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Abstract
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by
Hayley Padua-Dean
Jade Vo
There is growing need for staff buy-in and resources to educate school members
on the benefits and methods of implementation of student voice strategies. Although
schools strive to increase student achievement and create a safe space for students, the
lifestyles and needs of high school students are ever-changing. This means school
practices should constantly be updated using the input of the students themselves. While
some schools have made attempts to implement select student voice practices, knowledge
of the many student voice strategies that can be applied school wide are not widely
recognized. A review of the literature serves as data for the understanding of student
voice and its associated positive student outcomes. A literature and curriculum review
was also conducted to create resources to educate high school staff on the background
and implementation strategies regarding student voice. A finding from this experience is
that school personnel need to be challenged to reevaluate the presumption that adults
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have a better understanding than youths on issues regarding how youths learn and what
youths need to learn.
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Chapter 1
INTRODUCTION
Students’ input and expertise can help shape their classroom, their school, and
their community as a whole. When school staff give students the opportunity and tools to
voice their ideas, thoughts, and opinions, it can result in positive effects that resonate
across their lives. Education can become more powerful when the students themselves
are encouraged to shape what and how they learn. Yet, tools for establishing a culture of
student voice are not universally or easily employed within the school setting. It is
evident that when youth are incorporated in the decision-making processes within an
organization, the organization is more successful in what they do. Advocating for the
students to become active partners within their schools can create a more positive and
safe learning environment.
Background of the Problem
The educational system has historically operated on adults’ ideas of how
education should be conceptualized and practiced (Cook-Sather, 2002). However, with
the population of the United States becoming increasingly diverse, there is a greater need
to reevaluate the common practices that aim at enhancing student learning (National
Center for Education Statistics [NCES], 2019). Questions still exist about whether or not
youth can serve as change agents within their schools. According to Erikson’s (1968)
stages of psychosocial development, adolescence (ages 13-19) is an opportune time for
youth to learn their place and role in society. Engaging in these types of responsibilities
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helps young people develop their sense of purpose. Youth with purpose are linked to
positive outcomes such as achievement, self-esteem, and emotional well-being (Burrow,
O’Dell, & Hill, 2010; Damon & Gregory, 1997). Youth participation has also been
correlated with improved academic outcomes and more positive academic self-concepts
(Dukes & Lorch, 1989; Mitra, 2004).
Student voice strategies authorize missing students’ perspectives in critical
conversations regarding the existing educational practices affecting their daily lives
(Cook-Sather, 2002). Specifically, when the student perspective is excluded from
conversations about educational reform, decisions become based upon an incomplete
picture of student life and school dynamics. Despite the profound impact that student
voice can have amongst students, teachers, and school as a community, permitting youth
participation goes against traditional ideas about adolescence and pushes institutional
barriers (O’Donoghue, Kirshner, & McLaughlin, 2002). For student voice initiatives to
be successful, school staff members and students need to fully understand and subscribe
to them. This understanding is the foundation that will allow stakeholders to uphold their
responsibilities, put forth effort against challenges, and be the catalyst for change (Zeldin,
Camino, & Mook, 2005). Even adults who mean well may not be properly equipped with
the understanding of what youth participation means. Adults must also change their
understandings of youth and how to work with them by breaking their traditional
perceptions regarding power relations between teachers and their students (Fielding,

