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Abstract
of
HELPING PARENTS UNDERSTAND THE IMPORTANCE OF SOCIAL AND
EMOTIONAL LEARNING FOR THEIR CHILDREN WITH ATTENTION DEFICIT
HYPERACTIVITY DISORDER
by
Lyndsie L. Bogovich
Nina Martinez
Barnett (2017) reported that over 50% of students with an attention deficit
hyperactivity disorder (ADHD) diagnosis qualify for special education services under the
Other Health Impairment (OHI) category of the Individuals with Disabilities Education
Act (IDEA) or for general education program modifications under Section 504 of the
Rehabilitation Act. With such a high number of students meeting this criteria due to
ADHD, it is imperative that educational professionals work to find the best way to
support these students in the educational setting. Further, meaningful parent involvement
has been shown to increase a student’s academic performance and school attendance
(Grolnick, & Slowiaczek, 1994). For those students in special education, parent
involvement can support the development of appropriate social skills and meaningful
long lasting relationships with their peers and trusted adults. Although there are
multitudes of positive implications, along with extensively researched successful social
emotional learning curriculum for educators, parents share that supporting social
emotional learning in the home can be challenging and result in feelings of inadequacy
iv

and frustration with school staff. This project focuses on supporting parents of students
who have or are suspected of having ADHD. This project developed trainings and
supplemental resources to educate parents of students with suspected or identified as
having diagnoses of ADHD by providing a review of the most common symptoms of
ADHD, the impact of positive social skills within the school environment, and what
supports are most effective in developing meaningful relationships with teachers, parents
and peers.

