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Sharing Our Classroom:
Teachers and Aides Communicate
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Thesis Abstract
The roles and responsibilities of classroom teachers are being
redefined. Special populations of students are increasingly being included in
regular classrooms. Support teachers and aides enter regular classrooms to
assist those students rather than pulling those students to other classrooms for
extra assistance. Classroom teachers are now called upon to organize
instruction and facilitate communication about those special students. This
study focuses on the relationships and communication between a classroom
teacher, Resource (RSP) Specialist, Resource aide, and English Language
Leamer (ELL) aide.
A classroom teacher shares the various ways teachers and aides who
worked in her classroom communicated at the start of a school year. They
used verbal communication, Monthly Communication Forms, Progress
Reports, Communication Logs, and written notes. The classroom teacher
collected ideas from researchers and colleagues to find ways to more
effectively and efficiently communicate. In the end, the staff team passed
Communication Logs among each other, scheduled routine meetings, and
used new Communication Forms. The most significant finding was the need
to share teaching philosophies with one another and to clarify their roles.
The end results were more systematic communication, an increase in student
focus, and a decrease in team frustrations.
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Introduction to the Problem
August, 2001
It's a new school year and twenty-nine young adolescents are eager to start a
new year as fifth graders. After this year, these students will be heading to Middle
School for a new adventure, and all thirty of us are nervous about it. Four of the
students have learning disabilities and three are learning English as a second
language. School hasn't even started yet and already I'm planning the best way to
meet all twenty-nine students' needs. I know I'll need to askfor help and also rely
on the expertise of my colleagues. I know I'll get help from the Resource Specialist
and her aide for the students with learning disabilities. Also, the English Language
Learner aide will assist the students who are learning English. We have decided that
these teachers will predominantly come into my classroom to assist students rather
than pull the students to a separate classroom.
I'm already concerned about how to communicate effectively with these
teachers. I'm also concerned about how to plan effective instruction for all students,
but especially those who need and deserve extra support. I worry also about how to
most successfully utilize the teachers and aides to accomplish the task of helping
students achieve academic goals. How will all of us keep track of student progress
and share student goals? With this new, possibly overwhelming responsibility I must
be a responsive and reflective teacher. I must utilize my training, experience, and
instincts to guide my instruction and communication.
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As a teacher action-researcher, I find myself asking questions about many
areas of education. Curiosity about how to improve my own teaching practices,
which I hope in tum will improve student achievement within my classroom, helps
define who I am as a teacher. Many questions I ask, or potential problems I identify,
may have answers that are not within my control. Looking at these questions with a
closer or different lens, however, often results in identifying smaller questions areas
of concern that are within my control. One such issue has got me really thinking.
How can I facilitate communication with colleagues who work with small groups of
children within my classroom?
I'm sure I'm not the first teacher who has asked herself such a question. I'm
sure I won't be the last one either. I am confident, however, that exploring issues
related to interpersonal communication in a school setting has the potential to affect
the thinking of many teachers like myself. This communication, as I see it, is the
backbone of education. If I don't communicate well with parents, students,
administrators, and colleagues then I may fail to make a difference in students' lives.
Communication can encompass expectations, feelings, needs, strengths and
weaknesses, ideas, suggestions, plans, etc. It can be translated through actions,
spoken words, body language, written words, and song.
So how can I facilitate communication? The question is big. The answers
may be endless. How can I facilitate communication with colleagues? Still the
question is big, but somewhat more manageable. An even better question: How can
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I facilitate communication with colleagues who work with small groups of children?
Now that's a meaty question if you ask me. But the question that piques my interest
most is: How can I facilitate communication with colleagues who work with small
groups of children within my classroom? That's a question that is within my scope
of authority. It affects me. It impacts my students. From a teacher actionresearcher's point of view, it's a question worthy of exploration.

The Birth of an Idea
(Preliminary Data Collection)
Last school year, I surveyed all the English Language Learner (ELL) aides in
my school district. Aides are part-time or full-time teacher assistants. They are also
defined as paraeducators whose positions are either instructional in nature or who
deliver other direct services to students and/or their parents. Aides are usually
supervised by teachers or other professional staff who are ultimately responsible for
the design, implementation, and evaluation of instructional programs and student
progress (Pickett et al., 1993). For the ELL program, the aides had responsibilities
such as teaching small groups of students, testing students, completing paperwork,
etc. I was curious about what these people perceived to be their areas of strength and
weakness. I also wondered what topics they might be interested in for possible staff
development trainings.
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As a start, I surveyed the principals and ELL teacher-coordinators at the
aides' school sites. I asked them what they felt were the aides' strengths,
weaknesses, and staff development needs. Copies of the surveys I sent out can be
found in Appendix A. Basically, I was looking to determine any weaknesses I might
find or holes I might help fill in the ELL inservice program in my school district.
What I found to be the biggest area for improvement at all school sites was
communication between aides, teacher-coordinators, and principals. See Table 1 for
a list of comments about communication written on the surveys I collected.

Table 1: Comments From Aides, Teacher-Coordinators, and Principals
About Communication
Comments from
Aides

If I have a pull-out for Writing, Reading, and Math, and all my
students are in these pull-outs because they are low in the
areas, what am I supposed to teach?
I'd like to know exactly what I'm supposed to be teaching.
I'd like time to share curriculum ideas and great lessons.

Comments from
TeacherCoordinators

I'd like more second language acquisition training. I'd like to
know about different lesson lans for all levels.
I expect aides to support students in being comfortable in oral
and some written communication.
Something that could make the aides' jobs more manageable is
time to share with other aides what works.
I'd like the aides to get a chance to discuss techniques with
other aides who are experienced.

1
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I expect aides to communicate with teachers in order to meet
student needs by providing support in the classroom or through
pull-out instruction.
They need time to meet with teachers to better target student
needs.

Comments from
Principals

My aide works closely with the classroom teachers to support
academics.
-I expect the aides to communicate with the staff.
I expect the aide to help with classroom academics, aid the
transition of monolingual students to English speaking
classrooms, aid in language acquisition- all with little training
or supervision.
One ofthe aide's strengths is her personal connection with the
kids.
I'd like time for the aides to share ideas with other ELL aides.
We should provide a network of ELL aides to collaborate and
support each other.
My aide has a real strength in collaborative skills.
My aide has a lack of high-level strategies for teaching reading
and writing. Generally unaware of good teaching practices.
I expect ELL aides to communicate with ELL parents.

As I looked at some of the comments in the surveys, a few trends emerged.
First of all, I saw that the aides had a big responsibility to communicate with many
different professionals. They were expected to communicate with students, teachers,
and parents of English Language Learners. A second trend I noticed was the desire
for aides to communicate or collaborate with other aides in the district. Aides,
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teachers, and principals all noted that the aides had experience and expertise to share.
Thirdly, I noticed that aides, teachers, and principals desired more training for the
aides. Some noted specific topics they would like to see communicated to the aides.
Lastly, I saw a breakdown of communication between the aides and the teachers and
principals about what function aides should be serving.
I believed that many of the communication issues noted on the surveys could
be addressed at individual school sites. I believed aides, teachers, and administrators
could strengthen communication problems. In fact, the purpose of this study was to
find ways to do just that. I also believed that classroom teachers could share
expertise with aides and fellow teachers just like aides and fellow teachers could
share expertise with classroom teachers. With teaching colleagues working together
for students in the classroom, a unique forum for discussion of teaching techniques
and student progress could be created. I was also optimistic that many teachers used
effective teaching strategies while aides and other teachers were in their classrooms;
therefore, a model for good teaching and sharing was available for the support staff
members on a daily basis. Finally, I hoped that this study would promote ideas for
communication improvement between the major interested parties in education
(students, parents, teachers, administrators, and classified staff.)
In order to address the issue of improving communication in a broad sense, I
thought it was important to find ways of addressing communication on a small scale.
It was really important to me to reflect upon and improve my communication with
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other staff members who worked directly with my students. If I began finding ways
of improving communication with teachers and aides in my own classroom, then
maybe this small study would serve to inform the choices I made as I addressed
larger communication issues in the future. This study might serve to improve the
ways I communicate with students, administrators, principals, friends, and family
members. I thought difficulties communicating could be found in many professional
and personal areas of our lives. In fact, I could only assume that if you are reading
this study, you must be interested in improving your communication skills with other
adults. My hope was that exploring previous and new forms of communication
within my classroom would help to inform larger audiences about interpersonal
communication possibilities.

A Description of Our School
(Methods of the Study)
Student population

The school where I taught, Panorama Elementary, was located in the northern
part of San Diego County, California. (The names of all people and the school in
this study were changed.) Our total student enrollment was about 650 students. We
served students in Kindergarten through Grade 5. We also served students in three
different Special Day (Special Education) classes. Our average class size in grades
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K-3 was 19 students, and in grades 4 and 5, 28 students were in each class. Our
students could be served in either straight-grade or multiage classroom. (Multiage
classes consisted of students in two different grade levels.)
We had a diverse student population at our school. African Americans made
up 3.3% of the population; .3% were American Indian; 4.3% were Asian; .6% were
Pacific Islanders; 21.9% were Hispanic, and 69.6% were White. Across the entire
student population, 52.8% of students were male and 47.2% were female. Seven
percent of our student population spoke a limited amount of English, while a larger
13% received English Language Leamer services. Four percent of our students
received services from the Resource (Special Education) teacher. Our student
mobility rate was 12%. Nineteen percent of our students received free or reduced
lunch.
Looking at the description of our students' diversity helped me to understand
exactly why we had so many support staff members. Specialists, part-time teachers,
aides, and after-hours teachers served the students who fell into the above-mentioned
categories. Maintaining clear and consistent communication with those staff
members was a challenge!

Teacher Profile

We had 31 classroom teachers at Panorama Elementary. We also had two
Reading Specialists, one Resource Specialist, and once principal. The teachers at our
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school had spent an average of 10.5 years teaching, 7.5 years of which were in our
school district. Thirty percent of our teachers had a Master's Degree. Sixty-one
percent ofteachers had completed at least 30 credits beyond their Bachelor's Degree.
Ninety-five percent of our teachers were fully credentialed. We also had 34
classified staff members. Classified staff members consisted of the librarian,
secretaries, volunteer coordinator, health technician, teacher aides, custodians, after
school caretakers, and noon duty (playground) supervisors. Teacher aides worked in
sixteen different classrooms around the school. Three aides worked in Special
Education classrooms, and three others traveled to different classrooms around the
school.

Special Programs Offered to Students

Our students received a variety of special instruction programs to meet their
needs. See Table 2 below for a breakdown of special programs:

Table 2: Special Programs at Panorama Elementary
Special Program

GATE (Gifted and Talented
Education)
Reading (for at-risk students)

Number of
Students Served
13

Staff Responsible for
Instruction
Classroom teachers

74

Reading Specialists and
teacher aide
Classroom teachers, reading
specialists, teacher aides
Classroom teachers, ELL

Title 1

162

ELL (English Language

86

12
Learner assistance)
RSP (Resource - Special
Education)
Speech services
Summer school
Mentor program (run through
the guidance program)
Guidance (counseling)
AllStars (after school
enrichment and tutoring
program)
Extended Day Kindergarten
ESS (Extended Student
Services - Child Care)

36

teacher coordinator, ELL aide
Classroom teachers, Resource
Specialist, teacher aides
Speech therapists
Classroom teachers and
temporary teachers
Guidance Facilitator

43
198

Guidance Facilitator
Classroom teachers

20

Classroom teacher

125

Program coordinator,
classified staff

28
86
86

All programs were designed to help support students who needed extra instruction or
attention. Two of the above-mentioned programs were important to examine for this
study because they were carried out directly in my classroom with the support of
colleagues. The RSP program and the ELL program were conducted through regular
classroom instruction with assistance from aides and a specialist. Both programs
were carried out in my classroom because I had students with learning disabilities
and limited English proficiency. The two programs served as the focal point of this
study because I wanted the programs to run optimally within my classroom.

Our Philosophy about Inclusion
The RSP and ELL programs were designed to give students with special
learning needs extra support. Students in the RSP program had specific learning
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disabilities that were identified through rigorous psychoeducational testing. Students
in the ELL program, however, had no formally identified learning disabilities. They
needed extra support and experiences with the English language because they spoke
different languages outside of school. Unlike students in the RSP program, students
in the ELL program didn't usually need to have their academic assignments
modified. Instead, they needed extra support with the use of the English language to
understand or complete the assignments.

