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THESIS ABSTRACT
This study focuses on the most effective instructional programs and strategies for
English language learners. Specifically, this study first looks at the definitions, and
positive and negative aspects of commonly used English language acquisition strategies
such as Bilingual Education, Two-Way Bilingual Education, and Sheltered English
Instruction. Next, this study offers data provided from research studies as well as
anecdotal evidence gathered from experts and non-experts alike. In addition, this study
presents results and analysis of student transcripts and surveys for additional evidence of
effectiveness of programs and strategies for English language learners. Finally, this study
offers recommendations regarding the most effective strategies for English language
learners based on the synthesis of research and student transcript and survey data.

KEYWORDS: Bilingual Education, English Language learners, Programs,
Sheltered English Instruction, Strategies, Two-Way Bilingual Education
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English Language Learners: Challenges
Chapter One: Introduction
Background

Segregation, public versus private education, implementation of No Child
Left Behind 1 policies, new propositions on the voting ballot, the advent of the
standardized testing era ... at some time or another, the mere mention of any of these
controversial topics has been often enough to cause anything from a heated
discussion at the family dinner table to raging debates in the Supreme Court.
Everyone seems to have their own opinion in terms of what is important for
students and ultimately, for society in terms of education. The reason for such
strong sentiment is that education is a topic in which all members of society are
stakeholders. From concerned parents to elected officials to interested taxpayers,
everyone is affected by the quality of education in some manner.
No less controversial than the aforementioned topics is the conflict over the
most successful English instruction for English language learners. According to the
National Clearinghouse for English Language Acquisition (N.C.E.L.A.), of the over
one million immigrants who enter the United States each year, one fifth of this
number are school-aged children who come with varying English language ability
(2006). Clearly, due to the fact that this population is growing immensely from day
to day, there is a critical need to identify the strategies that are most effective for
English language learners. Regardless of personal philosophical beliefs as to how
these students should be instructed, one critical element remains. By determining
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which strategies are most successful in promoting English language acquisition,
educators that use these techniques will enhance each student's ability to learn
English more quickly and effectively. This study addresses this critical need to
provide the most effective language acquisition tools for the ever-growing
population of second language learners.
Statement of the Problem

With an ever-increasing English language learner population, it is no
surprise then, that for years, policymak:ers, educators, teachers, and students
themselves have argued about the best strategies to help students acquire English
most successfully. However, like many other hotly-contested topics in education,
the debate continues. For anyone who is involved with students learning English,
the question that consistently remains: How can educational institutions best serve
the needs of English Language Learners 2 (commonly referred to as "E.L.L."
students)? More specifically, what are the most successful strategies for students
who require the critical ability to become fluent readers, writers, and speakers of the
English language? While some favor Bilingual Education, others support Two-Way
Bilingual Education, and still others endorse Sheltered English Instruction. Clearly,
there are a broad range of philosophies behind the strategies being used throughout
the country and subsequently, plenty of research supporting and refuting the success

1

A federal policy, mandated by President George W. Bush in 2001 with the goal of ensuring equal
education for all students, regardless of ethnicity, race, gender, ability level etc.
2
For the purposes of this study, the term "English Language Learners" is used interchangeably
with the following terms: "E.L." (English learner), "Second Language Learner," "ESL student
(English as a second language) and "E.L.D. student" (English language learners enrolled in
English Language Development classes)
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of each. The problem, then, is determining which of the various programs and
strategies designed to promote English language acquisition is, in fact, the most
effective for English language learners.
Purpose of the Study

At some point, all educators will be faced with the challenge of teaching
English language learners, whether they are prepared to or not. It is a reality that the
ever-increasing population of English language learners is a challenge that will
eventually reach all classrooms in some capacity. According to the National
Education Association (NEA), "English Language Learners (ELLs)- students who
speak another language at home- now account for 40 percent of California's
student population." As an educator in California, I have already been faced with
the specific needs of English language learners. Despite my own personal
experiences, trainings, and research, I am still seeking additional answers in terms
of how to best educate this specific group of students. Due to the fact that this is
such a critical topic in education, there seems to be an endless source of opinion,
anecdotal evidence, research, and data regarding the challenge of teaching English
language learners. Thus, the purpose of this study is to compare and contrast three
of the most commonly implemented English language acquisition strategies with
the results from student data as well as a field survey. The goal of this comparison
is to come to a conclusion as to which programs and strategies are more beneficial
and effective than others. After evaluating the research and data related to each of
these various models in terms of key factors, advantages, and drawbacks with my
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own students' specific needs, challenges, and strengths in mind, I will have more
insight as to how to best provide the most beneficial learning environment and
experience for my own students. The answers to my questions, then, will ultimately
benefit both my current and future students.
Methodology
The methodology of this study relies on various forms of data collection in
order to provide the most accurate and relevant conclusions regarding the topic of
English language acquisition. My methodology, as detailed later in this study,
includes both a thorough investigation of pertinent research and data by experts in
the field of language acquisition as well as my own investigation into my students'
academic experiences as English language learners, and how their past experiences
have affected their current academic success. By synthesizing the results of my
research as well as my own student data collection, I hope to determine the most
effective strategies for English language acquisition.
Significance of Study
The significance of this study lies in the fact that this country is, by nature
and reputation, a country that welcomes immigrants. With this in mind, it is
inevitable that the issue of English language acquisition will continue to be a
lightning rod of attention and subsequent debate. In order for the United States to
deal with the constant influx of immigrants, steps must be made to establish the
most effective strategies to help immigrants learn English as soon as possible.
Intellectually, socially, culturally, and financially, people who immigrate to the
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United States have much to offer society. However, learning English is necessary in
order for these peoples to have the most successful experience possible, otherwise,
they will be locking themselves out of opportunities that require English fluency
and will be unable to realize their full capacities to benefit from and contribute to
life in the United States.
In addition to the nationwide need to address the needs of ELL's, as a
citizen of California, one of the key states affected by immigration, there is an
intense need to address the needs of the hundreds of English language learners who
enter the state each day. Certainly, educators in other states are faced with the
responsibility to assist students in acquiring English. However, because of its close
proximity and shared border with Mexico, California educators deal with the
opportunity and challenge of promoting English language acquisition on a daily
basis.
Regardless of the state, county, city, district, or school, educators must
realize the importance of providing the tools for all students to be as successful as
possible. As one of the ever-growing populations in United States' schools today,
English language learners deserve the attention and concerted efforts from the
educational community. Exploring and implementing the most effective
interventions will enable these students be successful and productive members of
society. To deny English language learners the educational programs and services
that they require would be a disservice to the students themselves, but also to
society and all stakeholders in general.
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Limitations of the Study

The sheer quantity of research devoted to the topic of English acquisition is
one limitation to this study. Addressing the beliefs, experiences, and research of
anyone who has written about this key issue in education would be impossible. As
such, while I will focus on Bilingual Education, Two-Way Bilingual Education, and
Sheltered English Instruction, other English language acquisition models will
remain the topic for another inquiry made at another point in time.
Additionally, another limitation of this study is the quantity of research and
data. Some English language acquisition strategies have a longer history. As a
result, it is quite likely that these strategies will have a larger pool of related
research and data available for analysis. In contrast, because some programs are
relatively new, it is likely that the availability of current research may be minimal.
However, it is my intent to present a thorough and balanced view of each strategy.
Another limitation of this study relates to the collection of student data.
Since I will be administering a survey to students, it is possible that the surveys
collected might not be an entirely accurate snapshot of the English language learner
population as a whole. Any time that researchers use human subjects to contribute
to their body of research, there is the possibility of human error and invalid results,
for various reasons. Certainly, it is possible that the individuals completing the
surveys may be influenced by many factors that may affect the validity of their
responses and my subsequent analysis of their responses. However, I will make
every effort to account for this potential threat to the validity of the survey results.
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Conclusion and Preview of Chapter Two: Literature Review

As one of thousands of educators in this country charged with the goal of
promoting English language acquisition, hopefully, the findings of this inquiry will
provide answers about how to equip students with the most useful tools to acquire
English. Again, whether it is through Bilingual Education, Two-Way Bilingual
Education, or Sheltered English Instruction, I hope to determine which strategy is
most effective for English language learners. By organizing the information
available about this topic, I have the opportunity to examine the key components of
successful strategies to address the needs of a population that deserves the
educational community's concern, attention, and efforts.
Ultimately, by analyzing the information provided in the following literature
review in comparison to the strategies already being implemented by my own
school site, as well as a qualitative analysis of student surveys regarding their
academic and social experience, I hope to provide the most effective learning
environment for students who are acquiring English. As a conscientious educator, it
is my responsibility to offer the tools necessary for my students to be productive
members of society. Learning English is a critical skill that will maximize their
potential for success. In the following literature review, I provide both quantitative
and qualitative information about various programs and strategies that illustrate
both the benefits and drawbacks of each type of intervention. The specific programs
that I focus on are: Bilingual Education, Two-Way Bilingual Education, and
Sheltered English Instruction.
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Definition ofTerms
Academic language. Words that are required to understand grade-level texts

and the tasks associated with reading and comprehending grade-level texts that go
beyond basic communication vocabulary to more sophisticated and academic
language
Bilingual education. A learning environment in which students are taught in

their native language first, with some English, with the goal being that students
eventually learn English as a second language.
Mainstream classes. Classes where the majority of students are native

English speakers
Proposition 227. A proposition passed in California in 1998; the most

important aspects of the mandate being that all public school instruction must be
done in English and that students requiring English language acquisition instruction
will be enrolled in Sheltered English Instruction classes for generally, no more than
one year
Scaffolding. Teaching strategies that allow Second Language Learners easier

access to grade-level texts, such as graphic organizers, simplified texts, reduced
quantity of assignments, read alouds, background-building, etc. As Second
Language Learners become more fluent and comfortable speaking English,
scaffolding is gradually taken away, until students no longer require this form of
support and can be mainstreamed into classes that do not offer this type of support
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Sheltered English Instruction. (Also referred to as SEI classes) Classes

where English language learners are predominantly taught the same curriculum as
native English speakers, in English, with some support given in students' native
language, but mostly given through specific strategies designed to address second
language learners' needs, such as scaffolding.
Two- Way Bilingual Education. Classes where English language learners as

well as native English speakers are combined and students learn English during part
of the day and Spanish during another part of the day, with the goal being to
promote fluency for all students in both languages.

