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Thesis Abstract

This research explores using a teacher created checklist, The DeMarco
Checklist, in conjunction with Accelerated Reader leveled books to improve the
quality of reading assessment done with third grade Title One students. Twenty-four
third grade Title One students and six teachers participated in this qualitative
research study. The students were assessed with The DeMarco Checklist as they
read Accelerated Reader leveled books. The results were compiled onto a Group
Worksheet. The teachers reviewed the individual results and responded to a
questionnaire. The analysis of the checklists, the Group Worksheets, and the teacher
questionnaires, indicated that using The DeMarco Checklist in conjunction with
Accelerated Reader leveled books improved the quality of reading assessment done

with third grade Title One students.

Keywords: Informal Observation, Checklists, Miscue Analysis, Reading
Comprehension Strategies, and Decoding Skills
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Chapter One
Introduction to the Study
Background

I am a third grade Title One reading teacher at a large elementary school with
a population of almost all second language learners. The Parent Teachers
Association website (2004) describes the Title One program stating, "Title I, which
was first enacted as part of the War on Poverty, today provides in excess of $12
billion each year to more than 90 percent of school districts nationwide for
improving the education of millions of children at risk of education failure (<J[ 1)."
The students I work with score in the bottom quartile on the state's standardized test
and read at least one year below grade level. The goal of the Title One reading
program at my school is to provide reading intervention and extra reading practice
for the students who qualify.
In addition to being a Title One reading teacher, I am also in the process of

attaining a Master's of Education degree with a specialization in literacy from a local
university. As a requirement of this program, I recently completed two 45-hour case
studies with struggling readers. As I reflect on these case studies, I realize how I
used different information and assessments to accomplish different goals. I also
realize how some of the goals I accomplished in the case studies would enhance my
reading instruction.
In the beginning of the case studies, I looked at the students' school records

to understand more about their academic histories, and I used our school district's
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designated reading assessment to find out the students' reading levels. However,
when I started to create intervention plans for the students, I did my own assessment.
I made informal observations of the students while they were reading books. As the
students read, I made notes about their reading strengths and weaknesses. These
notes gave me very specific information about my case study students as readers.
The notes became the basis of the interventions for the case studies, and, as a result, I
was able to provide the students with the kind of individualized instruction they
needed to improve their reading skills.
Unfortunately, I do not have the same type of in-depth information about my
Title One students' reading skills. At the beginning of the year, I am given the
students' reading level as determined by our districts' designated reading assessment.
All the students at our school are given the district designated reading assessment,
the Houghton Mifflin Reading Assessment (Houghton Mifflin, 2001), at least once a
school year.

This assessment is an informal reading inventory (I.R.I.). I.R.I.s

generally consist of leveled word lists and reading passages with comprehension
questions about the stories (Klesius & Homan, 1985, and Rasinski, 1999). The
Houghton Mifflin Reading Assessment has leveled word lists, timed reading passages

with a miscue element (an area to mark and count decoding mistakes,) a retell
section, and comprehension questions. As the student reads a story, retells it, and
answers comprehension stories, the test administer (usually a teacher or instructional
aide) assigns the student scores. After the test, the test administer adds up the scores
and assigns the student a reading level.
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The Houghton Mifflin Reading Assessment gives us general information
about how well students decode, retell and answer comprehension questions on
leveled passages. Despite all this, we really only use the results of this test to
determine our students' reading levels for assigning reading groups and instructional
material assignments. I would like to have more in-depth information about my
students' individual reading strengths and weaknesses.
Knowing more about my students reading strengths and weaknesses than just
their reading levels would better inform my reading instruction. Unfortunately, the
informal observations I used in my case studies are not practical to use with all of my
Title One students. The observations took a long time to complete because I had to
remember, observe, and write down a variety of reading miscues (when students
omit, substitute, insert or reverse letters or words), reading comprehension strategies
and decoding skills without any guidelines or organization (Goodman, 1997).
However, I have been thinking about ways of changing that so I could make informal
assessment more practical to use with all my students.
If I create a reading observation checklist, The DeMarco Checklist, and use it

in conjunction with Accelerated Reader (Advantage Learning Systems, 1999)
leveled books, I may be able to use the informal observation assessment with all my
students. The checklist would list the reading miscues, reading comprehension
strategies and decoding skills I assessed for in my case studies, and I could use it to
assess if my students make or use them when they read. If the children read
Accelerated Reader leveled books during the assessment, it would help because the
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books would be at their reading levels. Accelerated Reader is a motivational
reading/computer program that our school uses. The program assigns reading levels
and points to books. Students can earn points for doing well on comprehension tests
that correspond to the books they read. The comprehension tests are taken on the
computer and the computer keeps track of all the students' points. The points are
then used for various prizes and awards.
The Accelerated Reading program has a testing element that determines the
students' reading levels. Each reading level has a corresponding color. The students
at our school are assessed with the Accelerated Reader testing element, assigned a
reading level, and given a reading level color. The books in our library have colored
labels on them, so the children can easily go to the library and check out books at
their reading level. In the case of my case study students, they were able to bring
books of their own choosing and at their own reading levels to read while I observed
them. I would do the same thing with my Title One students, and they would have
the benefit of reading books of their own choosing and at their reading levels to read
while I observe them.
At this point and time, the district designated informal reading inventory used
by my school is only used to determine students' reading levels. I would like to have
more in-depth information about my Title One students' individual reading strengths
and weaknesses, like I collected in two earlier case studies using informal
observations, to better inform my instruction. This is why I created a reading
observation checklist, The DeMarco Checklist, with specific reading miscues,
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reading comprehension strategies and decoding skills listed on it, and used it to
observe and assess my students while they read Accelerated Reader leveled books.
The research question I hope to address and answer in this paper is: Does using The
DeMarco Checklist in conjunction with Accelerated Reader leveled books improve
the quality of reading assessment done with third grade Title One students?
Limitations
Even with the checklist to help with the organization and collection of
information, this assessment will take time to complete with all of my students. The
test has to be given to one student at a time, so it would take a while to give it to
several students.
I am also concerned that even if I compile a comprehensive checklist with
reading miscues, comprehension strategies, and decoding skills to observe and
assess, I will probably run across skills, strategies, or problems that I didn't
anticipate. This means I will have to either leave the new information out or leave
blanks on the observation to write it in. Either way, it could throw off the
consistency of the assessment and the findings .
Another limit of using the DeMarco Checklist is that it is not used with
specially prepared passages or stories, like those found in I.R.I.s. The students read
books they chose at their Accelerated Reader level. These books may or may not
provide the opportunity to assess the student's reading miscues, comprehension
strategies and decoding skills.
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The method of research chosen for this research paper, qualitative research,
creates limitations that apply to the study in general. While qualitative research uses
a "wide-angle and 'deep angle' lens, examining the breadth and depth of phenomena
to learn more about them," it isn't controlled or objective like quantitative research
studies (Johnson & Christensen, 2004, p. 31). In fact, in qualitative research, the
"researcher generates new hypotheses" and the results are determined from
analyzing open ended and subjective materials like interviews and field notes
(Johnson & Christensen, 2004, p. 31). The personal perspectives and interpretations
so critical to the qualitative research process put limits on the validity and reliability
of the entire study.
The design chosen for the study, the one-group pretest-posttest design, is a
weak research design because it does "not control for many potentially confounding
extraneous variables" (Johnson & Christensen, 2004, p. 276). This means that no
steps are taken to rule out other reasons or explanations for the study's results. Also,
there is no other group or groups in this design with which to compare results for
reliability and validity reasons (Johnson & Christensen, 2004). The only comparison
in this design occurs between the results of the pretest and the results of the posttest.
In this particular study, however, it didn't seem ethical to use comparison groups

where the checklist is used with one group and not the other because the checklist is
anticipated to improve reading assessment.
Finally, the selection process for the participants in this study creates
limitations for the overall study, too. Subjects for this study were selected by a
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combination of convenience and purposive sampling. The subjects were in the
researcher's Title One reading program and the study was conducted for their
benefit. While it made good sense to carry out the study with the actual population it
intended to impact, it meant that the results of the study could not be applied to the
overall population. This weakens the study's reliability and validity.

Definitions of Terms
Accelerated Reader- Accelerated Reader is a motivational reading/computer
program that assigns reading levels and points to books. Students can earn points for
doing well on comprehension tests that correspond to the books the students read.

The DeMarco Checklist-A checklist with specific reading comprehension
strategies and decoding skills listed on it. It is used to assess reading strengths and
weaknesses.

Informal Observation-An assessment method in which one observes a
particular event and/or behavior and takes notes about it.

Informal Reading Inventory-A reading assessment with leveled word lists and
reading passages. Students typically read word lists and leveled passages, retell the
stories and answer comprehension questions. Some inventories are timed for
fluency, and most have a miscue analysis aspect that is scored, with the other
elements ofthe test, and used to assess the student's reading level.

Miscues- "Deviations from the expected response to the printed page
including omissions; substitutions; insertions; and reversals of words, phrases,
clauses and so forth" (Goodman, 1997).
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Chapter Two
Review of Literature
Introduction
My school has used the district designated reading assessment, The Houghton
Mifflin Reading Assessment (Houghton Mifflin, 2001), to determine our students'
reading levels. I have used this information to form reading groups and begin
reading instruction. However, after completing two case studies this year where I
used informal observations to record the specific reading strengths and weaknesses
of two students, I realized I wanted to have this same type of in-depth information
about Title One students. I believed that knowing the reading miscues,
comprehension strategies and decoding skills students do or do not exhibit when they
read could inform my reading instruction. This is why I decided to create a reading
observation checklist, The DeMarco Checklist, with specific reading miscues,
comprehension strategies and decoding skills listed on it, and use it to observe and
assess students while they read Accelerated Reader (Advantage Learning Systems,
1999) leveled books. With the checklist and Accelerated Reader leveled books, I
hoped to answer the question: Does using The DeMarco Checklist in conjunction
with Accelerated Reader leveled books improve the quality of reading assessment
done with third grade Title One students?
fu the interest of answering this question and creating an effective checklist,
it was necessary to research the use of informal observations and checklists in
reading assessment, as these are the two forms of assessment I planned to use. It was
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also necessary to investigate the possible reading miscues, comprehension strategies
and decoding skills students may or may not exhibit when they read. Reading
miscues were researched under the term "miscue analysis." Often in reading
assessment, the term "miscue" is used as a generic term to identify any mistake a
reader makes while reading aloud. fu this study, miscues are separated from reading
comprehension strategies and decoding skills in order to better define and identify
the specific reading behaviors students exhibit.
Informal Observations

fuformal observations can be used in the classroom as an assessment tool.
School districts and classroom teachers see assessment as a "continuous process that
we use to evaluate a student's progress toward their learning goals" (Flood, Lapp, &
Wood, 1997, as cited in Hurley & Tinajero, 2001, p. 9). There are two types of
assessment, formal and informal. Formal assessments are standardized tests that are
designed "to compare individuals and groups with a previously established norm,
whereas informal measures compare individuals with themselves and with small
groups, such as other students in the class" (Peregoy & Boyle, 2001, p. 95). And,
informal measures, like informal observations, are "generally based on student work
samples and student interactions during naturally occurring classroom situations"
(Peregoy & Boyle, 2001, p. 95).

