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Abstract
In the current atmosphere of "No Child Left Behind" (2001), and with high-

stakes testing, there is a call for more direct instruction and "teaching to the test." As
a result, reading aloud is often set aside by some educators as a weak strategy to help
students score well on these tests. However, many teachers believe the benefits of
reading aloud go beyond test preparation. Read aloud is a valuable tool for
introducing students to unfamiliar genres. Reading aloud can also be a scaffold to
move struggling readers to independence and confidence when choosing reading
materials. Twenty-four students participated in a six week research study involving
read aloud and subsequent visits to the library. Data was collected through formal
and informal assessments. The findings support the use of reading aloud in the
classroom to motivate reluctant readers to read more. The read aloud events also
guided students to interact with a wider variety of texts, especially lower scoring
second language learners.
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Chapter One
Introduction
Problem

Choosing a book to read is a pleasant experience for students reading at grade
level. Children quickly become familiar with the sections in the library that contain
the kinds of books they enjoy. However for second language struggling readers,
choosing a book can be a daunting task. Because they lack the experience and skills
to find a "just right" book, they first look at external qualities (Wutz, 2005). These
students report that they often randomly choose books based on their size or the
appearance of the cover (Hom, 2000). Also, struggling readers, and students learning
English as a second language, will more often choose books that are at or below their
level for independent reading. Therefore, one objective educators face is how to lead
reluctant readers to try new and challenging reading material.
Background

Reading aloud to students has long been an acceptable strategy for teaching
reading. For emergent and struggling readers, important skills are learned through
teacher read aloud such as concepts of print and pacing. Student's benefit from a
teacher's life experiences as well, bringing "voice" to the text and giving them
cultural understanding they may not yet have acquired (lvey, 2003). Furthermore,
when college students were asked what motivated them to read, the majority
responded that teacher read aloud was what got them interested in reading unfamiliar
texts (Cunningham, 2005). As a result of the ongoing discussion between whole
language advocates and proponents of phonics only, read-aloud is beginning to
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reemerge as a valid instructional practice in the classroom for emergent readers,
struggling readers, and second language acquisition (Wan, 2000).
Rationale
In the current atmosphere of "No Child Left Behind" (2001), and with high-

stakes testing, there is a call for more direct instruction and "teaching to the test." As
a result, reading aloud is often set aside by some teachers as a weak strategy to help
students score well on these tests. However, research suggests (Reutzel, 2001) that
teaching only in sound bites or a random mix of short stories restricts higher-level
thinking. Students may miss out on the development of plot and characters, which
helps lead them to higher-order reasoning. Therefore, reading aloud from various
genres over time is not just empty filler for the last ten minutes of class. Reading
aloud can be a vehicle to introduce students to new reading material or the rich layers
of a fictional plot, while exposing them to a particular author's unique use of
language (Routman, 2000, pg. 30).
This study is significant because of the need to motivate struggling readers to
read new and challenging texts. This is an important step for improving vocabulary
and reading comprehension, which will lead to greater success in all areas of learning.
Various opportunities are available through a read aloud for engaging students to read
more. For example, teachers will often read aloud texts that cross the curriculum in
order to scaffold information for second language struggling readers, such as concepts
in social studies or science. As a result, many students often check out these books
and are sure to display them as they enter the classroom. They will seek out and read
challenging texts above their independent level to better prepare for discussions in the
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classroom about the book. Therefore, I believe reading aloud is also a valuable way
to scaffold informational material while engaging students to read unfamiliar texts
(Lo, 2002).

Furthermore, in a study about the value of read aloud, Gay lvey (2003)
suggests that teacher read aloud helped students to understand text they may not have
been able to read independently. The teacher enriches the experience with their own
knowledge of the author's background and reason for writing the book. The teacher
may explain key information about characters or plot development thereby building a
platform for a struggling reader. With this foundation of understanding, students
report they are able to continue to read independently (Horn, 2000). For struggling
readers, this is a strategy that scaffolds understanding of a challenging text, which in
turn leads to confidence when they next choose a book above their comfort level for
reading.
Purpose

One challenge we face as educators is to find ways to motivate struggling
readers to "try out" new, unfamiliar texts. Through reading activities, teachers then
have a unique opportunity to introduce new levels of choice. One such method is to
engage students by choosing high interest passages from a variety of genres to read
aloud. Students become familiar with an author's style and language through the read
aloud. Through this activity, they realize that a text that doesn't look inviting on the
outside may have external appeal, and in turn they learn to "experiment" with new
books for reasons other than book size or cover illustration.
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Research Question
How is student choice of reading materials influenced by a teacher read
aloud?
Guiding questions
These are questions I would like to answer with this study: Will struggling
readers look for texts introduced through teacher read aloud? Are struggling readers
more likely to choose books in unfamiliar genres after hearing teacher-selected
passages? Will this motivate them to read more? Will the results of this study
support the continued use of read aloud in the classroom?
Assumption related to the study
My theory related to this study is that read aloud with a specific purpose of
introducing new genre will impact the choices of reading materials for struggling
readers. I believe these students need more opportunities to learn how to choose
reading materials based on other criteria than appearance or book length. Reading
logs can be used to bring attention to students' choices while allowing reluctant
readers the opportunity to learn to recommend books they have enjoyed.
Definitions
Read aloud: A read aloud is when the teacher reads out loud and the students
track visually in their own text.
Struggling reader: These students are testing at least two levels below their
grade for independent reading.
ELD: English Language Development students who are receiving support in

order to learn English as a second language.
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Chapter Two
Review of Literature
Introduction
This study examines how teacher read aloud of unfamiliar, new genre will
affect subsequent student choice of reading material. Will students look for texts in
those same genres during their next visit to the library? What are the elements of
teacher read aloud that motivate struggling readers to choose new, more challenging
text? Teacher read aloud is also a powerful venue for encouraging these students to
try new strategies when next choosing a book.