3
2004b; Kirshner & O’Donoghue, 2001; Mitra, 2005). Student voice cannot begin until
adults see the input of youth as valuable.
Statement of the Research Problem
The research problem is that there is an increasing need for staff buy-in and
resources to educate the school community on the benefits and methods of
implementation of student voice strategies. Although schools consistently attempt to
increase student achievement and create a safe learning environment for students, the
ever-changing lifestyles of high school students means that school practices should be
constantly updated using the input of the students themselves. While some schools
attempt to implement select student voice practices, knowledge of the complete range of
practices that can be applied school-wide are not widely recognized. Without
understanding the importance and implications of student voice within the high school
curriculum and decision-making processes, positive student outcomes can be stunted.
Purpose of the Study
This study sought to provide resources that educate high school administration
and staff on the use and implementation of the student voice initiatives, including the
Youth Participatory Action Research (YPAR) paradigm, and its usefulness within their
own school setting. It provides examples of how to employ these strategies at both the
classroom and school-wide levels. Furthermore, it presents the benefits of investing in
these approaches in hopes of convincing teachers and administrative staff that the burden
of implementing student voice initiatives will increase student engagement and
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motivation, decrease school violence, and promote overall positive outcomes for all
individuals within the school community.
Theoretical Framework
Several theories highlight the increasing need for school staff to understand and
implement student voice strategies at the high school level. First, the ecological–
transactional model suggests youths and their environment have an interdependent
relationship. The different levels of environment, or “ecologies,” all influence a child’s
development (Bronfenbrenner, 1977). These ecologies include the (a) Chronosystem
(family structure and societal events), (b) Macrosystem (cultural values and beliefs), (c)
Mesosystem (interactions of the various microsystems), (d) Exosystem (community), and
(e) Microsystem (factors with direct and immediate interactions such as the child’s
family, school, and peer) (Bronfenbrenner, 1977). When examining the ecologies that
students have control over, the mesosystem, exosystem, and microsystem are ecologies
that should be the focus. Staff awareness of these ecologies and how they influence
students is important, as the knowledge can inform them of how students may act in and
react to different situations, policies, and programs. To gather information on the
different ecologies of students, student voice strategies directly involve youths
themselves to provide insight and incite transformation.
Student voice strategies are not only helpful for understanding students and the
factors that influence them, but they are also critical in supporting the development of
students themselves. According to the self-determination theory, three specific
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psychological needs must be fulfilled for individuals to become motivated and
successfully functioning individuals: competence, autonomy, and relatedness.
Competence is identifying oneself as successful within their environment. Autonomy is
having freedom and choice over the initiation and management of one’s behaviors and
actions. Relatedness is the development of stable and pleasurable relationships with
others (Deci & Ryan, 2000). These needs can be met through the implementation of
student voice strategies, as they would allow students to feel like experts of themselves
and their learning process while providing them with power to change issues that directly
affect them. Additionally, it would increase positive adult-youth relationships.
Lastly, when considering Erikson’s (1968) psychosocial theory, student voice
strategies need to be implemented at the high school level because this is the ideal age
period for youths to begin questioning their own self-identify in relation to their
environment. According to Erikson’s psychosocial theory, the adolescence period (ages
13-19) is the stage when students face the crisis of identity vs. role confusion by
pondering the question of “who am I and what can I be?” To successfully find their
identity and role within their environment, adolescents need to engage in different types
of behaviors and activities to develop an understanding on critical issues such as their
gender role, occupation, religion, and politics. These theories provide foundational
support as to the need for school staff to understand and implement student voice
strategies within the high school level.
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Definition of Terms
Change Agent
A person who promotes and enables change within a group (Roffey, 2015).
Democratic Education
The idea that students have the freedom to choose what, how, and when they
study (Morrison, 2008).
New Media
Considered forms of communication such as blogs, video streaming (e.g.,
YouTube, Vimeo), social media network sites (e.g., Facebook, Instagram,
Twitter), online and video games, and smartphone (texting) (Kahne, Middaugh, &
Allen, 2014).
Purpose
Conceptualized as the relationship between an individual and his environment to
answer the question of his existence in the world (Malin, Reilly, Quinn, & Moran,
2014).
School Violence
Defined as acts of violence that impede the learning process and negatively
impact students, the school environment, and the overall community (Karcher,
2004).
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Student Voice
Refers to the values, opinions, beliefs, perspectives, and cultural backgrounds of
individual students and groups of students in a school (Abbott, 2013).
Student Voice Initiatives/Strategies
The opportunities for students to communicate their ideas and create change on
issues that directly affect them (Fielding, 2001). This term is used to describe
practices ranging from participation, consultation, collaboration, and leadership
(Mitra & Gross, 2009).
Youth Adult Partnership
Refers to when adults work with youth on issues, programs, and policies affecting
them (Alford, 2001).
Youth Engagement
Defined as students’ willingness, need, desire, and compulsion to participate in,
and be successful in, the learning process promoting higher-level thinking for
enduring understanding (Bomia et al., 1997).
Youth Participation
The active engagement of young people throughout their own communities
(Robinson & Taylor, 2007).
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Youth Participatory Action Research
Aims to teach youth to identify problems within their communities, conduct
research to better understand these issues, and develop plans to improve these
problems (London, 2001; Mitra, 2004).
Justification
School psychologists are individuals whose job is to support children
academically, socially, emotionally, and behaviorally within schools. They have
expertise in school-wide and classroom approaches that help promote learning and the
mental health of children. They collaborate with administrators, teachers, other school
staff, and parents to improve student outcomes. This project aligns with the roles of
school psychologists as consultants since it provides them with evidence-based training
resources and materials needed to educate school staff on the benefits of and
implementation strategies associated with student voice programs.
Limitations
This research, however, is subject to limitations. One such limitation is the
complete reliance on previously published research and the availability of these studies
when the literature review was conducted. Another limitation is that this project outline
provides an overview of student voice implementation strategies. It provides suggestions
of student voice initiatives to consider at the high school level but is not a guideline on
how to conduct specific student voice curricula in the school setting. Although many
studies are presented in this review, the research related to the effectiveness of student
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voice strategies in increasing positive adolescent development, mental wellness,
scholastic success remains limited. Direct studies examining the impact of student voice
initiatives on school culture and diversity as well as violence are not included this review.
Statement of Collaboration
Both authors, Hayley Padua-Dean and Jade Vo, shared equal responsibility for
constructing all facets of the research project. They delineated and reported the definition
and description of the problem as well as contributed to the research behind the purpose
of the project and the components of the project itself. Lastly, the authors are equally
responsible for providing the citations used in the literature review and revising the
project as a whole.
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Chapter 2
LITERATURE REVIEW
Student Voice Defined
Schools can support students’ growth and development by advocating for student
voice initiatives. Student voice is defined as the values, opinions, beliefs, perspectives,
and cultural backgrounds of students within a school (Abbott, 2013). Student voice
strategies are opportunities for youth to communicate their ideas and create change on
issues that directly affect them (Fielding, 2001). The term is used to describe practices
ranging from participation, consultation, collaboration, and leadership (Mitra & Gross,
2009). In its simplest form, it can be described as youth sharing their opinions with those
in power such as school administration and faculty. In more involved instances, it may
look like students taking on leadership roles in which they collaborate with adults
regarding issues within their schools and communities (Fielding, 2001). Students and
staff work together to build and enact change based on the needs voiced by students.
This process provides students with opportunities to make informed decisions regarding
their learning and learning environments (Fielding, 2004a). Students can shape their
education process by taking ownership of reforms (Mitra, 2006). According to Robinson
and Taylor (2007), four values are essential in student voice: communication,
participation and democratic inclusivity, acknowledgement of inequality, and possibility
of change.
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Component 1. Communication
The first critical component is to understand that communication is a dialogue
among all involved parties, including students, teachers, administrators, and other school
personnel. An open dialogue among said parties allows for information to be
communicated in a way that fosters joint understandings of problems. It also generates
knowledge and creates opportunities to reshape traditionally hierarchical student-staff
relationships (Robinson & Taylor, 2007). Fielding (2004a) noted that communication
should evolve to move away from simple dissemination and toward the discussion of
information. Ultimately, the goal is to progress from teacher-led dialogue to student-led
dialogue (Fielding, 2004a).
Component 2. Participation and Democratic Inclusivity
The second essential component in student voice is the requirement of
participation and democratic inclusivity (Robinson & Taylor, 2007). Children have
limited rights, as embodied in the UN Convention on the Rights of the Child, and few
institutions protecting these rights (Hart & Hart, 2014). Youth participation is largely
missing in the formation and implementation of child-centered policies, programs, and
practices. Even when schools try to incorporate student voice, they have traditionally
been selective as to which students they listen to, how they listen to these students, and
what they listen to these students about. In his seminal sociological theory of language
code, Bernstein (1971) predicted that this selectiveness is dependent upon one’s linguistic
code, which is the system of communication shared by people from a particular social
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class. Different social classes use different linguistic codes. Students who utilize a
linguistic code parallel to that used by school staff members are at an advantage because
they are more likely to have their voices heard. Unfortunately, students from lower social
classes are at a disadvantage due to the disconnect between their linguistic code and
school personnel (Bernstein, 1971). This may negatively impact staff-student
relationships and staff’s expectations of students. As a result, these students face
obstacles in their ability to participate in school decision making. The value of
democratic and diverse inclusivity addresses this challenge and aims to allow all students
to engage in student voice (Robinson & Taylor, 2007).
Component 3. Acknowledgement of Inequality
Relatedly, the third key component is the idea that all parties involved must
recognize and acknowledge the unequal and problematic power relations within the
school system (Robinson & Taylor, 2007). Power distribution can be seen in several
aspects of the school system, such as within accepted communication processes between
staff and students. When the communication process is open to all individuals, the power
is allowed to shift beyond the possession of an individual (the teacher) as it is being given
to another (the student). Ideally, students and teachers are able to interact, debate, and
communicate freely without restrictions of structure (Robinson & Taylor, 2007). When
students are given the opportunity to construct a new culture alongside school adults, they
are able to recognize themselves as producers and transformers of school and social
culture.
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Component 4. Possibility for Change
The fourth component of student voice is the possibility for change and
transformation on matters important to youth. Although including students in the
conversation is an important part of student voice, inclusion on its own is not sufficient.
Rather, the ultimate goal is to use the information gathered to instill change. Students
need to have their opinions taken seriously and acted upon. Student voice in practice has
resulted in a spectrum of outcomes. When acted upon minimally, schools may simply
ask students for their opinion to use as a confirmation of the situation. When embraced
fully, students are encouraged to consult and lead the change process on matters they
consider important. Their work is able to change and transform school culture, practices,
policies, and programs. Rather than passively gathering various student perspectives,
students and staff need to work democratically as change agents to transform the school
experience to one students would benefit from most (Fielding, 2001).
Historical, Current, and Future Status of Student Voice
Historical Status
According to Morrison (2008), student voice is rooted in the idea of democratic
and freedom-based education. In its purest form, it is the idea that students have the
freedom to choose what, how, and when they study. It is fueled by the belief that humans
are innately curious and, even without being forced, will have the drive to learn and
pursue their interests. However, Mitra (2004) points out that there has been a historical
concern regarding whether student voice should be incorporated in school-based
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decisions. For generations, youth have continued to play a pivotal role as agents of
change within their schools and their communities (Lac & Mansfield, 2018). However,
Hosang (2006) pointed out that the dominant belief system still illustrates youth as a
source of societal ills. As a result, public policies have focused more so on controlling
and containing their abilities, rather than allowing the voice of students in decisionmaking processes (Lac & Mansfield, 2018). Despite the promising benefits of youth
voice efforts, the institutional barriers of schools make it difficult to promote such
practices within these environment (Mitra & Gross, 2009). When students disrupt the
status quo and attempt to create change in traditional institutions, like schools, this can
include facing challenges within these settings, such as resistant school or district staff
(Lac & Mansfield, 2018). Youth-adult partnerships operate in contradiction to traditional
student and teacher roles (Mitra, 2007). The act of decision-making in schools remains
an adult-centric endeavor (Lac & Mansfield, 2018). Thus, students have little influence
over day-to-day decisions that affect their lives. An increasing number of education
researchers have challenged what they perceive as undemocratic practices in schools by
highlighting the lack of student voice in the daily operations of schools (Cook-Sather,
2007; Mitra & Gross, 2009; Rudduck & Fielding, 2006; Smyth, 2006).
According to Cook-Sather (2002), the educational system operates on adults’
ideas of how education should be conceptualized and practiced. This mode of operation,
however, is outdated as the US student population becomes more diverse. In US public
schools from 2003 to 2013, the percentage of White students decreased from 59% to 50%
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and African American students decreased from 17% to 16% (NCES, 2019). The
percentage of Hispanic students increased from 19% to 25% and Asian American
students from 4% to 5%. Students with two or more races increased from 1% to 3%. By
2025, it is projected that the number of White students will decrease to 46% and African
American students to 15%. Furthermore, the population of Hispanic students will
increase to 29%, Asian American students to 6%, and mixed raced students to 4%
(NCES, 2019). Additionally, the percentage of English language learner (ELL) students
in the US public school has increased from 8%, or 3.8 million students, in 2000 to nearly
10%, or 4.8 million students, in 2015. More than eight states have ELL student
populations of 10% or more (NCES, 2018). Teachers’ practices should adapt accordingly
to these changes in student demographics. School personnel need to reevaluate the
presumption that adults have a better understanding than youths on issues regarding how
youths learn and what youths need to learn in order to prepare themselves to be
contributing members of society. Subsequently, it is imperative that students are enabled
by authority figures to partake in the evaluation and reform of their own educational
experience.
Current and Future Status
Student voice in schools can be realized in a multitude of ways. The continuum
of student voice was articulated by Fielding (2012). He suggested six forms of
interaction between adults and youth within schools and other educational settings that
illustrate the spectrum of student voice. Students’ influence and responsibility increase at