__________________________________, Committee Chair
Stephen E. Brock, Ph.D.
____________________________
Date
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Chapter 1
INTRODUCTION
Statement of Collaboration
This project was developed by Lyndsie L. Bogovich and Nina Martinez, School
Psychology graduate students at California State University, Sacramento. The authors
collaborated and their contributions were equivalent. The authors collaborated in
reviewing research, collecting resources, and developing materials on each section of the
project. The developed parent education program was shared equally between the two
authors.
Background of the Problem
Barnett (2017) reported that over 50% of students with an ADHD diagnosis
qualify for special education services under the Other Health Impairment (OHI) category
of IDEA or for program modifications under Section 504 of the Rehabilitation Act. With
such a high number of students meeting this criteria due to ADHD type symptoms, it is
imperative that educational professionals work to find the best way to support these
students. According to the American Academy of Child & Adolescent Psychiatry (2018),
the three main symptoms these students experience are hyperactivity, impulsivity, and
inattention. These symptoms typically cause behaviors in students such as playing with
items, getting out of their seat, daydreaming, and other behaviors that may affect a
students’ academic performance. Much of the teacher’s time is spent collaborating with
other educational professionals to find ways to reduce these behaviors, thus helping
student academic outcomes in the classroom.
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In 2015 the United States created the Common Core State Standards Initiative
aimed at addressing students’ needs as a whole (CASEL, 2018). This approach was
devised in hopes of better supporting students' social emotional learning as well as
academics. When this change was made, many school districts began integrating social
emotional learning into the school setting. Students with ADHD may benefit from these
curriculums as they help students become more successful in the educational setting.
Social emotional learning can help students learn about successful self-management, selfregulation, responsibility, as well as forming healthy and meaningful relationships.
It is well known that when it comes to a student’s success, parental involvement
can be a supporting factor (Grolnick & Slowiaczek, 1994). To further support students
with ADHD and their social emotional development, parents need the same information
that teachers have access to regarding social emotional development, the effects of
ADHD on that development, and how that in turn can effect that students’ academic
outcome.
Purpose of the Project
The primary purpose of this project is to increase parent knowledge of their
child’s ADHD and its effect on their social emotional development. It aims to inform
parents of the benefits of home-school collaboration and how this connection can be
built. Additionally, this project will inform parents on how to foster and build their
child’s social emotional learning so they can have a more successful academic outcome.
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Description of the Project
This project is developed as a three-hour workshop for parents of children with a
diagnosis of ADHD, or students who receive special education services for symptoms
that display similar to ADHD. The presentation consists of a PowerPoint training that
encompasses direct instruction, group discussions, activities, and handouts that provide
resources for further development. The PowerPoint training is provided in a Trainers
Handbook (Appendix A) that provides sample presentation language, activities, and
handouts.
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Chapter 2
LITERATURE REVIEW
Social and Emotional Learning Skills
Definition
According to the California Department of Education (CDE, 2018), “Social and
emotional development includes the child’s experience, expression, and management of
emotions and the ability to establish positive rewarding relationships with others”
(Social-Emotional Development Domain, para. 1). Social emotional development starts
with newborns and progresses as the child grows. Early in life children develop social
and emotional skills to help them become self-confident, successful in language
communication, empathetic, build trusting relationships, and relate to others (Cohen,
Onunaku, Clothier, & Poppe, 2005). This occurs through interactions and relationships
with different peers and adults (CDE, 2018). As the child is provided with interactions
they engage in what is called social emotional learning.
Learning social emotional skills fosters students’ abilities to express and cope
with emotions, have peer relationships, and learn from their teachers (Cohen et al., 2005).
The Collaborative for Academic, Social, and Emotional Learning (CASEL, 2018) defines
social emotional learning as, “...the process through which children and adults acquire
and effectively apply the knowledge, attitudes, and skills necessary to understand and
manage emotions, set and achieve positive goals, feel and show empathy for others,
establish and maintain positive relationships, and make responsible decisions” (CASEL,
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2018, What is Social and Emotional Learning, para. 1). Social emotional learning builds
the social-emotional skills that foster a healthy social emotional development.
Through interactions with peers, children are able to experience context for skill
development from problem solving, to roles in small groups. While these social
emotional skills are learned over time as the child grows, sometimes children are not
provided opportunities to use and develop these skills in daily situations. When this
happens social-emotional skills must be taught via explicit instruction from curriculum. It
has been found that if children do not reach these social and emotional development
milestones, they are at-risk for failing in school, juvenile delinquency, and failure to
thrive in their early school years academically (Cohen et al., 2005). Social emotional
skills have a large impact on students’ education and academic outcomes as they have a
significant capacity to affect individual’s behavior and lifestyles, which in turn allows
them to benefit more from formal education (Miyamoto, Huerta, & Kubacka, 2015).
Core competencies. CASEL (2018) describes five core competencies of social
and emotional learning. These five competencies include: self-awareness, selfmanagement, social awareness, relationship skills, and responsible decision making. Selfawareness is defined as being able to accurately recognize one’s emotions, thoughts,
values, strength, limitations and how they influence their own behaviors. There is also an
element of being able to do this with confidence, optimism, and a growth mindset. Selfmanagement includes students’ abilities to recognize their impulses and stress, and
effectively manage them. Students can regulate their emotions, thoughts, and behaviors
across multiple setting while motivating themselves. Self-management can also
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incorporate the students’ ability to make personal and academic goals for themselves and
work towards accomplishing them. Social-awareness is the third competency and
involves students’ abilities to use perspective taking, empathy, and understanding to see
others’ points of view. This includes individuals from other cultures and the ability to
understand the ethical norms for behavior. Using family, school, and community
resources can aid in this area. Relationship skills can be defined as an individual's ability
to form and keep healthy connections with multiple individuals and groups. Furthermore,
it includes their ability to communicate, listen, cooperate, work out conflict, seek help,
and resist inappropriate social pressure. Lastly, there is the competency of responsible
decision making which is the ability to make choices about one’s own behavior and
social situations based off of morals, safety, and social norms. Being able to realistically
evaluate their own, as well as others, well-being, their actions, and their consequences is
also a piece of this competency (CASEL, 2018).
Effects on Academics
Social emotional skills have an impact on students’ academics for a number of
reasons. Specifically, successful social emotional development in students leads to
improved academic outcomes. A meta-analysis found that social emotional learning
curriculums had positive effects on students’ performance on achievement tests and on
academic grades (Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011). An 11
percentile point gain was found in students academics who received social-emotional
learning instruction (CASEL, 2018). One possibility for the gain in academic
achievement success for these students could be due to their social emotional
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competencies such as being self-aware, self-disciplined, and being self-motivated. These
skills are necessary as they ensure that a child can remain calm and focused to learn from
academic opportunities (Cohen et al., 2005). Research suggests that students who have
these competencies are more confident in their learning and, therefore, able to learn more
(Durlak et al., 2011). Studies show that children who received social emotional learning
education had a decreased chance of receiving disciplinary measures and increased
standardized test scores in comparison to those students who have not received it (Moore
McBride, Chung & Robertson, 2016). Students who have exposure to social emotional
curriculum have exposure from the materials to problem-solving skills which in turn help
them become successful in overcoming different obstacles and making responsible
decisions (Zins & Elias, 2006).
Student engagement. Student engagement is a key piece in positive outcomes
regarding students’ academic participation, achievement, and completion. It has also been
linked to greater school connectedness and positive personal well-being in students.
Supporting and building student engagement can be done through social-emotional
learning curriculum (Adelman & Taylor, 2010; Fredricks, Blumenfeld, & Paris, 2004).
These curriculum can foster strong student attachment, attitudes, attendance, motivation,
and morale (Durlak et al., 2011). Student engagement is influenced by student-student
and student-teacher relationships. Students feel more engaged in their schools when they
feel that they are connected to their peers and teachers. Students must have well
developed social emotional skills in order to build supportive relationships, and socialemotional learning curriculums can help to build those skills (Yang et al., 2013). When
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there is a strong teacher-student relationship, students feel bonded not only to the teacher
but to the school as well. This builds commitment and confidence in the student, teacher,
and school. These bonds are built through appropriate social-emotional skills. A
cooperative learning environment and positive classroom behavior fostered by these
social-emotional skills enhance student ability to learn and achieve higher grades
(Jennings & Greenberg, 2009).
Attention-Deficit/Hyperactivity Disorder
Definition
The Diagnostic and Statistical Manual of Mental Disorders reports attentiondeficit/hyperactivity disorder (ADHD) as being one of the most common mental health
disabilities that can impair children’s learning (American Psychiatric Association, 2013).
The Center for Disease Control and Prevention (CDC, 2018) reported that 11% of
individuals from age four years to 17 years have an ADHD diagnosis. When defining
ADHD professionals look to The Diagnostic and Statistical Manual of Mental Disorders
for the definition; “The Diagnostic and Statistical Manual of Mental Disorders defines the
essential feature of ADHD as a persistent pattern of inattention and/or hyperactivityimpulsivity that is more frequent and severe than is typically observed in individuals at a
comparable level of development” (American Psychiatric Association, 2013, p. 61).
Children with ADHD may frequently daydream, forget/lose things, excessively talk,
make careless mistakes, take unnecessary risks, have trouble taking turns, and have
difficulty getting along with others (CDC, 2018). The most apparent setting that
symptoms of ADHD are typically noticed are in the school setting as these students will
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likely be less successful in the classroom due to academic problems. This is due to the
high structure and expectations that are required of children in the school setting (Barnett,
2017).
Types and Symptoms
There are two types of ADHD that we typically see in children: hyperactiveimpulsive and inattentive. Individuals can experience just one type of ADHD, or both.
These types of ADHD, according to the American Academy of Child and Adolescent
Psychiatry (2018), are hyperactivity, impulsivity, and inattention.
A child who experiences the hyperactivity symptoms of ADHD may appear to
always be on the go, always talking, moving around in their seat or getting out of it
frequently, tapping hands/feet, or unable to play quietly. Impulsivity in children often is
present alongside hyperactivity and may look like a child interrupting frequently, blurting
out answers, difficulty taking turns, difficulty being patient, or using items
inappropriately. While inattention in a child can present itself in different ways, some
common things seen are a child making careless mistakes, unable to stay focused, not
completing things, disorganization, easily distracted, or forgetting items or daily tasks
(American Psychiatric Association, 2017). While it is normal to have some inattention
and impulsivity, in individuals with ADHD these things tend to be more severe, more
frequent, and interfere with an individual's social, school, or work life (National Institute
of Mental Health [NIMH], 2016). The CDC notes that there can also be a combined
presentation of both the inattentive and hyperactive-impulsive types of ADHD, where
symptoms of both types are equally present (CDC, 2018). In the classroom ADHD may
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present as having difficulties with focusing, sitting quietly, listening to instructions,
following directions, remembering information, and completing classroom work.
Executive functioning skills, such as organization and time management, also tend to
suffer in the classroom for these children (Barnett, 2017). Deficits in the ability to selfmonitor and regulate emotions, control impulses, motivation, verbal working memory,
planning and successfully generating and implementing strategies can adversely impact
their education (Barkley, 2005).
Diagnosis
To diagnose ADHD a comprehensive evaluation must be completed by a licensed
clinician to show that the symptoms of ADHD are chronic and impairing an individual's
academic, socioemotional, or familial functioning and development (American
Psychiatric Association, 2017). It is common for children diagnosed with ADHD to be in
elementary school years due to the fact that children of this age with ADHD will begin to
struggle with their academics (NIMH, 2016). Research has shown that teachers are most
frequently the ones to make initial referrals or suggestions, for students to be evaluated
for ADHD (Topkin & Roman, 2015). ADHD has a significant effect on students’
education; therefore, over 50% of students with an ADHD diagnosis will qualify for
special education services under the Other Health Impairment (OHI) category of IDEA
and under Section 504. A substantial portion of these students who qualify for special
education services will also qualify under a learning disability or an emotional disability
(Barnett, 2017). It should be noted that a student does not need a medical diagnosis of
ADHD to qualify for special education services in the school setting. If a student is found
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to exhibit ADHD type symptoms, the IEP team can qualify them under that category
even without a medical diagnosis.
Effects on Social Emotional Skills
Peer difficulties. Gardner and Gerdes (2015) found that, “...between 50% and
70% of children with ADHD experience peer relationship difficulties, which highlights
the significance of social impairment for this population” (p. 845). Struggles with peer
relationships is a significant impairment for students with ADHD as issues around
stigmatization, neglect, rejection, and victimization arise. These issues can cause students
to have minimal friendships, poor quality friendships, and high peer victimization.
Students with ADHD are more likely to engage in inappropriate and impulsive behaviors
during recess and other unstructured times which leads to impaired friendships.
According to Gardner and Gerdes (2015), “...between 56% and 76% of children with
ADHD have no mutual friendships, compared with 10% to 32% of typically developing
children” (p. 845). Research has shown that these relationship struggles are predictive of
negative future outcomes such as academic difficulties.
Self-regulation and self-awareness. Self-regulation is key in successful
academic performance and child development. Students with ADHD have a harder time
formulating appropriate self-regulation when compared to their same age peers. Poor
self-regulation skills in these students cause difficulty remaining on task and following