9

English Language Learners: Challenges
Chapter Two: Review of Literature
Introduction
Due to the significant and life-changing effect that the quality of education
has on individuals, a large body of research has been devoted to the study of
English language acquisition. Experts and educators alike have published studies
and anecdotal records about the practices that they deem most effective in teaching
second language learners. As would be expected from such a large cross-section of
the educational community, not everyone agrees on the most beneficial
interventions for teaching the English language learner population. As a result,
anyone researching the topic of English language acquisition will be met with a
large collection of interventions that range from nationwide implementations all the
way to individual teachers' recommendations for promoting success among English
language learners. Throughout this literature review, many strategies will be
examined. Specifically, the literature review for this study is organized by the three
strategies (Bilingual Education, Two-Way Bilingual Education, and Sheltered
English Instruction) with an overview description of each, arguments in favor of
each and finally, arguments against each as well.
Several criteria affected the focus of the literature review. First, I chose to
address programs that have been established for many years, rather than more
recent approaches to Second language acquisition. In doing so, I felt that I would
have more reliable, long-term research data to rely on in terms of a programs'
effectiveness, compared to newer interventions that may or may not have a strong
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research foundation. Furthermore, the controversy that historically surrounds
programs such as bilingual education in the state of California is precisely the
reason that I chose to focus on these types of interventions. Educators in California
are quite familiar with the battles for and against bilingual education. Moreover, a
general awareness of the most common alternatives for bilingual education: twoway bilingual education and Sheltered English Instruction exists. For this reason, it
was impossible to ignore two such hotly contested topics of debate. Clearly, the
intensity of the debate for or against bilingual education demonstrates the need to
continue to look at the positive and negative aspects of these programs closely.
Hopefully, in the effort to examine the various factors affecting students' English
language acquisition, I will be able to make conclusions that have the potential to
improve student achievement at my own school site.
My literature review is organized based on a historical timeline of how long
each English language acquisition strategy has been in implementation in the
United States. First, I focus on Bilingual Education, next on Two-Way Bilingual
Education, and finally, on Sheltered English Instruction.
Since this study focuses only on Bilingual Education, Two-Way Bilingual
Education, and Sheltered English Instruction, various other strategies have not been
included. Certainly, there are many other interventions that have been used in
various settings, but they are outside the focus of this specific study. As mentioned
previously, these specific programs and strategies target student achievement in the
classroom and were chosen because of the abundance of research available.
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Moreover, as a researcher, each of these models have sparked my personal interest.
Bilingual Education
Background and Description One of the most well-known and controversial

programs designed to increase language acquisition among English language
learners is Bilingual Education. Schnaiberg (1998) explains that, Bilingual
Education, begun in the 1970's, is a language instruction model. English language
learners are instructed in English during part of the school day and in their native
language during the other part of the school day. Furthermore, according to the
National Association of Bilingual Education, there is no single definition of
Bilingual Education (2004 ). In fact, there are actually several models of bilingual
education. In some settings, students receive academic instruction in English, yet
students' actual curriculum is in their native language. However, in other Bilingual
Education programs, students receive instruction in their native language, but have
a curriculum that is entirely in English. Furthermore, in some models, students
receive subject matter instruction in either their native language or English, with no
"crossover." Finally, some Bilingual Education models involve students being
"pulled out" of English classes in order to receive instruction in their native
language. Regardless of the specific Bilingual Education model that schools adhere
to, these various programs have a common feature. Students receive instruction in
both their native language and English at some point during their school day.
Nevertheless, as many experts note, there is strong public opinion as to whether or
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not Bilingual Education is helpful or harmful to students' English language
acquisition.
Arguments supporting Bilingual Education One compelling argument that

Bilingual Education supporters offer is that by allowing students to receive some
sort of instruction in their native language, literacy skills in their native language
will transfer to their literacy skills in English. In his article, "Bilingual Education
Works," Stephen Krashen, a renowned expert in the field of English language
acquisition, supports Bilingual Education for exactly this reason. In fact, Krashen
has both performed his own research and gathered extensive research done by
others indicating that students who are skilled readers in their native language
become successful readers in their second language as well, lending credence to
Bilingual Education programs (2000/2001).
Furthermore, along with Krashen, well-known experts in language
acquisition, Virginia Collier and Wayne P. Thomas, also endorse Bilingual
Education as well. Collier and Thomas suggest that students enrolled in Bilingual
Education programs acquire English in a shorter amount of time than students in
other English language acquisition programs. In some cases, Collier and Thomas
have also found that Bilingually-educated students actually become more
academically proficient than their English-only speaking counterparts as well
(1997). Collier and Thomas' work indicates that Bilingual Education programs are
successful in promoting enduring success and achievement for students. Many other
studies also suggest the effectiveness of Bilingual Education programs.
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Another positive aspect of Bilingual Education is the fact that by allowing
non-native English speakers to receive instruction in their native language, they are
maintaining their first language and their culture. Many parents worry that by
enrolling students in English-only classes, they will eventually lose their first
language and subsequently, their family' s culture as well. Krashen also cites this
reasoning as part of his endorsement of Bilingual Education (2000/200 1). The
social benefits of maintaining one's primary language remains another of the key
factors in the support of Bilingual Education.
Furthermore, endorsement of Bilingual Education is strong among experts
and parents alike. For example, in 1998, when a school board in Santa Barbara,
California voted to begin increasing more English-focused programs, many parents
were so angry that they kept their students out of school for three days to protest the
decision. One parent in particular, Meg Goetz de Gaona, felt that there was a deeper
message being sent with the school board' s determination. In fact, De Gaona felt
that by discouraging students from speaking their primary language, that students'
culture in general was actually being disrespected as well-an extremely troubling
notion (Schnaiberg, 1998). Clearly, many parents feel that learning English at the
cost of losing one's heritage would be extremely detrimental for their children.
Another benefit of Bilingual Education, as pointed out in the The Ramirez
Report (1991), a study coauthored by J. David Ramirez, is that non-English
speaking parents are much more likely to help with homework when their children
are enrolled in Bilingual Education programs because they are comfortable with
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subject matter that is in their language (as cited in Cummins, Genzuk, 1991).
Allowing parents of English language learners the opportunity to have input into
their children's' education, through their native language seems to be a major
advantage of Bilingual Education.
In addition, promoting students' bilingual skills will also contribute to their

academic success as well, since many schools require that students take a second
language in order to graduate. At schools where students have the opportunity to
fulfill this requirement by taking classes in their primary language (such as
"Spanish for Spanish Speakers" classes, for example), students who have been able
to maintain their first language would do considerably better than those students
who have not maintained their primary language.
Consequently, the benefits of maintaining students' primary language can
also contribute to their future success outside of school as well, in terms of career
choice. Living in a global economy, there is a great demand for a bilingual
workforce. So, by helping students to improve both their skills in their native
language as well as in English, schools have the power to increase students'
marketability as employees in the global community as well.
Arguments Against Bilingual Education On the other hand, opponents of

Bilingual Education offer results of various studies that contradict the findings of
Bilingual Education proponents. For example, Porter ( 1998) offers eight separate
studies that document the shortcomings of Bilingual Education since as far back as
1978. Collectively, these studies provide data that indicate that Bilingual Education
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is not as effective as supporters espouse. In addition, Chavez and Amselle (1997)
note that even Kenji Hak:uta, a well-known professor of education from Stanford
University who strongly supports bilingual education, admits that studies focused
on the effectiveness of bilingual education on students' English and math scores
have not been entirely favorable. With all of the data and opinion that support
Bilingual Education, there seems to be an equal amount of data and opinion that
challenge Bilingual Education as well.
Furthermore, one of the most well-known critics of Bilingual Education,
Ron Unz, the businessman who personally financed a campaign with part of his
own personal fortune to end Bilingual Education, presents several reasons behind
his fervent efforts. Unz contends that instead of encouraging English language
learners to use their native languages, that assimilation is key (Garcia, 1998). In this
way, Unz, along with many other opponents of Bilingual Education, seem to have
exactly the opposite outlook on English language acquisition as Bilingual Education
advocates. In fact, many challenge Bilingual Education with the idea that in order
for English language learners to be successful, that these individuals must learn the
English language as quickly as possible, regardless if English acquisition is at the
cost of maintaining their first language. While Bilingual Education supporters
believe that primary language and culture is extremely important, those who are
against Bilingual Education feel otherwise.
Furthermore, although Bilingual Education supporters often point out that a
large percentage of parents of English language learners support Bilingual
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Education because students are encouraged to maintain their primary language, Unz
maintains that a large percentage of parents of English language learners do not
support Bilingual Education because they want their children to focus solely on
their English language acquisition (Hornblower, 1998). One parent, specifically,
llda Mendez, whose children are English language learners represents the many
others who share her sentiment. Mendez contends that she will be responsible for
teaching her children Spanish at home and that she wants her daughters to learn in
school what she did not: English. Mendez gives an emotional explanation as to why
she wants for her children to learn English so badly. She admits that she does not
know what her family's fate will be, should her children not learn English-an
extremely frightening and disheartening admission from a parent's perspective
(Schnaiberg, 1998). In fact, as with many other families, oftentimes the family's
survival in the United States depends on their children's English-speaking
communication skills. Frequently, English-speaking children of non-English
speaking parents are relied upon to communicate with schools, doctors, lawyers etc.
in order to ensure that families are financially and legally secure. Opponents of
Bilingual Education often cite the fact that many families rely on their children for
their English-speaking, rather than Spanish-speaking skills in order to be
ambassadors for their families . For this reason, those who oppose Bilingual
Education see an enormous benefit in students' learning English as soon as
possible, and that maintaining students' primary language is not at all as critical or
important.
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Another negative aspect of Bilingual Education has been the perception that
Bilingual Education programs traditionally do not offer quality instruction. The
director of the Center for Applied Linguistics states that, unfortunately, Bilingual
Education programs, if not implemented correctly, become remedial programs
instead of their intended result (Ortiz, 2001). Other critics also contend that
Bilingual Education programs are often plagued by ineffective teaching by
unqualified teachers (Schnaiberg, 1998). If this is true, then, instead of providing an
opportunity for students to improve in their native language while simultaneously
increasing their English language acquisition, students are receiving a sub-par
education, certainly even having a detrimental effect on their later achievement as
well.
Another drawback to Bilingual Education, critics point out, is that students
do not receive enough instruction in English to truly allow them to acquire English.
With this model, often the only instruction and exposure to English that students
receive is from the teacher. And in too many classrooms, critics argue, it is an uphill
battle to teach students English in classes where all the students are Spanishspeakers and the teacher provides the only model for English for students, at all
(Schnaiberg, 1998). Furthermore, once outside of school, students often have few
opportunities to practice English. Knowing how important it is for students to have
as many opportunities as possible to extend their learning, not having this piece in
their pursuit for English language acquisition greatly affects their potential for
success.
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Two- Way Bilingual Education
Description In response to the controversy surrounding Bilingual Education,
policymakers and educators looked for alternatives to Bilingual Education
programs. Stemming from the original Bilingual Education model is the "TwoWay" Bilingual Education program. A day in the "Two-Way" Bilingual Education
model essentially mirrors a day in a Bilingual Education program in that one part of
the day is taught in English and the other part of the day is taught in another
language. However, in this model, both native and non-native English speakers are
together in the same class.

