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THESIS ABSTRACT
Racism in schools is a systemic problem that affects not only schools
themselves but the quality of education a student receives. The purpose of this study
was to compare how adults and students perceive racism on a middle school campus.
Qualitative methods were used to collect data, specifically focus groups. The
participants included students who were enrolled at the school and adults that were
employed at the campus. The findings are presented by analyzing the response
participants provided and placing the responses into themes. Data analysis showed a
disparity in how students and adults perceived racism on campus. Follow up research
should be conducted to discover if the other schools produce similar data.
KEYWORDS: racism, middle school, adults, students, perceptions

Perceptions of Racism

1v

TABLE OF CONTENTS
ACKNOWLEDGMENTS . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. n
ABSTRACT. . . . . . . . . . . . . . . . . . . . . . . . . . .... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

111

TABLE OF CONTENTS . . .. .. . . . . . .. . .. . .. . .. . . . . .. .. . . .. . .. . . . . . . . . . . .. . .. . .. . .. . .. . . . . .

1v

LIST OF TABLES .................. ..... ...... ...... .... .. ....... .... .... .. .. .... .. .... ....

Vl

CHAPTER 1: INTRODUCTION. . ........ .. ............. .. ..... .... .. ...... ...... .. .....
Background.................. .. .. ... . ... ..... ..... ....... ... . ...... .. ... .... .... ....
Statement of the Problem. ..... ............ .. ..... .. . ... ........... ... ... ..... ... .
Research Question.. .......... ... .... ...... . ...... ....... . .. ... .... .. ....... .... .. ..
Significance of the Study.. ..... ..... ........ ...... ... .. .. .............. .. .. . .. .....
Summary .............. .. .. ............ ..... ... . ... ... ..... ..... .. ... .... ... ... .. .. ... .
Limitations....... . ... . . ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . ..
Definitions ofTerms ............. .. ..... ... .... .. .. .. .. .. .......... .. .. .. ......... ....... .. .. .. ... .. .. ..

1
1
3
4
5
6
7
7

CHAPTER 2: REVIEW OF LITERATURE .. .. ... .... ... .. .. .......... ........ ........ ....... 10
Introduction .... .. ....................... .. . .......... .. .......... ... ..... .. ...... .. .. .. 10
Culture in and Out of the Classroom .. ..... .. .................... .... .. ................ 11
Teacher Background .............. .... .... .. ... .......... .. ... .. ............ 11
Teacher Preparation.. .. . ... ......... . . .. . .. . . . . . .. . .. . .. . . . . .. . .. . .. . .. .. . 13
Student's Culture..... .... .......... . ... ..... .. . . ... .. .... ... ..... . .. .... .. 18
Racism and Schools.. ... .... ... ...... ...... ........ ... .............. .... .. .. ...... . 21
Student and Teacher Reflections .... .... .. .. .. .. .... .. .. ..... .. ... .. ... . 21
Black Adolescents.... . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 24
Racial Identity..... .......... .... . .. ... .. ............ .. .. ....... .... ...... . 27
Summary .. .. . ..... ... ... ...... .... ... .. ... .. ..... ..... ............ ...... . ... ......... 30
CHAPTER 3: METHODOLOGY .. .......... . ... ....... .... . ... ..... .. ....... ............
Introduction...................... .... .... .. ... ... ... .. .. ..... ... .. .......... ..... .. .
Design ....................... ... ... .. .... ...... .. .... .. ...... . .... .. .. .......... ... ..
Participants . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. .. . . . . . .
Setting....... ..... .. .. ... .... .. ... .. ...... ..... ... .. ... .. .... .......... ...............
Instrument ....... ... .......... .. . .... .. ........ ... .. ... .. .... .... .... ... ....... .. .....
Procedure and Timeline .. ..... .... ... ..... . ..... ... ... . .. . ... .. ..... .. .... .. .. ... ..
Analysis of Data....... . .. ..... ... .. ....... .. .. ... .. .... ..... ..... ..... .... ... .. .....
Limitations..... ... ....................... ... .... ......... . .. ... ... ....... ..... ......
Summary..... ......... ..... .... ........ ... ....... ..... ... .... ........................

31
31
32
33
34
35
36
37
38
39

Perceptions of Racism

v

CHAPTER 4: DATA ANALYSIS .......... ... ................... ... ...... ..... .......... .
Introduction ...................... .... ....... .. .. ............................. ........
Definition of Racism ......... . ...... ........................................ ..... ..
Cliques .......................... ... ................. . ..... .... .. ... ....... ........... ..
Racial Slurs ....... . ......... .... ................. ...... ...... ... ... ........... .... ....
Racism on Campus....... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ... .
Summary ................. ... ..................................... .. ........ .... ......

40
40
41
43
46
48
52

CHAPTER 5: RECOMMENDATIONS ......... ......... .................... .............
Introduction.......................... .. ...... .. ... ....... ... .. ..... ... ............. ..
Summary ofFindings.... ... . ... .. . .. ... .. . . .. ... . .. ... ... ... . .. . .. .... .. . . . . . . . ...
Interpretations.................... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ....
Findings in Context. ............. .. .. . . . . .. . .. .... .. . ...... .. . .. . .. . .. ... . .. .. . .....
Implications ............... .................................. ................... .....
Limitations......... .. ..... ... ... . ...... .. ... .... .. ..... . ... ... ........... ... .. .. .. ...
Future Direction. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Conclusion ................. .... ...... ........ .. ....... .. ............. ...... .... ......

54
54
54
56
59
61
61
62
62

References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 64
Appendix A: IRB Approval & Consent Letters. . . . . .. . .. . .. . . . . . . . . . . . . . . . . . . .. .. . .. .. . . 67

Perceptions ofRacism v1
LIST OF TABLES

Table

Page

1. Adults Definitions of Racism . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

41

2. Student Definitions of Racism . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ..

42

3. Adult Statements about Cliques on Campus . . .. . .. . . . . ... . .... .. . .. . . . . . .

43

4. Student Statements about Cliques on Campus. .. ... ........ ... ....... .. ...

45

5. Adult Statements about Racial Slurs............. ............ ........ .. .. ...

46

6. Student Statements about Racial Slurs............. .... .. ... ...... .. .. .....

47

7. Adult Experiences with Racism on Campus.. ........... . . . . . .. . . . . . . . . . ..

48

8. Student Experiences with Racism on Campus......................... ....

50

Perceptions ofRacism

1

Chapter One
Introduction
Background

Growing up as a bi-racial person I have had numerous experiences I have
had with racism and intolerance. These experiences have helped me understand
more about myself. My first experience with racism was in fourth grade. I was
with a group of friends and we were going to the park to play a game of soccer. We
stopped at one kid's house to pick up equipment. When we reached my friend's
house, he told me that his dad told him I had to stay outside, but everyone else went
inside. I did not think much of it, but I told my dad and he explained to me why I
was not allowed to go into the house. I was the only kid that was not white.
Luckily my dad outranked 1 the man who did not let me in his house; my dad had a
few words with him and my friend's father apologized to me. I could write a book
about all the incidents that have happened to me, but I would much rather do
research on racism.
Experiencing racism has motivated me to examine and understand it. My
parents are divorced and I had to move frequently. I attended eight different schools
during my K-12 education. None of these schools were alike and all of them had
their own dominant racial group. One of the things I always noticed was how adults
on campus interacted with students. I never analyzed the interactions or thought

1

The military uses rank to determine supervisory status. If one outranks another than he/she can
give them an order they must follow.
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deeply about my observations, but I always noticed it. I noticed how some teachers
tended to speak about students of color, both positively and negatively. I noticed
how some adults on campus seemed to 'keep an eye" on areas where students of
color hang out. Other behaviors and attitudes I have noticed will be discussed in
more detail later. As I started studying race relations in college, I discovered that
many of these strange interactions that I noticed could be categorized as very
prejudiced and even racist. The classes provided me with "funds of knowledge" I
need to look at my surroundings with a different lens, an analytical lens that allowed
me to be more aware of prejudice and racism in my everyday life. When I became a
teacher, race relations and teaching tolerance became my passion. The school I work
at is very ethnically, racially, and linguistically diverse and it gives me many
opportunities to practice my passion.
As a teacher, I have often spoken to students about racism in the school. I
have also held conversations with my colleagues regarding their views on racism at
the school. As a result of these discussions, I believe a difference exists in how
students and adults perceive racism on campus.
A clean-cut definition of racism is very elusive. Depending on who and
what you are talking about, it can always change. Merriam-Webster defines racism
as, "a belief that race is the primary determinant ofhuman traits and capacities and
that racial differences produce an inherent superiority of a particular race" (Merriam
Webster, 2007). This is a very common definition and is what I have come across
most often when I have asked people about racism.
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In the course of this paper I will use "students of color" to describe students
from a non-white background. I am choosing to use students of color because I do
not like the term minority. I believe that it has a very negative connotation. If I
need to be more specific about students of color then I will use the Unites States
Census Bureaus categories. I will be using these categories because they are widely
recognized and common to most people. However, the language that students and
adults use to describe themselves or others in the focus groups and interviews will
not be changed when data are reported.