This type of informal, classroom-based

assessment, often called authentic assessment, provides students with the chance to
"display a breadth and depth of learning" that often reveals more about what the
students can do because they are involved in real learning situations (Peregoy &
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Boyle, 2001, p. 99). That was why I chose to use informal observations in my case
studies (very successfully), and why I wanted to use them to gather insights on all
my Title One students' reading abilities.
The purpose of using informal observations is to "assess a students use of
language in a variety of instructions settings" (Hurley & Tinajero, 2001, p. 10). The
procedure of using an informal observation is to "observe and record student's use of
language, often in written logs or journals" (Hurley & Tinajero, 2001, p. 10). During
the informal observations for my case studies, I wrote notes of what I observed on a
sheet of paper. These types of notes, called anecdotal notes or records, as Ratcliff
(2001-2002) states, were "written descriptions that provide a short, objective account
of an event or an incident" (p. 67). Ratcliff (2001-2002) further describes anecdotal
notes for informal observations saying:
Only the facts are reported-what happened, and when it occurred. This type
of information can be used to provide insights that will help the teacher more
fully understand a child's behavior or use of skills (p. 67).
Rhodes and Nathenson-Mejia (1992) extended this idea further to observing and
recording reading and writing behaviors and skills saying, "Observation of students
in the process of everyday reading and writing allow teachers to see for themselves
the reading and writing and problem solving strategies students use and their
responses to reading and writing" (p. 502). I found both of these points to be true
when I made anecdotal notes during my case studies. My notes gave me such good
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insights about my students' reading skills, I was able to create individualized reading
interventions from them.
As informative and powerful as my anecdotal records were, the amount of
time it took to make them made them an impractical assessment tool to use with all
of my Title One students. That's when I decided to create a checklist to use with
informal observations.
Checklists
Many books and journal articles written by experienced teachers and reading
researchers for use by classroom teachers to improve their reading instruction
mention using checklists for various instructional and assessment purposes. Ratcliff
(2001-2002) defines the checklist as "a list of sequential skills or behaviors arranged
into categories and used to determine whether a child exhibits behaviors and skills
listed" (p. 67). The purpose for using a checklist is "to track a student's development
by noting which skills have become or are becoming part of a repertoire" (Hurley &
Tinajero, 2001, p. 10). A good checklist can be used effectively for a variety of
literacy functions (Routman, 1999). Some of the authors researched for this study,
Grimes, 2004; Hoyt, 1999; Hurley & Tinajero, 2001; Ratcliff, 2001-2002, Routman,
1991; and Routman, 2000, have used checklists for many purposes such as retelling
assessments, print awareness assessments, language development assessments, selfevaluations, observation guides, and reading assessments, just to name a few.
The choice to create and use a checklist in this study was a result of not being
able to use informal observations and anecdotal records with a large number of
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students. Routman ( 1999) holds views similar to mine when she says although she
prefers "narratives and anecdotal records," she acknowledges "there are times when
checklists work well" (p. 321). Routman (1999) gets around this dilemma by using
checklists "with narrative and observational comments" (p.321). Her suggestion was
considered and used on The DeMarco Checklist. After each strategy and skill listed,
a space was left for observational notes. Routman (1999) also stressed the need for
teachers to create their own checklists based on the needs of their students and
instruction. I agreed with this as I sought to create my own checklist.
The DeMarco Checklist was informed and shaped by the contribution of
many authors, teachers, and/or reading researchers. Some contributed ideas on
checklists as assessments, some contributed information on miscue analysis, reading
strategies and decoding skills, while some contributed research that helped form the
underlying philosophy of the checklist in general. These contributors were as
follows: Aarnoutse & Schelling, 2003; Allington, 2001; Armstrong, 2004; Berg &
Stegelman, 2003; Duffy, 1993; Goodman, 1997; Goyen, 1992; Grimes, 2004; Hoyt,
1999; Hurley & Tinajero, 2001; K.lesius & Homan, 1985; Johnson & Christensen,
2004; Jongsma, 2004; Martino, Norris, & Hoffman, 2001; Moore & Brantingham,
1992; Padron & Waxman, 1992; Peregoy & Boyle; Rasinski, 1999, Ratcliff, 20012002; Rhodes & Nathenson-Meja, 1992; Routman, 1999; Routman, 2000; Valencia,
Rhodes, & Shanklin, 1990; Valencia & Wixson, 1991; Van Keer, 2004; and
Wasserstein, 2000-2001.
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Miscue Analysis

Yetta Goodman coined the term and introduced the idea of miscue analysis to
the field ofliteracy (Richard Vacca as cited in Goodman, Y. 1997). Goodman
(1997) defines miscues as "deviations from the expected response to the printed page
including omissions~

substitutions~ insertions~

and reversals of words, phrases,

clauses, and so forth" (Goodman, '17). Goodman's approach to using miscues to
better understand readers and then create personalized reading programs is congruent
with my philosophy on the importance and value of miscue analysis. She explains
this approach best when she says:
Readers' miscues must be evaluated based on the degree to which the miscue
disrupts the meaning of the written material. Once the miscue has been
produced by the reader, it is then important to assess the effectiveness of the
strategies he uses when the meaning is disrupted. This qualitative analysis of
miscues can enable a teacher to help a reader select appropriate written
material. It also provides specific information regarding a reader's strengths
and weaknesses, which can be used to plan a personalized reading program
(Goodman, 1997, '13).
Understanding the effective nature and powerful potential of miscue analysis was the
driving force of this study. It was also the inspiration for The DeMarco Checklist.
Goodman (1997) refers to miscues as

"omissions~ substitutions~ insertions~

and reversals"('f7). Omissions refer to when students leave words out when they
read. Substitutions refer to when students substitute other words or approximations
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of words for the words they're trying to read. Insertions refer to when students insert
words into the reading that are not in the texts. Reversals refer to when students
reverse the order of letters, words, or phrases when they read. These miscue terms
were added to The DeMarco Checklist under the section titled, "Miscues."
Reading Comprehension Strategies
Reading comprehension strategies can refer to different things in educational
research. Often, they are strategies for teachers to use to improve their students'
comprehension skills. However, for this study, reading comprehension strategies are
the actual strategies students use in order to make meaning out of what they read
(Aamoutse & Schellings, 2003). Van Keer (2004) states that "good
'comprehenders' do more than just word-, phrase-, or sentence-level processing; they
use a flexible repertoire of comprehension-fostering and monitoring activities ('fl).
However, the strategies that make up this "flexible repertoire" differ in the research
papers and textbooks written about them.
Every reading researcher has their own ideas about the reading
comprehension strategies good readers use, and thus, the reading strategies we can
observe in our students. Grimes (2004) states that "thoughtful, proficient readers
make connections, draw upon prior knowledge, create visual imagery, make
inferences, ask questions, determine important ideas, and synthesize what they
read"(<J[3). And, Aamoutse and Schellings (2003) offer a description of what a reader
needs to be successful:
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determination of a reading objective; activation and use of one's own
knowledge with regard to the content of the text; drawing of connections or
relations between words, sentences and paragraphs including the prediction
of information and creation of representations; exploration of the nature and
structure of different types of text; discovery of the theme and the main ideas
in a text along with a summary of such; posing and answering of one's own
questions; planning, steering, monitoring and corrections of one's own
reading behaviour; evaluation of texts for their value; and reflection on the
reading activities which have been executed and their results (p. 391).
These researchers do a good job of summarizing the types of strategies good
readers use and the types of strategies I have observed readers using. I have included
many of the strategies they mention under the section titled, "Reading
Comprehension Strategies," on the checklist, such as asks for help/clarification,
makes connections, makes predictions, and monitors meaning. I also added
strategies from Regie Routman (2000), like rereading, skipping the word and coming
back to it, and using context and picture clues, because of their value to the reader
and reading instruction. And, two other strategies, reads with expression and self
corrects, came out of my experience as a reading teacher. Every effort was made to
compile a comprehensive list of strategies.
Decoding Skills
It is not unusual to look up the term "decoding" in the index of an

instructional reading guide and find, "see phonics" listed under it (Routman, 2000).
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Decoding and phonics are linked because in order to do one, you have to understand
the other. Readers need to have an understanding of the letter-sound correspondence
of many letters, word families, and letter patterns in words in order to read text
(Routman, 2000). They also need to anticipate and be able to read sight words and
new or content specific vocabulary in the text they read (Routman, 2000). In this
study, decoding skills refers to those phonics and word reading skills that interfere
with or promote the reading of a text. I organized a list of these skills under the
section, "Decoding Skills" on the checklist.
The decoding skills on the checklist are as follows:
Blends/Clusters-knowing the sounds of groups of two or three letters where their
sounds are read together (ex: bl, tr, str, etc.)
Chunking- knowing how to divide words into sound "chunks" or syllables in order to
decode them.
Consonants-knowing the sounds of the consonants
Contractions-knowing how to read the shortened forms of a word or words (ex.
can't, isn't, aren't, etc.)
Diagraphs-knowing the sounds of groups of two or three letters that come together
and make the sound of one of the letters or a new sound all together (ex. ch, sh, tch,
wr, etc.)
Non-words-knowing how to sound out nonsense words or sounds in stories (ex. blah,
eek, ah, etc.)
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Prefixes/suffixes-knowing how to read affixes placed before or after root words (ex.
re-, un-, -ing, -ion, etc.)
R controlled vowels- knowing the sounds vowels make when they occur with an r
and the "r" sound overrides the sound ofthe vowel (ex. ar, er, air, are, etc.)
Sight words- knowing the words found and used most frequently in reading and
writing including those that have irregular sound (ex. the, they, what, etc.)
Verb tenses-knowing how to read a verb when it's tense changes (ex. hid and hide)
Vocabulary/language development-the extent to which the students' vocabulary
and/or language development interferes with decoding the text.
Vowels (short)-knowing the short vowel sounds (ex. a in cat, e in pet, etc.)
Vowels (long)-knowing the long vowel sounds (ex. a in cake, o in coat, etc.)
Word families-knowing how to read groups of words with similar endings
(sometimes referred to as rimes) (ex. -at family: bat, cat, hat, mat, etc.)
Summary

I wanted to have more in-depth information about my Title One students'
reading strengths and weaknesses to better inform my instruction. Although my
choice of assessment was informal observations, it was not practical to use with a
large number of students. The decision to create and use a checklist to identify
specific reading behaviors students did or did not exhibit while they read books was
well informed and supported by a large body of reading instruction materials and
research. The literature reviewed in this section aimed to build an understanding of
that material and research, as well as the terms used in the study's research question:
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Does using The DeMarco Checklist in conjunction with Accelerated Reader leveled
books improve the quality of reading assessment done with third grade Title One
students?
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Chapter Three
Methodology
Introduction

After completing two case studies this year where I used informal
observations to record the specific reading strengths and weaknesses of two students,
I realized I wanted to have this same type of in-depth information about my Title
One students. I believed that knowing the reading miscues, reading comprehension
strategies and decoding skills my students exhibit when they read would inform my
reading instruction. I decided to create a reading observation checklist, The
DeMarco Checklist, with specific reading miscues, comprehension strategies and
decoding skills listed on it, and use it to observe and assess my students while they
read Accelerated Reader (Advantage Learning Systems, 1999) leveled books. With
the checklist and Accelerated Reader leveled books, I hoped to answer the question:
Does using The DeMarco Checklist in conjunction with Accelerated Reader leveled
books improve the quality of reading assessment of third grade Title One students?
Design

The methodology chosen for this study was qualitative because the outcome
of the study effected a specific population in a specific setting. The study explored
using an additional assessment with an already existing assessment procedure to
discover if the addition would improve the quality of the assessment done with the
specific population. The focus of the study was examining and recording specific
reading behaviors observed while students were engaged in reading. Informal
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observations of students reading, note taking and list checking during the
observations, group worksheets compiled by reading levels, and open-ended
questionnaires for the students' classroom teachers and a third grade Title One
teacher were used to collect data and determine the results. The final decision as to
whether there was any improvement in the quality of assessment was a qualitative
one, as it was based on the opinion of the researcher and the teachers questioned.
This study followed a one-group pretest-posttest design (Johnson &
Christensen, 2004). All subjects were given a reading assessment before the study
began and all were given the DeMarco Checklist before the study ended. The
completed DeMarco checklists, the group worksheets, the responses from the
completed teachers' questionnaires, and the researcher's observations were analyzed
and compared to determine the outcome of the study.
Setting

This study took place at a large elementary school in a growing industrial and
suburban city in Southern California. The elementary school has a population of 943
students and 61% of those students are English language learners. Ninety nine
percent of the population identifies Spanish as their home language. The school has
an early-exit bilingual program where native Spanish speakers receive Spanish
Language Arts in kindergarten, first, and second grade. After second grade, the
bilingual students are transitioned into all English instruction third grade classes.
The goal of the bilingual program, and all other instruction on campus, is fluency in
English and proficiency in grade level subject matter.
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Materials
All students in the study were given the Houghton Mifflin Reading
Assessment (Houghton Mifflin, 2001) before this study. The Houghton Mifflin
Reading Assessment is the district's designated reading assessment, and all students'
reading levels are assessed with it. The Houghton Mifflin reading levels are as
follows:
AB-Kindergarten/Beginning
CD-Early