directions; thus, these students often produce poorer quality work and less work
completion overall (Harris, Friedlander, Saddler, Frizzelle, & Graham, 2005). With selfregulation comes being self-aware. Research has shown that students who are self-aware
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are more successful in self-monitoring, which decreases disruptive behavior in students
with multiple disorders, including ADHD (Harris et al., 2005).
Home-School Collaboration on Social Emotional Skills
Teacher Involvement
Various social emotional techniques that are helpful in the classroom include
assisting the student in becoming the instructor’s partner in developing techniques that
can support positive self-image. One example is when a teacher approaches the student as
a teammate by helping to problem solve ways to complete assignments with tools that are
suggested by the student. This approach can help build the positive self-image of the
child and decrease the time the instructor may have spent attempting to “figure out” what
motivates the child. Another example includes when the teacher reminds the student that
he or she will be looking for quality of work and will reinforced with immediate praise
(Segal & Smith, 2018).
Despite a teacher’s best efforts, negative behaviors do occur. However, providing
the student with prior discussed and agreed upon warning signals, such as a sticky note
on the student’s desk, standing next to the student while providing directions to the rest of
the classroom, and/or creating a warning hand signal with the student can help bring
attention to negative behaviors. Additionally, planned ignoring of behaviors if they
appear to be unintentional and not distracting to other students can decrease the number
of negative interactions between students and teachers throughout the day. This system
provides reminders without the embarrassment of bringing attention to the student in
front of his or her peers (Segal & Smith, 2018).
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Parent Involvement
Translating these positive behavioral strategies and supporting social emotional
learning outside the classroom can be tricky. However, it is well worth the effort,
especially in promoting consistency and minimizing unexpected reactions to common
behaviors. For example, parents can provide the same hand signal the teacher uses to gain
attention within in the home environment. Another example includes notifying the
teacher of a new reward system put in place at home that has been effective. Providing
consistent opportunities for success for students with ADHD and minimizing situations
that appear to set up the child for failure, will support both the student’s success at school
and home and provide opportunities for social emotional control and growth (Segal &
Smith, 2018).
Managing parental perceived competence and stress can predict social emotional
success for children with ADHD. Research suggests that parental stress is highly
correlated with negative attitudes regarding their own parenting style and its
effectiveness. “It is difficult for parents to maintain confidence in the effectiveness of
their own capacity to engage in appropriate parenting practices when the desired child
behavioral outcomes are not forthcoming. Thus, parents ‘learn’ that they cannot manage
or control their child” (McLaughlin & Harrison, 2006 p. 83). Providing positive parenting
opportunities through the process of integrating social emotional learning into
challenging daily situations can help mitigate this lack of self-esteem and frustration for
both the parent and the child.
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Providing social emotional learning in the classroom is important to supporting
positive relationships at school. Parents can increase their child’s success with regards to
peer relationships and positive self-image at home by providing opportunities for skill
development and positive familial interactions to resolve conflict, solve everyday
challenges and promote consistency, which then can decrease negative risk factors such
as self-harm, isolation and substance abuse or use (Marshal, Molina, & Pelham, 2003).
Increasing prosocial behaviors beyond the school setting has an increased positive impact
on academic success and long-term learning skills (Espelage, Rose, Polanin, Houchins &
Oakes, 2016).
Learning can be supported when parents include their child’s daily experiences at
school in daily conversations. These interactions can involve academics, their children’s
social lives with their friends and/or relationships with their teachers (Protheroe, 2010).
This approach communicates interest in the child’s activities and builds positive rapport
for further discussion on how to navigate difficulties with peer relationships and can help
a child advocate for supports within the classroom (i.e. asking for help when attempting
to complete a difficult math problem or reading a challenging passage). In addition, these
interactions convey an interest in their child’s life experience and an interest in their
thoughts and opinions (Protheroe, 2010). Children with ADHD can often be bombarded
with negative reactions to their impulsivity, creating feelings of low self-worth and
inability to follow normal social norms. Fostering communication at home in a positive
safe setting can decrease negative self-image and increase positive outcomes for
academics and their interactions with their peers.
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Parents who are aware of the approaches that classroom staff are utilizing to help
a child with ADHD manage his or her behaviors can then support those same approaches
in the home. This can then increase consistency both at home and school and offer more
opportunities for the child to use positive social skills throughout their day. Children
who practice these skills are able to hone their ability to recognize their own behaviors
and make adjustments in the moment, thus decreasing negative consequences. Studies
suggest that increased parental involvement within the school increases students’ selfefficacy, positive attitude towards school, grades and motivation (Rogers, Wiener,
Marton & Tannock, 2009). However, engaging with the school can be more challenging
with students who have ADHD. Parents who report having less positive communication
with school staff feel less welcome and less supported and perceive less time to dedicate
to their child’s academics. Additionally, these parents felt less efficacy in their ability to
help support their child’s academics (Rogers et al., 2009). Providing open
communication, clear and targeted homework assignments and providing positive
feedback to parents can increase the link between school and home.
Barriers
Various barriers exist when schools attempt to increase parental involvement in
their children’s school and academics. A literature review conducted by Miami Dade
County School Board, Literature Review on Family Involvement: The Home-School
Partnership (Blazer, 2005) found that multiple factors contribute to strained relationships
between parents and school staff, thus resulting in decreased parental involvement.
Related home to school barriers are as follows: Lack of teacher time, lack of
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understanding in parental communication styles, misperceptions of parental abilities,
limited family resources, tensions between parents and teachers, parent perception of the
school waiting too long to contact them regarding behavior problems or parents only
begin contacted for bad news regarding their child, perceived lack of respect on behalf of
either the teacher or the parent, lack of family mobility, and lack of vested interested in
education on the part of the parent. Providing ways in which parents can feel they are a
part of their child’s education and that they are meaningful members of the school
community has the potential to increase the positive supports provided to the child and
decrease the isolation felt so often by parents (Blazer, 2005).
Improving Social Emotional Skills in Students’ with ADHD
Research has shown that pharmacological interventions and behavior
modifications alone are not sufficient for helping students improve their academic and
social performance struggles (Harris et al., 2005). Providing parents with clear and
concise tools that are well informed and anchored by research will increase student
academic and social success. Highlighting a student’s strengths in various different ways
can shift negative attitudes. One approach is the utilization of Islands of Competence, and
other resiliency focused concepts (Brooks, 2007). Brooks discusses, providing children
with perspective on their strengths and abilities. He suggests that all individuals have
skills they excel at, these are labeled Islands of Competence. Parents can move from a
deficit based model to a strength based model, highlighting their child’s and their own
strengths, thus supporting positive attitudes and increasing hope and respect for
themselves and their children.
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Providing positive home to school interaction can support all areas of socialemotional learning and academic and social success. Linking teachers to parents,
providing communication in an appropriate and accessible way, and providing many
different opportunities for parental involvement outside of the normal parent teacher
organizations, including volunteering in the classroom, all positively impact parental
school involvement. Open and clear home to school communication sends a clear
message to both the teacher and the child that the parent is vested in their child’s
education and that, despite challenges, they are a team working to support the success of
their child (Blazer, 2005).
ADHD can be a challenging and disheartening diagnosis for parents and children.
Providing supports and tools to address these challenges can help parents and teachers
highlight the strengths and joys of living with and teaching children who are excited and
motivated to see all of their world through a different lens. Hal Meyer, a parent whose
son was diagnosed with ADHD at the age of 5, retells this story of reframing and the
stigma that can surround ADHD. “Once, he took his son, who was 7 or 8 at the time, to a
restaurant where they spotted a youngster in perpetual motion -- so much, in fact, that one
parent had to hold him down. ‘My mouth must have dropped,’ Meyer says. ‘And my son
said to me, ‘Don’t look at him as hyperactive. Look at him as being in a hurry to see the
world’ ” (Kam, 2011, para. 14).
Summary
Linking ADHD symptoms to social emotional skills and including parents when
implementing new skills provides parents with supports to address the social skills of
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children with ADHD. Research shows that students who have strong social emotional
skills are better at moderating their impulsivity, inattention, and poor frustration
tolerance, along with increasing empathy (Choi & Lee, 2015). The ability to identify
feelings and display emotion regulation supports lower instances of psychological
problems such as anxiety, depression and low self-esteem. In addition, children are better
able to maintain positive relationships into adulthood, thus decreasing negative life
outcomes. Connections with peers and trusted adults provide children with protective
factors that support healthy development (Choi & Lee, 2015).
With high prevalence of ADHD among school aged children, it is necessary to
consider the effects of the disorder on their social emotional skills. Successful social
emotional skills in students with ADHD can help them be more successful in school, in
their friendships, and in their academic achievement (Miyamoto, et al., 2015). While
teachers may have access to social emotional learning curriculum through their school
districts, it is not as readily available for parents of students with ADHD. This suggest
that parents who support positive social emotional skills can increase the likelihood of
students practicing social emotional skills across multiple settings, thus increase use and
positive outcomes. A training specific to parents of students with ADHD will help inform
them of the importance of successful social emotional skills, as well as how to enhance
their child’s skills and knowledge.
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Chapter 3
METHODS
Research
Research on this project started with the authors’ examination of social emotional
learning and ADHD through online research from national and professional
organizations. Websites included: The Collaborative for Academic, Social, and
Emotional Learning (2018, the CDC (2018), CDE (2018), American Psychiatric
Association (2017), NIMH (2016), and the American Psychological Association (2018).
Additionally, the authors began a search of peer-reviewed journals from databases found
on the Sacramento State University Library’s website. Databases included: Education
Full Text (EBSCO), ERIC (EBSCO), PsychINFO (EBSCO), PsycArticles (EBSCO), and
PubMed (NCBI). Search phrases on these data bases included: “social emotional
learning,” “social emotional learning and ADHD,” “social emotional learning and
academic achievement,” “social emotional learning and standardized tests,” “attention
deficit hyperactivity disorder,” “attention deficit hyperactivity disorder and social
emotional learning,” “social emotional learning in the home,” and “home-school
collaboration.”
Development of Parent-Training Workshop
The authors of this project gathered information from data bases, professional
websites, and experience in the educational setting to create a workshop for parents of
children who display ADHD type symptoms. The authors selected the most pertinent
information that could be presented to parents. The parent-training workshop presentation
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includes definitions on social emotional learning and attention deficit hyperactivity
disorder. The presentation explores how the symptoms of ADHD can impact students’
social emotional skills from developing appropriately. Furthermore, it gives parents
insights into how poor social emotional skills can negatively affect their child’s academic
achievement.
The presentation is developed to first inform parents on the necessity of fostering
their child’s social emotional skills. This includes fostering these skills through homeschool collaboration. The presentation then encourages parents to engage in home-school
collaboration and gives resources on how parents can foster their child’s social emotional
skills not only at school, but also in the home setting. In addition to the PowerPoint, the
presentation will also provide a copy of the slides, handouts that further define topics
discussed throughout the presentation, and handouts that have resources to help continue
parents’ development after the presentation.
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Chapter 4
RESULTS
Presentation Objectives
The objective of this presentation is to educate parents on how to best support
their child’s social emotional learning, despite the obstacles that come with having
ADHD type symptoms. The authors designed the workshop to help parents gain
knowledge they might not otherwise have learned about how their child’s social
emotional well-being can impact their overall academic achievement. In giving parents
this knowledge, parents will be more receptive to the techniques offered later in the
presentation that will foster their child’s social emotional development. The workshop is
designed to be interactive in an effort to have parents feel comfortable and to help them
build relationships with other parents in similar situations. The Trainers Handbook that
contains all relevant presentation slides and handouts can be found in the Appendices of
this document.
Recommendations for Use
This is a three-hour parent presentation aimed at educating parents of children
with ADHD type symptoms. This workshop can be conducted through a school district
by an educated professional, such as a school psychologist; or it can be facilitated as a
community offering. It is recommended that the presenter of this material be educated on
ADHD and social emotional learning as it is important that parents feel secure in asking
any follow-up questions. It is important to incorporate the suggested discussion topics in
order to ensure the participants remain engaged. While there is sample presentation
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language provided, facilitators of this presentation are able to consider the needs of their
audience and make necessary adjustments.
Conclusion
The authors of this presentation hope that parents leave the workshop feeling as
though they have gained a wealth of knowledge in a new way to support their ADHD
child. It is common that parents are told how their child may need to behave in the
classroom setting; however, it is less common that they are educated on how their child’s
social emotional development may impact their academic achievement as well. After
attending this workshop parents should feel confident they can foster their child’s social
emotional development, as well as that they can build a meaningful home-school
collaboration to support their child’s success. The overall goal of the authors is that these
students may receive consistent social emotional support across multiple settings, thus,
increasing their chances for academic success.
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APPENDIX A
Trainers Handbook
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SLIDE 1
TITLE SLIDES