Statement of the Problem
The definition of racism as an individual belief is at odds with an alternative
way of looking at racism that some scholars have come to hold true. David
Wellman (1977) makes the argument that racism is a "system 2 of advantage based
on race". He defines racism as a system that benefits one race over another. Some
go further to contend that racism can only exist if a group has power over another.
In Dr. Beverly Tatum's book (1997), Why Are All the Black Kids Sitting Together in

the Cafeteria?, she states that a definition used by antiracist educators is "prejudice
plus power." This definition is a major shift from a "traditional" definition of
racism. Tatum extends her definition; she argues that racism has a direct correlation
with power, and only a group with power can be "racist". Tatum states that if power
and racism are intertwined, then "people of color are not racist because they do not

2

Systems refers to an organized society or social situation regarded as stultifying or oppressive
(Merriam-Webster, 2007)
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systematically benefit from racism" (Tatum, 1997, p.l 0). These two examples
demonstrate the complexity of differing definitions.
A systemic definition of racism that is correlated with power exposes the
inequities in past and current educational policies and practices (Nieto, 2004). A
major concern is revealed in that the people who most benefit from systemic racism
are White, and the majority of all teachers in the country are White. As a result,
Whites who benefit from racism are in a position in the school to define racism and
also to control the conversation about what racism looks like. Therefore, to assume
that teachers and students define, describe, and experience racism in the same way
is not valid. It is important to understand how students and teachers perceive racism
differently. These differences can have an effect on the students, teachers, and the
culture of the school.
Research Question
The research will focus around the following question:
Is there a difference between how students and adults perceive racism on a
middle school campus?
Based on my experiences as a teacher at the campus, I expect that there will
be a difference in perceptions. It is important to describe and understand the
qualitative differences in perceptions so that conversations can be constructive and
focused on eliminating racism.
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Significance of Study

The need to understand the perception of racism that students and teachers
have is more important now than ever before. According to the U.S. Department of
Education (2002), approximately 90% of all elementary and secondary teachers are
White. This percentage has held steady since 1971 with slight percentage changes
up and down in any given year. This would not hold such significance if the
demographics of our students reflected this pattern, but they do not. The U.S.
Department of Education (2006) indicates that student demographics in the United
States are 59.4% White, 14.8% Black, 18.7% Hispanic, 3.7% Asian, 1.1% other,
and 2.3% more than one race. Asians and Blacks have only increased or decreased
a couple of percentage points since 1980, but Hispanics have increased at virtually
the same percentage points as Whites have decreased. One would think that the
teaching population would reflect this same change, but as the statistics show, it has
not. The student demographics in post-secondary education do not follow the same
shift as K-12 education (U.S. Department ofEducation, 2006). Post-secondary
students still remains predominantly White.
Demographics alone provide one of the most noteworthy reasons to examine
the perceptions of racism. I teach in one of three middle schools in a middle-class
suburban community. The community has a population of approximately 92,000.
The districts current enrollment is approximately 21, 246 students. The
demographics ofthe school are 55% White/Other, 23% Latino/Hispanic, 13%
Asian/Pacific Islander, and 9% African-American (California Department of
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Education, 2007). The two other middle schools have a White population that is at
least eight percentage points higher. This classifies our school as the most diverse
middle school in the district. However, the teaching staff does not reflect similar
diversity; over 77% of our teachers are White.
There is currently no forum for students of color to have a voice and express
their perceptions of racism and their experiences with racism at school with a figure
of authority. There is a program to have students speak about general issues in
middle school but nothing specifically about racism or a program geared
specifically towards students of color. My study highlights the need to compare and
contrast perceptions of racism by all students, especially students of color, and
adults on campus. If there is a significant difference between the perceptions of
students and teachers, then it needs to be exposed. My study will describe
similarities and differences so that they can be discussed in terms of the impact the
differences have on school culture and in the classroom.
Summary

The definition of racism is very dynamic due to the viewpoints of different
individuals. Also, the demographics of the teaching profession are overwhelmingly
White, but the demographics of students are becoming more and more diverse (U.S.
Department of Education, 2006). The difference in the demographics demonstrates
the need to understand if the perceptions of racism between teachers and students
are in conflict. There is only literature related to this specific topic. The literature
focuses primarily on either students or on teachers. The literature reviewed in the
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following chapter will provide insight into racism, multicultural curriculum, and
adolescent identity development.

Limitations
The limitations of the study are:
I can only do research at the school I work at. I can only interview students that
return the permission slip. I have no control over what students are in my school or
in my class. I can not control any preconceived notions about racism that a
participant may have. I can only interview adults that return the permission slips.
The delimitations of the study are:
The members of the student focus groups will all be seventh graders. Also, they
will only be my students. The groups will only consist of six or seven participants.

Definition of Terms
Ascribed Status - Any characteristic or status determined by birth, such as
race, sex, or who one's parents are. In caste systems, one's social standing is
determined by ascribed status (Farley, 2000).

De Facto Segregation- School segregation that is a result not of an official
policy of separate schools for different racial groups but of other processes. The
main cause is housing segregation, which leads to neighborhood school attendance
districts that are, for example, all white or black (Farley, 2000).

De Jure Segregation - School segregation that is the result of an official or
deliberate policy of having separate schools for different racial groups (Farley,
2000).
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Individual Racial Discrimination - Any behavior by individuals that leads to
unequal treatment on the basis of race or ethnicity, for example, a restaurant
owner's refusal to serve Chinese Americans (Farley, 2000).

In-group- A group in which a person is a member or with which he or she
identifies (Farley, 2000).

Institutional Racism - Any arrangement or practice within a social
institution or its related organizations that tends to favor one racial or ethnic group
(usually the majority group) over another. It may be conscious or deliberate, as in
discriminatory voting laws, or subtle and perhaps unintended, as in industrial
location decisions that favor suburban whites over inner-city blacks (Farley, 2000).

Majority Group - Any social group that is dominant in society; that is, it
enjoys more than a proportionate share of wealth, power, and/or social status in that
society. Although majority groups on this sense are frequently a numerical
majority, this is not always the case (Farley, 2000).

Minority Group - Any group that is assigned to a subordinate role in society;
that is, it has less than its proportionate share of wealth, power and/or social status.
Minority groups are frequently, but not necessarily, a numerical minority in society.
Blacks in South Africa are an example of a minority group that is a numerical
majority (Farley, 2000).

Prejudice- A tendency to over generalize in some way, usually negative,
toward an entire group. Prejudice can be cognitive (beliefs about a group) affective
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(dislike of a group), or conative (the desire to behave negatively toward a group)
(Farley, 2000).

Racism - One definition of racism will not be given but individuals'
definitions will be discussed.

Self-fulfilling Prophecy- Any situation in which the expectation of some
event or outcome contributes to its occurrence. In education, for example, some
teachers frequently expect a lower quality of work from minority students than from
white students. As a consequence, they treat minority students in ways that tend to
produce the expected outcome (Farley, 2000).
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Chapter Two
Review of Literature
Introduction