1st

Grade

EFG-Mid

1st

Grade

HI-Late

1st

1st

Grade

Grade

J-Early 2nd Grade
KL-Late 2nd Grade
MN-Early 3rd Grade
OP-Late

3rd

Grade

QRS-4th Grade
TUV-5th Grade
WXYZ-6th Grade (Houghton Mifflin, 2001)
All the students in this study were given the reading assessment from the
Accelerated Reader computer program before this study, too. This testing element
determines the students' reading levels and gives them a suggested reading range
best suited to build their reading and comprehension skills. Each reading range has a
corresponding color. The students in this study tested at the orange (early second to
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late second grade) and blue (early third to late third grade) levels. All of the books
they chose to read during the checklist assessment were at either the orange or blue
level.
Another reading assessment used in this study was The DeMarco Checklist.
The DeMarco Checklist was created by the researcher as a way to make informal
observations more practical to use with a large number of students. The checklist
was informed and shaped by research on reading assessment, miscue analysis,
reading comprehensions strategies, and decoding skills. The checklist has columns
for the miscues, strategies, and decoding skills observed and not observed. These
were marked with a checkmark, a plus sign (to indicate a strength), or a minus sign
(to indicate a weakness). There's also a column for notes. Every effort was made to
create a comprehensive list of reading miscues, comprehension strategies and
decoding skills to assess reading strengths and weaknesses.
The open-ended questionnaire given to the students' classroom teachers and a
third grade Title One teacher was created by the researcher to collect data and
determine the results of the study. The questionnaire gave the teachers the
opportunity to give input on whether or not they felt The DeMarco Checklist
improved the quality of reading assessment done with third grade Title One students
and why they felt that way.
Subjects
Subjects for this study were selected by a combination of convenience and
purposive sampling (Johnson & Christensen, 2004). The subjects were in the
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researcher's Title One reading program and the study was conducted for their
benefit. It made good sense to carry out the study with the actual population it
intended to impact.
Twenty-four third grade Title One students were involved in this study. They
qualified for Title One services for the following reasons: they scored in the bottom
quartile (25% and below) of the state standardized tests, their classroom teacher
recommended them, and/or they read at least a year below grade level. A good
description of the Title One program was provided by the Parent Teacher
Association website (2004):
Title I of the Elementary and Secondary Education Act (ESEA) of 1965
addresses the education challenges facing high-poverty communities by
targeting extra resources to schools and school districts with the highest
concentrations of poverty. These are areas in which academic performance
tends to be low and the obstacles to raising performance are the greatest. Title
I, which was first enacted as part of the War on Poverty, today provides in
excess of $12 billion each year to more than 90 percent of school districts
nationwide for improving the education of millions of children at risk of
education failure. ('11)
Although Title One programs set out to serve the same population, they can follow
different formats. The Title One program at the school in this study was a pull out
program. Students were regrouped into smaller groups by grade and reading levels.
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The program was intended to provide reading intervention and extra reading practice
to all the students enrolled.
As stated earlier, all the students at our school are assessed with the
Houghton Mifflin Reading Assessment (2001), and the Title One students are all at

least a year below grade level. Three of the students in the study were assessed at
the Houghton Mifflin CD level (Early first grade). Of these three students, one was a
boy and two were girls. Seven of the students were assessed at the Houghton Mifflin
EFG level (Mid frrst grade). Of these seven students, two were boys and five were
girls. Five of the students were assessed at the Houghton Mifflin HI level (Late first
grade). Of these students, two were boys and three were girls. Seven of the students
were assessed at the Houghton Mifflin J level (Early second grade). Of these
students, three were boys and four were girls. Two of the students were assessed at
the Houghton Mifflin KL level (Mid second grade.) Of these students, one was a
boy and one was a girl. All of the students were native Spanish speaking English
language learners. They were enrolled in different third grade classrooms with all
English instruction. Each student was assigned a letter and a number, referred to as
the study code, in order to protect their identities. (See Table 3.1)
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Student
Number
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12
Student 13
Student 14
Student 15
Student 16
Student 17
Student 18
Student 19
Student 20
Student 21
Student 22
Student 23
Student 24

Study Grade Gender Houghton
Mifflin
Code
Reading Level
S1
3
Female CD
S2
3
Female CD
S3
3
Male
CD
S4
3
Male
EFG
3
Female EFG
S5
Female EFG
S6
3
3
female EFG
S7
S8
3
Male
EFG
S9
3
Female EFG
SlO
3
Female EFG
3
Female HI
Sll
S12
3
Male
HI
3
Male
S13
HI
Female HI
S14
3
S15
3
Female HI
S16
3
Male
J
S17
3
Female J
S18
3
Female J
S19
3
Male
J
S20
3
Female J
Male
S21
3
J
3
Female J
S22
S23
3
Male
KL
S24
3
Female KL

Accelerated Reader
Reading Level (by
color)
Orange
Orange
Orange
Orange
Orange
Orange
Orange
Orange
Blue
Orange
Blue
Blue
Blue
Orange
Blue
Blue
Blue
Orange
Orange
Blue
Orange
Orange
Blue
Blue
Table 3.1

In addition to the twenty-four students involved in the study, there were five
third grade classroom teachers and one Title One teacher answering the open-ended
teacher questionnaires. Each teacher was assigned a letter and a number, referred to
as the study code, in order to protect their identities. (See Table 3.2)
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The study code for the teachers are as follows:
Teacher Number
Teacher 1
Teacher 2
Teacher 3
Teacher4
Teacher 5
Teacher 6

Study
Code
T1
T2
T3
T4
T5
T6
Table 3.2

Procedure
Last week of school of previous year. Met with principal regarding the study.

Clarified the details and got permission from him and the school district to conduct
the study.
Week One. Met with third grade teachers and discussed the study with them.

Clarified the details of the study and explained the need for their permission to
conduct the study with their students and the students' permission to participate in
the study. Also explained the need for the teachers to sign permission slips allowing
me to use their comments in my research paper, and the need to get the students'
parents' informed permission for their children to participate in the study.
Week Two. Cleared preliminary Instructional Review Board for the

Protection of Human Subjects Approval Form with my thesis advisor and had the
parents' permission slip translated into Spanish.

DeMarco Checklist 32
Week Three. Cleared translated parents' permission slip with thesis advisor

and submitted Institutional Review Board Form to the Institutional Review Board at
California State University of San Marcos.
Week Five. Received approval from the Institutional Review Board to begin

research. Made copies of teacher and parent permission slips and handed them out to
six third grade teachers and twenty-four third grade students.
Week Six, Seven, and Eight. Collected permission slips from the teachers and

students. Followed up and clarified details with students and parents as needed.
Discussed the study with students and gained their permission. Requested that all
students participating in the study select an Accelerated Reader leveled book at their
reading level from the school or classroom library to read during the assessment.
Week Nine and Ten. Made sure all permission slips had been turned in and

all students agreed to participate. Placed students into reading groups according to
Houghton Mifflin reading levels. Assessed all twenty-four students, one at a time,

with the DeMarco Checklist while they read Accelerated Reader leveled books. As
each student read, the researcher checked off reading miscues, comprehension
strategies and decoding skills on the checklist as they were or were not observed. It
was noted at this time that the students needed to read Accelerated Reader leveled
books at a level higher than their independent reading level in order for the
researcher to properly assess their reading strengths and weaknesses. At the end of
Week Ten, made copies of all the students' completed DeMarco Checklists and gave
them to the teachers with an open-ended questionnaire and a letter asking the
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teachers to review the checklists and answer the questions on the questionnaire: "Do
you think the DeMarco Checklist improved the quality of reading assessment done
with third grade Title one students? Why or why not?
Week Eleven. Gave the teachers a week to review the checklists and answer

the questionnaire. Compiled completed checklist results into group worksheets by
reading levels. Collected the completed questionnaires from the teachers at the end
of the week.
Week Twelve. Reviewed the teacher's responses, compared them to the

researcher's insights and group worksheet results, then wrote up the findings.
Analysis

At the end of the study, there were twenty-four completed DeMarco
Checklists, six teacher questionnaires, five group worksheets, and the insights of the
researcher as data to analyze. From the twenty-four checklists, a group worksheet of
the behaviors that were or were not observed during the observations was made for
each of the five Houghton Mifflin reading levels (CD, EFG, HI, J, and KL). An
analysis of the group worksheet was made based on the type of information collected
from the individual checklists. This was compared to the type of information known
about each student from the Houghton Mifflin Reading Assessment to see if the
quality of assessment done on these students was improved.
The questionnaires from the teachers were read and organized in to types of
responses made. The responses were tallied to see if the teachers felt the checklist
did or did not improve the quality of reading assessment done with third grade Title
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One students. The reasons the teachers gave to support their answers were further
categorized into similar comments.
The analysis of the comparison between the group worksheets and the
Houghton Mifflin Reading Assessment results, the responses from the teachers, and
the observations of the researcher were compared to get an overall picture of the
results. The researcher looked to find overall patterns, differences between the group
worksheet results, the teacher's responses and the researcher's observations, and an
overall finding that the checklist did or did not improve the reading assessment of the
Title One students. The results are provided in the next chapter.
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Chapter Four
Results
Introduction
After completing two case studies this year where I used informal
observations to record the specific reading strengths and weaknesses of two students,
I realized I wanted to have this same type of in-depth information about my Title
One students. I decided to create a reading observation checklist, The DeMarco
Checklist, with specific reading miscues, comprehension strategies and decoding
skills listed on it, and use it to assess my third grade Title One students while they
read Accelerated Reader leveled books. With the checklist and Accelerated Reader
leveled books, I conducted a study to answer the question: Does using The DeMarco
Checklist in conjunction with Accelerated Reader leveled books improve the quality
of reading assessment of third grade Title One students?
In this study, twenty-four third grade Title One students chose Accelerated

Reader leveled books, at a reading level a little higher than their independent reading
level, to read while I used The DeMarco Checklist to assess their reading strengths
and weaknesses. Mter I assessed the students, I put their checklists into groups
according to their Houghton Mijjlin reading levels and created group worksheets
from the information on the checklists. I also gave copies of the students' completed
checklists to their classroom teachers and another Title One teacher to review. The
teachers were asked to respond to an open-ended questionnaire which asked if they
felt The DeMarco Checklist improved the quality of reading assessment done with
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third grade Title One students and why or why not they felt that way. This chapter
contains the completed student checklists, the group worksheets, and the responses
from the teachers' questionnaire.

