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Abstract
Under the Individuals with Disabilities Education Act of 1997, teachers are
required to notify parents of their child's progress towards their IEP goals. The
process by which this requirement is carried out varies from school to school and
teacher to teacher. This paper outlines a study aimed at determining the most effective
way to communicate, in writing, student progress to parents. This study involves
developing a new IEP progress report form to replace the existing form currently used
in a high school in the Oceanside Unified School District. The progress report form
will be developed based on input from parents and teachers through interviews and a
survey. Positive methods of communication and suggestions for developing effective
relationships between teachers and parents are also discussed in this paper. Increasing
communication between teachers and parents helps to promote parental involvement
and influences how the parents perceive and interact with the IEP team.
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Chapter I - Introduction
The Education for All Handicapped Children Act made it a requirement for
every handicapped child to have an Individualized Education Program (IEP). The IEP
is a clearly defined and individualized curriculum that documents the needs of a child,
how those needs will be met, and how the progress of the child will be measured. An
important part of the IEP is the outlining of the annual goals as well as short-term
objectives, or benchmarks, which serve to monitor the progress of the child. Under
the Individuals with Disabilities Education Act of 1997 (IDEA 1997), teachers are
required to notify parents of their child's progress towards their IEP goals. Parents
must receive reports at least as often as parents of nondisabled children receive
progress reports {IDEA 1997,20 U.S.C. 1414(d)(I)(A)(viii)}.
This study helps to identify some factors that will increase communication
between parents and teachers. Specifically, I am interested in how to effectively
communicate student progress to parents in writing. I am interested in this topic
because I think it is important to keep parents informed and involved as much as
possible. One way to inform and involve parents is through the communication of IEP
goal progress.
Statement of Problem
Although teachers are required to inform parents of their child's progress, the
process by which this is done varies from school to school and even from teacher to
teacher. The reality today is that teachers are extremely busy and do not have the
amount of time that they would like or require to do an in-depth evaluation and report
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of each student's progress. There is also the difficulty of changing how the process is
carried out at a particular school. If a standard form is being used by the school,
chances are the teacher is using that form to notify parents of their child's progress.
Often times the administration and the department are reluctant to change any
adopted process, especially if the change requires more time. The IEP report card
used at our school has an area for the goal and checkboxes to indicate the level of
performance. There is very little space for comments or any individualized,
meaningful assessment.
Parents are also under time constraints and do not always have the time, tools,
or perhaps professional knowledge to stay on top of each step of their child's
progress. Parents may find communication with the IEP team to be inadequate, both
in content and frequency. This is unfortun~te since research shows that parental
involvement in their child's education plays a key part in their child's success.
Parental involvement also helps teacher/parent relationships and can influence how
the parent perceives and interacts with the IEP team.
Purpose of the Study and Research Question
The purpose of this study is to develop a parent notification form that
effectively and efficiently delivers information regarding a student's progress towards
IEP goals. This study requires evaluating research that describes the best ways to
deliver information to parents. In addition to this research, I will receive feedback
from parents and teachers through interviews, surveys, and sample forms regarding
information delivery in terms of students with special needs and their IEP goals. This
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study also examines the parent/teacher and parent/child relationship and how
communication through a progress report can strengthen these relationships. This
information will help build upon the research already conducted on parental
involvement and teacher/parent communication ..
The research question of this study is, "What are the components of an
effective written communication system to report progress of goals to parents of
children with disabilities?"

Limitations
The main limitations of this study are lack of feedback from teachers and
parents. Both teachers and parents are often busy and do not have the time to talk at
length about their views on teacher/parent communication. Also, many times parents
are not exactly sure what they want from the forms or what they think would be most
useful. Perhaps the biggest limitation is determining what kind of form would contain
the most meaningful information and yet still be reasonable for a teacher to fill out
considering time constraints.

Definition a/Terms
Education for All Handicapped Children Act of 1975 (PL 94-142)-Legislation
passed by Congress that outlines key principles for governing how students with
disabilities are educated including:
•

Mandating free, appropriate public education (FAPE)

•

Requiring an Individualized Education Program (IEP)
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•

Inviting parent participation in planning of the child's education

•

Requiring placement in the least restrictive environment (LRE)
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Individualized Education Program (IEP)-An education plan that describes the
special education and related services specifically designed to meet the educational
needs of a student with a disability. The IEP is developed by a committee that
includes the special education provider, the general education teacher, a school
administrator, the student, and the parents. The IEP outlines the student's goals based
on performance level, how student progress will be evaluated and how parents will be
informed of the progress, and any special education and related services that will be
required by the student.