The civil rights movement was an effort to reverse many of the
discriminatory practices and laws established after the Civil War. There was
progress made but many argue that our schools are becoming more segregated than
before the civil rights movement and racism is becoming more prevalent in our
schools (Kozol, 2005). This possible increase in racism in schools needs to be
examined and studied.
Racism is a systemic problem in our society. In order to examine racism on
campus it is necessary to determine if there is a difference in the perception of
racism between students and adults on campus. These perceptions will provide
insight into the culture of the school. It is important to understand how racism is
perceived on campus due to the elusive definition of racism.
This study will use qualitative research methods to compare the perceptions
of students and adults on campus. By using ethnographic methods and engaging in
phenomenological research perceptions can be thoroughly examined. There is no
literature specifically discussing the difference between students' and adults'
perception of racism but there are related studies. The literature that will be
analyzed focuses on culture and racism at schools. In order to understand what
might possibly cause a difference in perceptions these two areas must be
understood. The literature provides valuable information related to the
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methodology of this study; such as grouping, interviews, and student experiences.
The literature was retrieved from peer-reviewed journals in the areas of education,
sociology, and psychology.
Culture In and Out of the Classroom
How a Teacher's Background Affects his/her Beliefs About Culture
In order to teach, one must be able to understand his/her students, and to
understand his/her students, one must be able to understand him/herself. In many
pre-service teacher education programs, there is an emphasis on multicultural
education (McNeal, 2005). This is due in part to the overwhelming numbers of
diverse learners that are currently enrolling or enrolled into our public education
system. Although the diversity of our students is changing, the diversity of our
teachers is relatively staying the same or decreasing (McNeal, 2005). In other
words, the need for teachers who can effectively teach this population is on the rise
throughout the country. In order to meet this need, colleges have adopted
Multicultural Teacher Education Programs (MTEP).
The goal of these programs is to provide pre-service teachers with a new
lens through which to view their students. Education professors want to provide
pre-service teachers with multicultural/critical pedagogy that will benefit and
enhance their students' learning. McNeal's study (2005) focused on the influence
that an MTEP had on two teachers. These teachers teach in the same district, have
been teaching the same amount oftime and the same subject (English), and they
have similar philosophies. Her research showed that both teachers implemented
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several multicultural practices into all of their classes and had a very positive view
ofmulticultura] theories and practices. A main finding ofher research is that
teachers' prior experience in diverse settings, positive high school experiences,
experiences that were similar to their students and their view of that diverse
population played a large role in their classroom practices (McNeal, 2005).
Juanita was one of the teachers in the study. She is an African-American
female that grew up in a metropolitan area and attended private and Christian
schools from elementary through secondary. The other teacher, Darcy, is
Caucasian, also grew up in a metropolitan area, but went to public schools
elementary through secondary and lived in three different states. Overall, McNeal
shows that "teachers who have had diverse experiences are more predisposed,
sensitive, and accepting of diversity" (McNeal, 2005, p.417). Both of these teachers
had very positive experiences with diverse populations and made it a priority to
teach in a diverse school. By drawing from their previous experiences growing up,
they were able to relate to their students and understand them in a way that many
teachers cannot. Their experiences did not lower expectations but gave the teachers
another way to help students meet and exceed prior expectations. In addition, this
allowed the teachers to develop positive relationships with students, administration
and parents. This relationship was crucial because it allowed students to trust their
teachers. With this trust, students were much more likely to participate in class and
share personal experiences (McNeal, 2005).
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conflict with many of the tenets of multicultural education. Her students were
mostly white, female, middle class, and conservative with little to no prior
experience with issues of diversity. Many of these teachers had no desire to teach at
a public school and wanted to be at a private religious school, but professor Chizhik
points out that most will end up teaching at urban schools (Chizhik, 2003).
As professor Chizhik started her multicultural class with her pre-service
teachers, she soon saw that her expectations of the class differed dramatically from
those of her students. Her students wanted to know how to teach minority students.
They wanted to know what to do and what not do. They wanted lessons and
strategies. Professor Chizhik's goal was to teach critical pedagogy. These differing
views and expectations caused conflict and resentment between the students and the
professor; moreover it hindered pre-service teachers' ability to understand their own
culture (Chizhik, 2003).
As students returned their course evaluations, several things became very
clear to professor Chizhik. First, her students did not like the class, and secondly,
her students saw her position as an African-American as an impediment rather than
an opportunity to learn about a different culture. During class discussions students
did not participate due to fears ofbeing labeled a racist or offending the professor.
In small-group discussions students would become silent when the professor
approached. Other students voiced their fears ofbeing ostracized if their opinion
went against the dominant group's view in the class. In her last semester at the
school, professor Chizhik had the same results in all of her classes but one. She had
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a class that had several minority students, and the class evaluations came back very
positive (Chizhik, 2003). Professor Chizhik concludes that to teach a pre-service
multicultural education course, professors must be very selective of their course
materials and have an in-depth understanding of their students, their own goals, and
the students' goals (Chizhik, 2003).
By analyzing data from the Department of Education, Gay and Howard have
presented insight into what Multicultural Teacher Education Programs should
include. The data from the Department of Education shows that the demographics
of the public schools in the country will change. They project that European
Americans will decline while African-American, Native American, Asian/Pacific
Islander, and Latino will rise (U.S. Department of Education 1999a, 1999b, as cited
in Gay & Howard, 2000). Gay and Howard point out that pre-service teachers will
be directly affected by this change and need to be prepared adequately to face this
shift.
The change will not be the same for every teacher and every school district.
Of the 130 school districts that are considered major, 36,000 students or more, in 70
of these districts students of color are the majority of students. The range is from
51% to 97% depending on the district. African American students are the majority
in most of these large school districts followed by Latinos, Asian Americans, and
Native Americans. Out ofthe 130 major school districts only four were considered
to have an equal distribution of students (Gay & Howard, 2000).
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Another contributing factor to demographic changes is that many
experienced teachers are beginning to retire. Many of the retiring veteran teachers
are teachers of color and the current students of color enrolled in teacher education
programs is lower than the amount retiring.
Not only is the teaching population becoming less diverse as our student
population becomes more diverse but many pre-service teachers have questionable
views towards racial and ethnic diversity. Gay and Howard (2000) point out that
there is subtle resistance to multicultural education within pre-service teacher
programs and with pre-service teachers. The resistance is often linked to fear,
denial of the need for ethnic and culturally relevant teaching, and the unwillingness
to confront issues of racism. In the elementary setting teachers are generally afraid
to engage in ethnic and multicultural education and in the secondary level teachers
doubt the importance of ethnic and multicultural education in content areas. Also,
the issue of time becomes a factor and teachers stress the importance of meeting
standards and the fact that multicultural education is not a standard. Upon closer
examination other issues become present, "the reasons for these fears and resistance
are examined, racial prejudices, anxiety about lack of knowledge of ethnic and
culturally diversity, and doubts about teaching ethnic others quickly surface" (Gay
& Howard, 2000, p. 4).

Many pre-service teachers are aware of the disparities in school achievement
and believe the causes are "social class, gender, economics, power, and privilege
rather than race and ethnicity" (Gay & Howard, 2000, p.5). Pre-service teachers
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indicate that they believe we are more alike than we are different, therefore the
causes for the achievement gap lie in factors outside of race and ethnicity. As part
of the pre-service teacher program Gay and Howard show how racism in schools
does exist and why it is important to be proactive about the problem.
The first topic that is discussed is the fact that many Asian Americans are
still considered foreigners in our country. No matter how many generations a
family has been in the country or the educational achievement of a student society
still views many Asian Americans as foreigners. Gay and Howard (2000) then
discuss the impact the media plays in "educating" our society about different
cultures. Quite often the media is portraying non-white cultures in a negative way
and helping to perpetuate stereotypes about these cultures. The media can
negatively influence a pre-service teachers. If the pre-service teachers are not
exposed to a multicultural education then they might take these negative stereotypes
into the classroom.
In order to ensure that teachers are prepared Gay and Howard make several
recommendations. The first recommendation is that no pre-service teacher should
receive a credential unless they are certified in multiculturalism. The second is that
teacher education programs should help pre-service teachers develop a culturally
informed pedagogy. To do this they believe that there are several self-analysis
strategies that could help pre-service teachers examine White ethnic identity
development. The strategies include:
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(a) Critical honesty about the culturally conditioned assumptions of White
dominance and perceptions of truth; (b) genuine empathy for the
experiences, issues, and perspectives of other ethnic groups; (c) advocating
for the redistribution of power and privilege among ethnic groups; and (d)
investing resources and energies in the actual process of change. (Gay &
Howard, 2000, p.9)
By using these strategies Gay and Howard believe that a different lens may start to
develop for pre-service teachers and core issues could be discussed in a different
light.
These articles provide very interesting insight into a pre-service teacher's
reaction to multicultural education. It is clear that the power of a student's preconceived notions and bias present a problem for a professor and the education
system as a whole; with an ever changing student demographic, it is more
imperative now than ever for pre-service teachers to be able to understand differing
perspectives. Unless some type of multicultural education is occurring in teacher
education programs, then pre-service teachers will enter the education system blind
to not only other cultures, but their own as well.
How a Student's Culture Affects his/her Ability to Participate in Class Activities
As our student demographics change, so does our need to understand and
adapt to cultural differences that may occur. Chan (2006) conducted a very
interesting study of two middle school teachers' experiences with implementing an
overnight field trip. Chan (2006) demonstrates how two teachers that are very
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committed and go beyond what most teachers do, still have problems with
understanding culture in their classroom (Chan, 2006).
The school is located in a city in Canada that is identified by the United
Nations as the most culturally-diverse city in the world (Chan, 2006). The teachers
arranged an overnight field trip to the Byone River which is an outdoor adventure
center. The teachers faced culture conflict with parents and students due to the
nature of the field trip. Many students are unable to go because of these conflicts.
These conflicts ranged from issues of the trip being overnight, co-ed, obligations to
take care of family members, and religious issues. The teachers tried several
strategies to try to change the minds of the students and parents with varied results
(Chan, 2006).
Chan points out that both the school and the teachers have had a very strong
commitment to embrace and learn about their students' cultures. The teachers teach
about the injustices the Native Canadians faced, the contribution the Black
community in Canada has made, student-family projects that introduced the students
culture to their peers, and even fasting with a Muslim student during Ramadan.
Even with the inclusion of many different cultures, the teachers were still faced with
the fact that twenty-six of their seventy-one students planned on not going (Chan,
2006).
One of the teachers spoke with one ofhis female Asian students who was
not permitted to go on the field trip, although two years earlier she was allowed to
go on an overnight field trip, and her brother was permitted to go both times. The
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parent pointed out that it was a one time exception that she went previously, and the
main reason she can not go is because she is female. This caused a conflict for the
teacher because he felt that it infringed upon the girl's rights in a democratic
society. The issue ofthe "appropriateness" of female students' wearing ofthe hijab
in school also came into question. These conflicts show how not having a complete
understanding of your students' culture can conflict with your educational goals
(Chan, 2006).
The cultural conflict is very important in examining the role a teacher should
play in trying to change or influence a student's culture. The teacher runs the risk of
alienating the parents away from school and putting the child in his/her own
conflict. It creates the problem of determining how much of the dominant culture's
beliefs and values a public school should try to embed in its curriculum. It also
could open a door to a backlash from students of the dominant culture against the
minority students (Chan, 2006). This highlights the need to understand teacher's
and student's perceptions of racism. Ifthere is a significant difference then it could
create the culture conflict that Chan was writing about. If this conflict does exist it
will have a direct effect on the culture of the school. Chan's research ties together
the previous articles by showing how everything about a student's life can and will
impact the classroom and the school.
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Racism and Schools
Students and Teacher's Reflections ofTolerance During School
What are the goals of our public education system? This question would
illicit a different answer from almost every person that you would ask who is
involved with our public education system. If we asked a more specific question
such as, should tolerance and social responsibility be embedded in our curriculum,
most would answer yes. Even if most answer yes, how and who should implement
multicultural education would be a constant debate. This following study provides
an example of the methodology that I will use and provides relevant related research
to focus my research questions.
Using ethnographic methods, Lahelma (2004) has studied how students'
informal relations at school affect situations in which tolerance is challenged and
differences are constructed by either teachers or students. Lahelma utilizes a
longitudinal design that begins with students when they are beginning secondary
school at the age of thirteen and follows up with the students and their memories
when they reach eighteen. Students are asked to reflect on their schooling and its
role in teaching tolerance (Lahelma, 2004).
Lahelma's methods include participant observation, semi-structured
ethnographic interviews, and grounded life-history interviews. Her observations
and field diaries come primarily from classroom lessons, teacher interviews, and
interviews with secondary students (Lahelma, 2004). Of the 96 students she
interviewed in the original study, she was able to find 63 and interview them again
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approximately two years later. One of her goals was to examine if the curriculum
framework from the government was meeting the needs of the students as it was
intended to, specifically in the area of promoting and practicing social justice and
equality. Lahelma argues that students are taught to "accept the fact that students
are different" (Lahelma, 2004, p.7) and just learn how to interact with them
appropriately. The curriculum does not strive to explain how and why students are
different.
Lahelma constructs the term "different-ness" to describe situations in which
diversity and differences amongst students are put into categories. These categories
include bullying, racist behavior, and sex-based harassment. This term is used
because she believes that too often all acts are just piled together into one broad
category.
Another goal was to see how "different-ness" is constructed in the informal
school and how the official schools were addressing the issue (Lahelma, 2004). She
found that students who are often on the margins in the official school setting are
often taking center stage in the informal school setting and vice versa. From
interviews with the teachers and her field notes, she sees that the line between joke
and insult and friendly punching and physical violence is very thin. She observed
incidents at every school and reports them as not being severe, but the repetition of
the incidents is notable (Lahelma, 2004). This is important because if the basis for
this is caused by a difference in perceptions of racism, it creates an institutional
problem. Since the incidents are happening at multiple schools it makes it more
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then just an individual problem. It could lead people to believe that the entire
district turns a blind-eye.
As Lahelma examined the causes for the incidents, she discovered that
"being different" is often the reason that the student was targeted. Students who
escaped harassment were those labeled as ordinary or normal, but Lahelma points
out that this was a very difficult position to be placed in because "different-ness" is
constructed from various characteristics (Lahelma, 2004). In follow-up interviews
with many students, they described their secondary school experiences in a very
positive light. The students did recognize that these incidents happened but often
cited them as happening at other schools. The students that did recall harassment
ranged from a girl being teased about her immigrant status, a student being bi-racial,
and a student having his sexuality questioned (Lahelma, 2004).
Teachers that were interviewed and observed were at the secondary level
and taught subject level courses. They all stated that they believed in the curriculum
framework put out by the government, but through observations, Lahelma shows
how it was not always in practice. Many teachers expect students to come to school
already aware of issues with diversity. Other teachers state that there is barely
enough time to cover their syllabus and only raise the issue if it happens in the
classroom. During interviews, teachers stated that even when they were aware of
incidents happening, they would talk to the individuals involved and not address the
issue with the entire group (Lahelma, 2004). Overall, Lahelma was able to
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effectively show the difference between the teachers' and students' perceptions of
tolerance and racism.
Black Adolescents Identity and Coping Abilities to Discrimination