In order for this model to be successful, however, a

quality program must be in place. According to a report by the Center for Applied
Linguistics in conjunction with Brown University, key factors contribute to the
effectiveness of a Two-Way Bilingual program. In order to have a successful TwoWay Bilingual program, the following factors must be included: equal numbers of
English language learners and native English speakers, instruction in core subject
areas (not just electives or non-academic subjects, such as Physical Education), and
equal core academic instruction in both languages (2005, p. 167-168). Clearly, the
effectiveness of the program itself greatly affects students' achievement levels.

Arguments Supporting Two- Way Bilingual Programs Many studies have
focused on the effectiveness of Two-Way Bilingual programs. A well-known expert
in the field of English language acquisition, Kathryn Lindholm-Leary, examined
8,000 students in four transitional-bilingual-education programs and 16 Two-Way
Bilingual programs. She found that the native English speakers as well as the
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English language learners in these programs demonstrated at least the same
achievement levels of their peers who were not in these types of programs. The key
factor in the students' success was the high-quality nature of the program (Zehr,
2005). These results indicate that Two-Way Bilingual Education can be very
effective, when implemented properly.
Consequently, experts in language acquisition, Wayne P. Thomas and
Virginia P. Collier, have also performed their own research studies involving TwoWay Bilingual programs. Based on studies of more than two million students from
23 school districts, Thomas and Collier concluded that Two-Way Bilingual
programs are more effective than English-only models. In addition, these experts go
on to support Two-Way Bilingual programs over any other bilingual education
approaches as well (Zehr, 2005). Certainly, the experience and expertise of these
experts provides convincing support for the implementation of Two-Way Bilingual
models.
Parents are also supportive of Two-Way Bilingual programs. Charles
Stallcup, a parent of two, appreciates the fact that his children are not only learning
another language, but are also being exposed to another culture. Furthermore, with
regard to parental support, Stephen Krashen himself even commented that he would
support a Two-Way Bilingual program for his own grandson (Zehr, 2005). As an
extremely respected member of the educational community devoted to English
language acquisition, Krashen' s support of Two-Way Bilingual Education is
certainly worthy of acknowledgment. Finally, interestingly, the man who sought to
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eliminate bilingual education, Ron Unz, actually supports Two-Way Bilingual
programs as well (Schnaiberg, 1998). For an individual who is very much opposed
to Bilingual Education, Unz' endorsement of Two-Way Bilingual programs
suggests that perhaps this program is indeed worth considering.
Consequently, proponents of this strategy point out many additional benefits
to this approach. One positive aspect of this approach is that by allowing students to
maintain their original culture, that they are able to share their experiences with
native English speakers (Gray and Fleischman, 2004-2005). In tum, this increases
self-esteem because students learn to value all students' cultures and experiences.

Arguments Against Two- Way Bilingual Education One argument against
Two-Way Bilingual Education comes from parents of native-English speakers.
These parents voiced concern that their children's native English language
proficiency might be affected if they are enrolled in a Two-Way Bilingual
Education program. In response to parents' concerns, safeguards have been
implemented at many school sites offering Two-Way Bilingual Education in order
to ensure effective instruction for all students involved. At many schools, in order
to prevent native English speakers from being adversely affected by Two-Way
Bilingual Education programs, parental approval must be given before native
English speakers are enrolled in this type of program. In addition, native Englishspeaking students must demonstrate proficiency in their own English-speaking
skills before being placed in this environment (Christian, 1994). In order for all
students to properly benefit from this type of program, this means that all schools

21

English Language Learners: Challenges
must be sensitive to these types of parental concerns. Unfortunately, however, this
is not always the case-an issue that deserves attention and action.
Furthermore, there are various reasons as to why the statistics illustrating the
benefits of two-way bilingual education models might be somewhat skewed. Since
two-way bilingual education programs are not as common as traditional Bilingual
Education models, there are often waiting lists for students to join a Two-Way
Bilingual Education program (King, 1998). Being on a waiting list and having to fill
out necessary paperwork for their children to be a part of this program relies on
parental effort and involvement. This extra "effort" on the part of the parents
suggests that the parents of these children might be more informed about education
to begin with. Having parents who are informed about current educational policies
and programs suggests that these parents are most likely more involved in all
aspects of their children's' education. As a result, these children might be more
academically successful, due to their parents' input and attention to their
educational needs and this factor is reflected in subsequent test scores. Quite
possibly, this factor artificially raises test scores for students enrolled in Two-Way
Bilingual Education programs. In other words, factors outside of the effectiveness
of the program itself might possibly lead to the higher test scores offered by
supporters of this program.
Sheltered English Instruction
Description Another approach to teaching English Language Learners is

"Sheltered English Instruction" (often referred to as "SEI"). The impetus behind
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SEI instruction stems from the groundbreaking work of Echevarria, Vogt, and Short
and is based on the key concepts of the work that they have done in establishing the
SlOP (Sheltered Instruction Observation Protocol) model. Like some Bilingual
Education models, students in SEI classes receive instruction in classes separate
from their English-only speaking peers. However, in a SEI class, English language
learners are taught the same curriculum as native English speakers in English only
as well. However, so that these English language learners can successfully access
the difficult subject matter and the English language instruction, teachers of these
classes incorporate various, targeted strategies aimed at addressing students' needs.
In some cases, teachers will clarify information in the students' first language. For
this reason, Sheltered English Instruction is also referred to as "Structured English
Immersion," because students in this model are generally in an English-only
learning environment. As a result, rather than relying on students' primary language
to promote comprehension, in SEI classrooms, teachers use many other approaches
that do not necessarily relate to students' primary language at all. Rather, teachers
employ various instructional strategies to address the special needs of English
language learners in these environments. With this being said, SEI does not have
one definition. Many strategies and techniques combine to form a SEI model.
Despite the various definitions of SEI, however, the most common strategy
implemented in SEI classrooms is "scaffolding." Scaffolding is defined as a
temporary support that allows students to complete academic tasks that they could
not accomplish without the use of that support (Fitzgerald and Graves, 2003). Just

23

English Language Learners: Challenges
like the scaffolding traditionally associated with the construction of large buildings,
scaffolding in the classroom allows students to access "higher levels" of curriculum
using "bridges" and "supports" that help them to "get to the top." In other words,
when students are faced with difficult curriculum, teachers provide tools that allow
students to comprehend curriculum more easily.
An example of scaffolding in a classroom might be to provide students with
easier versions of challenging texts, to read along with students and clarify difficult
concepts, to connect material to students' own experiences, or to utilize graphic
organizers that allow students to better comprehend and organize difficult
information. The ideal goal in using scaffolding techniques, however, is that as
students' language acquisition improves, less scaffolding is necessary. Ultimately,
students should no longer require scaffolding, once their skills equal that of a native
English speaker.
From my own experiences as a SEI teacher, one way that teachers account
for the needs of their students is that students in Sheltered classes might not be
responsible for the quantity of work assigned to English-only students in NonSheltered classes. Also, teachers of these classes often utilize or develop visuals or
hands-on lessons that allow students to more effectively analyze, and interpret
challenging material.
Students enrolled in SEI classes are expected to be eventually mainstreamed
into non-Sheltered classes with English-only speaking peers. Generally, students are
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given one year in order to learn English in this model before being reclassified into
mainstream English classes.
Arguments Supporting Sheltered English Instruction After Proposition 227,

schools looked for alternatives to Bilingual Education and Sheltered English
Instruction was one of these models. According to a study done by Christine
Rossell, a noted expert in Bilingual Education and English language acquisition,
Sheltered English Instruction turned out to be one of the most effective strategies
that have stemmed from Proposition 227 legislation (Riley, 2002, p. 30). With
schools feeling the pressure to find effective programs to replace Bilingual
Education, it was critical to implement models that would not be as controversial as
Bilingual Education. Fortunately, many were pleased with the implementation of
Sheltered English programs.
Furthermore, many teachers themselves support Sheltered English
Instruction. After interviewing several teachers who previously taught Bilingual
Education, Christine Rossell, also found that all of the interviewed teachers would
rather teach in a Sheltered English environment than in a Bilingual Education
model. One of the factors cited was that there was too much of an inconsistency
between what was being taught in Bilingual classrooms and mainstream classrooms
(2003). In other words, since Sheltered curriculum is in English, students are more
able to keep up with their native English speaking peers, in preparation for students'
subsequent mainstreaming into English-only classes.
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Arguments Against Sheltered English Instruction Due to the fact that
students in SEI classes are supposed to be reclassified into mainstream English-only
speaking classrooms after one year, many experts find fault with the SEI model.
While experts are not against the strategies utilized in a Sheltered English
Instruction program, per se, many disagree with the one-year time period in which
students are enrolled in this program before they are expected to exit into
mainstream classes. James Lyons, executive director of the National Association of
Bilingual Education feels that children require 5-7 years of English instruction
before they can be considered proficient (Will, 1997). Collier (1989) offers further
information about the time period necessary to acquire a new language. In fact,
Collier believes that, depending on a child's age, that language acquisition can take
anywhere from 2-10 years (as cited in Garcia, 2003). If Lyons and Collier are
correct, then, one year in a SEI classroom would not at all be substantial for
successful English language acquisition.
Conclusion and Preview of Methodology
Clearly, this review of literature provides information and data about
various English language acquisition strategies. Significant differences and
similarities exist between the three main models of English language acquisition:
Bilingual Education, Two-Way Bilingual Education, and Sheltered English
Instruction. In the remainder of this study, I will synthesize the information
contained in this literature review with my own findings. After administering a
survey to determine which of these programs students at my own school site have
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experienced, I will make connections between the information provided by the
review of literature, students' feedback, and their own, current academic
performance. Finally, based on my research, I will be able to provide my own data
in terms of how these three, major language acquisition strategies have affected
students in my own district, at my own school site. I am looking forward to using
these results to further tailor and improve my own instruction in light of this
evidence, in order to provide the most effective education experience for my own
students.
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Chapter Three: Methodology
Introduction
This study aims to determine the most effective programs and interventions
for promoting students' English language acquisition. In this chapter, I explain the
methodology that I used for my study. Specifically, I discuss the design, the setting,
the participants, the materials utilized, the procedures and timeline of the study,
how the data were to be analyzed, and the limitations of the study.
Design
The design of this study utilizes quantitative data. Quantitative data are
acquired when: " ... the variable being studied is being measured along a scale' that
indicates how much of the variable is present" (Fraenkel and Wallen, 2006, p. 190).
I decided to use a quantitative approach because I wanted to incorporate the data
from the surveys that I administered into a numerical representation that could be
illustrated in the form of various tables. Putting data into a table format allowed me
to analyze the data for both and trends and disparities upon which to generate
conclusions about my topic of focus.
Setting
District. This study took place in a large, urban high school district located
in Southern California. The district is made up of three comprehensive, traditional
high schools, one alternative high school, and a continuation high school. This
district serves 8,868 students and employs 370 teachers. The students' ethnic
makeup in this district is approximately 48% Hispanic, 43.1% Caucasian, 2.5%
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Asian, 2.4% African-American, 2.1% Filipino, 0.7% Native American, 0.4%
Pacific Islander, and 0.8% multiple/no response. 16.5% of the district's population
of students are English language learners, and 16.7% of students in the district are
eligible for free and reduced lunch. (Educational Data Partnership website)
School. The high school where the survey was conducted is one of the three