Models for Intervention
We had tried several models of ELL and RSP instructional support during the
previous few years. In the first model, we tried replacing regular classroom
instruction in reading and writing with instruction outside of the classroom. In that
model, aides or teachers pulled the students to a different classroom to teach them a
different or modified Language Arts lesson. These children then missed the
instruction the rest of the students were receiving in their home classrooms. When
they returned to their home classrooms, they wondered what they had missed and
often felt different than the other students because they had to leave the classroom
several times a week. Students' feelings about pull-out programs were also verified
by Ranney (1991).
In the second model, the aides pulled the small groups to the back of home
(regular) classrooms to teach a different or modified lesson. In this model, the
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classroom teacher was teaching one lesson in the front of the classroom to all the
students while the aide taught a separate lesson in the back of the class. This model
caused frustration for students and teacher alike because two lessons (and twice the
noise) caused students to be distracted.
The current model was to keep the ELL and RSP students in home
classrooms as much as possible and have the students complete the same work as
their peers. The aides and RSP teacher served a different function in this scenario.
The aides worked alongside the students, and modified assignments or provided
extra instructional support to meet the students' needs. In this model, regular
classroom instruction with the teacher was not replaced by different instruction with
an aide. RSP and ELL students were able to interact with all of their peers in reading
and writing.
Even though the majority of ELL and RSP instructional support occurred in
home classrooms, there were specific students who needed major support and
differentiated instruction outside those classrooms. For example, a student who was
three years below grade level in Math needed special, different instruction than the
students in home classrooms were receiving. For these special students, the initial
pull-out method was still used to meet their needs. In my classroom, only two
students needed this type of support.

a cluster of students with learning disabilities. I had a
Academic Development (CLAD) credential, which m
15
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Marshall Islands before teaching at our school. She was married but had no
children- just like me.
The Resource aide, Laura, had been a Resource aide for eight months. She
also worked as a playground supervisor during recess and lunch. In previous years,
she also supervised a small computer lab for first graders. Before working in
education, she spent many years working in the lumber and catering industries. She
also finished two and a half years of college coursework. She was the seventh of
nine children in her family. She was married and had two adopted girls who went to
our elementary school at the time of the study. She loved to entertain and share her
experiences with others.
The ELL aide, Denise, had been a full-time ELL aide for nine months.
Before that, she worked part-time as an ELL aide for two years. She also spent eight
years as an RSP aide. She finished two years at a junior college and started
coursework at a state college. She had been married for 27 years, and had three
children who were in their teens or early twenties. She enjoyed watching her
children play sports and body boarding at the beach. Her children also attended
Panorama Elementary when they were younger.
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A Description of Collegial Participation
Within My Classroom
To get a feel for how busy my classroom was with all of the inclusion and
pull-outs, see Table 3 below for an illustration of a typical Tuesday in my Fifth
Grade classroom. On Tuesdays alone, almost every student was pulled out of my
classroom for some type of extra instruction.

Table 3: A Typical Tuesday in my Classroom

Instructional times

Instructional activities
'

7:45

Reading

Students pulled to other
classrooms or pulled to a
small group within my
classroom
7:45-8:30 Darren gone to
Reading Specialist
8:00-9:00 Laura in our
room for RSP assistance

8:30
9:00

Library
Writing

9:00-9:30 Mary, Suha,
Mark gone to ELL
9:00-9:45 Brenda in our
room for RSP assistance

9:45
10:00

Recess
Read-aloud

10:25

Math

10:00-10:10 Amber gone
to take medication
10:45-11:30 Mary gone to
RSP for Math instruction
11:15-11:30 Amber gone
to RSP for Math facts
review

11:50

Lunch

18
12:30

Social Studies

12:25-12:45 Violins gone
to band; 12:45-1:05
Trumpets and Trombones
gone to band; 1:05 to 1:25
Saxophones gone to band;
1:25-1:45 Clarinets gone
to band; 1:45 to 2:05
Flutes gone to band
1:30 Tim and Jacob gone
to counseling

2:05

Dismissal

In my classroom, I had special student populations who were entitled to

special services provided by colleagues within the school. Three students labeled as
English Language Learners (ELL students) were entitled to second language
acquisition support because they spoke a language other than English at home, and
because their language testing scores indicated they needed extra support with
learning English. At school these students received additional subject area support in
English from a teacher assistant, or aide. The group was initially scheduled to meet
in my classroom for three thirty-minute sessions each week. During the half-hour
sessions, the ELL aide would serve my three students as well as two students from
my partner teacher's fifth grade classroom who entered my classroom for this
instruction.
However, after starting the year with RSP colleagues in my classroom every
day, I began to sense that my students were distracted by the presence of other
teachers in the classroom. I asked my partner teacher and the ELL aide if they would
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mind having the entire ELL group meet in my partner's classroom instead of mine
for a while. I needed time to learn ways to better communicate with all of my
colleagues. I also needed to let my regular students adjust to the noise level and
expectations of having multiple teachers present during learning times. After a time
of adjustment, I hoped that the ELL program would resume in my classroom.
The second population who received extra instructional support was my three
students with identified learning disabilities (also called RSP students). One student
from another classroom also joined the RSP students in my room for instructional
support. These four students received small group support from a teacher assistant
(aide) within my classroom for an hour every morning during Reading, from eight to
nine o'clock. The RSP aide served as a teacher assistant to the Resource Specialist.
After the RSP aide left, the students met with the Resource Specialist in my
classroom for forty-five minutes of writing assistance (9:00 to 9:45). For both
Reading and Writing, I planned and implemented the lessons while the aide and
teacher assisted the students with the activities the rest of the class was working on,
and modified their tasks. Before lunch, the Resource Specialist also pulled one of
my students to her classroom for thirty minutes of intensive group work in math
while the rest of my students received regular math instruction.
The picture of what student support looked like was different at various
instructional times of the day, and often looked different from day to day. Often the
RSP teacher or aides worked alongside the students at their desks. At other times,
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when the small group of special students all needed the same amount of help or same
type of help, my colleagues pulled the students to a table in the back of the classroom
to assist them. During independent silent reading time, the RSP aide often worked
alongside individual students on the carpet as they read.
Since the RSP staff and I shared responsibility for the progress of our
students, we also shared the time we met with them. In other words, just because my
four RSP students were entitled to help from the aide and specialist, it didn't mean
that they weren't entitled to help from their main teacher- me. I pulled the students
to reading groups with me even when the RSP staff was present assisting other
students. I also assisted them with their writing even if they were at the back table
with their group. If all RSP student assistance was entirely the responsibility of the
RSP staff, I would never have witnessed or been able to identify the kinds of
progress they were making!

Definition of the Problem
As you now know, the total number of colleagues who worked within my
classroom was three at any given time. Two of these adults already worked together
in the RSP program. We worked together to meet students' needs. Therefore, we
needed to communicate with each other about many issues impacting the students
and instructional time. When this study began, and before the school year
commenced, I knew we would need to communicate about many issues. However,
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in the very beginning of the year, I discovered that there were many other big
communication issues that needed to be addressed. In the next section, I will explain
what I knew about potential communication issues before school started. Then I will
describe the discoveries I made about communication in general once the year
actually began.

What I Knew and Didn't Know About
Communication
(Baseline Assumptions at the Beginning of the Year)
I knew I needed to relay lesson plans to my colleagues. They would come
into my classroom to work with students for whom I had planned lessons. To
modify the students' activities, the aides and Resource Specialist would need to
know my approximate time sequence for activities as well as lesson objectives. This
would include communication about ways to assist students in meeting grade level
standards.
In addition, we as staff members would need to communicate student
progress in Reading, Writing, and Math with each other. The Resource Specialist
and I would share responsibility for reporting student growth of students we both
would serve. Student progress would be ultimately reported on general education
report cards as well as Individualized Education Plans (IEPs). Reporting student
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progress would necessitate dialogue between the support staff and me. (See
Appendix B for a copy of the regular education report card and Appendix C for a
copy of an Individualized Education Plan Goals Sheet). Student progress would be
recorded on both report cards and IEP forms. I would be solely responsible for
reporting the academic progress of my ELL students. However, the ELL aide and I
together would record progress of second language acquisition. The form used to
measure this progress is called the SOLOM (Student Oral Language Observation
Matrix.) A copy of the SOLOM is also included in Appendix D.
Once school began, I learned quickly that peripheral non-academic
information such as field trips, assessment dates and times, IEP meetings with
parents, student assembly times, etc. needed to be communicated along with
academic information. Other classroom teachers and I became easily frustrated
when we expected an aide to be assisting our students, and the aide had a conflict
because of language testing, etc. Just the same, aides became easily frustrated when
they expected to be assisting students, but the classroom teacher had failed to
communicate with the aide that the class would be gone for a scheduled field trip,
etc. I discovered that planning ahead for meetings or conflicts might ease frustration
for all those colleagues involved. The coordination of services became problematic
based upon the current communication levels.
Since one of my RSP students received instruction in Math in a small group
setting outside my classroom, I realized that I needed to keep her teacher, the
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Resource Specialist, informed about what skills my students were covering in the
home classroom. Information about regular classroom instruction might help the
Resource Specialist make decisions about what skills to cover with her students.
Communicating with someone who teaches my student in a pull-out fashion often
required different ways of passing information to one another because of a lack of
face-to-face interaction during the school hours.

Defining the Study
Probably the biggest lesson I learned right away about communication was
that there needed to be dialogue about all of our philosophies concerning inclusion.
(Inclusion is the choice to include special students in home classrooms rather than
pull them out for different instruction.) I needed to know how the Resource
Specialist felt about inclusion. I assumed that she believed in inclusion, but I needed
to know that she wasn't going along with inclusion just because an administrator
asked her to do so. Once I learned her ideas about inclusion (and that her Master's
thesis was completely about the benefits of inclusion) I felt more confident to ask her
questions and share ideas with her. I suppose I also felt some relief that she and I
could be scared, overjoyed, frustrated, dedicated, etc. together during the inclusion
process.
I also learned that the dialogue about inclusion needed to occur with the aides
as well. After several weeks of uneasiness about whether the aides were comfortable
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with inclusion, I decided to share my ideas with the RSP aide. She had only worked
as an aide for five months before this school year began, and that time was spent in a
pull-out program. I met with her one afternoon for about an hour to explain to her
our site's decision to shift from a replacement model of assistance to the inclusion
model. I also shared the reasons why I thought the inclusion model was superior and
why the Resource Specialist and I chose to have the RSP students doing what the
other students do in the home classroom. The discussion was very informal, but she
and I were able to talk in a professional manner about instructional models and share
our thoughts.
In addition, it became apparent that the RSP aide and I needed time to talk
about different instructional methods. In other words, I felt compelled to show her
different ways to help students with Reading and Writing. From quick classroom
discussions and watching her help students, I concluded that she thought the only
way for students to learn was for an adult to "teach" them via direct instruction.
When I asked her to take a break from direct instruction (replacement) reading
lessons and instead help the students with reading activities the whole class was
doing, she seemed to be very uncomfortable. In fact, she told the Resource
Specialist several days in a row that she felt useless. She felt like she wasn't helping
them learn to decode or comprehend texts. It occurred to me that she and I needed
time to discuss teaching/learning methods other than direct instruction.
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Finally, I gathered that we all needed to communicate about role clarification.
Safarik ( 1997) indicates that when roles and responsibilities for aides and teachers
are not clarified, the result is poor quality of services that does not meet the needs of
students. I needed to fully understand exactly what I would be held accountable for
and what I was expected to do for my RSP students in particular. The Resource
Specialist needed to know my perceptions of what I thought she would do with/for
my students. The aides especially needed to know when and how they fit into the
picture of student progress toward meeting goals.
For example, the RSP aide had been responsible for all of her students'
reading instruction the previous school year. She felt completely responsible for
getting kids to meet their IEP goals- she designed their instruction to the best of her
ability while the Resource Specialist assessed the kids and helped her focus on areas
of instruction. This year, however, her role changed. Since I was responsible for
planning their lessons and she was only responsible for assisting the students
according to my planned activities, she needed to relinquish this control over the
students' instruction and recognize that planning was my responsibility and that I
was making sound decisions. I realized the complexity of Laura's job when I read
that team assignments tend to confuse the lines of authority and communication that
are usually apparent in one-on-one supervisor-supervisee relationships (French,
1997). I learned that for all of us, it would be beneficial to clarify roles.
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The ELL aide also needed to know her role in helping my students. Since
she helped students in all grades and all subjects at our school, she needed to know
how I expected her to assist my students. To communicate those expectations and
get some feedback from her, we met before school started. I indicated that I thought
the students would need assistance in all areas. We both learned quickly that my
ELL students needed the most help with Writing. Right after the school year began
and after we learned more about our students, we met again and discussed that her
role would shift as the year progressed. Early in the year, she would help students
with gathering ideas for writing and encourage them to verbalize their ideas. Later in
the year, she would assist the students by pushing them to think more critically about
their writing and make needed revisions. She would also help them to focus on their
spelling and mechanics.
As I described in this section, I learned that some communication issues
needed to be addressed immediately. Though it required great reflection on my part
to address the issues, we ironed them out quickly. Many other issues, however,
needed time to be explored. Later in the study I will explain frustrations I felt as the
school year progressed. I will also address communication changes we made to help
alleviate those frustrations.
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Previous Forms of Communication
All participants of this study communicated in different ways. In this section
of the study, I will explain and/or show various forms of communication that we
used at the beginning of the school year. All of the forms of communication
described in this section were established before school started. By the end of the
study, we learned that we could improve our existing communication methods. The
changes we made based upon our work that semester can be found in the section of
this study called "Trying New Forms of Communication."
In order to form a clearer view and gain a better understanding of the ways