16
each level, and the need for adults to share authority also becomes increasingly
important. They include students as data sources, students as active respondents, students
as co-enquirers, students as knowledge creators, students as joint authors, and
intergenerational learning as a lived democracy. In the students as data source, there is a
true teacher commitment to pay attention to student voices. This can be as small as
teachers asking student to share their ideas informally in a classroom or conducting a
school-wide survey of student opinion on important school matters. Both would be
considered passive accumulation of data. In the students as active respondents, students
are involved in discussions in the current approaches that help them contribute to the
development of teaching and learning strategies in their school. An example of this at the
school-wide level would be the inclusion of students in the hiring process for new staff.
In the students as co-enquirers, we see an increase in student involvement with the
teacher taking the lead role. The role of the student is shifted, and they are co-enquirers
of significant and important matters. In students as knowledge creators, the students are
the leaders and they identify the issues to be tackled. The students are also the ones who
undertake the research with the support of staff. Students as joint authors involves a
genuine collaboration between students and staff. Finally, the intergenerational learning
as lived democracy approach includes opportunities for students and staff to have an
equal share of power and responsibility. An example of intergenerational learning might
involve staff and students planning a visit to a museum for younger students.
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According to Morrison (2008), democratic education on a micro level can take the
following forms: offering students various test and assignment options that fit their own
learning preferences, allowing students to refer to staff by their first name, allowing selfgrading on assignments and quizzes, and engaging students in creating the course
content. Most student voice activity in schools and classrooms occurs at this level. On a
macro level, students can be involved in creating the learning curriculum by choosing the
subjects they learn, how they learn the information, and when they study the material.
Although schools have traditionally focused more on micro-level engagement, macrolevel participation is still quite uncommon (Morrison, 2008).
New media is creating opportunities for more individuals to engage in political
and civic issues by allowing people to easily access information and providing spaces and
resources for expression (Delli, 2000; Mossberger, Tolbert, & McNeal, 2008). New
media is considered forms of communication such as blogs, videostreaming (e.g.,
YouTube and Vimeo), social media network sites (e.g., Facebook, Instagram, and
Twitter), online and video games, and smartphone (texting). According to a study
conducted by Anderson and Jiang (2018), 85% of youths report using social media sites.
Specifically, 85% use YouTube, 72% use Instagram, 69% use Snapchat, 51% use
Facebook, 32% use Twitter, 9% use Tumblr, 7% use Reddit, and 3% do not use any of
the previously stated social media sites. Approximately 95% of youths have access to a
smartphone, and smartphone access is found to be nondependent on demographic or
socioeconomic factors. Eighty-eight percent of youths report having access to a
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computer at home; however, the computer access is variable with factors such as
household income and level of education among parents (Anderson & Jiang, 2018). This
wave of new media is considered a transformative period, as it changes the way people
communicate, which affects the opportunities for political and civic engagement (Kahne
et al., 2014). Current use of new media is successful in reaching out and connecting
people to a common cause. For example, over 80% of Congress members have YouTube
channels (NPR, 2009). Online gaming agencies, such as Zynga, successfully raised
millions of dollars from in-game donations to support reliefs in destruction caused by
natural disasters like the earthquake and tsunami in Japan (Empson, 2011). Bond et al.
(2012) conducted a study that gathered data from millions of Facebook users. They
found that Facebook posts shared by friends affected users’ political expression,
information seeking, and votes in elections.
In this new wave of media, youths are considered highly skilled and engaged with
this form of communication that enables them to engage and make a difference in the
world around them. New media has opened up opportunities for youth to become change
agents and participate, engage, and transform issues that directly affect them (Kahne et
al., 2014). The media wave provides opportunities for new types of communication that
allow for structured and open-ended interactions, lessening historical and cultural barriers
of political and civic engagement, and aiding the development and transformation of
democratic regimes in various societies throughout the world. Importantly, new media is
allowing individuals who have traditionally been kept away from this discussion to have
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the chance for a greater voice and influence in society. Individuals’ decisions to take
those chances, however, are still dependent on the practices, interactions, and norms of
peers.
Youth Development as Change Agents
Youth Development in the Environment
Student voice is an initiative that aims to encourage youths to be change agents
within their community, school, and overall life. According to the ecological systems
model, youths and their environment are interrelated as they interact to affect child
development (Bronfenbrenner, 1977). This theory posits that individuals exist within a
number of different settings that extend beyond themselves. These settings are also
known as “ecologies.” The ecologies that exist under the EST model include the
chronosystem, macrosystem, mesosystem, exosystem, and microsystem. The
microsystem acknowledges that a child has characteristics, such as cultural values and
beliefs, and roles within their environment that immediately and directly impact them.
The mesosystem consists of the interactions of the various microsystems within the
child’s life, such as the interaction of home, school, and work. The exosystem is made up
of the student’s community and recognizes that individuals can be influenced throughout
interactions of which they are not a part, such as their teachers’ relationships with their
parents. Lastly, the macrosystem refers to the culture context in which an individual lives
and can include age, socioeconomic status, and ethnicity (Bronfenbrenner, 1977).
Cicchetti and Lynch (1993) emphasized that understanding and supporting the
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development of youth can be done by identifying interactions and influence among the
various ecologies. Student voice allows for youths to directly provide insight into the
ecologies affecting their development while providing them with opportunities to
investigate and change the content and influence of these environments. It is important
that youth practitioners promote positive interactions between youth, program elements
(e.g., other participants, facilities, activities), and other external contexts (e.g., other
youth programs, families, community members, schools).
Psychosocial Development
For students to fulfill their roles as change agents within their environment, one
must investigate whether youth are ready to take on this important responsibility.
Theorists have found that adolescence is the ideal stage for youth to take on this
challenge (Erikson, 1968; Loevinger, 1976). According to Erikson (1968), there are eight
life stages of psychosocial development. The adolescence period (ages 13-19) is defined
as the fidelity stage, when students face the crisis of identity vs. role confusion. Youth in
this period are facing the tough question of “who am I and what can I be?” As adulthood
is imminent, youth question what role they have in the adult world. As they move from
childhood to adulthood, they experience role confusion and struggle to answer how they
fit in this society. To answer these questions, adolescents engage in a range of behaviors
and activities to find their identity and role. Adolescents need to find their identity in
their gender role, occupation, religion, and politics to transcend this stage’s crisis and find
motivation and purpose.
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Motivation and Purpose Development
According to the self-determination theory, three psychological needs must be
fulfilled for individuals to become motivated and successfully functioning individuals:
competence, autonomy, and relatedness. Competence is defined as viewing oneself as
successful in relation to one’s surroundings (Deci & Ryan, 2000). This need can be met
through the implementation of student voice programs in which students can feel
competent as experts of youth culture. Autonomy is having control over the initiation
and management of one’s own actions and behaviors (Deci & Ryan, 2000). Student
voice strategies encourage autonomy development, as it pushes adults to share their
power with students on issues like curriculum, programs, and policies. Students are not
only given more freedom within classroom-based activities, but they are also provided
with opportunities for leadership. Relatedness refers to the development of stable and
gratifying relations with others (Deci & Ryan, 2000). Student voice aims to create a
partnership between adults and youths to jointly create meaningful change, thus allowing
students to meet the need of relatedness.
Several studies also highlight the psychological need of purpose (Damon, Menon,
& Cotton Bronk, 2003; Malin et al., 2014). Purpose is conceptualized as the relationship
between an individual and their environment to answer the question of their existence in
the world (Malin et al., 2014). According to Damon et al. (2003), purpose goes beyond
meaning, as individuals not only ask themselves what gives their life meaning, but also
the higher-level question of how they can contribute to or connect with the world to
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obtain meaning. The intention of purpose is to find meaning for oneself and imprint a
mark on the world that is beyond the self. Purpose is outwardly driven rather than an
inward reflection (Damon et al., 2003). If youth are not able to determine their purpose,
it will be more difficult for them to find motivation as they grow older.
Research from Malin et al. (2014) suggests that the development of purpose in
youth is not linear. Rather, its trend is dependent on the opportunities and supports they
encounter in their journey of growth. Furthermore, they found that purpose evolves
throughout the stages of adolescence. In the early years of adolescence, youth move
beyond simply discovering meaning, but rather they progress to identify their purpose.
They do this by developing an inclination to help and care for people other than
themselves. In middle adolescence, these inclinations transform into roles through the
integration of purpose and their interests and skills. In late adolescence, individuals
examine their priorities to stabilize their definition of purpose in life (Malin et al., 2014).
Malin et al. (2014) also found that the development of purpose is influenced by
youths’ perception of whether they have structured opportunities to act upon their
purpose. Specifically, students can develop positive purpose when they are given
chances to take on important community roles. If students are not given the opportunity
and outlets to explore their purpose, their drive to find and act upon their purpose may
dissipate. When they are able to take on roles in school, home life, or youth groups, they
are aided to develop their purpose (Malin et al., 2014). Evidently, youth are not only
ready, but also need to engage in these important roles and take on large responsibilities
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for positive youth development. Student voice is an ideal process schools can provide to
students in assisting this development.
Effects of Student Voice
Student Engagement
Youth are seven times more academically motivated when they feel they have a
say in their learning process (Quaglia & Corso, 2014). Providing more opportunities for
student voice in schools offers a way to re-engage students in the school community
(Fielding, 2001; Levin, 2000). Klem and Connell (2004) found student engagement to be
a strong predictor of student achievement and positive behavior in school, regardless of
socioeconomic status. Youth participation can increase student attachment to schools,
which has been found to correlate with improved academic outcomes and more positive
academic self-concepts (Dukes & Lorch, 1989; Mitra, 2004). Youth engagement is
defined as a student's willingness, need, desire, and compulsion to participate in, and be
successful in, the learning process promoting higher-level thinking for enduring
understanding (Bomia et al., 1997). Engaged and purposeful youth may perform better in
school, which has been linked to greater success during emerging adulthood (e.g., better
university, job, or scholarship opportunities). Also, these individuals tend to perform
better on assessments of intelligence (Minehan, Newcomb, & Galaif, 2000).
Disengaged students have lower school attendance, decreased self-concepts,
lower academic success, and are more likely to drop out of school (Fullan, 2001;
Noguera, 2002; Rudduck, Day, & Wallace, 1997). Advocates of youth voice argue that
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pursuing the development of youth voice is important because it can help reshape the
identities of the youth (Rudduck, 2007). Specifically, those who are engaged in reshaping their educational opportunities will benefit by accessing new knowledge, skills,
and relationships that empower them. This also helps youth foster the belief that they can
make a difference both in their own lives and the lives of others (Eccles & Gootman,
2002; Kirshner, O’Donoghue, & McLaughlin, 2005; Mitra, 2004). Studies have found
that students improve academically when teachers create a classroom environment that
values student voice. This is especially true when students are given the chance to work
with their teachers on how to improve (Oldfather, 1995; Rudduck & Flutter, 2000).
Effects on Personal Wellbeing and Mental Health
When students are given the ability and tools to share their thoughts and ideas, the
effects can resonate across their lives. Adolescents who commit to a purpose are found to
positively increase several markers of well-being including positive affect, hope, and
happiness (Burrow & Hill, 2011). This study defines purpose as having a consistent and
generalized intention to accomplish something that is both meaningful to themselves and
consequential to the world beyond. Burrow and Hill (2011) assessed commitment to
purpose using the Revised Youth Purpose Survey. Purpose in youth is also linked to
positive outcomes such as prosocial behavior, increased self-esteem, and moral
commitment (Damon & Gregory, 1997). Additionally, studies conducted by Bronk, Hill,
Lapsley, Talib, and Finch (2009) and Burrow et al. (2010) showed that adolescents with
greater commitments to purpose reported increased life satisfaction, goal-directed
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thinking, and emotional well-being compared to those who are less committed to a
purpose.
The lack of purpose is linked to several negative outcomes such as lack of
productivity, self-absorption, deviant behavior, and an inability to build and maintain
interpersonal relationships (Damon, 1995). Purpose appears to be a protective factor
against adolescent use of drugs and alcohol (Kinnier, Metha, Okey, & Keim, 1994;
Minehan et al., 2000). Furthermore, it has been found that purposeful youth are less
likely to report symptoms of depression or to have thoughts of suicide (Dukes & Lorch,
1989; Kinnier et al., 1994). Therefore, it seems that purpose may reduce the risk of
maladaptive outcomes in addition to promoting positive ones. The process of becoming
engaged in their schools or communities can create positive change, not only in these
arenas, but within themselves as well.
Opportunities for student voice have helped give youth a stronger belief in their
own abilities and the awareness that they can make change within their schools for all
students (Oldfather, 1995). Being a part of a leadership program has not only been
proven to help increase a student’s self-esteem and civic efficacy, but to increase their
sense of connectedness to their school (Mitra & Serriere, 2012). Those who participated
reported a sense of belonging to their school community and felt they could make an
impact there. Providing students with leadership positions is important because it gives
them opportunities to practice and to assume leadership roles in preparation for future
adult responsibilities (Connell, Gambone, & Smith, 1998).
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Impact on School Culture and Respect for Diversity
School attitudes, policies, and structures can transform when students’ voices are
embraced and included in decision-making processes. Including students in important
conversations not only motivates them and makes them empowered, but it can also
improve current educational practice (Cook-Sather, 2002). Teachers willing to listen and
learn from their students helps them understand their students’ perspectives and make
what they teach more accessible to their students as well (Cook-Sather, 2002; Johnston &
Nicholls, 1995). According to Cook-Sather (2002), this collaborative process authorizes
missing students’ perspectives in critical conversations regarding the existing educational
practices that affect their daily lives. Specifically, when the student perspective is
excluded from conversations about educational reform, change efforts become based
upon an incomplete picture of student life and school dynamics. Research conducted by
Johnston and Nicholls (1995) also found that teachers can do a better job of meeting
students’ needs when the students themselves are able to articulate how they learn best.
Often times, students have a unique perspective and knowledge that teachers do not
always possess (Mitra, 2004). Youth participation in decision making can create changes
in the climate of the organization, including schools, and can lead to deeper commitments
by adults to continuing these types of activities (Zeldin, McDaniel, Topitzes, & Calvert,
2000). A healthier school climate is established when mutual trust and respect is built
among teachers and students (Blad, 2016).