Presentation Note: Prior to participants arriving have title slide on screen, name tags
with thick marker at entrance, and signs to indicate where the restroom is.

Sample Presentation Language: Good [morning, afternoon,
evening] and welcome!
My name is ___________ and I just wanted to thank you for taking
the time to join us tonight! I would like to start off by introducing
myself (position, expertise).
Presentation Note: Introduction should be brief. Including your name and how you have
expertise on the topic should be sufficient.
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SLIDE 2
TITLE SLIDES – Workshop Goals

Sample Presentation Language: Throughout today’s presentation
please feel free to stand, stretch, or walk around the room since we
will be here for around three hours. Don’t worry we will be giving
you a break about half way through. So let’s get to it. By the end of
today’s workshop you will have…
o gained knowledge on ADHD symptoms and how those
symptoms manifest in the classroom setting
o you will learn about the outcomes of well-developed SEL
skills
o and develop an understanding of how your child’s ADHD
symptoms can impact their social emotional development
o we will talk about how to foster a positive home school
connection and why that is so important
o and lastly we will talk about what you can do at home to help
build well developed social-emotional skills in your child
If you know someone who has a diagnosis of ADHD then you
know there are many symptoms that come with it. These
symptoms can impact a student’s future by impacting their
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academic achievement. Today we will learn what we can do to
foster these students learning.
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SLIDE 3
TITLE SLIDES – Workshop Outline

Sample Presentation Language: Tonight we will first talk about
ADHD and its connection with social-emotional development and
achievement. Then we will go over the importance of home-school
collaboration. And finally how to foster social-emotional
development at home. So let’s begin...
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SLIDE 4
TITLE SLIDES - ADHD

Sample Presentation Language: The first piece we need to talk
about is attention deficit-hyperactivity or ADHD itself and what it
is.
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SLIDE 5
ADHD

Sample Presentation Language: The American Psychiatric
Association defines ADHD as a persistent pattern of inattention
and/or hyperactivity-impulsivity. These patterns are more frequent
and more severe than other individuals at the same level of
development. So what exactly does it mean when it states “pattern
of inattention and/or hyperactivity-impulsivity?” Let’s look into
these symptoms a little deeper.
Background Information: The American Psychiatric Association (2017) states that in
young children symptoms may look like high activity levels, difficulty sitting still and
focusing, and short attention spans. These appear noticeably more frequent and intense
than would be seen in peers of the same age. These symptoms may cause difficulties with
functioning in the home, school, and friends domain.
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SLIDE 6
ADHD – Types & Symptoms

Presentation Notes: Here you really want to validate what the participants are seeing in
their child and have a bit of a discussion of what those symptoms look like for them. If
someone says their child frequently makes careless mistakes, ask them for examples.
Then see if anyone else sees their child making careless mistakes but in a different way.
It is important for parents to know this symptoms manifest in different ways.

Sample Presentation Language: There are three main symptoms
that tend to present themselves in individuals with ADHD. These
are the three main symptoms that the organizations such as the
American Association of Child & Adolescent Psychiatry and the
American Psychiatric Association recognize. These three are:
hyperactivity, impulsivity, and inattention. These three main
symptoms form the two types of ADHD, Inattentive type and
Hyperactive-Impulsive type. Individuals can also have combined
type which encompasses the behaviors correlated with both
inattentive and hyperactive-impulsive. Who wants to give a
symptom of ADHD they frequently see in their child? [Pick 3-4
participants to share]
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Background Information: The DSM-5 (APA, 2013) lists the following as basis for an
ADHD diagnosis. When considering these symptoms we evaluate if they have occurred
over the last six months.
Inattentive Type: Six (or five for people over the age of 17 years) of the following
symptoms occur frequently:
• Doesn’t pay close attention to details or makes careless mistakes in school or job
tasks.
• Has problems staying focused on tasks or activities, such as during lectures,
conversations or long reading.
• Does not seem to listen when spoken to (i.e., seems to be elsewhere).
• Does not follow through on instructions and doesn’t complete schoolwork, chores
or job duties (may start tasks but quickly loses focus).
• Has problems organizing tasks and work (for instance, does not manage time
well; has messy, disorganized work; misses deadlines).
• Avoids or dislikes tasks that require sustained mental effort, such as preparing
reports and completing forms.
• Often loses things needed for tasks or daily life, such as school papers, books,
keys, wallet, cell phone and eyeglasses.
• Is easily distracted.
• Forgets daily tasks, such as doing chores and running errands. Older teens and
adults may forget to return phone calls, pay bills and keep appointments.
Hyperactive/Impulsive Type: Six (or five for people over 17 years of the following occur
frequently:
• Fidgets with or taps hands or feet, or squirms in seat.
• Not able to stay seated (in classroom, workplace).
• Runs about or climbs where it is inappropriate.
• Unable to play or do leisure activities quietly.
• Always “on the go,” as if driven by a motor.
• Talks too much.
• Blurts out an answer before a question has been finished (for instance may finish
people’s sentences, can’t wait to speak in conversations).
• Has difficulty waiting his or her turn, such as while waiting in line.
• Interrupts or intrudes on others (for instance, cuts into conversations, games or
activities, or starts using other people’s things without permission). Older teens
and adults may take over what others are doing.
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SLIDE 7
ADHD – Statistics

