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ABSTRACT
IMPLIMENTATION OF JOSWIAK'S LEISURE COUNSELING DESIGN FOR THE
DEVELOPMENTALLY DISABLED IN A SMALL GROUP HOME

-~

Pamela Mary Caldecott
Master of Science in Recreation and Leisure Studies

The purpose of this project was to determine the appropriateness
of Joswiak's Leisure Counseling Design for the Developmentally
Disabled (1975), residing in a small group home.

Joswiak's design

was divided into two different types of leisure counseling
techniques:

1) group discussion and 2) reinforcement techniques.

The focus for analysis for this project was to assess the use of
the group discussion technique within a comparable objective
described in Hayes' Model of Leisure Education and Recreation
Counseling (McDowell, 1976).
The implementation phase occurred in a small group home in the
San Fernando Valley with six adult males at an average age of 27.
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The men were identified as being within the I.Q. range of moderately
retarded.

Leisure Couriseling techniques consisted of group

discussions (1

~hours),

twice a week for eight weeks.

Techniques

employed in the sessions were brainstorming, guided discovery,
suggestion, roleplaying, activity breaks, multimedia and
assignments.

Reinforcement techniques were not utilized due to a

small staff at the group home and the central focus of this project
on discussion techniques.
Joswiak's leisure counseling techniques proved to be effective
in developing social interaction.

Brainstorming was used most

frequently and elicited easily observable interaction behavior.
Roleplaying and activity breaks also showed a high interactive
rate.
The leisure counseling program with

regard~

greater leisure independence proved ineffective.

to its goals of
Without the

daily reinforcement of the staff as specified in Joswiak's design,
a transfer to independent leisure activities did not occur.

Since

structured group activities were the focus of the group home's
recreation program, the resident's responses in

disc~ssion

usually include independently initiated activities.

did not

Evaluation

was not possible for half of Joswiak•s Enabling Objectives.
These enabling objectives required the residents to demonstrate
an ability to perform leisure activities in daily home life.

Since

reinforcement was not in eviderice, these objectives were not met.
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This project supported Joswiak's group discussion techniques
in implementing comparable objectives in Hayes' Model.

However,

without the use of reinforcement techniques, the leisure
counseling sessions lacked continuity.

It is concluded that

guided experience or reinforcement with leisure activities in
group homes is an important part of the leisure counseling
objectives.

Modifications to Joswiak's reinforcement techniques

may be required when there are few staff members in a small
group home.
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CHAPTER I

STATEMENT OF THE PROBLEM
Leisure and work form the basis for a specific group or
individual•s lifestyle.

Leisure is often understressed since work

takes up quantities of time for most people.

The type of leisure

choices do not depend only upon the amount of free time varying
in different segments of the population.

Other constraints on

leisure choices may also include psychomotor, social, psychological,
and cognitive considerations.
One group in particular is developmentally disabled adults who
are faced with a large quantity of free time due to their lack of
skills for achieving in work.

These adults experience difficulty

choosing leisure involvement which is satisfying and represents
behavior which is tolerable to the community.

Their leisure choices

consist of many solitary activities of a passive nature such as
television watching or idly walking about the neighborhood.

Many

are not given the opportunity for independent choices.
This project will provide a program designed to alter this
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leisure deficit.

The appropriateness of leisure counseling methods

and techniques on a selected population at a small group home in
the Los Angeles area will be determined through observation of
responses in a discussion/activity group.

.
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BACKGROUND AND SIGNIFICANCE
Leisure Counseling concentrates upon the cognitive and
psychological fields with the objective of facilitating
responsibility in the effective use of leisure resources in the
home and community and home.

Constructive lei?ure involvement

necessitates a knowledge of the community and home leisure
resources and awareness of individual leisure values and preferences.
Dissatisfying leisure choices generally reflect deficits such as
social skills, tolerable behavior, leisure skills, and/or
self-knowledge.

Decision making has been external to the experience

of many severely disabled individuals.

Leisure Problems and Needs
The Developmentally Disabled adult continues to have much of
his/her time structured by family, professionals, schools or
resident counselors.

For most, unstructured time is spent in

passive and solitary activity.

Being unfamiliar with community

leisure resources and lacking skills, they feel comfortable
accepting passive involvements.

Severely or trainable mentally

retarded exemplify this enclosed lifestyle to a major degree due to
a more limiting cognitive deficit.

This deficit may suggest an

inability to demonstrate initiative or independence and thus
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supervising individuals are reluctant to allow them to do so.
Researchers (Bobroff, 1956; Collman and Newlyn, 1957; Saengar,
19.57; Stanfield, 1973; Katz, 1974; Heimark and McKinnon, 1973.)
analyzed leisure of developmentally disabled adults in the
community.

Leisure studies of this population have been infrequent

and were overlooked during the sixties decade.

Recent years-have

seen the development of programs to enhance leisure involvement.
Stanfield (1973) initially engaged his follow-up study of
1968-1969-1970 graduates of special schools due to the paucity of
research on community adjustment. · Out of the sample Df 120,
results showed 52 having no involvement in any social, recreational,
or work training program.

He determined the graduates to be

dependent on families for recreation and growth activities.
Families relied on the school for enrichment activities and
upon graduation were thrust with this greater responsibility.
The community was not open to the graduates and they did not
possess adequate sktlls.

In response to the question of

improvements they would like to see in their offspring, families
stated,
learning to read, write, and compute as they
thought employment and independence would follow.
(Stanfield, 1973, p. 550.)
Work is a monumental concept; without it the individual has little
self worth.
The need of the developmentally disabled for direction and
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guidance in their leisure time places great responsibility on
families, schools and the community.

As Paul Wehman states:

Play becomes a task or chore for severely retarded
and they cannot experience the pleasure without initial
guidance. (Wehman, 1977, p. 4.)
Special training programs in schools have developed competency in
self-help skills enabling the individual to live at home and
successfully participate in the family environment.

Parents of

Stanfield•s study (1973} expressed favorable views of participation
in the family.

Parental attitudes from Katz (1974, p. 54)

questionnaire on leisure time problems showed concern to

~(1)

lack

of suitable friends, (2) lack of proper facilities for, and (3) lack
of interest for the institutionalized." Guidance toward leisure
time independence has not been pursued by training programs or
families in the past.

The goal of independence has been approached

through self-help skills and work habilitation.

Independence

through work programs such as sheltered workshops can only· be
achieved at a low subsistence level for most severely retarded
individuals.

Placement of graduates as a goal of school districts,

according to Stanfield, is not being achieved.

With twenty;;..five

workshops in the area of Stanfield s graduates,. only nine of them
1

had placed any of his sample.
A problem with total focus on the work habilitation is its
non-adaptability to other environments of home or community.

After

the aforesaid individual leaves the sheltered workshop upon day•s

•
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·end, the same problem facing non-disabled workers of choices in
leisure is augmented.

Without the social skills, leisure skills, or

knowledge of the leisure resources, they retire to the comfortable:
passive activity.

Wehman (1977, p. 7) states that play skills
11

can be adapted to many settings ... They can help with academic
concepts, making friendships, leisure skills.

With guidance and

training, the developmentally disabled individual does not have to
depend on work skills as his sole means of independence.
There is further need for studies exploring the leisure time
activities pursued by this special population.

Heimark and

McKinnon (1971) presented research which attempted to understand
the quality of leisure time of rehabilitated-individuals.

Through

evaluation of previous interviews with managers and residents,
group structured activities reported by only twelve and
considerable was shown in sports.
household tasks emerged as

It is interesting to note that

favorable activities.

This could

be due to their training in work oriented environments; thus they
would be drawn to a more regimented activity to consume their
free time.

These individuals have not had training in how to play.

The developmentally disabled person is faced with new leisure
needs in the progression from child to adult.

Neal (1968)

manifests a three phase development process initiating with sensory
motor during early infancy; learning which occurs during formal
. education; and social adaptation or the post-school environment.
The largest incidence of mental retardation is identified during
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formal education which involves the greatest number of academic
programs.

After school, many have developed adequate social skills

and became invisible among the other members of society.

They

continue to be characterized by an inability to develop abstract
concepts and interests c-orresponding with menta 1 age.

They may be

unaware of appropriate recreation programs available or how to
fulfill their needs.

Their invisibleness in society often keeps

them from the knowledge of their leisure.

There is no one involving

them in mandatory programs, thus many are not aware of the
alternatives of leisure.
The adult with limited cognitive capacity is in need of a
specific sort of guidance in their leisure time.

Currently, many

are residing in the community with families or group homes.

The

community is more loosely structureq than institutions with
significant spaces of free time.

An objective of the independence

possible for an individual is necessary to adjust to the community.
Philosophy emanating from the normalization principle stresses
the importance of the developmentally disabled adults life in the
community.

The normalization states:

Utilization of means which are as culturally
normative as possible, in order to establish and/or
maintain per~onal behavior and characteristics which
are as culturally normative as possible.
(Wolfensberger, 1972, p. 28.)
Adjustment ofthe mentally retarded individual to the community
ultimately depends on some degree of independence.

In order to
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encourage greater independence, leisure awareness and leisure
counseling must be available in addition to structured recreation
programs.

It is all part of a continuum towards the objective of

total community adjustment.
Katz (1974) questionnaire to parents of graduates from two
sheltered workshops in Israel manifested further evidence of their
lack of independence in the community.

The most serious problems

were represented as "lack of suitable companions and lack of proper
facilities for

11

(Katz, p. 55).

The presence of these two problems

results in dependence on family for their sotial and recreational
needs.

Thus, they are not being continuously educated as to

the availability and location of resources in the commun-ity.
Adjustment to the community living is an attainab"le objective
when opportunities are available for the individual to learn,
experience, and utilize new skills.

Stanfield's (1974) research

furnished information of the graduates being adjusted and
semi-independent in their family life.

Family life has been the

main focus of the last twenty years of programs with mentally
retarded (Special Education, Special Olympics, etc.).

Teaching

skills such as fitness, basic academics, chores, and developmental
skills aided in keeping the individual in the family rather than
in institutions.

Parents began to view their child as capable

individuals and once-reluctant parents were willing to care for
them in the home.

With many more mentally retarded individuals

living in the community, public and private agencies increase

9
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their awareness of the need and responsibility to involve people in
programs.
Matthews (1979) research challenged previous research on
participation of mentally retarded in recreation with focus on
the differences of mentally retarded and non-retarded.

He ·conceived

a model which viewed recreational activities sixteen ways by
conceptualizing clusters; physical, social, cognitive, environment
related; and structural components, with whom and where.

His

study with non-retarded and retarded low SES elementary school
children found similarities in 43 of 48 cases.

Differences

represented that mentally retarded do not engage in many community
activities such as 4-H Club, Salvation Army, plays (drama),
church group, skiing, boating.

He suggests this may be either

attributed to their not wanting participation in these activities
or lacking the resources to participate.

Community Residences
In preparing the developmentally disabled individual for
greater independent use of leisure, it is recognized that each
has a unique functioning level and potential.

There are several

types of residences and work which require differing degrees of
independence.

In Gardner's (1977) model for a system of human

management, it suggests the client must have basic self help and
social skills before entering an independent living program.

10
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Gardner (1977) developed a continuum of services which places
the client into the community residence and/or work for which he
has developed the most successful skills.

Residences include

foster homes, group homes, room and board, and apartment or home.
The client requiring greater independent skills at each level.
Work placement offersthe same kind of hierarchy beginning with
work activity center, contract workshop, protective employment, and
competitive employment.

The most important objective is placement

of clients at a level of their successful performance.

In

Gardner•s continuum of serviees, he received clients from
institutions and improved self-help and independent living skills,
prepared them for the world of work with academic skills, instructed
in independent living experiences centered in vocational area,
and offered follow-up after placement in the community.

Leisure

is involved in the program but not classified as a specific
behavior area.

Behavior.s are included under six domains:

self-management, .communication, i nterpersona 1 relations, environmental structure, environment access, and employment.

The

exclusion of leisure as a specific behavior area limits the impact
of leisure and the use of free time by the individual.

Very little

emphasis of leisure has been placed on leisure adjustment.
has usually been a by-product of vocational studies or case
histories (Edgerton).
Begab (1975) notes some qualifications of the mentally
retarded in order to live in the community.

He lists an

It
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"understanding of personal danger, controlled aggressiveness, and
without need of constant medical attention or therapeutic and
restorative services" (Begab, 1975, p. 15).

Birenbaum (1975, p. 50)

characterizes the individual unacceptable to the community as one
who has a history of violent behavior " •.• not capable of
competitive employment, achieving in sheltered workshop or attending
a day activity center . . . . "

Leisure Counseling Programs
Program areas for development of leisure awareness and leisure
skills have only recently been proposed for people with developmental disabilities.

They run from intensive leisure skill

instruction to techniques for discussion to create leisure
awareness to a continuum.

The cognitive level necessary for verbal

facilitation has yet to be clarified.

Further studies need to be

considered on the effects and purposes of group discussion for the
developmentally disabled population.
Seyfried (1974) organized a program which broadens their
leisure experience through exposure to participatory activities
and decision making.

He presented a continuum of highly structured

recreation to independent selection and part.i cipati on.

Ultimately,

he intends his students to learn arid use leisure skills and be
able to use them for the benefit of others in the community.

The
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independent potential of developmentally disabled individual has
been too often overlooked in our recreation programs.
The proposed leisure center is opened to all disciplines as
a research project for instructing the handicapped.

A leisure

skills inventory becomes an initial tool for evaluating and affixing
goals with the individual.

Instruction in these skills and attitudes

includes four methods:
1) Exposure and motivation
2) ·Instruct and adapt
3) Guided Experience
4) Independent Experience
(Seyfried, 1974, p. 20).
Under exposure and motivation, methods encourage the client to
manipulate the environment using their senses.

Examples of this

approach include audio-visual tools, demonstrations, field trips,
and resource people.

Each of the methods represents a graduated

level towards greater independent involvement.
Seyfried's model does not offer a section devoted to leisure
awareness but is generally more involved with leisure interests
and skill development.

It is an initial step at a leisure center

for handicapped which has higher goals than programming activities.
It is a segregated program for the handicapped which aids them in
being worthy citizens of the community.

The achievement of

independent leisure activities is offered as the bridge to a
successful lifestyle within the community.
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Another type of leisure activity program utilizes particular
activities for the sole purpose of developing social competence.
The article specified activities which enhanced social skills such
as bowling and •iDiner•s Club

11
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In concurrence with Seyfried,

Schwartz (1969) advocated the use of community facilities.

However,

Schwartz (1969) only offers activities which were successful in
learning social skills.
Educators such as Michael and Robert Day (1977) have developed
curriculums which teach recreation to the severely handicapped.

Not

all developmentally disabled adults are prepared to meet the
independent objectives of leisure counseling.

Individuals learn

recreation skills through a step by step procedure (task analysis)
which they can master.

There is no specific program for awareness

of play in this article, but the purpose is to provide their
students with new recreational skills.

Of the two groups studied

(Severely and Moderately Retarded) the severely retarded acquired
fewer recreational skills.