of the comprehensive high schools in the district. This high school is located in a
residential area in the northernmost part of the district. Despite having a oncenotorious reputation as a school plagued by gang issues, this high school now
presents a very different image. For example, recently honored with the distinction
of being named both as a California Distinguished School as well as a Title I
Achievement School, this high school is an example of academic excellence in the
community, county, and even the state. Furthermore, this high school is one of few
schools in the county or state in which API (Academic Performance Index) 3 scores
have improved five years in a row. This is not to say that this school is immune to
various issues traditionally associated with high school campuses, such as gang
activity, fights, graffiti etc. However, in comparison to previous years, much
improvement has been made on this campus in many areas.
School population. Currently, 2,740 students attend this high school. Of

these students, 52% are Hispanic, 37.2% are Caucasian, 3.3% are African
American, 2.9% are Asian, 2.6% are Filipino, 0.9% are Native American, 0.3% are
Pacific Islander, and 0.7% are multiple/no response. Of these students, 18.8% of
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students are English language learners and 15.4% receive free and reduced lunch.
117 teachers make up the faculty at this high school. In addition, four administrators
and five counselors serve students at this school. (Educational Data Partnership
website)
Sheltered program. The students who responded to the surveys used in this
study were all enrolled in a Sheltered English class at this school. At this school,
students who have been identified as English language learners are enrolled in
Sheltered English classes. Typically, this information is found in students'
cumulative files, which were sent from students' previous schools upon entering
high school. In some cases, when student information is not available, the school's
language assessor uses multiple measures (such as the California English Language
Development Test, commonly referred to as the CELDT test as well as student
interviews etc.) to determine whether or not incoming students should be placed in
Sheltered classes. Placing English language learners in Sheltered English classes is
one way that this school (and district at large) complies with state law regarding
interventions available to English language learners.
In comparison to College Preparatory English classes taken by native
English speakers, Sheltered English classes have similarities and differences. A
similarity between these two types of classes is that both types of classes are
accepted for graduation credit. Furthermore, both types of classes are recognized by
University of California and California State University institutions as acceptable
3

As explained by the California Department of Education, the Academic Performance Index is a
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classes to fulfill high school English requirements. In addition, both Sheltered and
College Preparatory classes adhere to and follow California English Language Arts
standards. Finally, in both formats, students earn five credits towards graduation as
long as they receive aD- (60%) or better in the class.
However, there are some differences as well between these two types of
classes. The most significant difference between these two formats is the fact that in
Sheltered classes, many more scaffolding techniques are implemented than in
College Preparatory classes. In other words, in Sheltered classes, teachers
consistently implement strategies to help students in learning English subject
matter, as well as English as a second language as well. In addition, the majority of
students enrolled in Sheltered English classes are concurrently enrolled in an
English Language Development (ELD) class as well. The purpose of ELD classes is
support and reinforce the skills being taught in students' Sheltered English classes
and to provide additional opportunities for students to improve their Englishlanguage acquisition. Finally, while College Preparatory classes typically serve
native English speakers and some reclassified English language learners, Sheltered
classes are intended solely for the instruction of English language learners.

Participants. The students to whom the survey was administered are
enrolled in either a Sheltered English 10 or a Sheltered English 11 class. Therefore,
the age range of these students was 14 to 18 years old. These students were chosen

measure of schools' growth and academic performance through various measures.
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on the basis that they are classified as English language learners, evidenced by the
fact that they had been placed in a Sheltered English class.
Students in tenth and eleventh grade Sheltered classes were chosen for
specific reasons. First, since these students have been in high school for more than
one year, more academic data are available for analysis, specifically, more than two
years of classwork from which Grade Point Average (G.P.A) is calculated. For
eleventh and twelfth4 graders, California High School Exit Exam (CAHSEE)
pass/fail rates were also available. Students in Sheltered 9 English were excluded
because these students did not have as much academic data available at the time in
which transcripts were printed (only one semester of data). Consequently, this study
did not focus specifically on twelfth graders, since Sheltered English 12 classes do
not currently exist at this school.
Specifically, this study looked at the transcripts of 167 students. Based on
transcript information, 84 of the students were male and 83 of the students were
female. Of these students, 72 students were from California, 1 student was from
North Carolina, 1 student was from Illinois, 86 students were from Mexico, 2
students were from El Salvador, 1 student was from Peru, 1 student was from
Tehran, 1 student was from Honduras, 1 student was from the Phillipines, and for 1
student this information was unknown.
Materials
4

Data for twelfth graders is included, due to the fact that twelfth graders are sometimes enrolled in
tenth and/or eleventh grade Sheltered English classes for remediation, or if students recently
enrolled in the district and require these classes for graduation.
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Consent forms. Consent forms informed parents about the general focus of
this study and that their child's responses on the survey utilized in this study would
be a part of the study results, upon their approval. These consent forms gave parents
the opportunity to decide whether or not they, in fact, wanted their child's survey
responses to be a part of the study results.
Transcripts. Student transcripts were requested from the school registrar and
reviewed. This included only those students whose parents had given consent to
participate in the study. Transcripts offered a wealth of information about these
students. Most importantly for my study, however, were the data that transcripts
provided, regarding students' grade point average (G.P.A.) and California High
School Exit Exam (CAHSEE) pass/fail status.
Survey. One source of data used in this study was a survey administered to
students. The survey asked students about various aspects of their educational
experiences as English language learners (see Appendix for survey). The survey
was written in both English and Spanish, in order to account for the varying levels
of English comprehension among students to which this study was administered.
Students, then, responded in the language in which they felt most comfortable.
Miscellaneous materials. In addition, I used notebooks and a computer for
recording and sorting student data. Also, basic supplies such as writing utensils,
paper, and a calculator were used.
Procedure and Timeline
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The timeline for my study took approximately three weeks from start to
finish.

Week One. For this study, I was interested in looking at students enrolled in
101h and 11th grade Sheltered English classes. I am the only teacher of the two
available Sheltered English 11 classes at the school and two other teachers teach
two sections each of the Sheltered English 10 classes available at the school. After
receiving approval from both teachers, I disseminated Consent Forms to students in
all of these classes. Students had instructions to return consent forms within one
week if their parents did not want their child's survey responses or student data to
be used in the study. Students for whom parents gave consent for participation did
not need to return their consent form.

Week Two. I collected consent forms from students whose parents did not
give consent. I noted the names and I.D. #'s of these students, so that their
children's information and responses would not be included in the data for the
study. I requested class rosters for all classes involved in the study and noted the
students' for whom transcripts were not to be run. Then, I gave these rosters to the
school registrar and ordered transcripts for the students whose information could be
used in the study. The next day, I picked up the student transcripts from the
registrar.
That same day, I disseminated surveys to the other two teachers in order to
administer to their students. Students in all classes including my own, were given
approximately twenty minutes to complete the survey at the most convenient time
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for teachers at some point during instructional time during this week. Upon
completing the survey, students placed their surveys into a large manila folder
labeled with the teachers' information. On the last day of the week, I collected
surveys from the other two teachers, and stored these with my own class at my
house in a locked cabinet to be analyzed.
Week Three. Using the list of students whose data and survey responses
were not to be considered in this study, these surveys were separated from the rest
and stored in a separate folder. Upon completion of this study, these surveys were
destroyed. The remaining surveys were analyzed.

Limitations of the Study
There are several limitations to this study.
Study participants. First, it is possible that the number of students involved
in this study is not a large enough sample to make the study generalizable to a
larger population of students. Next, the results of this study are only generalizable
to a population of students with similar ethnicities, backgrounds, and experiences.
Also, it is possible that if students were confused with the survey that they might
not have responded in a way that correctly represents their experiences. Although
teachers were instructed to clarify information if students were confused by
information in the survey, since three different teachers were involved in
administration of the survey, teachers might have assisted students more or less
with comprehension than other teachers involved in the study. Finally, students who
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did not take the survey seriously might not have responded in a way that truly
represents their experiences. All of these factors could have affected the reliability
of the survey results.
Mortality of subjects. The population of students taking the surveys might

be affected by the threat of mortality. If students who had parental consent to
participate in the survey were absent on the day of the survey, then the population
of students in the sample is reduced, thus affecting the results of the study.
Time and location of survey administration. Other factors that have the

potential to affect the results of the study are related to the time and location in
which the surveys are administered. The time of day in which students completed
the survey could affect the results. Similarly, some classrooms might be more
conducive to students' ability to concentrate due to noise levels, classroom
organization, and level of distractions.
Conclusion and Preview of Data Analysis Chapter

I anticipate that the data from this study will afford me with useful
information for English language learners. After analyzing the data from student
transcripts and surveys, I will synthesize these data with the information from the
literature review in order to ascertain the most effective strategies for English
language learners.
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Chapter Four: Data Analysis
Introduction

Due to the ever-increasing population of English language learners, there is
an extensive body of research devoted specifically to this topic. Hundreds of
research studies have been performed in order to ascertain the most effective
strategies to promote English-language acquisition for this population of students.
With the information provided by these studies in mind, I felt that I had a wellrounded perspective as to various programs and strategies that have proven
successful (or unsuccessful) for English language acquisition. However, I also
sought to focus on the specific population of students at my own school site. In
order to determine what programs and strategies have been most effective for
students at my school site in acquiring English, I implemented a study using student
transcripts and student surveys. In the following chapter, I present visual
representations of the results of my study followed by analysis of these data.
Data Presentation and Analysis Based on Student Transcripts

Using student transcripts, I was able to gain valuable insight into many
aspects of student achievement for this population of students. Since all parents of
the students solicited agreed that their child may participate, I had access to a
sample of 167 student transcripts for data analysis. Specifically, I utilized student
transcripts as a source of student grade point averages 5 (commonly referred to as
5

Grade point averages are based on students' grades. For each A that a student receives on their
report card, students receive 4 points, B 's=3 points, C's=2 points, D's=l point, and F's receive no
points. Then, these numbers are added together and divided by the number of classes in which the
student is enrolled. The resulting number is the student's grade point average (G.P.A).
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"G.P.A.") and student status on the California High School Exit Exam. These data
served as a measure of student achievement for English language learners.
Grade point averages. First, I examined students' G.P.A. as provided by
student transcripts. Table 4.1 below shows the average G.P.A. broken down by
grade level for lOt\ 11th, and 12th grade Sheltered English students as well as an
average G.P.A. for all students in the study.