Reading aloud to children has long been a practice that is both natural,
between parent and child, and structured, as a teaching method used in the classroom.
However at the tum of the twentieth century, questions began to arise as to the
validity of reading aloud as a specific teaching strategy (Durkin, 1974 ). The benefits
of reading aloud to children, especially emergent readers, are irrefutable. For
example, a child naturally learns concepts of print, intonation, and pacing through
read aloud by a more experienced reader. In addition, comments and questions that
arise during the read aloud allow for the development of higher-order thinking skills.
So why would scholars then and now question the usefulness of reading aloud to
students in a classroom setting? One possibility is that teaching standards have
changed and expanded to include so many concepts that administrators and teachers
alike scramble to find the right balance for a quality literature program that will
address every student's needs. As a result, simplistic yet rich approaches to literacy
tend to be pushed aside for more rigid, structured pedagogy in order to prepare
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students for standardized testing. However, research abounds supporting the use of a
more naturalistic approach to literacy including read aloud as an integral part of a
balanced literacy program, especially for struggling readers and second language
learners.
In this chapter I will examine the literature on the components of read aloud,
including engaging students, choosing a good book, and attitudes about reading.
Components of read aloud

In 1862, Tolstoy (as cited in Wan, 2000), referred to reading aloud as the
"domestic method" and suggested that it would always be "the best and only way for
teaching people to read and to read fluently" (p. 2). Before the early 1970's, literacy
development was believed to begin when students began formal instruction in school.
However, a closer look in recent years has revealed that read aloud at home in the
pre-school years is a determining factor of subsequent success for vocabulary
development and reading comprehension. Many of the strategies that are a part of the
read aloud experience happen naturally, and once identified, can be incorporated into
lessons in a classroom setting. The goal especially for struggling readers and second
language students is to engage them "through discussion on major story ideas, dealing
with ideas as they are encountered, in contrast to after the entire story has been read"
(Beck, 2001, p. 2). Children often ask questions or make comments during a read
aloud, but leading them into higher level thinking through is a strategy that can be
used to specifically elicit awareness of complex ideas in the text, thereby supporting
comprehension development. This strategy "involves students in the discussion with
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opportunities to be reflective" (p. 10), instead of answering scripted, constrained
questions, which lead only to replies of recall (Beck, 2001 ).
Vocabulary is also developed during read aloud, by identifying words in the
text that may be unfamiliar. The teacher may then use synonyms to introduce the
meaning of a word and may direct students to use it in a sentence, first relating it to a
real life event. The word and its definition then become a "concept students could
identify with and use in normal conversation" (Beck, 2001, p. 11). Through
discussion of similar terms students learn to use the new vocabulary words in the
context of their own experiences.

Motivation to Read
Reading and understanding a text requires more skill than just decoding and
recognizing a word. While stringing new words and ideas together, struggling
readers often lose focus and have difficulty remembering what they read. Through
hearing a text read aloud, students report that comprehension happens more readily
because they are able to "enjoy" the experience and listen more actively to details
(Ivey, 2003, p. 1). In addition, a text that requires cultural background knowledge,
such as Old Yeller ( 1956), may have little significance for a Hispanic second
language learner, but during read aloud an instructor may explain the setting and the
difference in dialect, thereby giving meaning and substance to the text, while
exploring universal themes like prejudice and survival. Therefore, students are more
likely to choose new topics and genres after they are introduced through a teacher
read aloud (Ivey, 2003, p. 2), thereby becoming more experienced readers.
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This strategy can be applied to content area reading as well through the use of
trade books for reading aloud. Textbooks often elicit only efferent responses, as first
outlined by Louise Rosenblatt (1995). She points out that informational texts do not
allow for making personal connections. Students need to experience aesthetic
responses in order to "focus on what they are living through during the reading and
respond to thoughts, ideas, and feelings that arise as a result" (Rosenblatt, as cited in
Albright, 2002, p. 2). These experiences are more readily available through the read
aloud of quality trade books that connect to the core content being studied.
Combining text structural patterns is another strategy that can be utilized to engage
and "pull in" otherwise reluctant readers. For example, reading the trade book Sir

Cumference (Neuschwander, 1997) combined with The Librarian Who Measured the
Earth (Lasky, 1994) would introduce a difficult math concept while building
background knowledge of an important time period in history. In a detailed study
comparing comprehension events of fiction versus non-fiction trade books, more than
twice as many comments, questions, and connections were made during the
informational book read aloud sessions (Smolkin, 2001, p. 7). Through these more
accessible texts, scaffolding is provided to support the reading of the formal textbook.

Student Book Choice
Encouraging students to become lifelong readers is our ultimate goal.
However, second language struggling readers are often timid and apprehensive about
choosing new, unfamiliar texts. They may be intimidated by larger, thicker books,
and continue to always choose smaller, simpler texts which do not challenge them to
broaden their vocabulary and comprehension skills. Therefore, the teacher has a
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unique opportunity to expand student thinking about the selections they make. For
example, it is possible to introduce students to fiction and informational books
through read aloud (Wutz, 2005). Students begin to be familiar with an author's style
if the teacher reads a variety of texts written by the same author. For example, E.B.
White wrote both Stuart Little (1945) and Charlotte's Web (1952), so reading a few
passages from each book would encourage students to look for more material by the
same author. The next read aloud could then be an informational book about spiders
or mice (Cunningham, 2005). Therefore, the read aloud is the book to introduce new
reading material to reluctant readers.
Another important motivator is to give second language students a reason for
reading. Through read aloud we model bow to recommend a book to other peers. In
small groups and to the whole class, students can also begin to share the books they
enjoy. Through this activity they begin to learn about new authors and texts from
each other. Struggling readers then become more confident about the choices they
make and how to pass this information on to other readers (Palmer, 1994).
Second language students in the intermediate grades have often become
calloused towards learning English. They frequently report feeling that educators
hold the keys to something they lack (academic English), and that the teacher is
trying to remove a troublesome barrier (their first language). This is also referred to
as the deficit approach to teaching and educators often relay this attitude to ELD
students unwittingly. Montana-Harmon (2004) suggests that we explicitly teach
students that they have what they need to communicate or speak in English, but that
our goal is to lead them further into academic English. She has found that these
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students "lose their spirit" when they feel that their "neighborhood" language is being
eradicated. She further suggests that we teach them to "switch between Chicano
English and Academic English" (2004 ), so they understand when and where it is
appropriate to speak or write in which language. This knowledge leads to feelings of
empowerment when they realize the value of learning two languages. She further
states that this is a literacy problem, not a language issue. Students from any
ethnicity who do not read will not learn to speak and write in an academic setting
(CSUF, 2004).
Therefore, an important component of any classroom library is literature that
connects to student backgrounds. Trade books that are translated into English offer
rich perspectives in culture and history that second language learners can readily
make connections to. Many of these texts contain words that students recognize from
their first language, which further engages their reading. Moreover, fictional texts by
authors like Sandra Cisneros or Gary Soto also include dialect that these students are
familiar with. Reading these texts aloud expose them to an array of fiction they might
otherwise not be aware of (Lo, 2002). Therefore, an important strategy then is to
promote and foster frequent reading experiences for second language students to
acquire academic English. Including texts in our reading repertoire that are culturally
relevant for these students will ensure moving closer to the goal.
Summary

The dialogue about literacy and language acquisition includes topics of
concern and debate in the academic community (Taylor, 1998). Should teachers of
language arts concentrate on phonics and phonemic awareness until mastery is
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reached, or is a more naturalistic approach more appropriate? In my own experience
with second language learners, teaching them to read and to continue to want to read
independently is not a cut and dried formula.