Sample Presentation Language: It is so important to know the
symptoms of ADHD and to be aware of how they can manifest
differently in different individuals. The average age that children
are diagnosed with ADHD is seven. If we are aware of some of
these symptoms we have a better chance of early intervention even
before a diagnosis is brought forth by say a teacher.
Background Information: The Center for Disease Control (2018) analyzed the findings
from the National Survey of Children’s Health from 2003-2011. While the average age of
an ADHD diagnosis was 7, it was found that parents who rated their child’s ADHD
symptoms as severe, were diagnosed younger. Mild severity was 8 years old, moderate
severity was 7 years old, and severe severity was 5 years old.
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SLIDE 8
ADHD - Statistics

Sample Presentation Language: In fact, many times it is a
teacher who facilitates the beginning of an ADHD diagnosis as the
student begins to struggle in the classroom due to the high
structure and expectations required at school. ADHD is one of the
most common mental health disabilities that can impair a child’s
learning. Again, with these numbers being so high, it is important
to learn and pay attention to the symptoms of ADHD.
Background Information: The Center for Disease Control and Prevention’s (2018)
National Survey of Children’s Health indicated that in 2003 7.8% of children had an
ADHD diagnosis, in 2007 9.5, and in 2011 11%.
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SLIDE 9
ADHD – Statistics

Sample Presentation Language: Really paying attention to if
these symptoms are manifesting in females is even more crucial as
the center for disease control has found that males are three times
more likely than females to be diagnosed with ADHD. Key word
being diagnosed with ADHD, this does not mean that the females
do not have it or do not have these symptoms. It just means they
are not being diagnosed at the rate of males.
Background Information: The Center for Disease Control and Prevention’s (2018)
National Survey of Children’s Health indicated that 6.4 million children were reported by
parents to have ever received a diagnosis of ADHD: 1 in 5 high school boys and 1 in 11
high school girls.
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SLIDE 10
SEL

Sample Presentation Language: Okay now hang with us as we
make a dramatic jump to what might seem like a completely
different topic, Social-Emotional Learning.
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SLIDE 11
SEL - Defined

Sample Presentation Language: You may have already heard the
phrase “social-emotional learning,” but what is it really? The
Collaborative for Academic, Social, and Emotional Learning, also
known as CASEL is a collaborative that does a lot of research on
social emotional learning in an effort to have it integrated into the
educational system. Many people look to CASEL when
considering the definition of social-emotional learning. Their
definition explains that when children and adults build and apply
the knowledge, attitudes, and skills that help us understand and
manage emotions, set and achieve positive goals, feel and show
empathy for others, establish and maintain positive relationships
and make responsible decisions, these individuals are learning and
building their social emotional skills. Exposure to social-emotional
curriculum helps foster students’ abilities to express and cope with
emotions, have peer relationships, and learn from adults; furthering
their social emotional learning.
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Background Information: The California Department of Education (2018) released new
guiding principles for teaching social and emotional skills, a tool to help educators ensure
students have the skills they need for success in schools, careers, and the community. The
State Superintendent of Public Instruction at the time, Tom Torlakson, reported that
“Educators know, and the science confirms that learning is not only cognitive but also
social and emotional.” Additionally he spoke of the guiding principles noting that, “These
principles are part of a concentrated effort to improve teaching and learning of social and
emotional skills by recognizing that students’ connection to what they are learning is a
critical component of a quality education.” These guiding principles as listed by the
California Department of Education are:
1. Adopt whole child development as the goal of education
2. Commit to equity
3. Build capacity
4. Partner with families and community
5. Learn and Improve
You can find all this information as well as printable handouts on:
www.cde.ca.gov/eo/in/socialemotionallearning.asp
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SLIDE 12
SEL-Defined

Sample Presentation Language: Social-emotional learning is
done overtime and the development of these skills begins when the
child is a newborn and continues to grow as they grow. Early in
life children use these skills to help them become self-confident,
successful in language communication, empathetic, and able to
build trusting relationships. These skills can develop naturally
through interactions and relationships with peers and adults.
However, often direct instruction can facilitate the development of
these skills. And some children are in greater need of such
instruction than are others. Generally, speaking children with
ADHD will have greater need for SEL curricula.
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SLIDE 13
SEL – Core Competencies

Sample Presentation Language: The Collaborative for
Academic, Social, and Emotional Learning, also known as
CASEL, has created a framework that helps make sure a students’
intrapersonal, interpersonal, and cognitive competence is being
fostered. They have come up with five core competencies that can
be taught in many different ways, including through socialemotional curriculum. The five competencies are Self-awareness,
Self-Management, Responsible decision making, Relationship
skills, and social awareness.
Presenters Notes: While reading this have one of the presenters pass out the CASEL
Core Competencies handouts with this diagram and additional details for each area on it.

Sample Presentation Language: Let’s dive into each competency
a little more.
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SLIDE 14
SEL – Core Competencies

Sample Presentation Language: The first core competency is
Self-Awareness. This can come through in many ways. A child
who is successful in this competency will be able to identify their
emotions and values and how those things influence their behavior.
They will also be able to understand their strength and limitations
with confidence, optimism, and growth mindset.
What are some ways you identify in yourself that are examples of
well-developed self-awareness? [Call on 1-2 participants to share]
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SLIDE 15
SEL – Core Competencies

Sample Presentation Language: The next competency is SelfManagement. This is an area that children with ADHD
significantly struggle with. A child who struggles in this area may
not be able to regulate their emotions, thoughts, and behaviors
across different settings and situations. This means the individual
can’t manage stress well, control impulses, and struggle to find
motivation. Working towards goals may also be difficult for them.
Raise your hand if you feel as an adult you have well-developed
self-management?
Now who wants to share how they feel they are successful in this
competency? [Call on 1-2 participants to share]
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SLIDE 16
SEL – Core Competencies

Sample Presentation Language: The third competency we will
talk about is social awareness. Social awareness is when a child
can understand another person’s point of view and empathize with
them. This includes understanding norms for behavior.
Recognizing supports offered by their family, school, and
community is also important. This is such an important
competency because it is something we have to continue to be
successful in as we grow into adults and have social interactions in
places like the workplace.
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SLIDE 17
SEL – Core Competencies

Sample Presentation Language: Okay we are almost there!
Number four. This is probably one of the most important
competencies when we are looking at social skills in students with
ADHD. This competency looks at how well the child can establish
and maintain relationships. These relationships must be healthy
and should be with diverse individuals and groups. It also includes
being able to communicate, listen, and cooperate. It looks at the
child’s ability to resist inappropriate social pressure, negotiate
conflict constructively, and seek and offer help when needed.
What is one area of your child’s life where you feel they might
suffer if they do not have well-developed relationship skills? [Call
on 1-2 participants to share]
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SLIDE 18
SEL – Core Competencies

Sample Presentation Language: Alright we have officially made
it to the fifth competency! Woohoo! I was about to have to take a
Starbucks break to make it through!
Last, but not least, we have responsible decision making. Children
who are well-developed in this area can make constructive choices
about their behavior and their social interactions based on ethics,
safety, and social norms. They are able to look realistically at the
consequences of their actions and the well-being of themselves, as
well as others.