6

Table 4.1 Students' Average G.P.A. (Separated by Grade Level)
Students by
grade level
10
(9I students)
II
(63 students)
I2
(13 students)

Students' average G.P.A.
2.01
2.08
2.74

Students' Average G.P.A. (All Grade Levels Combined)
Students by
grade level
10+II+I2
(167 students)

Students' average G.P.A.
2.28

I compared and contrasted student achievement between grade levels in
order to determine how students' G.P.A fluctuated from grade to grade. According
to the findings, the difference between grades 10 and 11 is only 0.07 of a point.
However, students' average G.P.A. is approximately .66 points higher in grade 12
than it is in grade 11. There may be several reasons for this jump in average G.P.A.
Although it is possible that students in 1ih grade have better grades than
lOth and 11th graders, it is difficult to speculate, due to the relatively small sample of
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12th

grade students available (13 students). Certainly, from my own experience, I

have noticed that

12th

grade students often work hard so as not to jeopardize their

ability to graduate in any way. Or, perhaps by

12th

grade, more students with low

G.P.A.'s have been transferred to the continuation school in the district in order to
make up credits for graduation. Unfortunately, it is also a possibility that more
students by lth grade may have dropped out due to lack of credits and/or
motivation.
On the other hand, universities typically look at students' eleventh grade
grades and test scores. For this reason, it is possible that 1th grade students have
enrolled in less-demanding schedules than their 101h or 11th grade peers because
they have met the goal of successful college admission. Or, the rise in

12th

grade

students' G.P.A. could be a result of students taking easier classes in general during
their Senior year.
The focus for this study is the effect that English language acquisition
strategies have had (if any) on the academic achievement of these students. Since
students' G.P.A. improves from year to year, perhaps this increase in G.P.A. is
related to students' additional exposure each year to the interventions in place to
help students' English language acquisition. As described previously, English
language learners at this school are enrolled in Sheltered English classes and
concurrent ELD classes that both implement elements of Sheltered English
Instruction. One could infer that the increase in students' G.P.A. from year to year
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is a result of being enrolled in these types of classes. While this explanation is
feasible, it is important to note that factors outside of the scope of this study, such
as students' socioeconomic status, emotional issues, level of parental involvement,
access to tutoring, other classes that support student learning, etc. may have also
affected student achievement as well.
In addition to comparing English language learners by grade level, it was
also important to utilize these data to look at English language learners'
achievement as a whole. Based on these data provided by student transcripts, the
average G.P.A for all students in this study is 2.28. In terms of letter grades, this
equates to approximately a "C" average. Due to the fact that all students' G.P.A.
scores are calculated using the same formula, these findings suggest that student
achievement for these English language learners are neither above nor below the
average student. The question remains, however, how does this relate to the quality
of English language acquisition programs and interventions that students have
received thus far? Due to the fact that students have varied educational experiences
in acquiring English, a review of student transcripts along with student survey data
later in this chapter will provide answers to this enduring question.
California High School Exit Exam (CAHSEE) Pass Status Data. In addition

to student G.P.A's, another useful piece of information offered by student
transcripts is the student CAHSEE pass status. Specifically, student transcripts list
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the dates in which students passed the ELA and Math sections of the CAHSEE. 7
Looking at English language learners' pass status was an important factor in
determining their relative academic success as well. As illustrated by Table 4, some
students have already passed both sections of the CAHSEE, some students have
only passed one section of the CAHSEE, and others have not passed either section
of the CAHSEE.

7

Regardless of whether or not students pass all of the necessary classes required for graduation,
students cannot receive a high school diploma without passing the CAHSEE. Starting in tenth
grade, students have seven total opportunities before graduation in which to pass both the English
Language Arts (ELA) and Math sections of the CAHSEE. Passing both sections of the test is
required for graduation.
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Table 4.2 CAHSEE Pass Status for 11 th and 12th Grade Students Involved in this Studl
11th Grade

Passed both
~nglish Languag

Arts and Math
sections
# of students
Percentage
of total

12
19%

Passed
English
Language
Arts
section on!

Passed Math
section only

Passed none

Total

4
6%

18
29%

29
46%

63
100%

12th Grade

Passed both
English
Language Arts
and Math
sections
# of students
Percentage
of total

2
15%

Passed
Passed Math
section only
English
Language
Arts
ection only
1
5
8%

38%

Passed none

Total

5
38 %

13
99 %

Passed none

Total

34
38%

76
100%

11th and 1zth Grade Combined

Passed both
English
Language Arts
and Math
sections
#of students
Percentage
of total

14
15%

Passed
Passed Math
section only
English
Language
Arts
ection only
23
5
8%

38%

First, from these data, one can make inferences about the 11th graders in this
study. At the time at which these transcripts were printed, 11th grade students would
have had two opportunities to take this test. Unfortunately, the majority of 11th
graders (46%) in this study had not passed either of the two sections of the
CAHSEE and 35% of 11th graders had only passed one of the two sections of the
8

At the time in which students' transcripts were printed for this study, 1Oth grade students'
CAHSEE pass status was unavailable, so those data are not part ofthe study.
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CAHSEE. Basically, only one in five of the 11th grade students had passed both
sections of the CAHSEE after two administrations of the test.
Next, the data offer information about the twelfth grade students as well. At
the time in which transcripts were published for this study, seniors would have had
four opportunities to take the CAHSEE. Slightly over one third (38%) of twelfth
grade students in the study had not passed either part of the CAHSEE at this time.
Finally, only (15%) of Seniors had passed both sections of the CAHSEE at this
time.
One way to look at these data is to contrast 11th and 1ih grade CAHSEE
pass rates. Since the 11th and 12th grade students are not the same students, one can
only use these data to extrapolate how 11th grade students in the study might
perform as 1ih grade students, based on the future 1ih grade data for this year's

11th grade students. If, in fact, this is a valid comparison, then based on these data,
more of the 11th grade students will pass at least one section of the CAHSEE by
twelfth grade. However, since the percentage of students that passed both sections
of the CAHSEE is less in twelfth grade (15%) as compared to eleventh grade
(19% ), these data seem unrelated, since students can only improve their pass status.
Furthermore, there are various other factors to take into account when
comparing 11th and lih grade CAHSEE pass status. First, generalizing from one
grade level to another is not completely valid due to the difference in samples
between grade levels. In fact, the eleventh grade sample is much larger than the
twelfth grade sample. Also, since reclassification rates are unknown, it is possible
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that many students may have been reclassified from eleventh to twelfth grade and
most likely, these students have performed well on the CAHSEE, or else would not
have been reclassified. If this is the case, then this would have affected twelfth
grade CAHSEE pass status data for Sheltered students. These are all factors that
might have affected data for 11th and 12th grade pass status in this study.
Since this study focuses specifically on English language acquisition, it is
important to look at how students performed on the English section particularly. In
looking at these data, unfortunately, for both 11th and 12th graders, the ELA section
of the CAHSEE is where students performed worst. In 11th grade, only 25% of all
students had passed the English section of the CAHSEE. In 1ih grade, only 23% of
all students had passed the English section of the CAHSEE. What this means is that
approximately 25% of Sheltered English 11 and 12 students have passed the ELA
section of the CAHSEE. This number is extremely disheartening, seeing as how
students are required to pass both sections of the CAHSEE for graduation.
Furthermore, since the CAHSEE is made up of an ELA and math section,
these data allows readers to compare students' CAHSEE pass rates between ELA
and math. As it turned out, in 11th grade, for students who only passed one section
of the CAHSEE, 23% more students passed the math section of the CAHSEE than
the ELA section. In 1ih grade, of the students who only passed one section of the
CAHSEE, 30% more students passed the math section than the ELA section. What
this suggests is that English language learners are much more successful in math
than in ELA. The reason for this might be that students do not necessarily need to
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be fluent in English in order to perform well in math, especially if the subject matter
is mostly number-based and not language-based. Nevertheless, these statistics have
ramifications in terms of students' levels of English language acquisition in general,
to be discussed later in this chapter.
Consequently, it is important to look at school wide CAHSEE pass rates as a
whole, in order to determine whether or not there is a large discrepancy between
native English speakers and English language learners. As it turns out, according to
data provided by the California Department of Education, 62% of the total
population of students tested passed the English Language Arts section of the
CAHSEE. On the other hand, only 23% of English language learners tested passed
this section of the CAHSEE. Although English language learners are included in the
total population of students tested, the 39% difference between the larger
population and English language learners alone may be significant. What this
difference suggests is that English language learners are not as successful in many
of the skills necessary in order to pass this crucial, high stakes test.
Clearly, for students who are still learning English, it would be expected that
the performance of this population of students would not be the same as their
English-only speaking counterparts. However, due to the fact that students are
required to pass this examination, it becomes even more vital to identify the
programs and strategies that will best address English language learners' needs and
help them to perform well so that they are one step closer to graduation and posthigh school success.
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Data Presentation and Analysis Based on Student Surveys
This study combined student data from transcripts along with student survey
responses in order to come to a better understanding as to how students learn
English most effectively. I received ninety-nine completed surveys. Various
reasons contributed to the mortality of subjects in this part of the study. First, some
students were absent from school on the day in which the survey was administered,
other students happened to be attending a college field trip that day, and some
students chose not to complete the survey, even though parental consent had been
given beforehand for them to participate.
Certainly, this difference between student transcripts and student surveys
serves as a limitation for the results of this study. Ideally, student surveys for all
transcripts analyzed in this study would be available. Since I sought to compare
each student's transcript with their survey responses in order to look for themes and
discrepancies that might help me to determine more about the most effective
strategies for English language acquisition, I needed both the student's transcript
and their survey. Thus my final comparative analysis relied on completed data
from ninety-nine participants.
Students' Elementary School Experience. One aspect of data provided by
student surveys was whether or not there was any connection between the means by
which students learned English in elementary school and their current academic
achievement in high school (in the form of student G.P.A.) In other words, does the
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type of instruction that students received in elementary school in order to learn
English have any effect on their current academic success in high school?
Since transcripts do not list the type of instruction that students have
received (for example, "Bilingual Education" or "Sheltered English Instruction"), in
addition to the fact that students are not typically familiar with the educational
terminology related to specific programs and strategies that they might have been a
part of, I used the surveys as a way to determine the type of instruction that students
most likely had, by using student-friendly language. Table 4.3 lists the actual