However, remembering my own

experiences being read to as a child, and engaging in my son's journey into literacy, I
can say with certainty that reading aloud, and the interaction that accompanies these
events, plays an important part in learning academic English.
Therefore, it can be inferred that second language struggling readers would
benefit from the same kinds of learning strategies in an academic setting. Attention
should be given to explicitly teach students to thoughtfully consider the kinds of texts
they choose to read. Teachers can suggest specific steps readers use to go about
making their choices. In addition, teachers should be mindful of their own attitude
toward the ELD student and their first language.

One way to foster feelings of

inclusion is to provide a variety of texts, including trade books from various cultures.
These students also need to learn strategies to help them independently choose books
to read.

Reading passages from a variety of unfamiliar genre is a strategy for

introducing them to new texts.

Finally, reading aloud is a pleasant, enjoyable

experience that should be utilized to foster the progression to literacy for second
language struggling readers.
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Chapter Three
Methodology
Introduction
Reading aloud to students is an acceptable method for teaching reading in the
elementary grades. Yet in the intermediary grades, reading aloud is often set aside in
favor of direct teacher instruction. However, for struggling and reluctant readers,
reading aloud can be an avenue of motivation to introduce them to new and
challenging texts. The purpose of this study will be to investigate how student choice
of reading materials is influenced by a teacher read aloud of various genres. I will
determine this by observing whether students are more likely to choose books within
certain genres during subsequent visits to the library after hearing these teacherselected passages. This study will include six sixth grade students in an English
Language Development program, whose reading interests and proficiencies vary.
Design
In this qualitative research design, subjects were first observed during a visit

to the library. They were then brought to the library on a weekly basis and observed.
Next, a survey was administered about books they enjoy and the authors they choose
to read. The students were also directed to keep a book log throughout the six week
study recording their choices of book titles and author names. The log is designed to
track changes over time in student choices of book genres and authors. Students were
then interviewed by the researcher and asked questions about their attitudes toward
reading. Both the survey and interview will help to determine overall changes in
student preferences for book type and selection strategies while allowing the teacher
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to get to know them better. The survey was then administered at the end of the sixweek study to measure any changes.
Setting

The study will take place at a middle school, which for the purpose of the
study will be referred to as Madison Middle, in a coastal community in Oceanside,
California. The neighborhood is upper middle class, but the students feed into the
school from surrounding neighborhoods that are within a few miles away. In these
neighborhoods are large pockets of families who are single parent households with
one income or are receiving government assistance. Those with two incomes are
often working for minimum wage and most have not attended school beyond sixth
grade. Madison Middle has a large percentage (53.6%) of Hispanic second language
learners, 44% of students qualify for free lunch and 31% have been identified as Title
One. This means that funds are allocated by districts to schools based on numbers of
low-income students who receive free or reduced meals and/or Cal Works (formerly
known as Aid to Families with Dependent Children). Of all students only 10% are
identified GATE, and ELD students are not usually considered for testing in this
category until they make the transition into mainstream or English only classes.
Participants

The participants are

6th

grade ELD IV students who are learning English as a

second language. Students in level IV, or Bridge students, are preparing to move into
mainstream classrooms. These students have acceptable grade point averages but
score below proficient on standardized tests in language and math. The criteria for
these students to move into mainstream classes are a GPA of 2.0 or higher with at
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least a C in language arts. They must also have scores of 4 (Early Advanced) or
higher in every category of the CELDT test, a score of 3 in at least one area of the
district writing prompt, according to a four point rubric, or demonstrate grade level
proficiency in portfolios of writing samples, and must fall into the "Basic" category
on the CST, the California Standards Test.
Subjects
This study involved twenty-four students in an English Language
Development class. At Madison Middle School, there are many students scoring
below basic in reading comprehension according to the standards for the California
Star Test (2004). The subjects were chosen because they are at different levels of
proficiency for reading. Many of them tested at basic level, and others tested at
below basic as described by the California Star Test (2004). The highest possible
score is 400 while the lowest score possible is zero. Students must score above 350
to be in the proficient range, 300-350 for basic, and are considered below basic if they
score below 300. For the observation, six students were chosen as a purposive
sample, three of the students are male, and three are female.
Materials
The researcher chose to use four methods for gathering data throughout the
duration of the study. These include a reading log, observation, a survey and an
interview.
A teacher created reading log was needed for each student to keep a record
tracking the kinds of books and authors they check out from the library during the six
week study. The researcher chose to keep track of this information to monitor
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changes in student choices of materials over time before, during, and after the teacher
read aloud.
The survey used consists of questions about student attitude toward reading,
genre, author preferences, and strategies a student uses when choosing reading
materials. This survey was chosen because it provides an opportunity for students to
write out their thoughts and beliefs about various texts, as well as strategies they use
while searching in the library. This information will also be useful to see if student
behavior for book choice matches what they believe they do in the library during the
observation.
The observation consists of a column of numbers correlating to the six
students randomly chosen to be representative of the larger group. Across the top are
various choices for student strategies, which came directly from student answers
recorded in the survey. The researcher was interested to learn if there was a direct
influence each week from the teacher read aloud on student book choices.
The interview consists of questions about student attitudes about the teacher
read aloud, their time spent in the library, methods used to choose books, and how or
what might influence their choices of reading material. I used these interviews as an
informal way to allow students to converse about their choices and preferences. In
this setting hearing students respond is more authentic than the researcher's
interpretation of written responses. This method was chosen because of the ability to
inquire more deeply as the student guides the interview. Each child will have a
different response and each response will generate a unique question to probe deeper
into the student's reasoning. Children, especially second language learners, each
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interpret written directions in different ways. Therefore, the interview setting gives
the researcher a chance to immediately address any misinterpretation of the questions
using questioning and echoing techniques as outlined in Entering the Child's Mind
(Ginsberg, 1997).

Procedures
Permission slips were sent home and came back signed by parents. An
attitudinal survey was then administered to the group. Interviews were also done at
this time. The read aloud sessions happened two days a week for thirty minutes. In
addition, students were also brought to the library and observed weekly throughout
the six-week period.

Week one: On day one the students were taken to the library to select books
while the researcher observed and took anecdotal notes. On day two, students were
asked to record their book and author choices in their reading log. On day three, the
attitudinal survey was administered. The directions were read aloud and students
were asked to fill out the survey. On day four, the interviews were conducted while
the researcher recorded verbal responses.

Week two- week five: Twice a week for twenty minutes, the researcher read
to the class selected passages from genres not chosen by students on the survey. On
day five, students were taken to the library and observed using the observation check
sheet. Back in the classroom, students were then asked to record books that they
checked out during the visit. This same routine was followed each week throughout
the duration of the study.