As schools and our cities become more diverse, the possibilities for racism
and prejudice to increase are greater. If racism does become a larger problem, then
the ways in which students deal with racism becomes even more important. Scott
(2003) attempted to understand how black adolescents cope in situations in which
he calls "perceived discriminatory experiences" (p.528). He discovered some very
interesting variables when he studies how racial socialization and racial identity are
related specifically to coping strategies. In the conclusion of the study, he stressed
the need for a further examination of the development of coping strategies amongst
adolescent African Americans.
Scott first examined the development of coping strategies by looking at the
development of racial identity. Assuming that preadolescence is when racial
identity starts to become more of a factor in development (Cross and Fhagen-Smith
2001 as cited in Scott, 2003), he examined the notion of racial salience.
Adolescents who have a low racial salience 3 tend not to identify with their race and
Black culture as much as adolescents with a high racial salience (Scott, 2003)
Adolescents with high racial salience tend to begin to internalize negative
stereotypes and messages of Black culture, and this in tum creates more confusion

3

Racial salience refers to how large of a part race plays in a particular person's identity at a
particular time. A person with a very high racial salience would identify their race as very tmportant
part of their identity and the opposite is true for a person with a low racial salience.
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and can led to an "identity exploration." Scott also points out that for adolescents
for whom race is central, their identity is always changing from new experiences
and encounters (Scott, 2003). He contends that either way, developing a racial
identity is one of the most important aspects in creating a defense against racial
oppression.
Scott describes three orientations that Black parents use to socialize their
children. If the parents have a more mainstream orientation, then they tend to
emphasize self esteem, confidence, and competence to guard against intolerance. A
mainstream orientation is described as one who conforms to the stereotypical white
middle to upper-class culture. If the parents come from a minority perspective, then
they are much more likely to emphasize race and the barriers that exist. A minority
perspective is described as one who tends to not conform to the above mentioned
stereotype and tends to come from a lower socio-economic status. Finally, parents
who come from a Black cultural perspective are more likely to instill a strong sense
ofracial pride in their children (Thornton, 1997; as cited in Scott 2003). Scott
contends that the only way to combat and deal with racial oppression is to have a
strong racial socialization at a young age, but he does not point to one method as
being better than another.
As stated earlier, Scott's study focused primarily on how racial identity is
specifically related to the ability to use coping strategies, and how racial
socialization by a parent/guardian is related to the use of coping strategies when
dealing with "perceived discriminatory experiences" (Scott, 2003, p.528). A
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questionnaire about coping strategies was given to 88 African American students in
gth -11th grade at a religious-orientated school in Alabama. After the initial

questionnaire, 17 were eliminated due to not meeting the criteria, missing data, or
erroneous responses. Of the 71 participants, 37 were male and 34 were female, with
the average age being 15.6. The group consisted of twenty gth graders, twenty-seven
10th graders, and twenty-four 11th graders. The majority of the adolescents came

from a relatively affluent background, with 47.9% of their parents having advanced
degrees and 42.3% having some college education. Also, the majority lived in two
parent households (Scott, 2003).
His data were collected by using several Likert-type scaled surveys with an
accuracy rate of at least a 70% or more. The surveys ranged from daily life
experiences to the influence of racial socialization. His results indicated that an
African American's racial identity has no correlation with his or her ability to use
approaching or avoiding coping strategies; however, the frequency of racial
socialization from a parent or guardian had a direct correlation with the use of
approaching coping strategies, but not avoidance coping strategies (Scott, 2003).
He also discovered that the more central race was to an adolescent, the more
meaningful it became during situations in which they were experiencing racism.
When adolescents received more messages about how to deal with racism and the
history of the African American struggle, they were more likely to speak to an adult
or rely on their personal knowledge to deal with incidents of racism (Scott, 2003).
Scott's overall findings were that the more racial socialization an African American
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adolescent was exposed to, the more they were able to effectively deal and cope
with racism in their everyday life.
While students may be skilled at coping with racism, conflicts may arise at
school if the students' perceptions of racism are different than the teachers'
perceptions of racism. Therefore it is critical to identify and understand any
potential differences.
Racial Identity Shaping Adolescents ' Views of History

In an effort to help states align their history curriculum, the National Center
for History in the Schools created national standards. Their effort led to a larger
discussion of what and who should be included in standards and who is creating the
standards. The emphasis was that students' needs and wants regarding history were
seen as insignificant. Epstein (200 1) argues that the needs of students of color are
left out at a higher rate. The way in which multicultural curriculum is presented
does not coincide with the way in which students of color view the same history. In
order to see if there was a different interpretation of how Black and White students
interpreted history, Epstein used cards with historical events and people on them to
elicit a students' interpretation.
Over a six year period, Epstein examined a school district in which 45
percent of the population was Black and 53 percent White. Her observations took
place in two fifth, two eighth, and two eleventh grade classrooms, and in each
classroom she interviewed five White and five Black students. Students at the
secondary level observed fifty cards, and she had the students explain twenty of the
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most important; at the elementary level, students observed fifteen cards and
explained all of them. The event or person on every card was discussed at some
point during the school year (Epstein, 2001).
During the discussions with the students, the difference in students'
interpretations became very evident, and the discrepancies were between White and
Black students. When White students at the elementary school were asked to
explain slavery at the beginning of the year, they stated that it was when Black
people worked for other people. When Black children were asked the same
question, they stated that it was when White people beat Black people and treated
them mean (Epstein, 2001 ). Their responses were also different when asked about
historical figures and about the Bill ofRights. In the end of the year interview, the
students' explanations remained basically the same for the Black students, but some
Whites students' perspectives were more in line with the Black students'
interpretations. The results were virtually the same for both the eighth and eleventh
graders (Epstein, 2001).
As Epstein looked for the root of the students' views, he discovered during
interviews with the students that their concepts of democracy and diversity
originated at home and in their communities, and teachers had little to no influence
on their views (Epstein, 2001). He noted that previous research showed the same
findings, and points out that Black adolescents in all income levels have a lower
sense of political efficacy. Epstein noted that even students that have college
educated parents and who have been in open classrooms that teach inequalities still

Perceptions ofRacism 30
Summary

These articles provide the necessary background knowledge to further
examine the perceptions of racism. The information about multicultural education
provides the insight into what type of preparation teachers are given in credential
programs. The need to understand culture in the classroom is evident in both by
Chan and McNeal articles. Chan shows the importance of understanding your
students and the community; McNeal demonstrates the need to have teacher
education programs embed multicultural theory into their teacher preparation
programs. Lahelma's research has the most in common with the research that this
project will investigate. It provides the background to not only see the importance
of understanding the possible differences in perceptions but it shows that what is
said by teachers is not always practiced. When these perceptions are exposed then
definitions of racism can be compared and the possible effects in the classroom and
the culture of the school can be examined.
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Chapter Three
Methodology
Introduction