we originally communicated, I decided to collect data from the participants. I sat
down with each of the participants separately for about twenty minutes and
explained to them that I wanted to better understand their communication methods so
that I could more accurately describe the methods in this written study of
communication styles. I asked them what methods they used to communicate with
teachers in the school. This question, of course, included ways they communicated
with me. As the RSP and ELL colleagues explained their communication styles, I
took notes on paper. Only the data that described ways they communicated with me
and other colleagues about my class is included in this section.
Since the Resource Specialist and her aide both worked in my classroom, the
forms of communication we used are better explained together. The ELL aide
worked with no partner teachers; therefore, our forms of communication were
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different from those of the RSP colleagues. Additionally, the two programs were
designed to meet different student needs- the RSP staff assisted with learning styles
and challenges, while the ELL staff assisted with language acquisition and
challenging tasks. Therefore, the kinds of information to be communicated were
often quite different. For example, the RSP students had very specific identified IEP
goals in Reading, Writing, and Math that we helped them to meet. The ELL students
needed to meet the regular Fifth Grade Reading, Writing, and Math standards. They
also needed to make progress toward speaking more proficiently and understanding
the spoken English language. All of the ELL students needed to progress through
the Reading, Writing, Math, Speaking, and Listening stages of the SOLOM.
The communication description below includes my perceptions about
communication forms as well as the perceptions of the participants. To report out on
the different forms of communication we used, I chose to divide this portion of the
study into two subsections: RSP Communication and ELL Communication.

RSP Communication
Monthly Planning Sheets
The Resource Specialist and her aide liked to know what the students in my
classroom would be working on each month. They placed a Monthly Planning Sheet
in my mailbox in the front office each month that addressed the major parts of my
curriculum. They asked what we would be working on in Math and Language Arts.
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They asked me what I was especially interested in having them focus on with my
RSP students. They also asked what conflicts- field trips, assemblies, or testingmight interfere with our schedules. I think the monthly form helped keep us all
focused on both short-term and long-term goals for regular and RSP students. It also
gave the RSP colleagues a feel for how hard they must work to help the RSP
students master certain skills and concepts because they recognized the approximate
timeline I was following. See Appendix E for a copy of the monthly planning sheet
we used throughout the study, which was provided by the Resource Specialist.

Progress Reports
The Resource Specialist also provided me with written feedback about each
of our four students every two weeks. She typed the notes on Progress Reports. She
looked at each student's IEP goals, and made specific notes about each student's
progress toward meeting those goals. For writing, she collected work samples from
the students and analyzed them in order to report the students' progress. Examples
of RSP Progress Reports can be found in Appendix F.

Sticky Note Approach
Communicating daily lesson plans and objectives was more my responsibility
than theirs. Because I wanted the RSP students doing the same activities as their
peers, I needed to clearly communicate lesson sequencing to my colleagues. The

30
method I had been using is what I called the "Sticky Note Approach." It was a quick
and concise way of writing down the activity/lesson sequence. I took one or two
Post-It notes and wrote bullets of what we would be doing while the aide and RSP
teacher were present. I also jotted down special instructions for them. See Exhibit A
below for an example of the Sticky Note Approach.

Exhibit A: Sticky Note Approach to Communicating Lesson Sequencing

The aide came in for Reading from 8:00 to9:00 and the Resource Specialist
came in for Writing from 9:00 to 9:45. I appreciated that the colleagues helped out
during back-to-back times because they could both look at the same sticky note
plans. It was easy for me because if the Resource Specialist came in early, or if our
Reading activities ran long, she could look at the sticky note plans and start assisting
students immediately. Her Writing plans were attached to the Reading plans, so she
could easily see the sequence and flow of the morning activities.
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Communication Logs
The RSP teacher and aide had a method of recording classroom activities and
student progress in a Communication Log, but the record was not usually shared
with me. They used one folder for each child, where they recorded notes and passed
the folder back and forth to each other to communicate. Information was written in
the Log on a daily basis. The aide wrote down all activities that a student worked on
during a particular instructional time. She also wrote information about the child's
behavior, if needed, such as notes about whether the child was on task or whether the
child felt well. The folders were kept in a file cabinet in the Resource Specialist's
classroom. The aide and the RSP teacher took the folder for each child to home
classrooms when they were about to work with the student. At the end of the
instructional period, the aide or teacher made notes for about five minutes before
leaving the classroom.
Classroom teachers were welcome to view the contents of the folders, but the
folders were not usually circulated to those teachers. If a teacher wanted to view the
folders, he/she asked the Resource Teacher for an opportunity to browse through the
folders, or visited the RSP teacher's classroom to view them. Their system of
making notes in the Communication Logs was in place before the school year began.
They tried the system out the previous year and found that it was an effective way to
record student activities, student progress/challenges, and instructional minutes spent
assisting students.
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Verbal Communication
The RSP teacher and aide communicated verbally in passing and in formal
meetings. They used verbal communication to offer suggestions for learning
activities or to introduce new ideas. They also communicated about students'
academic backgrounds and IEP goals that needed to be achieved. I also tried to
communicate verbally to both the aide and teacher each day in my classroom. Upon
the arrival of the aide or teacher, I greeted them and tried to explain any instructions
that might not have been clear on the sticky note lesson plans. Also, at the end of the
instructional period, I tried to visit quickly with the aide and teacher to point out any
positive outcomes of a lesson or to get feedback from them about the students. This
was also the time when I shared student accomplishments or frustrations that
occurred during times when the aide or RSP teacher were not present. We
sometimes arranged short meetings before or after school to plan instruction or make
suggestions for instructional improvement.

IEP Meetings
One final form of communication with the RSP staff occurred during IEP
meetings. The principal, RSP staff, classroom teacher, school psychologist, speech
therapist, and parents were usually involved in IEP meetings. Meetings were
designed to review student progress toward each IEP goal. Based on information
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shared by the meeting participants, new IEP goals were written and given a specific
but reasonable time frame for accomplishment.

ELL Communication
Notes and Graphic Organizers
As I previously explained Denise, the ELL aide, worked with my students in
the classroom next door temporarily. My partner teacher and I jointly planned the
objectives for the ELL aide to focus on with our students. My partner and I wrote on
notebook paper the objectives and a reasonable time frame for objective
accomplishment. For example, if we wanted Denise to assist the students with
writing a persuasive essay, then we provided her with the prompt, the materials, the
description of our expectations (essay parts), and a suggested sequence for writing
the essay. We also provided her with graphic organizers that might be helpful. If
she had questions about the lessons, then she asked my partner teacher while they
were in the classroom together. They also checked in with each other at the
beginning of each half-hour to see if there needed to be a change in lesson
objectives.
On occasion, Denise and I dropped notes in each other's mailboxes in the
teacher's lounge. We also reported out and asked questions of each other when we
passed in the hallways. I occasionally visited Denise in her classroom/office to ask
her opinion on different instructional ideas. (She shared a classroom/office with the
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Reading Specialists and the First Grade computer lab.) Since she was once an RSP
aide as well, I asked her about strategies for working with students as well as ways I
could possibly improve communication with the RSP staff.
Communication with Denise about ELL student objectives, progress, and
frustrations was limited because she was not working with students inside my
classroom. My goal through this study was to increase communication with all
colleagues so that my level of frustration would decrease, and therefore I would be
better equipped to manage the different programs occurring within my classroom.
Hopefully, Denise and our students would eventually return to my classroom to work
on the same objectives the other home classroom students were working on.

Frustrations
(Need for Systematic Communication)
Early November, 2001
Now that school has begun and the first trimester has come to a close, I feel
that precious time is slipping away. I still don't feel like the RSP program is running
as efficiently or as effectively as I hoped it might within my classroom. Though we
all share the goal of helping students succeed, I question whether the three of us feel
our communication about how to meet that goal is strong. Sure, we jot notes for one
another and speak to each other in passing, but are we really working as a team?
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Do the RSP teacher and aide really see where I'm going with my lesson planning?
Do they understand my short-tenn and long-term goals? Do I really know the
degree of modifications being made when they work with my students? Do we really
understand how to help the RSP students meet both their IEP goals and the fifth
grade standards? What progress, specifically, do they see our students making? I
wonder how they feel about the ways I use class time. I know I still feel frustrated
when I need to teach a whole-class lesson, but I don't want to waste my colleagues'
time when they could be working directly with the students. I feel great pressure to
only do student-centered activities when my colleagues are in the classroom. I have
begun to save whole-class lessons for times when my colleagues are not in the
classroom, which often means I juggle instructional time the rest of the day.
I'm feeling guilty about not having the ELL aide work within my classroom. I
feel like I should be comfortable enough to invite her back into my class, but I'm not
ready yet. I also have no idea what kinds of progress my students are making with
her. I have not communicated to her what small.goals I hope she'll accomplish
while working with my students. For example, I know she's helping my students
write an essay, but is she helping Mark to correct run-on sentences? Has she
figured that out on her own, or do I need to ask her to focus on that objective?
There's obviously a big breakdown in communication between Denise and me. How
can I facilitate our communication?
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Though our communication was functioning on some level, in my opinion it
wasn't working well. I didn't feel as comfortable as I thought I would at that point.
There were several big issues that affected my comfort level. I was sure I was
responsible for some of my own frustrations, while other frustrations were caused by
factors outside of my control. In this section of the study, I will analyze and describe
the frustrations I experienced midway through the fall semester.

Problem Issues
I think the biggest frustration I felt was a lack of time to communicate.
Teachers are very busy professionals. We teach a full school day, but also have
responsibilities beyond regular school hours. Time to plan lessons, collaborate with
grade level teams, attend or present staff development activities, meet with parents of
students, etc. is very precious. Time directly before and after school is often filled
with bus or playground duties, IEP meetings, visits to after-school programs, or
papers to fill out for the office staff. Therefore, finding time to meet with Denise
(the ELL aide) or Brenda (the Resource Specialist) was often a challenge. I needed
to find time to verbally communicate what I saw was going well, and also to voice
my frustrations about issues that could be improved. What proved to be even more
of a challenge was finding time to meet with Laura, the RSP aide. She worked
during my lunch time as a playground supervisor, so I couldn't meet with her during
lunch. In addition, she worked the maximum hours that the school could allow her
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without triggering the legal requirement to provide health benefits. If she met with
teachers before or after school, it was very costly for the school and the district.
Unfortunately, there was no time built into her schedule for meeting with teachers.