J.
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Week six: On day one, students were again instructed to complete the
attitudinal survey. On day two, the book logs were distributed to be filled out and
again were collected from the students.
Read aloud
During week one the researcher read a short story from House on Mango
Street and another from News. During the second week of the study the researcher
read two books from the Dear America diary series. These are historical fiction texts
with teenagers as the main characters. For week three the researcher read two
selections from the biography section, Galileo and Christina Aguilera. These books
are written for teenagers and are high interest reads with pictures and illustrations.
During week four the read aloud was various selections of poetry, including Where
the Sidewalk Ends, by Shel Silverstein and two by Ogden Nash. During week five
the read aloud was from the Hardy Boy and Nancy Drew mystery series. Both are
written for a teen audience and are high interest, simpler texts for struggling and
reluctant readers. During the sixth week of the study, the read aloud was from
Frankenstein and Dr. Jekyll and Mr. Hyde, the Wishbone series.
Analysis of Data
Observations. Observations were recorded during weekly visits to the library
while students chose new reading materials. The data were then used to determine
whether the read aloud influenced students to look for and choose the genres
introduced during the read aloud. Of additional interest were the steps students
followed in order to choose new texts.
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Reading Logs. Reading logs were an informal assessment of student choices
for reading materials throughout the study. The teacher analyzed the kinds of books
and authors chosen before, during, and after each read aloud event that students
recorded in the log. Changes were measured by the number of times the specific
genre was chosen and read.
Survey. The attitudinal survey was administered at the beginning of the study
to better know the students and how they make choices for reading materials. The
student survey was then given at the end of the study to monitor any changes brought
about by the teacher read aloud events. Of interest were the questions regarding
student strategies for choosing new texts.
Interview. The interview was administered at the beginning and end of the
study to monitor changes in student strategies for choosing reading materials on a
deeper level than the survey. The data was used to determine change in student
attitude as well as perception about authors and book type. This also gave the
researcher insight into which elements of read aloud influence student choice, for
example intonation, pronunciation, or background knowledge.
Limitations
For many reasons, second language Hispanic students have a higher absentee
rate than mainstream students. These students may miss important instruction, which
could impact their participation. In addition, the short duration of this study is also a
weakness and may impact the validity of certain findings. The small number of
students participating in this study may also be a factor, but does not nullify the
findings. The fact that the same survey and interview questions were used twice
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could impact student responses. Finally, the fact that the researcher is also the
classroom teacher could bias the analysis of the data.
Conclusions:

This research is designed to give insight about the value of utilizing read
aloud to influence reading choices for older, struggling readers and to illuminate the
positive influence educators can have for motivating students to read more and read
more willingly. This study also validates the continued use of reading aloud in the
classroom for introducing new reading materials while engaging these students to
become independent, enthusiastic readers.
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Chapter Four
Results
Introduction
The purpose of this study is to determine the effects of read aloud on choices
of reading materials for students in middle school. In Chapter One the reader was
provided with an overview of read aloud, student book choices, and engaging
students to read along with the purpose for this study. In Chapter Two, the review of
literature presents a comprehensive overview of read aloud, motivating students to
read, and book choice.
Data Collected
The researcher used a qualitative design in which various methods were used
to collect data on the effects of read aloud, motivating students to read, and student
choice of reading materials. The objectives were to explore and examine whether
there is a link between these three topics. Therefore a student survey and interview, a
reading log, and observations were used to gather evidence about read aloud,
motivating students to read, and book choice both in the researcher's classroom and
during observations in the library. These methods allowed the researcher to speak indepth with participants to learn about how they choose books, while gathering
information for comparison about what they actually do when looking for reading
materials. Both the survey and the interview were open ended so some of the
questions have multiple responses.
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Survey

The researcher obtained permission to work with twenty-four participants
during the study, fifteen males and nine females. Data was collected from all students
for the survey, interview, and reading logs. However, a purposive sample of six
students, three males and three females, were chosen to be observed during library
visits as a representative group within this population. Two scored in the Early
Intermediate on the CELDT, two were Intermediate level, and two were Early
Advanced. Based on the researcher's judgment and experience working with the
population, this was an appropriate method for this section of the study. Consent
forms were distributed during week one and returned with parent and student
signatures.
During the second week of the study and again during the sixth week, the
researcher distributed surveys to each participant for completion. The survey
contains questions about book preference and book choice. For example it
specifically asks about what genres of books they like to read, how they look for a
new book at the library, how they decide if the book is "just right," how they learn
what the book is about, and what they believe are the qualities of a good book. This
survey helps the researcher to discover the attitudes and thoughts and feelings and
beliefs about book choice and motivation to read. The survey is included in the
appendix of this study.
Each question was read aloud and answers were modeled in a neutral manner.
The participants were encouraged to write out their answers and elaborate with their

Does Teacher Read 26
own thoughts and ideas regarding each question. After analyzing responses from the
second and sixth week, the researcher discovered the following results.

Student Survey: First Section Week Two
Males. In the first part of the survey when the male participants were asked
"What kinds of books do you like to read?" the most frequent response was
"adventure," followed by "mystery," then "biography," "science fiction," and finally
"fantasy" and "humorous fiction."
When students were asked "When you go to the library, what do you do to
find a new book?" "Reading book titles" was chosen most often, then "follow a
friend" was second, "check the computer" and "ask the librarian" were next, with
"look near my last book" chosen least often.
"How do you decide if a book is just right for you?" was the third question
with "read first few pages" as the most frequent answer, followed by "read the back,"
and one for the "length" of a book, with the final response being off topic.

Females. To the first question "What kinds of books do you like to read?" the
girls answered "mystery" most often, then "adventure," and "fantasy" and
"biography" had only one response each.
The second question "When you go to the library, what do you do to find a
new book?" students answered most frequently with "going to the computer" and
"reading book titles," then one each for "look near last book" and "follow a friend."
Students were then asked the third question "How do you decide if a book is
just right for you?" The answer "read the first few pages" was chosen most
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frequently, with the remainder for "reading the back cover" as a strategy for deciding
if a new book is just right.
Table 4.1 shows the results of the frrst three questions regarding student book
choices and the number of each response for the student survey, separated by male
and female responses. The numbers in parentheses indicate how many students chose
that answer. The answers are in the order that they appear on the form.
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Table 4.1: Student Survey: First Section Responses: Week Two
Questions

Responses

Males

Females

1. What kinds of books do

Adventure

(7)

(2)

you like to read?

Science Fiction

(2)

(0)

Mystery

(4)

(4)

Fantasy

(1)

(1)

Biography

(2)

(1)

Historical Fiction

(0)

(0)
'·

Fiction/Comedy

(1)

(0)

2. When you go to the

Follow a friend

(3)

(1)

library, what do you do to

Read book titles

(6)

(3)

find a new book?