Completed Checklists and Group Worksheets
The twenty-four third grade Title One students assessed in this study belong
to five different reading groups according to their Houghton Mifflin reading levels
(CD, EFG, HI, J, and KL). Since the goal of this study was to know more about my
students' reading strengths and weaknesses in order to inform my instruction, I
compiled the information from the completed student checklists onto group
worksheets. The results are presented in groups, beginning with the group's
member's checklists followed by the group's worksheet.
The first group of checklists is the students in the Houghton Mifflin CD
(Early first grade) reading group. There are three students in this group (S 1, S2, and
S3). After reviewing the results from Sl, S2, and S3's completed checklist, I found
that this group needed to focus on reading for meaning. I can teach them to do that
by encouraging them to monitoring meaning as they read, read text with expression,
recognize new words when see them again in text, and skipping unknown words and
going back to try to read them by using context clues (look at the whole sentence and
see what word might make sense there). This group also needs to learn some word
attack skills. To do that, I could teach them the following decoding skills: chunking
(dividing words into sound "chunks" or syllables in order to decode them),
"R"controlled vowels (when vowels occur with an rand the "r" sound overrides the
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sound the vowel makes), verb tenses, vocabulary development, short vowels in
multi-syllabic words, and long vowel sounds. This is much more informative than
just knowing they read at an early first grade level.
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Student 1: CD Reading Group (Early 1 st Grade)
Student Name
Sl
Date
1/31/05 A.R. Level --""or._.a..,n~g"'-e_ _ _ __
Gradeffeacher 3 I T4
Book Time to Sleeo bv Denise Fl .... . . . . ..
Reading Behaviors
./Observed
Not
Notes
(+) strength
Observed
..._

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../
../

../

../

inion

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding.Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

-

reads through
reads through punctuation

+
+
+

+

+

-

not on new words

+
../

+

-

er
ur

+
+
grumbled, woodchuck, etc.
multi-syllabic words.
ee

-

-

../

Summary/Suggestions:
Sl could benefit from reading slower, reading for meaning and reading with expression. Continue
building word attack skills with chucking, word endings, "R" controlled vowels, short vowels in
multi-syllabic words, vowel teams, and continue vocabulary development.
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Student 2: CD Reading Group
1131105
Student Name
S2
Date
A.R. Level
orange
Gradeffeacher
3 I T4
Book The G ..... __ bv Ladvbug bv Eric Carl
-Reading Behaviors
v"Observed
Not
Notes
( +) strength
Observed
~

--

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

v"
v"
v"

approximations, all, at/it

Reading Comprehension
Strategies:
Asks for help/clarification
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev .
Vowels (Short)
Vowels (Long)
Word families

+
+
v"

-

reads through punctuation
v"

+
+

-

uses approximations

+

+
-

-

-

didn't use with new words
ending sounds "t"
I'll, you're
ph

+
+
-

-

-

are, ure
some, from, left, saw, those, at, it
"ed" endings
grouchy, encountered
i, u
CVCe, ee, oo, oa, au, ow, i
_ff, _mp, _sk

Summary/Suggestions:
S2's reading and decoding skills could be improved by focusing on reading for meaning, reading with
expression, recognizing new words when seeing them again, skipping the word and going back, using
context clues, and chunking with a focus on: word endings, "R" controlled vowels, the "ph" diagraph,
contractions, and short and long vowels. Continue sight word and English language development.
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Student 3: CD Reading Group
Student Name
S3
Date
1131105 A.R. Level --=or=a=n,..ge=-------Grade/Teacher 3 I T4
Book Just Going to the Dentist bv Mercer Mayer
Reading Behaviors

v'Observed
(+) strength

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

,.....

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

Notes

skipped lines

../

,.....

Reading Comprehension
Strategies:
Asks for help/clarification
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

Not
Observed

me/my, hell

,.....

+

I

,.....

-

reads through

+
,.....

+
+
,.....

+
../

+
+
+

+

"ch" begin, "th" end
,.....

-

ire, eir, ur
thought
met/meet, "ed"endings
tongue, counted

-

+

-

CVCe, lnd, no, ay, ee, VVCe, ea
../

Summary/SuggestiOns:
Encourage S3 to read for meaning and continue building his word attack skills by focusing on
diagraphs (beginning and end), "R" controlled vowels, word endings, and long vowel sounds.
Continue vocabulary development.
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Names:

Sl
S2

The DeMarco Checklist-Group Worksheet
HM Reading Level: CD Group (Early 1st)
S3

Reading Behaviors
Miscues:
Omissions
Insertions
Reversals
Substitutions
Reading Comprehension
Strategies:
Asks for help/clarification
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

Need
instruction

Currently
learning

Use
consistently

Notes

N/A
N/A
N/A
,/

,/
,/

./'
,/
,/
,/

,/

,/

,/
,/
,/

,/

./
,/

end sounds

./
./'

ch, th, ph

./
,/
,/
,/
,/
,/

,/

Multi-syllabic words, i, ii

,/

,/

Summary/Suggestions:
For this group-monitoring meaning, reading with expression, recognizing new words when see again,
skipping and going back, using context clues, chunking, "R"controlled vowels, verb tenses,
vocabulary development, short vowels in multi-syllabic words and long vowels.
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The next group of checklists is the students in the Houghton Mifflin EFG
(mid first grade) reading group. There are seven students in this group (S4, S5, S6,
S7, S8, S9, and SlO). After reviewing the results from S4, S5, S6, S7, S8, S9, and
SlO's completed checklist, I found that this group could use reading for meaning
strategies to build their fluency and accuracy during reading. When students read for
meaning, they tend to make fewer miscues because the miscues don't make sense
within the context of the text. By teaching this group to monitor meaning while they
read, to read with expression, to recognize new words when they see them again,
and to use context clues, this group can cut down on the number of omissions,
insertions, reversals and substitutions they make while they read. The fewer miscues
this group makes, the better their fluency and accuracy skills will be. This group
could also work on some word attack skills, such as learning short and long vowel
sounds, contractions, word endings (consonants, "ed" endings, word families),
chunking, and sight word and vocabulary development. This will build their fluency
and accuracy skills, as well.
While reviewing this groups' worksheet, I noticed there were a few skills that
were not observed enough during the assessment to decide the students' instructional
needs for these skills. There was no opportunity to assess these skills with the
particular books the students chose to read. This was one of the anticipated
limitations of this study, and the worksheet was designed to accommodate it. The
worksheet can be used to guide instruction and continue to assess the groups at the
same time. The skills that require further assessment have an asterisk in the column
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of the expected instructional need to indicate that these skills need to be further
assessed. This group's abilities to read diagraphs, non-words, and prefix and
suffixes need further assessment.
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Student 4: EFG Reading Group
Student Name
S4
Date
2/1105 A.R. Level --=or=a=n=g~e_ _ _ __
Gradeffeacher 3 I T2
Book More Parts bv Tedd Arnold
,(Observed
Reading Behaviors
Not
Notes
(+)strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

"s" ending_
for, a, the

../
,(

../

approximations for words

Reading Comprehension
Strategies:
Asks for help/clarification
,(

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

-

reads through
reads through
../

didn't decode new words
when can
when can

../

+

read through
read through
*how he comprehends*

-

sl, squ
didn't use
end sounds
n't, I've, you'd

+
+

-

+

-

no attack skills
,(

-

-

ar, or, ear
out, friend, every-interferes with accuracy
"ed" endings
accident
multi-syllabic words, ea
ea, oo, ai
_at, _in, _ack, _on

Summary/Suggestions:
Focus on reading for meaning and not relying on picture clues. Build word attack skills with
chunking, "s" blends and clusters, end sounds, contractions, "R" controlled vowels and word families.
S4 needs a larger sight word vocabulary and continued vocabulary development.
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Student 5: EFG Reading Group
S5
Date
1/31105 A.R. Level ---"'or,_,a""'n""g.::..e_ _: - - - Student Name
Gradefreacher 3 I T4
Book I Took Mv Frog to lhe Librarv bv Eric A. Ki ....... . . ........
Reading Behaviors
..robserved
Not
Notes
(+)strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

./

to (lx), "s" endings
and

./

../
../

mouth/_Qouch,

~oximations

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

+
+
../

didn't decode any new words

../

reads throJ!&h

+
+

+
+

+
-

didn't use

+
../

+
../
../

../

+

-

"ed" endings, reads as "reds"
python, h_y_ena

-

e
ai, y as 1, ea

../

Summary/SuggestiOns:
Continue developing S5's word attack skills by reading for meaning and not relying solely on context
and picture clues, chunking (word endings), short and long vowel sounds, and vocabulary
development.
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Student 6: EFG Reading Group
orange
211/05 A.R. Level _
Student Name
S6
Date
Gradeffeacher 3 I T5
Book The B --· Nest bv P.D. Eas . .
Reading Behaviors
../Observed
Not
Notes
(+) strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

to
the

../

../
../

a/our, and/all, the

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

+
+

-

reads through

+
+

-

reads through

+
+

-

str, fl, sw

+
v
I've, isn't, n't, I'll
"ch" ending

-

../

+

-

-

ing, er
our, ur
Mr., here, else, !rround, could
"ed" endings
guess, barrel

+

-

ea, ew, igh
_ock,_ess

Summary/SuggestiOns:
Encourage S6 to read for meaning and continue developing her word attack skills by focusing on
blends and clusters, contractions, word families , word endings, "R" controlled vowels and long vowel
sounds. Continue sight word vocabulary and vocabulary development.
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Student 7: EFG Reading Group
Student Name
S7
Date
2/2/05 A.R. Level --=or,_,a=n'-'=g"'-e_ _ _ __
Gradeffeacher 3 I T5
Book The B . . .. the Beach bv Niki Dal
.,/Observed
Reading Behaviors
Not
Notes
(+) strength
Observed

-

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

and, if, of
the
b/d
the, and, approximations

../
../

../

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

-

reads through
reads through

+

(lx)
reads through
reads through

-

../

-

reads through
for comprehension

+

-

br

-

ending sounds
../
../

-

../

-

ar
ready, work, over, and
"ed" endings
tropical

-

ai, ow, ee, igh, oe, ea, VCV, ild, CVCe, ie
_ight

u

-

Summary/Suggestions:
S7 needs to slow down and read for meaning. Continue to build word attack skills by practicing
chunking, word endings (especially "ed" endings) and long vowel sounds. Continue to build sight
word vocabulary as well as English language vocabulary.

I
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Student 8: EFG Reading Group
S8
Date 1131/05 A.R. Level - - ""or,_,a,...n.:.;ge"----- - Student Name
Gradeffeacher 3 I T1
Book Danny and the Dinosaur by Syd Hoff
Reading Behaviors

¥"Observed
(+) strength

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

Not
Observed

,/

Notes

the, "ed"ending, so, are, "s" ending, my
and, the, of
letters, words, phrases
Ilwe, for/from, "s" for "ed", a/the
Approximations for words

,/

,/
,/

Reading Comprehension
Strategies:
Asks for help/clarification

I

Stops, looks at teacher, won't go on

-

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
,/

+
+
+
museum
won't go on until decodes word
won't go on until decodes word

+
+
,/

+
+

+

-

not on new words

+

-

I'm, I've
,/
,/
,/

-

-

(but decoded wire)
ar
some, went, had, could
"ed" endings
bundles, taught
multi-syllabic words
Ow, oo, ild, Ind, sign
_ ell

Summary/Suggestions:
S8's fluency is affected by miscues and his habit of stopping at words, but his decoding skills are
good. Continue developing them by building his sight word vocabulary, word endings, contractions,
and long vowel sounds. Continue reading for meaning and vocabulary development.
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Student 9: EFG Reading Group
Student Name
S9
Date 211/05 A.R. Level blue
Graderreacher 3 I T2
Book Chicken LiLLie bv Steven Ken
Reading Behaviors
v"Observed
Not
Notes
(+)strength
Observed

~

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

/

is, to
the, ie
was/saw
approximations, and/on

v"
/

v"

Reading Comprehension
Strategies:
Asks for help/clarification
/

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

+
/

-

reads through

+
(l x)
reads through
reads through

+

-

/

+
+

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

-

squ, sn

+
+
/

/

-

er

+

-

-

"ed" endings
horrified, southern

a
ee, ai, ia, oo, oa

+
-

-

Summary/SuggestiOns:
Encourage S9 to read for meaning and continue building her word attack skills by focusing on blends,
word endings, and long vowel sounds. Continue developing vocabulary.

I
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Student 10: EFG Reading Group
orange
Student Name
SlO
Date 2/1105 A.R. Level
Grade!feacher 3 I T2 Book J
B.J....
d
the
Stuoid
Smellv
Bus bv Barb
-··
Reading Behaviors
..fObserved
Not
Notes
(+) strength
Observed
~ -- ~·

""~·-..,

-·- Park..
.....

(·) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

I

I

,(

it, I, "s" endings
.,(

.,(
.,(

approximations, me/my

Reading Comprehension
Strategies:
Asks for help/clarification
.,(

~akesconnections

+
.,(

~akes

predictions
~onitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

-

reads through

+
.,(

+
+

when can
.,(

+
.,(

(chapter book)

+

-

not on new words

+

-

I'd, I'm, n't
.,(
.,(
.,(

-

Air
~s.,

though, where, would
"ed" endings
shelves
e. multi-syllabic words
1, ea, lnd, CVCe, ou, ee
_ang, _ick, _ all

-

-

Summary/Suggestions:
Encourage SlO to read for meaning and continue developing her word attack skills by focusing on
contractions, word endings and long vowel sounds. Continue building sight word vocabulary, English
language skills and vocabulary.