45

SLIDE 19
Linking ADHD & SEL

Sample Presentation Language: After learning more about each
competency, it is easy to see that all of these 5 core competencies
can be directly affected by different symptoms and behaviors that
are displayed by a typically developing child, let alone a child with
ADHD. So let’s take a closer look at how these social-emotional
competencies and skills are affected by ADHD symptoms.
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SLIDE 20
Linking ADHD & SEL

*Participant Activity*

Sample Presentation Language: Everyone find two-three other
people and form a group. I want each of you to share one way you
feel your child’s ADHD has had an effect on their social life. [Let
participants collaborate for 10 minutes, bring the group back
together and call on 2-3 people to share their experiences outloud]
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SLIDE 21
Linking ADHD & SEL: ADHD & Friendships

Sample Presentation Language: Raise your hand if you feel like
you have ever felt like your child didn’t have any meaningful
friendships. It is so important to know how common this is as peer
connections are crucial to children with ADHD. These connections
are how they learn to have reciprocal relationships and how to
make and maintain healthy relationships. The relationships teach
children the rules and skills of social exchange like cooperation,
negotiation, and conflict resolution. The symptoms of ADHD
impacts the individual’s ability to observe, understand, and
respond to the social situations around them.
For example, some individuals with ADHD might be too
aggressive, demanding, and intrusive when playing with others.
They might struggle to join peers as they are more interested in
their own rules and interests than in their peer’s interests. They
might appear as being bossy and unfair as they struggle with
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knowing how to cooperate with others. They might also struggle
with understanding the social cues their peers are presenting to
them which further increases their inability to know how to
cooperate with others. Some individuals may struggle with
attention and self-control. This can interfere with opportunities to
learn through observations as they might become bored easily, get
distracted and check out.
Additionally, individuals with ADHD may have impulsive
reactions, be hyperactive, or display distractive behaviors that may
be viewed as frustrating, irritating, and insensitive to their peers.
Thus, further causing avoidance and rejection of that individual. In
turn this can cause the individual to begin to isolate themselves due
to the repeated failures in friendships and low feelings of selfconfidence and self-worth.
It is important to point out why this can be problematic. When a
child becomes isolated they disengage and avoid their peers. This
means they no longer have opportunities to learn social and
adaptive skills. Causing even lower peer competencies. These
deficits in social skills has a negative effect on a child as they grow
up.
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SLIDE 22
Linking ADHD & SEL – Peer Difficulties

Sample Presentation Language: In order for friendships to grow
and be maintained, a child must be able to control impulses, take
turns, cooperate, share, listen, be empathetic, attentive and focused,
communicate effectively with others, be aware of and respond to
social cues, and have an ability to problem-solve situations and
resolve conflicts as they arise—all skill areas that can be
challenging for a child with ADHD.
Symptoms that come along with, such as poor self-regulation,
ADHD can cause strain on these students peer relationships. The
stigmatization, neglect, rejection, and victimization that these
children experience can cause minimal friendships, poor quality
friendships, and high peer victimization. Look at these numbers
56-76 percent of children with ADHD have NO mutual
friendships. Compare that to the 10-32 percent of typically
developing children. That is huge. Especially when we know that
research has shown that these relationship struggles are predictive
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of negative future outcomes such as academic difficulties. Studies
have found that the negative view of children with ADHD is
already established by early-to-middle elementary school years.
Background Information: Gardner and Gerdes (2015) research found that, “...between
50% and 70% of children with ADHD experience peer relationship difficulties, which
highlights the significance of social impairment for this population” (p. 845). Struggles
with peer relationships is a significant impairment for students with ADHD as issues
around stigmatization, neglect, rejection, and victimization arise. These issues can cause
students to have minimal friendships, poor quality friendships, and high peer
victimization. Students with ADHD are more likely to engage in inappropriate and
impulsive behaviors during recess and other unstructured times which leads to impaired
friendships. According to Gardner and Gerdes (2015), “...between 56% and 76% of
children with ADHD have no mutual friendships, compared with 10% to 32% of
typically developing children” (p. 845). Research has shown that these relationship
struggles are predictive of negative future outcomes such as academic difficulties
(Gardner & Gerdes, 2015).
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SLIDE 23
Linking ADHD & SEL – Peer-Difficulties

Sample Presentation Language: Look at these numbers 56-76
percent of children with ADHD have NO mutual friendships.
Compare that to the 10-32 percent of typically developing children.
That is huge. Especially when we know that research has shown
that these relationship struggles are predictive of negative future
outcomes such as academic difficulties. Studies have found that
the negative peer status of children with ADHD is often already
established by early-to-middle elementary school years and this
reputation can stick with the child even as he or she begins to make
positive changes in social skills. For this reason, it can be helpful
for parents to work with their child's teachers, coaches, etc. to try
to address these reputational effects.
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SLIDE 24
Linking ADHD & SEL – Self-Regulation

Sample Presentation Language: Many of the core competencies
play a role in a student’s ability to self-regulate. Self-awareness,
self-management, social awareness, and responsible decision
making all play a part in successful self-regulation. However
students with ADHD may suffer in these areas as they significantly
struggle with self-regulation. This struggle with self-regulation can
cause children with ADHD to react without thinking. This means
they are making actions without considering the consequences of
their behaviors not just for themselves, but for others around them.
Others may view these behaviors are purposeful and deliberate. In
turn the child may be labeled as a trouble maker, thus making it
more likely that other peers will avoid them.
Background Information: Students with ADHD have a harder time formulating
appropriate self-regulation when compared to their same age peers. Poor self-regulation
skills in these students cause difficulty remaining on task and following directions; thus,
these students often produce poorer quality work and less work completion overall
(Harris, Friedlander, Saddler, Frizzelle, & Graham, 2005). With self-regulation comes
being self-aware. Research has shown that students who are self-aware are more
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successful in self-monitoring, which decreases disruptive behavior in students with
multiple disorders, including ADHD (Harris et al., 2005).
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SLIDE 25
Linking SEL & Academics

Sample Presentation Language: Social-emotional skills have a
large impact on students’ education and academic outcomes as
they have a significant capacity to affect individuals’ behavior and
lifestyles, which in turn allows them to benefit more from formal
education. Children who do not reach social and emotional
development milestones are at risk for failing in school, juvenile
delinquency, and will fail to thrive in their early school years
academically.
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SLIDE 26
Linking SEL & Academics - Statistics

Sample Presentation Language: A meta-analysis conducted by
CASEL found that students who received social-emotional
curriculum had an 11 percentile point gain in their academic
achievement. So many times when we look at the symptoms of
ADHD and their effect in the school setting, we think about how to
get them to stay in their seat and not be disruptive to other
students. What is rarely looked at is these students Socialemotional skills and how we can target them to help boost these
students’ academics.
Background Information: Social emotional skills have an impact on students’
academics for a number of reasons. Specifically, successful social emotional
development in students leads to improved academic outcomes. A meta-analysis
conducted by CASEL found that social emotional learning curriculums had positive
effects on students’ performance on achievement tests and on academic grades. An 11
percentile point gain was found in students academics who received social-emotional
learning instruction (CASEL, 2018). One possibility for the gain in academic
achievement success for these students could be due to their social emotional
competencies such as being self-aware, self-disciplined, and being self-motivated. These
skills are necessary as they ensure that a child can remain calm and focused to learn from
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academic opportunities (Cohen et al., 2005). Research suggests that students who have
these competencies are more confident in their learning and, therefore, able to learn more
(Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011). Studies show that children
who received social emotional learning education had a decreased chance of receiving
disciplinary measures and increased standardized test scores in comparison to those
students who have not received it (Moore McBride, Chung, & Robertson, 2016). Students
who have exposure to social emotional curriculum have exposure from the materials to
problem-solving skills. These problem-solving skills help students to, “...overcome
obstacles and make responsible decisions about studying and completing homework…”
(Zins & Elias, 2006 p. 3). Student engagement is a key piece in positive outcomes
regarding students’ academic participation, achievement, and completion. It has also been
linked to greater school connectedness and positive personal well-being in students.
Supporting and building student engagement can be done through social-emotional
learning curriculum (Adelman & Taylor, 2010; Fredricks, Blumenfeld & Paris, 2004).
These curriculum can foster strong student attachment, attitudes, attendance, motivation,
and morale (Durlak et al., 2011). Student engagement is influenced by student-student
and student-teacher relationships. Students feel more engaged in their schools when they
feel that they are connected to their peers and teachers. Students must have well
developed social emotional skills in order to build supportive relationships and socialemotional learning curriculums can help to build those skills (Yang et al., 2013). When
there is a strong teacher-student relationship, students feel bonded not only to the teacher
but to the school as well. This builds commitment and confidence in the student, teacher,
and school. These bonds are built through appropriate social-emotional skills. A
cooperative learning environment and positive classroom behavior fostered by these
social-emotional skills enhance student ability to learn and achieve higher grades
(Jennings & Greenberg, 2009).
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SLIDE 27
Linking SEL & Academics