responses that students could choose from as well as the type of instruction that this
student was most likely exposed to, for purposes of this study.
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Table 4.3 Student Survey Responses and Type of Instruction
that Students' Responses Most Likely Represent
Student responses
N. My classes were taught in English only
0 . My classes were taught mostly in English,
with some Spanish
P. My classes were taught in Spanish only
Q. My classes were taught in mostly Spanish
with some English
R. I went to a separate class where I was
taught English
S. I did not attend elementary school
T. I don't know
U. None of the above

Type of instruction that this
response most likely represents
English-only instruction
Some form of Sheltered English Instruction
Spanish-only instruction (where learning English
may or may not have been the ultimate goal)
Bilingual Education
Some form of Bilingual Education
N/A
Unknown
Unknown

After each student had selected the type of instruction that they had in elementary
school, I compared this information with the student's G.P.A. from their high
school transcript. Table 4.4 illustrates student responses and their G.P.A.
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Table 4.4 Student Responses to Type of English Language Acquisition Instruction
in Elementary School and High School G.P.A.

N. My classes were taught in
English only
Percentage equivalent
0. My classes were taught
mostly in English, with some
Spanish
Percentage equivalent
P. My classes were taught in
Spanish only
Percentage equivalent
Q. My classes were taught in
mostly Spanish with some
English
Percentage equivalent
R. I went to a separate class
where I was taught English
Percentage equivalent
S. I did not attend elementary
school
Percentage equivalent
T. I don't know
Percentage equivalent
U. None ofthe above
Percentage equivalent

3.0-4.0
0

2.0-2.99
7

1.0-1.99
6

0-0.99
1

0%
0

7%
11

6%
16

1%
0

0%
6

11%
10

16%
6

0%
0

6%
2

10%
3

6%
2

0%
0

2%
1

3%
1

2%
2

0%
0

1%
1

1%
6

2%
2

0%

1%
1
1%
1
1%

6%
4
4%
5
5%

2%
1
1%
1
1%

1%
0
0%
0
0%

1

First, it is important to notice that the most common description of
elementary classes was instruction mostly in English, with some Spanish. This
indicates that these students were most likely instructed in some kind of a Sheltered
environment. Interestingly, the second highest response (22%) was that classes
were taught in Spanish only. Finally, the third highest response (7%) for a particular
instructional strategy indicated that their classes were taught in mostly Spanish with
some English (most likely a Bilingual teaching approach). These data suggest that
elementary schools at the time these students attended elementary school were
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implementing English language acquisition strategies where students still had the
opportunity to use their primary language in some capacity and were not completely
adopting an English-only approach.
In addition to looking at the type of teaching strategies that students

experienced, it is important to also consider students' subsequent high school
G.P.A. to see if there are any connections between elementary instruction and high
school academic success. It seems that the most students (6% of those surveyed)
who have the highest G.P.A.'s (3.0-4.0) in high school, were instructed in Spanish
only in elementary school. Students whose G.P.A.'s were between a 2.0-2.99 were
mostly enrolled in either Sheltered classes or Spanish-only classes (11% and 10%,
respectively). Then, students whose G.P.A.'s fell between a 1.0-1.99 were mostly
instructed in a Sheltered format (16%). Finally, the students with the lowest
G.P.A.'s (1% and 1%, respectively) were instructed in English only (or did not
attend elementary school). These data appear to indicate that students who were
only taught in Spanish in elementary school, ended up being the most academically
successful in high school (A and B grades). Students taught in a Sheltered
environment during elementary school fell "in the middle," with a C/D average.
The students who performed the lowest in terms of high school G.P.A. were the
students who received English-only instruction or did not attend elementary school
at all.
These data indicate that teaching students in their native language first often
leads to success in their second language. Bilingual Education supporters
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particularly, would most likely agree with these results, since advocates of Bilingual
Education have long-espoused the need for students to develop their primary
language first, in order to be most successful in English language acquisition
(Krashen, 2000/2001).
Students' Middle School Experience. In order to determine the type of
instruction that students most likely received as middle school students, participants
also identified the type of English language instruction that best described their
middle school experience. Students were given the same responses to choose from
as in the question about their elementary school experience. Table 4.5 illustrates
student responses, along with their current high school G.P.A.
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Table 4.5 Student Responses to Type of English Language Acquisition Instruction
in Middle School and High School G.P.A.

tz. My classes were
aught in English only
!Percentage equivalent
k\A. My classes were
aught mostly in English,
lwith some Spanish
!Percentage equivalent

IBB. My classes were
aught in Spanish only
Percentage equivalent
CC. My classes were
aught in mostly Spanish
with some English
Percentage equivalent
PD. I went to a separate
lass where I was taught
~nglish
Percentage equivalent
EE. I did not attend
~lementary school
Percentage equivalent
~-I don't know

Percentage equivalent
pG. None of the above
Percentage equivalent

3.0-4.0
0

2.0-2.99
9

1.0-1.99
15

0-0.99
2

0%
3

9%
21

15%
14

2%
0

3%
1

21%
5

14%
2

0%
0

1%
5

5%
3

2%
2

0%
0

5%
1

3%
0

2%
0

0%
0

1%
0

0%
1

0%
0

0%
0

0%
1
1%
1
1%

1%
2
2%
6
6%

0%
2
2%
1
1%

0%
0
0%
0
0%

38% of respondents indicated that their English language instruction classes
in middle school were taught in mostly English with some Spanish (most likely
some sort of Sheltered Instruction). From these student responses, it seems that the
majority of students in both elementary and middle school received Sheltered
Instruction as their form of English language instruction. These data indicate that
schools at both primary and middle school levels are incorporating more of
students' second language (English), rather than their primary language in order to
promote students' English language acquisition. If this is the case, then perhaps
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schools are implementing more of a Sheltered Instruction approach, rather than a
Bilingual Education approach where more emphasis is put on students' primary
language.
Furthermore, the next highest response that students gave as their form of
English language instruction (26%) was that they were enrolled in classes where
English only was taught. It is possible that this shift in instructional style is because
middle schools might expect that students have had more experience learning
English at this age and by this point in their educational careers and so can
subsequently handle more instruction in English, without incorporating students'
native languages.
In addition to looking at the programs and strategies most often
implemented in middle schools, it is important to determine whether or not
students' placement in various English language acquisition programs has had an
effect on their subsequent academic success in high school. Based on survey and
transcript data, most students with the highest G.P.A. (A and B average) (5%)
indicated that they were in classes that were taught mostly in Spanish with some
English (most likely a Bilingual Education class). The majority of students whose
transcripts showed a C/D average (21%) responded that they were mostly taught in
English, with some Spanish (a Sheltered environment, most likely). Finally, the
majority of students with the lowest G.P.A. (F average), in fact the only students in
this part of the survey with an F average (2%) responded that they were taught in
English only during middle school.
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The significance for these data in terms of the most effective English
language acquisition strategies is that the students with the highest to middle
highest G.P.A.'s were all instructed in middle school with some combination of
English and Spanish and were not instructed in only one language. What this
suggests is that possibly the most effective English language acquisition strategies
(for this age group, at least) require that English language instruction include input
in both the students' primary and secondary languages. This is worth noting due to
the constant debate as to whether or not students should continue to be instructed in
their primary language while concurrently learning English. According to these
data, one could infer that incorporating Spanish into English-language learners'
instruction leads to more effective English language acquisition.
Nevertheless, there are many limitations related to the survey data analysis
in this study. First and foremost, it is possible that data taken from student surveys
is not entirely accurate. There are various factors that might have affected the
accuracy of the survey data.
First, subjects' error in responding to survey questions is possible. Although
the survey was offered in both English and Spanish, it is still possible that students
were confused by the content of the survey and did not ask for help in
comprehension. Furthermore, although a conscientious effort was made to create
surveys in "kid-friendly" language, perhaps surveys were difficult to understand
Another aspect of subject error that might have occurred was if students did
not accurately mark their true responses. If students did not record their responses
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accurately, then their responses are not truly representative of their actual
experiences. This too, could affect the reliability of the results of this survey.
Next, students' ability to remember their actual experiences could affect the
results of the survey as well. Since students were required to think back about their
educational experiences, it is possible that some students have difficulty in
remembering the type of information asked for on the student survey.
In addition, the data provided by student surveys could also be skewed, if

students responded "I don't know" to specific questions. Had students actually
identified the best answer to each question, rather than selecting "I don't know," the
outcome would have been more exact, accurate results.
Consequently, although it seems that most students made a diligent effort to
provide the most accurate responses possible, it is possible that some students truly
did not care about participating in the survey. Laziness, boredom, and apathy are all
certainly factors that could have affected the results of this study. Students who did
not care about the survey might have purposely answered incorrectly to the
questions in this survey, or might have opted not to participate in the survey at all.
Students who chose to not take the survey seriously could have affected the results
of this survey as well.
Finally, due to the fact that the sample for this part of the study was
relatively small, it is difficult to make generalizations about the data provided. For
example, in many cases, the majority of students who responded in a certain manner
differed only from the minority of students who responded in another way by a
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handful of students. In other words, due to the small size of the sample, finding
clear-cut trends and themes in data was difficult. Had a larger sample been
available, it would have been easier to observe more striking connections and
disparities between different data in which to draw more definite conclusions.
Nevertheless, despite these threats to validity, the results from this study are
still worthy of consideration, keeping these limitations in mind.
Conclusion

My original research question remains: What English language acquisition
programs and strategies are the most effective for English language learners? While
in the literature review from the previous chapter, I looked at the research and
studies done by others, in this chapter I focused on my own study of students at my
own school site in an attempt to gain additional insight into my research question.
In this chapter, the results from the transcript and survey data from my own study
were presented and analyzed.