'

DeMarco Checklist 51

Names:

S4
S5
Reading Behaviors

The DeMarco Checklist-Group Worksheet
HM Reading Level: EFG Group (Mid 1st)
S6
S8
SIO
S7
S9
Currently Use
Notes
Need
consistently
instruction learning

Miscues:
Omissions
Insertions
Reversals
Substitutions

work on fluency and accuracy
work on fluency and accuracy
work on fluency and accuracy
work on fluency and accuracy

,/

v'
,/
,/

Reading Comprehension
Strategies:
Asks for help/clarification
v'

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

v'
,/
,/
,/

v'
,/
,/

,/
,/

v'

,/

v'
,/

end sounds

*

assess further
assess further
assess further

v'

*
*
v'
,/

v'
,/

"ed" endings
continue

v'
,/
,/

Summary/Suggestions: Focus for this group: Use reading for meaning to build fluency and accuracy.
Focus decoding instruction on short and long vowels, contractions, word endings (consonants, "ed"
endings, word families), chunking, and sight word and vocabulary development. *While readingassess and record diagraph, non-word, and prefix and suffix abilities.

I
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The third group of checklists is the Houghton Mifflin HI (late first grade)
reading group. There are five students in this group (Sll, S12, S13, Sl4, and Sl5).
After reviewing the results from Sll, Sl2, Sl3, S14, and Sl5's completed checklist,
I found that this group, like the previous group, could use reading for meaning
strategies to build their fluency and accuracy skills. This means that I can use many
of the same teaching strategies mentioned above and focus more instructional and
lesson planning time on lessons and techniques that help build meaning for the
students. With a focus on building fluency and accuracy skills through reading for
meaning, both groups' comprehension skills will improve as they strive to make
sense of what they read. This allows me to build the skills the students need while
continuing to develop the skills they already have.
This group also needs to work on some word attack skills, such as learning to
chunk words, learning the consonant sounds, learning to read prefixes and suffixes,
learning the "R" controlled vowel sounds, learning sight words, continuing their
vocabulary development, and learning the long vowel sounds. These skills will
improve the students' accuracy and fluency rates, as well.
While reviewing this groups' worksheet, I found that the students' abilities to
read word families were not observed enough during the assessment to fully decide
the students' instructional needs for this skill. Therefore, there is an asterisk next to
this skill to indicate that it needs to be further assessed. The asterisk is placed in the
"currently learning" column because it is the anticipated instructional need of this
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skill. As I work with this group and observe their word family reading abilities, I
can confirm which column best suits their instructional needs.
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Student 11: HI Reading Group (Late 1st grade)
Student N arne
S II
Date 1128/05 A.R. Level -----'b~l""'ue~---Gradeffeacher 3 I T5 Book Sleeov Bears bv Mem F
Reading Behaviors
v"'Observed
Not
Notes
(+) strength
Observed
v~

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

,./

,./

articles, etc.
,./

,./

small words (was, the, he/her),
approximations

Reading Comprehension
Strategies:
Asks for help/clarification

'

,./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

!

+
,./

+
+
./

didn't decode new words

./

read through

+
+

+
+

-

cr
not on new words
final sounds

-

-

+
+
./

-

endings
ar, ur, er
through, be
"ed" ending
double consonant endings or multisyllabic
ew, OU, ia, OW
_ull, _all

-

Summary/Suggestions: S 11 could use instruction on word attack skills and phonics, more specifically
with: blends, endings, multi-syllable words, "R"controlled vowels, and long vowels. Continue
developing sight words and English language vocabulary.
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Student 12: HI Reading Group
Student Name
S12
Date 1128/05 A.R. Level _ _b,_,l""u"'"e_ _ _ __
Gradeffeacher 3 ITS Book The Bab ..,.· . -· '-.... Club bv Ann M. M -Reading Behaviors
.fObserved
Not
Notes
(+) strength
Observed
~

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

./
../

.r
../

to, I
the
approximations for words *has an interesting
breathing habit-almost a stutter

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

-

reads through
reads through

+
+
+
../

../

reads through
(chapter book)

+
attempts large words but misses 2
syllable words
end sounds
I'm

+1-

-

+

../

-

or, mr, ear, Ire
though
"ed" endings
interferes with fluency
multi-syllabic words (puz-zle)
ou
../

Summary/Suggestions:
S12 appears shy when he reads aloud. He has a breathing pattern or habit that can interfere with
fluency. (Starts to sound like a stutter.) Encourage S12 to read for meaning and build on his word
attack skills by working on chunking (especially 2 syllable words), end sounds, contractions, and "R"
controlled vowels. Continued vocabulary development will improve Sl2's fluency as well.

I
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Student 13: HI Reading Group
Student Name
S13
Date 1/27/05 A.R. Level _ __,b""l""'ue"'-----Gradeffeacher 3 ITS Book Chicken Little bv Steven Kell ...,,....,;;;,
Reading Behaviors
v"Observed
Not
Notes
(+) strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

/
/

articles
/

/

approximations

Reading Comprehension
Strategies:
Asks for help/clarification
/

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Usespicture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
/

+
+
helicopter

+
+
+

when can
/

+
+

reads through
when can

+

-

not on new words
final sounds

+
+
/

-

de- , rear, ear, ur

+
/

-

,...

poultry, shrieked, horrified, chuckled
multi-syllable words
ai, ee, oo, ou, ow, poster, ea, ie

Summary/SuggestiOns:
S 13 has good decoding skills. Continue developing word attack skills by reading for meaning,
chunking (prefixes, multi-syllable words, and end sounds), and continued instruction with "R"
controlled vowels and long vowels. Continue vocabulary instruction.
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Student 14: HI Reading Group
Student Name
S14
Date 1/28/05 A.R. Level --""'"or"-"a=n""g.::..e_ _ _ __
Gradetreacher 3 ITS Book
Mouse
Count
bv
Ellen Stoll
--- -- -- Walsh
---Reading Behaviors
~Observed
Not
Notes
( +) strength
Observed
-

-

- ·· -

-

-

-

------

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

I

,(

~

I

the
,(

,(

approximations

Reading Comprehension
Strategies:
Asks for help/clarification
,(

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
,(

-

,(

+
+
,(

+

+

-

not on new words
initial j, f, t, n, h
tch ending
,(

-

pre-, un,(

-

needs 1sr 100 words
"ed" ending
interferes with fluency
multi-syllabic words
a, ee, CVCe
~

Summary/Suggestions:
S 14' s fluency and decoding skills are affected by her lack of initial consonant sounds and limited
sight word vocabulary. Building these skills, as well as learning about prefixes, diagraphs, word
endings and long vowel sounds will improve S14's fluency. Continue English language development
and vocabulary skills.
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Student 15: HI Reading Group
Student Name
S15
Date 1/28/05 A.R. Level _
blue
Gradeffeacher 3 I T5 Book Millions of C- bv Wanda G
Reading Behaviors
Not
Notes
"Observed
(+) strength
Observed

--

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

"

phrases, words, articles
(l x)
(lx)
approximations

y'

y'
y'

Reading Comprehension
Strategies:
Asks for help/clarification
y'

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
y'

-

reads through
reads through
y'

+
+
I

y'

I

+
+

+

-

b/v, end sounds rn/n, g, d, s beginning-w
_gu,

dge

+
+
y'

-

thought, would

+

-

trudge

+
CVCe, ou

y'

Summary/Suggestions:
Encourage Sl5 to read more carefully and to read for meaning. Continue to build her word attack
skills by focusing on consonant sounds, diagraphs, long vowel sounds, and building her sight word
vocabulary. Continue developing English language skills and vocabulary.
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Names:

Sll
Sl2
Reading Behaviors

Miscues:
Omissions
Insertions
Reversals
Substitutions

The DeMarco Checklist-Group Worksheet
HM Reading Level: HI Group (Late 1st)
S13
~
SL4

Need
instruction

--

-

Currently
learning

~-

- --

Use
consistently

,;'

Notes

work on fluency and accuracy
work on fluency and accuracy
work on fluency and accuracy
work on fluency and accuracy

../

../
,;'

Reading Comprehension
Strategies:
Asks for help/clarification
,/

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

../
,;'

,;'

../
,;'

/
,;'

../
../
,;'

../
,;'

../
,;'

../
../
../
,;'

../

/
../
,;'

../

*

assess further

Summary/Suggestions:
Focus for this group: Use reading for meaning to build fluency and accuracy. Build word attack
skills with chunking, consonant sounds, prefixes and suffixes, "R" controlled vowels, sight word and
vocabulary development, and long vowel sounds. *While reading-assess and record word family
abilities.
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The fourth group of checklists is the Houghton Mifflin J (early second grade)
reading group. There are seven students in this group (S16, S17, S18, S19, S20,
S21, and S22). After reviewing the results from S16, Sl7, S18, S19, S20, S21, and
S22's completed checklist, I found that this group, like the previous two groups,
could use reading for meaning strategies to build their fluency and accuracy skills. I
can use many of the same teaching strategies previously mentioned and focus more
instructional and lesson planning time on lessons and techniques that help build
meaning for the students. This groups' comprehension skills will improve as they
strive to make sense of what they read, and I will be able to build the skills the
students need while continuing to develop the skills they already have. This group
only needs work with a few decoding skills, the sounds of diagraphs, continuing their
vocabulary development, and learning the long vowel sounds.
While reviewing this groups' worksheet, I discovered two things. One, there
were a few skills that were not observed enough during the assessment to fully assess
the groups' instructional needs for these skills. Therefore, the decoding skills prefix
and suffixes, "R" controlled vowels, and word families have asterisks next to them
(in the column of their estimated instructional need or ability) to signify that they
need to be assessed further. The second thing I discovered in reviewing this groups'
worksheet was that three individual students had areas of need that the other
members of the group didn't have. I wrote notes next to the strategies or skills these
students needed to have directly taught to them. S 18 needs instruction on reading
with expression. S 19 needs instruction on monitoring meaning and consonant end
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sounds. And, S20 needs instruction in chunking. The worksheet guides individual
and group learning.
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Student 16: J Reading Group (Early 2"d grade)
Student Name
S 16
Date 2/2/05 A.R. Level ----'b""'l"""ue"'--- - - Grade!feacher 3 I T3 Book Possum Ma~ric bv Mem F'
Reading Behaviors
./'Observed
Not
Notes
( +) strength
Observed
~~

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

/

/ (lx)

her
/

.;'

approximations, in/of

Reading Comprehension
Strategies:
Asks for help/clarification
/

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
/

+
+
+
+
+
tries to decode as reads

-

+
+

+
+
+
+

-

Good word attack skills

sh, th endings
/

+
/

-

-

-

through, could
"ed"endings
possum
multi-syllabic words (ex: plid-dle)
ea, CVCe, open syllable o (ho/tel)
_oss
-

Summary/Suggestions:
S16 has good word attack skills. Continue building sight word vocabulary, continue chunking with
multi-syllabic words (ex: pad-dle) and "ed" endings, continue long vowel instruction and vocabulary
development.
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Student 17: J Reading Group
Student Name
S 17
Date 2/2/05 A.R. Level _
blue
___.. ..
Gradeffeacher 3 I T3 Book Pinkv and R _, . -··d the Perf1 Pumokin bv J _...... ... H
Reading Behaviors
./Observed
Not
Notes
(+)strength
Observed

---

_.

._

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

1

./

(lx)
./
./

./

'

approximation

Reading Comprehension
Strategies:
Asks for help/clarification
./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
./

+
+
./

didn't decode new words
when can
when can

./

reads through

+
+

+
+

-

sl
./

+
're
th, wr beginnings

-

ing

+
./

-

here, many, again, talk
"ed"endings
parents

+

-

ou, ee, 1e
_ick,_ack

Summary/SuggestiOns:
S 17 could improve her word attack skills by continuing to work on word families, word endings, long
vowels, blends, diagraphs, and contractions. Continue developing her sight word, English language
skills and vocabulary.
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Student 18: J Reading Group
Student Name
Sl8
Date 2/3/05 A.R. Level .
orange
. ....,.,. ... Puoov bv M '-U"" ,._,,'-'""II
GradefTeacher 3 I T3 Book Arth ..._.
B
,/'Qbserved
Reading Behaviors
Not
Notes
( +) strength
Observed
~

.~..