Sample Presentation Language: There are numerous reasons as
to why a student’s social emotional skills has an effect on their
academics. A student who has well developed social emotional
skills will in turn have well-developed self-awareness, selfdiscipline, and self-motivation. These skills are important in a
student’s ability to self-regulate. When a student can successfully
self-regulate they can remain calm and focused to better learn.
They also become more confident in themselves and their ability to
learn. When this happens the students are more eager to learn and
to work hard to stay focused and complete their work.
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SLIDE 28
Linking SEL & Academics

Sample Presentation Language: Students with a diagnosis of
ADHD have a greater chance of receiving disciplinary measures
due to their impulsivity and poor decision making skills. When this
happens students miss core instruction which puts them farther
behind in academics. Building the skills to help decrease
disciplinary measures helps increase the students standardized test
scores. Additionally, exposure to social emotional curriculum
helps these children learn problem solving skills which in turn
assists them when it comes to overcoming obstacles and making
responsible choices when it comes to doing their work.
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SLIDE 29
Linking SEL & Academics

Sample Presentation Language: Students who have well
developed social emotional skills are better able to build
attachment and relationships to teachers and peers. Teacher-student
and student-student relationships when strong lead to an increase
in internal motivation towards academic success. It also creates a
stronger feeling of school connectedness which fosters cooperative
learning and positive behavior. With this students will again have
decreased disciplinary measures and thus missing less instruction.
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SLIDE 30
BREAK

Sample Presentation Language: Alright now that you have all
been overloaded with a million facts and stats let’s take 15 minutes
to get our blood flowing! Bathrooms are located ____________.
[Use following language if applicable:] There are drinks and
snacks located __________. Feel free to walk around or get some
fresh air and we will meet back at __________.
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SLIDE 31
Activity

*Participant Activity*

Sample Presentation Language: Find the same partners from our
earlier activity. Share what you have found helpful in building
your child’s social emotional skills. [Give the participants 10
minutes to collaborate, after 10 minutes:] Designate one person
from your group to come up and write one thing you have found
helpful. [After all participants have had a chance to come up and
write their suggestions ask if anyone wants to elaborate on their
suggestions, pick 1-2 people]
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SLIDE 32
Helping our Kids

Sample Presentation Language: I love hearing all these
wonderful discussions about all the different things parents have
tried to help support their children. Don’t worry, one day they will
thank you for it! So let’s see if we can give you some additional
information on how you can really help your child be successful in
their education…
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SLIDE 33
Helping our Kids

Sample Presentation Language: Consistency between home and
school is key in a students’ success. Having the same strategies and
curriculum being taught to the child at all parts of the day open
them up to more possibilities and opportunities to learn. However,
to have consistency there has to be communication and
collaboration between both the home and the school.
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SLIDE 34
Helping our Kids – Consistency from School to
Home

Sample Presentation Language: With ADHD in the school
setting having such an effect on students’ academic performance,
strategies to help them be successful are key. Strategies for both in
the school setting and in the home setting are crucial for
consistency to build the students skills. This is important because
ADHD is present in every environment and each setting brings its
own unique challenges, therefore making communication key in
addressing internalizing behaviors and social emotional awareness.
All schools will have different behavioral tools to help keep
students with ADHD on task in hopes of better academic
outcomes. Many schools are also beginning to implement positive
behavior support systems within schools to ensure they are
focusing on the child as a whole. One way of doing this is to
implement social emotional curriculum school wide. Building
these skills in students with ADHD will also improve their chances
for a more successful academic outcome.
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Background Information: Various social emotional techniques that are helpful in the
classroom include assisting the student in becoming the instructor’s partner in developing
techniques that can support positive self-image. One example is when a teacher
approaches the student as a teammate by helping to problem solve ways to complete
assignments with tools that are suggested by the student. This approach can help build the
positive self-image of the child and decrease the time the instructor may have spent
attempting to “figure out” what motivates the child. Another example includes when the
teacher reminds the student that he or she will be looking for quality of work and will
reinforced with immediate praise (Segal & Smith, 2018). However, despite a teacher’s
best efforts, negative behaviors do occur. However, providing the student with prior
discussed and agreed upon warning signals, such as a sticky note on the student’s desk,
standing next to the student while providing directions to the rest of the classroom, and/or
creating a warning hand signal with the student can help bring attention to negative
behaviors. Additionally, planned ignoring of behaviors if they appear to be unintentional
and not distracting to other students can decrease the number of negative interactions
between students and teachers throughout the day. This system provides reminders
without the embarrassment of bringing attention to the student in front of his or her peers
(Segal & Smith, 2018).
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SLIDE 35
Helping our Kids – Consistency from School to
Home

Sample Presentation Language: Assisting the student in
becoming the teacher partner serves multiple purposes: one, it
allows the student to participate in the classroom in a positive way,
two, provides the teacher with insight into what motivates the
child, supports focusing strategies for the child in the classroom
setting and it can help the student work on quality of work rather
quantity of work. It also fosters a strong teacher-student bond
which increases student engagement and helps build those much
needed social-emotional skills.
In addition, strategies that allow for reminders whose intention is
to support learning and redirection without embarrassment or
damage to positive self-image in front of their peers. Please note;
planned ignoring should only be executed if behaviors appear to be
unintentional and not distracting to other students.
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SLIDE 36
Helping our Kids – Barriers to Collaboration

*Participant Activity*
Presenters Notes: Provide each table with a large piece of butcher paper and multiple
colored markers.

Sample Presentation Language: I want you to get in groups of 4
with people you have yet to do an activity with tonight. You will
brainstorm as many barriers to parent involvement in your child’s
school and staff.
Presenters Notes: Give participants 10 minutes to discuss. Then call on each group to
share 1-2 barriers. As the presenter you should create a master list and use it to reference
to if needed for the next three slides.
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SLIDE 37
Helping our Kids – Barriers to Collaboration

Sample Presentation Language: With collaboration and
communication being key it is important for parents to know what
barriers might come up when trying to form a strong home-school
collaboration. When these barriers exist there is a decrease
involvement and weakening to the school - home relationship. So
let's take a moment to go through some and talk about how parents
might be able to work around them. Providing ways in which
parents can feel they are a part of their child’s education and that
they are meaningful members of the school community has the
potential to increase the positive supports provided to the child and
decrease the isolation felt so often by parents.
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SLIDE 38
Helping our Kids – Barriers to Collaboration

Sample Presentation Language: Parent perception of the school
waiting too long to contact them regarding a problem or parents
only being contacted for bad news regarding their child.
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SLIDE 39
Helping our Kids – Barriers to Collaboration

Sample Presentation Language: How many of you have ran into
one of these barriers when trying to collaborate with your child’s
school? These can be some tough barriers to get past. Does anyone
have any suggestions on what has worked for you in the past to get
past these? [Call on 2-3 participants to share]
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SLIDE 40
Helping our Kids – Parents and Teacher Thoughts
on Collaboration

Presenters Notes: For this slide you will be playing a video, audio is necessary. If you
have no access to audio then remove slide from presentation and continue to next slide.

Sample Presentation Language: Alright, we are going to take a
moment to watch a 10-minute video. This video shows an actual
parent and administrator discussing their thoughts on home-school
collaboration.
Presenters Notes: Play video then before continuing to next slide, read the sample
presentation language below to facilitate a discussion.