First, from student transcript data, I was able

to examine student G.P.A. and CAHSEE pass status. Specifically, in terms of
student G.P.A., I looked at student G.P.A. by grade level and compared student
G.P.A. between grade levels as well. Next, I used student transcripts in order to
look at student CAHSEE pass status. Again, I looked at Exit Exam pass status by
grade level and compared pass status between grade levels as well. Next, I also
focused on the specific parts of the CAHSEE that students did and did not pass
(English Language Arts and Math). Finally, I compared the CAHSEE pass status of
English language learners to that of the school as a whole.
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In addition, I also looked at student transcripts in combination with student

survey responses in order to gather additional data about English language learners'
academic achievement. In combining these two sources of data, I observed how
students' English language acquisition in elementary and middle schools might
have affected their academic success as high school students (in the form of high
school G.P.A).
In the next chapter I will discuss conclusions regarding my original research

question. In order to make a determination about which programs and strategies are
most effective for English language learners, I will synthesize the information
gained from researching the work of others along with the findings from my own
study.
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Chapter 5: Conclusions and Recommendations
Introduction
A significant challenge in the education system of this country is how to
most effectively serve the needs of English language learners. English language
acquisition has been and remains a controversial topic because of strong opinion on
many sides as to how to best promote English language acquisition. Coupled with
the strong sentiment related to this hot topic are the various programs and strategies
available for promoting English language acquisition. With all of the available
methods and techniques for English language instruction, I am interested in finding
the most successful means by which to teach this population of students. With the
population of English language learners growing every day, it is important to
determine the most effective approach to serving these students. Furthermore, as a
teacher with a large percentage of students who are English language learners, I am
committed to finding the programs and strategies that will ensure the most success
for my own students. I am confident that the research completed to provide a
background for this inquiry as well as my own research study will provide answers
as to the programs and strategies that are most effective for English language
learners. The following chapter presents the findings of this study, provides an
analysis of the findings, and explains the implications and recommendations related
to this topic of focus for future investigation.
Summary and Interpretation of Findings

58

English Language Learners: Challenges
Literature Review. The literature review for this study provided ample

information and research concerning the topic of English language acquisition.
After reviewing the literature, I now have considerable insight as to the positive and
negative aspects of the most commonly implemented programs and strategies for
English language instruction: Bilingual Education, Two-Way Bilingual Education,
and Sheltered English Instruction. Positive aspects of Bilingual Education often
include the following:
•

Students transfer skills from their native language when acquiring English
(Krashen, 2000/2001)

•

Students enrolled in Bilingual Education programs often acquire English
more quickly than those who are not enrolled in Bilingual Education
programs (Collier and Thomas, 1997)

•

Students maintain more of their primary language and culture (Krashen,
2000/2001)

•

Parents are more capable of assisting students with schoolwork (Ramirez as
cited in Cummins and Genzuk, 1991)

•

Students retain the valuable skill of bilingualism for future education and
career opportunities

On the other hand, some of the negative aspects of Bilingual Education include:
•

Students' focus on their native language leaves them behind in acquiring
English

•

Some parents would prefer that school time be used to teach children
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English-not their primary language (Hornblower, 1998)
•

Students do not assimilate into English-speaking culture as quickly (Garcia,
1998)

•

Not all Bilingual Education programs offer quality instruction (Ortiz, 2001)

•

Students don't have enough exposure to English (Schnaiberg, 1998)

Furthermore, there are many positive and negative aspects concerning Two-Way
Bilingual Education programs as well. Some of the "pros" of Two-Way Bilingual
Education can include the following:
•

Students maintain Bilingual skills

•

Native and non-Native students have the opportunity to interact and learn
from each other

•

Many parents value the opportunity for their children to learn another
language and about another culture (Zehr, 2005)

•

English language learners have the opportunity to share about their culture
with Native English speakers (Gray and Fleischman, 2004-2005)

Conversely, there are several "cons" related to Two-Way Bilingual Education, as
listed below:
•

Some worry that Native English speakers academic achievement is
adversely affected when they are enrolled in Two-Way Bilingual programs
(Christian, 1994)

•

Access for all students who want to enroll in Two-Way Bilingual Education
programs can be limited by a lack of resources (teachers, funding etc.)
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(King, 1998)
Finally, Sheltered English Instruction also has both positive aspects and negative
aspects associated with the implementation of these strategies. The beneficial
aspects of Sheltered English Instruction include the following:
•

Sheltered English classes bridge the gap between curriculum in E.L.D.
classes and mainstream English classes (Rossell, 2003)

•

English language learners have access to the same core curriculum that
Native English speakers study, preparing students for when they are
ultimately placed in mainstream English classes

•

Students still receive support in their first language, when necessary

•

Scaffolding strategies implemented in Sheltered English Instruction
classrooms promote academic achievement

However, some of the drawbacks to this approach include the following:
•

In some cases, the limited exposure time to Sheltered English Instruction is
not enough time for students to benefit from before being mainstreamed into
English-only environments (Will, 1997)

•

Students have limited opportunities to work with and socialize with their
English-only speaking peers

Clearly, there are positive and negative elements to Bilingual Education, Two-Way
Bilingual Education, and Sheltered English Instruction. Keeping the information
provided by my literature review in mind, I implemented my own study, in order to
provide more data related to each of these programs and interventions.
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Study Data. In addition to the information offered by the literature review,

my own study offers data regarding the most effective strategies for English
language learners. From transcript data and survey data, I have a multitude of data
related to the original research question.
First, in terms of student transcript data, I found that from 101h-1 th grade,
students' G.P.A.'s (as a group) increased. While there are many possible
explanations for this increase, one possibility related to students' English language
instruction is that the more exposure that students have to the instruction in place at
my school site, the more students' English language acquisition improves, and
subsequently, their grades in all classes improve as well. Since my site implements
a program in which students are in both a Sheltered English class as well as an
E.L.D. class, these data indicate that this approach is effective.
Next, I was able to utilize student transcripts in order to gather data
regarding students CAHSEE pass status. Again, these data provided promising
results in some ways. In comparing 11th and 1th grade students, more 121h grade
students passed the English Language Arts section of the CAHSEE than 11th grade
students. What this means is that as students move up in grade level, their scores on
the CAHSEE should improve. While again, this pass rate could be due to other
factors, certainly it is likely that the instruction that they received in their Sheltered
English classes and E.L.D. classes contributed to their increased CAHSEE scores.
Once again, these data lend support to the Sheltered/ELD model at my school site.
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In addition to student transcripts, my study also looked at student transcript
data combined with student survey responses. First, comparing the type of English
language instruction that students received in elementary school with students'
current high school G.P.A. yielded extremely useful and interesting data. As it turns
out, the students with the highest G.P.A. in high school reported that they were
taught in Spanish only during elementary school. The students with the next highest
G.P.A. indicated that they were instructed in either a Sheltered or Spanish-only
environment. Finally, the students with the lowest G.P.A. in high school indicated
that they were instructed in English only during elementary school.
It appears that the students who are the most academically successful in high
school received all or some instruction in Spanish during elementary school. The
students who received instruction only in English, on the other hand, are the least
academically successful. Certainly, there are other explanations as to why the
results indicate this information. However, based on the results alone, one can
conclude that some form of Spanish language input (in elementary school, at least)
leads to later academic success. In this case, Bilingual Education, Two-Way
Bilingual Education, or Sheltered English Instruction would prove to be most
effective for students.
However, it is important to examine students' responses regarding their
middle school English language instruction as well. Based on student survey
responses, the students who had the highest high school G.P.A. stated that they
were instructed with mostly Spanish during middle school. Furthermore, the
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students with the next highest G.P.A. indicated that their instruction was more of a
Sheltered English Instruction format. Finally, the students with the lowest high
school G.P.A. responded that their middle school instruction was English only.
Intriguingly, similar results from the elementary school data also emerged in
the middle school data. Just as elementary school data indicated that the more
exposure to students' first language that students had the greater academic success
in high school, so too did the middle school data. In comparing both elementary and
middle school data, the students who experienced the most academic success in
high school are the students who had all to some instruction in Spanish. On the
other hand, the students who performed worst, academically, in high school were
the students who had little to no exposure to their first language during elementary
and middle school. What these results suggest is that the programs and strategies
that are most effective for English language learners are, in fact, those that
incorporate some aspect of students' first language, not English-only, instruction.
Based on these findings, in terms of the programs and strategies focused on in this
study, namely Bilingual Education, Two-Way Bilingual Education and Sheltered
English Instruction, the programs and strategies that utilize the students' first
languages the most are the most effective for English language acquisition. On the
other hand, then, English-only programs, would not be as effective for English
language acquisition.
Findings in Context
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With respect to the information and data provided by the literature review
for this study, there are areas of agreement and disagreement with the findings of
others. The fact that this study suggests that more instruction in a student's native
language results in more academic success in high school lends most credence to
the arguments behind Bilingual Education. Since supporters of Bilingual Education
believe that students need to first focus on skills in their native language (Krashen,
2000; 2001), this study supports their beliefs and research. Since the students who
had the most instruction in their native language performed best in high school, this
study would definitely support a Bilingual Education argument as well.
The literature review for this study also focused on Two-Way Bilingual
Education. While a Two-Way Bilingual Education approach most often calls for
half of students' instruction to be in their native language, and half of students'
instruction to be in English, this study would also support this approach as well.
Finally, with regard to Sheltered English Instruction, the program or strategy with
the least focus on students' native language in this study would have the least
support, based on the findings of this study. Although Sheltered English Instruction
classes provide students with the opportunity to access grade-level, core text, these
skills are not useful if students' actual English language comprehension is lacking.
For this reason, while this strategy does have benefits for students, a more Bilingual
approach where more of students' native language is incorporated would prove
more effective.
Implications of this Study
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Since the quality of students' education affects stakeholders in all aspects of
society alike, finding the most effective strategies for English language learners is a
critical goal for all involved. For this to be done, however, it is important to
consider all research-past and present. It is always important to consider past
research because it is necessary to know how the topic of English language
acquisition has changed and evolved. A question to consider would be what
programs and strategies have proven successful (or unsuccessful) in the past and
why? Ignoring previous research done by experts in the field would be missing out
on the work of brilliant and thought-provoking minds. More importantly, these
studies are used to determine and build current practice. On the other hand, it is also
necessary to consider new research, information, or data related to this topic.
Students' experiences, demographics, and situations are constantly changing and so
research must evolve with their changing needs. For this reason, I feel that the
findings of this study are an important part of the body of literature devoted to
English language acquisition. A combination of past findings as well as new
findings makes for a well-rounded study that others can use in their future studies.
The world of education, for anyone who is a part of it knows, relies on new voices
and new perspectives that still respect and consider the voices of the past as well.
Limitations of this Study