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

./
./

"s"endings, so, have, the, all, a
are, "s"endings
./

./

for, "ing" endings, approximations

Reading Comprehension
Strategies:
Asks for help/clarification
./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
./

+

-

reads through
./

didn't decode new words

./

reads through

+
+
I

+
+

+
+

-

end sounds

+

-

"sh" endings, "tch"
,I'

+
+

-

"ed" endings on new words

-

+

+

A u, ea, ow, ay
_al,_ack
---

Summary/Suggestions:
Sl8's word attack skills could be improved by focusing on word endings (end sounds, end diagraphs,
"ed" endings, and word families) and long vowel sounds. Continue vocabulary development and
reading for meaning.
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Student 19: J Reading Group
Student Name
Sl9
Date 2/3/05 A.R. Level _ _b~l~u!<.e_ _ _ __
Grade!Teacher 3 I T3 Book Zin
•••.t -·
Z.tn! Z.tn! A YtOltn b uov<1 Moss
Reading Behaviors
..tObserved
Not
Notes
(+)strength
Observed
(·) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

.,(

that (lx)
.,(

/
.,(

and, ten

Reading Comprehension
Strategies:
Asks for help/clarification
.,(

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
.,(

-

reads through

+
+
+
+
.,(

+
+

+
+
+
.,(
.,(

+
+
+
+
+

-

quartet, quintet, hesitate

+

-

ea, o (open syllable)
- ass

Summary/Suggestions:
S 19 has good word attack skills. He used the words and pictures to comprehend the story. Focus on
reading for meaning and vocabulary development to help him read new words and comprehend new
content being introduced in the story.
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Student 20: J Reading Group
S20
Date 2/4/05 A.R. Level
blue
Student Name
Gradeffeacher 3 I T3 Book One Fine Dav bv No nnv H ..... ,.... ..., ............
Reading Behaviors
~Observed
Not
Notes
(+)strength
Observed

.

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

../

with (lx)
../

../

or/of, approximations

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
~

+
+
when can

+
+
+
../

I

+
+

I

+

-

did not use as word attack skill

+
../

-

kn
../
~

+

-

through
"ed" endings on new words
desperate
multi-syllabic words
ai, ie, ea

-

../
---

Summary/Suggestions:
S20 reads for meaning and has good decoding skills. Continue building word attack skills with
chunking (diagraphs and word endings), long vowel team instruction, and continued sight word and
English language vocabulary development.
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Student 21: J Reading Group
Student Name
S21
Date 2/4/05 A.R. Level blue (but chose an orange book)
Gradeffeacber 3 I T3 Book T he Teacher from the Black L ae.oon bv Mike T hal -Reading Behaviors
./Observed
Not
Notes
(+) strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

./
./

I, "s" endings
"n't" ending (lx)

I

how/now, of/on, approximations

'

./
./

Reading Comprehension
Strategies:
Asks for help/clarification
./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues

Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
./

+
+
./

+
+
./

+
+

-

sw

+
+

-

've

+
+

-

unar
Mr. (Mrs.)

+
breathes, beckons, cackles, absent
multi-syllabic words
CVCe, VCV

-

./

--

Summary/Suggestions:
S21 was most comfortable reading the orange level book he had selected. He did not want to try
selecting a blue level book. S21 has good word attack skills that could be further developed by
focusing on word beginnings (blends and prefixes), word endings (contractions and "s" endings"),
"R" controlled vowels, short vowels (in multi-syllabic words), long vowel (CVCe and VCV) and
continued vocabulary development
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Student 22: J Reading Group
Student Name
S22
Date 2/4/05 A.R. Level
blue
Gradetreacher 3 I T2 Book Walter the Baker bv Eric C ·,/'Qbserved
Reading Behaviors
Not
Notes
( +) strength
Observed
(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

,.,..
../

,.,..

../

the ( l x)
with (lx)
itll

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

+
+
../

+
+
../

+
+

+
+
+
-

qu

-

un-, re-, inoar

+

-

"ed" endings
desperation, trudged, invention
multi-syllabic words
ou

-

../

Summary/SuggestiOns:
S22 has good decoding skills. Continue to develop them by focusing on reading for meaning, word
beginnings ("qu" and prefixes), "R" controlled vowels, word endings ("ed" endings") and continued
vocabulary development.
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Names:

Sl6
S17
Reading Behaviors

The DeMarco Checklist-Group Worksheet
HM Reading Level: J Reading Group (Early 2nd)
S18
S20
S22
S19
S21
Currently Use
Need
Notes
instruction learning
consistently

Miscues:
Omissions
Insertions
Reversals
Substitutions

./
./
./
./

work on accuracy and fluency
work on accuracy and fluency
work on accuracy and fluency
work on accuracy and fluency

Reading Comprehension
Strategies:
Asks for help/clarification
./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

./
./

¥"*
¥"*

teach S19
teach S18

./
./

I

./

I
I

./
./
./

/

¥"*
¥"*

s blends
teach S20
end sounds-S 19

./
./
./

*
*

assess further
assess further

./
./
./
./

focus on multi-syllabic
words ex: (ex: pad-dle)

*

assess further

./

Summary/SuggestiOns:
Focus for this group: Use reading for meaning to build fluency and accuracy. For decoding-focus
instruction on diagraphs, vocabulary development and long vowel sounds. *While reading-assess and
record prefix and suffix, "R" controlled vowels and word family ability.
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The last group of checklists is the Houghton Mifflin KL (mid second grade)
reading group. There are two students in this group (S23 and S24). After reviewing
the results from S23 and S24's completed checklist, I found that this group already
uses reading for meaning skills, which they should continue to develop. The word
attack skills this group could work on are learning how to chunk, learning how to
read suffixes, learning how to read "ed" endings, continuing to develop their
vocabulary skills, and learning the short and long vowel sounds. Three decoding
skills were not observed enough during the assessment to make a judgment as to the
students' instructional needs for them. These skills, contractions, diagraphs, and
word families, were marked with asterisks (in the column estimated to be their
instructional need level) in order to signify that they need to be further assessed.
One of the students needed instruction with one of the skills that the other student
didn't. I made a note next to this skill as a reminder to teach it to this student. S23
needed instruction on "R" controlled vowels.
As each group has had their individual information from The DeMarco
Checklist compiled onto the group worksheets for the purpose of organizing and
analyzing the results, it has become easier to identify the groups' instructional needs.
By the time I came to the last groups' worksheet, I already had an expectation of
what I could do with the information it provided. The groups, like the students in
them, have some strengths and weaknesses that overlap. This makes designing
interventions and lessons to address the students' instructional needs much more
efficient. Instead of spending the first few months of precious instructional time
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trying to hone in on my students' reading strengths and weaknesses, I can use the
checklists, and subsequent group worksheets, to begin remediation on the skills most
needed by my students right away.
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Student 23: KL Reading Group (Mid 2"d grade)
blue
Student Name
S23
Date 1/25/05 A.R. Level
Grade/Teacher 3 I T2 Book Fireflies bv Julie Brink!
Reading Behaviors
v"Observed
Not
Notes
(+)strength
Observed

--

(-) weakness

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

../
,.1'

../

articles (3x)

Reading Comprehension
Strategies:
Asks for help/clarification
../

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
,.1'

+
+
../

+
+
,./

+
+

+

-

not on new words

+
,./

../
../

-

ly, ed, ing

+

-

"ed" ending on new words
forked , quietly, patterns, thrust, etc.
e, i in multi-syllabic words
"y" as 1, CVCe, ow, ou

-

-

-

../
- -

Summary/Suggestions:
S23 has good word attack skills. Continue developing them by working on word endings, long and
short vowels, and chunking new words. Continue vocabulary development to increase fluency and
comprehension.
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Student 24: KL Reading Group
Student Name
S23
Date 1124/05 A.R. Level
blue
Gradeffeacher 3 /TS Book Stellaluna bv Janell Cannon
Reading Behaviors
..I'Observed
Not
Notes
(+)strength
Observed
I
(-) weakness

I

Miscues:
Omissions
Insertions
Reversals
Substitutions

../

(2x)
(l x)

../

..I'
./

approximations for words

Reading Comprehension
Strategies:
Asks for help/clarification
./

Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families

+
../

+
+
./

+
+

didn't attempt new words
when can

./

reads through

+
+

+

-

not on new words
"t" at end

-

+
+

-

ious

+
+

-

"ed" endings on new words
difficulty with higher level words
multi-syllabic words
ea. oo. ei, CVCe

-

../

Summary/SuggestiOns:
S24 has good decoding skills that can be further developed by focusing on end sounds, long vowel
sounds, and chunking new words. Continue vocabulary development.
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The DeMarco Checklist-Group Worksheet
HM Reading Level: KL Reading Group (Mid 2"d grade)
~ames:

S23
S24
Reading Behaviors

I

Miscues:
Omissions
Insertions
Reversals
Substitutions

-

Need
instruction

Currently
learning

Use
consistently

Notes

~/A
~/A

~/A

v"

Reading Comprehension
Strategies:
Asks for help/clarification
v"
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs

v"
v"
v"
v"
v"
v"
v"
v"
v"
v"

v"
v"
v"
*
*

"t" at end
Assess further
Assess further
v"

~on-words

Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)

v"

Vowels (Long)
Word families

v"

Suffixes
S23

v"*
v"
v"
v"
v"

"ed" endings
Multi-syllabic words (ex:
pad-dle)
*

Assess further

-

Summary/Suggestions:
Continue to read for meaning. Build word attack skills by working on chunking, suffixes, "ed"
endings, vocabulary development, and short and long vowel sounds.
*While reading-assess and record contractions. diagraphs, and word family abilities.
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Teacher Questionnaire Responses:

After assessing the students with The DeMarco Checklist, I gave copies of
their completed checklists to their classroom teachers and another Title One teacher
to review. The teachers were asked to respond to an open-ended questionnaire
which asked if they felt The DeMarco Checklist improved the quality of reading
assessment done with third grade Title One students and why or why not they felt
that way. The first question required only a yes or no answer. The responses to that
question were as follows:
Question 1: Does using The DeMarco Checklist improve the quality of assessment
done with third grade Title One students? (See Table 4.1)
Teacher Number Yes
No
../
T1
../
T2
../
T3
../
T4
./
T5
./
T6
Total: 6 yes answers, 0 no answers Table 4.1
Question 2: Why or why not? (Do you feel that The DeMarco Checklist improved
the quality of assessment done with third grade Title One students?)
The second question was open-ended, so the responses were varied,
according to the teachers' opinions. The teachers' responses reviewed and grouped
into five different categories:
The DeMarco Checklist gives detailed information about reading abilities.
The DeMarco Checklist will help direct reading instruction.
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The DeMarco Checklist is more informative and specific than the assessments we
have.
Extension ideas for the checklist.
Praise for The DeMarco Checklist.
The teachers' responses to the second question are listed by category and
teacher number.
Cate ory: The DeMarco Checklist ives detailed information about readin CT abilities.
Teacher Number and Res onse

Checklist gives
detailed
information
about reading
abilities.

Total

Tl-grateful for such a detailed and specific assessment 9
of
reading behaviors.
T2-This was a very specific/detailed assessment.
T2-It not only gave an assessment of the main reading
behaviors/standards but gave many subskills.
T3-The checklist goes into greater detail and assesses
specific aspects of decoding and reading
comprehension. Therefore, we know the student's
reading level and each student's strengths and
weaknesses in reading.
T3-These specific details are extra important with Title
One and transition students because they need extra
support.
T4-I wish it was in place permanently because it gives
me a lot more information on kids that I need to know
more
about.
T5-This checklist provides focus and concrete evidence
(of
reading abilities)
T5-This checklist is clear and thorough (meaning
detailed)
T6-The checklist breaks things down into categories so
we
can get more of an idea about what each child
needs,
specifically.
Table 4.2
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There were nine responses in this category, all regarding the detailed
information about reading abilities the checklist provides for teachers. The checklist
broke down the strategies and skills the students used while they're reading, so the
teachers could clearly see their students' reading strengths and weaknesses. The
teachers all seemed to appreciate this aspect of the checklist. One reason, mentioned
twice, was gaining more information about the struggling readers in the Title One
program. The teachers valued knowing more about these students' needs. (See
Table 4.2)
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Category: The DeMarco Checklist will help direct reading instructiOn.
Teacher Number and Res onse

Checklist will
help direct
reading
instruction.