Individuals with Disabilities Act Amendments of 1997 (IDEA 1997, PL 105-17)Amendments to the Education for All Handicapped Children Act of 1975 that include
six principles for the education of students with disabilities. One important principle
is the principle of parental and student participation which requires schools to
collaborate with parents and adolescent students in designing and carrying out special
education programs.
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Annual Goals, Benchmarks, and Short-Term Objectives-Measurable goals

required in the IEP that include short-term instructional objectives. These goals must
relate to meeting the student's needs and enabling the student to participate in the
general education curriculum whenever possible.
IEP teams may develop benchmarks, which can be thought of as
describing the amount of progress the child is expected to make within
specified segments of the year. Generally, benchmarks establish
expected performance levels that allow for regular checks of progress
that coincide with the reporting periods for informing parents of their
child's progress toward achieving the annual goals (IDEA 1997).
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Chapter II - Literature Review
Introduction
Extensive research has been done on the importance of involving parents in
their child's education. Teachers must have a good working relationship with parents
in order to involve them in their children's education. A key component of
establishing a relationship with parents is to have an open line of communication with
them. I reviewed the current literature to find strategies for improving communication
with parents, specifically in the area of written communication. Furthermore, I
wanted to find research indicating the most effective way to report student progress to
parents. The current literature review is organized into three sections: 1) benefits of
effective teacher/parent communication, 2) improving communication between
teachers and parents, and 3) making report cards more meaningful.
Benefits of Effective Teacher/Parent Communication
There have been many papers published regarding the importance of home-school
communication to help parents participate in their child's educational development.
The benefits for both parents and teachers for creating an openly communicative
relationship can be summarized as follows (Williams, 1997):
• Teachers can acquire a greater understanding of the needs of the students and
their parents.
• Teachers can thus make more meaningful selections of strategies and
programs that promote critical academic and social behaviors.
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• Productive parent-teacher communication enables teachers to better comply
with legislation that mandates parental input to the educational process.
• Parents benefit in that they gain an increased understanding of the school
needs of their child and the teacher's objectives.
• Parents learn their rights and responsibilities within their child's educational
program and how they may be involved in this process.
•

As they become more informed, parents are empowered with skills that enable
them to advocate for their children and to provide valuable home-based
learning activities.

"Effective home-school communication brings greater consistency between the two
most important environments for the child that undoubtedly will provide the child
with more opportunities for learning and growth" (Turnbull and Turnbull, 1996).
Improving Communication Between Teachers and Parents
One study compared the level of school participation of special education
parents with that of regular education parents (Yanok and Derubertis, 1989). After
interviewing 1,702 parents whose children attended a Midwestern public school
system, the study found that the percentage of special education parents who were
contacted by their child's teacher was significantly greater than the percentage of
regular education parents. In terms of participation, however, only 11.7% of special
education parents participated in a school-sponsored educational activity, comparable
to that of regular education parents. The study determined that although legal
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mandates required parents to participate in their child's education program and
although parents of children with disabilities had increased communication with the
school, the level of parental participation and educational involvement had not been
positively affected. The study attributed two main reasons for this discrepancy:
1) parents of children with disabilities felt ill prepared to address their child's needs

and 2) special educators viewed parents as not having enough expertise to be
involved in the educational decision making.
In Balancing the Scales in IEP Development (Rock, 2000), additional barriers

to parental participation and decision making were discussed, most notably in the area
of multicultural awareness. The paper described results of numerous research studies
showing that parents were discouraged from participating due to :
•

Menu-driven district approaches

•

Parental "tracking" practices

•

Reluctance to explore culturally diverse values

•

''Teachers know best" mindsets

•

Lack of sociocultural diversity in the teacher work force

•

Parental mistrust due to minority overrepresentation rates in special education
programs
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One recommendation for creating a collaborative relationship with parents
was to use a feedback form to collect information from parents. A sample survey
presented in the paper had questions regarding the type of information parents
wanted, the best way to provide the information, types of decisions parents felt
comfortable making regarding their child's education, barriers that prevent
participation, and how previous ideas were incorporated into their child's IEP.
One such survey was distributed to eighty-six parents whose children attend a
suburban middle school in central Florida (Freytag, 2001). The Parent
Communication Survey asked questions regarding the preferred method of contact,
what issues teachers should communicate to parents, and open-ended questions
regarding communication between school and horne and how it could be improved.
Results showed that parents preferred phone calls horne (41.7%) and electronic email
(22.9%) the most. Only 3.1 % favored write-in forms of communication. Ninety
percent of the parents noted child progress as the most important thing teachers
should communicate to families. Parents wanted to be contacted immediately so that
they could work with their child before there was a serious decline in performance.
Parents also requested that teachers suggest ways that parents could get involved at
horne.
In terms of how communication could be improved, three themes emerged
from the surveys: collaboration, consistency, and specificity. Parents wanted a more
collaborative process in which they were included in the decision-making process.
They also wanted teachers to follow through on their commitments to communicate.
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"Parents become very frustrated when they are expecting to receive feedback about
their child and it is slow in coming or overlooked altogether" (Freytag, 2001). Lastly,
parents wanted teachers to take a more personal interest in their child and wanted
interactions with them to be "uniquely individual" (Freytag, 2001).
In the article What Research Says about Communicating with Parents of