The purpose of the study was to determine if there is was a difference in the
perception of racism between students and adults on a middle school campus.
According to the United States Department ofEducation (2002), approximately
90% of elementary and secondary teachers in this country are White but our student
population is becoming more diverse every year. Currently the White student
population is decreasing at the same amount as the Hispanic population is
increasing. Even though the K-12 student population is becoming more diverse the
post-secondary population is still overwhelmingly White (U.S. Department of
Education, 2006).
The disparity between the student population and the teacher population can
have a direct influence on students. This influence could be both negative and
positive; it depends on whether or not the teacher has embraced multicultural
education theory and implements the theories. If the theories are implemented then
a teacher could better understand students from a culture other than their own. If a
teacher does not embrace multicultural education practices then it may impact a
student's attitude towards school and have a direct effect on the culture of the
school. The first step in understanding if there is an effect on the students is to
discover if there is a difference in the perceptions of racism. If a difference does
exist, then the effect on the student's attitude towards school and the culture of the
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school could be more thoroughly examined. To examine ifthere is a difference I
will used qualitative research methods to compare the perceptions of students and
adults on campus.
Design

Ethnography is a research method that is used to study the interactions and
experiences of people in their natural environment. The research design comes out
of Anthropology but is well suited for educational research due to schools being a
very unique environment. A simple way of understanding ethnographic research is
that the researcher strives to make the usual strange. An ethnography is generally
longitudinal; due to the time constraints of the study only ethnographic methods will
be used. The research will be guided by using phenomenological research.
Phenomenological research is used to interpret a participants experience or reactions
to a situation from their view. The research primarily looked at how there are
different ways to interpret the exact same experience (Charles & Mertler, 2008).
To compare the perceptions of students and adults on campus focus groups
were utilized. Focus groups allow more contact with the participants than a survey
and provide the opportunity for clarification of an answer. Individual interviews
will not have the same results because a participant might be less likely to share
individually. A group environment allows the participants to be in a safe
environment and alleviate any uneasiness. If a participant is not comfortable
sharing something in a group there is still an opportunity to have an informal oneon-one interview. Purposeful sampling was used due to the belief that there is a

·.
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distinct difference between the perceptions of students and teachers. Therefore,
focus groups provided more options to collect data; the information collected was
more relevant and accurate.

Participants
The participants were seventh grade students currently enrolled in my class.
There were 173 students enrolled in my class. I gave each student a parental
consent form and from the group of students that returned the slips a random sample
of students was selected. A total of 20 students were selected to create two focus
groups of seven students each. The extra students were selected in case there was
an absence on the day of the focus groups.
The first student group consisted of three males and four females. The racial
composition of the first student group was four White females, one White male, a
Hispanic male and an Asian male. The second student group consisted of two males
and five females. The racial composition of the second student group was two
Hispanic females, one Black female, one Filipino female, one White female, one
Filipino male, and one White male. In both groups their ages ranged from 12 to 13.
I solicited the adults on campus through the school's email system. I sent an
email asking for volunteers on campus to participate in the study. I explained the
study and placed a consent form in each person's mailbox. Adults that wished to
participate placed the signed consent form into my mailbox or sent them to my
classroom. From that group I randomly selected 14 adults in order to make two
focus groups of six adults each. Extra participants were selected in case there was
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an absence on the day of the focus group. The adult participants can hold any
occupation at the school as long as they have interaction with students on a daily
basis.
The first adult group consisted of four females and two males. The racial
composition of the group was one Hispanic female, three White females, and two
White males. The occupations held by the members of the group were one
administrator, one office clerk, and four teachers. They ranged in age from 27-67
and have been in education from two to twenty years.
The second adult group consisted four females and two males. Every
member of the group was White and they were all teachers on campus. The ranged
in age from 26-54 and have been in education from three to eighteen years.
Setting

The study took place at a middle school in Southwest Riverside County and
took two months to complete. The community has a population of approximately
92,000. The middle school is one ofthree in the district. The student and teacher
demographics of the district are predominantly White. The districts current
enrollment is approximately 21, 246 students and the school has an enrollment of
approximately 1,631 students. The demographics ofthe school are 55%
White/Other, 23% Latina/Hispanic, 13% Asian/Pacific Islander, and 9% AfricanAmerican (California Department of Education, 2007). The district is in a suburban
community easily accessed from major employment centers to the South and the
North.
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On the school campus, the student focus groups took place in an empty
classroom. The room had a long table at which all the participants and the
researcher had a place to sit. The adult focus groups took place in the researcher's
classroom. Desks were aligned so that the participants and the researcher could see
each other. The overall setting was very conducive to the research for several
reasons. There was easy access to participants, the environment allowed for
participants to feel safe, and the school is the most diverse school in the district.
Instrument
There were four total focus groups used during the study; two groups of
adults and two groups of students. There were three questions asked at each focus
group. The questions were: 1. What is your definition of racism?, 2. How has the
diversity on campus affected you?, and 3. Have you ever noticed racism on campus?
During the discussion I asked several probing questions to each group for
clarification purposes. The focus groups lasted no more than thirty minutes. A
voice recorder was used in the room to capture all of the conversations. The
recorder allowed me to take notes when needed and give my full attention to the
participants. The recorder also allowed me to play back any conversation for
clarification.
Using focus groups was a feature of the research. According to Spradley
(1979), creating an environment in which a "friendly conversation" (p.55) can take
place allows the researcher to obtain more data from a participant. A focus group
creates this environment because it does not put a participant on the spot or make
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them feel uncomfortable by being in a one-on-one setting. Especially since
participants had the opportunity for a follow-up one-on-one informal interview if
they deemed it necessary.
Procedure and Timeline
The email soliciting adult volunteers was sent out on January 23, 2008 and
the consent letters were placed in the staff mailboxes. One week was given to return
the letters and the participants were randomly selected and notified by email on
January 30, 2008 of their meeting time. The first adult focus group met on February
13, 2008 at 3:25pm and lasted 30 minutes. The·second adult focus group met on
February 25, 2008 and lasted 29 minutes. One member from the first focus group
had an informal meeting with me but it was not relevant to the research.
The parental consent letters for students were sent home on February 7-8,
2008. They were sent home over two days due the school's block scheduling.
Students were given two and half weeks to return the letters. Both student focus
groups met on February 28, 2008 during the school day. My class was covered by a
substitute and the participants were randomly selected in the morning. The first
group of students was called out of class at 1O:OOam and the discussion started at
I 0:15am and lasted for 23 minutes. The second group of students was called out of
class at 10:50am and the discussion started at 11 :OOam and lasted 21 minutes. No
students asked for a follow-up informal interview.
Each focus group began the same way. I waited at the door for all the
participants to arrive. As they arrived I told them to have a seat and we will begin
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when all the participants had arrived. Once all the participants had arrived I.sat
down and reminded them about the option to have a follow-up informal int6rview
and that they could leave at any time if they felt uncomfortable. I then turned on the
recorder and asked the first question. At the end of the focus group I thanked the
participants for their time and told them they could leave.
This data collection method was decided upon after analyzing the research
methods used in the literature review, reading Participant Observation and The
Ethnographic Interview by Spradley, reviewing methods in Introduction to
Educational Research by Metler and Charles, and by consultation with my advisor.
The research method of using focus groups allowed for the "friendly conversation"
to develop (Spradley, 1979, p.55). My position as an insider allowed for the
participants ability to engage and develop the dialogue.
Analysis ofData
The method for analyzing the data was decided after reviewing the
information presented above in procedures; with special consideration given to my
advisor and Spradley. By using ethnographic analysis methods the data could be
deciphered and the data relevant to the research question could be extracted;
according to Spradley (1979), "ethnographic analysis is the search for the parts of a
culture and their relationships as conceptualized by informants" (p. 93). In this case
the culture was the school and the informants were adults and students on campus.
Due to the nature of the research this allowed the validity of the data to be true
because the data was purely the opinion of the participants.
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The first step in analyzing the data was to listen to the recordings and review
the field notes. After analysis of the notes and the recording the data were first
divided by questions and answers. The responses to each question were broken
down by group. By analyzing the responses themes began to emerge. Once the
themes became clear, a column for each theme was created and each response
related to that theme was placed in the appropriate column. Once the responses
were separated by theme, they were then examined to see the similarities and
differences between the student and adult responses. The similarities and
differences were then analyzed to compare student and adult perceptions of racism
on campus.
Limitations
The limitations of the study are:
I could only do research at the school I worked at. I could only interview students
that returned the permission slip. I had no control over what students were in my
school or in my class. I could not control any preconceived notions about racism
that a participant may have had. I could only interview adults that return the
permission slips.
The delimitations of the study are:
The members of the student focus groups were all seventh graders. Also, they were
only my students. The groups only consisted of six or seven participants.
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Summary

Qualitative research using ethnographic methods is the best design to
compare student and adult perceptions of racism on a middle school campus. The
ability to interact with participants provided valid data that allowed me to compare
perceptions of racism. The middle school I teach at provided a setting that had a
diverse student body but not a diverse teaching body. This difference demonstrated
the need to discover and understand any differences in the perception of racism due
to the fact that most schools in California have the same teacher-student make-up.
By using focus groups I was able to speak with a diverse group of participants at
one time. Having a group of students and a group of adults made it possible to
compare and contrast the answers the participants provided for each question. The
focus groups allowed for ethnographic methods to be used to analyze the data. The
following chapter will show how analysis of the data created themes to emerge; and
by analyzing those themes the difference in perceptions of racism emerged.
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Chapter Four
Data Analysis
Introduction
The purpose of this study was to discover if the perceptions of racism were
different between students and teachers on a middle school campus. As stated in
Chapter One, a single definition of racism is very elusive and individuals may
define and describe racism very differently. This chapter will illustrate the
qualitative findings obtained in the study. Specifically, this chapter will present the
student and faculty perceptions of racism by analyzing themes that emerged from
the data.
Data were collected through focus groups. There were two student focus
groups and two groups of adults that are employed at the campus. There were three
questions asked at each focus group. The questions were:
1. What is your definition of racism?
2. How has the diversity on campus affected you?
3. Have you ever noticed racism on campus?
The responses to these questions created the necessary data. After analysis
of the data four themes emerged: Definition of racism, cliques, racial slurs, and
experiences with racism on campus. The following illustrates each of these themes
with a brief analysis.
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Definition ofRacism
Table 1
Adults Definitions ofRacism
Racism is .. .