Total

Tl-I appreciate the opportunity to so professionally
8
evaluate student's reading and isolate those skills
needing further teaching.
Tl-it is particularly useful to know the specific skills to
target for instruction to make efficient use of time
and
grouping strategies.
T2-this assessment gives the instructor the ability to
focus
teaching/skill work on very specific skills.
T2-So rather than saying, "We need to improve on
decoding with this student," now we can isolate
decoding practice to verb tenses.
T3-The DeMarco findings will help me, as a teacher, to
better model and differentiate my instruction to meet
the needs of the students.
T5-The checklist summary gives the homeroom teacher
and Title One teacher a concise plan for continued
reading instruction.
T6-When the information is compiled, it can direct
instruction because it will show patterns of areas of
need.
T6-As a classroom teacher, I would want a grid tally that
would give me a pattern of areas of need so I could
teach those skills.
Table 4.3

There were eight responses to this category, all regarding how the detailed
information gathered on the checklist would help direct reading instruction. The
teachers commented on how the specific areas of need detailed on the checklist
would focus their instruction on specific strategies and skills. They seemed to value
this information as they considered the instructional needs of their students. (See
Table 4.3)
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Category: The DeMarco Checklist is more informative and specific than the
assessments we have.
Total

Response Category

Teacher Number and Response

The DeMarco
Checklist is more
informative and
specific than the
assessments we
have.

T2-This checklist is an improvement over what we
3
have
with HM (Houghton Mifflin Reading Assessment)since it is so specific.
T4-The checklist is more informative than anything
we've
had before.
T5-The inclusion of the vocabulary/language
development
is different form other checklists and very useful.
Table 4.4

L__

There were three responses to this category, all regarding how the checklist
was more informative and specific than the materials the school was already using
for reading assessment. The checklists' detailed information about reading abilities
provided these teachers with insights they did not have before with other
assessments. Therefore, they saw the checklist as an improvement over the other
assessments. (See Table 4.4)

i
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Category: Extension ideas for the checklist.
Teacher Number and Res onse

Total

Tl-1 would certainly use this checklist as an integral
6
assessment tool.
T4-the district should adopt it.
T6- It would be great if we could computerize it.
T6-As a Title One teacher, I could see using this
checklist
at the beginning of the year when I was forming
groups
to get an idea of what skills the students in a group
have.
T6-I could see using this checklist for Student Study
Teams because it is much more specific than what
we
use now and it would be easier for everyone to see
the
area of need.
T6-We could use the checklist to look for reading
difficulties that may need further examination. We
could communicate this information to the
classroom
teacher who might miss the difficulties in a whole
class
situation. It could be really helpful to the teachers.
Table 4.5
There were six responses in this category, all regarding further uses or
extensions for the checklist. Two teachers felt they would use the checklist
themselves to assess their students and for grouping purposes. One teacher felt the
entire district should use the assessment. One teacher, in thought of three extensions
for the checklist: to computerize the checklist, to use as an assessment tool in
Student Study Teams (when students are being considered for special needs testing
or services), and to use to identify reading difficulties.
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c

Praise for The DeM

Checkl·

Response Category

Teacher Number and Response

Total

Praise for The
DeMarco
Checklist.

Tl-Thanks for letting us participate.
T4-lt's amazing.
T4-It's awesome.

3
- -

- ·- - -

Table 4.6
There were three responses to this category, all regarding praise for the
checklist. These comments were non-specific, positive responses to being included
in the study and being introduced to The DeMarco Checklist. (See Table 4.6)
That concludes the presentation of the completed student checklists, the
group worksheets, and the responses from the teachers' questionnaire collected
during this study. All three of these measures displayed here were analyzed to
answer the question, "Does using The DeMarco Checklist in conjunction with
Accelerated Reader leveled books improve the quality of reading assessment done
with third grade Title One students?" The analysis and answer to this question will
be discussed in the next chapter.
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Chapter Five
Conclusion
Introduction

After completing two case studies this year where I used informal
observations to record the specific reading strengths and weaknesses of two students,
I realized I wanted to have this same type of in-depth information about my Title
One students. I decided to create a reading observation checklist, The DeMarco
Checklist, with specific reading miscues, comprehension strategies and decoding
skills listed on it, and use it to assess my third grade Title One students while they
read Accelerated Reader leveled books. With the checklist and Accelerated Reader
leveled books, I conducted a study to answer the question: Does using The DeMarco
Checklist in conjunction with Accelerated Reader leveled books improve the quality
of reading assessment of third grade Title One students?
In this study, twenty-four third grade Title One students chose Accelerated
Reader leveled books, at a reading level a little higher than their independent reading

level, to read while I used The DeMarco Checklist to assess their reading strengths
and weaknesses. After I assessed the students, I put their checklists into groups
according to their Houghton Mifflin reading levels and created group worksheets
from the information on the checklists. I also gave copies of the students' completed
checklists to their classroom teachers and another third grade Title One teacher to
review. The teachers were asked to respond to an open-ended questionnaire which
asked if they felt The DeMarco Checklist improved the quality of reading assessment
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done with third grade Title One students and why or why not they felt that way. The
twenty-four completed DeMarco Checklists, the five group worksheets, and the
responses from the six teacher questionnaires were analyzed to determine if the
checklist improved the quality of reading assessment done with third grade Title One
students.
Analysis of the Checklists

The twenty-four completed DeMarco Checklists were the focal point of this
study. They were the assessment tool used in the study and ultimately determined
the study's outcome. The checklist was created to gather more detailed information
about my students' reading abilities because all I knew about them at the beginning
of the year was their reading levels according the Houghton Mifflin Reading
Assessment (Houghton Mifflin, 2001). Although these reading levels helped me

group my students and pick instructional materials, they did not tell me anything
about the skills and/or strategies with which my students needed instruction, were
learning to use, or used consistently.
When I assessed the twenty-four students in this with The DeMarco Checklist
while they read Accelerated Reader leveled books, I was able to assess whether or
not the students had the habit of making four different types of miscues, of using
eleven different reading comprehension strategies, or of using fourteen different
decoding skills. I was also able to note skills that needed further assessment, make
notes on specific areas of need, and write detailed suggestions for instructions at the
bottom of each checklist. Based on the amount of information about reading abilities
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collected on the checklist, and the opportunity to make focused instructional
decisions from that information, compared to the information I had from the
Houghton Mifflin Reading Assessment, it is clear that The DeMarco Checklist

improved the quality of reading assessment done with third grade Title One students.
However, the checklist provided information that was helpful to know in addition to
the reading levels, so the checklist serves a purpose as an additional assessment, not
a replacement assessment.
Analysis of the Group Worksheets

A group worksheet was made for each of the five Houghton Mifflin reading
levels of the students in the study (CD, EFG, HI, J, and KL). The group worksheet
was created to help organize and analyze the information gathered on The DeMarco
Checklists. The group worksheets were copies of The DeMarco Checklist adapted to
accommodate all of the information from a groups' set of checklists. All of the same
miscues, reading comprehension strategies, and decoding skills from the checklist
were listed on the worksheet; only the columns were switched to Need Instruction,
Currently Learning, and Use Consistently. There was also an area to make notes.
The group worksheets allowed me to take all the information from the
individual checklists and make notations about each groups' specific instructional
needs. I could also use the worksheets to make notes on areas that needed further
assessment (and use the worksheet for that assessment), make notes on areas of
specific need, and make notes on areas of individual need. Compared to the type of
information known about each student and subsequent reading group from the
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Houghton Mifflin Reading Assessment, basically their reading level, the quality of

reading assessment done with these students was improved by using The DeMarco
Checklist and the compiled group worksheets. However, since these reading groups
were formed by the information gathered in the Houghton Mifflin Reading
Assessment, and the checklist and worksheet are based on the groups' reading levels,

it serves to say that The DeMarco Checklist works best as an additional reading
assessment, not a replacement assessment.
Analysis ofthe Teacher Questionnaires

After assessing the twenty-four third grade Title One students in this study
with The DeMarco Checklist, I gave copies of the student's completed checklist to
their classroom teachers and a Title One teacher to review. There were six teachers
involved in the study. The teachers were given and asked to respond to an openended questionnaire which asked if they felt The DeMarco Checklist had improved
the quality of reading assessment done with third grade Title One students and why
or why not they felt that way. To the first part of the question, which asked it they
felt The DeMarco Checklist had improved the quality of reading assessment done
with third grade Title One students, all six teachers questioned said, "Yes."
The second part of the questionnaire was open-ended. The teachers gave
their own reasoning for why they felt The DeMarco Checklist improved the quality
of reading assessment done with third grade Title One students. The teachers'
responses were organized into categories and tallied according to the number of
responses made. Nine comments were made regarding the detailed nature of
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information about reading abilities the checklist provided. This information seemed
appreciated by the teachers, especially with the population assessed in the study, the
Title One students. Eight comments were made regarding how the checklist helped
direct instruction. The teachers seemed to appreciate this information because they
could focus their instruction on the specific areas of need of their students and better
ensure that instructional time will be well spent. Three comments were made
regarding how The DeMarco Checklist was more informative and specific than the
assessments our school currently uses. The analysis of the checklist and the group
worksheets concurs with these comments, yet it also reminds us of how the checklist
is based on the established assessments. As of yet, all comments from the teachers'
questionnaires affirm that The DeMarco Checklist improves the quality of
assessment done with third grade Title One students, but it should be an additional
assessment, not a replacement assessment.
Six comments on the teachers' questionnaires were extension ideas for The
DeMarco Checklist. I hadn't anticipated further uses for the checklist when I
initiated the study, but by the time I finished, I found my ideas for future uses of the
checklist paralleled the teachers' comments. One teacher said she would use the
checklist as an integral assessment tool. Another teacher said she would use the
checklist at the beginning of the year when she was forming reading groups to get an
idea of what skills the students in a group have. These two comments echo the types
of uses I see using The DeMarco Checklist for in my own classroom. I am sure that
other teachers would find the checklist helpful, as well. I don't know if the district
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needs to adopt it, necessarily as one teacher recommends, but it would be good to
have as an additional assessment resource.
Another teacher commented on how the checklist would help with two very
important aspects of reading instruction. The teacher commented on using the
checklist for Student Study Teams and for diagnosing reading problems. These two
comments hit on what I thought were the most important potential uses for the
checklist in our schools. The students assessed in this study were all struggling
readers. The teachers and I have strong feelings about identifying these students'
needs in order to address them through our instruction. The DeMarco Checklist has
proven to improve the quality of assessment done with third grade Title One students
in every aspect of this study so far, but its greater purpose may be to further assess
students that need extra attention and assistance with reading instruction.
The last category of teacher responses was praise for The DeMarco
Checklist. This category was included because the teachers made these comments
and they needed to be considered in the final analysis, but they also draw attention to
the fact that every comment made by the teachers regarding The DeMarco Checklist
was positive. The teachers pointed out good aspects of the checklist, good uses for
the checklist, and the promising potential of the checklist. Every comment made by
the teachers points to the fact that they believed The DeMarco Checklist improved
the quality of reading assessment done with third grade Title One students.
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Recommendations for Future Study
I created The DeMarco Checklist because I had a need for it in my classroom.
I wanted to know more specific information about my students' reading abilities and
to use that information to focus my instruction. When I decided to tum my desire for
better quality reading assessment into a study, I had to consider all the aspects of
gathering information with regard to the final analysis and results of the study.
Hence, I created the group worksheet from the checklist. The group worksheets
were only used within the scope of this study to organize and analyze the
information collected during the assessments. Of course, this information was used
to plot out instructional suggestions. A future study could be conducted to test the
group worksheet's potential as an effective lesson planner and an ongoing
assessment. It would be an extension of this study, as well as a separate study of its
own. It's one thing to assess the quality of an assessment and yet another to assess
the quality of maintaining the effectiveness of that assessment as the students grow
and progress.
Another idea for a future study came up over the course of this study. While
I was conducting this study, our school staff was reading and discussing a book
about vocabulary, Bringing Words To Life by IsabelL. Beck, Margaret G.
McKeown, and Linda Kucan (The Guilford Press, 2002), as a staff development
project. Our administrators were trying to highlight the link between strong
vocabulary development and reading and academic success (Beck, 1., McKeown, M.,
& Kucan, L., 2002). I found that my study supported the findings of the book's
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authors and the implications of those findings our administrators were stressing to
our staff. While assessing my students during this study, I found that all of the
students employed some form of ability with the comprehension strategies and
decoding skills listed on the checklist, but they all struggled with comprehending and
decoding unfamiliar vocabulary words. It was a common breakdown spot of fluency
and comprehension for all of the readers. The findings of my study could be used in
future studies of the link between vocabulary development and reading and academic
success, as my findings indicate the importance of strong vocabulary development to
reading success.
Summary