The authors stated:

They lacked prerequisite learning skills such
as imitation, eye contact, and functional receptive
language. A basic skills program would be more
appropriate. (Day, 1977, p. 130) ·
The field is still determining what developmental level is
appropriate to leisure counseting or recreational skill development.
Not all students from Day•s program who mastered skills will be
able to continue activities at home.

Attitudes of the community
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and family may prevent this from occurring.

Leisure counseling

can explore feelings with the individual and assist them in making
a choice to participate.

Leisure counseling is more difficult to

achieve with the developmentally disabled because not all
supervising adults are readily available for reinforcement.

A

particular level of learning is required before the student is
introduced to leisure counseling.
The concept of leisure counseling/leisure education extends
beyond recreation activities to accomplish a goal or improve
upon a deficiency.

The individual is involved in a total program

of determining interests and developing skills to make individual
a more independent member of society.

The degree of independence

possible is a new issue in research for the mentally deficient.
With the entering of more special populations into thecommunity,
programs were developed to help them be successful in their work
areas such as social skills.

It was believed.that upon exposing

the individual to normal society, more acceptance could be·
developed.

By offering the mentally deficient individual inde-

pendence through leisure counseling, a step further could be
taken.

Not only would the individu.al be considered harmless but

also a functioning and contributing member of society.
A leisure education project (1979) for moderately and mildly
retarded developed and implemented in Florida under a three year
grant consisted of four phases including parts of Joswiak's design.
Clients generally underwent the program for three months.

At this
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point they were reassessed to determine extent of knowledge and
skills.

The pro9ram consisted of individual goal development to

be achieved in discussion and participatory sessions.
Phase One established the client's level of functioning and
awareness of leisure through use of a battery of pre-assessment
texts.

The former being determined with the Vineland Social

Maturity Scale and CERT {Parker, 1975}.

Joswiak's assessments for

awareness of leisure being Enabling Objectives, Client Information
sheet, and Leisure Activity assessment were applied to the latter
diagnostic objective.

In addition, one of the authors previously

developed the Leisure Interview Guide (Francois, 1975), which
aided in determining awareness of leisure.

Along with the battery

of tests, the diagnostic phase included an interview with parents,
other staff memebers, and the client.
Having constructed a profile of the clients• lifestyle
functioning, the Individual Program Plan (Phase II) was initiated.
Goals and objectives appropriate to the individuals-needs were
chosen from the following list:
1.

Understanding the meaning of leisure

2.

Becoming aware of personal attitudes, values, and
feelings

3.

Identifying, developing, and explaining leisure
interests

4.

Developing leisure skills and options that are
realistic to the individuals' age, abilities, and
income
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5.

Developing social skill

6.

Developing decision making

7.

Developing ancillary skills necessary to participate in
leisure, i.e., money skills, grooming skills, public
transportation. (Kaempfer, 1979, p. 10).

The general goal for the entire project concurred with Joswiak's
direction toward Independent Leisure Functioning.
The third phase of this project entitled PROGRJl.M IMPLEMEN11

TATION embodies the instruction, discussion, and activity
11

participation.

Leisure Counseling and leisure activities are

distinguished and used to complement each other.
Counseling is defined as
promoting self

11

awareness~

Leisure

Verbal facilitation for the purpose of
leisure attitudes, and value awareness,

and decision making skills•• (Gunn and Peterson as quoted in
Kaempfer, 1979, p. 6).
portion of the

sessions~

Leisu~e

activities involve the experiential

Leisure skills can be practiced in thjs

supervised setting.
After three months of intensive learning, the clients are
re-evaluated on two criteria.

These being their progress toward

Independent Leisure Functioning and the originally stated goals
and objectives.

Once the clients show Independent Leisure

Functioning, A FINAL ASSESSMENT (Phase IV) is established for
support after the end of sesssions.
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GROUP COUNSELING TECHNIQUES
WITH DEVELOPMENTALLY DISABLED ADULTS

Several studies published in the decade of the severties in
alternate fields of psychology and education identified benefits
and disadvantages from group counseling with this population.
Browning and Butler (1970) uncovered a

po~sible

oversight in the

literature which may have helped developmentally disabled to be
regarded as inappropriate for counseling techniques.

By defining

two types of research, outcome and process, another area of
exploration is opened.

11

counseling on behavior.

0utcome research explores the effect of
Process research is searching for lawful

behavior within the therapeutic process 11 (p. 36).

Many investi-

gators have suggested clients of limited intellectual capacity
are inappropriate for counseling because they lack insight.

By

observing responses of individuals and appropriate behaviors
demonstrated during the therapeutic process, new approaches·to
their position and purpose in the counseling process may be
uncovered~

Some researchers have not found a place for a mentally·retarded
individual in counseling.

Carl Rogers, as quoted by Browning and

Butler (1970), specified that one of the characteristics for
counseling was that the 11 individual must have intelligence and some
ability to cope. 11

Browning and Butler noted that Sarson concluded
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that language as the sole means of communication left the mentally
retarded without the skills to. be able to benefit from counseling.
Two other researchers, Hobbs and Sternlicht as quoted by Browning
and Butler, questioned this previous assumption that insight
was necessary for counseling with the mentally retarded.
During the seventies, researchers in education developed
specific group counseling programs for exploring chosen subject
areas.

Hynes (1976) established a personal growth group for

adolescent mentally retarded individuals.

The three study groups

(feelings and behavior, growing up, and relationship) employed
techniques of pantomiming (feelings, jobs, and future living),
modeling, inter-relationship {discuss problems and propose
solutions), and role playing.

The researcher found the most

successful subject areas to be wher.e concrete material was
utilized. -Norman (1977) designed and demonstrated a group
counseling program for trainable mentally retarded children at
Austin Opportunity School.

She characterized her students as

• . . having poor motor development, little
or no communication, and some able to profit from
systematic habit training. (Norman, 1977, p. 274.)
Her program was developed to assist them in learning d.ifferent
behaviors and solving problems.

Techniques used reading steries

about children, then followed by a discussion of solutions about
problems in the stories and relating that to their own experiences.
During the sessions, responses of the students brought conclusions

•
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by the author about the group process.

The students demonstrated

poor memories, unmotivated attitudes, and difficulty adjusting to
change in their daily routine.

Repeated drill like exercises were

found necessary by the researcher.

Students exhibited abrupt mood

changes, short attention spans, and difficulty adjusting to
extended verbalizing and modeling.

The researcher inferred that

conversations with adults were often limited to accepting commands,
and were not used to responding to the questions.

Many of the

responses were limited to one word and were repeated from the next
person.

Utilizing the previous techniques the researcher did

conclude that this population does have the potential to learn
the basic elements of group process and solve simple problems.
From the aspect of long term group counseling, Vance, McGee,
and Finkle (1977) suggest some guidelines for mentally retarded
clients.

They state a preferable intellectual level to be mildly

or educably retarded excluding I.Q.•s below 55.

Their research

states the importance of homeogeneous groups by chronological age,
I.Q. level, and degree of emotional pathology allowing no more
than eight members.

Their group composition allows for a varying

group of different personalities.

In facilitating the group,'the

researchers found a directive approach to be .most appropriate to
their purpose.

This type of group is psychologically oriented

rather than instruction in practical living skills.

Thus, clients

are required to have more understanding of the process.

However,
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some of the same techniques are similar to the other two previous
studies.
Another study (Lee, 1977) furthers the exploration of group
counseling for the mentally retarded by stating the problem as
• . . confusion of terms such as education, counseling,
and psychotherapy, and the specific method subsumed under
the terms, which range anywhere from occupational, music,
speech therapies tQ relationship therapy. What is needed
is a clear delineation of specific method as well as the
particular setting under which the particular method is
effective. (Lee, 1977, pp. 318-319.)
The previous studies discussed illustrate different counseling
situations, purposes, and client functioning.

The literature does

not specify a theoretical base and method for Vance•s psychotherapy
method as opposed to Norman•s educational program.

In Lee•s

control study teaching forty-eight institutional residents socially
appropriate behaviors, the tested hypotheses for the effectiveness
of group counseling were supported.
20 to 64 and I.Q. from 12 to 87.

Residents ranged in age from

Techniques used were peer and

counselor interaction, through verbal instruction, discrimination
training, role playing, and discussion.

Dependent·variables of

Peabody Picture Vocabulary Test, Adaptive Behavior Scale, ward
staff nomination, and nomination were measured in pre- and
post-tests.
changes in

Results showed the experimental group making significant
~

of 5 dependent variables.

There was improvement in

social skills, associative verbal intelligence.

The situation

necessitated a use of highly directive techniques and frequent
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repetitions.
studies.

Participants had much lower I.Q.'s than in previous

This study demonstrates a testable effect on the

residents and the need for further study to develop further
theories in the counseling of the developmentally disabled adult.
Heller's study (1978), involving clients in a community living
facility in the Chicago area, proposes to determine the independence
possible in groups of severely to moderately retarded clients.
Its impact on the study effects the arrangement of the situation to
allow for the least interference of the leader in the group process.
The purpose is to allow the participants control of decision making
and determine the effect of the group on individual judgement.

The

author's research noted
. . . the superiority of the group is dependent on
specific conditions: 1) the nature and difficulty of
the task, 2) composition of the group, and 3) the. group
decision process. (Heller, 1978, p. 480.)
·
Thus, a study including 25 males and 23 females in twelve groups,
was undertaken to determine the influence upon group discussion,
upon individual decision, upon verbal intelligence scores, and
upon the choice of leaders by participants.

A pre-post test format

was employed with specified questions designed to provoke different
types of social decisions.

Results supported the importance of

group involvement in decision making .
. . . the group decisions were not only significantly superior to the average individual pre-test
solutions, but were either equal or superior to the
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individual pre-test solutions of the hi9hest scoring member
of the group in 5 of the 7 groups. (Heller, 1978, p. 484.)
Problems occurred in some groups where participants responded to
discussion by merely nodding.

Groups which did not reach agreement

voiced opinions but did not attempt consensus.

It is possible

they may not have understood the concept of group discussion.
Current research on group

couns~ling

techniques consists of

varied projects in school settings, community living, institutional
and therapeutic.

Similar techniques of role playing, modeling,

repetition, and directedness are shared between

settings~

Each

counseling method reported proposed a different purpose for its
outcome.

The above approaches, with the exception of Vance (1977),

rely on repetition of behaviors rather than insight to help
understand problems.

The studies impose varying levels of inde-

pendenceupon their participants.

Heller•s study (1978) is most

unique in attempting to allow the clients the same type of
situation as an able-bodied discussion group.
used more directive approaches.

Other research

The level of research does not

designate a model to determine which approach or combination of
approaches is appropriate to a specific population and setting of
developmentally disabled adults.

•
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SIGNIFICANCE
The previous literature indicates the research trend toward
the progression of a greater degree of independence for the
developmentally disabled.

More programs are being initiated which

help the individual to live in the community.

Leisure is an

important connection to the community, especially to the severely
disabled client.
Specific techniques and models have a background of theory
with few practical tests.

Several programs present plans for

developing leisure alternatives·for

develop~entally

disabled.

Teaching leisure skills by task analysis is a well found approach
with severely handicapped.

Some programs begin with task analysis

and move the individual to more independent initiation of these
activities as they show adequacy.

Comprehensive instruction

programs for leisure based on a continuum have been planned through
interagency cooperation.

Different techniques such as the card

sort or group discussion have achieved observance as viable and
appropriate to certain segments of the population.
varied as the developmentally adult is, these

However, as

technique~

have been

applied for but a small portion.
The Hayes Model for Leisure Education and Recreation
Counseling is built upon rational objectives and steps for
initiating the procedure productively.

The model, based on the
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institutional setting, requires modification for the community.
the present, it solely offers a standardized plan.

At

Further research

can determine appropriateness of the guide for community application
and with separate disabled populations.

CHAPTER II

METHODOLOGY
PURPOSE
The purpose of this project is to determine the appropriateness
of Joswiak's discussion techniques (Leisure Counseling Design for
Developmentally Disabled Adults) in accomplishing Hayes' Model
(Task IV, Objective 1, 2, and 7).

Joswiak's design (Terminal

Objective 2) was selected since use of personal leisure resources
may be easily observed.

After careful· investigation of Hayes'

Model, it was determined that Joswiak's Terminal Objective 2 is
included in Hayes' Task IV covering discussion and facilitation
of knowledge appropriate to leisure functioning in the community.

HAYES' MODEL OF LEISURE EDUCATION AND RECREATIONAL
COUNSELING IN THERAPEUTIC RECREATION
The following is a comprehensive overview of Hayes' Model
for Leisure Education and Recreational Counseling.
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All three
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phases, beginning with the objectives for the individual's
introduction to the group members, procedures, and process (Task I)
leading to the individual's discharge with the capability for
independent participation in community activities (Task VII, VIII)
will be included in the discussion.
drawn from McDowell (1976).

The succeeding material ·was

The reader should keep in mind

specifically the Task and Objectives selected for this study
(Task I, all objectives, Task IV, objectives 1, 2, 7).
Gene Hayes• Model is structurally ordered into three phases
of treatment in an institutional setting.

Phase I sets objectives

for the individual's initial introduction to the program. 'Then,
there is a guide for the treatment team to determine leisure goals
for each individual.

Phase II" encompasses objectives for the

instruction of the individual and group in total community living.
Phase III indicates guidelines for follow-up procedure after
the individual has been discharged from the program.
Phase I is divided into two separate tasks.

The purpose of

Task I is to establish rapport; discover ourselves and each
11

other; getting acquainted; and discover the needs and interest of
these patients, .. (McDowell, 1976).

This involves formal objectives

for introducing the patient to the program.

When meeting with the

patient in group and individual sessions, the staff structure the
program to establish 1) a casual atmosphere, 2) appropriate group
configuration, 3) maintain appropriate amount of discipline,

•

27

4) listen to individual•s interests, 5) encourage group members to
be involved, and 6) discover needs and interests of patients
(McDowell, 1976).
After a reasonable amount of time for introduction and interest
determination, Task II is initiated by the treatment team.

It

focuses on developing an individualized treatment plan of
therapeutic recreation for integrating the individual into
appropriate leisure living in the community.
Objectives (Task II; 1 and 2) designate the functioning of
the treatment team.
relationshi~

The team is designed to have a working

among its members.

The purpose of this relationship

is the giving and receiving consultation regarding the individuals
in the leisure counseling program.
Other objectives in Task II (3-8) provide specific directions
for the treatment team.

Among directions are the
11

establishm~nt

of

goals and objectives based on the individual•s assessed needs ...
Besides the leisure counseling program, the team is designated to
select the appropriate therapeutic recreation program and
distinguish responsibilities of the therapeutic recreation
specialist.

As the treatment team develops the experiential and

leisure counseling programs, it is responsible for the evaluation
of the program•s effectiveness.

As

individ~al~s

develop skills,

their progress is determined by the team who are designated to set
the discharge date.

All objectives in this section correspond to

the professional duties of the treatment team.
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PHASE II
With

indivi~ualized

plans established, the leisure counseling

instruction part of the program begins.
tasks; each developing general goals.

It is divided into four
Task III focuses on the

individual's involvement in community activities.