Although this study adds useful information to current research, it is
necessary to point out the limitations of this study as well.
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Limitation of Study Design. First, it is important to note the limitations of

the design of this study. No study is perfect and this study is certainly not an
exception. A major limitation that could have possibly affected the results of the
study is the survey content itself. In writing the survey, I felt that the descriptors for
different types of English language instruction were clear. However, after
administering the survey I realize that perhaps the descriptors could have been more
specific. For example, one descriptor asked if students were "pulled out" during the
day in order to learn English. Looking back, I realize that during students' "pull
out" instruction that they could have been instructed in a variety of ways: Spanish
only, English only, or some combination of both. In addition, it is possible that
students received many different types of instruction during their elementary and
high school years, yet were instructed to mark the type of instruction that best
described their experience. If students had many different types of instruction, then
it is impossible to tell how much each type of instruction actually had on their later
academic success. Flaws such as this in the survey itself might have contributed to
inaccurate responses that did not truly represent students' experiences.
Furthermore, the fact that different teachers administered the survey also
leads to the possibility that survey data were not as accurate as possible. Since I was
not the only one administering the survey, it is possible the location of the
classroom, attitude of the teacher in administering the survey, and willingness to
assist students who were confused were all factors that threaten the validity of the
survey results.
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In addition, another factor related to the survey is the fact that so many
students were absent on the day in which the survey was administered. This greatly
affected the population of students who took the survey and reduced my sample
immensely.

Finally, the fact that my survey relied on student's ability to

accurately answer specific questions has the potential to affect the results of the
study. Being that the subjects were high school students certainly leads to various
ways in which students could have answered inaccurately. For example, survey data
could have been affected by students who were confused as to how to respond,
students who purposely responded inaccurately, or students who decided that they
did not want to participate or to participate conscientiously. On the same note,
requiring students to remember what type of instruction that they received is also
another possible threat, since students may or may not have remembered correctly.
The responses that students gave were my only form of data for this part of the
study, so if my results were based on inaccurate responses, for any reason, then the
results of the study are compromised.
Limitation of Results of Study. Another shortcoming of this study was the

way in which results of the study were analyzed and the subsequent conclusions of
this analysis. For example, in many cases of this study, I made assumptions about
data that may or may not be entirely accurate. Beginning with transcript data, I
inferred that the increase in G .P .A. between grade levels might be due to the
increased exposure to English language instruction that students received from one
grade to the next. While this might be true for some students, for other students, this
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change in grade level might have nothing to do with instruction. Other factors
definitely include maturity, events in students' personal lives, or difficulty of
classes.
In addition, in analyzing student data between students' type of English

language instruction in elementary and middle school, compared to their high
school academic success, many other factors exist that could have affected students'
achievement levels. For example, maturity level, emotional issues, attitude towards
school, parental involvement, moving to different schools, and quality of
instruction, are all factors that could have contributed to students' achievement.
Comparing students' achievement with their instruction in previous grade levels is
not necessarily a direct correlation. It is important to keep these other factors in
mind.
All of these factors combined serve as potential threats to validity of this
study. Despite these threats, I hope that these potential issues were minimal and that
the data for this study are as accurate as possible.
Comments on Future Direction

Ideally, others interested in this same topic of research will consider the
findings of this study. With the constant influx of English language learners into
this country as a whole, educators and others are constantly looking for answers as
to how to best serve this population. With so many approaches to teaching English
language learners, hopefully those who require answers will look to the research
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that has already been done on this topic, instead of trying to figure it out on their
own.
In the future, I definitely feel that this study could be extended into a larger-

scale study. Accessing and comparing student transcripts and data for other students
in the district would be an extremely interesting endeavor. Typically, large-scale
instructional approaches such as our current Sheltered English/E.L.D. model are
district-wide programs. As a result, in order to change or improve the current
model, district-wide data would need to be gathered in order to determine what
programs and strategies would work best for the population as a whole. Eventually,
however, presenting this information at conferences that reach educators in other
states and countries would be an amazing goal for the work that I have done.
Conclusion
In conclusion, the goal of this inquiry was to come up with a definitive

answer to my original research question. While I feel much more comfortable in
terms of knowing what types of programs and strategies are most effective for
English language learners, I also feel that this investigation has only led to new
questions and avenues to pursue. What do the findings of my study mean for my
own site? For my own district? How can I communicate my findings to others who
are seeking the same types of information? Knowing how education is synonymous
with change, how will I ensure that I am always keeping up on what is best for
students? If gaining more knowledge ultimately improves education for students,
then I am eager to follow the path towards that goal. So, after a rather lengthy, well-
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deserved, relaxing detour, I will veer enthusiastically right back onto that road to
success!
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Appendix A-Student Surveys
Please circle the BEST answers to the following questions about yourselr.

Your identity and responses will be kept confidential.

STIJDENTI.D. ' - - --

-

- - - - - - - - -- -

I. How old are you?

14

15

16

17

18

2. What grade are you in?
9Lh
3. Are you:
Male

IO'"

11''

12Lh

Female

4. Have you lived in the United States your whole life?
A.
Yes
B.
No
C.
I don't know.
5. How did you first learn English?
D.
From my parents
E.
In school
F.
I don't know.
6. How many years have you gone to school in the United States?
G.
0-1 years
H.
2-3 years
I.
4-5 years
J.
6-7 years
K.
8-9 years
L
10 or more years
M.
I don't know.
7. Which best describes your experiences in elementary school?
N.
My classes were taught in English only
0.
My classes were taught mostly in English, with some Spanish
My classes were taught in Spanish only
P.
My classes were taught in mostly Spanish with some English
Q.
R.
I went to a separate class where I was taught English
S.
I did not attend elementary school
T.
I don't know
U.
None of the above
8. In elementary school, were your classes mostly:
V.
English speakers only
W.
Both English and Spanish speakers
Spanish speakers only
X.
ldon'tknow.
Y.
9. Which best describes your experiences in middle school?
Z.
My classes were taught in English only
AA. My classes were taught mostly in English, with some Spanish
BB. My classes were taught in Spanish only
CC. My classes were taught in mostly Spanish with some English
DD. I went to a separate class where I was taught English
EE.
I did not attend middle school
FF
I don't know
GG None of the above
10. In middle school, were your classes mostly:
HH. English speakers only
II.
Both English and Spanish speakers
JJ .
Spanish speakers only
KK. I don't know.
11. I think that the best way for students to Jearn English is:
LL. To be taught exactly the same as students who only speak English, with no extra help
MM. To be taught in mostly English, with help in Spanish, if needed
NN. To be taught in mostly Spanish, with English slowly mixed in
00. To be taught half of the day in English only and half of the day in Spanish only
PP. To be taught in mostly English, with a teacher who gives extra help when students don ' t understand
QQ. I don ' t know.
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Por favor, circula Ia respuesta que mejor con teste las preguntas sobre ti.
Tu identidad y respuestas ser.in mantenidas confidencialmente.
J.D. Estudiantil #,__ __ _ __ __ _ __ __ __
I.

~Cuantos

14
2.

~En

aiios tienes?
15
16
17

que afio estas?
9"
IO"
11"

18

12"

3. Eres:

Masculine

Femenina

4. ~Has vivido en los Estados Unidos toda tu vida?
A.
Si
B.
No
C. Nose.

5. ~Com6 aprendiste por primera vez Ingles?
D.
De tus padres
E.
En Ia escuela
F.
Nose.

6.

~Cuantos

afios has ido a Ia escuela en los Estados Unidos?

G.

0--1 aiios

H.
I.
1.
K.

2-3 afios
4-5 afios
6-7 afios
8-9 afios
10 0 mas ailos
Nose.

L.

M.

7. ~Que describe mejor tu experiencia en Ia primaria?
N.
Mis clases solamente eran en Ingles.
0.
Mis clases eran en Ingles y Espafiol
P.
Mis clases eran nada mas en Espafiol
Q.
Mis clases eran enseiladas con mas Espaiiol y un poco de Ingles
R.
Yo fuf a una clase donde me ensefiaron Ingles
S.
No atendi a Ia primaria
T.
Nose.
U.
Ninguna de las de arriba
8. En
V.
W.
X.
Y.

Ia primaria, mis clases eran:
Hablantes de Ingles solamente
Con hablantes de los dos Espaiiol y Ingles
Hablantes de Espafiol solamente
Nose.

9. ~Que describe mejor tu experiencia en Ia secundaria (middle school?) ?

z.

Mis clases solamente eran en Ingles.
Mis clases eran en Ingles y Espafiol
Mis clases eran nada mas en Espaiiol
Mis clases eran ensefiadas con mas Espaiiol y un poco de Ingles
Yo fui a una clase donde me enseiiaron Ingles
No atendi a Ia primaria
Nose.
GG. Ninguna de las de arriba

AA.
BB.
CC.
DD.
EE.
FF.

I 0. En Ia secundaria, mis clases eran:
Hablantes de Ingles solamente
II.
Con hablantes de los dos Espafiol y Ingles
Jl.
Hablantes de Espana! solamente
HH.

KK..

Nose.

II. Yo pienso que Ia mejor manera de aprender Ingles es:
Ser enseiiado a! igual que los estudiantes que hablan Ingles, sin ayuda
MM. Solamente Ingles, con ayuda en Espana!, si es necesario
NN. Enseiiar en Espafiol con Ingles mizclada
00. Mitad del dia solamente en Ingles y Ia otra mitad solamente en Espana!
PP. Ser enseiiado con mas Ingles, con un maestro que da ayuda adicional cuando los estudiantes no entiendan
QQ. Nose.

LL.
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