27
Youth participatory research efforts can promote more than changes to
educational practices within schools. Some of these included changes to the school
cafeteria menu (Reich, Kay, & Lin, 2015), sexual education practices (Soleimanpour,
Brindis, Geierstanger, Kandawalla, & Kurlaender, 2008), and the reduction of
discrimination and racism (Bautista, Bertrand, Morrell, Scorza, & Matthews, 2013).
LGBTQ youth at one school were able to make alterations to a district-level nondiscrimination policy as the result of a participatory research project (Wernick,
Woodford, & Kulick, 2014). Specifically, this group was able to add statements
regarding gender identity and expression, edit the anti-LGBTQ verbal and physical
harassment policy, and build new gender-neutral restrooms. Data collected by Bertrand
(2018) suggest that YPAR and similar programs can increase the potential for students of
color to expand their roles as leaders within school, combating forms of inequity and
advancing social justice goals for schools.
Impact on School Violence
Several aspects of student voice efforts already discussed have also been
researched in relation to the prevention of school violence. The more students feel
connected to school personnel, the fewer instances of school violence there are
(Brookmeyer, Fanti, & Henrich, 2006; Henrich, Brookmeyer, & Shahar, 2005; Karcher,
2004; Volungis, 2008, 2016). A key component of school connectedness is the quality of
student-teacher relationships. School personnel treating students with dignity and respect
has been linked with the prevention and resolution of violent school events (Daniels et
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al., 2010; Orpinas & Horne, 2004; Smith & Sandhu, 2004). Students who feel more
connected with school staff are less likely to engage in disruptive or oppositional
behavior (Karcher, 2002; McNeely & Falci, 2004; Shochet, Dadds, Ham, & Montague,
2006; Smith & Sandhu, 2004). They also tend to experience more stable socialemotional well-being and have higher academic achievement when compared with their
peers who reported lower levels of school connectedness. When students feel their
teachers are trusting and validating of their thoughts and feelings, they are less prone to
contemplate acts of violence when distressed (Brookmeyer et al., 2006; Henrich et al.,
2005; Karcher, 2004).
Challenges to Student Voice
Possibility of Exclusivity
Despite the meaningful impact student voice can have amongst students, teachers,
and school as a community, youth participation goes against traditional ideas about
adolescence and pushes institutional barriers (O’Donoghue et al., 2002). One of these
specific challenges to the idea of student voice is the possibility of exclusivity, wherein
only the most privileged or skilled individuals are recruited to participate. To ensure
authentic youth involvement, recruitment practices must support the intentional selection
of youth who may not come from privileged backgrounds or who may need to learn the
skills to partake effectively (Anderson, 1998). Moreover, students from different
backgrounds have diverse experiences so it is important to remember that all youth do not
necessarily share the same beliefs and interests. Rudduck and Flutter (2000) have also
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recognized the importance of inclusion, indicating that the more confident or articulate
students may be more easily “heard” by adults.
Tokenism
Another barrier that can prevent building an effective student voice program is
that school culture and the adults within them may promote tokenism (Rudduck &
Fielding, 2006). Tokenism is the idea that student involvement within school is up to
adults’ discretion. Tokenism replaces the authentic concerns, opinions, and knowledge
that students have with adult-guided ways of thinking or actions. Adults can justify
excluding students from decision-making processes by behaving in ways that
communicate negative beliefs about young people’s ability to be effective change makers
(Costello, Toles, Spielberger, & Wynn, 1997). Restricting the categories, situations, or
depth of student participation decreases the chance that students are able to share their
true thoughts, ideas, and beliefs. Tokenistic practices by school staff can also further
distance youth from adults (Hart, 2008; Quinn & Owen, 2014). This is especially an
issue for students who are disengaged or disadvantaged (Sinclair, 2004). Efforts to
increase student voice can create meaningful experiences that help meet the
developmental needs of youth, particularly for those students who otherwise would not
ﬁnd meaning in their school experiences (Mitra, 2004). Educators who genuinely value
and commit to student voice create a greater possibility of a successful program (Mitra &
Gross, 2009).
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Adult Readiness
According to O’Donoghue et al. (2002), adult readiness is another obstacle to
youth participation efforts. Even adults who mean well may not be properly equipped
with the understanding of what youth participation means. To fulfill their roles as
facilitators of student voice efforts, adults also need training and development to fully
understand their roles. What may be even more difficult is getting adults to change their
understandings of youth and how to work with them (Costello et al., 1997). Adults may
not necessarily view youth as capable individuals who can effect change in the world.
Youth participation cannot be fully achieved if the adults who facilitate these processes
have deeply held beliefs about age or even race, ethnicity, and socioeconomic status
(O’Donoghue et al., 2002). To empower youth and emphasize genuine engagement,
adults must break their traditional perceptions regarding power relations between teachers
and their students (Fielding, 2004b; Kirshner & O’Donoghue, 2001; Mitra, 2005). They
must be more open to seeing their students as equals within the school setting (CookSather, 2006). Nevertheless, adults and youth can often return to typical teacher-student
roles limiting the ability for students to assume the power and authority that is consistent
with qualities of a leader (Mitra, 2005). Student voice cannot begin until adults see the
input of youth as something to be valued.
Training
Student engagement also requires that youth have the tools to meaningfully
participate. Continually training and providing support throughout the student voice
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process is necessary to help them develop skills needed to engage adequately in
facilitation, decision making, public speaking, and collaboration (O’Donoghue et al.,
2002). As part of their training, youth may need opportunities that change their frames
about what they are able to accomplish. Involvement with real-world experiences that
allow them to see their impact on the larger community is an effective way to inspire
youth (O’Donoghue et al., 2002). It is also imperative that youth learn to collaborate
with adults and develop their leadership skills, although doing so can be a challenge for
schools (Mitra, 2006). This can be accomplished when school staff become the
supporters who help establish trust between adults and students (Cervone & Cushman,
2002).
School Staff in Supporting Student Voice
Staff Buy-In, Roles, and Responsibilities
For student voice initiatives to be successful, school staff members and students
need to understand and buy into the purpose of change. This understanding is the
foundation that will allow stakeholders to uphold their responsibilities, put forth effort
against challenges, and be the catalyst for change (Zeldin et al., 2005). Specifically, staff
members need to understand that all parties are involved in the efforts.
Student voice is more likely to be effective not only when staff buy into the
purpose and are actively involved, but also when they have an understanding of their
roles and responsibilities early on (Zeldin et al., 2005). Staff members need to work with
students to decide on the different roles each member will take. Zeldin et al. (2005)
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observed a youth-adult partnership initiative being implemented on a school-wide
initiative at the high school level. Although administrators vocalized support for the
initiative, they did not make any efforts to have stakeholders meet to coordinate or clarify
roles needed to implement action plans. As a result, the implementation of the initiative
was not uniformly successful. Success occurred in isolated instances rather than at a
school-wide level (Zeldin et al., 2005). As adults are more likely to have expertise in the
process of working as a committee, they are ideal candidates for offering information
about the important steps of carrying out change as a team.
Administrative Support
Delineation of power. In addition to defining roles and responsibilities, it is
essential to involve people with institutional authority in the student voice initiative as
soon as possible. Administrators in particular can play a huge part in the success of
student voice reforms. Administrators need to first distribute their leadership power and
responsibilities to teachers and other school staff. Distributed leadership has several
positive outcomes, such as a reduction of burden for administrators, improved
understanding and agreement for change, improved school effectiveness, increased skills
and knowledge of school operations, and more community cohesion (Copeland, 2003;
Lashway, 2003). Once administrators are able to distribute their leadership power and
responsibilities, youth-adult partnership is more likely to be accepted. Students and
adults learn from each other’s expertise and work together in decision-making to enforce
change (Mitra, 2007). Specifically, students are involved in creating the group goals,
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planning activities, and carrying out these activities. However, youth-adult partnership
does not mean getting out of the way of youth nor does it mean giving up adult power to
youth. Rather, it is the sharing of knowledge to promote respect and valuing of all roles
and responsibility towards our community’s success (Mitra, 2005).
Fostering of youth–adult partnerships. Mitra (2007) found there are specific
ways administrators can support student voice. First, administrators can foster youth–
adult partnerships. In general, administrators can help foster a space where all staff
members feel significant and comfortable sharing their views on school decisions. Once
all staff, such as teachers, embrace this feeling, they are more likely to share and
welcome students in this similar role. Furthermore, administrators can foster this
partnership by outwardly expressing the importance of youth involvement. Additionally,
they can provide supports by sharing their knowledge to guide the partnerships in
creating planned action for change that will be more likely to be well received by others.
Ultimately, administrators can support student voice by setting up youth-adult
partnerships for positive reception (Mitra, 2007). The process of establishing youth-adult
partnerships is emphasized because creating relationships and developing roledevelopment skills are what leads to positive youth developmental outcomes (Mitra,
2007). Therefore, administrators should aim their focus on the process rather than the
final product of student voice initiatives.
Buffering systematic challenges. Second, administrators can also buffer youthadult partnership from systemic challenges. Particularly, administrators can do this by
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helping find a time and space where students and staff can meet regularly for the student
voice process (Mitra, 2007). Administrators can provide incentives to encourage youths
to come in before or after school to meet and collaborate. One incentive that worked in
the Mitra (2007) study was monetary compensation. When students are paid for their
participation and contribution in student voice, there are several benefits. Firstly, as
students are earning money for their contribution, they have more time to do this work
rather than another part-time job after school. Secondly, students can feel valued that
their time and effort in student voice is being appreciated and rewarded. If this is not
feasible and other extracurricular activities conflict with student voice advancements,
administrators can arrange for student voice to become an official course.
Connecting to community organizations. Lastly, administrators can support
student voice by connecting student voice groups with outside organizations (Mitra,
2007). This can potentially benefit administrators in terms of offloading some weight of
supporting these partnerships to outside sources. Administrators can help bridge
connection between school and community by partnering groups with credible
organizations that focus on similar topics of youth activism, community justice, and
youth-adult partnership. These organizations can provide support in the areas of training,
goals, technical expertise, and funding. When outside organizations can provide or help
seek funding, student voice groups are more able to focus on change rather than monetary
logistics. Additionally, these groups can not only contribute to funding, but also help
student voice groups address larger scale issues such as bus passes for students in the
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county, organizing marches against district- and state-level budget cuts, and pushing back
on issues involving criminal punishment toward youth (Mitra, 2007).
Implementation of Student Voice Strategies
According to Mitra and Serriere (2012), student voice at the most basic level
consists of students sharing their opinions with school personnel. More elaborate student
voice initiatives can include collaboration between youth and adults, with the most
extensive efforts including giving leadership roles to students (Fielding, 2001; Mitra,
2005). Student participation can come in the form of focus groups, surveys, or students
working with teachers to create and implement strategies for school improvement (Mitra,
2004). Student voice efforts can occur in classrooms, curriculum committees, teacher
trainings, student government, school site councils, and through staff hiring and school
policy-making. To establish student voice initiatives within schools, teachers and
administrators can begin to implement specific types of activities and curriculums within
their schools.
Youth Participatory Action Research
One approach to activating student voice within a school setting is by
implementing elements of Youth Participatory Action Research (YPAR). YPAR focuses
on training youth to identify the major problems within their communities, conduct
research to better understand these issues, and take the lead in influencing plans and
decisions that would enhance their environments (London, 2001; Mitra, 2004). It gives
young people the opportunity to identify and study issues that directly affect their lives
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while learning to navigate power structures, uncover underlying causes of problems, and
tackle sources of oppression (Cammarota & Fine, 2008). YPAR projects permit youth to
direct the research process rather than being the subjects of the research, which motivates
young people to be active learners (Oakes & Rogers, 2006). According to Ozer and
Douglas (2012), YPAR shares both values and methods with other approaches that stress
empowering youth and improving their schools and communities. They believe,
however, that YPAR is unique since the process is controlled by youth who conduct their
own research and are able to reflect on the situations in which they find themselves. This
approach includes youth taking control of the key facets of research and the action
process with the adults taking a more supportive role (Ozer & Douglas, 2012). The
process opens the space for youth to have more voice in the policies and practices within
a particular setting. It creates a shift in power and allows young people to have more
control over the resources that affect them (Kohfeldt, Chhun, Grace, & Langhout, 2011).
Key processes. Rodriguez and Brown (2009) conceptualized YPAR using three
key principles. The first principle is that YPAR processes reflect the experiences and
concerns of youth. The research that young people conduct and the topics they learn
should be practical and purposeful. Second, YPAR must solicit and incorporate the
knowledge of youth. Collaboration is imperative to the methodological and pedagogical
processes because these projects cannot be successful without the investment of youth.
The third principle is that YPAR should transform the knowledge and practices of a
community to improve the lives of youth. Action is also a critical component of this