Task IV centers

on a discussion and instruction of certain activities which- are
valuable to a fully functioning leisure lifestyle.

Task V centers

on discussion and facilitation based on positive feelings toward
self and community living.

Task VI involves an individual in

unsupervised activities at the discharge location.
Task III .
The individual is involved in a supervised recreation program
encompassing activities having carryover value.

Objectives are

designed ''to assist the individual to determine appropriate value
of trips into the community, assist to determine type and nature
of community involvement wanted, and develop a cooperative
relationship with other agencies"

(McDowell~

1976, p. 9).

Besides

the leisure counseling program, the individual begins to discover
his leisure needs in a structured recreation program.
Task IV
This task involves discussion of knowledge appropriate to
leisure functioning in the community.

The individual can draw
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from his participation for these discussions regarding:
1.

Appropriate patterns of dress and behavior,

2.

Budgeting money for life activities,

3.

Value discussions,

4.

Nutrition, sleep, and exercise program,

5.

Facilitating verbal and non-verbal expression,

6.

Understanding public transportation,

7.

Locating recreation resources,

8.

Understanding joining procedures, and

9.

Facilitating to make intelligent decisions.
(McDowell, 1976, p. 31)

Some of these objectives correspond to a definite unit of
instruction while other objectives determine an underlying attitude
or purpose of the program.

Objective 5 (facilitating verbal and

non-verbal expression of feelings) relates to techniques for
allowing sharing.

The instruction is not merely on a conceptual

level but involves feelings about leisure.
Task V
Discussions implied in this task are more deeply involved with
emotion and one•s positive self-development in community leisure
living.

To assist these feelings of self worth, Hayes designated

objectives for discussions on (1) the leisure-work ethic, (2) a
facilitation session to budget for personal, work, and leisure
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time use, (3) assist in positive development in relation to others
and the community, and assist in understanding leisure and
recreation related to community living.

Again, Task V involves

two instructional objectives and two dealing with interpersonal
relationships and attitudes.
Task VI
After being evaluated by the treatment team for achievement
of previous tasks, the indiv·idual is assisted in gradual adjustment
to participation in a community leisure facility through an ongoing
relationship between the therapeutic recreation specialist and
the community leisure.facility.
Objectives from Task VI designate steps to ready the patient
for participation in a local recreation center in the community.
Steps are taken to familiarize the patient with the local recreation
center for

~nvolvement

in a selected activity.

As community involvement continues, other objectives designate
activities to understand the patient•s level and awareness of
community and leisure functioning.

Objective two indicates·the

involvement of the patient in pre-discharge sessions.

During

the pre-discharge sessions, objective 3, 4, and 5 indicate a focus
on the patient•s readiness for independent functioning, re-evaluation of the patient•s leisure needs and interests, and
clarification of leisure values.
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PHASE III
The approaching discharge of a patient from the program, as
determined by the treatment team does not conclude Hayes Model.
Phase III is designed to continue an observation and evaluation
of the patient's leisure functioning in the community.

From here

on the term patient will be replaced with client as the individual
enters the community.

Leisure Counseling activities designated

in Phase III include 1) Follow-up assistance, 2) evaluation of
leisure functioning level, 3) assist development with remedial
activities to enhance success, and 4) determine the termination
date for follow-up visits.
These leisure counseling activities are divided into two
tasks; each stating several objectives.

Task VII indicates

guidelines for a post-discharge plan and follow-up assistance.
Task VIII involves principle goals for evaluation of individual
development to determine eventual termination.
Task VII -- POST-DISCHARGE PLAN AND FOLLOW-UP ASSISTANCE
The post-discharge plan, as

des~ribed

in objective l, involves

a cooperative effort with treatment team and client for assistance
using the skills and knowledge developed in the leisure cdunseling
and recreation program.

Objective 2 designates discussions

concerning the value of experiences from the entire process.
the point, the client is introduced to a leisure resource file

At
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(Objective 3) for a better understanding of the community.
Objectives 4 and 5 designate the treatment team to maintain
contact with the community recreation center and to establish
follow-up procedure.
Task VIII -- RE-EVALUATION AND TERMINATION
This task indicates guidelines to be developed by the
treatment team for determining the individual's level of
functioning within the community.
t~e

Follow-up is continued until

Therapeutic Recreation Specialist, the treatment team, and

the individual terminate the process.

JOSWIAK'S DESIGN FOR LEISURE COUNSELING
DEVELOPMENTALLY DISABLED ADULTS

~ITH

Joswiak (1975) tested a design for leisure counseling
employing several concrete methods to facilitate awareness and
motivate performance.

Eighteen counseling sessions, divided into

three Terminal Objectives, were the basic learning units of the
design.

External to the group sessions, the resident home staff

intervened with specific techniques to motivate participation in
leisure activities.

Results from this project found the moderately

retarded to have more gains then severely retarded individuals.
The long term goal of his design is independent functioning
in leisure activity.

Enabling Objectives devised for each session

33

and evaluated by the leisure counselor in observation of the
residents leisure behavior.

The three Terminal Objectives included

(1) awareness of the concepts of play and leisure, {2) awareness
of leisure resources in the home, and {3) awareness of leisure
resources in the community.

Joswiak weighted his design towards

the importance of transferring of leisure skills to use at home.
His design was divided into two parts:
2) Reinforcement within the home.

1) Group discussions and

In order to determine the

effectiveness of transfer, objectives are divided into knowledge
of concepts and ability to perform leisure behaviors independently.
Terminal Objective One, Awareness of the meaning of play and
leisure, was displayed with several Enabling Objectives:
1) Knowledge of the meaning of play,

2) knowledge of when

personal freedom occurs, and 3) knowledge of the beneficial
effects of play.·
Terminal Objective Two designates understanding and ability
to use leisure resources in the home.

Enabling Objectives

correspond to the resident's knowledge of personal leisure
resources, leisure resources owned by the facility, and appropriate
borrowing procedures.

Also evaluated in each session is the ability

to utilize these resources or behaviors.

By including the

evaluation of abilities, Joswiak has developed a means of
determining the effect of transfer which has occurred during his
eight weeks of sessions.
Terminal Objective Three designates the understanding and
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ability to use community leisure resources.

Enabling Objectives

include leisure resources within walking distance, within
traveling distance by car or bus, and the use of information sources
to locate community leisure resources.
The final session concluded the project by presenting the
clients with a discussion of the fundamental objectives; being
independent leisure functioning.

The discussion between the

residents and leisure counselor focuses on the residents'
responsibility to make independent choices in leisure.

After

their participation in assignments to use leisure resources,
residents relate their experiences and feeling to responsibilities.
The leisure counselor then introduces the responsibility of each
resident to continue these activities on their own initiative.

90SWIAK'S TECHNIQUES
The eighteen sessions saw the repetition of a variety of
selected techniques.

All the group sessions embodied the general

techniques of brainstorming, role playing, follow-up, reinforcement,
suggestion, guided discovery, concrete tangible examples, techniques
for residents needing special assistance, and assignments.
These techniques are utilized consistently·within each ·session
by the leisure counselor to develop an
regarding the weeks activities.

~ffective

discussion

Follow-up consists of a series of

direct questions about the residents' leisure

activiti~s.

The

following questions are asked by the leisure counselor at the
beginning of each session:
1)

What did ·you do for fun?

2)

How did you feel?

3)

Who did you do it with?

4)

When will you do it again?

(Joswiak, 1975, p.

10)

With much repetition, the resident can begin to associate fun with
activities he can do for himself.
Brainstorming originates from values clarification techniques
developed by Sidney Simon (1978).

It encourages the individual

or group to share many answers to a question without the hindrance
of evaluation or judgement.
Ro.le playing opens up for revi.ew leisure situations whic:h
necessitate the initiative to communicate.

Examples are borrowing

or asking for the resident counselor's supervision.
Reinforcement was the form of verbal or non-verbal recognition
offered when the resident expressed appropriate or near-appropriate
responses.

Suggestion and guided discovery were techniques used to

aid their responses.

Guided Discovery helped probe for answers

by giving clues for resident to guess.

Suggestion aided the

resident who had much more difficulty responding.

Suggestion

needed to be followed up with specific reinforcement techniques.
For residents in Joswiak's program who had more difficulty in
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self-initiated activities, a series of steps were developed to
offer them greater reinforcement.

The steps. involved the

follow~up

questions, guided discovery, suggestions, stronger suggestions,
and actually accompanying the resident in a leisure activity,
if necessary.
Multimedia techniques (slides, Pictorial Leisure Resource
Bulletin Board, and Activity Break) were introduced at various
stages in the program.

Slides of the residents in leisure and

work activities prompted them to the differences (Terminal
Objective 1).
Terminal

This media was presented again in the third

Objecti~e

showing the residents participating in

community activities.

The purpose of the slides is to promote

discussion.
The pictorial leisure resource bulletin board was introduced
during the latter part of Terminal Objective 2.

By placing

pictures of leisure activities in the home, a possible transfer
of the counseling sessions could occur.

The residential staff is

trained in its purpose and use.
Various sessions included an activity break to instruct in
certain concepts, such as play, borrowing, or using their own
leisure resources.

During these breaks, the residents have the

opportunity to experience the objective and share feelings about
it.

These are not included in every session, since the staff is

oriented to motivate the residents during the week.
~reaks

do not fit into the plan of each objective.

Also, activity

37

The leisure counselor facilitates group sessions twice a week
and is joined by the cooperation of a staff during the week.

The

staff help motivate the residents to complete assignments through
the leisure counseling sessions.

The staff are trained to use

reinforcement, suggestion, techniques for residents needing
special assistance, behavior shaping, the Pictorial Leisure Resource
Bulletin Board, and the meaningful structuring of activities in
the home.
Joswiak considers leisure counseling to be an important step
in the whole process of aiding developmentally disabled individuals
in using their free time.

He discusses the need for much

.

cooperation involved from other residential staff.

He suggests

the changing of leisure behavior to be a long term process.
Leisure Counseling with developmentally disabled_
is seen as an initial thrust in a long term process of
effecting overall behavioral change in the utilization
of available free time (Joswiak, 1975, p. 270).
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PROCEDURE
Hayes Model implicated a complete scheme to move the patient
out of a total institution into independent community living.

The

term "patient" wi 11 be used in describing the section (Phase I and
Phase II) of Hayes Model which indicate the in-patient setting.
Joswiak designed his leisure counseling program for a large
residential home (36 developmentally disabled adults).

The

institutional setting (Hayes Model) has a larger staff available
to develop a complete therapeutic recreation and leisure counseling
program.

The community application (Joswiak, 1975 and Caldecott,

1980) does not include the therapeutic recreation program.

Joswiak

instructed the staff in reinforcement techniques to include an
experiential component.
techniques

(Joswiak~

Caldecott did not utilize the reinforcement

1975) due to fewer staff members and less

time available for the program.
The discussions and techniques described in Hayes Model and
Joswiak's Design had similar qualities.

Thus, Hayes Model (Task

IV; objective 1, 2, and 7) was selected as a guideline for analysis
of Joswiak's techniques for the developmentally disabled from his
Terminal Objective 2.

Caldecott (1980) applied Joswiak's techniques

to Hayes Model (Task IV; objectives 1 and 2).

These objectives

(Hayes Model) of appropriate dress and behavior and budget were
not included in Joswiak's Design.

A comparison of Hayes Model,
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Joswiak's Design, and Caldecott•s Application are explained on the
following pages in greater detail .

•

HAVES MODEL
TASK I II
Involvement in activities of
carry-over value and appropriate
costs and involvement in community activities with
supervision.
Objectives
1) Assist individual in determining what is carry-over
value and what are appropriate
activities

JOSWIAK

CALDECOTT

Established specific techniques
and language with staff to
reinforce activity involvement
in daily life.

not included

1) Techniques for residents
needing special assistance
not included

2) Determine if patients are in
concert with established
treatment and/or training goals

2) Behavior shaping

3} Helping the individual or
group determine the value of
trips into the community

3) Suggestion

4) Assist the individual with
determining the type and nature
of community activity involvement he wants or needs

4) Reinforcement

5) T.R. Specialist must develop
relationship of intercooperation
with community recreation and
leisure agencies

not included

not included

..j::>

0

HAYES MODEL
TASK IV
Principle goals discus·sion, instruction, and facilitation or related
activities for successful involvement
in total community living.
Objectives
1) To facilitate appropriate dress
and behavior

2) To assist with budgeting
money for life activities and
for recreation and leisure use

JOSWIAK
Developed techniques for
discussion and instruction.

not included

not included

CALDECOTT

Dress and Behavior
developed Enabling
Objectives for behavior to
1) assist residents in
helping others in a cooperative game
2) assist residents in
appropriate behavior where
they are not directly
involved with others
Dress (Hayes Obj. 1) developed Enabling Objectives on
appropriate dress and
changes in weather 2) appropriate dress in different
leisure activities

Money (Hayes, Obj. 2) devel,oped Terminal objectives on
1) to demonstrate awareness
of the concept of money
2) to demonstrate the knowledge of face value of money
3) to demonstrate the ability to use money independently

~
~

HAYES MODEL

JOSWIAK

3) To discuss value, importance
and relationship of successful
vocational adjustment

not irncluded

CALDECOTT
4) to demonstrate the knowledge
of priorities of money
not included

4) To assist with a proper program
of nutrition, rest, sleep, and
exercise
5) To facilitate verbal and non-verbal expression of feelings,
emotions, and attitudes
6) Assist with understanding methods
of utilizing public transportation
and other public services and
facilities
7) Assist with understanding how
to locate possible recreation
and leisure resource~
8) To assist with understanding
joining procedures for joining
programs, paying fees, etc.
9) To facilitate making intelligent
decisions and choices and initiating appropriate action

not included

not included

Brainstorm, guided discovery,
follow~up questions, activity
sessions, roleplays
Terminal Objective 3

Applied Joswiak's techniques
for expression of feelings

Terminal Objective 2

Applied Joswiak's Terminal
Objective 2

not included

not included

Ultimate goal: independent
use of leisure time facilitating making choices
through techniques and
reinforcement

Applied Joswiak•s techniques
without the reinforcement

not included

~

N
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Work was set forth on a demonstration project in a group home
in the San Fernando Valley.

Six Moderately Mentally Retarded adult

males (average age 27) resided in a four bedroom residential home
with a full time houseparent, part-time staff person, and relief
houseparents.

The group home program was supervised by a

consulting psychologist of a nearby agency serving retarded adults.
The agency also directed a sheltered workshop and work/activity
center.

During the day, four of the residents attended the

sheltered workshop, one attended the work/activity center, and one
worked in protected employment in the community.
After work hours, the residents participated in a variety of
structured recreation activities.
and Saturday during the week.

Everyone bowled two afternoons

One resident engaged in church

activities on Sunday and Wednesday night.

Another resident enjoyed

dances on Friday nights sponsored by another agency for special
populations.

On Monday nights, another church meeting was held.

Accounting for their busy schedul.e, the researcher determined
Tuesday and Thursday to be tentative meeting dates for the Leisure
Counseling sessions.

Leisure counseling began at 7:00 p.m. and

generally lasted until 8:30 or 9:00 p.m.