Children with Disabilities and What Teachers Should Know (Lillie, 1998), Lillie
summarized empirical research which focused on the best ways to communicate with
parents of children with disabilities. In a report published by the Center on Families,
Communities, Schools and Children's Learning, it was found that the frequency and
content of teacher/parent communication appeared to be more important. When the
communication influenced a parent's perception of their child as a learner, their own
sense of efficacy was increased. And when the communication made the parents feel
comfortable with the school, their involvement was enhanced. However, the study
found that most teacher/parent communications are "negative in tone, carry little
information about what is going on in the classroom in terms of content, and
generally fail to establish meaningful communications between the school and
parents" (Lillie, 1998).
Another study discussed by Lillie in his review concluded that there was a
reciprocal relationship between how teachers and parents viewed each other in terms
of the level of communication. Teachers who felt they were effective in the classroom
and considered themselves good communicators tended to communicate more often
with parents. In tum, parents felt teachers who communicated with them more were
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better teachers. Parents also had positive reactions when teachers sent them classroom
newsletters, information about classroom activities, and progress reports.
In terms of progress reports, Lillie suggested that teachers use the mandatory
progress reports to build a positive relationship with the parents by providing more
than the required minimum contact. ''That is, more frequent 'report cards,' specifying
the progress the child is making and specifying ways in which the parent and family
can be involved with their child's progress may lead to greater parent effectiveness,
greater student achievement, and better teachers/parent relationships" (Lillie 1998).
Other strategies to improve communication include being clear and to the
point. One study by Spinelli (Spinelli, 1998) demonstrated how misunderstandings
can build barriers between teachers and parents. The study revealed that the school
administration believed teachers should communicate with families in a professional,
business-like manner to gain the respect of the parents. The parents, however, felt the
"professionalism" was too aloof and patronizing. Studies show that teachers should
present issues in a clear, nonambiguous manner and keep language simple and direct.
Educational jargon should be avoided (Spinelli, 1998). Mastering specific
communication strategies such as active listening, reflection, and clarification are also
important in developing a good parent/teacher relationship.
Making Report Cards More Meaningful

In an attempt to accurately communicate student performance, most schools
send out report cards indicating the student's letter grade and sometimes other factors
such as progress and citizenship. Research studies show, however, that report cards
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often times do not adequately provide useful or easily understood information to the
parents. One study where 163 surveys were completed showed that parents generally
agreed that the purpose of report cards was to communicate general achievement, the
student's effort, and the child's strengths and weaknesses (Munk, 2001). Parents also
believed that report cards were not successfully meeting those purposes. However,
parents of students without disabilities believed report card grades to be more
effective for communicating general achievement when compared to parents of
students with disabilities. The biggest critique of report cards was the lack of
individualization and the inability of a letter grade to reflect the effort or progress of a
student. Parents also indicated that the report card grade was not useful because "the
parents had no context in which to judge the comments" (Munk, 2001).
Report cards which provide computerized comments where teachers can
choose from a menu of options have also been shown to be only slightly helpful. A
study analyzing 475 report cards using computerized menus showed that although
teachers could assign up to two comments per students, only 52% of the report cards
received this number of comments (Friedman, 1998). Although 94% of the parents
believed it was important to provide more than just grades on the report card, only
27% found the menu-based comment system to work "well" or "very well." Both
parents and teachers agreed that additional personalized comments were necessary or
desirable although this seems impractical or unfeasible.
Most of the studies reviewed involving effectiveness of report cards have
shown that both teachers and parents find personalized teacher comments to be
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helpful. Teacher comments provide more detail and give parents a better
understanding of what the student has learned or accomplished. In essence, teacher
comments provide information that cannot be explained by a letter grade. Not only
are teacher comments useful to the parents and students, but they also give teachers
an opportunity to be reflective about the progress of their students rather than just
determining a letter grade. Comments can also be effective in providing guidance for
how to make improvements and for providing ways that parents can get involved.
Specific comments should be written in a positive and informative manner, especially
when working with students with disabilities. Schafer (Schafer, 1997) offers
suggestions for using effective words that can convey that a student needs help. These
include phrases such as:
•

could profit by

•

requires

•

finds it difficult at times to

•

has trouble with

Words that Schafer suggests to avoid include:
•

unable

•

can't

•

won't

•

always
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There are many ways to improve report cards other than in the area of
personalized teacher comments. When a steering committee in Texas consisting of
teachers, parents, and administrators of one school district met to review and revise
the district's first-grade report card, they established the following criteria (Aidman,
2000):
•

The purpose of grading is to clearly communicate the achievement status of
students

•

Report cards should provide information about student progress toward exitlevel standards

•

Report cards should be user friendly and easily interpreted

•

Report cards should provide accurate and understandable descriptions of
student learning