Role Definition and Responsibilities
Laura and I were both feeling similar frustrations. She had expressed to both
Brenda and me that she often felt useless in my classroom. During whole class minilessons, she felt like she had nothing to do. At the beginning of a school year, much
of the day was spent setting up routines and teaching new concepts. She worked in
my classroom every day during the reading period when I felt students needed some
"whole class" lessons to learn new reading strategies. These whole class lessons
were opportunities for me to model use of different learning strategies. The RSP
students especially needed to see me model these strategies. During those times,
Laura was not working directly with students and therefore felt useless and
frustrated. I, in turn, felt very frustrated because I felt like I lost the flexibility that I
needed as a teacher. Plus, I worried about whether Laura was feeling useful every
moment that she was in my classroom.
I felt compelled to keep her busy working with students the entire hour every
day, so I rearranged the Reading block in early November so she would have direct
interaction with the students as they read their own books independently. She then
indicated to me that she didn't feel useful unless she was teaching the RSP students a
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Reading lesson or similarly structured activity. Working alongside the students
didn't make her feel like she was actually teaching.
To help alleviate both of our frustrations, I set up a time for the two of us to
meet one afternoon for an hour while another teacher covered my class. During that
hour, I explained to her my thoughts on my role as a teacher. I talked about the
differences about philosophies on teaching when we were young students ourselves,
and teaching now. I explained that I did not believe children learn best from a
teacher who is a disseminator of knowledge. Instead, I believe that the teacher
should be a leader who facilitates the children's learning and activities. I believe
children should have opportunities to construct their own knowledge rather than have
a teacher fill them in on every concept.
I shared some theories with her, and gave examples of what ideal instruction
in my classroom would look like. I explained that rather than having her teach
separate lessons to the RSP students, I would rather have her facilitate their learning
by giving them opportunities to explore concepts like the rest of the students. Rather
than serve as a knowledge disseminator, I wanted her to carefully monitor the
students' progress in identified areas and assist them by asking questions of the
students as they read. When students needed to be shown certain concepts, she could
model ways of understanding and ask the students to try again with her help.
The meeting was very successful. We were able to discuss ideas
professionally. The biggest outcome was reduced stress on both of our parts. We
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created the opportunity to discuss our frustrations and vision together for the good of
our students. Laura wrote to me about the meeting, "I felt extremely comfortable.
After our discussion, I knew we were on the same page with our defined goals in
mind." Upon entering the classroom the following morning, the reduced tension was
visible. We greeted each other excitedly and were smiling back and forth. She came
to me and asked for clarification when she felt unsure of what she was doing. I think
there was even a visible change in our appearances. We both looked relaxed and
comfortable again.
After reflecting on the meeting, it occurred to me that the greatest outcome of
the meeting was that we saw each other as teaching partners. Maybe she valued that
I talked about theory and teaching practices with her and asked her to share her ideas
with me. She discovered that I considered her a colleague, not just an aide. Perhaps
I learned that she valued her time with our students more than I realized, and she was
truly concerned about the instructional choices I made for our students. In
retrospect, I realized that we had created a new platform for instructing our students.
The new platform would allow us both the liberties to share our feelings and/or
frustrations with each other, to discuss instructional choices on a professional level,
to reflect on and discuss what was/wasn't working with our students, and to take
time to develop our relationship. When asked how our communication has changed
since school began, Laura wrote, "Considering that I really never knew you, I feel
our communication has changed a great deal. We're friends now as well as teachers.
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Our discussions open up communication to the point were I'm not afraid to ask
questions or try something new. It's teamwork."
When I changed instruction so that I had my students busy doing activities
during the time Laura was helping, I then became frustrated by having to write
additional lesson plans for Laura. When I previously taught whole class lessons,
which included directions for students on how to do follow-up reading activities,
Laura also heard the directions and knew what to do. However, when I changed the
schedule to include no whole-class lessons and instruction, the sticky note lesson
plans became ineffective. I learned that Laura needed more guidance than providing
a simple lesson sequence. She needed explicit lesson plans describing what I
expected her to do with each student. For example, if I wanted her to sit on the floor
and read with each RSP student, I needed to tell her explicitly to find a comfortable
place on the floor to read with the student, describe how much the child should read
and tell her what kinds of comprehension questions to ask, etc. We had formed a
partnership, though, and I was determined to strengthen our relationship through
continued communication.
Because she was new in the position and lacked this experience, a detailed
lesson plan would help. However, writing out full lesson plans each day for
someone else was very time consuming and frustrating, but worthwhile. Brenda told
me that I should not have to write out lesson plans for either of them, but it was more
frustrating for me without having lesson plans written out. When I didn't have these

41
lesson plans, it seemed that Laura was very uncomfortable. I became frustrated
because of Laura's frustration. Perhaps the root of this problem was not actually in
the lesson planning. Maybe, again, the root of the problem was time- lack of time to
write plans, lack of time to explain how to check children's comprehension, and lack
of time to express these frustrations. In an upcoming section, I will explain ways to
make time to improve communication.

Progress Reports on Student Performance
A final frustration I was feeling was a lack of communication about what
progress the students were/weren't making with both the RSP and ELL staff. I
explained earlier that I had limited knowledge about what was going on with my
ELL students since they left my room for instruction, and I rarely saw Denise. Our
original communication system of passing notes had not proved effective. As for
RSP progress communication, I got the progress reports for my RSP students from
Brenda every two weeks. She reported out to me about each student's accuracy
percentage for spelling and punctuation. I really wanted information about specific
goals she saw the kids meeting! For example, I would liked to have known if she
noticed a drastic change in Amber's (a student's) initiative to use capital letters at the
beginning of sentences! I think what I would have liked to see happen is daily
communication about student progress in specific areas. Therefore, we could both
praise the students. Likewise, if I saw John (another student) was having great
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difficulty with a specific spelling pattern, I could communicate that information to
Brenda so that we could both work with him on that goal.

Gathering Ideas
(Directions for the Study)
This section of the study addresses some curiosities I had about ways to
facilitate communication. From the ideas I gathered in this section, I made some
changes in the ways I communicate.
Some forms of communication we all used seemed to be effective. For
example, the monthly planning sheets seemed to work. As a result, Brenda felt
informed about the studies within the home classroom. Also, the quick verbal
dialogue exchanges between me and the RSP staff when they entered or left my
classroom helped to keep us both informed about what was going on while we were
all teaching.
The sticky note plans seemed to work for Brenda because she had a lot of
experience working on writing with children. She didn't need much direction or
guidance to understand the notes. Also, since she wrote the students' IEP goals, she
knew which areas of writing she should work on with each student.
Some forms of communication we were using were also ineffective and/or
inefficient. In order to improve and facilitate communication, I looked at current
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research and the data I collected from other teachers and aides. Through this
information, I learned that making time to share our beliefs, frustrations, and ideas
was critical, yet very difficult to do because of our busy schedules. I needed to
discover new ways of finding time to communicate effectively with colleagues. I
was curious about what researchers had found to be the most effective and efficient
ways of communicating different kinds of information in similar settings. Finally, I
wanted to explore new and improved written forms for communicating lesson
objectives and activity sequences to my colleagues.
My research verified that one of the most frequent complaints of teachers is
"There's no time to meet with the paraeducators!" (French, 1997). The most
pressing question that arose from this study was: How can we find or make time to
communicate better? Other teacher-researchers had explored the same pressing
question. In fact, in one study that examined communication patterns in an
elementary school, the surveyed teachers and aides reported that time was the most
often mentioned inhibitor to communication (Rowe, 2000).
Several other teacher-researchers suggested other ways to communicate
better with their colleagues. Scheduling time to meet, rather than trying to
communicate "on the go," proved to be more effective (Schuster, 1996). Meetings
purposefully planned before or after school were easier for aides to attend than
meetings during the workday (Gramza-Faulds, 2000). One team carne up with the
bright idea to have the aide come in one hour early for a meeting each Monday
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morning before school. The aide then chose an afternoon to leave an hour early so
that the cost for her services was no different. The aide enjoyed getting off early one
afternoon each week (French, 1997). Another teacher found that meeting with
colleagues during their hall duty or playground supervision time was effective
because they didn't feel pressed for time and didn't have to give up something else to
meet with her (Trinkner, 1996). Other studies reported that using contact sheets, or
written forms, could also take the place of face-to-face interaction when time to meet
is scarce (Spragia-Wiegan, 2000). E-mailing can also be a useful communication
tool if both colleagues check their e-mail accounts frequently (Worzala, 1996).
I also decided to survey teachers and aides outside of my school to see if they
had any additional ideas about ways to find time to communicate. I used two
methods to survey these teachers and aides. First, I passed out a survey during a
social gathering to friends who worked at other schools in the school district. I asked
volunteers to respond to three questions:
( 1) How do you communicate (or have you communicated) with
teachers/aides who work with small groups of your students INSIDE
your classroom? (How do you communicate about lesson plans, student
progress and/or goals, important dates, etc.?)
(2) How do you communicate (or have you communicated) with
teachers/aides who work with small groups of your students OUTSIDE
of your classroom?
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(3) Do the teachers/aides communicate with you differently? How?
Second, I asked graduate school colleagues of mine to survey some teachers or aides
at their school sites to see if they had interesting ways of communicating with other
teachers. My colleagues collected data over a one-week period and returned the
surveys to me. Between the two surveys, a total of eleven teachers and aides
responded. Among the responses, several trends emerged:
*Face-to-face communication while colleagues are in the room was most
common and most preferred.
*Written communication usually occurred between classroom teachers and
colleagues who work with their students outside the classroom.
*Several teachers used communication notebooks that travel between the
regular teacher and the colleague for noting student progress and goals.
Two respondents made comments that I feel are especially worthy of sharing. A
reading specialist, or teacher who meets with at-risk readers outside of home
classrooms, shared the following comment: "Nothing is really efficient because you
need to sit down and discuss ideas. Time is needed." Through the survey, I learned
that many teachers feel frustrated by the lack of time to communicate, but they work
to find ways to communicate as efficiently and as effectively as possible. (They
talked with their colleagues in passing and jotted quick notes for each other like my
colleagues and I often did!) One classroom teacher noted that "Aides in my
classroom know me better and we have a different working relationship, so there
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tends to be more open communication and more opportunity for it. Aides out of the
room have little time to stop and talk." I felt encouraged by the notion that working
with the teachers and aides inside my classroom created a platform for different,
more frequent communication. I hadn't looked at communication from that
perspective!
With this new perspective, I decided to interview the three colleagues who
worked in my classroom to find out what ideas they had to share about
communication in the past, present, or future. Spragia-Wiegan (2000) also
interviewed the teachers and aides at her site and found that their ideas about
communication were very valuable when it came time to implement changes in
communication. The table below outlines the ideas my colleagues shared.

Table 4: My Colleagues' Ideas About Communication
Brenda

Laura

Denise

(Resource Specialist)

(RSP aide)

(ELL aide)

-

-

-

Meeting in the
morning before
school
pass notes to each
other in our
mailboxes in the
staff lounge
I provide biweekly student
progress reports to
teachers

-

-

Verbal
communication is
shared about the
student's academic
background and
IEP goals
I write down all
the activities that a
student worked on
during the time
I'm in the

-

-

-

l

meetings with
teachers whenever
we can find time
spoken/written
notes on my way
in and out of
classrooms
I've used
communication
journals before, but
I quit due to
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Communication
folders are used to
log what the
students and
teacher/aide did in
the classroom and
to store student
work samples

classroom in the
communication
log
The ideal form of
communication for
me is verbal in
conjunction with
writing and visuals

inconsistencyI like using a
I
communication
folder for every
student.
I like reporting
concerns or
progress in note
form
I prefer to
conference with
teachers about the
lesson plans
I like when
teachers leave my
lesson plans on a
note in a folder,
with all the needed
supplies, in the
same place all the
time. Having
everything in a box
just for me would
be ideal.