About 15 minutes was spent

at the beginning preparing cookies and punch for refreshments
after the meeting.

Two residents were selected each time for this

job and were supervised by the Leisure Counselor.
All six residents provided this project with diverse
backgrounds, functioning levels, abilities, and interests.

With

•
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the exception of
absent.

one~

the ability to read as a leisure pursuit was

In discussing personal data material regarding the residents,

numbers will be used in place of names to provide professional and
ethical anonymity.
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BACKGROUND DESCRIPTION OF RESIDENTS
Resident #1, age

27~

autistic-mentally retarded, no physical

disabilities.
Brief Family Background:

His mother works in Special Education.

Ever since the war (World War II), the father has been in and
out of hospitals with emotional problems. The father's
character is extremely withdrawn, rigid, and involved with
detail.

He collects things compulsively.

Observable Behavior of Resident:

This individual tends to

exhibit similar behavior to his father.
He has

11

He is very withdrawn.

ritualized behaviors" such as 11 not crossing a beam

of light on the floor...
in nature.

Many of his behaviors are autistic

This individual needs time to think about any

change in his daily routine.

Each night, before the leisure

counseling group, he needed to be reminded of the group
more than others.

All of the residents needed to have time

to prepare mentally for a new activity.

Resident #2, age 28, mentally retarded/Aphasic
Brief Family Background:

Both of his parents are well-educated

from a high middle class background; mother, a retired school
teacher and father, an attorney.

The parents are well-dressed,

consciously use social etiquette, and are gregarious.
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Observable Behavior of Resident:

This individual tends to

reflect the parents• background to an extreme, according to
the group home staff.

At each session, he appeared wen-dressed,

wearing bright colored shirts and nice slacks.

His personality

is very vri endly and po 1it e.
His favorite hobbies, as stated by him; were dancing
and cars.

Most every Friday night he attends dances.

He is

extremely proud to talk about the van provided for the group
home staff•s use with residents and washes it enthusiastically.
He reads and memorizes car advertisements.
Besides being Mentally Retarded, he is also aphasic.

The

latter disability may have made his participation in a
discussion group difficult, since it took him more time to
process the sentences.

Resident #3, age 25, Mentally Retarded, overweight
Brief Family Background:

In his earlier childhood and

adolescent experiences, this individual lived with elderly
parents who were hard of hearing.

He acquired a sense of

responsibility from being depended on for many daily chores.
However, he does not have sense of judgment as to his limitations
in the task at hand.
Observable Behavior of Resident:

This individual was garrulous

and eager to be a main part of the sessions.

At the time, he
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had a beard and was overwight.

His voice was often louder than

necessary; reflective of his earlier background.

He is quite

sensitive to any kind of criticism, especially that given with a
harsh sounding voice.
During the sessions, he was the only resident involved in
protective employment outside the sheltered workshop.

As a re-

sult of his early experiences, he developed a great deal of
sponsibility for accomplishing a task.

re~

However, this responsibi-

lity was not coupled with the awareness of the exact details.

For

example, if someone tells him to "pull out all the weeds," he may
pull everything including the flowers.
with things he cannot do.

He is very uncomfortable

He will not admit he cannot do it.

He

cannot read, but has undertaken to faking it as he has seen other&
During the week, he attends church groups.
enjoys a lot of sports.

He states he

He owns golf clubs and is generous with

his possessions.
Resi'dent #4, age 29, Down•s Syndrome, overweight
Brief Family Background:

As an only child, his parents exposed

him to many community activities; for example classical music
concerts.
Observable Behavior of Resident:

A staff member describes

this individual as being able to carry on a knowledgeable
conversation in several areas.

Like resident #3, he is

overweight, which is not unusual for individuals classified
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as Down's Syndrome.
hesitant.

Upon first meetings, he is shy and

He expresses his limitations honestly.

His

personality is pleasant with friendliness to others.

Resident #5, age 25, Mentally Retarded, Physically handicapped
Bri€f Family Background:

He has experienced much sibling

rivalry with his able-bodied brother who lives with his
family in the desert.

He attended a regular high school.

The root of his disability is a physically degenerative
disease.

At the time of the sessions, he had outlived his

prognosis by four years.

Observable Behavior of Resident:

Since his physical disability

prevents him from considerable movement, he fantasizes about
being James Bond, playing sports, etc.

When attempting to

stand, he assists himself by bracing against the table or a
sturdy object.

His personality is friendly.

His leisure interests range in mental and imaginative
areas.

He used to enact game shows with his roommate

(Resident #3) for the other residents and staff.
he stated he had tired of this activity.

However,

He also enjoys

playing his electronic baseball and listening to his tapes.
He talked greatly about refereeing at baseball games.

When

everybody went to the snow, he did not want to come from tile
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the car, but preferred to listen to the ball game on the
radio.

Resident #6, age 27, Mentally Retarded
Brief Family Background:

He

sp~nt

sixteen years in Pacific

State Hospital (now Lanterman) where he was admitted at around
age 9 or 10.

Before coming to his present group home, he had

a short stay in a convalescent hospital:

The reason for his

admission to Pacific State was due to a certain early behavior·
he had of leaving the house in the middle of the night and
wandering through construction sites.

His behavior demonstrates

the lowest impulse control of all residents.

During the

project, he was seeing a behavior therapist -for assistance
in this area.

Observable Behavior.of Resident:
neatly.

This individual dresses very

He is proud to speak of his work in the clay room at

the work/activity center.

His attention span is short and he

has difficulty restraining inappropriate behavior, at times.
Activities he enjoyed were tapes, t.v., baseball, and
taking apart his radio.

He has developed a rigid and set

routine, however, his impulses often cause him to change his
mind sporadically.
is exctting to him.

Bowling three times a week with the others

CHAPTER III

ANALYSIS OF THE FIFTEEN
LEISURE COUNSELING SESSIONS
SESSION #1

April 6, 1980

Hayes Model (Task IV, Objective 7)
Assist with understanding to locate possible recreation
and leisure resources.
Joswiak's Design (Terminal Objective 2)
A.

EO I: Knowledge of personal leisure resources.

B.

Knowledge of resources they haven't used in a long time.

C.

Using leisure resources they haven't used in a long time.

D.

Evaluating the residents through observation and
discussion of their experiences.

General Overview
The residents• introduction to leisure counseling included
Joswiak's discussion of play and an activity session from his
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Terminal Objective One.

Personal Leisure Resources from Terminal

Objective Two were discussed according to Joswiak's Design.

Most

of the men became very involved in the activities with the exception
of one who had a difficult time making· a decision.

One man was

not present for discipline reasons, according to the psychologist.
Brainstorming, guided discovery, suggestions, and activity
sessions were effective in relation to the participation level
of the residents.

The leisure counselor evaluated with respect

to understanding of play and knowledge of persona 1 resources.
Combining the intro-duction to play and awareness of personal
resources was determined unsuccessful.

Joswiak intended to discuss

play, then have them experience it during Terminal Objective One
in reinforcement with the staff.

The mood of the session was high

key and residents elicited much energy.

Brainstorming
A limited number of resources were brought up as a result of
this technique.

Two of them repeated what their peers said when

they couldn't think of anything.

The researcher was not familiar

with the resident's. situation in order to·suggest the l_eisure
resources they might own.

They thought of resources they had in

the distant past rather than the immediate past.

Riding motorcycles

and playing soccer were not activities they could continue at this
time.

A guided tour of their rooms to display their leisure
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resources would add a concrete dimension.

Thus, the leisure counselor

could discuss with them a time when they could use it.
Joswiak's design conquered this problem of brainstorming by
supplementing it with gui'ded discovery and suggestion.

Discussion

on these appears in later entries.

Guided Discovery
This techniques helped to break unproductive silences in order
to continue the discussion.
could guess the answer.

The residents were happy when they

It was not functional for one resident who

did not have much self direction.

He was only comfortable given

suggestions.

Suggestion
In the event that Guided Discovery did not successfully
stimulate a response, the resident was suggested an idea.
how he felt about it.

Then asked

This was used most at the end of the

session to assist res·i.d.ents in thinking of an activity for their
assignment.

They all had difficulty thinking of something to do.

One resident had a problem picking from several suggestions, but when
the leisure counselor asked,

11

Why don't you play frisbee? .. he agreed.
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Structure of the Sessions
The three divisions.of the sessions are entitled Follow-up,
Discussion,

Activity~

and Summary.

Since this was the initial

session, the follow-up ·was not included.

The discussion was

intended to familiarize therestdent with conc_epts(for example, play,
personal leisure resources).

These two concepts were discussed

in this se&sion which was cohfusing to the clients.
Originally Joswiak's design planned for discussion of one of
these concepts in the introductory session.

The current researcher

modified the initial session since the first Terminal Objective
was omitted.

Brief time in the first ·session was allowed for

brief background on their experiences with play.

Then the session

continued with their personal leisure resources.
Joswiak utilized his entire Terminal Objective 1 (five
sessions) to introduce and explore the concept of play through
their experiences.

The introduction (five sessions) had an important

function of orientating residents to the program.

The sessions were

developed to move the resident towards thinking in terms of play,
feeling good, choosing fun.

Then, the next series of lessons,

Terminal Objective 2, motivates them to apply these terms toward
their leisure lifestyle.
The activity session aroused excitement in the residents.
enjoyed doing darts, cards, and weaving.

However, they were

difficult to calm down for the summary.

The activity and the

They
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assignment focused on different concepts which proved difficult when
tying the session togetherat the end.
Joswiak approached the residents at an emotional level then
explored different altetnatfves to accomplish this good feeling.
He does not state this in his project, but.leaves it to be implied
from his sessions.

This makes it more complex for another

professional to develop and modify the program to another
population.

Instructional Material
When the definition of play was given to the residents, they
showed little response.

This could have been the confusion with

the two concepts discussed.
Discovery was used.

They showed more response when Guided

Repeating long sentences of spoken words

is not appropriate for many of them.

Joswiak suggests to use the

le1sure counselor's definition after they have repeated their
own definition.

There was not a response wh.en asked for.their

own so leisure counselor started with definition then went to
guided discovery. They responded by discussing some ways they
played.

Evaluation
Joswiak's technique of evaluating the residents personal
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leisure resources was relatively straightforward.

The residents

named their persona 1 ·1 ei sure resources and their 1evel of awareness
was determined.

Criteria for this session required naming a minimum

of three {3) leisure resources.

If they own less then three {3),

the total amount owned by the individual must be used as a criterion ·
for measurement.
As clarified in future sessions, the residents owned several
more leisure resources then they were able to name tonight.

Only

one resident met the criteria of this Enabling Objective 1.

Part

of this problem may be due to their lack of familiarity with the
material.

Another part may have been the leisure counselor's lack

of knowledge of their resources.

The residents do not seem to be

involved in using their leisure resources individually.
In Joswiak's design, the evaluation must be continuous
throughout the process.

Daily contact with the resident as to

ehanges and reinforcement becomes very important.
permit observation of this leisure awareness.

The discussions

Residents who don't

demonstrate this awareness can begin repeating appropriate responses
from their peers.
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April 8, 1980

SESSION #2

Hayes Model (Task IV, Objective 7)
Objective 7:

Assist with understanding how to locate

possible recreation and leisure resources.
Joswiak's Design
Enabling Objective 2:

Ability to use personal leisure

resources.
Enabling Objective 3:

Knowledge of leisure resources

owned by the facility.
A.

Knowledge of Leisure Resources owned by Facility.

B.

Evaluation of EO 2 and 3.

C.

Knowledge of why they don't use some of these
leisure resources.

D.

Group Tour of-Leisure Resources in the Home.

General Overview
The session began with a follow-up to determine if the
residents had fulfilled the requirements of Enabling Objective 2.
None of the residents had completed their assignments.
Brainstorming brought out much enthusiasm when naming leisure
resources in the facility.
the follow-up questions.

Residents do not respond readily to
Evaluation revealed adequate knowledge

of leisure resources in facility yet a lack of ability to use

•
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personal resources from the last assignment.

Residents were upset

when they discovered there would be no activity session tonight.

Brainstorming
Verbal interaction was promoted to a high level as residents
shared many leisure resources available at their group home.

When

the topic was narrowed to leisure resources available in different
rooms, the subjects made more responses.

More difficulty was

found naming resources in the kitchen due to their lack of activity
in this area. possible.

The garage and family room were the

focal point of most of their leisure including ping pong, pool
table, golf clubs, t.v., board games, and an organ.

The garage

was not available for use during this time due to storage of
mattresses.

The living room was used a couple times a week for

exercises led by a staff

person~

One resident (R6) expressed extreme disappointment upon
learning there would be no activity session tonight.
enthusiasm to participate was lowered.

His desire and

Others also missed the

activity but participated enthusiastically in the discussion.

Structure of Sessions
Division of sessions into three parts:
activity, summary, and assignment.

Follow-up, di.scussion,

This format showed a consistency
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which yielded some positive responses from the residents.

The lack

of activity in the second ·session got disappointment from some
residents.

It is possible that continuing the activity session for.

several times would provide morefavorable responses.

They would

have an opportunity to become excited about the experience.
The Follow-up procedure at the session's beginning consisted
of a series of 4 or 5 appropriate questions which the residents
could count on.

They were not accustomed to the language during

this session and guided discovery was used. They were asked to
describe,

11

What he did for fun.

11

The werd Hfun was intended to
11

be correlated with things that feel good.

More specifically fUn
11

11

is related to things the individual can-do for himself that feel
good.

The purpose of Joswiak's sessiens were to develop the

developmentally disabled adult's initiative.
The discussion on leisure resources owned by the facility was
at a very concrete level and the residents did not hesitate in
responding.

The group tour of the home proved to sustain their

interest and aided the l ei.sure. counselor eva 1uating their 1evel
of knowledge.
In concluding the sessions, assignments were found to be
difficult to facilitate.

Choosing an activity to participate in

during the week caused hesitancy.
would actually do it.
11

They could not

be

sure if they

The best answer to be gotten this time was

We'll try by R(5).
11

The residents summarized the previous discussion but were not
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clear on its importarice to them.

In this light, Terminal Objective 2

was apptoached with the residents too early.

In Joswiak•s design,

the ·residents were prepared with a concrete introduction into play
and

~~periences

with it.

The Hayes• Model also introduces his

program with experiential activities, in Task III.

Then, in

Task IV he begins discussions of individual values.

Guided Discovery and Suggestions
·Brainstorming without the use of these techniques would not
have been a productive discussion, since there was often much
hesitancy in responses.

Guided Discovery offered the resident

a second chance to come up with the answer themselves.
showed happiness in doing this.

They

However, to benefit from it the

subject had to show some degree of self-direction.
Without a certain level of self-directedness, suggestion and
techniques for special assistance were designed by Joswiak.

One

resident had some difficulty responding to this technique of
suggestion, also.

This resident was currently being evaluated at

a diagnostic clinic for Aphasia.

Thus, it is not clear what parts

of the instruction he was understanding.

Other residents were able

to respond whether they liked the suggestion.

Techniques for

speci?Il assistance were not utilized in this project since they
required a one-to-one daily involvement beyond group sessions.
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Instruction
The residents resportded appropriately to the language utilized
in this session.