•

Report cards should communicate individual student growth over time

The final report card showed student growth over a nine-week period as well as
progress toward grade-level standards. A significant amount of space was also
reserved for teacher comments. An explanation of stages describing key skills of each
content area as well as the district's Standards for Academic Excellence accompanied
each report card. As one teacher noted, "I can't just give a check for an average
student. I am expected to communicate specific information to parents about student
performance" (Aidman, 2000).
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The report card developed by the steering committee was significantly
different than most report cards used by schools. In Wisconsin, 216 report cards
across all grades were analyzed to determine the nature and meaningfulness of their
information (Friedman, 1995). Of the middle school report cards, less than half
allowed space for written comments by teachers and only a few had space for parent
comments. Letter grades of A-F were used on all the report cards, however, symbol
descriptions were ambiguous or absent. Of the high school report cards, most were
computer generated and most did not have space for teacher comments. None of the
report cards provided space for parent comments. Again, over 75% of the report cards
did not have any descriptions for the letter grades.
One of the recommendations given by Friedman to increase the utility and
meaningfulness of report cards was to allow parent comments in addition to teacher
comments. "Generally, because parent and student written feedback is seldom
solicited, little is known about the consistency between their interpretation and what
was intended by the teacher" (Friedman, 1995). Two-way communication allows both
parties to exchange information. Parents may not consider the traditional one-way
flow of paper from school to home to be communication because they have not had a
chance to express their own ideas or perspectives (Parent Involvement in Education,
http://npin.orgllibrary/preI998/n00322/n00322.html). Going a step further is the idea
of including student responses as well as parent responses. Eliciting the student's
response increases communication between all three individuals-parent, student, and
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teacher-and increases the awareness of student performance and progress
(Fleurquin, http://exchanges.state.gov/forum/vol/vo136/no2/p45 .htm).
Similar to what the Texas steering committee developed, including a
philosophy and purpose statement on the report card informs the parents of the
purpose of the report and creates an open dialogue between the school and home. An
example is provided below:
A progress report is designed to tell parents what their child is learning
in school. It is also a way of showing the progress the child is making
in learning skills and building good work habits.
To assess your child's progress, may we suggest that you:
•

Carefully examine the progress report

•

Note comments the teacher may make

•

Discuss the report with your child

•

Request a conference if you have questions
The Influence of Report Cards on the Validity of Grades Reported
to Parents
(Friedman, 1995)

Summary

The importance of creating effective and communicative relationships
between teachers and parents is well documented. In terms of how to establish such a
relationship, research shows that parents want collaboration, consistency, and
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specificity. Parents want specific, individualized information regarding their child's
educational development in a constant and consistent matter. Parents also want to be
involved and included in the decision-making process. Similar requests are made
from both parents and teachers regarding report cards or written progress notification.
Parents want individualized comments regarding their child's progress rather than a
simple letter grade that does not convey enough meaningful information. Having
written comment areas for parents to provide feedback allow parents to communicate
to teachers their thoughts or interpretations of the report card. By developing a more
effective progress report system, teachers can enhance the communication between
school and home and use it as another tool to encourage parental involvement in their
child's education.
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Chapter III - Methodology
Introduction
The purpose of this study was to develop a parent notification form that
effectively and efficiently delivered information regarding a student's progress
towards IEP goals. Specifically, the research question of this study was, "What are
the components of an effective written communication system to report progress
goals to parents of children with disabilities?" In addition to evaluating research that
described the best ways to deliver information to parents, I conducted my own study
through committees, interviews, surveys, and sample forms to determine the most
effective way to communicate student progress toward IEP goals.
Population and Sample
My sample consisted of parents and guardians of eighteen students, ranging
from 9th to 12th grade, who receive special education services. The ethnic breakdown
of the students, and presumably the parents or guardians, was 45% Caucasian, 35%
African American, and 20% Latino. They were selected from a resource specialist
caseload from a lower-middle income area high school in Oceanside, California. This
sample is generalizable to parents of high school students in special education
programs in similar socio-economic areas of Southern California.
Procedures
This research study was carried out as follows. The first step was to create a
new progress report form that could replace the current IEP Report Card used in the
Oceanside Unified School District. (refer to Appendix A). I included ways to
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communicate general achievement, assessments performed, and progress towards IEP
goals. Based on studies of what parents would like in a report card, I also included an
area for individualized teacher comments, an area for parent comments, and a purpose
statement with brief instructions. This draft, called the Committee Draft (refer to
Appendix B), was completed and discussed with a committee of peers. The
committee consisted of three resource specialists, one psychologist, one support
provider, parents of a student from the caseload, and one vice principal. I discussed
the form with each committee member on a one-to-one basis as well as in groups.
Based on the discussions with the committee, I developed a second draft called the
Parent Draft (refer to Appendix C).
The Parent Draft form was filled out for each student and mailed to the
parents and guardians. The packet sent to each parent and guardian included the
following:
•

A cover letter describing the purpose of the research study, the contents of
the packet, and instructions