37
principle, and youth must also expose others to their research findings and engage others
in their dialogue. Ozer and Douglas (2015) identified central processes in YPAR
consistent with Rodriguez and Brown’s (2002) principles. The processes include
teachers sharing power with students throughout the process, training and practice of
research skills, discussing the strategies necessary for influencing change, building a
network of stakeholders within the community, and the constant integration of research
and action.
Youth outcomes. YPAR participants and practitioners have observed and
reported positive both youth and community outcomes. A review conducted by
Shamrova and Cummings (2017) found outcomes associated with YPAR in 45
international studies. These studies found that YPAR increases social justice
consciousness, cognitive and social development, recognition of youth as change agents,
and the strength of relationships with adults and their communities. Some of the
researchers observed that youth learned the process of taking responsibility and taking on
leadership roles. They were also associated with an increase in youth’s perceived
change-making ability and overall self-confidence. According to this review of the
literature, YPAR has also been found to develop and strengthen a sense of connectedness
and belonging to their communities. This is true even in marginalized communities.
These researchers found that youth have the opportunity to engage in their communities
through YPAR projects, create programs that address their needs, become empowered to
search for and attain meaningful jobs and or college admissions, present their research
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findings to decision-makers, and embolden their peers to also make positive changes in
their own lives. Involvement in YPAR programs may be associated with key
developmental outcomes regardless of the degree of youth participation (Anyon, Bender,
Kennedy, & Dechants, 2018). This review of the literature offered budding evidence that
these programs may increase the agency, leadership skills, and social and academic
competence of the students who take part in them.
Limitations. A review of the literature indicates that YPAR research draws
primarily on qualitative methodologies but only a few studies use methods that allow for
causal inference. Outcomes of YPAR are often described as stories of reflections of the
participants. Furthermore, “participatory action research” is used inconsistently and has
been operationalized across different studies. The levels of youth participation also vary
from program to program, making it more difficult to accurately measure outcomes.
There is no current standardization in the way youth and adult involvement is measured
in studies.
Conclusion
From the review of literature, several implications can be made regarding the
importance and need for student youth initiatives. Adolescence is a period when youth
are meant to explore their role, identity, and purpose within society. This exploration can
be supported through student voice programs, which give youth the ability to share their
thoughts, opinions, and beliefs with the hope of making a difference within their schools
and communities. Our society is evolving to become an environment where student
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participation and change are more realistic and achievable. This is critical because
research is showing several benefits to student voice including positive outcomes for
student engagement and impacting youth violence. Although student voice is evidenced
to be ideal for adolescent development, the review of the research also highlighted the
many challenges faced in supporting youth voice programs. Additionally, few resources
are readily available in helping school staff implement student voice strategies within
their schools. This is a rich opportunity to develop a training program that can
demonstrate to both school administration and staff the value in student voice efforts.
Our workshop will provide this training for school staff on the conceptualization of
student voice and how to apply its principles and strategies throughout a high school
setting.
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Chapter 3
METHODOLOGY
The primary method for gathering the information of this project was through a
review of the literature. The project was created by Jade Vo and Hayley Padua-Dean in
collaboration with Dr. Meagan O’Malley, Assistant Professor for the School Psychology
Program at California State University, Sacramento. The presentation and the resources
associated with it were developed with the research in mind and using the Microsoft
Word and PowerPoint programs.
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Chapter 4
CONCLUSIONS AND RECOMMENDATIONS
Summary
The purpose of this workshop is to (a) Familiarize others with student voice and
related terms; (b) Inform others of student voice current status and needs; (c) Introduce
the benefits of student voice strategies; (d) Understand impacts on school culture,
diversity, and school violence; (e) Improve attitudes regarding student voice efforts; (f)
Identify and combat challenges to student voice; and (g) Identify student voice strategies
to implement in your school. To achieve these objectives, the first part of the workshop
presents on the conceptualization of student voice. Specifically, the presentation defines
student voice and related terms; reviews the historical, current, and future status of
student voice; explains youth development; describes the need for student voice; and
presents the benefits of student voice and the impact it has on school culture, diversity,
and school violence. The second part of the workshop presents on the application of
student voice strategies. It describes and provides examples of the tiers of student voice
strategies, reviews curriculums and activities, highlights challenges to student voice, and
discusses how school staff can support the implementation of strategies. The PowerPoint
workshop presentation and resources associated with it are located in the Appendix.
A finding of this experience is that school personnel need to be challenged to
reevaluate the presumption that adults have a better understanding than youths on issues
regarding how youths learn and what youths need to learn. Particularly, the need for
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student involvement is becoming a more prominent issue as our society grows in
diversity (NCES, 2019). This workshop is ideal for the attendance of school staff
members from communities of growing diversity. Specifically, this workshop is critical
for staff within California. Teachers’ practices should adapt accordingly to these changes
in student demographics.
Recommendations
Based on the research and outcomes of this workshop, recommendations are made
to administrators, teachers, other related school staff, and students. The first
recommendation is for all staff and students to be advocates for student voice initiatives.
Particularly, administrators need to make it a priority and create opportunities and
incentives for student voice implementation. Administrators should also encourage staff
to attend student voice trainings. Relatedly, staff should actively seek out professional
development opportunities regarding student voice and provide professional development
on the student voice initiative for all teachers and stakeholders in the school district.
Another recommendation and outcome of this workshop is for teachers to be more openminded and acceptable of change of traditional practices and roles. Students, in
particular, need to actively voice their opinions and strive to take charge in their learning.
Future Directions
In reflecting on the workshop process, more focus could have been provided
towards the movement for student voice on a larger scale. Addressing how student voice
could be advocated for on a state or federal level is an expansion on this project that
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could be made in the future. By including this information, state education leaders and
policymakers could be targeted. Lastly, more research on student voice, use of student
voice within our society, and the specific impact of student voice implementation are
areas of expansion critical to adding to our knowledge.
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TRAINING PLAN
OBJECTIVES
At the end of this training workshop, participants should be able to:
● Define student voice and other related terms
● Summarize the individual and school wide benefits of student voice initiatives
● Analyze their attitudes regarding student participation in school decision-making
practices
● Identify and combat individual and systematics challenges to student voice
PREPARING TO FACILITATE A WORKSHOP
We recommended that the information and activities in this guide be facilitated
through a workshop presentation. This will allow facilitators to actively support
participants throughout the process. The shortest workshop length is approximately 4
hours. This can be adapted to suit more sessions where possible. The optimum workshop
group size is usually 15-20 people. The participants should be school staff, including
administrators, school psychologists, and teachers, who would be responsible for
implementation of both classroom and school wide strategies. You may also consider
inviting other stakeholders as a broad range of perspectives can be valuable. One
facilitator, at minimum, is necessary to present the workshop but additional facilitators
can help ensure that groups work effectively during activities. Facilitating a large and
diverse group requires attention to group dynamics. It is important that all participants are
able to contribute and be heard. Be prepared to intervene in order to increase the
inclusion of quieter individuals. Changing the arrangement of the group or sitting with
groups while facilitating can increase the participation of all people present for the
workshop.
● Materials and equipment needed
○ Laptop or computer, and projector
○ Workshop PowerPoint
○ Paper and writing utensils for participants
○ Smartphone
○ Internet connection
TOTAL TIME: 4 hours
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TRAINING TIPS
● Slide presentation: The slides contain detailed notes on content and facilitation
notes
● Large group activity: There are a number of options for how the group can work
and present their findings. Each individual may present their thoughts and ideas or
participants may work in small groups then designate a presenter to present the
group findings. Session times should be adjusted based on the method of
reporting and the number of participants in the workshop.
ADVANCE PREPARATION
● Trainer should read over training plan and be familiar with slides, facilitation
notes, and questions for the large-group discussions in each slide BEFORE
delivering training
● Copy materials from the Participant Handouts section. Each participant in the
group should have one copy of the handouts.
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SESSION OUTLINE
Time
40
minutes