It ·was .much easier for them to arrive at ·feelings

of their use of leisure :resources during the tour of the group
home.

Difficulty was found in discussingreasons why·they did not
They looked at me as if they were net sure why they

use something.
were asked that.

There was nothing concrete to point to as the

reasons for not using.

The reasons listed by Joswiak did not

seem to fit into the residents concrete experience.

Activity
No activity session was utilized in Joswiak's design ·for this
session.

In his previous Terminal Objective l, he employed

~wo

activity sessions, slides, and role playing wnich all apply to
the category of stimulating audience participation.

As the type

of participation continues in his design., it reaches a more
abstract level.

When the residents are beginning their understanding

of leisure, they need more concrete and active involvement to feel
what fun is.

Then, they can begin applying it to values in later

sessions.

_Transfer
The follow-up procedure indicated that none of the residents had
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participated in their assignments.

One resident stated that they

were all too busy and others agreed.
schedule included:

Examples given of their weekly

Sheltered Workshop--until 3:00p.m., bowling--3

times a week, church group--2 times a week by one subject, and
special group activities such as Disneyland, Fairs, and Luncheons.
It appears that the criteria of leisure in their schedule is
structured. The criteria of leisure in this project is independently initiated.

This clash in objectives could prevent any

transfer from occurring -in daily life.

The residents are not

involved in the same activities that the sessions are dealing with.
Joswiak provided an

in~service

to a number of trained staff

members for continuity to the home life.

This kept the residents

performing activities related to the discussions.

With only two

staff members present at the house (one full-time and one part-time),
and-the time available for the study, it was not feasible to use
the same reinforcement techniques as Joswiak.

Evaluation
Lack of reinforcement on resident's behavior made it difficult
to evaluate Enabling Objective 2.

By not giving them more

immediate feedback of their performance, the Enabling Objective is
wasted.

Adaptation to .this setting necessitates altering to

include a shorter discussion with one topic.

It also implies a

necessity for an awareness of congruent goals of the organization.
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The evaluation of Enabling Objective 3 was demonstrated by
the leisure counselot quite·easily.
able to demonstrate
by the facility.

leis~re awarene~s

All residents present were
of Leisure Resources owned
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April 15, 1980

SESSION #3

Hayes Model Objective (Task IV, Objective 7)
Assist with understanding how to locate possible recreation
and leisure resources.
Joswiak•s Design
Enabling Objective. 4:

Ability to use leisure resources

owned by facility.
Enabling Objective 5:

Knowledge of appropriate procedure

for borrowing leisure resources

own~d

by peers willing

to share them.
A.

Evaluation of ability to use leisure resources
(Enabling Objective 4).

B.

Discussion--feelings of lending and sharing.

C.

Discussion--Knowledge of borrowing procedure.

D.

Evaluation of appropriate borrowing procedure
knowledge (Enabling Objective 5).

General Overview
Discussion concerned their experiences from last session
with leisure resources owned

~Y

appropriate borrowing procedure.

facility and knowledge of
The residents did not demonstrate

evidence of performing assignments.
The leisure counselor provided a safe atmosphere for sharing
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through the use of brainstorming.

Short attention spans of some

residents make the discussion group inappropriate.
not followed through by the resident.
two of the group members.
technique.

Roleplaying

Suggestions are

Discussion is dominated by
appeared as an effective

Two residents·freely volunteered to execute a roleplay.

The activity session presented some confusion since game playing
skills were used in a session on borrowing.

The activity s.ession

was added since the residents had been so disappointed the week
before of not having one.
Suggestions were not followed through due to lack of
reinforcement.

Evaluation of residents• abilities in Enabling

Objective 4 was not possible under the circumstances of this
project.

Evaluation of Enabling Objective s·was possible since

it only required the response of the subject.

TECHNIQUES
Brainstorming
As the discussion centered on feelings of borrowing and lending,
brainstorming provided a safe atmosphere.
negative and positive feelings.
to this issue.
present.

The residents expressed

Two of the residents were opposed

One (R6) did not mind sharing when he could be

The other {Rl)

mentio~ed

that he had not done it before.

Two of the residents were more involved in the session then
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the others.

They shared very positive feelings.

Another subject

who did not respond unless asked was able to express his negative
feelings about borrowing.

He responded only when asked in the

preceding sessions, alSo·.. Another was hesitant, but was able to
respond when dominant ones were quieted down.

One resident (R2)

did not seem to be following the flow of conversation.

As

Joswiak stated in his design, some residents needed the benefit
of one-to-one interaction and additional reinforcement.

Ro 1ep 1ayi ng
Borrowing was modeled voluntarily in a roleplay by the two
most dominant residents (R3 and R5).

They showed great enthusiasm

for acting and displayed appropriate techniques to the other
residents listening.

Thus, roleplaying is a viable technique for

promoting discussion.

Onl~

one roleplay was done this session

due to the time factor.

Guided Discovery
When residents were asked to think of a leisure resource, they
would like to borrow, there

wer~

a lot of hesitations and

"1-don•t-knows." This technique assisted some to focus on a
particular response.

They smiled when they named the one I had
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questioned them about.
work well.

For other residents, this technique did not

They needed a more concrete approach.

Instruction
All residents responded to questions abeut borrowing procedure
appropriately.

Some needed guided discovery to prompt answers.

The language designed by Joswiak is deemed appropriate for this
population.

As all indicate awareness of borrowing procedure,

their responses suggest little evidence of practicing .it with the
exception of two residents.

What is practiced in behavior is

sharing rather than borrowing.

Sharing consists of the group

being present and attentive while an individual presents the
use of his object.

Whereas borrowing according to Joswiak•s

procedure consists of initiative taken for independent use of an
object apart from its owner.

Activity Session
The result of this activity session which involved game
playing skills demonstrated confusion between teaching play skills
and facilitating leisure awareness.
of functioning.

They are two different levels

Joswiak•s design deals with the latter and is

inclusive under Gene Hayes• Model for Recreational and Leisure
Counseling.

It was confusing to be discussing these two concepts
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in the same session.

The action was implemented in order to provide

a similar division of

structur~

as did Joswiak.

In analysis, it is determi·ned that activity sessions were
included in the beginning .to encourage understanding of terms;
then, used intermittently to accentuate the development of a
particular skill.
borrowing session.

They were not appropriate to use in the
However, these residents needed to be involved

in more introductory techniques before taking on discussions.

Structure of Sessions
The follow-up section continues to be effective in getting
specific responses regarding their recent leisure activities.
Residents were restless during the discussion of borrowing
procedure.

One repeated often that he wanted to play a game.
11

11

He had expected the games to be played every time.
The activity played was enjoyed by the residents but did not
perform the same function as Joswiak's activity.
structured andsupervised game.

It was a

With the difficulty of choosing,

it's important to assign 2 or 3 residents to a game and play while
the leisure counselor observes rather than supervised.
The results of the summary showed the residents were not clear
on the terms and why they were doing this.

The distinction of

play to feeling good was not clearly made in their mind.

They
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did understand the terms of borrowing but did not really get the
use of it.
Assignments demonstrated further hesitated responses.
Difficulty in their memory of something they would like to do.

Transfer
There is still no evidence of assignment completion.

The

leisure experiences discussed continued to be protected group
expereinces.
design.

Transfer is the most weighted element in this

The goal of Joswiak's design appears to be the merging

of conscious leisure awareness with application .of leisure
behaviors in daily life.

The same rigorous design of reiriforcement

has not been possible to follow.

Evaluation
Evaluation of awareness is easily accomplished from the
Residentsresponses on borrowing.
understanding.

Three of them show exceptional

While one shows a fair understanding. Resldent (R6),

who expressed no interest in borrowing, displayed understanding but
little faith in others since he worried about his leisure
resources being broken.
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SESSION #4

April 18, 1980

Hayes Model (Task IV, Objective 7)
Assist with understanding how to locate possible
recreation and leisure resources.
joswiak's Design
Enabling Objective 6:

Knowledge of Leisure Resources owned

by peers willing to share them.
Enabling Objective 7:

Ability to employ appropriate

borrowing procedure for leisure resources owned by peers
willing to share them.
A.

Discussion--Leisure Resources owned by peers.

B.

Activity--Borrow leisure resources from peer present
tonight.

C.

Assignment.

D.

Evaluation of Enabling Objectives 6 and 7.

E.

Only four residents present tonight.

General Overview
The mood of this session was effected by the smaller number
of residents.

Residents who hesitated to share previously

contributed during

brainstorming~

Guided Discovery requires the

responses to be a part of his behavior, but assistance is needed
in recall.

A couple of residents did not respond to guided
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discovery.

Each resident•s performance outside the sessions

continues to be ·unknown to the leisure counselor.

Thus, it is

difficult to evaluate the Enabling Objective regarding ability.
One resident did respond with a completed assignment.

Brainstorming
Some residents hesitate about involvement before tonight
appeared more active.
actively.

One withdrawn resident responded more

They had a great difficulty naming leisure resources

that other people owned.
without seeing them.

It was very difficult to think of them

Brainstorming needs to be followed with

some concrete stimulation with the object to connect what they
have been discussing.

Guided Discovery
It was difficult for Resident (1) to respond to the question
about borrowing.

This technique did not help him focus since he

either did not have the information or was not able to bring it
to memory.

When he saw his peers 11 Sharing 11 with each other, he

brought his word cards out to do the same.

Joswiaks• techniques

for residents needing special assistance would have been
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appropriate for him.

They require more time than is available

for this setting.

Suggestion
Residents were hesitant in naming a leisure resource to
borrow for the Activity Session.

Resident (6) who did not want

to borrow was aided by a suggestion to find something he could
share.

Another staff member knew about his radio, suggested it

to him, and accepted it.
Suggestion did not work with Resident (1).
several suggestions, he did not respond.

Upon hearing

He responded by

imitation of seeing others involved in borrowing.

Instruction
Definitions are concrete and able to be demonstrated in the
session.

Resident (1) does not understand borrowing.

He responds

positively to being with the group, though.

Activity Session
The Residents do not have many things to lend.

Remembering
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what they wanted to borrow was difficult.

The session would have

shown their skills at·borrowing independently if the group had
been split up.

In this.group session, it was a structured

recreation activity.

Resident (l) was especially pleased with

himself as he thought of sharing his word cards with Resident (5).
He did not think of anything until the rest of the group had
begun the activity.

Structure of Sessions
The follow-up represents an effective opening.

However, the

residents are ready for more action before the discussion is over.
Just talking seems to· be tiring for them.

Refreshments are a

good way to talk more ca.sually at the end.

Transfer
Residents have not been able to complete objectives due to
lack of ,memory of the assignments.

Continued evaluation of past

objectives cannot occur without outside reinforcement to keep
them on some train of thought.

The sessions are going by too

fast for them to complete objectives without outside· reinforcement.
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Evaluation
The residents do know what their peers own as they are similar
to their own leisure resources.

It is not clear that they will

ever use their peer's resources.
They all demonstrated the ability to utilize the borrowing
procedure in a structured group setting.

But there is no

evidence of their doing it in an unstructured activity .

•
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April 22, 1980

SESSION #5

Hayes Model (Task IV, Objective 7)
Assist with understanding how to locate recreation and
leisure resources.
Joswiak•s Design
Enabling Objective 7:

Ability to employ appropriate

borrowing procedure with peers willing to share.
A.

Discussion--appropriate borrowing procedure.

B.

Activity Session.

C.

Evaluation of Enabling Objection 7.

General Overview
The overall atmosphere of the group continues to include.much
social interaction, between residents and leisure counselor.
However, the learning atmosphere does not include success with
transfer.

The residents have not been able to be models for

each other in discussion of their outside experiences.

Modeling

was an important purpose of the discusions according to Joswiak.
The structure of sessions appears to be more consistent as
judged by the residents• responses.

They appear familiar as

they respond with less hesitation.

Brainstorming continues to

involve much interaction and sharing.

Residents demonstrated

different levels of ability in the unstructured play activity.
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The resulting evaluation showed only two of the residents as having
borrowing as part of their ·repertoire.

Brainstorming
During the discussion; the

re~idents

leisure resources they like to use.

named many different

The purpose was to determi!1e

more about their personal leisure resources.

More items came up

such as tennis rackets which were not mentioned in the first session.
They were a11 ab 1e to make input into this task.

However, they

were not able to commit themselves to doing any of these activities
during the week.

Guided Discovery
Not utilized during this session.

Instruction
All residents are able to enumerate borrowing procedure during
group discussion.
of borrowing.

All do not have a feeling of the actual process

Some are hesitant to ask someone to borrow a

leisure resource.
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Structure of Sessions
The structure of sessions is showing good consistency with
much variation in the middle discussion section.

The Follow-up

section has consistent questions. The resitiehts hesitated tonight
but then began to share their experiences.
Questions asked during the discussion section are often
inappropriate to this group due to their extended length.

The

subjects do not have enough consistency with this part of the
session because the topics change every session.
The activity session involved sharing something owned with
It would have been more effective for the leader

another person.

to select partners.

Two roommates selected each other.

Both

already demonstrated independent functioning for this objective.
Other

par~ners

were hesitant at what to share.

The leisure

counselor made suggestions and facilitated the conversation.
Without the continuity of reinforcement between sessions, the
success of this facilitation in changing behavior is not known.
The summary or assignment was aggravated by their not being
enough familiarity with the discussion section.

A half-hour of

new material each time does not seem effective in promoting
understanding of Joswiak•s objectives .

. Activity Session
The 1evel s of aetivi ty chosen by each resipent were demonstrated
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in each session.

Resident (3) and Resident (5) immediately chose

each other and were able to devise a game with their C.B. radios.
Resident (6) did not ·want to borrow anything but took his radio
apart by himself without· interaction of the others.
The leisure counselor suggested that Resident (4) share his
guitar with Resident (1).
done it before.

Resident {1) stated that he had never

Resident (2) wanted to share his tapes.

He

brought them in the same room with Residents (1 and 4).

The three

of them did not interact much together due to the structured
supervision present.

At the end, Resident {1) stated that he did

not want to use the guitar again.
The activity session was successful in determining what
residents had acquired leisure skills.

However, for this to have

an effect it had to be applied to help residents improve during
their daily schedule.

This was not possible due to lack of a

full-time leisure counselor.

Transfer
The residents were unsuccessful in remembering to do
assignments from last session.

Residents are aware of terminology

since one resident mentioned that he had made ice tea.

They

must be resocialized to perform these activities on their own
initiative.

•
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Evaluation
In this session;

En~bling

Objective 7 was evaluated as

accomplished by two residents--R3 and R5.
demonstrate the ability.
could be done with it.

The others did not

After determining this statistic nothing
It seems that the purpose of the

evaluation was to have a way of observing their behavior in the
groups then assisting with change would occur in the daily
schedule.

The evaluation did not aid to assist with undeveloped

abilities during the group.
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April 24, 1980

SESSION #6

Hayes Model (Task IV) Objective l
Objective 1:

To facilitate appropriate patterns of dress

and behavior.
Caldecott's Modification
Terminal Performance Objective A
To demonstrate awareness of the use of dress in one's
leisure.
Enabling Objective 1:

To demonstrate the knowledge of

dress due to weather.
A.