The data collected during this study, the checklists, the group worksheets and
the teachers' responses to the open-ended questionnaires, were analyzed in this
chapter in the hopes of answering the study's overriding question, "Does using The
DeMarco Checklist in conjunction with Accelerated Reader leveled books improve
the quality of reading assessment done with third grade Title One students?"
The analysis of the checklists revealed that the checklist provided
information about the readers' habits of making four different miscues, using eleven
different reading comprehension strategies, and using fourteen different decoding
skills versus just knowing the students' reading levels as provided by the Houghton
Mifjlin Reading Assessment. The checklist also provided the opportunity to write

notes about skills that needed further assessment, specific areas of need, and detailed
suggestions for instruction. The analysis of the group worksheets revealed that the

DeMarco Checklist 90
worksheets provided information about the strategies and skills with which the
students needed instruction, were learning, or used consistently, and the opportunity
to make notes on areas that needed further assessment, make notes on areas of
specific need, and make notes on areas of individual need. Again, this information
was compared to the only information previously provided, which was the Houghton
Mifflin reading levels. The analysis of the responses from the open-ended teacher
questionnaire revealed all positive replies as the teachers pointed out good aspects of
the checklist, good uses for the checklist, and the promising potential of the
checklist. The analysis of the completed checklists, the group worksheets, and the
responses from the teachers' questionnaires confirm that using The DeMarco
Checklist in conjunction with Accelerated Reader leveled books does improve the
quality of reading assessment done with third grade Title One students.
With the success of this study, the researcher maintains that The DeMarco
Checklist was designed to improve the quality of the reading assessment, not to
replace the reading assessments, used at her school. She also encourages others to
use her findings to further study ongoing reading assessment and the link between
vocabulary development and reading success.
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September 29, 2004
Dear Parents,
My name is Margaret DeMarco. I am one of your child's Title One reading
teachers. I am writing you to ask your permission to have your child participate in a
study I am conducting.
I am currently in the process of completing my Master's Degree at California
State University San Marcos, and this study is part of that program. The goal of the
study is to answer the question: Does using The DeMarco Checklist in conjunction
with Accelerated Reader leveled books improve the quality of reading assessment
done with third grade Title One students? The DeMarco Checklist is a reading
assessment tool I have been developing over the course of my studies at Cal State
San Marcos. It is a list with reading miscues, strategies and skills listed on it. I plan
to use the checklist to assess students as they read books. The books the children
will be reading are leveled by a computer program called the Accelerated Reader
program. Students can chose books at their own reading levels to read while I assess
them.
At the end of the study, I will analyze the data I have gathered and decide if
The DeMarco Checklist improved the quality of the reading assessment done with
third grade Title One students. I need your permission to look at your child's records
and obtain their reading levels, to read with and assess your child, and to discuss any
ofthe findings in my report. Please note that your child's privacy will be protected
and participating, or not participating, in the study will not affect your child's grades.
I will assign each student in the study a number and I will refer to him or her by this
number in my report.
I am very excited about the prospect of conducting this study with your child
as I anticipate that The DeMarco Checklist will give me in-depth information about
your child's reading strengths and weaknesses. Knowing this information will give
me the opportunity to plan instruction around your child's specific needs. I hope you
will consider letting your child participate in this educational opportunity. Please
feel free to call the administrators or me at the school if you have any questions or
concerns. You may also contact my professor, Dr. Janet Powell, at 760-750-4319 if
you have questions or concerns that she can address.
Thank you,
Margaret DeMarco
Third Grade Title One Reading Teacher

____I give my child permission to participate in this study.
(Parent or Guardian's signature)
____I do not want my child to participate in this study.
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29 de septiembre, 2004
Estimados padres de familia,
Me llamo Margie DeMarco. Soy una de las maestros de lectura de su hijo(a)
del programa Titulo I (asistencia adicional en Ia lectura). Le mando esta carta
pidiendo su permiso para que su hijo(a) participe en un estudio que voy a conducir.
Estoy en el proceso de concluir mi estudio de maestrfa en Ia Universidad
Estatal en San Marcos (CSUSM). La meta de mis estudios es contestar Ia pregunta,
"L,Mejorara Ia coli dad de las evaluaciones de lectura administradas a los
estudiantes del tercer grado que participan en el programa de Titulo I usando Ia
Lista DeMarco conjunto con los libros de nivel del programa Lectura Acelerada
(Accelerated Reader)?". La lista DeMarco es una lista que he desarrollado a troves
de mis estudios en Ia universidad. Es una lista de errores que los ninos hacen
cuando leen y estrategias y destrezas para guiar a los estudiantes cuando leen.
Voy a evaluar a los estudiantes usando esta lista mientras leen libros.
Los
estudiantes leeran libros apropiados a su nivel de lectura.
Este nivel sera
determinado con un programa de computadora llamado "Lectura Acelerada".
Los estudiantes seleccionaran sus propios libros para leer conmigo.
AI fin del estudio, analizare los datos y decidire si Ia Lista DeMarco ha
mejorado Ia calidad de evaluaciones administradas a los estudiantes del tercer
grado que participan en el programa Titulo I. Necesito su permiso para revisor el
archivo academico de su hijo(a) y obtener Ia informacion acerca de su nivel de
lectura, leer con su hijo(a), evaluar a su hijo(a) cuando lee, y reportar los resultados
en mi reporte. La privacidad de su hijo(a) sera protegida, y si participa, o no
participa, no afectara las calificaciones de su hijo(a). Le asignare un numero a
coda estudiante que participe y no usare su nombre en mi reporte solamente el
numero asignado.
Estoy muy entusiasmada del prospecto de conducir este estudio con su
hijo(a), y anticipo que Ia Lista DeMarco me dora mucha informacion acerca del
progreso de leer de su hijo(a). Estudiando Ia informacion me dora Ia oportunidad
de planificar Ia instruccion segun las necesidades especfficas de su hijo(a). Le pido
que considere Ia participacion de su hijo(a) en esta oportunidad educativa. Favor
de llamar a los administradores de Ia escuela si tiene una pregunta o una
preocupacion al, 290-2000, o ami profesora, Ia Dra. Janet Powell, al750-4319.
Gracias,
Margaret DeMarco
Maestro de lectura del tercer grade, Titulo I
Si. Le doy permiso ami hijo(a) para que participe en este estudio.
No. No quiero que mi hijo(a) participe en este estudio.

Firma del padre

Fecha
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September 29, 2004
Dear Third Grade Teachers,
I am going to be conducting a study with the third grade Title One students as
part of my Master's Degree program at California State University San Marcos. The
goal of the study is to answer the question: Does using The DeMarco Checklist in
conjunction with Accelerated Reader leveled books improve the quality of reading
assessment done with third grade Title One students?
Every year, I use our students' Houghton Mifflin reading levels to form my
reading groups and to choose my reading materials. However, in my studies at Cal
State San Marcos, I had to use a reading assessment that gave me more in depth
information about my students' specific reading strengths and weaknesses in order to
develop instruction based on their specific needs. This is how I developed The
DeMarco Checklist. It is a list with reading miscues, reading comprehension
strategies and decoding skills listed on it. I plan to use the checklist to assess
students as they read Accelerated Reader leveled books.
At the end of the study I will gather and analyze data to determine if The
DeMarco Checklist improved the quality of reading assessment done with third
grade Title One students. To increase the reliability and validity of my findings, I
would like to ask you for your input on the checklists, as well.
When I complete the assessments, I will give you copies of your students'
completed checklists and an open-ended questionnaire. The questionnaire will ask
you if you felt the checklist improved the quality of reading assessment done on third
grade Title One students and why. Please remember there is no obligation involved
in your participation and/or responses, as this study is part of a master's program and
not a school or district mandated project. If you participate, your privacy will be
protected. I will assign each teacher a number and I will refer to him or her by that
number in my report.
I am very excited about the prospect of conducting this study with our
students. I am very excited about the possibilities of better assessment and more
specific lesson planning I expect the checklist will give me. I hope you will consider
participating in this educational opportunity, and give me permission to use your
comments in my study. Please feel free to call or talk to the administrators at the
school or me if you have any questions or concerns. You may also contact my
professor, Dr. Janet Powell, at 760-750-4319 if you have questions or concerns that
she can address.
Thank you,
Margaret DeMarco
Third Grade Title One Reading Teacher
____.I give Margaret DeMarco permission to use my comments in her study.

Teacher's signature
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Student Name
Gradeffeacher

Date

Reading Behaviors
Miscues:
Omissions
Insertions
Reversals
Substitutions

Reading Comprehension
Strategies:
Asks for help/clarification
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word when
sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses Qicture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families
Summary/Suggestions

A.R. Level_ _ __ _ __

Book - - - - - - - - -- - - - - - - --

The DeMarco Checklist
..tObserved
Not
Notes
(+) strength
Observed
(-) weakness
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HM Reading Level: - -- - - -

Names:

TheDeM
- - - - -- ------- Checklist-G --- Worksheet
Need
Currently Use
Notes
instruction learnif!g_
consistent!r_

Reading Behaviors
Miscues:
Omissions
Insertions
Reversals
Substitutions
Reading
Comprehension
Strategies:
Asks for
help/clarification
Makes connections
Makes predictions
Monitors meaning
Reads with expression
Recognizes new word
when sees it again
Rereading
Self corrects
Skips word and goes on,
then comes back
Uses context clues
Uses picture clues
Decoding Skills:
Blends/Clusters
Chunking
Consonants
Contractions
Diagraphs
Non-words
Prefixes/Suffixes
R Controlled Vowels
Sight words
Verb Tenses
Vocabulary/Lang. Dev.
Vowels (Short)
Vowels (Long)
Word families
-

Summary/SuggestiOns:

-
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Teacher Questionnaire

Do you think that The DeMarco Checklist improved the reading assessment done
with third grade Title One students? Why or why not?
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February 6, 2005

Dear Third Grade Teachers,
I am very pleased to be giving you the copies of the DeMarco Checklists I
completed with your Title 1 students over the past few weeks. As you all know, I am
conducting a study with the checklist as part of my Master's Degree program at
California State University San Marcos. The goal of the study is to answer the
question: Does using The DeMarco Checklist in conjunction with Accelerated
Reader leveled books improve the quality of reading assessment done with third
grade Title One students?
I created the checklist because I needed a reading assessment that gave me
more in depth information about my students' specific reading strengths and
weaknesses in order to develop instruction based on their specific needs. The
checklist was designed to use in addition to the reading assessments we already use
and in conjunction with Accelerated leveled books in the hopes of learning even
more about our Title 1 students as readers. As you will see when you read them, the
checklists have the reading miscues, reading comprehension strategies and decoding
skills readers use when they read. At the bottom of the checklist, there is a
Summary/Suggestion section with notes on each reader.
After you look over and read the checklists, I would like to ask you for your
input on them. In addition to the completed checklists, I have attached an openended questionnaire. The questionnaire will ask you if you felt the checklist
improved the quality of reading assessment done on third grade Title One students
and why. Your input will increase the reliability and validity of my findings, as well
as guide me in my endeavor to improve reading assessment for our Title 1 students.
I value your opinions and look forward to reading any and all comments you
make. If you have questions, or would like to talk to me about the checklists, please
do not hesitate to contact me. I appreciate your participation in this study and I look
forward to sharing the study's results with you in the near future.
Thank you again for your time and effort,

Margaret DeMarco
Third Grade Title 1 Reading Teacher

