like to see
included in a newsletter? Parents could select any of the following: homework assignments,
upcoming quizzes and tests, websites for extra practice and review, strategies for studying
vocabulary and grammar at home, general information about school, information from
counselors, and a message from the principal. Topics that were specific to the Spanish 1 and 2
classes, such as homework assignments, upcoming quizzes and tests, websites for extra practice
and review, and strategies for studying vocabulary and grammar at home, overwhelmingly
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received the most selections. This suggested that parents want customized communication to
understand what their child can do at home to continue learning.
By finding out what parents wanted, intervention in the form of a weekly newsletter
included customized communication about these topics. The newsletter was sent home each
Friday to the parents of the Spanish 1 period 5 and the Spanish 2 period 6 experimental classes.
Parents of the Spanish 1 period 3 and Spanish 2 period 4 control classes continued to receive
normal communication about grades only. Over the course of the study, parents of the
experimental classes received four newsletters.
After intervention, the Chapter 6 test was used as the post-test for both the control and
experimental classes. The post-test average for the Spanish 1 period 3 control class was 78%
and the period 5 experimental class was 79%. The difference between these post-test averages is
1.28%. The post-test average for the Spanish 2 period 4 control class was 79% and the period 6
experimental class was 78%. The difference between these post-test averages is 1.28%.
Data were also disaggregated. Latino and Black students in the Spanish 1 period 3
control class had a post-test average of 74.5% and Latino and Black students in period 5
experimental class had a post-test average of 76%. The difference between these post-test
averages is 2.01%. Latino and Black students in the Spanish 2 period 4 control class had a posttest average of 75% and Latino and Black students in the period 6 experimental class had a posttest average of 77%. This is a difference of 2.66%.
In addition, by removing the Latino and Black averages from the whole class average, the
researcher also determined post-test averages of the other demographic groups that make up each
class. Other demographic groups in the Spanish 1period 3 control class had a post-test average
of 76%. Other demographic groups in the Spanish 1 period 5 experimental class had a post-test
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average of 83.5%. The difference is 9.86%. Other demographic groups in the Spanish 2 period
4 control class had a post-test average of 80%. Other demographic groups in the Spanish 2
period 6 experimental class had a post-test average of 79%. The difference is 1.25%.
I hypothesized that by customizing communication through a weekly newsletter focused
on student learning that the post-test averages of the experimental classes would be higher than
the pretest averages as well as higher than the control class averages. Because of that I wanted to
compare pretest scores and post-test scores. Using data collected in a Google sheet, I used a tTest to compare means to see if there was a significant change in whole class test averages. The
Spanish 1 t-Test p-value equals 0.6257. The Spanish 2 t-Test p-value equals 0.5. These
differences, for both Spanish 1 and Spanish 2, are considered to be not statistically significant.
When disaggregating data for Latino and Black students, the Spanish 1 t-Test p-value
equaled 0.32. The Spanish 2 t-Test p-value equaled 0.84. The differences, for the Latino and
Black students in Spanish 1 and Spanish 2, are considered to be not statistically significant. In
other words, there is not a significant change in test averages.
When disaggregating data for other demographics, the Spanish 1 t-Test p-value equaled
.271. The Spanish 2 t-Test was not able to compute as all paired values were the same, there was
no change.
When comparing all averages, Latino and Black students with other demographics, the
Spanish 1 t-Test p-value equaled .886. The Spanish 2 t-Test p-value equaled .717. These pvalues revealed that there was no statistical significance. In other words, there was not a
significant change in test averages among Latino and Black students and other demographic
groups.
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I must conclude that the null hypothesis should be rejected. The p-value gives strong
evidence to suggest the null hypothesis is false and that intervention did not provide a significant
change in test averages for any demographic.
Lessons Learned
Though my hypothesis turned out to be false, I learned valuable lessons about customized
parent-teacher communication. I learned that parents value communication.
Parents value communication. At first, I was as Bennett-Conroy (2012) described:
“School staff often underestimate the willingness of parents to be involved” (p. 108). I was not
even sure if parents would be interested in reading newsletters much less communicate to me
how much they enjoyed reading it. However, throughout the intervention, various parents
emailed me to express their positive views of the newsletter. One parent said, “We love your
newsletter so much! It's just great! You truly are the best!!! It keeps us feeling connected with
you, and us with (our child)! It's just GREAT!!! Thank you!” Another parent said, “I enjoy your
newsletter...nice to see a teacher updating the parents! (My child) came from 9 years at (a
private school) where it was an extremely open door policy and teachers sent home weekly
newsletters. Switching...was a huge culture shock for us. We had no idea what was going on in
the classroom so I really do appreciate the updates. Thank you again!” In addition, another
parent said, “Thank you so much for taking the time to send us the Spanish 2 Newsletter. I
enjoyed reading it and appreciate that you are taking the time to keep us parents updated with
what's happening in class. (My child) is learning so much this year and really loves having you
as her teacher. Thanks again.” My views changed and I found the parent response greater than
anticipated. As Bennett-Conroy (2012) states “school staff …are likely to find a much greater
response than they might anticipate by initiating outreach for parent–teacher bidirectional