Content & Activity

Training Materials & Notes

Core Learning Strategies:
● Introduce topic and workshop
objectives and outline
● Facilitate reflection survey
● Define key terms and key values
associated with student voice work

Facilitator materials:
● Slide presentation: slides
1-14

Core Learning Strategies:
● Give historical background, current
status, and future of student voice
work

Facilitator materials:
● Slide presentation: slides
15-23

Facilitation notes:
● See detailed notes on
contents within the slide
Methodology:
presentation
● Slide presentation
● Handout - “The Words
● Individual reflection and guided largeYou Need to Know”
group discussion
30
minutes

30
minutes

30
minutes

Methodology:
● Slide presentation

Facilitation notes:
● See detailed notes on
contents within the slide
presentation

Core Learning Strategies:
● Provide review of child and
adolescent development

Facilitator materials:
● Slide presentation: slides
24-29

Methodology:
● Slide presentation

Facilitation notes:
● See detailed notes on
contents within the slide
presentation

Core Learning Strategies:
● Review the importance, benefits, and
effects of student voice practices in
schools

Facilitator materials:
● Slide presentation: slides
31-36

Methodology:
● Slide presentation

Facilitation notes:
● See detailed notes on
contents within the slide
presentation
Participant materials:
● Handout - “Why Student
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Voice Matters”
1 hour

Core Learning Strategies:
● Introduce application of student voice
strategies within schools
● Review considerations at each level of
implementation
● Introduce school wide student voice
programs and curriculum

Facilitator materials:
● Slide presentation: slides
37-49
Facilitation notes:
● See detailed notes on
contents within the slide
presentation

Methodology:
● Slide presentation
Participant materials:
● Individual reflection and guided large● Handout - “Student Voice
group discussion
Strategies in the
● Individual activity (Photovoice)
Classroom”
30
minutes

Core Learning Strategies:
● Present individual and systemic
challenges to implementing student
voice practices
● Address ways staff can support
student voice strategies
Methodology:
● Slide presentation

20
minutes

Methodology:
● Reflection activity: “What are the
most important new learnings you
gathered from this session?”
● Leave time for questions and further
discussion

Facilitator materials:
● Slide presentation: slides
50-61
Facilitation notes:
● See detailed notes on
contents within the slide
presentation
Facilitator materials:
● Slide presentation: slides
62-64
Facilitation notes:
● See detailed notes on
contents within the slide
presentation
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Key Terms Handout
THE WORDS YOU NEED TO KNOW
Student Voice: values, opinions, beliefs, perspectives, and cultural backgrounds of
individual students and groups of students in a school.
Student Voice Initiatives/Strategies: opportunities for students to communicate their
ideas and create change on issues that directly affect them. This term is used to describe
practices ranging from participation, consultation, collaboration, and leadership.
Democratic Education: idea that students have the freedom to choose what, how, and
when they study.
Youth Participation: active engagement of young people throughout their own
communities.
Purpose: conceptualized as the relationship between an individual and his environment
to answer the question of his existence in the world
Youth Engagement: student's willingness, need, desire and compulsion to participate in,
and be successful in, the learning process promoting higher level thinking for enduring
understanding
School Violence: acts of violence that impede the learning process and negatively impact
students, the school environment, and the overall community
Youth Participatory Action Research: aims to teach youth to identify problems within
their communities, conduct research to better understand these issues, and developing
plans to improve these problems
Change Agent: a person who promotes and enables change within a group
New Media: forms of communication such as blogs, video streaming (e.g., YouTube,
Vimeo), social media network sites (e.g., FaceBook, Instagram, Twitter), online and
video games, and smartphone (texting)
Youth Adult Partnership: when adults work with youth on issues, programs, and
policies affecting them
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Why Student Voice Matters
IMPACT ON STUDENTS AND
SCHOOLS

Students’ input and expertise can help shape their classroom, their school, and their
community as a whole. When school staff give students the opportunity and tools to voice
their ideas, thoughts, and opinions, it can result in positive effects that resonate across
their lives. Education can become more powerful when the students themselves are
encouraged to shape what and how they learn. The evidence clearly indicates that when
youth are incorporated in the decision-making processes within an organization, the
organization is more successful in what they do.
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Personal Effects
Students are seven times more academically motivated when they are given the chance to
provide input in regards to their learning process.. Providing more student voice
opportunities in schools offers a way to re-engage students (Fielding, 2001; Levin,
2000). Disengaged students have lower school attendance, decreased self-concept, lower
academic success, and are more likely to dropout of school (Fullan, 2001; Noguera, 2002;
Rudduck et al., 1997). Youth participation has also been correlated with improved
academic outcomes and more positive academic self-concepts (Dukes & Lorch, 1989;
Mitra, 2004). When students are committed to a purpose they report higher levels of selfesteem, prosocial behavior, emotional well-being, and life satisfaction (Bronk et al.,
2009; Burrow, O’Dell, & Hill, 2010).