•

The current IEP Report Card (refer to Appendix A)

•

The Parent Draft of the form (refer to Appendix C) with the student's
information typed out

•

The IEP Progress Report Survey (refer to Appendix D)

•

A self-addressed stamped envelope
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Parents were asked to review the materials, fill out the survey, and return the survey
in the provided self-addressed stamped envelope. After the deadline, parents were
also telephoned and reminded to return the survey if they had not done so already.
Instrumentation

One instrumentation I used was the current Oceanside Unified School District
Individualized Education Program Report Card. This form contains an area to write
down each synopsis or objective followed by a series of boxes to check the
performance for that objective and how that measurement was made. Instrumentation
I developed included initial drafts of the progress report form, a letter for the parents
describing the research study and survey, and the survey. All of these instruments
were developed based on the literature review, committee input, and parental input.
Drafts of the progress report form were developed during each stage of the research
procedure and were influenced by the comments received regarding the previous
drafts. The survey included six Likert-type questions and two general open-ended
questions.
Data Analysis

After I received the surveys back from the parents, I consolidated and
analyzed responses. For each question, I analyzed the general trends to get an overall
picture of how parents felt regarding the new progress report form. For the Likerttype questions, I determined the percentages for each answer chosen. From specific
comments given by parents and the answers to the Liker-type questions, I developed
the final draft of the IEP Progress Report form.
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Assumptions
Assumptions I made during the research study were that parents were willing
to fill out the survey and give me meaningful input. I also assumed that parents would
care about being notified about their child's progress and that they had an investment
in helping create a better form. Even if the above assumptions were correct, parents
may not have been aware of what they wanted from the form or may not have been
able to adequately express it on the survey. I made similar assumptions about my
committee as well. They may not have had the time nor willingness to meet with me
and discuss the drafts of the form.
Perhaps the biggest assumption made was that the parents filling out the
survey would be honest. These were parents and guardians of students on my
caseload so I already had a relationship with them. They were also aware of my
relationship with their child and might, because of this, hesitate being truthful
regarding the progress form. For example, parents may not have wanted to be too
critical or expect too much from me because they feared I may look at them in a
negative light. Also, parents who did not have an opinion about the form or did not
want to take the time to fill out the survey might have felt pressure to do so. They
would not want to appear as if they had no interest in their child's education. I tried to
eliminate some of these possibilities by providing a self-addressed stamped envelope
with the survey rather than having their child return the survey to me, making the
survey more anonymous.
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Summary

Following the procedure outlined for this research study, I developed an initial
draft of an IEP progress report. This draft was discussed and edited with the help of a
committee consisting of selected teachers and parents. The second draft was sent
home to a group of parents of students with disabilities along with an IEP Progress
Report Survey. Based on the results of this survey, I edited and finalized the new
progress report form.
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Chapter IV - Findings
The purpose of this study was to determine the components of an effective
written communication system to report progress of goals to parents. A progress
report form was created and presented to members of a committee (refer to
Appendix B). Their responses are detailed below.
Resource Specialist #1
Resource specialist #1 gave positive responses about the Progress Status
Codes and the Assessments Completed column. However, she suggested using
assessment codes, like the progress codes, rather than a fill-in box. She also suggested
making the Progress Status column smaller and eliminating the Parent's Comments
box, indicating it would be sufficient to just give teacher contact information. She
also pointed out that each row was listed as "Goal #1" or "Goal #2" but did not leave
room for individual benchmarks within each goal.
Resource Specialist #2
Resource specialist #2 responded positively to the introductory purpose
statement and directions. She felt that this is rarely seen on progress reports or report
cards. Her suggestions were to change the label for the Assessments Completed
column, to make the Parent's Comments box larger, and to include the teacher's
email address.
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Resource Specialist #3
Resource specialist #3 responded positively to both the Teacher's Comments
column and the Parent's Comments box. Her suggestions were to add a key code for
the Teacher's Comments column and to relabel the Assessments Completed column
to make it less confusing to parents.

Psychologist
The psychologist responded positively to the box given for parent comments.
However, he suggested allowing more student input and involvement by adding an
area for student comments and allowing students to rate their own progress.

Support Provider
The support provider suggested making the Progress Status column smaller
and also relabeling the Assessments Completed column. The support provider also
suggested having an electronic file of the form that could be sent to parents via email.

Parents
Parents of a student on the caseload suggested including the teacher's email
address and also thought that including the supplemental to the goal page with the
progress report would give parents more background information.

Vice Principal
The vice principal responded positively to the large area for teacher
comments. He felt, however, that the bulleted instructions at the beginning of the
form could be reworded to be clearer and that the teacher should be referenced as the
case manager.
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Changes to the Committee Draft
Based on both the positive comments and suggestions made by the committee,
the Committee Draft was edited and further developed. The table below outlines the
issues that were discussed with committee members, the resulting changes made to
the form, and the benefits of each change. The final edited progress report form
became the Parent Draft (refer to Appendix C).