From my colleagues' ideas, I learned that communication journals might not
be a method we should use because Denise experienced a lack of consistency with
their use. I wondered, though, if I might be able to find ways to minimize their
inconsistency if a colleague and I ever chose to use them. I also learned that all three
colleagues preferred verbal communication. They also liked to keep a record of
student progress and activities in folders. Their feedback was very valuable, and I
used their suggestions as I chose new forms of communication to try later in the
study.
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I was also curious about what forms of communication researchers found to
be the most effective. Westmyer et al. (1998) examined effectiveness and
appropriateness of six communication forms (face-to-face, telephone, voice mail, email, letters, and faxes.) They also looked at how reasons for communication
(inclusion, affection, control, relaxation, escape, and pleasure) might change which
forms are most effective. For people who communicate for inclusion purposes, the
forms that work best are face-to-face interaction or phone calls. E-mailing and
faxing seem to be the least appropriate and effective for the participants of their
studies. For our purposes, inclusion would mean participating in discussions where
we would all need to be included (making decisions, setting goals, changing
schedules, etc.).
The findings of their studies interest me because their findings agree with the
ideas my colleagues shared. They shared that face-to-face, or verbal, contact was
their preferred method of communication. Effective communication occurs when a
speaker expresses her beliefs, ideas, needs, or feelings. The listener must assimilate
the information so that there is agreement between what the listener understands and
what the speaker intended to communicate (Gerlach & Lee, 1997). I think that
talking with my colleagues and seeing their body language is more effective and
efficient than writing notes or sending e-mails. In other words, talking is interactive
and immediate. If we don't understand something or have questions then we can
resolve them on the spot when we talk, whereas emailing or writing notes may leave
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many questions unanswered. I think that writing notes back and forth is more time
consuming.
Letters or notes can be effective for other purposes (Westmyer et al., 1998).
Times where one person is in control of a designated task are opportune for note or
letter writing. For our purposes, I think that writing notes or letters about lesson
plans and activities would be most effective. I write lesson plans that I refer to and
follow each week. If my colleagues also need to follow those lesson plans, it makes
sense that I either duplicate my lesson plans or write down the lesson plans for them
too. I also think that writing down notes is the best way of reporting and recording
student progress.
As I stated in the beginning of this section, I was very curious about finding
new written means of communicating lesson objectives and sequencing as well as
student progress/goals. I learned that written communication was effective for tasks
or ideas I was responsible for communicating. I had read about using an assignment
notebook for each child, where lesson plans and anecdotal records were kept on each
child, but I sensed that the notebooks would be very time-intensive (Gramza-Faulds,
2000). Arnold (2000) and Modaff (2000) suggested that the special education staff
and the regular classroom teacher plan together and share the responsibility for
recording lesson objectives and student progress. I favored this idea, but knew that
Laura would never be able to attend such a meeting due to her work schedule.
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The suggested method I found to be most efficient was the idea that teachers
could create forms for communicating with other colleagues (Gramza-Faulds, 2000).
Many professionals and teams use their creative talents to design form and formats
that respond to the unique characteristics of their own situation (French, 1997).
Writing on forms might be more efficient than writing long notebook entries because
forms direct the communication and cut down on some repetitious writing. I wanted
to create a form, but I wanted to see what kinds of forms others might create too.
I looked to my colleagues in graduate school for suggestions about new
written ways to communicate. I asked seven colleagues to each create a form that
could be used to communicate with other teachers or aides who work inside their
classrooms. I indicated that I was looking for a new form by which I could
communicate lesson objectives and sequencing, student progress/goals, and other
peripheral notes. My colleagues each took about twenty minutes to create a
communication form. The full-size forms they designed can be found in Appendix
G. Scaled-down versions of the forms are included below along with descriptions
for their intended use.
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This form was created for daily use.
The classroom teacher would date
the form and enter the subjects that
were to be taught that day (when a
teacher/aide was assisting) along
with the rough time frame. On the
lines below the subject and time,
the teacher would add the sequence
of the lesson along with the lesson
objectives (or any other pertinent
information.)

Daily Communication Form
Data:

I~

Time:

' Comm=wC""'""""

'
!

l

i

:!
iI

I

I

!I
i

I

I
T1mc:

Subject:

---

On the right side, the classroom
teacher could add any comments or
concerns about the lesson. The aide
or assisting teacher could also use
that section to comment on the
students' successes or troubles.
That section could also be used to
communicate peripheral
information.

II
I'
II
I I

!:
II

!!

Weekly Communication Form
(Daily Activity Sequence)

8

Monday

'
'

Tuesday

.; Wednesday

I

I
I

I

!

:

:

I

'

:

!

I
I
I

I

I
I

I

Thursday

This weekly form was created just
to communicate lesson sequencing.

Friday

I
I

I
'

I
I

'
I

I

2
I

This form allows for the
communication about two subject
areas, such as Reading and Writing.

I

I

!

:

'
i
;
I

On the lines below the days of the
week, the classroom teacher would
write the chronology of the
activities that the aide/teacher
would do with the students.
The margins around the tables
could be used to jot notes for an
aide or assisting teacher.
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This form was created so that the
classroom teacher and the aid or
supporting teacher had an equal
amount of room for input.

o~------

Classroom Teacher Section

Lc::s.sonobjcctive(s):
R.eadia.g:

Studmt Progn:ss:

The classroom teacher would fill in
the lesson objectives and/or
sequences for the different subjects.
In addition, she would update her
colleagues about upcoming events.
She would also have room to add
questions/comments.

Writing:

Challcagcs:

Other.

Upcoming Events:

The colleagues would communicate
about student progress and/or
challenges during the Jesson(s).
They would also be able to add
questions or comments.

Questions/Comn:u:uLS:

Questions/Comments:

I
(Attach lesson plans. uticles. sugcsted books to read)

Classroom Communication Form for Teachers & Aides

o..., _ _ _ __

Ttmc: - - - - - -

Subj= - - - - - - - -

Note that the teacher could attach
Jesson plans, professional articles,
or suggested books to read.
The classroom communication
form for teachers and aides is a tool
for teachers to use to impart lesson
objectives to the aide/teacher.

Objectives'.:...·------------

Srudalts:

SlraiCJicsiModiticatioM:

Quu;omes:

Notes:

The aide/assisting teacher can fill in
the names of students who were
served. They can also describe the
modifications they made to the
students' assignments or activities.
There is also a section to record the
Jesson outcomes. This section
would be the place for recording
student progress or challenges.
Finally, the classroom teacher
and/or the support staff can write
notes to one another.
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This form resembles a formal
memo in many aspects. There are
places to fill in the originator
(teacher's) name, date, subject, and
recipient. The classroom teacher
also notes the lesson objectives and
lesson sequencing/description.

Communi-Memo
DIIC: _ _ __

~:----To:

0 D
RSP

ELL

Subjctt _ _ __

o--;::...,.,---

Leuoa Objecdwa:

Brier descripboa or tessoa:

INTO

Modi.Ocalioas:
(circle one)

I

The unique feature of this form is
the use of a continuum for a single
student's progress during the
lesson.

BEYOND

THROt:GH

There is also an area for noting the
nature of lesson modifications
(which would apply to RSP
assistance.)

SubswniaJ

Not Deeded

~or

Beginning

Approaching

Descripdoa:

Compcteru

,.._j---t--j---+----+1

s.....

The bottom of the form is used for
noting concerns, questions, and
ideas.

(Place :ton !he caatin\lwn for stanlfi..llish)

CoacerusiQaesdoaJI'Idns:

Week. of _ _ _ _ _ _ _ __
Objecave: - - - - - - - - - - -

s..._

SkiD QIAS&a'edlobjective mel? (c.beck}
M

w

T

I

I

I

I

I

I

I
I

Commma

J
I
i'

I
!

I

i

I
I

I

I
I

I

I
II

I

I
I

I

I

I

I

I

I

I
I
I

I

I

F

Th

iI
I

,

i

This generic form is intended to
chart each student's progress
toward meeting a specific goal over
a week's time. The lesson
objective is recorded at the top of
the form.
The left side of the table is where
the classroom teacher or support
staff would record each student's
name. The middle of the table is
used for checking off whether each
student mastered sub-objectives or
the whole objective each day. The
right side of the table is used for
writing comments about each
individual student.
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Thee top half of this form is
completed by the classroom
teacher. The bottom half is
completed by the aide/assisting
teacher.

Communication Form
Lcssoa Sequence

L.c:uon Objectives

The classroom teacher fills in the
day's objectives and lesson
sequence. She also notes any
special teaching requests in the
section called "extra focus/special
requests."

Exaa focw/Special requests

I
I
I

I

~

I

(met:theobjcctiYe:s)

I

Sti.U c.limbiag

Climbed rhe I:IJOUilain!
Srudau.s' Names

i
I

(working rowan1

meeriDJobjectives)

'
I

I

I

!

I

The aide/supporting teacher fills in
the students' names, and notes
whether each child met the day's
objectives or is still working to
meet the objectives.

!

i

I

!

Exrra~:~otcs:

The bottom of the form is used to
write extra notes.

I thought all of the forms my colleagues created were interesting. I liked that
the forms were all very different. Some were intended for daily use, while others
were used for weekly use. Some were created for RSP and regular education
communication only, while others could be used to communicate with the RSP and
ELL staff. Some forms were very generic, while others were very specific. By
seeing my colleagues' ideas, I was able think about new ways of communicating
lesson objectives, sequencing, and student progress. Asking my colleagues to share
ideas was an excellent way of gathering ideas.
Through the process of gathering new ideas, I learned which forms of
communication (verbal, written, etc.) might be most effective. I also discovered
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some new ways to find time to meet with colleagues. Finally, I learned some new
written ways to communicate lesson objectives, sequencing, and student progress. In
the next section of the study, I describe some choices I made in order to build upon
our already existent successful communication forms and improve in the areas that
beckoned.

Decisions and Realizations
What I realized while researching effective and efficient communication
forms was that I, the classroom teacher, had never looked inside the RSP students'
folders. I decided to ask my colleagues if we could pass the folders between/among
us so that we could cut down on redundant paperwork and communicate about
students in one central place. (I realized that it was ridiculous for me to write lesson
plans that they then recopied into the folders. Couldn't we develop a joint system for
recording lesson objectives with student activities AND their progress/goals in the
folders?) I realized too that if I wrote out the lesson activities before the teachers and
aides arrived each day, and if they could just add the lesson activities paperwork in
the folder and didn't need to recopy the activities into the folders, then the time they
spent in my classroom could be better utilized. In other words, the last five minutes
of class, when previously they were recopying notes about the activities into folders,
could now be more meaningfully spent with the students instead. I decided to run
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my ideas about the communication logs by Brenda and Laura to see if they liked the
idea.
I also decided to ask Brenda (the RSP teacher) to meet with me for just
fifteen minutes each week to review our students' progress and the upcoming
objectives. I felt like I needed input from her in order to function as a team. Since I
had more time flexibility than Brenda, I decided to ask her to choose the time. I
thought that Friday afternoons or Monday mornings would be ideal, but I needed to
make sure that the meeting time could be consistent (as Schuster suggested) and not
interfere with any of her IEP meeting days.
I decided to look at the forms my colleagues developed and create a new one
that had components of the other forms. For instance, I liked that one of the forms
was intentionally created to give the teacher half of the page and the aide/specialist
half of the page. I thought that the form showed that each of us were equally
important in the education of our students. However, I wanted to change the form to
a weekly format because I thought it would be more efficient to use. After all,
Brenda did not want me writing out full lesson plans for Laura (the RSP aide) or her
each day. If I wrote out anything at all, she wanted it to be brief. I also thought
about customizing the form with my students' names so that writing notes on student
progress or challenges might take less time. For Brenda and Laura, I would leave the
forms unbound so that the forms could be stuck in the communication logs.
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For Denise (the ELL aide), however, I would put the forms into the brads of a
folder so that we had an ongoing communication system to share with each other.
We could pass the folder back and forth between our mailboxes. The new form I
created can be found at the end of Appendix G as well as below:

Teacher's Lesson Activities

ELL student progress/challenges

Tuesday:

Mary-

I

Mark-

Suha-

Thursday:

Mary-

Mark-

Suha-

Friday:

Mary-

Mark-

Suha-

Notes/Upcoming events/Questions:

j
This form allowed me to write the entire week's activities (for Reading and/or
Writing) on the left side. On the right side of the form, the RSP and/or ELL staff
could write notes about each of the students. On the bottom of the form, all of us
could use the section to write notes, questions, and important dates. If each student
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needed a separate form to go into the communication logs, the form could easily be
revised to have only one student's name on the right side. Copies of the form could
be made for each student.

Results
Over the course of this study, I realized that some initial changes we made in
our communication impacted our relationship greatly. When Laura and I met that
afternoon to discuss our frustrations and share ideas, we paved the way for future
ease of communication. I no longer needed to write long, detailed lesson plans for
her. Instead, I could use a brief form like the one above to communicate lesson
activities. If we had not made time to communicate, I would still probably be
laboring over the long lesson plans. Spending that time with her also changed my
perceptions of her- now I see her as my partner, not as my aide. The form I created
hopefully will convey that idea to her again. Laura just wrote a note to me the other
day that said, "I really enjoy coming into your room to work with the kids. You have
made me feel so comfortable and I have a new friend. Thank you for teaching me
when you explain what you're doing, along with your thoughts."
I also decided to ask Brenda if we could alter our RSP schedule. I wondered
if I could have Tuesdays and Thursdays to teach some whole-group lessons and give
tests, etc., rather than having RSP staff in the classroom on those days. I was tired of
using up my Math time to teach language arts lessons and give tests. Plus, our class
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already visited the library during the RSP time on Tuesdays. I decided that
communicating my frustration with the lack of flexibility with her would only
improve our relationship. When I talked to her about it, she welcomed the idea.
Pulling herself and the aide out of my classroom on those days would free up more
time for them to complete paperwork and meet with other RSP students. I was so
glad I decided to ask! Our relationship really evolved. Brenda told me that she
loved corning into my classroom. She felt the warmth and enthusiasm upon entering
the classroom. She also mentioned that she was really impressed by my commitment
to improving our communication.