Discussion~-types

of weather.

B.

Discussion--dress during weather conditions.

C.

Identify personal dress for leisure.

D.

Assignment--to do something for fun outside.

General Overview
The beginning of the session elicited some feelings of
boredom from the residents.

Follow-up questions continue to be

useful in evaluation of responses and successful to residents in
answering questions.

Al1 assignments from the previous session

were completed due to the supervision of the houseparent.
Evaluation of borrowing objective (Enabling Objectives 5, 6, 7)
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requires more opportunity for the leisure counselor to observe the
residents in their daily activity.

Brainstorming
This technique usually occurred early in session and in
this case initiated discussion on types of weather and dress.

This

part of the session did not seem to have a pleasant mood to it.
The residents appeared bored and unenthusiastic.

However, they

were able to name many types of weather with the use of guided
discovery.

Guided Discovery
In identifying types of play that correspond to types of
weather, the discussion became rather complicated.

This technique

was us.eful to help them.

Instruction
The term 11 outside 11 needs to be substituted for weather.
When it came to choosing an assignment, it was difficult to think
of doing something outside.
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Structure of Sessions
Follow-up
responses.
group.

conti~ues

to be successful in checking out resident

At this .session, a resident was asked to lead the

No one volunteered.

Then, the leisure counselor asked

one to lead the group in Follow-up.

Resident (5) remembered all

the questions and asked each subject appropriately.
During the discussion, one subject showed tiredness and
boredom by resting his head on the table.

When I asked him

to lift his head and join the group, there was no response.
chose to ignore it and talk to the others.
appeared very withdrawn during the meeting.

I

Another resident (1)
This could be

idiosyncratic behavior rather t_han a reaction to the sessions.
That is he may do this whenever among small groups.
With assistance of the houseparent, all assignments were
completed.

These all related to the borrowing objective with

the exception of Resident (6), who listened to a record.

It is

not clear whether they are understanding the reasons behind the
assignments.
The sessions seem to be too long for this particular
population.

Many of these residents are also at the stage of needing

to learn leisure skills.
1ei sure ski 11 s.

Their stage is past the stage of learning
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Transfer
As was repeated before all residents completed this week's
assignment.

However, they are not continually being asked to do

similar assignments.

It is not clear whether they wi 11 continue

initiating these assingments.

Evaluation
To fully evaluate them regarding the objective of utilizing
appropriate borrowing procedure there is not enough data.

They

have not had enough opportunity to practice.
With exception to two withdrawn subjects, all have a good
knowledge of dress for weather.
a group discussion.

They are able to display it in
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April 29, 1980

SESSION #7
I.

Hayes' Model (Task IV) Objective 7
A.

Principle Goals:

discussion, instruction, and

facilitation or related necessary activities for
successful involvement in total community living.
B.

Objective 1:

To facilitate appropriate patterns

of dress and behavior.
II.

Caldecott's Modification
Terminal Performance Objective A
To demonstrate the awareness of the use of dress in
one's leisure.
Enabling Objective 2:

To demonstrate the ability to

select appropriate dress due to change in weather.
Enabling Objective 3:

To demonstrate the knowledge of

appropriate dress to leisure choices.
A.

Identify way clients play.

B.

Discussion--feelings about where they like to go

C.

Discussion--appropriate dress.

D.

Shorter session.

General Overview
Discussions in this session did not involve as much enthusiasm
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from the residents.

Residents were lethargic and not spontaneous.

There was not action to keep the residents involved.
residents continued to dominate the group.

Two of the

Three of the residents

appeared to have difficulty listening and understanding ideas
expressed in brainstorming.

No evidence has been observed of

transfer of activities to daily schedule.

Brainstorming
Two of the residents voiced more of the responses.

Others

seemed to have difficulty in thinking of something to say.

One

resident (R2) would generally repeat back what had been said by
the preceding person.

Resdient (4) replied,

11

I don•t know

11

in

response to questions but was aided by Guided Discovery techniques.

Guided Discovery
This technique was very useful with Resident (R4) here, since
he mainly showed shyness in responding.

Activity Session
All residents responded appropriately to placing pictures
inside or outside the drawing of a house.
together.

They were all working

The purpose of Joswiak•s activity sessions is to make
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the residents more familiar with participating with their own
initiative rather than in a structured group.

Joswiak does not

make this clear in his design but specific illustrated in his
wording.

Structure of Sessions
During the follow-up session, the residents appeared to show
less enthusiasm in discussing their fun activities.
for the group was claimed by two members.

Spokesmen

One of the residents

would rather'play then listen.
Only a couple people gave most of the answers in the
discussion.
responses.

Thus, it is different to evaluate the others'
There is not another time to evaluate them.

Transfer
The only type of reinforcement to be used to encourage
transfer has been through the group discussions.
little one-to-one assistance.

There has been

The residents were not encouraged

to utilize the same language in their daily schedule.
have much to share when they come to the sessions.

They do not

Merely

participating in the activities does not seem to be enough.

They

are not expressing why its good for them; why they do not like it?;
or why they do.

They do not have any reason to do it again.
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SESSION #8
I.

May 1, 1980

Hayes' Model (Task IV) Objective 1
A.

Principle Goals:

discussion, instruction, and

facilitation or related necessary activities for
successful involvement in total community living.
B.

Objective 1:

To facilitate appropriate patterns of

dress and behavior.
II.

Caldecott's Modification
Terminal Performance Objective A:

To demonstrate the

awareness of dress and behavior in leisure.
Enabling Objective 4:

To demonstrate the knowledge of

helping others when involved in a cooperative game.
A.

Discussion--how to help others (your partner) when
playing a game.

B.

C.

Activity session
1.

Select game to play with partner

2.

Play for 20 minutes

Summary Assignments

General Overview
This session was held in the living room on soft, comfortable
chairs.

Residents were excited to hear their voices on tape
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recording at the end.

Most of them were successful at being

partners in a recreation activity.

Two of them had difficulty

communicating over rules of a game.

Discussion section may be

an inappropriate length since most residents became restless or
bored.

A resident and houseparent reflected on an activity

during discussion of appropriate behavior in a cooperative
activity.

Reinforcement between sessions was not consistent

due to few staff members and lack of training.

Brainstorming
This technique kept the interest of half the residents.
other residents withdrew from verbal discussion.
withdrew from the whole session.

The

One (Rl)

He remained in a chair six feet

away from the group. -Based' on the knowledge of this individual's
previous hesitancy toward groups, his wishes were accepted.
Resident (4) articulated several different ways of helping
people.

The houseparent reminded him of problems in his.actual

behavior.

At first, he was not able to remember what he was

doing that interfered.

After talking, _he stated that he would

work on it.
This illustration is an example of the need for daily
observations of the residents' behavior.

In the current study,

observation was only occurring in the group.
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Structure of Sessions
Only one part, the follow-up, provides a consistency necessary
for this population.

Two of the men played checkers for their

assignment.
The discussion section, without the support of daily
reinforcement and one-to-one interaction, does not provide enough
consistency.

The individuals were introduced to new terms each

week, i.e., borrowing, helping others, etc.

There was not enough

usage of the terms during the week for them to become comfortable
with the current week's session.
The summary does not assist the men in remembering the nights
session.

The time allowed to adjust to material is minimal.

Half

of the group demonstrate capabilities to do assignments when
reminded.
doing them.

They do not appear to be able to discuss reasons for
They do not coordinate "feeling good" with doing one

of these assignments.
to do it again.

There is difficulty making a commitment

This factor could be due to their busy schedule.

Possibly these assignments do not fit in to other daily activities.
Or, tt could merely be due to lack of reinforcement which can be
one and the same thing.

Activity Session
The session involved engaging in an activity with a partner.
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Initially, the residents were required to ask someone to be a
partner and choose an .activity.
great difficulty here.

Two members (R2 and R6) experienced

They did not look at each other but

directed questions toward the facilitator.
The

suggestion.

le~der

R2 agreed with every

facilitated them to agree on dominoes.

In

the course of the game, R2 was not satisfied with R6's choice
of rules, but he continued to play.
though.

One could tell he was upset

After facilitation, they discontinued the game and began

playing ball.

This game was more successful for both of them.

It is clear that more reinforcement is required with these
two individuals to assist them with a partnership.

The other

alternative is a game such as ball with less complicated rules.
The other men tended to respond very appropriately in
partners.

The activity session was successful in providing

interest to the group discussion.

However, it did not provide

any time to work on learning new behaviors.

It, by itself, did

not effect any transfer activities.

Transfer
The leisure counselor did not have any control over what
occurred after sessions or on weekends.

The houseparent announced

it was her weekend off and did not have contact with the
substitute houseparent.

She did not know if he would remind them
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to play Bingo.

Without the intention to have staff participation

the sessionS are not successful.

Evaluation
Three residents {R3, R4, and R5) showed accomplishment of
·Enabling Objective 4 through their appropriate responses of helping
other

peopl~.

The others who did not achieve this time are not

able to do so at a later time.
different topic.
objectives.

The next session will cover a

Not enough people were achieving these

This population needs to experience immediate

success in order to be motivated.
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SESSION #9
I.

May 6, 1980

Hayes'
A.

~1odel

Pr~nciple

(Task IV) Objective 1
Goals:

discussion, instruction, and

facilitation or related necessary activities
for successful involvement in total community
act1 viti es.
B.

Objective 1:

To facilitate appropriate patterns

of dress and behavior.
II.

Caldecott's Modification
Terminal Performance Objective A
To demonstrate the awareness of the application of dress
and behavior in one's leisure.
Enabling Objective 5:

To demonstrate the ability to help

others when involved in a cooperative game.
Enabling Objective 6:

To demonstrate the awareness of

appropriate behavior in an independent leisure activity.
A.

Discussion; ways to help others in independent leisure
activities.

B.

Activities done when you help people.

C.

Locations where you are in independent activities.

D.

Summary/Assignment.
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General Overview
Results of this session show two residents (Rl and R4)
expressing themselves
kind of activities
the discussions.
some residents.

There continued to be.a different

mot~~

expetie~ced

on weekends then the topics of

Language terminology appears to be a problem for
One resident, R5, answers to longer sentences.

Another resident, R6, responds with boredom at all the sessions.

Brainstorming
Some residents appeared more comfortable.

R5 shared experiences

of classical music concerts which led to a roleplay facilitated
by the leisure counselor.

This is the ultimate purpose of

brainstorming which is coming up with ideas and responding to
them with personal values and preferences.
in an accepting manner.

It is all performed

R6 responded inappropriately and with

lack of interest through all discussion questions.

Roleplay
Two very different types of roleplays were used in this
session.

One included only two residents and the others included

the entire group of six men.
asking to go to a concert.

The first involved R4 and R5 with R4
R5 played the houseparent, getting
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silly on the first attempt, but performance was appropriate on
second attempt.

The purpose of a roleplay is to give a modeling

effect on the rest of the group.

However, the extent of their

receptive listening abilities is not clear.

They may watch but

may not remember.
The second roleplay involved the entire group portraying
buying a ticket at a movie theater.
of the process.

This probably meant they did not need to be

taught this skill.
this activity.

They all displayed knowledge

R6 demonstrates extreme interest regarding

There is much interest and excitement here in

acting a role.

Structure of Sessions
As with the previous sessions, the discussion also proved to
be too long.

Many of the residents have difficulty following

long sentences.

Comprehending a discussion on independent

activities was a difficult task.

The residents had a more

comfort~:

able experience with sentences that were the same constantly, for
example, follow-up.
The four questions are not remembered by all the subjects.
They seem comfortable with the process of this initial exercise.
One resident (R2) led the group this time.

He was a little nervous

and the leisure counselor facilitated and helped him remember.
He was very pleased with himself after we applauded him.

This
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exercise continues to be very appropriate to this population.

Much

of the content of it still centers on different types of leisure
from that discussed in the group.

Transfer
There is no evidence of transfer since the residents are
performing different activities in their daily life.

Reinforcement

is performed minimally through a two and a half hour sessions
during the week.

A verbal reminder is given by the Houseparent.

Evaluation
The residents do not show initiative to be in cooperative
activities outside the group.

In accordance with Joswiak, the

population needs much more contact with terms besides a group
meeting twice a week.

The other objective (Enabling Objective 6)

was accomplished by all the residents.

It seems that the

structure of buying a ticket has been ingrained in their longterm
memory.
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SESSION #10
I.

May 13, 1980

Hayes• Model (Task IV) Objective 1
A.

Principle Goals:

discussion, instruction, and

facilitation or related necessary activites
for successful involvement in total community
activities.
B.

Objective 1:

To facilitate appropriate patterns of

dress and behavior.
II.

Caldecott•s Modification
Terminal Performance Objective A
To demonstrate the awareness of the application of dress
and behavior to leisure.
Enabling Objective 7:

To demonstrate the ability to

engage in independent leisure activity.
A.

Review of previous session on leisure behavior.

B.

Introduction to leisure bulletin board places
to go.

General Overview
The follow-up questions appear to be the most successful part
of the program with this population.

A modification to it was
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introduced tonight.

The Bulletin Board and Assignment chart did

not create the intended motivation.
No new material was introduced in this session as it is the
end of a unit.

The researcher-facilitator felt that the residents

were being overwhelmed with too much information.

Structure of Sessions
The modifications of picture cards in the follow-up were
successful in helping memory and discussion.

It gave everybody

an opportunity to lead the group independently.

The questions

became more concrete.
The bulletin board did not prove successful with this
population and situation.

They enjoyed talking about the pictures.

However, it was difficult for.them to ask someone to take them
to that place.

They did not have the initiative or the

reinforcement to put up pictures themselves.
was not used between sessions.

The bulletin board

As with a part of the program,

the residents needed more reinforcement to utilize this step fully.
The assignment chart had no effect on their participation
in assignments.
But

we~~

Upon setting it up, the men were quite excited.

.after week with no assignment completions, there was no

positive progress

repr~sented.

to accentuate the negative.

The leisure counselor chose not

'

'
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May 15, 1980

SESSION #11

I.

Hayes• Model Objective (Task IV, Objective 2)
A.

Principle Goals:

discussion, instruction, and

facilitation or related necessary activities
for successful involvement in total community
activities.
B.

Objective 2:

To assist with budgeting money for life

activities and for recreation and leisure time use.
II.

Caldecott•s Modification
Terminal Performance Objective B
Awareness of money.
Enabling Objective 1:

To demonstrate awareness of the

concept of money.

A.

Different ways money is used.

B.

Originally costs money but free afterwards.

General Overview
Follow-up continues to be very appropriate to this population.
Regarding the concept of money, it si difficult to keep their
attention during the discussion.

Mere verbal discussion does not
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hold their attention.

All assignments were completed, but the

result was a raising of pride rather than transfer of leisure
behaviors.
One resident (R4) was given the responsibility to oversee
that all assignments were done.

He was proud as he brought the

assignment chart and announced that everyone completed their task.
However, the assignments were not part of the conversation in
follow-up.

The assignments were only a small part of their week

(10 minutes).