Table 1: Changes Made to the Committee Draft
Comments

Changes Made

Benefit

Make Progress Status column
smaller

Eliminated text "see codes below"
and made the column smaller

More room for Teacher's
Comments column

Allow room for benchmarks
within each goal

Removed numbering of each Goal
box and replaced with the general
column title Goals and Benchmarks

Allows more flexibility to
label each row for
benchmarks or goals

Re-Iabel Assessments
Completed column

Column relabeled to How Progress
Was Measured

Reduces confusion and more
clearly indicates the purpose
of the column

Make box for parent
comments larger

Reduced font size for the entire
form to allow more room for
Teacher's Comments and Parent's
Comments areas

Parents have more room to
express their concerns and to
give feedback

Include teacher's email
address

Area for email address included on
the top of the form

Provides another way for
parents to contact the teacher

Reword bulleted instructions

First bullet "Carefully examine the
progress report" was removed and
the last bullet regarding the Parent's
Comment box was reworded

Provides clearer instructions
and eliminates unnecessary
wording

Refer to the Teacher as Case
Manager

All instances of "Teacher" were
changed to "Case Manager"

Provides more accurate
information to the parents
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Parent Draft Survey Responses

The finalized Parent Draft was sent to parents along with an IEP Progress
Report Survey (refer to Appendix D). 13 surveys out of 18 total were returned for a
return rate of 72%. The table below lists responses for each of the six Likert-type
questions.

Table 2: Responses to Questions #1-6
Strongly
Agree

Strongly
Disagree

2

1

Question

5

4

3

1. Instructions given in the introduction of
the IEP Progress Report form are clear
and informative.

2

6

5

(15%)

(46%)

(39%)

2. Progress Status Codes clearly indicate
my child's progress towards IEP goal
completion.

1

7

5

(7%)

(54%)

(39%)

2

1

2

8

(15%)

(7%)

(15%)

(62%)

1

4

4

4

(7%)

(31%)

(31%)

(31%)

1

3

9

(7%)

(23%)

(69%)

2

5

6

(15%)

(39%)

(46%)

3. The Parent's Comment Box is a useful
way for me to give feedback to the case
manager.
4. I prefer having an open text box for the
"How Progress Was Measured" column
rather than a Measurement checklist (see
enclosed OUSD Individualized
Education Program Report Card).
5. Overall, this form is clear, easy to read,
and easy to understand.
6. Overall, this form provides sufficient
information regarding my child's
progress towards completing IEP goals
and benchmarks.
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Question #7 on the survey asked parents what they liked the most about the
revised IEP Progress Report form. Two surveys returned had no response. The
majority of the responses indicated that parents thought the new form was simple,
clear, and easy to understand. A few parents commented that they liked the progress
status codes and the box for indicating how progress was measured.
Question # 8 on the survey asked parents what they liked the least about the
revised IEP Progress Report form. Six surveys had no response to this question. The
majority of the comments were suggestions on how the form could be improved
rather than what they liked the least about the form. Some suggestions were having a
comment box for other teachers to fill out, providing recommendations to the parents,
requiring a parent signature, and making the Parent's Comments box larger.
Written comments for Question #7 and Question #8 are shown in Table 3.
One respondent (Survey #1) did not answer either question but attached a letter
indicating his concern with the lack of accountability for schools to comply with the
legal mandates of an Individualized Education Program. This respondent stated that
"Only the child's progress is measured. The school is not measured." The only
recommendation for the form was to add a column where the case manager could rate
how the general education teachers were complying with the IEP.
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Table 3: Responses to Question #7-- What did you like the most about the revised
IEP Progress Report Form? and Question #S-What did you like the least about
the revised IEP Progress Report Form?
Survey #

Responses to Question #7

Responses to Question #8

1

No response.

No response.

2

No response.

No response.

3

The way everything was broken down.

No response.

4

It was clear and had plenty of room for
comments.

No response.

5

Easier to understand, and it shows how the
progress was measured.

No response.

6

I think the whole form itself is very
complete and accurate in showing progress
and goals.

No response.

7

I like how it's written.

Everything is fine.

8

Simple and can understand.

Could be a little more specific of progress
and plans.

9

It leaves room for communication between
teacher and parent. It also pinpoints the
exact areas where there's trouble if any
and amount of progress on scale.

I think progress reports should come out
more often.

10

It lets you know the progress status.

Thought it was just fine the way it is now.

11

No childish art. Much easier to read.

Nothing but suggestions include column
for comments by other teachers, column
for recommendations, require parent
signature to make sure parent received it.

12

Clarity, precision, easy to read, i. e. not a
bunch of check marks or X's which are
difficult to track visually.

I would like to see the reporting period
defined (e.g. lSI trimester). Secondly, I
would like to see the 2. Behind schedule
more clearly defined. Is my child FAR
behind and should we have a meeting or is
it just a lag and the chances are great that
she will be able to catch up. Is the goal
appropriate for my child?