Look near my last book

(1)

(1)

Computer

(2)

(3)

Ask Librarianffeacher

(2)

(0)

3. How do you decide if a

Read back page

(4)

(3)

book is just right for you?

Read 1st pages

(10)

(7)

Length

(1)

(0)

Off topic

(1)

(0)
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Student Survey: Second Section
Males. In the last section of the survey, for the fourth question the males were
asked "What do you do to learn what the book is about?" The answer chosen most
often was to "read the back of the book," "reading the first few pages" was the next
popular response, and one of the participants was off topic with "a book for me is a
novel fantasy book."
The final question was "What are the qualities of a good book?" and the
responses were nearly as numerous as there are students. The answers included
"mystery" and "literary devices" being chosen most often, and then "surprise
endings," "plot," "action," "fantasy," "comedy," and whether the book was an "award
winner" all followed.
Females. For the fourth question "What do you do to learn what the book is
about?" the girls responded that they would most often read the back page, and two
answered that they would read the first few pages.
For the final question "What are the qualities of a good book, the girls also
had a wide variety of responses with mystery and literary devices and
action/adventure as the most frequent choices. The next were drama/emotion, and
finally plot and comedy being the least popular responses.
Table 4,2 displays the last two questions and responses of the student survey
regarding book content and quality, separated into male and female responses. The
number of students who chose each answer is contained within parentheses.
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Table 4.2 Student Survey: Second Section Responses: Week Two
Questions

Responses

Males

Females

4. What do you do to

Read the back

(11)

(6)

learn what the book is

Read the first page

(3)

(2)

about?

Read the chapter titles

(2)

(0)

Off topic

(1)

(0)

5. What are the qualities

Males

Females

of a good book?

Literary devices (4 ), the

Literary devices (3), the

plot (3), a surprise ending

plot (1), a surprise ending

(3), humor (0), mystery

(2), humor (1), mystery

(5), action/adventure (3),

(5), action/adventure (3),

fantasy (1), award winner

fantasy (0), award winner

(1)

(0)

Student Survey: First Section Week Six
During the sixth week of the study the researcher distributed the student
survey a second time in order to determine any possible changes in student attitudes
that may connect to the read aloud. Each question was read aloud and answers were
modeled in a neutral manner. The participants were again encouraged to write out
their answers and elaborate with their own thoughts and ideas regarding each
question. After analyzing responses from the sixth week, the researcher discovered
the following findings.
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Males . In the initial part of the survey for the first question "What kinds of
books do you like to read?" boys this time chose "mystery" and "adventure" as their
number one and two picks. The next popular choice was "horror," followed by
"fantasy" and "science fiction." "Biography" received only one response, and one
student replied that he didn't enjoy reading any books.
For question number two, "When you go to the library, what do you do to find
a new book?" most boys answered with "read book titles" and "look near last book"
with four responses each. The last three choices had two responses each and were
"use the computer," "ask the librarian," and "read the first few pages."
The third question "How do you decide if a book is just right for you?" the
greatest number of responses was for "read the first page." Next, looking for a book
at their "level" was most often chosen. And finally one boy reported that he looks at
the "length" of the book, and one answer was off topic, with "a book that is just right
is a nice scary story."

Females. On this second survey, for the first question "What kinds of books
do you like to read?" most girls chose "mystery" as their favorite read, and next came
"fantasy" with two responses. The least number of responses were for "adventure,"
"science fiction," and "historical fiction."
In this section of the survey for question number two, "When you go to the
library, what do you do to find a new book?" most girls chose "look near last book"
as their strategy. Then "read book titles" was next with three responses, and "ask a
librarian" and "read first pages" were the next most popular choices. Finally, "read
the back" received only one response.

L
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The third question asked "How do you decide if a book is just right for you?"
Most respondents replied that they "read the first page" to tell if the book is at their
level. Finally, one responded that they "look at the levels," and one girl reported that
she checks the "length of the book."
Table 4.3 summarizes the results of the first three questions regarding student
book choices and the number of each response for the student survey, separated into
male and female responses. The numbers in parentheses indicate how many students
chose that answer. The answers are in the order that they appear on the survey.
These are the responses collected during the last week of the study.
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Table 4.3: Student Survey: First Section Responses: Week Six

Questions

1. What kinds of books do

Responses

Males

Females

Adventure

(4)

(1)

Science Fiction

(2)

(1)

Mystery

(7)

(7)

Fantasy

(3)

(2)

Biography

(1)

(0)

Historical Fiction

(0)

(1)

Fiction/Comedy

(2)

(0)

Horror

(4)

(0)

None

(1)

(0)

2. When you go to the

Follow a friend

(1)

(1)

library, what do you do to

Read book titles

(4)

(3)

find a new book?

Look near my last book

(4)

(1)

Computer

(3)

(3)

Ask Librarian/Teacher

(2)

(0)

Read 1st page

(2)

(0)

Read back

(0)

(1)

3. How do you decide if a

Level

(2)

(1)

book is just right for you?

Read back

(2)

(3)

Read 1st pages

(10)

(8)

Length

(1)

(1)

Off topic

(1)

(0)

you like to read?
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Student Survey: Second Section Week Six
Males. Next, the males answered question four "What do you do to learn
what the book is about?" The response chosen most often was "read the back" and
next was "read the chapter titles." Four boys reported that "read the first page" was a
strategy that worked best for them. The last answer was "other," with no elaboration.
For the fifth and final question, the males were asked: ''What are the qualities
of a good book?" They first reported choosing a book if it contained "mystery" or
"horror." The next most important quality was a good lead or "hook." Then
"action," "fantasy," and "literary devices" such as imagery were chosen. The
responses that received two votes each were "character development," "plot," and a
"surprise ending." One boy reported "adventure" as a key element found in a good
book.

Females. In this last section of the survey, for question four "What kinds of
books do you like to read?" females responded that they most often chose books in
the "mystery" section. The next popular selection was "fantasy," then lastly
"biography" and "historical fiction."
The fifth and final question "What are the qualities of a good book?" was
presented to the girls through the survey, with nearly an even distribution in the
answers. They reported that "details" and "adventure" were qualities they most often
sought in a book, each receiving three responses. "Action" and "literary devices"
received two responses each. Finally, "horror/mystery," "character development,"
"the plot," a "surprise ending," and "fantasy" each received one response. For this
last survey, a new category was selected for "emotion/drama."
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Table 4.4 summarizes the results of the first three questions regarding student
book choices and the number of each response for the student survey, separated into
male and female responses. The numbers in parentheses indicate how many students
chose that answer. The answers are in the order that they appear on the survey.
These are the responses collected during the final week of the study.
Table 4.4: Student Survey: Second Section Responses Week Six
Questions

Responses

Males

Females

4. What do you do to

"Read the back"

(6)

(5)

learn what the book is

"Read the first page"

(4)

(4)

about?