The Mother's Day luncheon was the topic of

conversation.

Thus, very little time was spent discussing

activities where they used initiative.
R6 led the group in the follow-up questions utilizing the
modification of picture cards for each question.
all questions and there was much conversation.
with the language of uwhat did you do for fun?
abstract for him.
11

Did you play ball?

He remembered
Rl had difficulty

11

It may be too

It was changed to a specific question, of
11

Brainstorming
During the brainstorming session of different ways money can
be used, RZ repeated back what other subjects said.
excellent understanding of this concept.
understand it so well.

R5 had an

R6 and R2 did not

Brainstorming does allow the facilitator
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to evaluate accomplishment of goals.
the subjects appear

t~

As a learning tool, not all

be following the session.

Roleplaying
Tonight•s session consisted of each subject asking me
(houseparent) if they could buy a record.

They expressed the

ability to be able to ask but needed more encouragement and
motivation.

This represents another example of the need for

more reinforcement.

Structure of Sessions
The beginning and end of the sessions held themost attention.
In the discussions, residents were lost at different times.

It

needs to be more concrete.

Evaluation
Most residents are aware of the purpose of money and their
limitations with it.

One resident is not aware of his limitations.

This may present a· problem in attempting to teach him to ask for
something he wants.
ask.

He may not be able to admit that it•s okay to

He is very rigid in his way of thinking and needs consistent,

thorough reinforcement.
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SESSION #12
I.

May 20, 1980

Hayes• Model Objective (Task IV} Objective 2
A.

Principle Goals:

discussion, instruction, and

facilitation or related necessary activities for
successful involvement in total community activities.
B.

Objective 2:

To assist with budgeting money for life

activities and for recreation and leisure time use.
II.

Caldecott•s modification
Terminal Performance Objective B
Awareness of money.
Enabling Objective 2:

To demonstrate knowledge of the

facevalue of money.
A.

Identify values of money.

B.

Review concepts.

C.

Roleplay buying procedure.

General Overview
An unexpected visitor and their anticipation of a trip to the
beach changed the mood of the situation.

The environment was

changed to outside which became too hot towards the end.

Concrete

visual aids employed to evaluate residents• recognition of money

•
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created interest.

Roleplaying v.,ras successful, but it became

intolerably hot outside at this point.

Follow-up
They enjoy answering questions from the cards.
trigger some conversation about their activities.
seems to take too long.

The questions
However, it

They have short attention spans, and

their thoughts and bodies begin to wander.

Activity-Discussion
Theresidentswere very interested in the visual aids used
(money taped to small poster board cards).

As each was asked to

identify the face value of the coins, they expressed adequate
knowledge.

Fewer could identify the correlation of the different

denominations of change to each other.

It

does not seem feasible

to spend sessions teaching them concepts beyond face value.
will be always apt to make mistakes.

They

It is more important to

teach them to ask a residence counselor for something they want.
This is a concept brought up in Joswiak's design.

Roleplaying
Residents began to drift off at this point due to the heat
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outside.

(The session was held outside.)

Three of them were able

to understand the procedure well with guided discovery.
had great difficulty.
pictures of different

Others

It might be made more concrete to display
steps~

Structure of Sessions
Follow-up continued too long--but residents were interested.
Discussion-activity brought out residents interest.
was enjoyed but done when residents were tired.

Roleplaying

By the time, it

came to summarize the residents were restless, and were not able to
discuss what had been done.
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May 24, 1980

SESSION #13
I.

Hayes' Model Objective (Task IV) Objective 2
A.

Principle Goals:

discussion, instruction and

facilitation or related necessary activities for
successful involvement in total community living.
B.

Objective 2:

To assist with budgeting money for life

activities and for recreation and leisure time use.
II.

Caldecott's modification
A.

Follow-up Review

B.

Review buying procedure--discussion

C.

Priorities of money--discussion

D.

Assignments

E.

Structure

F.

Transfer

General Overview
Residents demonstrated increased familiarity with the
follow-up questions.

They responded well to a new form of

follow-up, asking questions of each other.

Brainstorming proved

successful in bringi.ng out priorities for spending money.

The

effect of roleplaying on their understanding and transfer of

'

'

•

behaviors is not known.
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A concrete board game·elicited more

responses on the priorities of money.

The game achieved much

group interaction.

Follow-up
A new activity during follow-up was for the men to ask their
questions in partners.

Three residents (R3, R4, R5) demonstrated a

good familiarity with them.
prompting with the questions.

Two of them (Rl and R2) needed much
Follow-up, by itself, does not

necessarily provide an ideal setting for evaluation of objectives
completed.

The residents have become more familiar with the

questions and material.

However, their answers suggest that they

are not acting on the discussion points.

It is demonstrated that

added one-to-one interaction is essential to motivate outside
participation.

Roleplaying
The buying procedure of a consumer in a retail store was
enacted in a roleplay by R4 and R5.

Time pressure interfered with

allowing everybody to do a roleplay every time.
were asked to name steps in the procedure.

Other residents

This was very difficult

because the steps were not as concretely explained as
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the borrowing procedure in Session 3.

The residents participated in

roleplaying readily and with energy and excitement.

Brainstorming
The succeeding discuss'ion moved to tonight•s

subject~

the

priorities of money.

Brainstorming invoked responses from all

residents.' Different

categori~s

of consumer products were discussed

such as food, shelter, clothing, and leisure (fun).
determined what had the priority.

Then, it was

Rl had some difficulty with

responses but was helped with guided discovery.

Multimedia Instruction
The discussion was continued in more concrete ways through
the use of an especially prepared board game.

The game involved

a race to security (house, clothing, food, or fun).
chose which one he wanted to put his piece on.

The winner

R3 chose a house.

During the game, the players landed on spaces with one of four
security items.

Discussion was promoted when they had to name

something from that category.

The length of the game was too long.

Assignments
At the end of this session, dollar bills were handed out to
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each participant to

~se

for leisure.

group where he would spend his money.

Each resident divulged to the
R3 and R5 soon responded

with batteries and.a glider, :respectively.

It took R6 much time

and interacting with the leisure counselor to think of a comic
book.

Rl and R2 responded to suggestions of marking pens.

Transfer
The residents were not involved in an assignment from the
last session.

They do not se.em to show any desire or interest to

complete any of these assignments on their own.

This is an

important part of Joswiak•s design when he asked

~hem

would do it again.

if they

It was reinforced in daily staff interaction.
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SESSION #14
I.

May 27 ~ 1980

Hayes' Model {Task IV) Objective 2
A.

Principle Goals:

discussion, instruction and

facilitation or related necessary activities for
successful involvement in total community living.
B.

Objective 2:

To assist with budgeting money for life

activities and for recreation and leisure time use.
II.

Caldecott's modification·
A.

Discussion--leisure purchases of subjects.

B.

Bulletin Board reviewed.

C.

Assignment--asking for something they want.

General Overview
Four of the six residents completed their assignments to
spend a dollar for a leisure resource.
in an attempt.

Different potentials for independent handling of

money was demonstrated.
accepted.

One had been unsuccessful

Bulletin board concept has not been

The session was spent discussing problems and

determining solutions.

•
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Follow-up
Responses to the consistent questions revealed four of six
as completing assignment.

One had tried, but even though driving

with staff member was not able te find a store open with a guitar
pick.

The two unsuccessful residents could not explain the

whereabouts of their money.

R3 stated the batteries were too

expensive but did not know where his money was.

The success in

this follow-up demonstrates the appropriateness of this approach
for some of these residents.

But this approach demands the support

and training of daily staff members.
One resident demonstrated awareness and initiative when he
asked the leisure counselor, "What do you like to do for fun?"

Roleplaying
In discussing asking for leisure resources they wanted for
themselves, a roleplay was implemented between Rl and R6.

Rl

asked R6 for a piece of paper, who agreed and went and brought
it to him.

He responded to suggestion fairly well.

He was

eager to speak to me alone after the session.

Bulletin Board
The residents reviewed other things they wanted to request
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through the use of the bulletin board.
further ideas.
pictures.

Magazines were used for

Rl appeared to be confused by all the different

The residents did not show any familiarity or excitement

with the bulletin board.
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SESSION #15

May 29, 1980

Recreation Therapist present.
I.

Hayes' Model Objective (Task IV) Objective 2
A.

Principle Goals:

discussion, instruction and

facilitation or related necessary activities for
successful involvement in total community living.
B.

Objective 2:

To assist with budgeting money for life

activities and for recreation and leisure time use.
II.

Caldecott's Modification
A.

Discussion--responsibility for leisure.

B.

Presentation of certificates of fun.

C.

Refreshments.

General Overview
Throughout Joswiak's design, his residents were making
reinforced and supervised choices in leisure activities.

With

this background, Joswiak concluded the session with a discussion
of responsibility a? adults to stress the idea of continuing
leisure participation independently.
The current project was not involved with reinforced and
supervised leisure choices during daily activities.

Therefore,
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the residents did not have the experience making choices to
discuss and understand responsibility.

Follow-up
Responses to questions showed lack of completion in previous
assignments.

The common reason for not asking the houseparent

about something they liked to do was "We don•t have time."
Suggestions were made for possible times, for example, at dinner.
R4 stated he could do that.

He seems to agree to many things

which he does not necessarily do.
This assignment was more abstract than the others since they
were supposed to make a verbal request rather than participate
in concrete leisure activity.

If they are going to ask someone

a question, it must be done immediately before it leaves their
mind.
R6 continued to have trouble with his attention span.

When

attention was not directed to him, he played with some nearby
object.

Brainstorming
Most residents had difficulty with the term responsibility.
One resident (R5) was able to give a definition of responsibility
in concrete terms.

He explained the "care" that must be taken
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when something is borrowed from someone.

Certificates
During refreshments and after the meeting, Certificates of
Fun were presented to each subject.

The purpose was to give the

residents a sense of accomplishment and to give the sessions a
place in their long memory.

Many of them were not able to

see much accomplishment in each session since lack of short
term memory did not allow them to complete assignments.

Transfer
This variable is not feasible to evaluate.

It must be

evaluated through daily observations.
The residents were able to respond as to their interest.

None

of them made responses. indicating their repeating one of the
activities.

The residents repeating of the activities on their

own appears to be the best evidence of transfer.

Assignment

completion is not evidence of transfer since they are supervised
and reinforced.

The assignments merely help the resident become

more comfortable with making choices.

He/she has support/rein-

forcement to make these choices in Joswiak•s design.

CHAPTER IV

SESSION SUMMARY
Joswiak's

tec~niques

(Terminal Objective 2) corresponding

to Hayes Model (Task 4, Objectives 1, 2, and 7) were appropriate
to this population.

However, Joswiak's techniques corresponding

to the objectives in Hayes Model (Task III) were not measurable
in this project.

The part time availability of the leisure

counselor and lack ef staff training decreased the observation
.

.:·

'

and reinforcement time necessary to develop abilities.
Joswiak's techniques for reinforcement conform to Hayes
Model (Task III).

Both involve individual assistance, evaluation

of objectives, reinforcement, and use of leisure resources outside
the group discussion sessions.
Joswiak's techniques are placed into two groupings:
cussion techniques and reinforcement techniques.
0

dis-

These groups

••

coincide with Hayes Model (Task IV and V) respectively.

Discussion

techniques incorporate brainstorming, structure of sessions,
follow-up questions, roleplay, guided discovery, suggestion,
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multimedia instruction, and activity breaks.

Reinforcement

techniques are referred to here as the techniques used by staff
to motivate residents participation outside the leisure counseling
session.

These techniques included follow-up questions, guided

discovery, suggestion, Pictorial Leisure Resource Bulletin Board,
assignment chart, behavior shaping, and techniques for residents
needing special assistance.

At this point, trends showing up

in the group discussion techniques will be discussed.

TRENDS FROM THE GROUP DISCUSSION TECHNIQUES

BRAINSTORMING
Brainstorming led to more responses and sharing throughout
the program.

It promoted a high level of social interaction

between the leisure counselor and residents.

By session four,

more residents were involved in the discussion; while at the
beginning the sessions were dominated by two unreserved members.
During the group discussions, the leisure counselor easily
evaluated the residents• achievement of Enabling Objectives
relating to their knowledge of concepts.
On the negative side, at times responses of boredom,
hesitancy, repetition of a previous person•s statement, and
withdrawn behavior occurred during the brainstorming discussion.
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Session Six (appropriate dress for weather) elicited boredom and
tiredness.

The concepts were abstract rather than a discussion

of visible objects in the room.

Session One (personal leisure

resources) and Session Seven (appropriate dress for leisure)
showed some residents very hesitant to respond.

This could be due

to the domination of two members, Residents 3 and 5.

Repeating

what the previous person had said could be due to Resident 2 and
Resident 6's particular receptfve and expressive abilities.
Comprehending a lenghthy conversation may be difficult for them.
In conclusion, the brainstorming discussion during the
sessions on personal leisure resources, leisure resources owned
by the facility, appropriate borrowing procedure, appropriate
behavior in leisure activity, awareness of money, and priorities
of money resulted in successful discussions.

The sessions on

appropriate dress for weather and responsibility did not have
successful discussions.
were more abstract.
the room to observe.

The weather and responsibility sessions

The subjects of the discussion were not in
Due to the lack of participation in

assignments and reinforcement activities, the residents were not
prepared with the background of experience for understanding
11

responsibility.

11

FOLLOW-UP QUESTIONS
Follow-up questions supplied a consistent opening to each
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session and residents became more familiar with them.

Sessions

four, five, six, seven and eight demonstrate the sharing experiences,
understanding of the meaning of the questions, and evaluation of
the Enabling Objectives.

Session three is another example of

the experiences shared during follow-up.

In later sessions

(nine and thirteen) follow-up was changed to involve residents in
a leadership role.

An adaptation by Caldecott (Session ten,

eleven, twelve, thirteen, fourteen, and fifteen) added pictoral
cues for the questions.

This increased responses, remembrance of

the questions, and pleasure from the activity itself.

Evidence

from Session 11 shows the pictorial cues holding the residents•
attention.
Some problems with follow-up, initially, were the residents
difficulty to remember questions, response of boredom, and
lengthy questions.

Forgetting questions, lengthy questions, and

boredom were resolved by the pictorial cue cards.

ROLEPLAY
Roleplays demonstrated in sessions three, nine, eleven,
twelve, thirteen, and fourteen offered an involvement focusing
less attention on verbal skills.

One resident who could not

reiterate steps when questioned orally was very capable of
enacting these steps, i.e., buying a movie ticket.

As a sign
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of enjoyment, some became facetious.

After the laughter finished,

they were requested to demonstrate an.appropriate response to
the situation.

Resident 1 seemed to perform better when the

actual interaction was followed through, i.e., lending a piece of
paper by actually getting it.

In Session 12 and 13, an

unsuccessful roleplay consisted of going through complicated
steps of buying an item from the store (finding it on the shelves,
to purchasing it).

Another method would be to deal with the

·situation of the resident asking the houseparent to buy something
for them.