13

Bigger space to outline goal. Legible, I
usually get handwritten forms.

Parent comment is little for me. I write big.
Maybe it could be on the back. Also, when
the box for comments is small, I
psychologically think I have to write a
little even if I have more to say.
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Chapter V - Conclusions
Under the Individuals with Disabilities Education Act of 1997, teachers are
required to notify parents of their child's progress towards IEP goals. Although this is
a requirement by law, the process by which parents are notified varies from school to
school and even from teacher to teacher. Many of the forms used do not provide
parents with individualized comments and do not allow or encourage communication
between parents and the special education teachers.
The purpose of this study was to develop an IEP progress report form that
efficiently delivered meaningful information to parents regarding their child's
progress towards IEP goals. This study also examined the relationship between the
teacher and parent and how this relationship could be strengthened through increased,
two-way communication.
As noted in the review of literature, research showed that parents want a
relationship with the teacher that exhibited collaboration, consistency, and specificity.
In terms of communication, parents wanted to be given detailed information
regarding their child's progress and also wanted to be included in the decisionmaking process for their child's educational development. Research indicated that
turning a traditionally one-way process of communication, as in a report card, into a
two-way communication process by allowing parent feedback and comments would
help increase parental involvement and encourage them to be a part of the
collaboration process.
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Conclusions from the Committee Draft
When I developed the Committee Draft of the progress report form, I tried to
include many of the features that the existing research indicated was useful for both
teachers and parents in effectively communicating student performance. It was
encouraging to see many of the committee members make suggestions that would
benefit the parent such as increasing the Parent's Comment box, providing clearer
information in the introduction, and providing additional teacher contact information.
Also, none of the resource specialists reacted negatively to the large area dedicated to
the case manager's comments even though that might require them to spend more
time giving individualized feedback.
Because the committee consisted of different members of an IEP team, they
were able to offer a variety of comments and perspectives. The committee members
helped identify key aspects of the form, such as the area for parent comments, and
parts that needed clarification, such as the labeling of the assessments column. Many
aspects of the form that parents later indicated as improvements were changes made
solely from committee suggestions.
Conclusions from the Parent Draft
Based on the survey results, parents overwhelmingly found the revised form
to be clear, easy to read, and easy to understand. This was shown in response to both
Question #6 and Question #7. Specifically, the respondents reacted positively to the
introductory instructions, the progress status codes, and the parent comment box.
Some of the respondents were ambivalent about the open text box for assessment
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replacing the checklist on the existing form. This change was initially made to allow
flexibility for the case manager to list multiple types of assessments in detail rather
than choosing from only four options.
Many of the responses to Question #8 were out of the scope of the actual form
itself. For example, one parent wanted the progress report to come out more often.
Other suggestions included providing more details on the student's progress,
providing recommendations to the parents, and indicating the appropriateness of the
IEP goal. These issues were not directly related to the form but rather to the content
which should be addressed in the area for case manager comments.
It should be noted that the one parent who included a letter with the survey

indicating the lack of compliance of schools with the legal mandates of the IEP also
responded with l's, 2's, and 3's on Questions #1-6. Although the parent felt very
strongly that the form was not clear or easy to understand, the parent was not able to
make any recommendations regarding the form directly. Based on the letter and the
lack of responses to the survey, I felt that this parent's dissatisfaction was based on
issues outside the scope of this progress report form.
Many of remaining suggestions fell into two categories: 1) additional items
that parents would like to see and 2) additional items that require further research.
One parent suggested including a column for comments from general education
teachers and including a column for recommendations. Although these columns
would provide parents with more information, it would be difficult to add any more
columns to the form. I, along with the committee, felt that although the progress
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report could contain multiple pages at the discretion of the case manager, the blank
form should be limited to one page. We felt that the report should be a clear,
descriptive synopsis of where the student was in terms of his/her IEP goals and not a
lengthy report that might intimidate or overwhelm the parents. There also had to be a
balance between the amount of information a parent requested and the amount of
work that was feasible for a case manager to accomplish for a certain number of
students within a certain amount of time.
The suggestions that would require further research were having the reporting
period defined and requiring a parent signature. I felt that these would be significant
changes to the form that should be further discusses with additional members of the
IEP team and parents of students with disabilities. Identifying the reporting period
could be a decision that each case manager would make and list on his/her form. I felt
that requiring it on the form might cause parent confusion and would decrease the
flexibility of the form. Also, requiring a parent signature is an issue that would need
input from other case managers, the school administration, and parents. Some parents
might feel that having to sign and return the form would be an unnecessary burden or
would put pressure on them to give feedback in the Parent's Comment box.
The only parent suggestion from the survey that I found was reasonable to add
without changing the nature of the form and without doing further research was the
suggestion to allow parent comments on the backside of the form. Although parents
could write more on the other side, adding text explicitly telling them they could do
so would indicate that their comments were welcomed, valued, and encouraged. At
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the very least, I did not want parents to feel that they were being overly critical or
bothersome just because they were using more than the allotted space for comments.
I will be using the final IEP Progress Report (refer to Appendix E) to notify
parents of their child's progress towards IEP goals. This revised progress report will
also be introduced to other resource specialists at the high school as an alternative
form for parent notification. This form will be available as a Microsoft Word
document and a Microsoft Form template.