Schoolwide Impact
Including students in important conversations not only motivates them and makes them
empowered, but it can also improve current educational practice (Cook-Sather, 2002). Teachers
who are willing to listen and learn from their students helps them understand their students’
perspectives and make what they teach more accessible to their students as well (Cook-Sather,
2002; Johnston & Nicholls, 1995). When the student perspective is excluded from conversations
about educational reform, change efforts become based upon an incomplete picture of student life
and school dynamics. Research conducted by Johnston and Nicholls (1995) has also found that
teachers can do a better job of meeting students’ needs when the students themselves are
able to articulate how they learn best. The more students feel connected to school personnel,
the fewer instances of school violence there are (Brookmeyer, Fanti, & Henrich., 2006;
Henrich, Brookmeyer, & Shahar, 2005; Karcher, 2004; Volungis, 2008, 2016). Students who feel
more connected with school staff are less likely to engage in disruptive or oppositional behavior
(Karcher, 2002; McNeely & Falci, 2004; Shochet, Dadds, Ham, & Montague, 2006; Smith &
Sandhu, 2004).
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Student Voice in the Classroom
Application of Strategies
Classroom Conversations
➔ Dedicate time in class to discuss issues that
arise in the classroom community
➔ Give the students a forum to bring anything
that they see as an issue for them (this can be
done verbally or through anonymous, written input)
➔ Schedule regular meetings shows that you value student input
◆ E.g. Circle time - a processing where all students are given the opportunity
to speak and students are expected to listen

Activity-Based Learning
➔ When students get to decide about what they learn and how they learn, they can
feel more empowered and engaged
◆ Provide students with choices even when there is a designated curriculum
to use or allow students to co-create classroom curriculum
◆ Give them agency by letting them decide the medium through which they
will demonstrate their learning and how their learning will be graded

Considerations
➔ Time should be dedicated to building trusting relationships with
students
➔ RESPOND and USE student input - explore how to blend
student interests with educational standards
➔ Include ALL student perspectives are elicited to ensure the
diversity of ideas is represented

55

STUDENT VOICE: PowerPoint Slides
and Facilitation Notes

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

97

98

99

100

101

102

103

104

105

106

107

108

109

110

111

112

113

114

115

116

117

118

119
REFERENCES
Abbott, S. (2013). Student voice. Glossary of Educational Reform. Retrieved from
http://edglossary.org/student-voice/
Alford, S. (2001). Rights. Respect. Responsibility. Transitions, 14(1). Retrieved from
https://advocatesforyouth.org/wp
content/uploads/storage//advfy/documents/transitions1401.pdf
Anderson, G. L. (1998). Toward authentic participation: Deconstructing the discourses of
participatory reforms in education. American Educational Research Journal, 35,
571–603.
Anderson, M., & Jiang, J. (2018). Teens, social media & technology 2018. Pew Research
Center. Internet and Technology. Retrieved from
https://www.pewinternet.org/2018/05/31/teens-social-media-technology-2018/
Anyon, Y., Bender, K., Kennedy, H., & Dechants, J. (2018). A systematic review of
youth participatory action research (YPAR) in the United States: Methodologies,
youth outcomes, and future directions. Health Education & Behavior: The
Official Publication of the Society for Public Health Education, 45, 865-878.
Bautista, M. A., Bertrand, M., Morrell, E., Scorza, D., & Matthews, C. (2013).
Participatory action research and city youth: Methodological insights from the
Council of Youth Research. Teachers College Record, 115(10), 1-18.
Bernstein, B. (1971). Class, codes and control, volume one: Theoretical studies towards
a sociology of language. London: Routledge and Kegan Paul.

120
Bertrand, M. (2018). Youth participatory action research and possibilities for students of
color in educational leadership. Educational Administration Quarterly, 54, 366395.
Blad, E. (2016). District uses student insights to guide policy, practice. Education
Digest, 81(5), 4.
Bomia, L., Beluzo, L., Demeester, D., Elander, K., Johnson, M., & Sheldon, B. (1997).
The impact of teaching strategies on intrinsic motivation. Champaign, IL: ERIC
Clearinghouse on Elementary and Early Childhood Education.
Bond, R., Fariss, C., Jones, J., Kramer, A., Marlow, C., Settle, J., & Fowler, J. (2012). A
61-million-person experiment in social influence and political mobilization.
Nature, 489, 295-298.
Bronfenbrenner, U. (1977). Toward an experimental ecology of human development.
American Psychologist, 32, 513–531.
Bronk, K. C., Hill, P. L., Lapsley, D. K., Talib, N., & Finch, H. (2009). Purpose, hope,
and life satisfaction in three age groups. The Journal of Positive Psychology, 4,
500–510. doi:10.1080/17439760903271439
Brookmeyer, K. A., Fanti, K. A., & Henrich, C. C. (2006). Schools, parents, and youth
violence: A multilevel, ecological analysis. Journal of Child and Adolescent
Psychology, 35, 504-514. doi:10.1207/s15374424jccp3504_2
Burrow, A. L., & Hill, P. L. (2011). Purpose as a form of identity capital for positive
youth adjustment. Developmental Psychology, 47, 1196-1206.

121
Burrow, A. L., O’Dell, A. C., & Hill, P. L. (2010). Profiles of a developmental asset:
Youth purpose as a context for hope and well-being. Journal of Youth and
Adolescence, 39, 1265–1273. doi:10.1007/s10964009–9481-1
Cammarota, J., & Fine, M. (2008). Revolutionizing education: Youth participatory action
research in motion. New York: Routledge.
Cervone, B., & Cushman, K. (2002). Moving youth participation into the classroom:
Students as allies. New Directions for Youth Development, 2002(96), 83-99.
Cicchetti, D., & Lynch, M. (1993). Toward an ecological/transaction model of
community violence and child maltreatment: Consequences for children’s
development. Psychiatry, 56, 96–118.
Connell, J. P., Gambone, M. A., & Smith, T. J. (1998). Youth development in community
settings: Challenges to our field and our approach. Rochester, NY: Institute for
Research and Reform in Education.
Cook-Sather, A. (2002). Authorizing students’ perspectives: Toward trust, dialogue, and
change in education. Educational Researcher, 31, 3-14.
Cook-Sather, A. (2006). Sound, presence and power: “Student voice” in educational
research and reform. Curriculum Inquiry, 4, 359-391.
Cook-Sather, A. (2007). What would happen if we treated students as those with opinions
that matter? The benefits to principals and teachers of supporting youth
engagement in school. NASSP Bulletin, 91, 343-362.

122
Copeland, M. A. (2003). Leadership of inquiry: Building and sustaining capacity for
school improvement. Educational Evaluation and Policy Analysis, 25, 375-395.
Costello, J., Toles, M., Spielberger, J., & Wynn, J. (1997). History, ideology and
structure shape the organizations that shape youth. In P. L. Benson & K. J.
Pittman (Eds.), Youth development: Issues, challenges and directions (Vol. 6,
185-232). Boston, MA: Springer.
Damon, W. (1995). Greater expectations: Overcoming the culture of indulgence in our
homes and schools. New York: Free Press.
Damon, W., & Gregory, A. (1997). The youth charter: Towards the formation of
adolescent moral identity. Journal of Moral Education, 26, 117–131.
Damon, W., Menon, J., & Cotton Bronk, K. (2003). The development of purpose during
adolescence. Applied Developmental Science, 7(3), 119-128.
Daniels, J. A., Volungis, A. M., Pshenishny, E., Gandhi, P., Winkler, A., Cramer, D. P.,
& Bradley, M. C. (2010). A qualitative investigation of averted school shooting
rampages. The Counseling Psychologist, 38, 69-95.
doi:10.1177/0011000009344774
Deci, E. L., & Ryan, R. M. (2000). The “what” and “why” of goal pursuits: Human needs
and the self-determination of behavior. Psychological Inquiry, 11, 227–268.
doi:10.1207/S15327965PLI1104 01
Delli C. M. 2000. Gen.com: Youth, civic engagement, and the new information
environment. Political Communication, 17, 341–349.

123
Dukes, R. L., & Lorch, B. D. (1989). The effects of school, family, self concept, and
deviant behaviour on adolescent suicide ideation. Journal of Adolescence, 12,
239–251. doi:10.1016/0140-1971(89) 90075-4
Eccles, J., & Gootman, J. (2002). Community programs to promote youth development.
Washington, DC: National Academy Press.
Empson, R. (2011, March 14). Zynga Gamers raise $1 million for Tsunami relief. Tech
Crunch. Retrieved from http://techcrunch.com/2011/03/14/zynga-gamers-raise-1million-for-tsunami-relief/
Erikson, E. H. (1968). Identity: Youth and crisis. NewYork: Norton.
Fielding, M. (2001). Students as radical agents of change. Journal of Educational
Change, 2, 123–141.
Fielding, M. (2004a). ‘New wave’ student voice and the renewal of civic society. London
Review of Education, 2(3), 197–217.
Fielding, M. (2004b). Transformative approaches to student voice: Theoretical
underpinnings, recalcitrant realities. British Educational Research Journal, 30(2),
295–311.
Fielding, M. (2012). Beyond student voice: Patterns of partnership and the demands of
deep democracy. Revista De Educacion, 359, 45-65.
Fullan, M. G. (2001). The new meaning of educational change (3rd ed.). New York:
Teachers College Press.

124
Hart, R. (2008). Stepping back from ‘The Ladder’: Reflections on a model of
participatory work with children. In A. Reid, B. B. Jensen, J. Nikel, & V.
Simovska (Eds.), Participation and learning (pp. 19–31). Netherlands: Springer.
Hart, S., & Hart, B. (2014). Children’s rights and school psychology: Historical
perspective and implications for the profession. School Psychology International,
35, 6–28. doi:10.1177/0143034313508875
Henrich, C. C., Brookmeyer, K. A., & Shahar, G. (2005). Weapon violence in
adolescence: Parent and school connectedness as protective factors. Journal of
Adolescent Health, 37, 306-312. doi:10.1016/j.jadohealth.2005.03.022
Hosang, D. (2006). Beyond policy: Ideology, race and the reimagining of youth. In P.
Noguera, J. Cammarota, & S. Ginwright (Eds.), Beyond resistance: Youth
activism and community change (pp. 3-19). New York: Taylor & Francis Group.
Johnston, P. H., & Nicholls, J. G. (1995). Voices we want to hear and voices we don’t.
Theory Into Practice, 34, 94–100.
Kahne, J., Middaugh, E., & Allen, D. (2014, March 19). Youth, new media, and the rise
of participatory politics. YPP Research Network Working Paper #1. Youth
Participatory Politics Research Network. Retrieved from https://clalliance.org/wpcontent/uploads/files/ypp_workinpapers_paper01_1.pdf
Karcher, M. J. (2002). The cycle of violence and disconnection among rural middle
school students: Teacher disconnection as a consequence of violence. Journal of
School Violence, 1, 3551. doi:10.1300/j202v01n01_03

125
Karcher, M. J. (2004). Connectedness and school violence: A framework for
developmental interventions. In E. R. Gerler (Ed.), Handbook of school violence
(pp. 7-39). New York: Haworth. doi:10.4324/978020304898
Kinnier, R. T., Metha, A. T., Okey, J. L., & Keim, J. (1994). Adolescent substance abuse
and psychological health. Journal of Alcohol and Drug Education, 40, 51.
Kirshner, B. R., & O’Donoghue, J. L. (2001). Youth–adult research collaboration:
Bringing youth voice and development to the research process. Paper presented at
the Annual Meeting of the American Educational Research Association, Seattle,
Washington.
Kirshner, B., O’Donoghue, J., & McLaughlin, M. W. (2005). Youth-adult research
collaborations: Bringing youth voice to the research process. In J. L. Mahoney, R.
W. Larson, & J. S. Eccles (Eds.), Organized activities as contexts of development:
Extracurricular activities, after-school and community programs (pp. 131-156).
Mahwah, NJ: Erlbaum.
Klem, A. M., & Connell, J. P. (2004). Relationships matter: Linking teacher support to
student engagement and achievement. Journal of School Health, 74, 262-273.
Kohfeldt, D., Chhun, L., Grace, S., & Langhout, R. (2011). Youth empowerment in
context: Exploring tensions in school-based YPAR. American Journal of
Community Psychology, 47, 28-45.