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communication” (p. 108). These positive perceptions of parent-teacher communication matter
and my research was directly addressing the low scores on the 2015 Parent Climate Survey
(Bear, Yang, & Pasipanodya, 2015).
Limitations of Research
The purpose of this study was to see if customized communication in the form of a
weekly newsletter would have a positive impact on student achievement. My research revealed
that parents value communication. However, in this case, the value of the home communication
did not translate to improved student achievement. This could be the result of the limits of this
research. My research was conducted for only one chapter of Spanish 1 and Spanish 2. The
Chapter 5 test served as a pre-test and intervention was given to the experimental classes during
Chapter 6 with the Chapter 6 test serving as the post-test. With more time and more
intervention, results of the study may have been different.
With more time for intervention possibly revealing different results, I also wish I would
have given parents of the experimental classes a follow up survey. On the parent survey
“Communication with my child’s Spanish teacher is adequate for my needs” (4.03) averaged the
lowest. It is possible that a follow up survey could reveal a higher score if parents were asked to
score this statement again, after intervention, thus giving concrete data that parent connectedness
did indeed improve as a result of customized-communication.
Future Research Directions
With my research as a model, my weekly newsletter is a best practice of customized
communication that parents value. This customized parent-teacher communication has the
potential to effectively build parent connectedness in a way that is systematic and school-wide,
possibly improving future Parent Climate Survey results. As an educational leader, I know this
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is not something that can happen overnight. This type of school-wide change would require staff
buy-in and an effective model. However, “exemplary leaders know that if they want to gain
commitment and achieve the highest standards, they must be models of the behavior they expect
of others” (Kouzes & Posner, 2012, p. 16). I model what I value and I model the behavior that I
believe has the potential to bridge the disconnect felt by parents. I model that parent-teacher
communication is important by sending home weekly newsletters to parents. As an educational
leader, I have shared this best practice with others. My colleagues see that I value parent-teacher
communication because I have modeled it with my behavior. My model has the potential to
improve the feelings of parent connectedness at By the Sea High School.
Conclusion
Many schools seek to improve school climate as one way to increase student achievement
(Azzam, 2007). My research started with a problem. There were low API scores and a lack of
meaningful connections between parents, students, and teachers. To address this problem, a
study on parent-teacher communication could only bring about positive changes for By the Sea
High School because all students benefit from parent-teacher communication (Cheung &
Pomerantz, 2012). My research question was, How does customized parent-teacher
communication about student learning impact student achievement? Customized communication
is a blending of Epstein’s (1995) Type 2 communicating and Type 4 learning at home. To
improve student achievement via improving parent-teacher communication, customized
communication thus took the form of a weekly newsletter.
Spanish 1 and 2 classes and their parents were part of the study. Before intervention, a
chapter test served as a pretest to provide class test averages and revealed similarity among the
control and experimental classes. Parents were surveyed to gather the type of desired
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communication they wanted in a newsletter. Intervention was given in the form of weekly
newsletters to two experimental classes using customized communication about student learning.
Finally, a chapter test served as a post-test to reveal any changes in class test score averages as a
result of customized communication.
I hypothesized that by customizing communication through a weekly newsletter focused
on student learning and how parents can help at home that the post-test averages of the
experimental classes would be higher than the pretest averages as well as higher than the control
class averages. A t-Test to compare pre and post test averages, revealed that the null hypothesis
must be rejected; there was no significant change in test averages as a result of the intervention.
Though there was not a significant change in test averages due to customized parentteacher communication, I learned that parents value customized communication. Positive
feedback proved that parents want to communicate with their child’s teacher. They value
knowing what is going on in the classroom and how they can help at home.
With my research as a model, my weekly newsletter is an example of customized
communication that parents value. Customized parent-teacher communication has the potential
to effectively build parent connectedness in a way that is systematic and school-wide, possibly
improving future Parent Climate Survey results.
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Appendix A
Parent Survey
Please rate your feelings of parent-teacher communication on a scale of 1 to 5.
1 is strongly disagree, 2 is disagree, 3 is uncertain, 4 is agree, 5 is strongly agree.
1. Communication with my child’s Spanish teacher is adequate for my needs.

1 2 3 4 5

2. When communicating with my child’s Spanish teacher, I prefer email.

1 2 3 4 5

3. I want to know what academic work my child is doing in Spanish class.

1 2 3 4 5

4. I want to know how I can help my child learn and study Spanish at home.

1 2 3 4 5

5. I would read a weekly newsletter from my child’s Spanish teacher.

1 2 3 4 5

6. If you were to receive a weekly newsletter, which of the following items
would you like to see included in a newsletter? Check all that apply:
▢

-Homework assignments

▢

-Upcoming quizzes and tests

▢

-Websites for extra practice and review

▢

-Strategies for studying vocabulary and grammar at home

▢

-General information about school

▢

-Information from counselors

▢

-A message from the principal

7. To what degree of confidence do you know your child’s current grade in
Spanish class?

1 2 3 4 5
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