Beliefs ...
•

•

•

•

•

•

Treated unequally due to
race or gender or any other
religion
Attributing stereotypical
based on ethnicity, skin
color or other physical
characteristics
Belief that one race is
superior to another difficult
for the inferior race to
practice racism
Racism can happen from
both sides not just
dominant society
Intolerance at every
level. . .individuals or
group ... goes beyond ethnic
boundaries
Physicallooks

Actions . ..
•

•

•

Specific action is taken
about somebody and
negatively affect that
person
Anytime you treat
somebody differently based
on the color of their skin or
country they come from
Racism and being racist
can be just a
though ... acting on it
becomes a hate
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•

•

•

crime ... attributing the act
Racism an active bias
against another ethnic
group
Judging a whole group
based on their
race/ethnicity
Racism does not have to be
outwardly shown can be
through your
actions ... thoughts do not
have to verbally say it to be
it or show it

The definitions given in table 1 are the verbatim statements from participants
in both adult focus groups. Their definitions were analyzed and two distinct themes
emerged; participants believed that racism was either an action or a belief. The two
themes emerged in student and adult groups. The adults displayed a sense of racism
that mirrored some of those definitions found in the literature such as the MerriamWebster traditional definition and Dr. Tatum's definition that racism is directly
related to power (Tatum, 1997).
Table 2
Student Definitions of Racism
Racism is .. .

Beliefs ...
•
•

•

Hatred
Someone who doesn't
like you because of your
race and skin color
Someone who doesn't
like somebody because of
how they look
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•

Not liking someone for
some reason like because
of color
• How they act ... .if they
don't act the way you act
you may not like them
• People who believe in
Hitler and believe colored
people should not be here
Action ...
•

Being rude or judging
them because they are not
like you

•

Discriminate someone
because they are from a
different culture

The definitions given in table 2 show the student responses when asked what
is their definition of racism. Student definitions were analyzed and divided into two
themes, actions and beliefs. In contrast to the adults, the student more often
described racism as a beliefthan an action. Furthermore, the action statements were
vague and lacked detail.
Cliques

Table 3
Adult Statements about Cliques on Campus
Cliques on Campus ...

General Statements ...
•

•

Students are clustered in
racial groups ... more then
when she was kid
Not so much in the
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•

•
•

•
•

beginning ofthe school
year ... becomes more later in
the year ... observations in
the beginning of the year
groups mixed more
Do see in the
classroom ... races will sit
together if given the
opportunity ... safety in
numbers since they are the
minority
Some separated by class
Parent comments made
about the school due to the
grouping of students by race
Some develop because the
kids want to act tough
Some kids are labeled
according to their
group ... gang members,
desert rats

Specific statements of Why ...
•
•

•

Comfort zone more the
safety
Why/better understanding
of each others
culture/interact better
together
Cultural as well ... common
interest and how stereotypes
develop

Cliques were a common theme that developed in all the focus groups. Every
adult member was aware of the cliques on campus but varying descriptions and
reasons for participation were provided. Most participants gave general statements
about the cliques but did not elaborate about the racial make-ups of the groups.
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Several participants explained why the groups developed but no single explanation
developed through the focus group interaction. In general the adults thought that
cliques do exist but disagree on why they develop. It is interesting to note that the
adults do not name specific groups or races who form cliques.
Table 4
Student Statements about Cliques on Campus
Cliques on Campus ...

General Statements ...
•
•
•

•
•

•

Skaters have own table
Gangsters sitting together
Racial groups have
specific tables ... one table
called the Asian table
Cliques are a negative
aspect of the school
People who hang out with
their friends ... by race and
not by race
Mexicans and Asian
groups

Specific Statements of Why ...
•
•

Groups by what you like
and by race
Have common interest

Table 4 shows the student participant statements regarding cliques on
campus. Their statements show that even at a young age they are well aware of
specific groups of students gathering and adopting a certain "identity". The students
also exhibited a sense that these group members "separated" themselves. Their
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general statements mention specific races and groups. Unlike the adult participants,
the student participants share the make-up of the groups much more freely.
Racial Slurs

Table 5
Adult Statements about Racial Slurs
Racial Slurs on Campus ...

Who and Why . ..

•
•

•
•
•

Calling each other slurs
between friends
Racist name is used by a
student but not as hate
word ... the same as calling
a kid stupid ... use racist
terms but not born out of
racism for the most part
Slurs used due to social
Ignorance
Called him the slur
because they are
mad ... not because they
are black or Mexican
Hear the slurs in media
and do not understand the
use of slurs ... do not
understand the use of
"nigger" ... think it is okay
because it is in the music

Specific Statements ...
•

•

The lack ofknowledge is
what makes the slurs
dangerous .. .it spreads
because students do not
understand
The kids that do
understand the power of
the words can be covert
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•

racist
Students do not
understand that the words
come from a racist
ideology

Table 5 presents the statements given by adult participants related to racial
slurs on campus. The statements are broken up in to two smaller themes, who and
why and specific statements. The "who and why" theme provides more general
statements about the use of slurs on campus and possible reasons why the slurs are
prevalent. The specific statement theme provides very particular insight into the use
of racial slurs on campus. The assertion that students who are truly racist can hide
behind ignorance makes it difficult for students and adults on campus to deal with
racism. It creates a situation in which more students could become covertly racist.
Table 6
Student Statements about Racial Slurs
Racial Slurs on Campus ...

Who and Why ...

•

•

•

•
•
•
•

Called "sour cream"
. .. white student
Slurs constantly heard in
the lunchroom
Mexicans are always
brunt ofborder jokes
Happen in the lunchroom
All students say jokes and
slurs
Group ofMexicans say a
lot of slurs and jokes
towards white students
Said because they are
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different

Table 6 provides the student participants statements about the use of racial
slurs on campus. The "who and why" theme is used to illustrate who on campus is
making the statements and why the slurs are being used. The students demonstrate
a well-developed knowledge about who is called what and why. These data indicate
that racial slurs seem to be prevalent enough for the students to "know" about them
and how to use them appropriately.
Racism on Campus

Table 7
Adult Experiences with Racism on Campus
Racism on Campus ...

Racism Exist. ..
•

•
•

•

•

Yes .. .in Special Ed kids
get picked on and called
tards ... She believes that is
racism
Racism is prevalent on
campus
Hear comments when
walking around ... kids
exploring
School/district has racism
embedded due to lack of
bilingual
support . .. Spanish
Heard teachers make
comments in regards to
students and their race that
is derogatory

Middle Eastern Students ...
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•

from parents
Students offended ifBlack
History month not
mentioned

Table 7 provides the adult participants statements made in relation to racism
on campus. The first sub-theme shows that some participants believe that racism
does exist on campus. Their comments are very specific on the types of racism and
why they believe it exists. The second sub-theme focuses on teachers' experiences
with racism and Middle Eastern students. Middle Eastern students are overtly
aware of possibly being labeled as terrorists if other students know their ethnicity,
demonstrates the overt racism against Middle Easterners in our society since
September 11 t\ 2001. The last sub-theme imparts the adult participants' beliefs that
racism is a student issue. This belief shows that there is a disconnection between
students and adults on campus. If adults are not willing to look at themselves as
contributors to any problems with racism on campus then the problems can never be
resolved.
Table 8
Student Experiences with Racism on Campus
Racism on campus .. .