126
Lac, V. T., & Mansfield, K. C. (2018). What do students have to do with educational
leadership? Making a case for centering student voice. Journal of Research on
Leadership Education, 13(1), 38-58.
Lashway, L. (2003). Distributed leadership. Research Roundup, 19(4).
Levin, B. (2000). Putting students at the centre in education reform. International Journal
of Educational Change, 1(2), 155-172.
Loevinger J. (1976). Ego development: Conceptions and theories. San Francisco: JosseyBass.
London, J. (2001). Youth rep: Step by step: An introduction to youth-led evaluation and
research. Oakland, CA: Youth in Focus.
Malin, H., Reilly, T. S., Quinn, B., & Moran, S. (2014). Adolescent purpose
development: Exploring empathy, discovering roles, shifting priorities, and
creating pathways. Journal of Research on Adolescence, 24, 186-199.
doi:10.1111/jora.12051
McNeely, C. A., & Falci, C. (2004). School connectedness and the transition into and out
of health-risk behavior among adolescents: A comparison of social belonging and
teacher support. Journal of School Health, 74, 284-292. doi:10.1111/j.17461561.2004.tb08285.x
Minehan, J. A., Newcomb, M. D., & Galaif, E. R. (2000). Predictors of adolescent drug
use: Cognitive abilities, coping strategies, and purpose in life. Journal of Child &
Adolescent Substance Abuse, 10, 33-52. doi:10.1300/J029v10n02_04

127
Mitra, D. (2004). The significance of students: Can increasing “student voice” in schools
lead to gains in youth development? Teachers College Record, 106, 651–688.
Mitra, D. (2005). Adults advising youth: Leading while getting out of the way.
Educational Administration Quarterly, 41, 520-553.
Mitra, D. (2006). Increasing student voice and moving toward youth leadership.
Prevention Researcher, 13(1), 7–10. Retrieved from ERIC database. (EJ793208)
Mitra, D. (2007). The role of administrators in enabling youth–adult partnerships in
schools. NASSP Bulletin, 91, 237-256.
Mitra, D., & Gross, S. (2009). Increasing student voice in high school reform: Building
partnerships, improving outcomes. Educational Management Administration &
Leadership, 37, 522-543.
Mitra, D., & Serriere, S. (2012). Student voice in elementary school reform: Examining
youth development in fifth graders. American Educational Research Journal, 49,
743-774. Retrieved from JSTOR.
Morrison, K. (2008). Democratic classrooms: Promises and challenges of student voice
and choice, part one. Educational Horizons, 87, 50-60.
Mossberger, K., Tolbert, C. J., & McNeal, R. (2008). Digital citizenship: The internet,
society and participation. Cambridge, MA: MIT Press.
National Center for Education Statistics (NCES). (2018, February). Digest of education
statistics, 2016. Retrieved from https://nces.ed.gov/programs/digest/d16

128
National Center for Education Statistics (NCES). (2019, February). Indicator 6:
elementary and secondary enrollment. Retrieved from
https://nces.ed.gov/programs/raceindicators/indicator_rbb.asp
Noguera, P. (December 2002). Joaquin's dilemma: Understanding the link between racial
identity and school-related behaviors. In Motion Magazine. Retrieved from
http://www.inmotionmagazine.com/er/pnjoaq2.html
NPR. (2009. December 26). Republican politicians make a social media push. Retrieved
from http://www.npr.org/templates/ story/story.php?storyId=121891988
O’Donoghue, J., Kirshner, B., & McLaughlin, M. (2002). Moving youth participation
forward. New Directions for Youth Development: Theory, Practice and Research,
96, 15–26.
Oakes, J., & Rogers, J. (2006). Learning power: Organizing for education and justice.
New York: Teachers College Press.
Oldfather, P. (1995). Songs “come back most to them”: Students’ experiences as
researchers. Theory Into Practice, 34, 131.
Orpinas, P., & Horne, A. M. (2004). A teacher-focused approach to prevent and reduce
students’ aggressive behavior. American Journal of Preventative Medicine, 26,
29-38. doi:10.1016/j. amepre.2003.09.01
Ozer, E., & Douglas, J. (2013). The impact of participatory research on urban teens: An
experimental evaluation. American Journal of Community Psychology, 51(1), 6675.

129
Quaglia, R. J., & Corso, M. J. (2014). Student voice: The instrument of change. Thousand
Oaks, CA: SAGE Publications.
Quinn, S., & Owen, S. (2014). Freedom to grow: Children's perspectives of student
voice. Childhood Education, 90, 192-201.
Reich, S. M., Kay, J. S., & Lin, G. C. (2015). Nourishing a partnership to improve middle
school lunch options: A community-based participatory research project. Family
& Community Health, 38(1), 77–86. Doi:10.1097/FCH.0000000000000055
Robinson, C., & Taylor, C. (2007). Theorizing student voice: Values and perspectives.
Improving Schools, 10, 5-17.
Rodriguez, L. F., & Brown, T. M. (2009). From voice to agency: Guiding principles for
participatory action research with youth. New Directions for Youth Development,
2009(123), 19-34.
Roffey, S. (2015). Becoming an agent of change for school and student well-being.
Educational and Child Psychology, 32(1), 21–30. Retrieved from
https://pdfs.semanticscholar.org/7a52/a673cd11660975354c11123af9981ad313eb
.pdf
Rudduck, J. (2007). Student voice, engagement and school reform. In A. Cook-Sather &
D. Thiessen (Eds.), International handbook of student experience in elementary
and secondary school (pp. 587–610). The Netherlands: Springer.
Rudduck, J., & Fielding, M. (2006). Student voice and the perils of popularity.
Educational Review, 58, 219-231.

130
Rudduck, J., & Flutter, J. (2000). Pupil participation and perspective: ‘Carving a new
order of experience’. Cambridge Journal of Education, 30, 75–89.
Rudduck, J., Day, J., & Wallace, G. (1997). Students' perspectives on school
improvement. In A. Hargreaves (Ed.), Rethinking educational change with heart
and mind (The 1997 ASCD yearbook). Alexandria, VA: Association for
Supervision and Curriculum Development.
Shamrova, D. P., & Cummings, C. E. (2017). Participatory action research (PAR) with
children and youth: An integrative review of methodology and PAR outcomes for
participants, organizations, and communities. Children and Youth Services
Review, 81, 400-412. doi:10.1016/j.childyouth.2017.08.022
Shochet, I. M., Dadds, M. R., Ham, D., & Montague, R. (2006). School connectedness is
an underemphasized parameter in adolescent mental health: Results of a
community prediction study. Journal of Clinical Child and Adolescent
Psychology, 35, 170-179. doi:10.1016/j.childyouth.2014.02.005
Sinclair, R. (2004). Participation in practice: Making it meaningful, effective and
sustainable. Children & Society, 2, 106–118.
Smith, D. C., & Sandhu, D. S. (2004). Toward a positive perspective on violence
prevention in schools: Building connections. Journal of Counseling &
Development, 82, 287-293. doi:10.1002/j.1556-6678.2004.tb00312.x

131
Smyth, J. (2006). “When students have power”: Student engagement, student voice, and
the possibilities for school reform around “dropping out” of school. International
Journal of Leadership in Education, 9, 285-298.
Soleimanpour, S., Brindis, C., Geierstanger, S., Kandawalla, S., & Kurlaender, T. (2008).
Incorporating youth-led community participatory research into school health
center programs and policies. Public Health Reports, 123, 709–716. Retrieved
from JSTOR.
Volungis, A. M. (2008). Preventing school violence through establishing school
connectedness. Prevention in Counseling Psychology: Theory, Research, Practice
and Training, 2, 17-21.
Volungis, A. M. (2016). School size and youth violence: The mediating role of school
connectedness. North American Journal of Psychology, 18, 123-146.
Wernick, L. J., Woodford, M. R., & Kulick, A. (2014). LGBTQ youth using participatory
action research and theater to eﬀect change: Moving adult decision-makers to
create youth-centered change. Journal of Community Practice, 22(1–2), 47–66.
Doi:10.1080/10705422.2014.901996
Zeldin, S., Camino, L., & Mook, C. (2005). The adoption of innovation in youth
organizations: Creating the conditions for youth-adult partnerships. Journal of
Community Psychology, 33(1), 121-135.

132
Zeldin, S., McDaniel, A. K., Topitzes, D., & Calvert, M. (2000). Youth in decision
making: A study on the impacts of youth on adults and organizations. Madison:
University of Wisconsin Extension, Innovation Center/ Tides Center.