"Read the chapter titles"

(5)

(0)

"Off topic"

(1)

(0)

5. What are the qualities

Males

Females

of a good book?

Lead/hook ( 4), literary

Lead/hook (0), literary

devices (3), character

devices (4 ), character

development ( 2), the plot

development (0), the plot

(3), a surprise ending (3),

(3), a surprise ending (3),

humor (0), mystery (6),

humor (0), mystery (5),

action/adventure (3),

action/adventure (3),

fantasy (1), award winner

fantasy (1 ), award winner

(1), drama/emotion (0)

(1), drama/emotion
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Student Interview. The second method of data collection for this study is the

student interview. The researcher conducted the interviews throughout the duration
of the study. The main objective of the interview process was for the researcher to
explore the participants' reasoning about choosing reading materials.

Second

language learners and struggling readers often have difficulty choosing books that
challenge them while staying within their degree of difficulty for reading.

They

choose books randomly based on components often unrelated to the content, such as
the cover picture or book length, therefore choosing texts that are too difficult or too
easy. Chapter Two contains a literature review with more background information
about student choices of reading materials.
The researcher chose to explore student attitudes about read aloud, book
choice, and motivation to read, by conducting one-on-one interviews regarding these
topics.

The interview allowed the researcher to ask probing questions to simple

answers, or to seek elaboration for answers that were unclear. The questions focused
on attitudes toward read aloud, how students choose reading materials, and the
elements of what motivates them to read.

The interviewer asked questions and

recorded answers on the interview form. There were six interview questions and the
interviews were conducted throughout the duration of the six-week study.
Males. The interviews were conducted within a quiet classroom setting.

When asked the first question "Do you like someone to read aloud to you?" most
boys answered yes because it was "easier to understand" the material being read. A
few answered with "it helped them to learn new words." Three boys replied that they
did not enjoy read aloud because they "liked to read quietly" or they "got bored."
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One student responded that he enjoyed read aloud because of the "intonations" the
teacher used which helped to hold his interest.
Question number two asked "Does it make you want to read more when you
hear a book read aloud?" Most students responded yes, that they wanted to "learn
more about it" meaning the outcome of the story. Next they reported that the content
of the story or "hook" grabbed their attention and pulled them in. One participant
said yes because of the "detail," and one replied that the "conflict" or "problem"
made him want to read more.
The third question asked "Have you ever recommended a book to someone?"
Most boys answered no, that they never remember telling someone else to read a
book. The next common answer was yes because it gave them an opportunity "to
share information" about how enjoyable a book was. One student said yes because he
thought he could "help someone find a good book."
Females. When girls were asked the first question in the interview "Do you

like someone to read aloud to you?" Most responded with "Yes, because I can
understand it better."

Next, they responded that teachers impart background

information by "explaining stuff' during read aloud and that they also defined new
vocabulary words, or "you could understand words better." One girl responded that
the intonation the teacher uses or "the way you say it" helps her understand the
material better.
The second question "Does it make you want to read more when you hear a
book read aloud?" received most responses for "yes, so I can learn more." Five girls
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answered that they get hooked or "interested" and want to "find out what will happen
next."
For question number three "Have you ever recommended a book to
someone?" four girls replied yes, to impart information because "it's funny, with
good characters" or "They could know how life was back then," or similar answers.
Three responded "no," they have never told someone about a book they liked.
Finally, one participant wanted to be helpful because "maybe they don't read much."
Table 4.5 presents the various responses for the first three questions in the
student interview.

These first three questions in the student interview focus on

student book choices and what motivates them to read. The questions are listed in the
order that they appear on the interview form.
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Table 4.5: Student Interview Responses First Section

Questions

Responses

Males
(7)

(4)

( 1)

(1)

things"

(0)

(2)

words"

(4)

(2)

(3)

(1)

(5)

(4)

"To learn more"

(6)

(4)

"Good details" (content)

(1)

(0)

"There's

(4)

(2)

( 1)

(1)

(5)

(5)

(8)

(3)

1. Do you like someone to "I understand it better"
read aloud to you? Why?

Females

(comprehension)
"The way they say it"
(intonation)
''They tell

you

(background info.)
"Learn

new

(vocabulary)
"No, they don't like it"
2. Does read aloud make "It's exciting, mysterious"
you want to read more? (hook/lead)
Why?

a

problem"

(conflict)
3.

Have

you

ever "They might not read"

recommended a book to "Because
someone?

interesting"
"No''

it's

exciting,
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Males.

In the second half of the interview, the questions focus on how

students choose reading materials and what motivates them to read. Question number
four asks "What makes you want to pick up a book and read it?" There were multiple
answers for this question.

Most respondents shared that they "look at the cover

picture," which they assume will tell them about the book. Next, they most often
responded that they read the "title and author." Then they reported looking at the
"length" of the book and the "reading level." Finally, one boy said that he looks "to
see if it is a medal winner."
Question number five asks: "Did you ever stay up late reading a book? Why?"
The most frequent response for this question was yes, "because it was really good,"
referring to the content of the story. The next three responses received one each for
"because it was homework," "I stayed home to read instead of play" and one student
said "No," they never did that.
The final question for the student interview is "Did you ever stop reading a
book before you finished it? Why?" Most often students reported that they stopped
reading because the book was too "boring" or "slow." The next most frequent answer
was "No, I always finish the book, no matter what." The last three responses were
there was no "character development" or that the text was too difficult. Finally, the
last response was that the book was "too long for a book report."
Females. When asked the fourth question "what makes you want to pick a

book and read it?' the students most frequently responded that they "notice the cover
picture." The next most popular response was "I look at the author or title." Three
students replied that they look at "the size or length" of the book. One shared that she
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only chooses "hard covers because they're easier to take care of," and another "looks
for medal winners" when she chooses a book.
The fifth question asked students "Did you ever stay up late reading a book?
Why?" Most girls responded that they couldn't put a book down because "It had a
mystery" or because of the content.

Two said "No," they never read at night. One

student said she "stayed home and read instead of hanging out with friends."
Finally, the sixth interview question asked students "Did you ever stop
reading a book before you finished it? Why?" Six girls responded that they stopped
reading because "It was boring or slow." Three shared that they put a book down
when it was "too difficult," or above their level for independent reading, and two said
''No, they always finish it." Finally, one student explained that the book had "no
character development," so she brought it back and chose another.
Table 4.6 displays the data recorded for each question and response in the
order that they were asked.
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Table 4.6: Student Interview Responses Second Section

Questions

Responses

Males

Females

4. "What makes you want "Pictures/Cover"

(15)

(10)

to pick up a book and read "Title/Author"

(10)

(10)

(6)

(3)

"Level" (A.R.)