Conclusions Regarding Parent/Teacher Relationships
Research has found that parents are often overwhelmed by their child's
educational needs and their own lack of expertise. Parents also want to participate
more in their child's education but feel hindered by the lack of communication
between themselves and the school. Revising the progress report form to be more
parent friendly and to allow parent feedback was one step towards increasing
parent/teacher communication. Providing a form that is simpler, clearer, and free of
educational jargon will hopefully reduce parent confusion and anxiety. Parents will be
more willing to get involved and to provide feedback if the communication is simple
and direct. Also, giving contact information such as a telephone number and an email
address provides additional ways for parents to communicate with the teacher. This
new progress report form will be one way to consistently communicate with parents,
allow parent feedback, encourage parent participation, and strengthen parent/teacher
relationships.
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Student's Name: _ _ _ _ _ _ _ __

Teacher's Name: _ _ _ _ _ _ _ _ __

Teacher's Phone Number: _ _ _ _ __

Date: _ _ __

Individualized Education Program Progress Report
This progress report is designed to inform you of your child's progress towards meeting IEP goals. To assess your child's progress, it is
recommended that you:
•
•

Carefully examine the progress report
Note comments the teacher made

Progress Status
(see codes below)

•
•

Discuss the report with your child
Fill in the Parent's Comment box (below) and return to the teacher or
contact the teacher if you have any questions or concerns

Assessments
Completed

Teacher's Comments

Goal #1

Goal #2

Goal #3

Goal #4

Progress Status Codes
I. No progress
2. Behind schedule (goal might not be met)
3. On schedule (goal will likely be met)
4. Ahead of schedule (goal expected to be met)
5. Goalmet

Parent's Comments

Student: _ _ _ _ _ _ _ _ _ _ _ Case Manager: _ _ _ _ _ _ _ _ _ _ Phone Number: _ _ _ _ _ _ Email: _ _ _ _ _ _ _ Date:

Individualized Education Program Progress Report
This progress report is designed to inform you of your child's progress towards meeting IEP goals. To assess your child's progress, it is recommended that you:
Note comments made by the Case Manager
Discuss the report with your child

Goals and Benchmarks

Progress
Status

If you bave any questions or concerns, fill in the Parent's Comments box (below)
and return to the Case Manager or contact the Case Manager directly

How Progress
Was Measured

Case Manager's Comments
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Appendix D - Survey

IEP Progress Report Form Survey

The following is a list of questions regarding the revised Individualized Education Program
Progress Report which you have received. After reviewing the progress report, please take a
moment to fill out the survey. Mail the completed survey by March 24, 2003 in the selfaddressed stamped envelope provided.
Strongly
Agree

Strongly
Disagree

1. Instructions given in the introduction of the IEP Progress
Report form were clear and informative.

1

2

3

4

5

2. Progress Status Codes clearly indicate my child's progress
towards IEP goal completion.

1

2

3

4

5

3. The Parent's Comment Box is a useful way for me to give
feedback to the Case Manager.

1

2

3

4

5

4. I prefer having an open text box for the "How Progress
Was Measured" column rather than a Measurement
checklist (see enclosed OUSD Individualized Education
Program Report Card).

1

2

3

4

5

5. Overall, this form is clear, easy to read, and easy to
understand.

2

3

4

5

6. Overall, this form provides sufficient information regarding
my child's progress towards completing IEP goals and
benchmarks.

2

3

4

5

7. What did you like the most about the revised IEP Progress Report Form?

8. What did you like the least about the revised IEP Progress Report Form?

Student: _ _ _ _ _ _ _ _ _ _ _ Case Manager: _ _ _ _ _ _ _ _ _ _ Phone Number: _ _ _ _ _ _ Email: _ _ _ _ _ _ _ Date:

Individualized Education Program Progress Report
This progress report is designed to infonn you of your child's progress towards meeting IEP goals. To assess your child's progress, it is recommended that you:
Note comments made by the Case Manager
Discuss the report with your child

Goals and Benchmarks

Progress
Statns

•

If you have any questions or concerns, fill in the Parent's Comments box (below)
and return to the Case Manager or contact the Case Manager directly

How Progress
Was Measnred

Case Manager's Comments
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Progress Status Codes
1. No progress
2.
3.
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Behind schedule (goal might not be met)
On schedule (goal will likely be met)
Ahead of schedule (goal expected to be met)
Goal met

Parent's Comments
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