Mexicans and Whites .. .
•

•

Big fight between Bros
and Mexicans
Fight between Blacks and
Mexicans
Fight between Whites and

•

Mexicans and whites have

•

Blacks~exicans
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•

•

the most problems
White girl being shunned
for going out with a
Mexican
A white students friend
stated that she does not
like Mexicans and Asians

Adults/Teachers ...
•

•

•

Believed that there is
preferential treatment for
White students
Believe minorities face
more discipline based off
other punishments
Because most of the
people in the office are
white
Many students believe a
particular teacher is racist
based on the teachers
treatment of Black
students

Cliques and Racism ...
•

•

•

People start judging each
other based off the cliques
and fights start
Diverse campus is good
but bad because it creates
more cliques
When students are in their
cliques they give people
who are different then
them dirty looks

Table 8 shows the student participants' statements about racism on campus.
The first sub-theme demonstrates that students believe there is a significant problem
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between some White and Mexican students. Students are aware of the tension even
ifthey do not agree about the causes of the tension. This demonstrates that the
conflicts are evident. The second sub-theme provides students' statements in
regards to their experiences with adults and teachers on campus as it relates to
racism. Students see racism not only as a student issue but as an adult issue as well,
while adults regard racism as a student issue. This discrepancy will be expanded in
the next chapter. The last sub-theme notes the students' statements relating to a
possible cause of the racial problems on campus. This theme demonstrates that
students have the ability to recognize racism. This is important due to the fact that
students are becoming self-aware.
Summary

The qualitative data obtained from this study was analyzed and presented in
tables according to themes and sub-themes. Findings were displayed according to
adult and student statements. The data related specifically to the research question
in regards to comparing student and teacher perceptions of racism on a middle
school campus. The resulting themes were definition of racism, cliques, racial slurs,
and experiences with racism on campus. The findings illustrate several important
differences in how students define racism compared to how adults define racism.
The data provides student experiences with cliques and racial slurs, and how adults
interpret the cliques and why students use racial slurs. One of the most important
findings is the different experiences that adults and students have with racism on
campus.
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The following chapter will provide discussion of the findings presented in
this chapter. Also, recommendations will be made in regards to further research and
possible strategies to help combat racism in schools.
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Chapter Five
Discussion and Recommendations
Introduction
Racism in schools is a systemic problem that affects not only the school
itself but the quality of education a student receives (Kozol, 2005). The purpose of
this study was to compare how adults and students perceive racism on a middle
school campus. Qualitative methods were used to collect data, specifically focus
groups. The participants included students who were enrolled at the school and
adults who were employed at the campus. Each group was asked the same
questions, and their responses were analyzed and presented as themes in chapter
four. This chapter will summarize and interpret the findings, and place them in
context. The implications of the findings will be discussed, as well as the
shortcomings of the study. Finally, recommendations for future research and
applications will be made.
Summary of Findings
Definition of racism. Adults and students defined racism along similar
parameters. Though detailed definitions varied from person to person, two themes
emerged in both the student and adult focus groups. Racism was either a belief or
an action. Adults stated that racism was an action three times more often than
students. Also, the adult definitions were much more specific. For example, an
adult provided this definition, "Attributing stereotypical (traits) based on ethnicity,
skin color or other physical characteristics." A student definition, "People who
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believe in Hitler and believe colored people should not be here." The disparity
between these two definitions is quite evident.

Cliques on campus. Both groups noted the existence of cliques on campus.
Students were much more specific about the racial make-up of cliques on campus.
They were aware of the groups, the identity of the groups, and the segregation of the
groups. Adults were aware of the groups but provided only broad statements about
the racial make-ups of the groups and did not provide any examples of a group that
consisted of just one race. Also, they were not in agreement on why the groups
develop. The adults were much more hesitant to talk about the cliques than the
students.

Racial slurs. Both groups stated that they hear racial slurs used on campus,
but they were not in agreement on why slurs are used. The adults questioned
whether the students know the true meanings of the slurs or if they are intentionally
used in a "racist" manner as opposed to being used without racial or racism intent
but rather out of anger or frustration. Indeed, it appears that adults do not regard the
students as sophisticated thinkers and seem to think students speak without thinking
or without meaning. Student explanations show that due to the prevalence of the
slurs, students know how to use them appropriately.

Racism on campus. According to both groups, racism does exist on campus.
Adults provided specific examples of racism on campus and even singled out the
racism that Middle Eastern students face. Students talked about racism between
Mexicans and Whites, adults and students, and specifically the racism that the
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cliques cause. One very important difference between the adults and students is that
the adults tended to address racism as only a student issue. Students addressed
racism from an individual, group, and institutional view. The themes that emerged
from the data highlight differing perceptions of racism between adults and students
on campus.
Interpretation of Findings
Racism. It is clear that there is a difference in how adults and students define
racism, and that how one defined racism seemed to relate to one's perception of
racism as a problem on campus. As expected, adults had a much more specific
definition of racism but there was still a distinction between racism being a belief or
an action. For example, adult definition "racism an active bias against another
ethnic group" versus a student definition, "someone who doesn't like somebody
because of how they look." This is significant due to the fact that students defined
racism much more as a belief than an action.
I see this as problematic as it may create a greater amount of racist incidents
if students believe racism is only a belief; it may also create a perception of less
racist incidents if adults see racism as an action. If a student reports an incident of
racism to an adult on campus, that adult may not perceive the incident as racist
because it was not an action. By not responding to the student report it could cause
that student and others to believe that racism is tolerated on our campus. This is
tum could allow those students who are truly covert racist to discriminate at a much
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higher rate. The inconsistency between the adult and student definitions could
cause an entire paradigm shift in regards to the climate of the school.

Cliques and slurs. The data about cliques and racial slurs also show a
difference in perceptions of racism. Each group stated that they were aware of
cliques on campus, but the adults did not describe the racial make-up of the groups
or describe any of the groups in detail. The adults only gave general statements, and
most believed the cliques were less about segregation and more about comfort.
Students explicitly noted the racial make-ups of the cliques and described them as a
negative aspect of the school.
Students described racial slurs as very prevalent and something that is heard
daily in the lunch room. Adults were aware of the problem but believed that
students use slurs due to lack of a better word when they are angry. Several adults
stated that students are not aware that the words come from a racist ideology and are
utilized due to social ignorance. Even ifthe words are spoken out of ignorance, it is
still shocking that a racial slur would be used in anger as opposed to any other kind
of insult. Given that racism is a learned behavior, it makes me wonder where the
language and the idea were picked up.
The descriptions of cliques and the use of racial slurs on campus provide
further evidence that there is a difference in how students and adults perceive racism
on campus. Since students describe the cliques as a negative and adults try to
explain their existence, the difference shows a considerable disparity. Even more
alarming is the use of racial slurs by students. Adults believe the slurs are used in
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ignorance, but even if the lack ofunderstanding exists, the words hold the same
power. Not only can students who are overtly racist become covert, but students
who are truly ignorant of the slurs' power can start to embrace a racist ideology.

Racism on campus. This last theme that emerged from the data analysis
provides the most evidence that there is a substantial difference in the perception of
racism on campus. Each group provided specific examples of racism on campus;
students described the racial problems between Mexicans and Whites, and adults
described the racism that Middle Eastern students face. The groups also discussed
individual acts of racism they observed.
When adults described racism on campus, all but one identified racism as a
student issue. One teacher mentioned an employee that she believed was racist; no
other adult believed racism was an issue that was related to them. In other words,
racism is not their responsibility because it is not caused or perpetuated by the
adults. Students described racism at all levels and gave their beliefs about adults on
campus whom they perceive to be racist. This disparity relates back directly to the
definitions of racism that were provided. Because students see racism as primarily a
belief versus an action, they tend to see racism at our school at all levels. Given that
adults believe racism is an action, they tend to see racism as a student issue.
I believe that this distinction is the most important finding of this study. One
could make the argument that there is little to no racism on campus if the adults'
definition that racism is an action were used to describe racism on campus. If a
person decided to use the students' definition that racism is a belief, then the case
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could be made that racism is extremely problematic on campus. The interpretation
is entirely up to an individual, but in reality, it is not students that make the
decisions on campus, it is the adults. Therefore, since adults tend to see racism as a
student issue, little to nothing will be done to address the students' view that racism
is an institutional problem.
Findings in Context

As discussed in chapter one, a single definition of racism does not exist.
Merriam-Webster defines racism as, "a beliefthat race is the primary determinant of
human traits and capacities and that racial differences produce an inherent
superiority of a particular race" (Merriam Webster, 2007). Tatum (1997) states that
in order for racism to exist, then power must exist; therefore whites are the only
group that could be racist. When students and adults provided their definitions of
racism, not a single person provided the exact same definition of another. This
highlights the fact that each person carries a different definition of what racism is
and it could be problematic if there is a large discrepancy in two people's
definitions. This could especially be problematic when one is a student and the other
is an adult at a school in a position of power.
The research provides valuable information to those who are preparing
teachers to enter the workforce. McNeal (2005) showed that the more invested a
pre-service teacher is in multicultural ideas, the more likely he or she is to be
tolerant. One can make the argument that tolerance has a direct correlation with
understanding racism. If a pre-service teacher embraces tolerance, then he or she
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will be much more likely to accept the fact that there are multiple definitions of
racism.
Chizhik (2003) reflected on her work preparing suburban teachers who
would teach in urban areas. One of the topics she discussed was the difference
between her tenets of multicultural education and the tenets of the Christian
university at which she taught. Chizhik struggled with her beliefs and the beliefs of
her pre-service teachers. At times she felt frustrated and as if she had no support.
This is relevant to the research due to the fact that if a teacher and a student have
different views on racism, then one or both can become very frustrated. This
frustration can manifest itself in the form ofbehavior issues, the student
withdrawing from school, or the teacher possibly singling out a student. This
became evident when the teachers spoke about the fear Middle Eastern students had
of their peers discovering their ethnicity.
Mahdavi (2007) conducted a survey using a Likert-scale of Middle Eastern
students that were in middle or high school during September 11, 2001. Two ofher
questions asked students if there was a change in how their peers and teachers
treated them after September 11th. Participants did report a negative change in how
they were treated and viewed. They indicated incidents of prejudice, stereotyping,
and racial slurs directed at them. Also, participants revealed a desire for other
students not to discover their Middle Eastern background. Mahdavi' s research
shows that the fears held by Middle Eastern students on my campus are not an
isolated incident.