(2)

(2)

"Medal winner"

(1)

(1)

"Hard cover"

(0)

(1)

(12)

(6)

(1)

(2)

"Read instead of play"

(1)

(1)

"Homework"

(1)

(0)

"No"

(1)

(2)

6. "Did you ever stop "Boring/slow"

(10)

(5)

reading a book before you "No good characters"

(1)

(1)

"No, always finish"

(2)

(2)

"Too difficult"

(1)

(3)

"Too long for book report"

(1)

(0)

(some chose more "Length/No. of pages"

it?"

than one response)

5. "Did you ever stay up ''Content/Conflict''
late

reading

a

Why?"

finished it? Why?"

book? "No"
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Student Reading Logs. The third method of data collection used in this study
is the reading log. The researcher distributed reading logs to the participants during
week two of the study and explained the procedure for completing them.

The

participants were directed to record an entry in the reading log each time they
checked out a new book from the library. Students documented the start date, title,
author, the genre of the book, and return date. The researcher analyzed the data from
the reading logs for patterns through the process of coding and memoing and presents
the following findings.
Males. The fifteen male participants documented their reading selections over
a period of six weeks by transcribing the titles of texts they checked out after each
visit to the library. Each male specified the kind of genres from which they made
their literary selections. The genres include mystery, adventure, fantasy, sciencefiction, biography, historical fiction, realistic fiction, fiction and non-fiction. Some of
the literature genres may overlap such as comedy and fiction. The most frequently
read genre for the boys was mystery with twenty selections checked out. Nineteen
boys read adventure, and seventeen read various fiction novels. Fourteen chose to
read fantasy during the six weeks, while seven chose horror.

Six boys chose

comedy/fiction texts, three selected non-fiction/sports, and three chose comic books
to read. Two boys chose to read science-fiction, two read informational texts, while
two read biographies, two read historical fiction, and one boy chose to read a realistic
fiction novel. Some of the texts they chose to read were various books from the A
Series of Unfortunate Events and Harry Potter series, The Giver and Number the
Stars, various books from The Chronicles of Namia, and The Castle in the Attic, The
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Grim Grotto, Weird Wolf, also The Ghost Behind and Twin Terror and Hardy Boys
series.

There were a number of adventure books such as Brian's Winter and

Woodsong, also The Arctic Patrol, Julie of the Wolves and Hatchet, as well as
Batman, Sideways Stories from Wayside School, Holes, Soccer Halfback, Land of
Loss, and various non-fictions such as Wild Shots and Lowriders.
Females. The female participants were also asked to document their reading
choices over a period of six weeks. The students were instructed to record their book
choices after each visit to the library. The students also indicated the genre for each
selection they made.

The various genres include non-fiction, fiction, mystery,

fantasy, biography, historical fiction, realistic fiction, informational texts, adventure,
history, autobiography, and horror. Some of the genres overlap such as non-fiction
and informational texts.

Twenty-one respondents read mystery and sixteen read

fiction. Nine read fantasy and realistic fiction, while five girls read adventure books.
Four girls read horror, and then three read historical fiction, non-fiction, and
autobiography. Finally, one student read a history text. Some of the selections they
made were from various realistic fictions such as Downtown, Missing Pieces, and
Baby Face. Many were mysteries including I Know What You Did Last Summer,
Nancy Drew series, and Twin Terror. Other selections include The BFG, Bambi, and
Holes, Horror at the Haunted House, Ramona's World, The Twits, and Little House
in the Big Woods.
Observations.

The final method used in this research study was direct

observation of students in the library as they made selections for reading materials.
The observation protocol was coded to include the six randomly selected students.
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The protocol also included five categories or strategies students use to look for new
texts. The researcher chose these categories directly from the surveys in order to
monitor any correlation between student beliefs about what they do, and their actual
behavior in the library.

The categories include using the computer, following a

friend, reading titles, looking near last book, and asking a librarian or teacher.
During week one, the researcher conducted an informal observation and took
anecdotal notes about student behavior in the library. I observed one student use the
computer, while another chose a book by reading the title. Two students followed
friends and another chose a book because they liked the cover picture. One student
informed me they specifically needed a book for a book report. The researcher also
noticed that many of the girls were looking at realistic fiction or fiction, while the
boys were mostly in the information section looking at science, history, and drawing
books. When some of the girls saw the boys' books, they began to look in the
information section also. All of the students were in pairs or groups of three or four,
and only a few were alone.
During week two the researcher used the observation protocol designed
directly from the student survey.

Student number one looked at book titles,

specifically the Dear America diary series. Student number two followed a friend and
read titles. Students number three and four sat and read because they already had a
book from before. Student number five read titles. Student number six followed a
friend, read titles, looked near last book, and asked the teacher for advice.
During week three student number one read titles, specifically from the
biography section. Student number two followed a friend, and read titles. Student
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number three used the computer, followed a friend, and read titles. Student number
four followed a friend and read titles. Students number five and six sat and read
because they renewed a book.
During week four, student number one looked near their last book. Student
number two followed a friend and read titles. Student number three read titles and
looked near their last book. Students four, five, and six renewed a book and read
quietly.
During week five, student number one looked near their last book. Student
number three used the computer, followed a friend, and asked a librarian. Student
number four and five sat and read after renewing a book. And student number six
read titles of books to help make their choice.
During the final week of the study, student number one followed a friend and
read book titles. Student number two renewed a book and read quietly. Student
number three followed and friend and read book titles. Student number four read
titles and looked near their last book. Student number five asked a librarian and a
teacher for help.

And student number six followed a friend and read titles,

specifically biography.
Student CELDT Reading Levels. Of additional interest to the researcher are
the reading levels for the participants in the study according to the California English
Language Development Test and how they may impact student book choices, and
motivation to read.

The five levels for reading proficiency on the CELDT are

Beginning, Early Intermediate, Intermediate, Early Advanced, and Advanced.
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Males. Of the fifteen male participants, one student scored in the Beginning

level on the CELDT reading assessment.
Intermediate level.

Five students scored in the Early

Six of the boys scored in the Intermediate level.

And two

students had scores within the Early Advanced level. There were no student scores
for the Advanced level.
Females. Of the nine female participants, one student scored in the Beginning

level for reading on the CELDT assessment. Two students received scores in the
Early Intermediate level.

Two girls scored within the Intermediate level.