Roleplays of this nature should be set up with the

houseparent ahead of time.
The effect of roleplays on transfer is not demonstrated in
this project4

Variables inhibiting transfer would be lack of

reinforcement, the residents' different leisure involvement
outside the sessions, lack of interest in activity, or reluctancy
to change routine.
Within the scope of this project, roleplays had a positive
effect on the group interaction.

All residents, despite

functioning level participated in this activity.

GUIDED DISCOVERY
Residents were most successfully aided by this.technique
when they had knowledge of the subject, but just could ·not
remember.

These individuals showed a response of pleasure when
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they were able to guess the correct answer.

Session 3 presented

evidence that guided discovery aided them to focus on choices
of what they would like to borrow.

Session 7 proved to be

successful in getting a reserved resident to respond to
brainstorming.
Guided discovery techniques were successful with the three
most knowledgeable residents regarding leisure.

However, the

other three (Residents 1, 2 and 6) with a lessened leisure
vocabulary did not respond.

This technique is app,.ied to bring

out some knowledge the individual has but has difficulty in
remembering.

SUGGESTION
This technique was not used as often since residents usually
responded after guided discovery approach.

In sessions 1 and 4,

there is evidence of both positive and negative responses to
suggestions; nevertheless, there is no evidence of any performance
resulting from suggestions.

ACTIVITY BREAK
This plan, modeled from Joswiak's design, was highly
effective in arousing enthusiasm and evaluating some objectives.
However, the initial activity did not involve enough continuity
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for residents to understand and experience play.
and enthusiasm was needed with the assignments.

More familiarity
Some confusion

was made over whether the leisure counselor was teaching leisure
skills.

After analyzing the sessions, the answer was determined

negative.

The time limit did not allow teaching of leisure skills.

The purpose of activity breaks is to create awareness of the
benefits of play utilizing activities already included iP their
repetoire.
Most activity breaks were supervised on the level of
structured leisure rather than independent leisure (Sessions 4,
5, 7, 8, and 12).

The leisure counselor perceived that the first

session went out of control.

The dart activity aroused excitement

and the residents were difficult to calm down for a concluding
discussion.
Activity break in Session 3 demonstrated the modeling effect
of peers upon each other.

Resident 1 could not imagine lending

anything until he noticed other members participating.
he went to his room to get his word cards.
word cards may be considered sharing.

Then,

His activity with

Joswiak does not

distinguish the difference between sharing and borrowing.
may be important in the evaluation as borrowing can be done
more independently than sharing.

It
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STRUCTURE OF SESSIONS
In Joswiak's design, the sessions were planned to be
consistent.

The three-part design of (1) follow-up, (2) dis-

cussion-activity break, and (3) summary/assignment lacked some
consistency in this project.

The concepts in the discussion

section varied too rapidly for the residents.

Lacking the

advantage of a trained staff to reinforce leisure behaviors, the
residents were not able to experience the activities quickly
enough.

A tiredness response came over the residents during

parts of Session 4, 6, and 7.

The Bulletin Board utilized in

Session 10 was unsuccessful.

Joswiak's staff followed through

with this activity during the week.

INSTRUCTION
The residents presented varied responses to different ways
of presenting the instruction material.

In Session one, the

techniques of definition, questioning the group, and sharing
specific experiences were displayed in relation to the concept
of play.

After listening to the definition, the residents were

silent, then could not remember what was said.

Although, the

language was the same as Joswiak's, their behavior suggests it
was inappropriate (i.e., too long).

Questioning the group about

their idea of play brought about hesitancy, but they responded

•

effusively after a few moments.

It is possible that the question

about play was too abstract for this group or the initial session.
A more concrete activity received a higher response than
activities which involved a discussion of a res,i'dentnot present.
The guided home tour of leisure resources (Session 2) found all
residents interested.

Borrowing procedure was demonstrated with

the group and everybody participated.

Most were able to

feedback the procedure orally.
The language offered to the residents in these sessions
resulted in some confusion between the residents' experiences
and the leisure counselor's meaning.

The question, "What did

you do for fun?" was supposed to elicit responses of leisure
choices they had made during the week.
did not have experiences making choices.

However, the residents
Their experiences

included planned group activities and trips.
Multimedia activities were utilized in Session 7, 13, and 15.
Activities included a group collage, a board game (priorities of
money) and a puzzle.

The most effective being the board game,

since it stimulated the greatest amount of oral interaction
between members and leisure counselor.

REINFORCEMENT TECHNIQUES
As designated in the previous section, most of the
reinforcement techniques were unmeasureable in this project.
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Behavior shaping and techniques for residents lacking in
self-direction

wer~

not used.

The pictorial Leisure Resource

Board and assignment chart were unsuccessful.

Since reinforcement

cannot be analyzed, the succeeding discussion will pursue reasons
for the lack of transfer and the necessity of reinforcement
techniques.
Reactions toward assignments (Sessions 1, 2, 3) were inclined
to lack commitment and enthusiasm.

Upon questioning in follow-up,

residents·responded often that they forgot to do an assignment ..
11

(Sessions 4, 5, 15).
Two sessions (Session 7 and 14) show examples of residents
completing assignments.

In Session 7, resident 4 shared his

making of lemonade which was related to his use of leisure
resources owned by the facility.

Four of the residents completed

the spending assignment in Session 13.
transportation.

The staff aided them in

Completion of this assignment shows the men's

ability to perform the assignments with support.

Enough support

may not be possible in a small group home with few staff members.
Residents revealed further information in some sess·ions
that the assignments involved leisure experiences of a different
nature then they were
to the question,

11

a~customed

to during the week.

What did you do for fun?

activities rather than

a~tivities

11

Responses

were based on group

initiated by the residents.

By Session 10, the assignment chart was not effective in
motivating residents.

The completed assignments noted on it were
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not pointed out by the staff.

The success of one resident (R4) in

monitoring assignments created self-pleasure.

There was little

understanding as to the nieaning_of assignments.

As Joswiak

designed the assignment chart, it was meant to be held up to
the residents daily by a staff member.
Assignment may be an effective technique when leisure
counseling goals are completely understood and supported by
staff.

Assignments were completed when directed by the

houseparent to do so.

In addition to direction, the staff and/or

houseparent needs to help them focus on awareness of why they
are doing the assignment.

EVALUATION
Evaluation of Enabling Objectives are judged on participation
in assignments and responses in discussion.

The residents

accomplished most of the objectives in discussion regarding
knowledge of a concept.

However, they were not accomplishing

Enabling Objectives relating to an ability to participate in
activity independently.

The Ability Enabling Objectives are

evaluated by assignments completed or activities observed outside
the leisure counseling session.

Of the two types of Enabling

Objectives (Knowledge and Ability) the latter is more important to
establishing transfer to daily activities.

In order to assist

the residents in accomplishing the ability Enabling Objectives,
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Joswiak introduced and gave responsibility to the staff for
executing reinforcement techniques.

•

CHAPTER V

SUMMARY,

CONCLUSIONS~

'AND RECOMMENDATIONS

CHAPTER SUMMARY
This project has been an application and discussion of
appropriate leisure counseling techniques for use with
developmentally disabled adults. Only in the last ten years
have developmentally disabled involved in the community and
studies have followed examining programs for them.

Only recently

has group counseling been a viable method with the developmentally
disabled.

The varied programs indicate a struggling attempt

by professionals to improve the developmentally disabled person's
mobility in the community.
Programs such as Seyfrieds (1974) were centered on leisure
as opposed to Gardner's {1977) development of an education
curriculum for community living

skills~

With exceptions taken to Seyfried
(1976)

~,and

Francois

{1979)~

among them leisure skills.

{l974)~

Joswiak

(1975)~

Hayes

few programs have been implemented

with the singular focus on leisure counseling.
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Several of the programs such as Seyfried (1974), Gardner
(1977), and Francois (1979), were developed for a large scale
utilization under grants with a considerable amount of manpower.
In contrast, Joswiak's design was planned for a smaller
residential home (36 residents).

It opens up the possibility

of using leisure counseling in small group homes where funds
may not be available.
Leisure counseling offers new possibilities to the
developmentally disabled adult who would otherwise lose contact
with community involvement.

Many programs have focused on more

directive instruction, i.e., task analysis, card sort, etc.
Many of these individuals can be facilitated and directed to
perform at independent functioning.
Further consideration of Joswiak's leisure counseling program
.
.
·for the developmentally dis·abled showed it to have similarities
with Hayes Model (1976) which was originally designed for
institutions.

Thus, the researcher set upon further study to

question the appropriateness of Joswiak's design for extension to
small group homes.

The analysis was limited to Hayes (Task IV,

Objective l, 2, and 7) and Joswiak (Terminal Objective 2).
Analysis of the sma 11 group home demonstration proved the
group discussion techniques effective in allowing expression of
feelings, attitudes, and emotions.

Group discussion techniques

include brainstorming, roleplays, follow-up questions, quided
discovery, and multi-media-presentation (visual cues).

. ·.
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Analysis proved the Leisure Counseling program to be ineffective since the ·transfer of skills was absent.

Without

the reinforcement techniques of Joswiak's, the objectives of the
leisure counseling program were not possible.

Three of the

·residents required Joswiak's "techniques for special assistance

11

but these methods were not possible without staff reinforcement.
The exclusion of Task III (Hayes) and Joswiak's reinforcement
techniques correlated wtth a lack of any transfer of leisure
awareness and abilities to the residents' daily life.

CONCLUSIONS
Joswiak's techniques for discussion are a successful
modification for developmentally disabled adults in accordance
with Hayes Model.

The discussions utilized Hayes Model (Task IV,

Objective 1, 2, and 7) appropriately for this population.
However, an effective leisure counseling program with
developmentally disabled adults requires the implementation of
daily assistance in leisure activity participation.

This daily

assistance is specified in Hayes Model (Task III) and in Joswiak's
design of reinforcement techniques.

Since these Objectives were

not utilized, the impact of discussions was not transferred to
daily life; thus, making the leisure counseling sessions as a
whole ineffective and unsuccessful.
Hayes Model (Task IV, Objective 5) supports Joswiak's
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discussion techniques as it describes the importance of eliciting
feelings, emotions, and attitudes during the sessions.
A review of trends demonstrates the effectiveness of
Joswiak•s techniques to enhance discussion.

Brainstorming allowed

the residents to share experiences and express ideas.

Roleplaying

allowed them to display knowledge without having to enumerate
orally.

One important goal for Joswiak was expression of feelings

and to ultimately convince that pleasure and performance of an
enjoyable leisure activity are connected.

Follow-up questions

brought out the resident•s values and feelings about leisure
experiences.

These three techniques allow the residents to

express feelings and demonstrate their abilities before the
group.
Roleplays were most successfully achieved when involved
with the most concrete material.

Residents had difficulty

imagining themselves-asking the houseparent without the houseparent
being present.

The group home tour and discussion of leisure

resources owned by peers willing to share were effective.

The

residents were assisted in discussion to have the subject of the
session materially present.
The activity breaks used by the researcher did not achieve
Joswiakis intended purpose.

The current projects activity breaks

brought out the residents• enthusiasm for the activities.

Th~

result of this enthusiasm did not translate to motivation of the
residents to perform these activities in their leisure.

Rather,
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they were motivated to desire a structured activity break every
session.
The group home staff's lack of training on the leisure
counseling objectives was a liability to the project.

Without

any training, the staff's concept of leisure counseling was
to instruct the

resi~ents

in leisure skills, i.e., teaching a

game.
Joswiak's design involved leisure skill building.

However,

Terminal Objective 2 focused on creattng awareness of activities
available to them around the home and assisting the residents
to perform the activities for their own pleasure.

Leisure

skill building is designated to the staff during daily reinforcement.

Joswiak's design is not appropriate to the small group

home since it requires high demands on the few staff for
reinforcement.
The success of Hayes Model in community depends upon a
modification set in Task II.

Often in the community a treatment

team is not available fQr discussion, consultation and evaluation
of the leisure counseling program.

Often the program is

implemented and evaluated by as few as one qualified individual
in cooperation with an agency.

The agency is not involved with the

same goals as closely as a treatment team.

The program must

be thoroughly explained by the leisure counselor.
phi·losophy and goals must be thoroughly understood.

The agency's
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RECOMMENDATIONS
The outcome·of this project demonstrated a posi.tive effect on
the individuals in belonging td a group.

However, it would have

been more successful to minimize the group discussion and maximize
direction in activities.

Th2 rapid transition of concepts created

a lack of understanding.

In utilizing Joswiak•s design, it is

necessary to establish an effective reinforcement schedule.
When making the initial survey of goals and objectives with the
treatment team, appropriate reinforcement for the setting should
be determined.

In this particular group home, reinforcement

techniques proposed by Joswiak did not correspond to residents and
staff and time availability.

Joswiak•s design requires trained

staff to reinforce regularly outside the sessions.
Modifications may be chosen in the small group home setting
which increase the possibilities for transfer to occur.

Since the

small number of staff had required involvement in other facets of
home living, less time was available for reinforcing leisure
behaviors from sessions,

if a particular day of the week or evening

were selected for the residents to become involved in selecting
activities or projects.

One evening a week the residents would

be given an opportunity to select one of several leisure activities
(non-passive in nature) and participate in it.

Before the sessions

begin, time should be set aside for those activity sessions
during the week.
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Without the time to make choices and participate in the
activity, Joswiak's 'design loses its continuity and the concepts
become too fast paced.

Each session is ·dependent on the

residents completion o·r understanding of the preceding concept.
Thus, the first unit assists in discussion of how play is related
to pleasure.

Much of this is planned at the experiential level

through activity breaks.

Approaching the second unit, activity

sessions during the group are minimized since Joswiak had trained
his staff to reinforce activity outside the group.

Thus, the

second unit concentrated on enhancing interpersonal skills.

The

third unit of Joswiak's then continues to enhance skills relating
to the access to the community.
In planning a similar leisure counseling program, the basic
structure of the sessions needs to be modified to the resident's
needs.

The sessions in this project were too long in duration

without enough activity.

For this population, an alternative

structure would be short group sessions (1/2 hour) and an activity
break at another day during the week.

However, a busy residents'

schedule must be taken into account also.
Another modification which could aid future leisure counseling
sessions is greater use of a visual presentation.

Joswiak's

Terminal Objective Two relied more on group oral ability than
Terminal Objective Clne.

Three of the residents seemed to have

difficulty following the responses in the group discussion.

p '
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Pictures representing consistent questions can aid the residents in
responding.
Roleplaying should be included in the group discussion as often
as possible.

Even the· residents who do not respond well to the

oral questions may excel in roleplays.

Sometimes, residents

needed to be prompted .with the words or the idea but the main
purpose is not lost.
Setting specific philosophical goals with the treatment team
is another mandatory issue.

Once the current project was underway

it was observed that the group home staff•s concepts about leisure
were different from the researcher•s concepts.
Leisure counseling is only one type of leisure program
available for use with developmentally disabled adults.

It may

be that the agency•s outlook and/or the resident•s abilities
require another type of leisure program.

A card sort focusing on

the individual•s leisure interests or leisure skill building
based task

analysi~

may assure success to a given population.

A

thorough consultation with the agency which allows them an
understanding and agreement of their responsibilities would enhance
a leisure counseling program.
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