Trying New Forms of Communication
As I said before, we continued to use many of our current means of
communicating, but we also tried some new things. For one, Brenda and I began
scheduling meetings with each other. She shared with me that mornings were best
for her, so we began meeting each Monday morning to discuss the week's lesson
plans and to share our ideas about our students' progress. As a result, our
communication became more routine and consistent. We both felt more prepared to
meet the challenge of pushing students to succeed in Reading and Writing. Because
we discussed specific goals with respect to students' writing, our work with the
children became more focused. Whereas before we hoped that things would just fall
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together in the end for our students, the new communication led us down a more
directed path.
The meetings with Brenda also helped me to know what Math skills Brenda
worked on with Mary during their daily meetings. We discussed ways to make her
homework more tied to her personal IEP goals rather than just modified versions of
the other students' homework. Since she was gone from our classroom so much, we
wanted to ensure that she was well prepared to complete her homework each
evening. Together we worked out a new plan for Mary. What a difference the
scheduled communication made!
Brenda tried to make time to share some of our ideas from the meetings with
Laura during their meetings. For instance, Brenda explained to me that she and
Laura put together a list of possible comprehension questions she could use with
students. They also brainstormed ways to assist students during whole-class
activities. Laura even asked Brenda to model ways of helping students in my class.
Laura took notes as Brenda assisted students during Reading the next day. She and
Brenda discussed the notes in a meeting together that afternoon. I also continued to
share ideas about instructional techniques and student motivation with Laura in
passing and during scheduled meetings like the one-hour meeting I discussed earlier.
Once a month, I tried to find another teacher to cover my class so that I could meet
with Laura for about thirty minutes to touch base on our ideas, frustrations, and joys.
The meetings helped to strengthen our partnership.
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I knew that Denise (the ELL aide) and I needed time to communicate
verbally as well, but I also knew that her schedule was really hectic since she served
86 students. I asked her if we could meet at least once a month to touch base with
one another. We discovered that our lunch times were not exactly the same, but they
crossed over by 25 minutes. We decided to meet together during lunch the first
week of each month. During the first of these meetings, we talked about the
possibility of moving the ELL program back into my classroom in a couple of
months. She knew I preferred having her in my classroom so that our
communication could be stronger, but felt frustrated by the "revolving door" in my
classroom. So many students, parent volunteers, and teachers went in and out of my
classroom each day! We made plans to continue the discussion the next month to
see if either of us felt differently. We also talked about the progress the students
were making and set some student performance goals we would both address during
the month ahead.
The new written communication form really made a difference too.
Reporting lesson objectives and activities became easier for both the ELL and RSP
staff. Recording notes about student progress also became more systematic. In
addition, I became more responsible about communicating time conflicts. Since the
"Notes/Upcoming events/Questions" box at the bottom of the form jumped out at me
each week as I completed the form, I became more conscious about reporting those
items to my colleagues.
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The RSP written communication system was the most improved. I wrote or
typed the lesson activities and objectives for each week on the forms. I left the forms
on the table where the RSP staff usually worked in my classroom. Laura then added
the forms to the students' Communication Logs. She wrote notes about each
student's successes or challenges in Reading. Brenda added notes about each
student's writing progress. After both Laura and Brenda (the RSP staff) had a
chance to review the folder by the end of the day, they put the folders in my mailbox
to review. I would then add any necessary notes or questions to the forms at that
time. Then I put the folders back into Brenda's box for use again. This cycle
continued each day the RSP staff came into my classroom. Brenda and I also talked
about the contents of the Logs during our Monday morning meetings.
I used the same form for communication with Denise about our ELL
students, except that I changed the students' names. I made several of copies and
inserted the forms into the brads of a folder that I titled "Denise and April's ELL
Communication Folder." After a couple of weeks of writing notes back and forth,
we agreed that the form greatly improved our communication. Denise suggested that
since she only met with my students three times a week, then we should make just
three bigger boxes so there would be more room to write notes. Since she was not
working within my classroom, she wanted to provide more substantial feedback. I
made the changes immediately. I wrote lesson plans for the three days (which
mirrored my partner teacher's lesson plans) except that I wrote specific goals I
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wanted to see Denise work on with the students. I put the folder in her box on
Monday mornings. She wrote notes back to me about the students, etc. then put the
folder back in my box on Friday afternoons. Sometimes, she put the folder back in
my box on a different afternoon when she wanted immediate feedback about a
question or wanted to share a student's successes. She also put work samples in the
pocket of the folder on occasion. Sometimes, we even left treats for one another in
the folder pockets!
In the end, some excellent results grew out of this study. Our roles were
clarified through discussions and joint creation of new forms of communication
(both written and verbal). Dialogues about our teaching styles and beliefs, as well as
our reasons for making specific instructional choices, became the basis for new
relationships among the study participants. Communicating lesson objectives and
sequencing became easier and clearer. Additionally, reporting student progress and
challenges became more routine and thorough. Improved communication had many
positive by-products, many of which I probably do not even realize yet. Sharing
with my colleagues that I was frustrated by our communication was not easy.
However, the benefits of having such a discussion far outweighed the uneasiness.
Trying new forms of communication changed the way we served our students, each
other, and ourselves.
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Conclusions
Reflecting on my role as the classroom teacher and learning more about the
roles of my colleagues changed the way we communicated. Likewise, sharing our
teaching styles and beliefs in a professional manner created a new chemistry between
my colleagues and me. Clearer and shared daily communication about lesson
objectives and sequencing, student progress and goals, and upcoming events paved
the road toward a co-teaching model in our classroom. Improving our
communication impacted four different areas of our education plan. The improved
communication impacted student learning, teacher planning, the colleague visitation
schedule, and the role of the RSP aide.
Most importantly, the improved communication via the strengthened
relationships, role clarification, and communication forms greatly impacted student
learning. Sharing our ideas about forms of inclusion and our students' feelings
toward it helped to define how inclusion would play out in the classroom. Once we
decided to keep the students in our classroom for instruction, students began to
believe that they weren't different from the other students. One student, Amber,
wrote, "I like getting to work at my desk when my teachers are in the room. I like it
because they think I'm more mature and responsible."
The students also learned that I valued their presence in the classroom, and
that's why the three teachers worked together to help them learn, rather than sending
them to the RSP classroom to learn different things. One student, John, wrote, "I
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like it because we still can do the stuff Mrs. Payne planned. I like being in here
because I don't miss out on lessons that will help me. We also get extra help with
the stuff we're doing. I know Mrs. Payne cares about me because she wants me to
stay in the room."
They also learned that Laura, Brenda, and I shared responsibility for their
instruction. Knowing that we communicated regularly about the students' progress
and goals transformed the students into hard-working, goal-driven learners. They
saw the big connection between the standards I taught and the goals they achieved
(both IEP goals and fifth grade standards.) Amber addressed this in her writing: "I
think my three teachers help keep me focused. I know what I'm supposed to learn
instead of learning different things in different rooms. My teachers are like a team
because they work together and kind of help us win."
I also felt like the quality of the RSP and ELL programs increased because
the students' instruction was tied directly to the standards. Plus, the students weren't
losing valuable learning time by walking back and forth to another classroom for
different instruction. Our student, Kayla, stated it perfectly: "I think having Mrs. T
(the RSP teacher) and Mrs. H (the RSP aide) in the class is better because we don't
have to go back and forth everyday." In the past, students took up to five minutes
each way to travel to the other classroom. With the new model, they didn't miss any
pertinent instruction within our classroom because they never left during RSP and
ELL assistance times! In the old pull-out model, the RSP and ELL students often
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felt "lost" when they returned to their home classrooms because they didn't know
what the rest of the class was doing upon their return.
Another added student learning benefit was the lowered teacher-to-student
ratio. Since we often tried heterogeneous groupings, all students in the classroom
received more personal instruction. We were able to check all students' reading and
writing skills on a more regular basis. Also, because we all worked with all the
students, we knew which students could serve as appropriate models for our special
students during peer interaction times. We found that our special students had
strengths to share with other students, and we needed to provide regular
opportunities for such exchanges to occur.
Improved communication also impacted planning for all three teachers. I
learned how to adjust my schedule so that RSP and ELL assistance times were filled
with student-centered, hands-on activities (making my colleagues' time in the
classroom more productive.) I also learned to ask for their input before planning the
commencement of new programs in the classroom. Their ideas often enhanced or
improved the ideas I began with. Additionally, I learned to communicate plans for
field trips or assemblies ahead of time so that frustrations were eased by all of us.
When I wrote the dates and times for such activities in my plan book, I also wrote
the dates and times on my colleagues' most recent communication sheets.
Therefore, my personal planning became more effective and efficient.
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Brenda and Laura' s planning was also impacted by our improved
communication. By jointly pinpointing specific goals for each student, they planned
specific ways to assist the students. They also methodically planned opportunities to
informally assess the students' progress toward those goals, based on the activities
we had planned. The improved communication also improved the way Laura
checked our students' comprehension. After our afternoon of sharing beliefs and
ideas with each other, she came to a better understanding of why I chose particular
reading activities to share with students. She immediately embraced the
comprehension strategies I taught her, and began using them and teaching them to
students. The transformation was amazing!
Improved communication also directly impacted the scheduling of RSP and
ELL assistance times. A tradeoff of the inclusion program within my classroom was
decreased teaching flexibility for me. I lost the flexibility to teach whole group
lessons, do art projects, model intense comprehension strategies, etc. when ELL or
RSP colleagues were in my classroom because those activities did not allow for my
colleagues to work directly with students on crucial reading and writing skills. I was
frustrated because I had to use Math time, etc. to do those activities. When I finally
communicated my frustrations to Brenda, she felt terrible. She didn't want me to be
frustrated by the program, but instead fully embrace it. We decided that a possible
solution would be to decrease the amount of time the RSP staff was in my classroom
so that I could do those whole-class activities. She suggested that on Tuesdays and
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Thursdays, the RSP staff would not come into my classroom. Instead, Laura and
Brenda would spend their time in other classrooms where RSP students could use
more assistance. My students could stay with me for those days and not be pulled
from my classroom. (My fear was that if the RSP staff did not come into my
classroom, they would pull my students to their classroom for instruction.) The
visitation schedule was modified to three days per week, thus reducing my
frustrations and benefiting other students in the school.
The final product of improved communication was a change in the role of the
RSP aide. Once Brenda and I shared that we would rather have the students doing
the same activities as all my students, Laura's workload lessened. She no longer had
to plan separate activities or lessons. Her role changed from that of a lesson planner
to that of a learning facilitator or lesson modifier. Also, since she no longer pulled
the students from the home classroom to teach them her own lessons, she was no
longer fully responsible for getting the students to meet their IEP goals. Therefore,
her new role was to share responsibility with the classroom teacher for facilitating
student mastery of the goals. She was also very comfortable meeting with the
students at the back of the classroom. I asked her to try assisting the students at their
desks or on the floor of the classroom during appropriate times so that the students
would feel less alienated from the rest of the students. This switch of roles was a
little uncomfortable for her until she learned how to spread herself thinly enough to
meet all of their individual needs.
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One final role change for Laura was meeting at times with heterogeneous
groups of students. In other words, I wanted her to work with small groups of
students to facilitate reading discussions. Her groups were a mix of RSP students
and regular students. I wanted her to merely facilitate their discussions so that the
RSP students would see and hear what the other "good" readers did. I wanted both
the focus and the burden of modeling within the reading groups to shift from Laura
to the students. Though all of the changes in Laura's role were difficult at first, she
made the transitions look easy. With the role changes, she showed us some personal
strength she hadn't shown before. Brenda and I learned a lot from her.