Perceptions ofRacism 61
Given the fact there was not one previous study that was directly related to
my research question, it is difficult to show how the findings relate to relevant
literature. This lack of literature is one reason I felt it was imperative to research the
topic and hopefully it will be expanded.
Implications

The findings of this research are very profound and need to be further
examined. The fact that students defined racism primarily as a belief and adults
defined it as an action is startling. Previous research examined students' thoughts
on racism or how teacher education programs should embed multicultural ideas, but
there was no research that compared students' and adults' perception of racism. The
difference in definitions is important, but the fact that adults describe racism as
primarily a student issue is equally profound. If this is true at other schools, then a
shift in teacher pedagogy as it relates to racism must occur. Further research should
broaden the setting and examine schools in different districts to see if the results are
similar.
Limitations

The limitations of the study are:
I can only do research at the school at which I work. I can only interview students
that return the permission slip. I have no control over which students are in my
school or in my class. I cannot control any preconceived notions about racism that a
participant may have. I can only interview adults that return the permission slips.
The delimitations of the study are:
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The members of the student focus groups will all be seventh graders. Also, they
will only be my students. The groups will only consist of six or seven participants.
These were the limitations that I stated at the beginning of the thesis and for
the most part are still true and accurate. The following are several issues that did
arise but were not previously discussed:
In one of the adult focus groups there was an administrator. Participants could have
felt they could not share everything they wanted due to an administrator being
present. Not every adult returned a consent form. The ones who did not return the
forms could have changed the data dramatically. Not all eligible students returned
consent forms. This could have also radically changed the data gathered.
Future Direction

As stated earlier, there should be following up to the study, and it needs to
be expanded. Areas that can be addressed include conducting the research at several
different school sites in multiple districts. This will provide insight into whether or
not the other school sites have a similar discrepancy. If the data collected at other
school sites is similar, then further research will be required.
The scope of that research should further examine where and how student
and adult definitions of racism are formed. This would create insight into exactly
what is causing the different definitions.
Conclusion

The study was able to compare adult and student perceptions of racism on a
middle school campus. The results were intriguing but at the same time startling.
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Two groups who both have a vested interest in the well being of a school have an
entirely different perception of racism on campus. These differences have the
potential to erode the cohesiveness and rigor of the school. Unless the adults realize
that what they believe is racist the students might not, positive relationships will not
be possible to be achieved, and the education of the students will suffer.
As I write this conclusion, the 401h anniversary of the assassination of Dr.
Martin Luther King Jr. has just passed. The findings make me wonder if his dream
will ever be realized or if we will always be judged by the color of our skin. Until
this country has a real discussion on race and power, I fear we will always be
divided.
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APPPENDIXA

~

California State University
SAN MARCOS

CONSENT TO PARTICIPATE IN
RESEARCH

Sean Eagan, a researcher and graduate student at California State University San
Marcos, is conducting a study on racism in middle schools. You are invited to
participate in this study because you are an adult employed at Warm Springs Middle
School.
This study has two objectives:
1.
To better understand the perceptions of racism at school
2.
To see if these perceptions impact the school's culture
You will be part of a focus group. The group will consist of seven of your peers. It
will take approximately 20 minutes and will be either before or after school. The
group will be asked three questions and each member of the group will respond.
You will also be given the option to have a one-on-one informal interview ifthere is
something that you would like to share in private.

There are minimal risks attached to this study. Your responses will be kept
confidential and your participation will remain anonymous except to those in the
focus group; the data will be available only to the research team for analysis
purposes. There is the potential for coercion, and the onset of emotional discomfort
from recollection of disturbing experiences or emotions. You may withdraw your
participation at any time without any consequence to you.

Although there is no direct benefit to you for participating in this study, we feel
your participation will likely benefit Warm Springs Middle School and the Cal State
San Marcos educational community in the future. The research study results will be
given to the district and school administrators to inform them of racism on campus
that may affect their students. In addition, this will give teachers the opportunity to
speak to their students about racism, leadership, and making wise decisions based
on role modeling.
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The dialogue will be tape recorded. Only the research team will listen to and
transcribe the information you give us. The tapes will be kept locked up for three
years and then destroyed. The tapes will not be destroyed immediately in case the
need arises for the researcher to conduct follow up research.

Interview responses will not be linked to your name or address; follow-up informal
interview sessions will only be provided if requested by you. You should know that
the Cal State San Marcos Institutional Review Board (IRB) may inspect study
records as part of its auditing program, but these reviews only focus on the
researchers and the study, not on your responses or involvement. The IRB is a
committee that reviews research studies to make sure that they are safe and that the
rights of the participants are protected.
Participation is voluntary. If you agree to be in this study, but later change your
mind, you may withdraw at any time. There are no penalties or consequences of
any kind if you decide you do not want to participate.
If you have any questions in the future, please contact the researcher. Student Use:
If you have questions about the study, you may direct them to the researcher, Sean
Eagan, at 951.696.3503 Ext. 3183, email seagan@murrieta.k12.ca.us or the
researcher's advisor/professor, Dr. Patricia Prado-Olmos, at 760.750.4304, email
pprado@csusm.edu. If you have any questions about your rights as a research
participant, you may contact our Institutional Review Board at 760.750.4029.

0

I agree to participate in this research study.

Participant's Name

Participant's Signature
(The partictpant may sign here only if the language level is appropriate
for the child. Otherwise, a separate child consent must be used).
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The dialogue will be tape recorded. Only the research team will listen to and
transcribe the information that is given to us. The tapes will be kept locked up for
three years and then destroyed. The tapes will not be destroyed immediately in case
the need arises for the researcher to conduct follow up research.

Interview responses will not be linked to your child's name or address; follow-up
informal interview sessions will only be provided if requested by your child. You
should know that the Cal State San Marcos Institutional Review Board (IRB) may
inspect study records as part of its auditing program, but these reviews only focus
on the researchers and the study, not on responses or involvement. The IRB is a
committee that reviews research studies to make sure that they are safe and that the
rights of the participants are protected.
Participation is voluntary. If your child agrees to be in this study, but later changes
their mind, they may withdraw at any time. There are no penalties or consequences
of any kind if they decide to not want to participate.
If you have any questions in the future, please contact the researcher, Mr. Eagan. If
you have questions about the study, you may direct them to the researcher, Sean
Eagan, at 951.696.3503 Ext. 3183, email seagan@murrieta.k12.ca.us or the
researcher's advisor/professor, Dr. Patricia Prado-Olmos, at 760.750.4304, email
pprado@csusm.edu. If you have any questions about your rights as a research
participant, you may contact our Institutional Review Board at 760.750.4029.

D

I agree to participate in this research study.

Participant's Name

Participant's Signature
(The participant may sign here only if the language level is appropriate
for the child. Otherwise, a separate child consent must be used).

Parent or Guardian's Signature
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California State University
SAN MARCOS

CONSENT TO PARTICIPATE IN
RESEARCH

Sean Eagan, a researcher and graduate student at California State University San
Marcos, is conducting a study on racism in middle schools. You are invited to
participate in this study because you are a student at Warm Springs Middle School.
This study has two objectives:
1.
To better understand the perceptions of racism at school
2.
To see if these perceptions impact the school's culture
You will be part of a focus group. The group will consist of seven of your peers. It
will take approximately 20 minutes and you will be pulled out of class for the focus
group. The group will be asked three questions and each member of the group will
respond. You will also be given the option to have a one-on-one informal interview
if there is something that you would like to share in private.

There are minimal risks attached to this study. You will miss part of your class but
you will be provided an opportunity to make-up any missed assignments for the
class you miss. I will also provide time in my class as needed to make-up
assignments. Your responses will be kept confidential and your participation will
remain anonymous except to those in the focus group; the data will be available
only to the research team for analysis purposes. There is the potential for coercion
(This means that you might think that you have to be part of the group because I am
your teacher), and that you might feel emotional discomfort from remembering
disturbing experiences or emotions. You may withdraw your participation at any
time without any consequence to you.

Although there is no direct benefit to you for participating in this study, we feel
your participation will likely benefit Warm Springs Middle School and the Cal State
San Marcos educational community in the future. The research study results will be
given to the district and school administrators to inform them of racism on campus
that may affect their students. In addition, this will give teachers the opportunity to
speak to their students about racism, leadership, and making wise decisions based
on role modeling.
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The dialogue will be tape recorded. Only the research team will listen to and
transcribe the information you give us. The tapes will be kept locked up for three
years and then destroyed. The tapes will not be destroyed immediately in case the
need arises for the researcher to conduct follow up research.

Interview responses will not be linked to your name or address; follow-up informal
interview sessions will only be provided if requested by you. You should know that
the Cal State San Marcos Institutional Review Board (IRB) may inspect study
records as part of its auditing program, but these reviews only focus on the
researchers and the study, not on your responses or involvement. The IRB is a
committee that reviews research studies to make sure that they are safe and that the
rights of the participants are protected.
Participation is voluntary. If you agree to be in this study, but later change your
mind, you may withdraw at any time. There are no penalties or consequences of
any kind if you decide you do not want to participate.
If you have any questions in the future, please contact the researcher, Mr. Eagan. If
you have questions about the study, you may direct them to the researcher, Sean
Eagan, at 951.696.3503 Ext. 3183, email seagan@murrieta.kl2.ca.us or the
researcher's advisor/professor, Dr. Patricia Prado-Olmos, at 760.750.4304, email
pprado@csusm.edu. If you have any questions about your rights as a research
participant, you may contact our Institutional Review Board at 760.750.4029.

D

I agree to participate in this research study.

Participant's Name

Participant's Signature
(The participant may sign here only if the language level is appropriate

for the child. Otherwise, a separate child consent must be used).