Sample Presentation Language: So what does everyone think?
Who can relate to either of these individuals and what are your
thoughts? [Call on 1-2 participants to share, use their stories to
help facilitate conversation and connectedness between
participants]
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SLIDE 41
Helping our Kids – Statistics

Sample Presentation Language: So, why is it so important for us
to share all this information with you? Well as parents your
children look up to you and learn from you. So to help you be
successful with you children, you need to have the information and
tools necessary, and right now the statistics are showing us most
parents don’t. And that’s not their fault. The CDC reports only 4
out of 10 parents have social skills training. That means 6 out of 10
are struggling to help their children without being provided the
tools to do so.
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SLIDE 42
Helping our Kids – Statistics

Sample Presentation Language: So what happens when parents
are left without the knowledge and tools they need to help support
their struggling child? Well again, according to the CDC in 2011
nearly 18 percent of children with an ADHD diagnosis were not
receiving any kind of mental health counseling or social skills
training, or medication. That is not to say that all the other 82ish
percent were receiving mental health counseling because these
statistics say mental health counseling OR medication.
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SLIDE 43
Helping our Kids – Parent Involvement

Sample Presentation Language: Providing positive home to
school interaction can support all areas of social-emotional
learning and academic and social success. Collaborating with your
students’ school sends a clear message to both the teacher and the
child that you are invested in their education and want to work as a
team to see your student succeed.
Using open communication and collaboration try to duplicate both
what is working at home and at school in both settings, like
rewards systems or hand signals to gain attention. Establish a
positive working relationship with your child's teacher. Share
about your child's areas of strength and interests, as well as areas
of weaknesses, and strategies you have found to be most helpful in
minimizing those weaknesses. One way to do this is to as the
teacher if they can assign your child special tasks and
responsibilities. Make sure these are responsibilities in which your
child can experience success and build confidence. Doing this also
provides opportunities for the peer group to view your child in a
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positive light and may help to stop the group process of peer
rejection. Pairing the child up with a compassionate or helpful
"buddy" within the classroom can also help facilitate social
acceptance.
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SLIDE 44
Helping our Kids – Parental Involvement

Sample Presentation Language: When working with your child
try and only working on one, at most two, areas that they are
struggling with at a time. It is important that your child does not
become overwhelmed as they may end up losing motivation to try
all together. Always remember that children with ADHD might
need to start from the beginning when working on their social
emotional skills. Try working on things like starting and holding a
conversation with others, sharing, and speaking in a normal tone of
voice. All of these things are important for your child to have a
successful social emotional life. When you notice your child
suffering in a social situation, or being inappropriate, try and
provide them with frequent and immediate feedback so they can
learn these skills in the moment. Many times children with ADHD
need repeated practice so this will be good for them to experience.
The same goes for when your child engages in a positive social
interaction or shows strong social emotional skills. Rewarding and
praising them will help motivate them to continue on their path to
success.
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Giving your child ample opportunities to work on their social
emotional relationship skills will increase their knowledge and
skills. Try and coordinate “play dates” with a couple of friends that
way your child has a chance to practice their skills without a ton of
other peers around. If you can, coordinate and structure the
playtime to that way the child can be most successful. This means
putting thought into the length of the playdate, and the activities in
the play date. Another option is signing your child up for team
sports or community groups that help to develop peer relationships
and social development. Children who continue to struggle socially
by middle and high school find school difficult. Having one good
friend throughout those tough times can help your child from
feeling completely isolated.
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SLIDE 45
Helping our Kids – In the Home

Sample Presentation Language: There are many different social
emotional curricula and trainings out there. Even if a book or
training is designated for teachers, there will still be meaningful
things you can take away as a parent. The first one we will touch
on is called Pathways to Competence. This curriculum provides
up-to-date research, social-emotional milestones, most common
questions, simple and concrete strategies and principles to use with
children, updated exercises and activities, assessment tools, and
information on major theories related to social and emotional
development. It was published back in 2002 but has been updated
since and can be purchased from the Brookes Publishing website.
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SLIDE 46
Helping our Kids – In the Home

Sample Presentation Language: The next curriculum has two
parts. A part for babies, and a part for toddlers. This one is
Incredible Babies. This book helps parents to understand their
baby’s physical, social, emotional, and language development such
as how your baby learns from responsive interactions. It is broken
up into different ages of development of zero to three months, four
to six months, and six to twelve months. This book encompasses
safety alerts, how to cope with fussy times, how to observe and
read your babies cues, how to set up routines, and how to keep
your baby and yourself calm. This book is $18.59 and is available
in English and Spanish from the increibleyears.com.
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SLIDE 47
Helping our Kids – In the Home

Sample Presentation Language: Alright next we have the second
part which is incredible toddlers. This is similar to the baby’s
version but is directed at toddlers. It too gives your insight into
your child’s physical, emotional, social, and language
development, as it teaches you developmental principles. The main
purpose of this book is to teach parents how to help toddlers
accomplish three developmental milestones. The first is secure
attachment with parents, language and social-emotional
expression, and developing a sense of self and unique
individuality. This book is $18.95 and you can purchase it on the
incredible years website alone with a free download of chapter 3 of
the book.
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SLIDE 48
Helping our Kids – In the Home

Sample Presentation Language: The last portion of suggested
incredible years books is the troubleshooting guide for parents.
This is a book specially designed to support parents with children
ages two to eight, although many of the strategies recommend in
the book can be used for older children as well. The book contains
guidelines and strategies for parents to promote children’s social
and emotional competence. It is available in English but there is a
Spanish version that contains the first 10 chapters and you can
order a Portuguese version as well. The book is $15.95 and can be
ordered on incredibleyears.com. Additionally, you can always
check in your region to see if any school districts or communities
are offering training series.
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SLIDE 49
Helping our Kids – In the Home

Sample Presentation Language: This is one of the training series
we just talked about. These programs range from $700 to $1800.
Don’t panic yet! That is typically the price the facilitator, someone
like us, would pay and then offer the trainings to a large group of
parents for a much much much smaller fee if any. As mentioned
you can always check with your school district or community to
see if any of these sessions are being offered. You can also print
out the training information on their website and mention it to an
administrator or leader in your community as a possible training
series they can purchase.
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SLIDE 50
Helping our Kids – In the Home

Sample Presentation Language: Our last one we will talk about
tonight is the Second Step curriculum. Second Step is a program
that is designed mostly for schools to help support successful
learning for students. It aims to create an empathetic society by
providing education to processionals, families, and the larger
communities. There is an early learning kit meant for preschool, an
elementary kit, and a middle school kit. Each bundle offers a
social-emotional learning unit, a bullying prevention unit, and a
child protection unit. These kits can be pricey as they are meant to
be purchased from school districts or community as a whole. As
mentioned with the incredible years, think about taking the
information from the second step website and presenting it to your
child’s school district or a community leader. These are only a few
options of evidence based social emotional learning curricula and
books that you can use to help foster your child’s social emotional
skills at home. Always start by talking to your child’s school and
seeing what they may be using. We know consistency is key for
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these students so if there is a way for you to incorporate the same
lessons they are teaching at school that is always best. You can
also google or just go to a search engine and look up other types of
social and emotional curricula.
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SLIDE 51
ENDING SLIDES

Sample Presentation Language: Alright! We have officially
made it to the end! Whew! If your child is struggling with peer
relationships, know that it is important that you target peer
problems directly and over the long term. The good news is that
you can help your child develop these social skills and
competencies. Being aware of the social difficulties that can be
associated with ADHD and understanding how your child's own
ADHD is negatively impacting his or her relationships is the first
step. We are so grateful you took the time to come and try and
learn everything possible to help better your child’s future. Are
there any questions?
Presenters Notes: Answer any questions to the best of your ability. If you need more
time to consider the answer, collect the parents’ information and let them know you will
get back to them. Hand out the additional resources sheet and hang around until all
participants are gone.
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SLIDE 52
ENDING SLIDES – References
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SLIDE 53
ENDING SLIDES – References
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SLIDE 54
ENDING SLIDES – References
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Additional Resources
Websites
1. American Academy of Child and Adolescent Psychiatry
https://www.aacap.org/aacap/families_and_youth/resource_centers/adhd_resource
_center/Home.aspx
2. ADDitutde: Inside the ADHD Mind
https://www.additudemag.com/category/parenting-adhd-kids/positive-parenting/
3. Understood: For Learning and Attention Issues
4. CASEL https://casel.org
5. Very Well Mind https://www.verywellmind.com/how-to-improve-social-skills-inchildren-with-adhd-20727
Readings
1. The Teacher’s Guide to ADHD Social Skills from the ADDitude Website
2. Socially ADDept: Teaching Social Skills to Children with ADHD, LD, and
Aspergers, by Janet Z. Giler, Ph.D.
3. The ADHD Workbook for Kids, by Lawrence E. Shapiro, Ph.D.
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