New
Communication
Methods
Regular,
scheduled
meetings

Use of
Communication
Forms

Results of Improved Communication
RSPStaff
Awareness of
current classroom
learning objectives;
teamwork;
comfortable while
in my classroom

ELL Staff
Awareness of
current classroom
learning objectives;
teamwork;
comfortable while
in my classroom

Time is spent
recording notes
about student
progress instead of
lesson activities;
anecdotal records
go in the Logs

Feels like
communication is
now more
consistent and
systematic; folder
are easy to pass
back and forth

Classroom Teacher
More comfortable
with my colleagues
in my classroom;
student progress is
more systematically
communicated; time
spent with students
is increased
Connected with my
colleagues; I value
their notes about
student progress or
challenges; the
tradeoff is extra time
to write notes for
them

70
She understands
why I use certain
teaching/learning
strategies

Sharing
philosophies

They understand
why I use certain
teaching/learning
strategies; they are
more comfortable
in the classroom

Role clarification

Clear understanding Knowing I
of each of our roles; expected her to
work with students
the aide knows
solely on language
what she is
acquisition through
responsible for;
writing helped her
RSP teacher
to set some longunderstands what I
expect from her and term goals for the
students.
her aide

Passing
Communication
Logs or Folders

Regular education
perspective is
reported in the
folders now too;
classroom teacher
now views contents

Communication
increased about
lesson planning,
student progress,
and peripheral
information

Feel like we're a
team after sharing
philosophies and
ideas; comfortable
asking for
instructional advice
from my colleagues
Learned how much
was expected of me,
which tasks to
delegate, how to
report student
progress, and how
much work I should
do to prepare for
colleagues entering
the classroom
Learned the kinds of
paperwork required
of colleagues, added
notes to the folders;
passed student work
samples to
colleagues

Mid-December, 2001
The writing of this thesis has come to a close, but the study has not. Even
though this thesis is complete, the school year is long from over. I will continue to
ask questions of myself and of my practice. I know I will always be searching for
new ways to communicate more efficiently and effectively. Communication with
colleagues can always be improved. With the endless amount of tasks educators face
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and the limited amount of time we have, clear communication will always be a
hurdle.
This study influenced the ways I communicate with others around the school,
as I expected it would. My communication with the administration is more
consistent and hopefully clearer. I discovered through my research that my
principal is more prompt with email communication than other forms. Our
communication is much more regular than it was before the study. Communication
with parents has also changed somewhat. I am much more precise with my language
in notes and over the phone than I used to be. At the end of our conversations, I
reiterate the main points of our conversation and check the parents' understanding
of our discourse by asking questions. This helps to confirm that we communicated
effectively. On letters, forms, and student work samples that need to be reviewed and
returned, I clearly label directions for what I expect the parents or students to do.
Many questions are still unanswered about the study. First of all, I'm curious
to see how improved communication might affect student achievement. Secondly, I
wonder how else communication with my colleagues might evolve over the course of
this year and future years. Also, now that I finally feel comfortable with having
other teachers in my classroom, how will things change once Denise sees students
inside my classroom again? Finally, how will this study impact my relationship with
colleagues I'll work with in the future?
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I suppose it's a good thing I see myself as a teacher action-researcher. The
questions ignite me and, in this case, summon me to explore their possibilities. I was
blessed to have had the experience of exploring of an aspect of my profession in such
depth. Thankfully, I have the gift years and months ahead to pursue these and other
questions.
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The author of this study is an energetic Fifth Grade teacher, and has also
taught Kindergarten, First Grade, Third Grade, and a First/Second Grade multiage.
April Payne' s classroom is filled with warmth and enthusiasm. She loves using
technology to enhance classroom instruction. A native Texan, Mrs. Payne has lived
and taught in Texas, Florida, North Carolina, and California. She received her B.S.
in Education from Texas A&M University, and her M.A. in Learning and Instruction
from California State University at San Marcos. She lives in California with her
husband Jason, who is a United States Marine Corps helicopter pilot. They have
three dogs named Missy, Honey and Harley. In her spare time, Mrs. Payne enjoys
exercise, travel, gardening, and reading .
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Appendices
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Appendix A: ELL Surveys

ELL Support Staff
1. What experiences prepared you to be an ELL aide?

2. What did you expect to do as an ELL aide?

3. What do you actually do?

4. What areas of your job do you excel in?

5. What areas of your job do you think you could improve?

6. What staff development opportunities would you like to have?

7. What do you like most about your job?

A2

Principals
1. What expertise did each of the ELL aides at your site bring with them to their
current positions?

2. What do you expect ELL aides to do?

3. What do you think they actually do?

4. What are some of their strengths?

5. What are some of their weaknesses?

6. What could make their jobs more manageable?

7. What staff development opportunities would you like for them to have?

A3

Coordinators
1. What expertise did each of the ELL aides at your site bring with them to their
current positions?

2. What do you expect ELL aides to do?

3. What do you think they actually do?

4. What are some of their strengths?

5. What are some of their weaknesses?

6. What could make their jobs more manageable?

7. What staff development opportunities would you like for them to have?

Grade 5 Progress Report

SNdent __________________~~~~~~~~
Reading
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2""
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Parents as Partners

Effort
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Writing

of
Year

ies

Patterns Functions and Alaebra

School Commitment

Measurement

0
fi1l

0
0
0
0

paragraph compositions, both over t1me and

on demand

Writi~ications &. Genres

Provtde a comprehensive academ•c program that aligns to ngorous state and
District standards
Maintain a learning environment that supports your child's academic progress,
ind1v1dual growth, and personal well-being
Provide appropnate interventions for any student in need of additional support
Mamtain open and regular communication with you and your child

Maintain open and regular communication with my child and his/her teacher(s)
Provide time, space, and opportunities that support my child's learning
Encourage my child to take responsibility for homework. and assigned tasks
Ensure my child will attend school fegularty, arrive on time, and be ready to learn

Writesnarrat1ves

text

Teacher Signature

Parent Signature

Lant~u;ne Exnressions
..\des standard En llsh conventions 10 writinq

Speaking

,.

2""

,. ,,. I
of
Year

Effort

l

Delivers a variety of formal and informal

OfeSentations

Social Skills/Work Habits

i

Understands cmd uses appropriate units
of measurement

'Geomettv
!

Identifies, descnbes, draws, and dass1fies
geometric figures

I
I

Parent Commitment

Organizes, creates and revises mult1ple

Writesex Slto
Writes letters

rations

Computes and understands whole
numbers fractions and decimals

As a parent you are asked to join us 1n a partnership agreement:

0
0

Effort

Writl;;;Strat

Number Sense and 0

Understands patterns and relationships

information from nonf1ction text

~=~~ t~f af~;:~~e~~~a:~~and respond to a

End of
Year

Effort

In the Poway Unified School District, we bel1eve that a collaborative partner;;htp
between parents and teachers IS an Important key to studeot success. By work109
together, we are confident your child will develop the knowledge and skills necessary
for continuous growth and achievement of academic standards.

Word Analvcis
Learns and uses new words from readmq
Reads tluentt
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Understands, analyzes, evaluates and applies
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: History/Soclal Science
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Develops and applies historical, geographic
! and cultural understandings to make
connections between the past, present and
i future,
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'Science

I

I

1

3"

2"

I Investigates and understands roncepts in

I Additional Subjects __________+_,l_"+2"--"'-+-=---j

Accepts responsibility for actions and
choices

: Visual/Performing

Arts

: Physical Education

Cooperates with others
Follows directions

Ustens attentively
Special Services

Wrttes legibly
Demonstrates organizateon

I Title 1

Stays on task

i «RSP

I GATE

Completes class ass1gnments on time
Completes and returns homework on time

Teacher(s) Signature(s) - - - - - - - - - - - - - - - Next Year's Grade:

--I

I

I

Works without disturbing others

Respects rights and property of others

E;!~'

! Effort

Ufe, Physical and Earth Science and applies
, the ·processes and skills of scientific inOUirv.

Demonstrates self*control

E;:.~' I

; Effort

· ~soee<:h/Lan ua e
: ~English Language Learner Ell
I Readin S talist
I Intervention
:Other:
•see IEP or ELL Attachment
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Appendix C: IEP (Individualized Education Plan) Goals Form

POWAY UNIFIED SCHOOL DISTRICT- SPECIAL EDUCATION

ANNUAL GOALS AND BENCHMARKS/SHORT-TERM OBJECTIVES
STUDENT

AREA OF NEED:

OF

PAGE

DATE

GOAL: ANNUAL REVIEW

MEASURABLE ANNUAL GOAL:

PROGRESS CODE
(See Below)

Goal Number

Baseline·

DATE _ _ _ __

D
D

IF GOAL NOT MET, ENTER
REASON CODE
(See Below)

0
0
Baseline:

Enables student to be involved/progress in general curnculurnldlstrict standards
and/or
Addresses oltler educational needs resulting from !lie disability

COMMENT:

I ANNUAL REVIEW

BENCHMARK/SHOAT·TERM OBJECnVE:

PROGRESS CODE
(See Below)

D
Person{s) Responsible:
Baseline:

ANNUAL REVIEW

BENCHMARK/SHORT-TERM OBJECTIVE:

PROGRESS CODE
(See Below)

D
Person(s) Responsible:

AREA OF NEED:

GOAL: ANNUAL REVIEW

MEASURABLE ANNUAL GOAL:
Goal Number

Baseline:

PROGRESS CODE
(See Below)
DATE _ _ _ __

D
D

IF GOAL NOT MET, ENTER
REASON CODE
(See Below)

0
0
Baseline:

Enables s!Udent to be involved/progress in general cuniculumldislrict standards
end/or
Addresses oltler educational needs resulting from lhe disability

COMMENT·

ANNUAL REVIEW

BENCHMARK/SHORT-TERM OBJECTIVE:

PROGRESS CODE
(See Below)

D
Person(s)Aesponsible:
Baseline:

ANNUAL REVIEW

BENCHMARK/SHORT-TERM OBJECTIVE:

PROGRESS CODE
(See Below)

D
Person(s) Responsible:

PROGRESS CODES:

REASON CODES- FOR INSUFFICIENT PROGRESS:

1 = GOAL MET OR EXCEEDED
2 = PARTIAL PROGRESS
3 = NO PROGRESS

PUSOSE·70A(AeV.1100)

I

A = INAPPROPRIATE BEHAVIOR

C = ASSIGNMENTS NOT COMPLETED

E "' INADEQUATE EFFORT

9 • EXCESSIVE ABSENCES OR TARDIES

0 ,., NEED TO REVIEW OR REVISE GOAL

F = OTHER (See Altatl"led)

Di8lllbul:ion: WHITE -School Site SpedaJ Education File VEUOW- Special EducatiOn Ollice PINK- Paren&IGuarcl1aniSurrogale GOlDENROD- Case Manager

>-

"0
"0

SOLOM
Teacher Observation
Student Oral Language Observation Matrix

(1)

::::::1

0...
......

><

Student"s N a m e - - - - - - - - - - - - - - - Grade_

Signature------------------

Language Observed - - - - - - - - - - - - - - - - -

Date - - - - - - - - - - - - - - - - - - -

3

Has great difficulty
following what is said Can
comprehend only "social
conversation" spoken
slowly and with frequent
repetitions

Understands most of what
is said at slower-thannormal speed with
repetitions

Usually hestlcml, oflen
forced into silence by
language limitations.

Speech in everyday
conversation and
classroom discussion is
frequently disrupted by the
student's search for the
correct manner of
eKpression

4

CIJ

0

t""'

Based on your observation of the pupil, indicate with an"X" across the square in each category
which best describes the pupil's abilities.

2

t:i

0
5

3::

~

CIJ

A.

B.

c.

D.

COMPREHENSION

FLUENCY

VOCABULARY

PRONUNCIATION

Cannot be said to
understand even simple
conversation

Speech is so halting and
fragmentary as to make
conversation virtually
impossible.

Understands nearly
everything at normal
speech, allhough
occasional repetition may
be necessary

Understands everyday
conversalion and normal
classroom discussions
without difficulty

Speech m everyday
conversation and
classroom discussion is
generally nuent, with
occasional lapses whrle the
student searches for the
correct manner of
eKpression

Speech in everyday
conversation and
classroom discussion is
nuenl and elf01tless
approximating that of a
nalrve speaker

GRAMMAR

0...

~

t""'
~

::::::1
(Jq

c

~

(Jq
(1)

Vocabulary limitations so
edreme as to make
conversation virtually
impossible.

Misuse of w01ds and very
limited vocabulary make
comprehension quite
difficult

Frequently uses the wrong
words; conversation
somewhat limited because
of inadequate vocabulary

Occasionally uses
inappropriate terms and/or
must rephrase ideas
because of lexical
inadequacies

Use of vocabulary and
idioms approximates that
of a native speaker.

Pronunciation problems so
sever as to make speech
virtually unintelligible

Very hard to understand
because of pronunciation
problems Must frequenlly
repeal in order to make
himself understood

Pronunciation problems
necessitate concenlralion
on the part of the listener
and occasionally lead to
misunderstanding

Always intelligible, though
one is conscious of a
derrnite accent and
occasional inappropriate
intonation patterns

Pronunciation and
intonation approximates
that of a native speaker

Grammar and word-order
err01s make
comprehension drfficult
Mus1 onen rephrase and/or
reslric1 himself to bask:
patterns

Makes hequent errors of
grammar and word-order
which occasionally obscure
meaning

Occasionally makes
grammatical and/or wordorder errors which do not
obscure meaning

Gramma11cal usage and
word order approximates
that of a nal1ve speaker

[rrors in grammar and
word-order so severe as to
make speech virtually
unintelligible.

n

::::::1

0
>-!