Four

students received scores in the Early Advanced level and there were no scores within
the Advanced level for reading scores.
Table 4.7 shows the results of the data collected for gender and reading levels
for the participants of the study.
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Table 4.7: Student CELDT Reading Levels
CELDT

Females

Males

Advanced

(0)

(0)

Early Advanced

(2)

(4)

Intermediate

(6)

(2)

Early Intermediate

(6)

(2)

Beginning

(1)

(1)
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Chapter Five
Conclusions
Introduction
The effect of Teacher Read Aloud on Student Choice for Reading Materials
was measured in a six-week study. Although the study was of short duration, the
researcher was able to observe results in several areas.
Patterns and Trends
Various patterns and trends were discovered by the researcher from the
surveys, interviews, observations, and reading logs. For the reading logs, I was
surprised to see the female participants checked out more mystery and fiction than
realistic fiction because I observed so many of them looking at and discussing books
in that section, especially books by Norma Fox Mazer. I was not surprised to see that
male participants checked out mostly mystery, adventure and fantasy books.
Of interest to the researcher is that lower scoring readers in the beginning
were checking out thin, easy readers. As the study progressed, however, they began
to challenge themselves and check out books a little above their independent level for
reading, and a few eventually began choosing "just right" books.
For the first survey during the second week, the male students were most
interested in checking out adventure and mystery. In the second survey, after the read
aloud of Frankenstein and Dr. Jekyll and Mr. Hyde, there is a shift and the boys
answer with more mystery and horror as preferences for reading. For the female
students, there was also a slight shift from mystery and adventure to more choices for
mystery and fantasy. Fantasy was not a choice for a read aloud event in the study.
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Other trends that stand out in the research are strategies used for choosing
books between higher and lower scoring students. Those with less experience
reading, choose books most often by their appearance, how thick they are or if there
is an attractive picture on the front. Students with more experience choose books for
the content, by first reading the back cover or the first few pages.
For the interview questions, more experienced readers in the Intermediate to
Early Advanced levels were better able to track and enjoy read aloud. These students
were also able to demonstrate more confidence when asked if they would recommend
a book. They were more talkative during the interview and wrote more complete
sentences for the survey responses using descriptive words such as "mysterious" or
"exciting." Students in the Beginning to Early Intermediate stages wrote very short
sentences with simple answers like yes or no. Most just said "no," they wouldn't tell
someone else about a book they enjoy. Limited response by these students could be
due to a lack of vocabulary or confidence when recommending a book.
Will struggling readers look for texts introduced through teacher read aloud?
Read aloud of various genres not chosen on the student surveys were
implemented in the classroom. Students were then observed during visits to the
library to determine whether they would seek materials that were introduced through
the read aloud. After the first read aloud event, the researcher observed a student
looking for the Dear America series books in the historical fiction section. During
week three after hearing biographies read aloud, a group of five students gathered at
the biography section looking for various people including Michael Jackson and
Michael Jordon. The researcher also observed students passing books and discussing
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what to choose. During week four students were observed looking again for
historical fiction and biographies. They were not looking for poetry although one
student checked out a book about Langston Hughes, but when questioned, did not
realize he wrote poetry. During week five two students checked out books from the
Hardy Boys mystery series and one girl checked out Nancy Drew.
Are struggling readers more likely to choose books in unfamiliar genres after hearing
teacher-selected passages?
According to the data in the student reading logs, students began checking out
and reading books soon after the read aloud events. For example, biographies begin
to show up on the reading logs after the teacher read aloud, as well as the mystery
series Hardy Boys and Nancy Drew. Also, of interest is after reading Storm from the
classroom text during English class, students who are also in my ELD class began to
check out books by Gary Paulsen. I know some of my students began reading texts
that were challenging for them. But they also began to look for similar books at their
independent reading level. Through these activities they began to foster an interest in
new genres and learned how to look for similar texts.
Will this motivate them to read more?
The study was not long enough to fully determine the answer to this question
but even the lowest scoring readers began checking out a variety of texts from the
library. Before the study began, one student had been reading the same book for
several weeks. At first she checked out difficult texts, but it is clear she began to look
for similar texts at her independent reading level. This is exciting news about
motivating struggling and reluctant readers to begin making independent choices for
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reading materials. Another student who scored very low had been stuck in the same
book pretending to read. After the fourth week he finally found a book on his own
while following friends. It was a mystery/comedy and immediately caught his
attention. He couldn't put it down when he got back to class. Choosing the book
himself seems to have given him renewed confidence as he showed it to me and
explained how he found it.

Will the results of this study support the continued use of read aloud in the
classroom?
The implications seem clear that students learning English as a second
language and reluctant readers lack the experience and interaction with a variety of
texts. Introducing various genres and authors through read aloud opens doors for
more choices. According to Marjorie Hancock (2000) "The more familiar children
become with literature, the more impact their literature schema has on their choices.
Choice is a response that expands with the assistance of a knowledgeable teacher," (p.
31). More choices lead to increased experience with reading, which leads to
confidence to share new information.
The students in the study seemed to benefit greatly from what they learned in
this short time, especially the lower scoring readers. I believe this is valuable
information that I look forward to sharing with colleagues and administrators.
Reading aloud is a powerful venue for leading reluctant, struggling readers to become
informed, confident learners. My conviction is that read aloud should not be replaced
or eliminated by direct instruction only. Students, especially struggling readers,
benefit from being introduced to new reading materials through read aloud. In tum,
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they need opportunities to interact independently with various books and new genres.
As a teacher researcher I would like to continue using these strategies for a longer
period of time to observe the true benefits of read aloud on student reading choices
for middle school struggling readers.

Does Teacher Read 54
Appendix A

Student Survey
1. What kind of books do you like to read?
a. Adventure
d. Fantasy

b. Science Fiction

c. Mystery

e. Biography

f. Historical Fiction

g. Other _________________________________________________

2. When you go to the library, what do you do to find a new book?
a. Follow a friend

b. Read book titles

c. Look near my last book

d. Other ____________________________________________________

3. How do you decide if a book is just right for you?

4. What do you do to learn what the book is about?
a. Read the back

b. Read the first page c. Read chapter titles

d. other ----------------------- ------- ------- ---------------

5. What are the qualities of a good book?
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AppendixB
Student Interview
1. Do you like someone to read aloud to you? Why or why not?

2. Does it make you want to read more when you hear a book read aloud? Why?

3. Have you ever recommended a book to someone? Why?

4. What makes you want to pick up a book and read it?

5. Did you ever stay up late reading a book? Why?

6. Did you ever stop reading a book before you finished it? Why?
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Appendix C
Student Reading Log
Start
Date

Genre

Title

Author

End
Date
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AppendixD
Observation Protocol
Computer

1.

2.

3.

4.

5.

6.

Follow Friend

Read Titles

Look Near
Last Book

Ask Librarian/
Teacher
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