0

cr'
C/l
(1)
>-;

l~--------------------;-------------~-------------4--------~----+-~~~~~---+--·-------------

E.

(1)

0

<
~
:::.
0

::::::1

3::
~
.....

::L
n

(1)
C/l

"--"

t:i

........

Student------------

PUSD ELL Reading Rubric

Signature----------

Language Observed _ _ _ _ _ __

Teacher Observation Matrix

Grade

Concepts of
Print/strategies
book sense
text aids
self corrects
mechanics of print
Decoding
sight words
phonics
other decoding
strategies
Comprehension
main idea/details
vocabulary
text structure
summarizing
inferencing

1

2

3

4

5

Emergent

Beginning

Developing

Capable

Strong

Occasionally uses
Inexperienced
book sense; looks reading strategies in
at pictures; likes
easy text
being read to

Attitude
Chooses to read

Begins to use reading Consistently uses
Often uses reading
reading strategies in
strategies in easy text strategies in grade
grade appropriate text
appropriate text

May display some
awareness of
sounds, letters
and sight words.

Some knowledge of
sight words; begins to
use phonics and
decoding strategies

Knows sight words;
sometimes uses
phonics and decoding
strategies

Knows sight words;
often uses phonics
and decoding
strategies in grade
appropriate text

May understand
the general idea
of the text based
on pictures and
other clues

Understands very
easy and familiar
material; needs great
deal of support

Can do a basic
retelling of a simple
story; still needs
assistance with grade
appropriate text

Effectively derives
Can retell a story;
meaning from grade
draws basic
level text
inferences; needs
limited support with
grade appropriate text

Relies on having Focuses on decoding;
reads word by word
materials read
reading for meaning
aloud; may
pacing
memorize and
expression
repeat oral
flow of text
language patterns

Fluency

Date _ _ _ __

Reads for meaning
Improved pacing;
with more expression;
begins to read for
needs support with
meaning; may not
attend to punctuation unfamiliar text

Rarely chooses to Occasionally chooses Sometimes chooses
to read for pleasure
to read
read

Often chooses to
read for pleasure

Knows sight words;
effectively decodes
grade appropriate text

Focuses on meaning;
reads expressively
and accurately; can
read grade
appropriate text
independently
Seeks pleasure and
information through
reading

Student-----------

PUSD ELL Writing Rubric

Language Observed - - - - - - - -

Teacher Observation Matrix

Fluency
length
flow

Content
vocabulary
main idea/details
purpose
high level thinking
skills
Sentence
Structure
usage
agreement
word order
tenses
variety
Organization
beginning-middleend
sequencing
"story" structure
Mechanics
capitalization
punctuation
spelling
Style
word choice
originality
risk taking
voice

1
Emergent
Communicates with
pictures; may
produce a series of
isolated letters and
words
Communicates with
pictures; may dictate
stories; may produce
a series of isolated
letters and words

Signature--------Date _ _ _ __

Grade

2
Beginning
Minimal production;
unconnected phrases
and sentences; copies
from the environment

4

5

Developing
Increased production; simple
sentences or fragments

Capable
Adequate production;
more sophisticated
sentences; begins to use
transitional signals

Strong
Confident writer; writes
independently with
effective use of
transitional signals

Minimal vocabulary;
writing may not address
topic; fragmented; no
clear purpose

Increased vocabulary; begins Adequate vocabulary;
to develop topic and purpose; main ideas with
includes some details
supporting details more
developed; clear purpose

Vivid, precise
vocabulary; well
developed topic; strong
supporting details;
higher level thinking
skills

Communicates with
pictures; may
produce a series of
isolated letters and
words

May include words or
structures from primary
language; simple,
patterned sentences;
many fragments or runons; poor spacing

Beginning use of precise
vocabulary; awkward
sentence structure; may
include fragments or run-ons

Increased use of precise
vocabulary; some
syntactic variety;
generally uses standard
sentence structure

Consistently uses
precise vocabulary;
correctly uses a variety
of sentence structures

Communicates with
pictures; may dictate
stories; may produce
a series of isolated
letters and words

May be a list;
Some sequencing of story
inconsistent organization line; may lose focus

Clear evidence of simple
organization; some parts
may not be fully
developed

Purposeful
organization; clear
sense of "story"
structure

May discriminate
between upper and
lower case letters;
may recognize some
punctuation marks

Sometimes uses capital
letters correctly; uses
end punctuation; uses
inventive spelling

Often uses capital letters and
end punctuation correctly;
begins to use more complex
punctuation; often uses
standard spelling

Appropriate use of capital
letters; expanded use of
punctuation; generally
uses standard spelling

Appropriate use of
capital letters; correct
use of punctuation; few
spelling errors

Communicates with
pictures; may dictate
stories; may produce
a series of isolated
letters and words

Limited vocabulary and
text

Predictable text with limited
risk taking; stilted

Purposeful choice of
vocabulary; begins to use
techniques to engage
reader; begins to exhibit
originality

Purposeful choice of
vocabulary; uses a wide
range of techniques to
engage reader; exhibits
originality

3

--

PUSD ELL Math Rubric

Student-----------Language Observed _ _ _ __

Math Strand
Computation

Teacher Observation Matrix

Signature---------Date _ _ _ __

Grade

1

2

3

4

5

Emergent

Beginning

Developing

Capable

Strong

No attempt or response.
Little evidence of
understanding
computation procedures

Part of the task is
completed, but does not
fully understand

Good understanding of
operations involved but not
quite secure or completely
independent May need tools
to accomplish the task, speed
interferes.

Strategies and
procedures meet the
demands of the task,
appropriate speed and
confidence.

Applies understanding
of procedures and
strategies in different
contexts Has multiple
ways to arrive to the
answer. Accurate,
ctlecks to make sure

answer makes sense

Measurement - No attempt or response.
Little evidence of
Including time
understanding concepts
and money
of measurement

Attempts task but may
Makes minor errors, but
use tools incorrectly or
understands concepts. May
show confusion of units. need some assistance.
Shows some evidence of
being able to read or
interpret the measure.

Frequently selects and
uses tools independently.
Can measure accurately.

Frequently selects and
uses tools appropriately
and independently. Can
measure accurately.
Good sense of
reasonableness of a
measure.

Problem
solving

No attempt to solve the
problem. No evidence of
understanding the
problem or how to begin
solving it

Begins, but fails to solve
the problem. There may
be some confusion
about the problem.

The problem is solved
correctly, explanation is
attempted but may be
incomplete.

The problem is solved
correctly, explanation is
clear and complete.
May include extra
information.

Geometry

No attempt or response, Begins to identify some
2-D and 3-0 geometric
little evidence of
knowledge of geometric shapes
names to identify shapes

Number sense Little evidence of
understanding place
- place value
value concepts

Strategies used are
appropriate, but solution may
be incorrect May have small
computation errors with little
or no explanation.

Can identify common 2-0 and Easily names and
3-0 geometric shapes
classifies many 2-D and
3-D shapes correctly.
Begins to understand
patterns and relationships
between shapes.
-- ----------------:-:Begins to correctly read, Reads, writes numbers to 100 Demonstrates place value
with minor flaws.
understanding. Begins to
write numbers to 100.
compare and order
numbers.

Easily names and
classifies many 2-0 and
3-D shapes correctly.
Understands patterns
and relationships
between shapes.

--

Applies place value
concepts in situations
(i.e., rounding,
estimating, comparing,
ordering).
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Appendix E: RSP Monthly Planning Sheet

Teacher:
Touching base for the month of :
Please return this by:
In language arts we will be working on:

In math we will be working on:

Anything special you would like us to do?

Anything else you think we should know (field trips,
assemblies, etc.)?

Please return to the Resource Specialist's box. Thank you!

Fl

Appendix F: RSP Progress Report Sample

Resource Progress Report for
11/27/01
Student A:

Student A is getting more and more
excited about reading. She is able to retell the story and
sequence with 80% accuracy.
Student A is definitely becoming an independent writer.
She does not need to be directed on every sentence when
she is writing. Student A knows what she wants to say in
writing, but is having a difficult time organizing her
thoughts and getting them down on paper. Her goals for
the next two weeks are to focus on getting organized ideas
on paper.

Student B:

Student B is thoroughly enjoying reading.
He currently is reading The Magic Treehouse #2 The
Knight at Dawn.
Student B has become an independent writer. In writing,
student B is feeling much more successful. He is able to
get his words down on paper in a somewhat organized
manner. Spelling is still difficult for him, but he is getting
the primary letters.

Student C:

In reading, Student C has finished the
book Sarah Plain and Tall.
She identified over 50
vocabulary words, answered over 50 comprehension
questions, and wrote a letter in the perspective of the main

F2

character. Student C did report she did not like the book
because she thought it to be a little boring. © .A short book
that was read by student C was How Many Days to
America. She answered comprehension questions on this
book as well with 80o/o accuracy. Currently, student C is
being introduced to a new book, Ramona and Her Father,
which will be a book study project similar to Sarah Plain
and Tall.
In math, Student C knows her multiplication facts with
85% accuracy. She is continually successful at multiplying
3 digit numbers by 3 digit numbers, double and triple digit
division into triple digit numbers with and with out
remainders is the current focus. Student C receives math
homework nightly and returns it promptly the next day.
She has scored 85%-95o/o accuracy on all homework.
In addition to the writing in the classroom, Student C has
been working on contractions and compound words in the
resource room. She is currently working on a 5 paragraph
essay about Fall with focus on organizing her ideas within
paragraphs.

Gl
Appendix G: Communication Forms

Daily Communication Form
Date: _ _ _ _ _ _ _ __

Subject: _ _ _ _ _ __

Time:

Subject: _ _ _ _ _ __

Time:

Comments/Concerns:

G2

Weekly Communication Form
(Daily Activity Sequence)
Subject:

Monday

Subject:

Tuesday

Wednesday

Thursday

Friday

G3
Date: _ _ _ _ _ _ _ _ _ _ __

Classroom Teacher Section
Lesson objective(s):
Reading:

Resource Specialist/Aide Section
Student Progress:

Writing:

Challenges:

Other:
Upcoming Events:

Questions/Comments:

Questions/Comments:

(Attach lesson plans, articles, suggested books to read)

G4

Classroom Communication Form for Teachers & Aides

Date: _ _ _ _ _ _ _ __

Time: _ _ _ _ _ _ _ _ _ ___

Subject: _ _ _ _ _ _ _ _ _ _ _ __
Objectives: _ _ _ _ _ _ _ _ _ __

Students:

Strategies/Modifications:

Outcomes:

Notes:

G5

Communi-Memo
Originator: _ _ _ _ _ _ _ _ __
RE: _ _ _ _ _ _ _ _ _ _ ___

To:

Date:
Subject:

DO D
RSP

ELL

Other
Teachers

Lesson Objectives: - - - - - - - - - - - - - - - - - - - - - - - - -

Brief description of lesson:
INTO

Modifications:
(circle one)

THROUGH

Not needed

Minor

BEYOND

Substantial

Description:

Beginning
Approaching
Competent
StudentProgress1 - - - - - - - + - - - - - - - - + - · - - - - - - - - - +
(Place x on the continuum for start/finish)

Concerns/Questions/Ideas:

G6
VVeekof _____________________________________
Objective: -------------------------------------

Student

Skill mastered/objective met? (check)
M

T

vv

Th

Comments

F

--

I

I

I

G7

Communication Form
Lesson Objectives

Lesson Sequence

Extra focus/Special requests

Students' Names

Extra notes:

Climbed the mountain!
(met the objectives)

Still climbing
(working toward
meeting ob'ectives)

G8

I Teacher's Lesson Activities

RSP or ELL student progress/challenges

Monday:

AmberJohnAnthonyKaylaMary-

Tuesday:

AmberJohnAnthonyKaylaMary-

Wednesday:

AmberJohnAnthonyKaylaMary-

Thursday:

AmberJohnAnthonyKaylaMary-

Friday:

AmberJohnAnthonyKaylaMary-

Notes/Upcoming events/Questions:

--

J

G9
Teacher's Lesson Activities

ELL student progress/challenges

Tuesday:

Mary-

Mark-

Suha-

Thursday:

Mary-

Mark-

Suha-

Friday:

Mary-

Mark-

Suha-

Notes/Upcoming events/Questions:

