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Abstract
The purpose of the present study is to develop a training program for
instructional assistants in mild to moderate special education classrooms, at the
elementary level, which addresses the topics of disability awareness, behavior
management, instructional strategy development, and confidentiality. After reviewing
the techniques employed by current training programs and their relative success, the
researcher utilized this information to develop a training program to better meets the
needs of a variety of instructional assistants. The current training program provides
training materials through the use of a training binder, in which the trainer is guided
through how to train instructional assistants on the current training topics. The topics
oftraining were developed based on the job responsibilities of instructional assistants
employed in mild to moderate special education classroom settings. With a
comprehensive training program in place, instructional assistants will feel more
prepared on the job, the need for teachers working with instructional assistants to
consistently provide guidance and support for them will be decreased, and most
importantly, student academic achievement will increase.

Keywords: instructional assistant, special education, training program,
disability awareness, behavior management, instructional strategy
development, confidentiality
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Introduction
Background

Instructional assistants are traditionally valuable resources in special
education classrooms, but frequently are not adequately trained to meet the demands
of this environment. When an instructional assistant enters a classroom, he or she
brings an unknown range of background experience. The experience level of such
assistants varies from a master's degree in special education to little or no job related
experience. Instructional assistants are placed in the special education setting with the
expectation that they are prepared to assist the teacher with whom they work in
managing student behaviors, ensuring confidentiality of student records,
communicating with various staff members, enforcing school rules, operating basic
classroom and office equipment, and leading small groups of students through
academic activities throughout the school day. If instructional assistants are not
provided with adequate training, it is umeasonable to expect them to contribute to
student success and to be valuable resources in special education classrooms.
Instructional assistants in elementary mild to moderate (M/M) special education
classroom settings need an effective training program that addresses their
responsibilities so that they may, in turn, be effective in their positions.
Statement of the Problem

The purpose of the present study is to develop a training program for
instructional assistants in M/M classrooms, at the elementary level, which addresses
the areas of (a) disability awareness, (b) behavior management, (c) instructional
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strategy development, and (d) confidentiality. The need for research and more
comprehensive programs in these areas is evident both when observing instructional
assistants in the classroom setting, as well as when speaking privately with
individuals who are currently employed as instructional assistants. Based upon
anecdotal evidence and this researcher' s experience as a special education teacher,
interactions between instructional assistants and students frequently raise a number of
teacher concerns. One common area of teacher concern is disability awareness. An
instructional assistant often escalates student behaviors when not sufficiently
educated concerning a particular student's disability or how to effectively handle the
student' s specific behavioral needs. Another common behavior, which causes teacher
concern, is observed when instructional assistants are communicating with students.
Often this interaction consists of the instructional assistant providing students the
answer to a given question, instead of guiding the student through the problem. Due
to a lack of knowledge of instructional strategies to utilize in assisting the student to
learn the new concept, the instructional assistant simply provides the answer to the
student, erroneously believing that this is the best instructional practice.
This project will review current training programs that are commonly used,
and also develop a comprehensive training program for instructional assistants who
serve children in M/M classrooms. The areas on which the training program will
focuses consist of; (a) disability awareness, (b) behavior management, (c)
instructional strategy development, and (d) confidentiality.
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Significance of Study

After reviewing the techniques employed by current training programs and
their relative success, the researcher utilized this information to develop a training
program to better meets the needs of a variety of instructional assistants. With well
trained instructional assistants, teachers can be expected to benefit from more
effective support in the classroom. The instructional assistants are anticipated to
benefit from additional training in the areas pertaining to their daily job
responsibilities. As a result of the new training program, instructional assistants may
encounter less frustration on the job. Finally, the students themselves can be expected
to benefit, in the form of improved academic achievement, from the improved quality
of support that well-trained instructional assistants are equipped to provide them.
The training program produced as a part of this study may be utilized in
numerous ways. The researcher anticipates that each trainer will receive guidance, by
reviewing the training binder, regarding how to train instructional assistants in the
areas of (a) disability awareness, (b) behavior management, (c) instructional strategy
development, and (d) confidentiality. The training binder provides training materials,
including justification for utilizing the training program, how to deliver the program,
background on each topic for the trainer, as well as files containing PowerPoint
presentations and handouts for the instructional assistants who are attending the
training. In addition, the training binder contains feedback forms to be utilized as a
form of program evaluation. The goal of the training for the trainees, or instructional
assistants, is that they will be able to develop a clear understanding of professional
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expectations and how to best support academic achievement, in the specific areas of
(a) disability awareness, (b) behavior management, (c) instructional strategy
development, and (d) confidentiality, through their participation in the training
program. Finally, this training program has the flexibility to be adopted at the
classroom, school site or district level. Obviously, the more wide spread the adoption
of the training program, the more consistent the training of instructional assistants
will be within the adopting agency and the more consistent the service delivery will
be by instructional assistants.
Limitations

Although the project can be utilized by a wide variety of agencies to provide
educators and trainers with valuable knowledge, there are some limitations to this
study. The project will only addresses the focused training needs of instructional
assistants who are working in an elementary M/M special education setting.
Therefore, the training program will not be effective for staff members working with
students with more significant needs. Another limitation is that the project only
includes training topics in the areas of (a) disability awareness, (b) behavior
management, (c) instructional strategy development, and (d) confidentiality.
Although this is more comprehensive than many current training programs for
instructional assistants, it does not cover all aspects of the instructional assistant's job
responsibilities. The project develops and provides the training program for
instructional assistants, but did not actually implement the program for working
instructional assistants. Therefore, any potential benefits which may be derived from
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the program to specific teachers, instructional assistants or students are speculative in
nature and will depend upon whether the program is adopted by persons other than
the researcher outside ofthe scope of this project. Finally, the anecdotal notes and
past experiences of the researcher that contributed to the development of the current
training program are based on minimal experience working as a M/M classroom
teacher in a northern San Diego County school district.
Summary

The project addresses the needs of instructional assistants pertaining to the
demands of their current positions, to the extent it is adopted by educational
institutions. The project compiles a vast amount of information on the topics of (a)
disability awareness, (b) behavior management, (c) instructional strategy
development, and (4) confidentiality. Currently, there are few studies that examine
training programs designed for instructional assistants. Based upon a close
examination of prior research studies that address training programs and instructional
assistants, along with the knowledge incorporated in current training programs, the
author intends the new training program to train instructional assistants in the areas
most essential to their job effectiveness and success. Accordingly, a full review of
available literature and examination of current training programs was the starting
point in developing an appropriate and effective training program for instructional
assistants in M/M classrooms.
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Definition of Terms
Instructional assistant. An employee of a school district who is supervised

by a teacher and assists with the delivery of instruction and management of behaviors
within a classroom setting.
Training. Training is any direct instruction, both from the classroom teacher

or organized seminars, related to the individual' s position and responsibilities.
Mild to moderate special education classrooms (M/M). A program that

provides Specialized Academic Instruction services for students who demonstrate age
appropriate self-care skills along with academic skills, in any content area, and who
are up to three grade levels below their current grade placement.

TRAINING FOR INSTRUCTIONAL ASSISTANTS
Review of Literature
A complete review of previous studies was necessary to gain adequate
knowledge and background regarding the efficacy of specific instructional assistant
training. A review of literature was conducted, focusing on various professional
perspectives of the training of instructional assistants, as well as an examination of
training programs currently available for instructional assistants who work with
students with special needs.
Various Perspectives on Training of Instructional Assistants
Many studies have been conducted which examine the merits of instructional
assistants in the classroom and their perspectives about training programs. Past
research provides evidence that instructional assistants are essential to schools and
special education programs to help support students, yet are these assistants are not
being trained to adequately meet the needs of these students (Wolery, Werts,
Caldwell, Snyder, & Lisowski, 1995). A study completed by Meyers and Prieto
(2000) found that instructional assistants impact students to a high degree, yet
adequate training prior to new employees assuming the responsibilities in these
positions is rarely provided. A study conducted by Gerber, Finn, Achilles, and Boyd
Zacharias (200 1) asserts that instructional assistants have minimal educational
training, yet the primary role of an instructional assistant in the classroom is to serve
as instructors. Muijs (2003) concluded in another study that there is no correlation
between the number of adults in a classroom and improvements in teaching or
learning. He established that student performance improvement occurs only when

7
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there are more adults who have received proper training and are working directly with
the students in a classroom setting. Hadadian and Yssel (1998) found that 43% of
instructional assistants surveyed reported they performed duties on the job for which
they were not adequately trained. Baskin and Thompson (1995) discovered a clear
mismatch between the roles instructional assistants carry out in the classroom and the
training given to these assistants. These researchers conclude that if training were
carried out for instructional assistants, their skills would be more clearly identified
and utilized in the classroom. Finally, Carroll (2001) found that the training provided
for the majority of currently employed instructional assistants consisted of receiving
handouts and an opportunity to shadow another instructional assistant prior to
assuming responsibility for supporting a group of students in a small group setting.
Although numerous studies have been conducted regarding training programs
available for instructional assistants, a far lower number of research documents are
available regarding both teacher perspectives about the value of instructional assistant
training and parent perspectives regarding the effectiveness of instructional assistants.
In a study conducted by Wall, Davis, Crowley, and White (2005), 350
paraprofessionals were examined from the elementary and secondary school setting in
order to gain insight into both the instructional assistants' views regarding training, as
well as the teachers' views of the effectiveness of training for the instructional
assistants with whom they work. The study affirmed that teachers and instructional
assistants agree that there is a clear need for more training for instructional assistants.
The findings revealed that the instructional assistants wished to receive more training
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in the areas of (a) instructional content standards, (b) background in special
education, (c) instructional planning techniques, and (d) the use of instructional
strategies. Teachers participating in this same study identified the training topics
needed for their instructional assistants to be (i) assessment, (ii) instructional planning
and (iii) the use of instructional strategies. During the interview process, many
instructional assistants stated that the biggest challenge they faced in their current
position was their lack of formal training (Wall, Davis, Crowley & White, 2005). In a
study conducted by Riggs and Mueller (200 1), even the instructional assistants who
held credentials in fields other than special education felt the need for further training
regarding working effectively with students in special education classrooms.
Russell, Blatchford, Bassett, and Martin (2005) also found in their study of
instructional assistants that in order to improve effectiveness and job satisfaction of
instructional assistants, teachers need to set aside time to plan together and to involve
the instructional assistants on a deeper level than is currently common, in both the
classroom and school-wide setting. The study conducted by Birman, Desimone,
Porter, and Garet (2000), identified similar results in the areas of training that
instructional assistants need most. These last researchers concluded that the training
must occur over longer periods of time, and that the training must be linked to the
instructional assistant' s current position in order to create meaning and demonstrate
ways to apply new learning to their job situation.
In considering the training of instructional assistants, it becomes clear that
numerous levels of the instructional process are impacted. The instructional assistants
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themselves are affected; the teacher with whom the instructional assistant works is
affected by the additional training, as well. Moreover, the students with whom the
instructional assistant works are all affected, and the parents of the students are also
affected indirectly (Shirley & Matlock, 2004). In a study conducted by Werts, Harris,
Tillery, and Roark (2004 ), parent views about instructional assistants were examined.
The researchers concluded that 68% of parents believe that instructional assistants are
in the classroom to provide academic help, yet parents in the study overwhelmingly
stated that there was a clear need for more training for instructional assistants, better
communication between parents and school personnel, and the need for more
instructional assistants (Werts, Harris, Tillery, & Roark, 2004). On the other hand,
parents involved in the study conducted by Wilson and Bedford (2008) expressed
concern about instructional assistants becoming trained to act in traditional teachers'
roles and thus effectively reducing the amount of time their child spends with a
certificated teacher. This last concern supports the hypothesis that instructional
assistants need training, however, it is essential that the training program be effective
and appropriate to further the goal of success for the teachers, students and
instructional assistants in any given classroom setting.
Current Training Programs

Research reveals that numerous types and formats of training programs are
now available. This researcher could not avoid the question of whether any of these
programs truly meet the needs of instructional assistants, teachers, and students?
Komarraju (2008) conducted a study examining the use of the social-cognitive

TRAINING FOR INSTRUCTIONAL ASSISTANTS

11

learning theory in order to train instructional assistants. In the training, 87
instructional assistants received training over the course of four years to increase their
self-efficacy, the belief that they could perform their job duties well. In this study, the
one-week training for instructional assistants occurred annually. These trainings
included interactive teaching experiences, positive feedback from peers, along with
opportunities to observe other instructional assistants in two settings, during the
training program and in the classroom with students. Following the training, the
instructional assistants completed two surveys, which unequivocally established that
the training increased the instructional assistants' self-efficacy and improved their
attitudes toward teaching.
Schepis, Ownbey, Parsons, and Reid (2000) have found in their research that
using a specific program entitled Teaching-Skills Training Program has increased the
effectiveness of instructional assistants in the classroom. The program is designed to
teach paraprofessionals the rudimentary teaching skills they need in order to be
successful. In the study, these instructional assistants were trained in the instructional
steps used to (a) teach concepts, (b) appropriately prompt children, (c) reinforce a
child's positive performance, and (d) appropriately provide corrective feedback.
Schepis, et al. (2000) concluded that the implementation of the program increased the
teaching performance of all participants. The students achieved more progress with
instructional assistants who had attended the training program and the staff members
who participated in the training highly recommended the training for other staff
members.
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In another study comparison, Patscher and Bailey (2006) and Shabani, Katz,
Wilder, Beauchamp, Taylor, and Fisher (2002) both determined that the use of tactile
prompts during training programs increases the effectiveness of instructional
assistants in the classroom. Both research studies utilized a pager attached to the
clothing of the instructional assistant that vibrated when the desired behavior was to
occur. The study, conducted by Patscher and Bailey (2006), determined that training
in combination with the use of the pager increased the use of prompting, self
monitoring and positive reinforcement with the students. The study by Shabani, et al.
(2002) established that the use of a pager increased social interactions of children
with autism more than verbal or no prompting did. The study completed by Patscher
and Bailey (2006) focused on students with emotional disorders, language
impairments, Asperger' s syndrome, and developmentally delays. The researchers
used the vibrating pager to prompt the instructional assistant to provide positive
feedback to the student. When the pager system was utilized, the delivery of bonus
points using the token economy was increased, reflecting a decrease of disruptive
student behavior. Following the removal of the vibrating pager, the increase in
student appropriate behavior remained high, showing that the training with the use of
the pager was effective over a long-term period. The study completed by Shabani, et
al. (2000) focused on students with Autism. The researchers in the study used the
vibrating pager on the student to alert the student to initiate play with peers. The study
established that the use of the vibrating pager increased 60% of the participants'
initiation of interactions with peers on the playground. Both studies and all
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researchers involved in the studies supported the use of a tactile prompt in order to
ensure that the skills acquired in the training programs are carried out consistently.

Summary
Much ofthe available research that examines the effectiveness of instructional
assistant training confirms that instructional assistants begin their positions and job
duties with little or no training. Further, the studies examined all posited that
instructional assistants are expected to perform a number of complex teaching tasks
on a daily basis. Based upon these findings, this researcher amassed enough evidence
to support the conclusion that a comprehensive training program is necessary to
develop. In order to be effective and viewed as a contribution to the educational
community, this training program must address the areas of (a) disability awareness,
(b) behavior management, (c) instructional strategy development, and (d)
confidentiality. These skills are essential in order to better prepare instructional
assistants placed in M/M classrooms to work effectively with students at various
levels of functioning. The development of a comprehensive training program could be
beneficial at the classroom, school site and district level, in order to provide
consistent training for instructional assistants in M/M classrooms. Further, it is clear
that any such training program must be designed to meet the current needs of
instructional assistants in the classrooms. The areas oftraining are carefully identified
and addressed individually through training modules to comprise a comprehensive
training program that authentically meets the needs of instructional assistants who
possess a wide range of background and employment experiences.
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Methodology

The present project examined the specific areas of training that instructional
assistants who currently work in elementary M/M classrooms require. Based on that
examination, the researcher designed a training program, divided into modules, that
addresses specific identified training needs. The researcher and designer of the
training program believes, based on anecdotal evidence gathered in northern San
Diego County, California, that there is a limited amount of training available to
instructional assistants in the areas of (a) disability awareness, (b) behavior
management, (c) instructional strategy development, and (d) confidentiality.
Therefore, these were the areas of focus when developing the training program.
Past research, as examined in Chapter Two, supports the researcher's belief
that a more comprehensive training program is needed for instructional assistants to
be most effective in their positions. The development of this training program will
provide a tool that may help to enable teachers, schools and districts to meet the
training needs of instructional assistants working in M/M classrooms, as well as help
ensure that instructional assistants working in M/M classrooms are working
successfully and effectively with students in these programs.
Design

The training program is divided into modules based on the area of training
need. The modules cover the areas of (a) disability awareness, (b) behavior
management, (c) instructional strategy development, and (d) confidentiality. The
training modules have been developed to be used both individually for topic specific
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training purposes, as well as to be used in conjunction with other modules to form a
comprehensive training program. Each module begins with an overview and
definitions of the topic at hand. Once general knowledge has been presented about the
topic, the training then delves deeper into the specific information that instructional
assistants must know in order to be effective in working with the students in
elementary M/M classrooms. The trainer also provides real life applications and
scenarios, as appropriate, when presenting the various modules to provide realistic
examples and reinforce the new learning to the point where participants in the
training can apply their new knowledge in their jobs. The information gathered from
past research studies, anecdotal evidence and the author's past experiences all
contributed to the development and content presented in the training modules.

Setting
Teachers, schools, and districts needing to train instructional assistants
working in elementary M/M classrooms are anticipated to utilize this training
program. The program can be carried out at the district level in a district conference
room that could conceivably accommodate hundreds of instructional assistants. The
training can also be carried out at the school or classroom level, where the training
may take place in a classroom setting (when no students are present) accommodating
a handful of instructional assistants. The training program is intended to provide both
new and returning instructional assistants with valuable information that may enable
them to perform more successfully in their positions. Each module requires 15
minutes to one hour to complete, including a question and answer session at the end
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of the module. The researcher recommends presenting one or two modules at a time,
although the entire training curriculum can be presented as a one-day training
program.
Materials

The materials needed for use of this training program are anticipated to be
kept in a training folder maintained by the trainer or the district or school sponsoring
the training. The training folder includes a justification for utilizing the training
program, participants and setting information, materials needed page, how to deliver
the training program, explanation of the evaluation of the training program's
effectiveness, as well an overview of all modules that will allow the trainers to decide
upon the modules they wish to use in a particular setting (See Appendix A). The
training modules themselves provide the trainer with background information about
the topic covered in the module (See Appendix A). The training binder includes
PowerPoint presentations with notes to the trainer regarding what may be said during
the training session (See Appendix A). The back of the training binder contains a
copy of each PowerPoint presentation, which can be distributed as handouts for
instructional assistants, and the feedback form to be completed following each
module (See Appendix Band Appendix C). A computer and projector are required to
display the PowerPoint presentations, included in the training folder. These
presentations guide the trainer through the training program and provide the trainees
with a visual support. Handouts, also included in the training folder, are provided for
the instructional assistants participating in the training program in order to ensure
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they have access to the training information for subsequent review. Finally, the trainer
should provide participants with pencils, pens, highlighters, and adhesive backed
notes to ensure they have access to supplies that will further support their
understanding, as they move through each training module.
Procedures

The researcher, as designer of the training program, took many steps in order
to ensure a comprehensive training program was developed. Prior to beginning the
design of the program, the researcher reflected upon past research studies, as outlined
in Chapter Two. The researcher then reflected upon anecdotal notes and previous
interactions with instructional assistants to identify the needs of instructional
assistants to be met by the training program. The topics to be addressed were then
assigned to training modules. Module one covers the topic of disability awareness.
Module two covers the topic of behavior management. Module three covers the topic
of development of instructional strategies. Finally, module four covers the topic of
confidentiality.
Module one was designed to focus on disability awareness (See Appendix A,
Module One). Module one outlines the various disabilities likely to be presented by
students with whom the instructional assistants will be working. The module provides
an overview of each disability and its impact on the student. It is important to note
that, although the definition for each disability is provided, not all students who have
been identified as having a specific disability will exhibit the same strengths and
weaknesses.
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In module two, which focuses on behavior management, the training materials
identify specific definitions for behavior (See Appendix A, Module Two). The
training materials then examine the main concepts that are essential for individuals
working with students who display unexpected behaviors, such as the function of
behaviors or why behaviors occur. Ways to collect data and identify essential
components of data collection are presented to provide the instructional assistants
with basic insight into the process and purpose of data collection. Next, the training
examines positive behavior supports, including a sample token economy. Finally, the
behavior management section of the training concludes with supports and essential
concepts that instructional assistants must be aware of when positive behavior
supports do not prevent or deescalate unexpected student behaviors.
Module three focuses on instructional strategies and consists of the best, most
user-friendly ideas the researcher was able to gather (See Appendix A, Module
Three). The designer compiled a list of instructional strategies that can be used with
students in an elementary M/M classroom. The strategies were compiled from the
researcher' s past experience and from the research reviewed in Chapter Two. The list
identifies the name of each strategy and then provides a brief description of the
strategy. Finally, the list identifies specific strategies, which are useful in each of the
main content areas of reading, writing, and mathematics. It is important to note that
not all instructional strategies available were presented in this section; instead the
section presents a selection of easy to use and appropriate strategies that cover the
core content areas.
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The final training piece, module four, focuses on confidentiality (See
Appendix A, Module Four). The module begins with a definition of confidentiality,
as it applies in the professional educational setting. Discussion of this topic is
supported with scenarios in which the instructional assistants must determine whether
they can share any information about a student and, if so, how much information can
be shared. The goal of this module is to impress upon the instructional assistants that
compliance with laws governing confidentiality is more situational than just a rote
application of the definition.
Actual presentation of the training program requires numerous specific steps
to assure its effectiveness. The trainer must first review the training folder to gain
insight into the content of each training module. Once the module or modules the
trainer wishes to present have been identified, the trainer must estimate the time
frame that is required to present the module or modules selected, allowing for
question and answer time during or after the presentations. Prior to the trainees
arriving, the trainer must review the training module being presented, the background
for the trainer section for the module, and the notes to the trainer on the PowerPoint
notes (See Appendix A). Copies of the handouts provided near the back of the
training folder for trainees must be made for all participants in the training program,
prior to the arrival of the participants. The PowerPoint presentation included in the
training folder must be loaded and projected prior to the trainees arriving. Pencils,
pens, highlighters and sticky notes should be placed on tables to allow trainees easy
access to these supplies. A copy of the training handout should also be placed at each
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seat, prior to the arrival of the trainees. It is recommended that trainers not attempt to
cover more than two modules in one day to ensure trainees can absorb and understand
the materials presented. Following the training, the trainer should make himself or
herself available to trainees to address additional questions that may arise. Trainees
should be provided a module specific feedback form four to six weeks following the
presentation of a module to assist the trainer, as well as the researcher, as designer of
the training program, to ensure the modules continue to meet the instructional
assistant needs and that information presented in the modules is being applied in the
instructional assistant's day to day responsibilities and on the job interactions (See
Appendix C).
Trainers are anticipated to be responsible for reviewing the feedback forms at
their work sites to determine the effectiveness of the modules among their
instructional assistants. The designer intends to gather information from trainers,
upon completion of the first year of training, to ensure the effectiveness and
continuing viability of the modules and evaluate the need for further training modules
to be added to the program or for current modules to be adapted. Questions included
on the feedback forms specifically address the learning objective for each module.
Questions on the feedback form for each module ask about the content of the module,
as well as the responding trainee's application of the content of each module within
his or her current position. Finally, on the feedback form there is an area for the
responding instructional assistant to request further training on the topic and ask
further questions about the content of the training module.

TRAINING FOR INSTRUCTIONAL ASSISTANTS

21

Evaluation of the Process

In order to create a comprehensive program, past research and current needs
of instructional assistants were reviewed in the form of both existing research and
personal experience of the researcher, as designer of this training program. Utilization
of existing research was essential to establish the efficacy of the techniques contained
in the program. The use of analysis of past experiences of the researcher was essential
to provide insight into the current and everyday needs of instructional assistants.
Development of the program in modules allowed for a specific period of focus on
each topic. Once each topic was fully developed, the modules were placed in an
appropriate order for presentation and reviewed to assure minimal overlap between
training modules. Since the modules were developed separately, the resulting
independence of the material included in each module allows trainers to use the
modules individually to meet the specific training needs of their participants. The
designer of the training program intends to further evaluate the training program
following the first year of implementation as feedback forms are completed and
reviewed by the trainers and the researcher.
Summary

Anecdotal evidence gathered by the researcher suggests that many
instructional assistants currently working in public schools have received little or no
training related to their current position. Although the training program developed by
the researcher is limited to the areas of (a) disability awareness, (b) behavior
management, (c) instructional strategy development, and (d) confidentiality, the
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knowledge instructional assistants can gain from the training program in these areas is
invaluable in the elementary M/M classroom setting. The researcher intends to share
and discuss the results from feedback forms with the teachers, schools and districts
utilizing the training program to ensure they are aware of strengths and weaknesses of
the program. The information from the feedback forms following the frrst year of
implementation can provide the researcher, as designer of the program, along with
teachers, schools and districts with information on what the current knowledge of
instructional assistants utilizing the training program is, as well as the ongoing
training needs for instructional assistants in elementary M/M classrooms.
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Project Analysis
Instructional assistants who enter into employment and are assigned to
elementary M/M classrooms are often denied access to a comprehensive training
program. Often times the lack of availability of training is due to the dearth of
training programs that are available and meet instructional assistants' needs in the
various areas related to their job responsibilities. When instructional assistants
possess minimal educational background or prior experience to enable them to use
tools in the areas of (a) disability awareness, (b) behavior management, (c)
instructional strategy development, and (d) confidentiality, their effectiveness and
positive impact upon student achievement is limited, due to an inherent
ineffectiveness in performing the duties required of an instructional assistant. The
current project seeks to provide teachers, school sites and districts with a
comprehensive training program that is divided into modules, based on areas of need,
in order to assist districts in training instructional assistants to become more effective
in a special education setting.
Each module of the training program is developed to address specific areas
and responsibilities of the instructional assistant working in a M/M classroom.
Module one of the training program outlines various student disabilities to help
instructional assistants attain an understanding of how a student's specific disability
may impact the student's academic progress and performance. Module two of the
training program outlines how and when to implement behavior management
techniques. Module three of the training program outlines instructional strategies for
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the core content areas of reading, writing, and mathematics to most effectively
provide students access to the concepts in the core content areas. Finally, module four
in the training program outlines confidentiality laws and policies applicable to
instructional assistants to help them gain an understanding of confidentiality, as it
relates to their job responsibilities and the persons with whom they interact, both on
the job site and outside of the work environment.
Project Presentation
Module one: Disability awareness

When working with an individual with a disability, it is important to
understand the individual's areas of strength and areas of weakness. In order to meet
the needs of the students that instructional assistants work with, they must have
general knowledge about disabilities, as well as how the disability may impact their
academic progress and performance. Every student with a disability presents
extremely different needs and strengths.
The areas of disability in which students can qualify for special education
services include the following: (a) autism, (b) deaf/blind, (c) deafness, (d) hearing
impaired, (e) mental retardation, (f) multiple disabilities, (g) orthopedic impairment,
(h) serious emotional disturbance, (i) specific learning disabilities, G) speech or
language impairment, (k) traumatic brain injury, (1) visual impairment including
blindness, and (m) other health impairment. The information for the following
overviews of disabilities comes from the National Dissemination Center for Children
with Disabilities (NICHCY) website (NICHCY, 2009):
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1. Autism is defined as a "developmental disability significantly affecting
verbal and nonverbal communication and social interaction" (NICHCY,
2009). Typically individuals are identified as having autism before the age of
three. Individuals with autism often also engage in "repetitive activities and
stereotyped movements, resistance to environmental change or change in daily
routines, and unusual responses to sensory experiences" (NICHCY, 2009).
2. Deaf/blindness is defined as "simultaneous hearing and visual impairments,
the combination of which causes such severe communication and other
developmental and educational needs that they cannot be accommodated in
special education programs solely for children with deafness or children with
blindness" (NICHCY, 2009). Students with this qualifying condition are often
placed in programs other than M/M classrooms that can better meet their
needs.
3. Deafness is defined as an individual that has a "hearing impairment so
severe that a child is impaired in processing linguistic infmmation through
hearing, with or without amplification, that adversely affects a child' s
educational performance" (NICHCY, 2009).
4. Hearing impairment is defined as an "impairment in hearing, whether
permanent or fluctuating, that adversely affects a child' s educational
performance but is not included under the definition of deafness" (NICHCY,
2009).
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5. Mental retardation or intellectual disability is defined as a "significantly sub
average general intellectual functioning, existing concurrently with deficits in
adaptive behavior and manifested during the developmental period, that
adversely affects a child' s educational performance" (NICHCY, 2009).
Students with this qualifying condition are often times placed in programs
other than M/M classrooms that can better meet their needs.
6. Multiple disabilities is defined as "simultaneous impairments (such as
mental retardation-blindness, mental retardation-orthopedic impairment, etc.),
the combination of which causes such severe educational needs that cannot be
accommodated in a special education program solely for one of the
impairments" (NICHCY, 2009). It is important to note that this disabling
condition does not include deaf and blindness. Students with this qualifying
condition are often times placed in programs other than M/M classrooms that
can better meet their needs.
7. Orthopedic impairment is defined as "a severe orthopedic impairment that
adversely affects a child' s educational performance. The term includes
impairments caused by a congenital anomaly, impairments caused by disease
(e.g., poliomyelitis, bone tuberculosis), and impairments from other causes
(e.g.,cerebral palsy, amputations, and fractures or burns that cause
contractures)" (NICHCY, 2009).
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8. Serious emotional disturbance is defined as "a condition exhibiting one or
more of the following characteristics over a long period oftime and to a
marked degree that adversely affects a child's educational performance:

(a) An inability to learn that cannot be explained by intellectual, sensory,
or health factors .
(b) An inability to build or maintain satisfactory interpersonal
relationships with peers and teachers.
(c) Inappropriate types of behavior or feelings under normal
circumstances.
(d) A general pervasive mood of unhappiness or depression.
(e) A tendency to develop physical symptoms or fears associated with
personal or school problems.

The term includes schizophrenia. The term does not apply to children who are
socially maladjusted, unless it is determined that they have an emotional
disturbance" (NICHCY, 2009). Students with this qualifying condition are
often placed in programs other than M/M classrooms that can better meet their
needs.

9. Specific learning disability is defined as "a disorder in one or more of the
basic psychological processes involved in understanding or in using language,
spoken or written, that may manifest itself in the imperfect ability to listen,
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think, speak, read, write, spell, or to do mathematical calculations. The term
includes such conditions as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia, and developmental aphasia. The term does not include
learning problems that are primarily the result of visual, hearing, or motor
disabilities; of mental retardation; of emotional disturbance; or of
environmental, cultural, or economic disadvantage" (NICHCY, 2009).
10. Speech or language impairment is defined as "a communication disorder
such as stuttering, impaired articulation, a language impairment, or a voice
impairment that adversely affects a child's educational performance"
(NICHCY, 2009).
11. Traumatic brain injury is defined as "an acquired injury to the brain
caused by an external physical force, resulting in total or partial functional
disability or psychosocial impairment, or both, that adversely affects a child's
educational performance. The term applies to open or closed head injuries
resulting in impairments in one or more areas, such as cognition; language;
memory; attention; reasoning; abstract thinking; judgment; problem-solving;
sensory, perceptual, and motor abilities; psychosocial behavior; physical
functions; information processing; and speech" (NICHCY, 2009).
12. Visual impairment, including blindness is defined as impairment in vision
that, even with correction, adversely affects a child's educational
performance. The term includes both partial sight and blindness" (NICHCY,
2009).
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13. Other health impairment is defined as "having limited strength, vitality, or
alertness, including a heightened alertness to environmental stimuli, that
results in limited alertness with respect to the educational environment, that
(a)

is due to chronic or acute health problems such as asthma, attention
deficit disorder or attention deficit hyperactivity disorder, diabetes,
epilepsy, a heart condition, hemophilia, lead poisoning, leukemia,
nephritis, rheumatic fever, sickle cell anemia, and Tourette
syndrome; and

(b)

adversely affects a child' s educational performance" (NICHCY,
2009).

Module two: Behavior management
When an instructional assistant is not provided knowledge to develop an
understanding of behavior management techniques, the instructional assistant is
placed in a difficult position in attempting to carry out their assigned job
responsibilities. This difficulty is manifested in several ways, as the student behaviors
impede the student's learning and ability to function in the classroom setting. In
addition, the affected student's behaviors impede students surrounding the affected
student, in terms of their learning and availability of the instructional assistant to help
them. When a student behavior begins to escalate, often the instructional assistant,
who has not been provided comprehensive training related to behaviors, is the first
adult to interact with or approach the student, due to simple proximity and
availability. In order for instructional assistants to fully meet student needs, they must
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have knowledge of positive behavior supports both in order to help prevent
unexpected behaviors, as well as to handle unexpected behaviors when they do arise.
Definition ofbehavior.
For purposes of this project, behavior is defined as any action that can be
observed and measured (Likins & Andrews, 2007). It is important to note that
behavior is not what someone is thinking or feeling. Defining behavior in these terms
allows for instructional assistants to document objectively observable actions, instead
of embedding their own interpretation of the behaviors within the documentation
describing the behavior.
Background on behavior.
There are three key conceptual ideas for instructional assistants to become
aware of and utilize when managing student behaviors. First, professional
responsibilities are imposed upon and required of instructional assistants when
interacting with students. Instructional assistants are required to ensure the safety of
the student, the students within physical proximity of the student in need, other staff
members, and themselves at all times. Second, instructional assistants are expected to
understand, implement, and carry out specifically designed behavioral supports with
an appropriate level of respect for the student in need. Although the student in need
may be acting unexpectedly, the student is still entitled to be treated as a human
being, regardless of the disability that is causing the student to act unexpectedly at
school or in any environment. Ensuring that the situation surrounding the behavior, as
well as the consequences, are contained and kept as confidential as possible is
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essential to fulfilling this obligation of respect for the student. Additionally, it is
pivotal to train instructional assistants to understand that many behaviors are learned.
As students develop and mature, they are exposed to various behaviors, and their
background knowledge of behaviors, both expected and unexpected, increases.
Behavior almost always serves a purpose or has a function. The function of a specific
behavior is often to communicate something that a student either wants or wishes to
avoid. Other behaviors are engaged in as a means of gaining attention, both positive
and negative. Finally, instructional assistants must be able to remove their own
emotional responses from the situation at hand. When students misbehave, an
instructional assistant or staff member who lacks understanding of student behaviors
can often feel that the behavior is a personal attack. Removing emotions from the
situation during the unexpected behavior can assist the instructional assistant in
coping with the student behavior and helping the student work through the
unexpected behavior. After the incident is over, being able to continue to remove
personal emotional responses from the situation assists instructional assistants in
continuing to support the student and work in collaboration with the student in the
future.
Next, it is important to understand behavior often occurs following an event
that can be identified. When looking at behaviors, specialists often collect ABC data
or antecedent, behavior, and consequence data (Likins & Andrews, 2007). The
antecedent of a behavior is defined, for this purpose, as events, situations, or people
that may trigger or set off a specific behavior. The anteceded is the situation that
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precedes the behavior (Likins & Andrews, 2007). The behavior is the observable and
measurable action that the individual demonstrates. Finally, the consequence is the
action that follows the behavior. Consequences can be either positive or negative and
they can be a natural consequence or result of the behavior or something that is
imposed by an outside individual (Likins & Andrews, 2007). Behaviors, as previously
stated, occur to either attain/get something or avoid/escape something. All behaviors
can fall into these two categories.
Positive behavior support and difficult student behaviors.
Once a deeper understanding of behavior has been explained, instructional
assistants must be provided with positive behavior supports to assist the students in
performing academically and progressing in the classroom. Positive behavior
supports can assist instructional assistants in providing students with a safe and
positive learning environment in which the instructional assistants can prevent
unexpected behaviors from occurring by supporting and recognizing expected student
behaviors.
Staff members must develop a clear set of rules and expectations within the
classroom in which the students and instructional assistants work together in order to
prevent unexpected behaviors. Keeping rules and expectations simple and limiting the
rules to three is an effective way to ensure students remember the rules without being
overwhelmed. When the researcher developed seven rules for a classroom of 33
students, in one month an average of 4-6 students would sign the classroom behavior
log, as a result of engaging in an unexpected behavior. When the researcher reduced
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the number of rules to three for a classroom of 3 9 students the following year, in one
month an average of2-3 students would sign the classroom behavior log. Although
the behavior expectations were not lowered as a result of limiting the number of rules
adopted, the expectations described by the rules were more clear and simple for
students to reference. It is important to note that the classrooms were otherwise
similar in their composition of students and the relative severity of the student' s
disabilities. In addition, rules and expectations that are worded in a positive manner
are more effective and tell students what to do rather than what not to do (Likins &
Andrews, 2007). An example of a positively worded rule would be, "Keep hands and
feet to self." An example of a rule that tells students what not to do would be, "Do not
hit or kick." Finally, teaching the rules and discussing the rules with students is
essential for students to understand. Providing examples of the rules also aids in
understanding, such as showing a picture or demonstration of a student working in the
classroom, sitting up straight, holding their pencil in their hand and maintaining their
own personal space.
Instructional assistants must also be trained to consider a few instructional
concepts that may impact student behaviors. The task that the student is asked to
complete often impacts the student's behavior. Instructional assistants should seek to
be deliberate in noticing when student behaviors occur. They should also seek to
determine if the task the student is completing at the time of escalation is an activity
or task that was chosen by the student or the instructional assistant. Often, student
behaviors occur when no choice is allowed for the student and the instructional
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assistant decides upon the task. The instructional assistant should also seek to
maintain an awareness of each student's biggest area of need in terms of academics to
ensure proper academic support is provided to the student based on the student's
needs. A student who is presented with a task higher than the level at which the
student can successfully work is more likely to display unexpected behaviors in order
to avoid the task at hand. The amount of work presented at one time and the pace of
instruction, in terms of how long the student is expected to remain on task prior to a
break or change in task being initiated, can both impact a student's behaviors as well.
Having a consistent positive reinforcement system to motivate students to
continue working through the tasks asked of them, as well as reinforce expected
student behaviors that align with the classroom rules and expectations, is another
important component of positive behavioral supports. When students are given a
reward for good behavior, instructional assistants must be careful not to take the
rewards away. For example, when adults are given rewards, such as a paycheck for
working, they do not get a deduction from their paycheck that they have already
earned for subsequent misbehavior, such as arriving late or failing to complete an
assigned task in the time allotted. Rather, other consequences are implemented,
thereby leaving intact the rewards already earned.
The researcher has personally tried numerous positive behavior token
economy systems. The researcher found with 39 students in an elementary M/M
classroom, over a nine-month trial period, there were only three occasions on which
students' unexpected behavior remained constant or increased following the
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implementation of the positive behavior token economy system. The token economy
system was named The Point Cards. The researcher cut three by five colored index
cards into one and one half inch strips. Students were asked on the first day of class
which color they preferred, in order to obtain student buy-in to the program
implementation. Students were also shown the treasure box they were working
toward earning a prize from by gaining points daily. As a part of this token economy
system implementation, student names were written across the top of the point card
and students earned two points per every thirty-minute timeframe for behavior that
positively demonstrated the three classroom rules and expectations. If students were
not able to demonstrate that they could follow classroom rules and expectations for
the thirty-minute period, they did not actually lose points from their point card, which
was a cumulative card, instead they simply did not earn additional points for that time
period. The student point card was connected to the classroom treasure box filled with
age appropriate and school appropriate rewards. Once students earned 20 points on
their point card, they could go to the treasure box on the last day of the school week,
typically on a Friday. Students could also save their points to participate in the end of
the year auction where students could bid on larger rewards in a classroom wide
auction. The success of this token economy point system was measured by the
decrease in discipline referrals for students participating in the token economy after
the nine-month school year.
During the use of the system, when student behavior escalates and the positive
behavior support strategies do not work, instructional assistants must be prepared
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with knowledge of how to respond to the students through the next steps in behavior
management. As patt of the classroom rules and expectations, consequences must be
clearly identified for non-compliance. When student behavior is not dangerous to
themselves or others, the outlined consequences can be implemented. When student
behavior is deemed dangerous to themselves or others, the instructional assistant must
follow the district safe restraint guidelines. All instructional assistants working in
elementary M/M classrooms should receive training from their district on their
district's safe restraint actions and policies within thirty days of their date of hire.
Finally, instructional assistants should be equipped with the proper contact
information to report all incidents and document situations with students in which
they were a part before the end of their workday.
Module three: Instructional strategies
Instructional assistants in elementary M/M classrooms are often asked to
monitor student work, as well as carry out lessons in various core content areas. The
core content areas include reading, writing, and mathematics. Researchers have
identified best practices or instructional strategies that have been found to support
student learning and understanding. Knowledge of effective instructional strategies is
essential to meet the learning needs of students with mild to moderate disabilities.
The following is an alphabetical chart of some instructional strategies that
have been found effective. The chart identifies when strategies should be used in the
areas of reading, writing, and mathematics. Information used for this chart is
modified from the Saskatoon Public Schools website (Waldron, 2009).
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Instructional Strategy

Summary of
strategy

Anticipation guide

Allows reader to
predict what they
will be reading and
eliminate unlikely
events that may
occur in reading.
Teacher identifies
questions and
assigns them to be
answered and
shared with the
class by individuals
or small groups.
Teacher allows
students to read
final writing
product aloud to
peers.
Students share
books they have
found or read with
their peers.
Students participate
in identifying ideas
on a specific topic
at hand.
Student group ideas
with like ideas to
assist in
understanding.
Students are
provided with
paragraphs that are
partially filled out.
Helpful tool for
assessmg
knowledge.
Highlight

Assigned questions

Author's chair

Book talks

Brainstorm

Categorizing

Cloze Procedures

Compare and Contrast

Useful
in
reading

Useful
in
writing

Useful in
mathematics

X

X

X

X
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X

X

X

X

X

X

X

X

X

X

X

X

X

X
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similarities and
differences
between two or
more things.
Computer Assisted
Students access
Instruction
content through
interacting with
computer
programs. Allows
for student to work
at own pace.
Cooperative Learning
Students work in
groups to complete
tasks. Good for
development of
academic and
social skills.
Demonstrations/Modeling Showing students
how something
works. Allows for
more hands-on
learning.
Drill and Practice
Allows repeated
practice of a skill.
Good for skills
..
reqmnng
memorization.
Explicit or Direct
Specific and highly
Instruction
structured
instruction focused
on specific learning
objectives.
Field trips
Learning occurring
outside of the
classroom focusing
on specific learning
outcomes. Provides
real life
expenences.
Graphic Organizers
Visual support that
assists learners in
making
connections

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Guided and Assisted
Reading

Heterogeneous Grouping

Homogenous Grouping

Inquiry

Interdisciplinary
Approach

Jigsaw

between concepts
and show
relationships and
organize learning.
Small groups of
readers learn to use
various reading
strategies (context
clues, letter and
sound
relationships, word
structure, and so
forth).
Grouping students
in small groups
based on different
needs.
Grouping students
in small group
based on similar
needs.
Students explore
and acquire
information about a
topic at hand
through
expenences.
Provides lessons
that incorporate
various content
areas on the same
lesson. Assists
students in making
links between
content areas.
Each student is
responsible for a
piece of the task at
hand and to share
information learned
to learn the entire
concept as a group.
Students become

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Journal Writing

K-W-L Chart

Literature Circles

Reader's Theater

Research Projects

Response Journal

Scaffolding

experts and
mcrease
confidence.
Students write
about topics of
personal interest, to
note their
observations, to
imagine, to wonder
and to connect new
information with
things they already
know.
A chart that
documents what
students Know,
Want to learn and
have Learned after
the lesson.
Students gather in
small group to
discuss literature.
Every student in
the group has read.
Students read
scripts. Increases
student fluency and
understanding.
Students explore
questions by
reading and writing
ideas found and
then presenting
new ideas to others.
Students write
about what they
have read or
listened to.
Teacher models
and then transfers
responsibility of
learning and task to
student gradually.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Simulations

Think-Pair-Share

Writer's Workshop

Students are
provided with real
life experiences
that have been
specifically
designed for the
purpose of
learning.
Students work in
partners. First they
think about the
topics, then they
share with their
partner, and then
they share out to
the class.
A structured
routine to guide
students through
the writing process.
Allows quiet time
to work and write.

X

X

X

X

X

X
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Module Four: Confidentiality
When working with students, instructional assistants are legally required to
maintain confidentiality of personal student information. Information subject to these
legal confidentiality requirements includes information about the student and the
family of the student that the instructional assistant may gain as he or she works with
the student or have access to through his or her job. Instructional assistants are given
access at times to information regarding medical and mental health conditions that
cannot be shared with other individuals. The instructional assistants also gain
information about students and their families through their daily interactions with the
students that also cannot be shared with other individuals. Guidelines of what, when,
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how and with whom to share information is essential for instructional assistants to
have.
Summary

The researcher included information gathered from existing research, as
discussed in Chapter Two and the researcher's past experience to fully develop a
training program focusing on the primary areas of responsibility commonly detailed
in the position of an instructional assistant. These areas consist of (a) disability
awareness, (b) behavior management, (c) instructional strategy development and (d)
confidentiality.
The first module allows instructional assistants to gain insight into the
disabilities presented by those students in the classroom in which they work. The
overview of each disability provides instructional assistants with a foundational
knowledge of what is impacting each student.
The second module, which addresses behavior management, is essential to
the training program, because behavioral impediments can hinder and impact student
learning on a daily, even hourly, basis. With the supports and new knowledge about
behavior and the functions of behaviors, instructional assistants who attend the
training will be equipped with strategies to appropriately cope and handle student
behaviors.
The third module, which covers instructional strategy development, allows for
instructional assistants to meet students' specific needs in order to assist them in
succeeding within the core curriculum. Students qualify for support from M/M
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classrooms because it has been determined that they require specialized instruction to
make progress and gain access to the curriculum. The strategies identified in module
three allow instructional assistants to expand their repertoire of skills in terms of how
to present and practice skills with students in elementary M/M classrooms.
Finally, module four provides an overview and situations that instructional
assistants may encounter, as related to confidentiality. The project is a comprehensive
program available for districts, schools and classrooms to adopt and is intended to
develop further as instructional assistants participate in the training and complete the
feedback forms following the module presentations.
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Project Review and Reflection
Following the literature review it became evident that the need for a
comprehensive training program was essential due to the lack oftraining programs
available, scarcity of research on training programs available, and overwhelming
feedback from current research showing that training programs lack effectiveness in
the eyes of instructional assistants, teachers working with instructional assistants, and
parents of students with whom instructional assistants work. The present project
examined current research, along with the experiences of the researcher in order to
develop a comprehensive training program for instructional assistants working in
elementary M/M classrooms. The training program was deemed comprehensive
because it addressed and focused on the main areas ofjob responsibilities in which
many employed instructional assistants do not have experience or training. The areas
of focus for the training were: (a) disability awareness, (b) behavior management, (c)
instruction strategy development, and (d) confidentiality.

Summary of Project
The researcher hypothesized that instructional assistants working in
elementary level M/M classrooms require additional training in order to meet the
instructional assistants' needs and current job demands. Instructional assistants being
provided training related to their jobs would allow them to obtain a clearer
understanding of their roles and how to best cany out their daily responsibilities.
Existing research shows overwhelming support for the proposition that training
programs currently available do not address many areas of instructional assistant' s
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job responsibilities (Wall, Davis, Crowley & White, 2005). The training program of
the researcher was developed to meet the needs of instructional assistants in four
specific areas. The training program was designed to be used either as a series of brief
and separate modules, each focusing on one area or aspect of instructional assistants'
jobs or, alternatively, to be used as a one-day comprehensive training program.
The training program is broken into four main modules. The disability
awareness module provides a brief overview of what the main disabling conditions
are, as outlined in the law (See Appendix A, Module One). The behavior management
module addresses areas such as the definition of behavior, positive behavior supports,
an example of a behavior system, and how to handle unexpected behaviors when the
previously listed do not prevent or deescalate unexpected student behaviors (See
Appendix A, Module Two). The instructional strategy development module focuses
on instructional strategies to be utilized by the instructional assistant when providing
academic support to students in elementary level M/M classrooms. Although the list
of instructional strategies is not all encompassing, it provides a thoroughly developed
list of instructional strategies, along with a brief description of the uses for each
strategy. The instruction strategy development module provides instructional
assistants with a list of these instructional strategies and identifies which of the main
content areas, reading, writing or mathematics, for which each instructional strategy
is most appropriate (See Appendix A, Module Three). The final module focuses on
confidentiality. Confidentiality is essential because through training and working with
students, instructional assistants gain access to information that is highly confidential
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and should not be discussed with other individuals. An overview of confidentiality,
along with the importance of keeping information confidential is emphasized in this
module. This final module concludes with scenarios to help instructional assistants
apply their knowledge of confidential information and when/who to share information
with both on the job site and off the job site, as well (See Appendix A, Module Four).
Each module comes with a feedback form for the instructional assistants to
complete four to six weeks following the training session (See Appendix C). The
feedback form serves the purpose of checking for instructional assistant
understanding, as well as evaluating the effectiveness of the training modules. The
trainer also has access to the information provided by the instructional assistants on
the feedback forms, in order to evaluate the effectiveness of the module presented.

Future Uses of Project
The current training program is intended to be used at the district level for
district-wide training, at the school-site level to ensure school-wide consistency in
training, or at the classroom level to meet the needs of instructional assistants
currently working in elementary level M/M classrooms. The program was developed
to be utilized with instructional assistants, both new to the profession and retuming,
who work in elementary level M/M classrooms. The training program should be
carried out prior to the new school year beginning, in order to provide instructional
assistants with training information before working with students. When new
instructional assistants are hired during the school year, these instructional assistants
should be provided with the training within thirty days of hire to ensure they are

TRAINING FOR INSTRUCTIONAL ASSISTANTS

47

adequately trained and prepared for their job responsibilities and duties. The training
can be used as individual modules that range from fifteen minutes to one hour to
complete or as a comprehensive training program that is delivered as a one-day
training program.
The trainer who presents the training modules is responsible for distributing
the feedback form for the specific module four to six weeks following the
presentation of each training module. The trainer is also responsible for reviewing the
module feedback forms every four months to ensure the understanding of
instructional assistants is clear, as well as to determine if the training program meets
the current needs of the instructional assistants at the classroom, school-site or school
district level. Finally, the trainer who presents the modules is responsible for
reporting results of feedback forms to the researcher, following the first year of
implementation, in order to allow the researcher to continually evaluate and adapt the
training program to be most effective.
The training program is intended to be made available and is user-friendly to
encourage training staff in school districts to adopt the training program. The training
will not involve any cost to the district, so as to encourage the use of the program,
especially until feedback and adjustments to the program have been made. Finally,
the training program is intended to be presented to colleges supporting teacher
credentialing and administrative credentialing programs, for the purpose of bringing
awareness to future educators and administrators of this newly available
comprehensive training program.
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Project in Context
The current training program addresses the need identified through research
for additional training to be made available to instructional assistants. The training
program focuses on the main areas ofjob responsibility, as past research determines
that student performance increases only when appropriate training is provided to
instructional assistants working with these students. Further, the training addresses
the specific areas identified in past research that instructional assistants wish to
receive additional training in: instruction strategy development and disability
awareness. Due to the use of the feedback forms, the instructional assistants who
participate in the training will be provided opportunities to provide feedback to the
trainer and the researcher, as designer of the training program. Also, the trainer can
examine the effectiveness of the training program through the use of the feedback
forms. Finally, the training program is designed to include handouts for the
participants in order for them to have access to a reference of the materials previously
presented within each training module. To conclude, current training programs focus
on the self-efficacy of instructional assistants, instead of directly focusing on
increasing student academic achievement through the use of a comprehensive
instructional assistant training program.

Global Implications
At a school level, the benefits of having a comprehensive training program are
evident when student achievement is positively impacted. To the extent school
districts decide to adopt the training program, such adoption will promote use of
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common language and knowledge among professionals within the adopting district.
Under these circumstances, when individual instructional assistants are transferred to
new school sites, the receiving sites know the specific training the incoming
instructional assistants have received as related to the job. Ifthe training program
were adopted at a state level it would follow the statewide teacher preparation
programs more closely. Teachers in the state of California go through credentialing
programs in order to work with students in special education classrooms. If
instructional assistants were mandated to participate in training programs statewide,
then the quality of instructional assistants could be expected to increase, which, in
turn, could contribute to an increase in student academic achievement. Since students
with disabilities who are in elementary level M/M classrooms often have academic
difficulties, ensuring they are given access to knowledgeable staff members is
essential to their academic growth.
Limitations

The researcher sought to meet the needs of instructional assistants working in
M/M classrooms through the development of a comprehensive training program. As
with most studies, there are limitations to the training program developed that will be
addressed hereafter. The training program addresses the main areas ofjob
responsibility required of instructional assistants who are working in an elementary
M/M classroom setting. The program focuses on (a) disability awareness, (b)
behavior management, (c) instructional strategy development, and (d) confidentiality,
which means that there are numerous areas ofjob training that will not be address or
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provided through the use of the current training program. Furthermore, the training
program was developed to be used with instructional assistants working in elementary
level M/M classrooms. The training program is not relevant or comprehensive to the
needs of instructional assistants working in classrooms that service students with
more significant needs. The researcher did not pilot the training program prior to full
development to demonstrate the effectiveness ofthe training modules. Additionally,
the program utilized previous research studies, along with personal past experiences
of the researcher, in order to develop the current training program. The researcher has
only three years experience working as a M/M classroom teacher, which could impact
the perspective of the researcher in assessing instructional assistants training needs,
due to the limited interactions over the years with a high number of instructional
assistants. Finally, the researcher's experience is in a school in a northern San Diego
County school district, which has a higher socio-economic status than many school
districts in the San Diego County area, therefore the previous education of
instructional assistants employed in these classrooms might impact the researcher' s
perceptions of the needs of instructional assistants, in general.
Future Research and Projects

Further research should be undertaken to examine and identify the previous
education and careers that instructional assistants typically have prior to being hired
as an instructional assistant. The prior education and careers of instructional assistants
can have an impact on the need for training and identify additional areas of training
need. The current program is anticipated to be examined following the first year of
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implementation based on the feedback forms provided by instructional assistants who
have participated in the training program after they have been allowed time to apply
their knowledge from each module. An additional training program should be
developed to meet the needs of teachers who are working with instructional
assistants. The teachers who supervise instructional assistants should be properly
trained on how to supervise and oversee programs and individuals. Finally, the
training program for teachers should provide teachers with how to correct behaviors
of instructional assistants that are counterproductive to student success.
Summary

School districts now have access to a comprehensive training program that
provides instructional assistants with access to the knowledge necessary to become
valuable resources in elementary level M/M classrooms. Instructional assistants'
background experiences and employment histories vary widely. Therefore, a training
program developed to be used either as separate modules or as a comprehensive
training program is essential to ensure consistent levels of training for instructional
assistants. Although instructional assistants are requested to perf01m numerous jobs
to support the classroom teachers with whom they work and to support student
academic achievement, the main areas ofjob responsibility that require specific
training, based on a thorough examination of past research and the researcher's
previous experiences, consist of (a) disability awareness, (b) behavior management,
(c) instructional strategy development, and (d) confidentiality. With a comprehensive
training program in place, instructional assistants will feel more prepared on the job,
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the need for teachers working with instructional assistants to consistently provide
guidance and support for them will be decreased, and most importantly, student
academic achievement will increase.
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Appendix A: Training Materials for the Trainer

Congratulations on embarking on a journey to better meet the needs of
students in mild to moderate elementary level special education classrooms! Through
the use of this training program, instructional assistants will be better prepared to
meet the needs of students on campus in which they work. This training program is
designed to provide the trainer of instructional assistants with information to
successfully cany out the training program. The training is divided into modules that
address specifically identified training needs of instructional assistants. The training
program focuses on the areas of disability awareness, behavior management,
instructional strategy development, and confidentiality.
The training modules have been developed to be used both individually for
topic specific training purposes, as well as to be used in conjunction with other
modules to form a comprehensive training program. Each module begins with an
overview and definitions of the topic at hand. Once general knowledge has been
presented about the topic, the training then delves deeper into the specific information
that instructional assistants must know in order to be effective in working with the
students in mild to moderate classrooms. The information gathered from past research
studies, anecdotal evidence and the author' s past experiences all contributed to the
development and content presented in the training modules.
Sincerely,
Angela D. Paterson
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Justification for Utilizing the Training Program

Instructional assistants are traditionally valuable resources in special
education classrooms, but frequently are not adequately trained to meet the demands
of this environment. When an instructional assistant enters a classroom, he or she
brings an unknown range of background experience. The experience level of such
assistants varies from a master' s degree in special education to little or no job related
experience. If instructional assistants are not provided with adequate training, it is
unreasonable to expect them to contribute to student success and to be valuable
resources in special education classrooms. Instructional assistants in elementary mild
to m0derate special education classroom settings need an effective training program
that addresses their responsibilities so that they may, in turn, be effective in their
positions.
With well-trained instructional assistants, teachers can be expected to benefit
from more effective support in the classroom. The instructional assistants are
anticipated to benefit from additional training in the areas pertaining to their daily job
responsibilities. As a result of the new training program, instructional assistants may
encounter less frustration on the job. Finally, the students themselves can be expected
to benefit, in the form of improved academic achievement, from the improved quality
of support that well-trained instructional assistants are equipped to provide them.
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Participants and Setting

Teachers, schools, and districts needing to train instructional assistants
working in elementary mild to moderate classrooms are anticipated to utilize this
training program. The program can be carried out at the district level in a district
conference room that could conceivably accommodate hundreds of instructional
assistants. The training can also be carried out at the school or classroom level, where
the training may take place in a classroom setting (when no students are present)
accommodating a handful of instructional assistants. The training program is intended
to provide both new and retuming instructional assistants with valuable information
that may enable them to perform more successfully in their positions. Each module
requires 15 minutes to one hour to complete, including a question and answer session
at the end of the module. The researcher recommends presenting one or two modules
at a time, although the entire training curriculum can be presented as a one-day
training program.
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Materials Needed
The materials needed for use of this training program are anticipated to be
kept in a training folder maintained by the trainer or the district or school sponsoring
the training. The training binder includes PowerPoint presentations with notes to the
trainer regarding what may be said during the training session. The back of this
training binder contains a copy of each PowerPoint presentation, which can be
distributed as handouts for instructional assistants, and the feedback form to be
completed following each module. A computer and projector are required to display
the PowerPoint presentations, which are included in this training folder. These
presentations guide the trainer through the training program and provide the trainees
with a visual support. Handouts, also included in the training folder, are provided for
the instructional assistants participating in the training program in order to ensure
they have access to the training information for subsequent review. Finally, the trainer
should provide participants with pencils, pens, highlighters, and adhesive backed
notes to ensure they have access to supplies that will further support their
understanding, as they move through each training module.
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How to Deliver the Training Program

Actual presentation of the training program requires numerous specific steps
to assure its effectiveness. The trainer must first review this training folder to gain
insight into the content of each training module. Once the module or modules the
trainer wishes to present have been identified, the trainer must estimate the time
frame that is required to present the module or modules selected, allowing for
question and answer time during or after the presentations.
Prior to the trainees arriving, the trainer must review the training module
being presented, the background for the trainer section for the module, and the notes
to the trainer on the PowerPoint notes. Copies of the handouts provided near the back
of this training folder for trainees must be made for all participants in the training
program, prior to the arrival of the participants. The PowerPoint presentation included
in the training folder must be loaded and projected prior to the trainees arriving.
Pencils, pens, highlighters and sticky notes should be placed on tables to allow
trainees easy access to these supplies. A copy of the training handout should also be
placed at each seat, prior to the arrival of the trainees. It is recommended that trainers
not attempt to cover more than two modules in one day to ensure trainees can absorb
and understand the materials presented.
Following the training, the trainer should make himself or herself available to
trainees to address additional questions that may arise. Trainees should be provided a
module specific feedback form four to six weeks following the presentation of a
module to assist the trainer, as well as the researcher, as designer of the training
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program, to ensure the modules continue to meet the instructional assistant needs and
that information presented in the modules is being applied in the instructional
assistant's day to day responsibilities and on the job interactions.
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Evaluation of the Training Program Effectiveness

Trainers are anticipated to be responsible for reviewing the feedback forms at
their work sites to determine the effectiveness of the modules among their
instructional assistants. The designer intends to gather information from trainers,
upon completion of the first year oftraining, to ensure the effectiveness and
continuing viability of the modules and evaluate the need for further training modules
to be added to the program or for current modules to be adapted. Questions included
on the feedback forms specifically address the learning objective for each module.
Questions on the feedback form for each module ask about the content of the module,
as well as the responding trainee's application of the content of each module within
his or her current position. Finally, on the feedback form there is an area for the
responding instructional assistant to request fmther training on the topic and ask
further questions about the content of the training module.
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Training Modules At a Glance
Module One
Module one was designed to focus on disability awareness. Module one
outlines the various disabilities likely to be presented by students with whom the
instructional assistants will be working. The module provides an overview of each
disability and its impact on the student. It is important to note that, although the
definition for each disability is provided, not all students who have been identified as
having a specific disability will exhibit the same strengths and weaknesses.
Throughout the training module it is essential to continually remind instructional
assistants that all students, regardless of their identified disability, have areas of
strength.

Module Two
In module two, which focuses on behavior management, the training materials
identify specific definitions for behavior. The training materials then examine the
main concepts that are essential for individuals working with students who display
unexpected behaviors, such as the function of behaviors or why behaviors occur.
Ways to collect data and identify essential components of data collection are
presented to provide the instructional assistants with basic insight into the process and
purpose of data collection. Next, the training examines positive behavior supports,
including a sample token economy. Finally, the behavior management section of the
training concludes with supports and essential concepts that instructional assistants
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must be aware of when positive behavior suppmis do not prevent or deescalate
unexpected student behaviors.
Module Three

Module three focuses on instructional strategies and consists of the best, most
user-friendly ideas the researcher was able to gather. The designer compiled a list of
instructional strategies that can be used with students in an elementary mild to
moderate classroom. The strategies were compiled from the researcher's past
experience and from the research reviewed in Chapter Two. The list identifies the
name of each strategy and then provides a brief description of the strategy. Finally,
the list identifies specific strategies, which are useful in each ofthe main content
areas of reading, writing, and mathematics. It is important to note that not all
instructional strategies available were presented in this section; instead the section
presents a selection of easy to use and appropriate strategies that cover the core
content areas. This module focuses on trainee discussions of the instructional
strategies provided and allows time to identify specific instructional strategies in
which they wish to utilize in their cunent job position.
Module Four

Module four focuses on confidentiality, as related to an instructional
assistant's job responsibilities. The module begins with a definition of confidentiality,
as it applies in the professional educational setting. Discussion of this topic is
supported with scenarios in which the instructional assistants must determine whether
they can share any information about a student and, if so, how much information can
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be shared. The goal of this module is to impress upon the instructional assistants that
compliance with laws governing confidentiality is more situational than just a rote
application of the definition.

TRAINING FOR INSTRUCTIONAL ASSISTANTS

66

Module One: Disability Awareness
Background for the Trainer- Disability Awareness
When working with an individual with a disability, it is important to
understand the individual 's areas of strength and areas of weakness. In order to meet
the needs of the students that instructional assistants work with, they must have
general knowledge about disabilities, as well as how the disability may impact their
academic progress and performance. Every student with a disability presents
extremely different needs and strengths.
The areas of disability in which students can qualify for special education
services include the following: (a) autism, (b) deaf/blind, (c) deafness, (d) hearing
impaired, (e) mental retardation, (f) multiple disabilities, (g) orthopedic impairment,
(h) serious emotional disturbance, (i) specific learning disabilities, (j) speech or
language impairment, (k) traumatic brain injury, (1) visual impairment including
blindness, and (m) other health impairment. The information for the following
overviews of disabilities comes from the National Dissemination Center for Children
with Disabilities (NICHCY) website (NICHCY, 2009):
1. Autism is defined as a "developmental disability significantly affecting
verbal and nonverbal communication and social interaction" (NICHCY,
2009). Typically individuals are identified as having autism before the age of
three. Individuals with autism often also engage in "repetitive activities and
stereotyped movements, resistance to environmental change or change in daily
routines, and unusual responses to sensory experiences" (NICHCY, 2009).
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2. Deaf/blindness is defined as "simultaneous hearing and visual impairments,
the combination of which causes such severe communication and other
developmental and educational needs that they cannot be accommodated in
special education programs solely for children with deafness or children with
blindness" (NICHCY, 2009). Students with this qualifying condition are often
placed in programs other than M/M classrooms that can better meet their
needs.
3. Deafness is defined as an individual that has a "hearing impairment so
severe that a child is impaired in processing linguistic information through
hearing, with or without amplification, that adversely affects a child's
educational performance" (NICHCY, 2009).
4. Hearing impaitment is defined as an "impairment in hearing, whether
permanent or fluctuating, that adversely affects a child's educational
performance but is not included under the definition of deafness" (NICHCY,
2009).
5. Mental retardation or intellectual disability is defined as a "significantly sub
average general intellectual functioning, existing concurrently with deficits in
adaptive behavior and manifested during the developmental period, that
adversely affects a child's educational performance" (NICHCY, 2009).
Students with this qualifying condition are often times placed in programs
other than M/M classrooms that can better meet their needs.
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6. Multiple disabilities is defined as "simultaneous impairments (such as
mental retardation-blindness, mental retardation-orthopedic impairment, etc.),
the combination of which causes such severe educational needs that cannot be
accommodated in a special education program solely for one of the
impairments" (NICHCY, 2009). It is important to note that this disabling
condition does not include deaf and blindness. Students with this qualifying
condition are often times placed in programs other than M/M classrooms that
can better meet their needs.
7. Orthopedic impairment is defined as "a severe orthopedic impairment that
adversely affects a child's educational performance. The term includes
impairments caused by a congenital anomaly, impairments caused by disease
(e.g., poliomyelitis, bone tuberculosis), and impairments from other causes
(e.g.,cerebral palsy, amputations, and fractures or burns that cause
contractures)" (NICHCY, 2009).
8. Serious emotional disturbance is defined as "a condition exhibiting one or
more of the following characteristics over a long period oftime and to a
marked degree that adversely affects a child's educational performance:

(f) An inability to learn that cannot be explained by intellectual, sensory, or

health factors .
(g) An inability to build or maintain satisfactory interpersonal relationships
with peers and teachers.
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(h) Inappropriate types of behavior or feelings under normal circumstances.
(i) A general pervasive mood of unhappiness or depression.
(j) A tendency to develop physical symptoms or fears associated with

personal or school problems.

The term includes schizophrenia. The term does not apply to children who are
socially maladjusted, unless it is determined that they have an emotional
disturbance" (NICHCY, 2009). Students with this qualifying condition are
often placed in programs other than M/M classrooms that can better meet their
needs.

9. Specific learning disability is defined as "a disorder in one or more of the
basic psychological processes involved in understanding or in using language,
spoken or written, that may manifest itself in the imperfect ability to listen,
think, speak, read, write, spell, or to do mathematical calculations. The term
includes such conditions as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia, and developmental aphasia. The term does not include
learning problems that are primarily the result of visual, hearing, or motor
disabilities; of mental retardation; of emotional disturbance; or of
environmental, cultural, or economic disadvantage" (NICHCY, 2009).
10. Speech or language impairment is defined as "a communication disorder
such as stuttering, impaired articulation, a language impairment, or a voice
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impairment that adversely affects a child's educational performance"
(NICHCY, 2009).
11 . Traumatic brain injury is defined as "an acquired injury to the brain
caused by an external physical force, resulting in total or partial functional
disability or psychosocial impairment, or both, that adversely affects a child 's
educational performance. The term applies to open or closed head injuries
resulting in impairments in one or more areas, such as cognition; language;
memory; attention; reasoning; abstract thinking; judgment; problem-solving;
sensory, perceptual, and motor abilities; psychosocial behavior; physical
functions; information processing; and speech" (NICHCY, 2009).
12. Visual impairment, including blindness is defined as impairment in vision
that, even with correction, adversely affects a child's educational
performance. The term includes both partial sight and blindness" (NICHCY,
2009).
13. Other health impairment is defined as "having limited strength, vitality, or
alertness, including a heightened alertness to environmental stimuli, that
results in limited ale1iness with respect to the educational environment, that
(c)

is due to chronic or acute health problems such as asthma, attention
deficit disorder or attention deficit hyperactivity disorder, diabetes,
epilepsy, a heart condition, hemophilia, lead poisoning, leukemia,
nephritis, rheumatic fever, sickle cell anemia, and Tourette
syndrome; and
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adversely affects a child's educational performance" (NICHCY,
2009).
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Notes to the trainer:
Understanding disabilities is an essential part of an instructional assistant's job since
they interact with students who have been found to have a disability that impacts
them at school.
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Notes to the trainer:
Students must present with and fall under one of these disabling conditions in order
to qualify for services and supports provided in a special education classroom.
Emphasizing the idea of all students have strengths, regardless of their disability, is an
essential component of this training module.
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Notes to the tra iner:
Students with this disability will often engage in repeated movements, such as hand
flapping or rocking.
These students do not respond well to sudden change.
A student with Autism can be more reactive to things that affect their senses, such as
loud noises or touch .
These students love rules and will follow rules well.
A student with Autism will often have a lot of very specific interests and knowledge
that can be used in specific areas of instruction.
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Notes to the trainer:
Students with this qualifying condition are often times placed in programs other than
mild to moderate elementary level classrooms that can better meet their needs.
These students have heightened senses of touch and taste that can be utilized for
instruction.
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Notes to the trainer:
Students with deafness can know sign language. They can teach other students some
signals to be used in class.
They often have heightened senses other than hearing to accommodate for their
weakness in hearing.
Visuals and body language really help students who are unable to hear.
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Notes to the trainer:
Students with a hearing impairment may hear some noises, but their hearing is
impacted to some degree.
Using visuals and body language as a way to communicate is helpful.
These students also have heightened senses other than hearing.

77

TRAINING FOR INSTRUCTIONAL ASSISTANTS

78

Notes to the trainer:
Students with this qualifying condition are often times placed in programs other than
mild to moderate elementary level classrooms that can better meet their needs.
Making sure instruction and directions are at the student's cognitive and ability level,
rather than at their age or grade level is essential.
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Notes to the trainer:
Students with this qualifying condition are often times placed in programs other than
mild to moderate elementary level classrooms that can better meet their needs.
To meet the needs of a student with this disability the staff member must ensure
they are working at their cognitive and ability level, rather than their chronological
age or grade level.
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Notes to the trainer:
Remember these students are fragile often, but not contagious.
With permission, making peers aware of their condition can help with peer relations.
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Notes to the trainer:
Students with this qualifying condition are often times placed in programs other than
mild to moderate elementary level classrooms that can better meet their needs.
Being aware of the student's behavioral needs and how to respond is very important
for staff members working with these individuals.
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Notes to the trainer:
When working with students with specific learning disabilities the staff member
should ensure they are giving adequate think time for the student to process
information.
Allowing the student multiple opportunities and ways to demonstrate understanding
of content is important as well.
Gaining more information about the area of processing that is impacted for each
student is helpful in knowing if attention, processing speed, or memory is negatively
impacting the student's performance.
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Notes to the trainer:
A student with this disability will be working with a Speech and Language therapist as
well so collaboration with them can be essential.
Being aware of language demands and language needs assists staff in knowing if the
student cannot read or speak due to lack of understanding or skills in academics or
language based difficulties.
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Notes to the trainer:
Depending on the area of the brain impacted, senses can be desensitized or
heightened.
Determining the area of impairment is essential to knowing how best to work with
students under this disabling condition.
Behavioral supports and knowledge are important for staff to have knowledge of
when working with students with traumatic brain injuries.
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Notes to the trainer:
Using clear oral language is a good way to communicate with these students.
These students also have heightened senses other than vision, such as hearing and
their sense of touch.
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Notes to the trainer:
Students with attention difficulties fall under this category.
Students can present as being very hyper and requiring calming exercises or can
present as being lethargic and require awakening exercises.
Students with an other health impairment in the area of attention benefit from
movement breaks to refocus attention.
Students with other health impairments falling under medical diagnosis should
consult with the teacher and a medical professional for advice.
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Module Two: Behavior Management
Background for the Trainer- Behavior Management
When an instructional assistant is not provided knowledge to develop an
understanding of behavior management techniques, the instructional assistant is
placed in a difficult position in attempting to carry out their assigned job
responsibilities. This difficulty is manifested in several ways, as the student behaviors
impede the student's learning and ability to fimction in the classroom setting. In
addition, the affected student's behaviors impede students surrounding the affected
student, in terms oftheir learning and availability of the instructional assistant to help
them. When a student behavior begins to escalate, often the instructional assistant,
who has not been provided comprehensive training related to behaviors, is the first
adult to interact with or approach the student, due to simple proximity and
availability. In order for instructional assistants to fully meet student needs, they must
have knowledge of positive behavior supports both in order to help prevent
unexpected behaviors, as well as to handle unexpected behaviors when they do arise.
Definition of Behavior
For purposes of this training program, behavior is defined as any action that
can be observed and measured (Likins & Andrews, 2007). It is important to note that
behavior is not what someone is thinking or feeling. Defining behavior in these terms
allows for instructional assistants to document objectively observable actions, instead
of embedding their own interpretation of the behaviors within the documentation
describing the behavior.
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Background on Behavior
There are three key conceptual ideas for instructional assistants to become
aware of and utilize when managing student behaviors. First, professional
responsibilities are imposed upon and required of instructional assistants when
interacting with students. Instructional assistants are required to ensure the safety of
the student, the students within physical proximity of the student in need, other staff
members, and themselves at all times. Second, instructional assistants are expected to
understand, implement, and carry out specifically designed behavioral supports with
an appropriate level of respect for the student in need. Although the student in need
may be acting unexpectedly, the student is still entitled to be treated as a human
being, regardless of the disability that is causing the student to act unexpectedly at
school or in any environment. Ensuring that the situation surrounding the behavior, as
well as the consequences, are contained and kept as confidential as possible is
essential to fulfilling this obligation of respect for the student. Additionally, it is
pivotal to train instructional assistants to understand that many behaviors are learned.
As students develop and mature, they are exposed to various behaviors, and their
background knowledge of behaviors, both expected and unexpected, increases.
Behavior almost always serves a purpose or has a function. The function of a specific
behavior is often to communicate something that a student either wants or wishes to
avoid. Other behaviors are engaged in as a means of gaining attention, both positive
and negative. Finally, instructional assistants must be able to remove their own
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emotional responses from the situation at hand. When students misbehave, an
instructional assistant or staff member who lacks understanding of student behaviors
can often feel that the behavior is a personal attack. Removing emotions from the
situation during the unexpected behavior can assist the instructional assistant in
coping with the student behavior and helping the student work through the
unexpected behavior. After the incident is over, being able to continue to remove
personal emotional responses from the situation assists instructional assistants in
continuing to support the student and work in collaboration with the student in the
future.
Next, it is important to understand behavior often occurs following an event
that can be identified. When looking at behaviors, specialists often collect ABC data
or antecedent, behavior, and consequence data (Likins & Andrews, 2007). The
antecedent of a behavior is defined, for this purpose, as events, situations, or people
that may trigger or set off a specific behavior. The anteceded is the situation that
precedes the behavior (Likins & Andrews, 2007). The behavior is the observable and
measurable action that the individual demonstrates. Finally, the consequence is the
action that follows the behavior. Consequences can be either positive or negative and
they can be a natural consequence or result of the behavior or something that is
imposed by an outside individual (Likins & Andrews, 2007). Behaviors, as previously
stated, occur to either attain/get something or avoid/escape something. All behaviors
can fall into these two categories.
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Positive Behavior Support and Difficult Student Behaviors
Once a deeper understanding of behavior has been explained, instructional
assistants must be provided with positive behavior supports to assist the students in
performing academically and progressing in the classroom. Positive behavior
supports can assist instructional assistants in providing students with a safe and
positive learning environment in which the instructional assistants can prevent
unexpected behaviors from occurring by supporting and recognizing expected student
behaviors.
Staff members must develop a clear set of rules and expectations within the
classroom in which the students and instructional assistants work together in order to
prevent unexpected behaviors. Keeping rules and expectations simple and limiting the
rules to three is an effective way to ensure students remember the rules without being
overwhelmed. Although the behavior expectations are not lowered as a result of
limiting the number of rules adopted, the expectations described by the rules are more
clear and simple for students to reference. In addition, rules and expectations that are
worded in a positive manner are more effective and tell students what to do rather
than what not to do (Likins & Andrews, 2007). An example of a positively worded
rule would be, "Keep hands and feet to self." An example of a rule that tells students
what not to do would be, "Do not hit or kick." Finally, teaching the rules and
discussing the rules with students is essential for students to understand. Providing
examples of the rules also aids in understanding, such as showing a picture or
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demonstration of a student working in the classroom, sitting up straight, holding their
pencil in their hand and maintaining their own personal space.
Instructional assistants must also be trained to consider a few instructional
concepts that may impact student behaviors. The task that the student is asked to
complete often impacts the student's behavior. Instructional assistants should seek to
be deliberate in noticing when student behaviors occur. They should also seek to
determine if the task the student is completing at the time of escalation is an activity
or task that was chosen by the student or the instructional assistant. Often, student
behaviors occur when no choice is allowed for the student and the instructional
assistant decides upon the task. The instructional assistant should also seek to
maintain an awareness of each student's biggest area of need in terms of academics to
ensure proper academic support is provided to the student based on the student's
needs. A student who is presented with a task higher than the level at which the
student can successfully work is more likely to display unexpected behaviors in order
to avoid the task at hand. The amount of work presented at one time and the pace of
instruction, in terms of how long the student is expected to remain on task prior to a
break or change in task being initiated, can both impact a student's behaviors as well.
Having a consistent positive reinforcement system to motivate students to
continue working through the tasks asked of them, as well as reinforce expected
student behaviors that align with the classroom rules and expectations, is another
important component of positive behavioral supports. When students are given a
reward for good behavior, instructional assistants must be careful not to take the
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rewards away. For example, when adults are given rewards, such as a paycheck for
working, they do not get a deduction from their paycheck that they have already
earned for subsequent misbehavior, such as arriving late or failing to complete an
assigned task in the time allotted. Rather, other consequences are implemented,
thereby leaving intact the rewards already earned.
The token economy system named The Point Cards is an example of a
positive behavior support system. The system uses three by five colored index cards
that are cut into one and one half inch strips. Students are asked on the first day of
class which color they preferred, in order to obtain student buy-in to the program
implementation. Students should be shown the treasure box they were working
toward earning a prize from by gaining points daily. As a part of this token economy
system implementation, student names should be written across the top of the point
card and students earned two points per every thirty-minute timeframe for behavior
that positively demonstrated the three classroom rules and expectations. If students
are not able to demonstrate that they could follow classroom rules and expectations
for the thi1ty-minute period, they did not actually lose points from their point card,
which was a cumulative card, instead they simply did not earn additional points for
that time period. The student point card can be connected to the classroom treasure
box filled with age appropriate and school appropriate rewards. Once students earn 20
points on their point card, they can go to the treasure box on the last day of the school
week, typically on a Friday. Students can also save their points to participate in the
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end of the year auction where students can bid on larger rewards in a classroom wide
auction.
During the use of the system, when student behavior escalates and the positive
behavior support strategies do not work, instructional assistants must be prepared
with knowledge of how to respond to the students through the next steps in behavior
management. As part of the classroom rules and expectations, consequences must be
clearly identified for non-compliance. When student behavior is not dangerous to
themselves or others, the outlined consequences can be implemented. When student
behavior is deemed dangerous to themselves or others, the instructional assistant must
follow the district safe restraint guidelines. All instructional assistants working in
elementary mild to moderate classrooms should receive training from their district on
their district's safe restraint actions and policies within thirty days of their date of
hire. Finally, instructional assistants should be equipped with the proper contact
information to report all incidents and document situations with students in which
they were a part before the end of their workday.
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Behavior
Management
What is behavior?
Why does it occur?
What should we do about
behavior?

Notes to the trainer:
Behavior is very important for instructional assistants to learn about and understand
because if behaviors are not under control no learning can occur.
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What is behavior?
o For purposes of thi s training, behavior is
defin ed as any acti on th at can be
observed and measured (Likinis &
Andrews, 2007).
o It is important to note th at behavior is not
what someone is thinkin g or feeling .

Notes to the trainer:
Defining behavior in these terms allows for instructional assistants to document
objectively the observable actions, instead of embedding their own interpretation of
the behaviors within the documentation describing the behavior.
Remember that behaviors can be good or bad.
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Three key ideas
o First, instructional assistants are requ ired to ensure
the sa fety o f the student, the students wi thi n
p hysica l proxim ity of the studen t in need, o ther
staff members, and themselves a t a ll times .
o Second, instructional assistants are expected to
understa nd, implement, and carry out specifica lly
designed behaviora l supports with an appropriate
level of respect fo r the studen t in need.
o Finally, instructional assista nts must be able to
remove the ir own emotiona l responses to the
situation a t hand.

Notes to the trainer:
Although the student in need may be acting unexpectedly, the student is still entitled
to be treated as a human being regardless of the disability that is causing the student
to act unexpectedly at school or in any environment.
Ensuring that the situation surround ing the behavior, as well as the consequences,
are contained and kept as confidential as possible is essential to fulfilling t his
obligation of respect for the student.
Additionally, it is pivotal to train instructional assistants to understand that many
behaviors are learned . As students develop and mature, they are exposed to various
behaviors, and their background knowledge of behaviors, both expected and
unexpected, increases.
Removing emotions from the situation during the unexpected behavior can assist the
instructional assistant in coping with the student behavior and helping the student
work through the unexpected behavior. After the incident is over, being able to
continue to remove personal emotional responses from the situation assists
instructional assistants in continuing to support the student and work in collaboration
with the student in the future.
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Why do behaviors occur?
o Behavior a lmost a lways serves a purpose
or has a function.
o Behavior either gets th e st udents
somethin g or gets th e student away from
somethin g.

Notes to the trainer:
The function of a specific behavior is often to communicate something that a student
either wants or wishes to avoid.
Other behaviors are engaged in as a means of gaining attention, both positive and
negative.
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Data and Behavior
o Data on behavior provides professionals
w ith more insight into t he behavior
o Ofte n times "ABC" data is useful to
understand stu dent behaviors
o Follow any data collection procedures
exactly as informed to do

Notes to the trainer:
It is important to understand behavior often occurs following an event that can be
identified.
When looking at behaviors, specialists often collect ABC data or antecedent, behavior,
and consequence data (Likins & Andrews, 2007).
An individual defines the antecedent of a behavior as events, situations, or people
that may trigger or set off a specific behavior.
The anteceded is the situation that precedes the behavior (Likins & Andrews, 2007).
The behavior is the observable and measurable action that the individual
demonstrates.
Finally, the consequence is the action that follows the behavior. Consequences can be
either positive or negative and they can be a natural consequence or result of the
behavior or something that is imposed by an outside individual (Likins & Andrews,
2007).
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Behavioral Expectations
o Be clear o n classroom expectations and
rul es

Notes to the trainer:
Staff members must develop a clear set of rules and expectations within the
classroom in which the students and instructional assistants work together in order
to prevent unexpected behaviors.
Keeping rules and expectations simple and limiting the rules to three is an effective
way to ensure students remember the rules without being overwhelmed.
In addition, rules and expectations that are worded in a positive manner are more
effective and tell students what to do rather than what not to do (Likins & Andrews,
2007).
An example of a positively worded rule would be, "Keep hands and feet to self."
An example of a rule that tells students what not to do would be, "Do not hit or kick."
Finally, teaching the rules and discussing the ru les with students is essential for
students to understand and be provided with examples of the rules, such as a picture
or demonstration of a student working in the classroom, sitting up straight, holding
their pencil in their hand and maintaining their personal space.
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Events that impact student
behavior to be aware of...
o
o
o
o

Types o f tasks o r activities
C hoices o r lack o f c hoice
Areas o f academic need
Am o unt of tim e asked to work

Notes to the trainer:
The task that the student is asked to complete often impacts the student's behavior.
Instructional assistants should examine when the student behaviors occur.
They should determine if the task the student is completing at the time of escalation
is an activity or task that was chosen by the student or the instructional assistant.
Often times, the student behaviors occur most often when no choice is provided to
the student and the instructional assistant solely decides upon the task.
The instructional assistant should also be aware of each student's biggest area of
need in terms of academics to ensure proper academic support is provided to the
student based on the student's needs.
A student who is presented with a task higher than their level in which they can
successfully complete is more likely to display unexpected behaviors in order to avoid
the task at hand.
The amount of work presented at one time and the pace of instruction in terms of
how long the student is expected to remain on task prior to a break or change in task
being initiated can both impact a student's behaviors as well.
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Positive Behavior Supports
o Behaviors th a t are positive shou ld be
reinforced
o The reinforcement fo r the behavior shou ld
never be taken away again

Notes to the trainer:
Having a consistent positive reinforcement system to motivate students to continue
working through the tasks asked of them, as well as reinforce expected student
behaviors that align with the classroom rules and expectations is an important
component of positive behavioral supports.
When students are given a reward for good behavior, instructional assistants must be
careful not to take the rewards away.
For example, when adults are given rewards, such as a paycheck for working, they do
not get a deduction from their paycheck that they have already earned for
subsequent misbehavior, such as arriving late or failing to complete an assigned task
in the time allotted.
Rather, other consequences are implemented, thereby leaving intact the reward
already earned.
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Sample Behavior Support
System
o Token Econo my Syste m na m ed Th e Point
Cards
o Students earn points based on good
behavior
o Points are "cashe d " in for treasure box o r
class auction items

Notes to the trainer:
The token economy system named The Point Cards is an example of a positive
behavioral support.
The system uses three by five colored index cards that are cut into one and one half
inch strips.
Students are asked on the first day of class which color they preferred, in order to
obtain student buy-in to the program implementation.
Students should be shown the treasure box they were working toward earning a prize
from by gaining points daily.
As a part of this token economy system implementation, student names were written
across the top of the point card and students earned two points per every thirty
minute timeframe for behavior that positively demonstrated the three classroom
rules and expectations.
If students were not able to demonstrat e that they could follow classroom rules and
expectations for the thirty-minute period, they did not actually lose points from their
point card, which was a cumulative card, instead they simply did not earn additional
points for that time period.
The student point card was connected to the classroom treasure box filled with age
appropriate and school appropriate rewards.
Once students earned 20 points on their point card, they could go to the treasure box
on the last day of the school week, typically on a Friday.
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Students could also save their points to participate in the end of the year auction
where students could bid on larger rewards in a classroom wide auction.
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Additional Behavioral
Interventions
o Sometim es even with behaviora l supports
in p lace undesired be haviors occur
o Ensure if th e student is a danger to
th emselves or oth ers district safe restraint
g uide lines are followed
o Report a ll in c id ents to direct supervi sor
befo re leaving campus for the day

Notes to the trainer:
Even with the use of a positive behavioral support system, student behavior can
escalate.
When behaviors escalate and the positive behavior support strategies do not work,
instructional assistants needed to be prepared with knowledge of how to respond to
the students through the next steps in behavior management.
As part of the classroom rules and expectations, consequences should be clearly
identified for non-compliance.
When student behavior is not dangerous to themselves or others the outlined
consequences should be implemented.
When student behavior is deemed dangerous to themselves or others, the
instructional assistant must follow the district safe restraint guidelines.
All instructional assistants working in mild to moderate elementary level classrooms
should receive training from their district on their district's safe restraint actions and
policies.
Finally, instructional assistants should be equipped with the proper contact
information to report all incidents and document situations with students in which
they were a part of before the end of their shift.
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Questions and Comments
Thank you for your time !

When stud ent behaviors are sa fe and
appropriate, then learning can occur!
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Module Three: Instructional Strategy Development
Background for the Trainer- Instructional Strategy Development
Instructional assistants in elementary mild to moderate classrooms are often
asked to monitor student work, as well as carry out lessons in various core content
areas. The core content areas include reading, writing, and mathematics. Researchers
have identified best practices or instructional strategies that have been found to
support student learning and understanding. Knowledge of effective instructional
strategies is essential to meet the learning needs of students with mild to moderate
disabilities.
The chart included in this training module is an alphabetical chart of some
instructional strategies that have been found effective. The chart identifies when
strategies should be used in the areas of reading, writing, and mathematics.
Information used for this chart is modified from the Saskatoon Public Schools
website (Waldron, 2009).
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Notes to the trainer:
As instructional assistants the knowledge of effective instructional strategies is
essential to being able to help students learn and review concepts taught in school.
Think of instructional strategies as a bag of tricks to help students learn.
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INSTRUCTIONAL STRATEGIES ARE LIKE A BAG OF TRICKS!

Instructional assistants in mild to moderate elementary level classrooms are often
asked to monitor student work, as well as carry out lessons in various core
content areas.

Knowledge of effective instructional strategies is essential to meet the learning needs
of students with mild to moderate disabilities.

BAG OF
TRICI~

Notes to the trainer:
Researchers have identified best practices or instructional strategies that have been
found to support student learning and understanding in one area of core content or
across multiple areas of content.
Core content areas including reading, writing, and math.
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INSTRUCTIONAL STRATEGIES CHART
Please refer to instructional strategies chart provided.

Discuss with one or two people seated nearby the strategies listed on the handout

Highlight three strategies you can to try with a group within the next two weeks.

Notes to the trainer:
Providing time to look over strategies so participants can read the strategy, definition
or explain of strategy and see what areas of instruction it would be effective in.
Circulate around the room to listen to discussions and expand upon strategies as
needed.
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QUESTIONS AND COMMENTS

Thank you for your time!

Don't forget to bring your bag of tricks back to the classroom!

113

TRAINING FOR INSTRUCTIONAL ASSISTANTS

114

Chart of Instructional Strategies
Instructional Strategy

Summary of
strategy

Anticipation guide

Allows reader to
predict what they
will be reading and
eliminate unlikely
events that may
occur in reading.
Teacher identifies
questions and
assigns them to be
answered and
shared with the
class by individuals
or small groups.
Teacher allows
students to read
final writing
product aloud to
peers.
Students share
books they have
found or read with
their peers.
Students participate
in identifying ideas
on a specific topic
at hand.
Student group ideas
with like ideas to
assist in
understanding.
Students are
provided with
paragraphs that are
partially filled out.
Helpful tool for
assessing
knowledge.

Assigned questions

Author's chair

Book talks

Brainstorm

Categorizing

Cloze Procedures

Useful
in
reading

Useful
in
writing

Useful in
mathematics

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Highlight
similarities and
differences
between two or
more things.
Students access
Computer Assisted
content through
Instruction
interacting with
computer
programs. Allows
for student to work
at own pace.
Students work in
Cooperative Learning
groups to complete
tasks. Good for
development of
academic and
social skills.
Demonstrations/Modeling Showing students
how something
works. Allows for
more hands-on
learning.
Allows repeated
Drill and Practice
practice of a skill.
Good for skills
..
requmng
memorization.
Explicit or Direct
Specific and highly
structured
Instruction
instruction focused
on specific learning
objectives.
Learning occurring
Field trips
outside of the
classroom focusing
on specific learning
outcomes. Provides
real life
expenences.
Visual support that
Graphic Organizers
assists learners in
making
Compare and Contrast

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Guided and Assisted
Reading

Heterogeneous Grouping

Homogenous Grouping

Inquiry

Interdisciplinary
Approach

Jigsaw

connections
between concepts
and show
relationships and
organize learning.
Small groups of
readers learn to use
various reading
strategies (context
clues, letter and
sound
relationships, word
structure, and so
forth).
Grouping students
in small groups
based on different
needs.
Grouping students
in small group
based on similar
needs.
Students explore
and acquire
information about a
topic at hand
through
expenences.
Provides lessons
that incorporate
various content
areas on the same
lesson. Assists
students in making
links between
content areas.
Each student is
responsible for a
piece of the task at
hand and to share
information learned
to learn the entire
concept as a group.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Journal Writing

K-W-L Chart

Literature Circles

Reader's Theater

Research Projects

Response Journal

Scaffolding

Students become
experts and
mcrease
confidence.
Students write
about topics of
personal interest, to
note their
observations, to
imagine, to wonder
and to connect new
information with
things they already
know.
A chart that
documents what
students Know,
Want to learn and
have Learned after
the lesson.
Students gather in
small group to
discuss literature.
Every student in
the group has read.
Students read
scripts. Increases
student fluency and
understanding.
Students explore
questions by
reading and writing
ideas found and
then presenting
new ideas to others.
Students write
about what they
have read or
listened to.
Teacher models
and then transfers
responsibility of
learning and task to

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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student gradually.
Simulations

Think-Pair-Share

Writer's Workshop

Students are
provided with real
life experiences
that have been
specifically
designed for the
purpose of
learning.
Students work in
partners. First they
think about the
topics, then they
share with their
partner, and then
they share out to
the class.
A structured
routine to guide
students through
the writing process.
Allows quiet time
to work and write.

X

X

X

X

X

X

X
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Module Four: Confidentiality
Background for the Trainer- Confidentiality
When working with students, instructional assistants are legally required to
maintain confidentiality of personal student information. Information subject to these
legal confidentiality requirements includes information about the student and the
family ofthe student that the instructional assistant may gain as he or she works with
the student or have access to through his or her job. Instructional assistants are given
access at times to information regarding medical and mental health conditions that
cannot be shared with other individuals. The instructional assistants also gain
information about students and their families through their daily interactions with the
students that also cannot be shared with other individuals. Guidelines of what, when,
how and with whom to share information is essential for instructional assistants to
have.
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Confidentiality
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Notes to the trainer:
Confidentiality of student information is very important for instructional assistants to
know and embrace!
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What is confidentiality?
• Confidentiality is making sure that only those who arc
authorized to know the information at hand are provided
access to the infiwmation .

• Another way of thinking of is it on a "need to know" basis.

Notes to the trainer:
If anyone is unsure of whether they can disclose information or not, make sure they
say nothing and ask their supervisor.
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How does this relate to instructional ,.,_
.:: l~~~j:_:~ ~
assistants?
• Instru ctional assistants are g iven access at times to info rmation
rega rding m edical and m ental heal th conditio ns that cannot be
shared with othe1· indiYiduals.
• Confid enti al inform ation includes info nn ati on about the student
and the f:1m il y o f t he student that the instructio nal assistant may
gain as they work with the student or have access to through their
job.
• T he instructional assistants also ga in info rm ati on abo ut students
and th ei1· families through their interactions with the students dail y
that also canno t be shared w ith other indiYidual s.

Notes to the trainer:
Bottom line is if you are even unsure assume everything is confidential.
It is better to be safe than sorry!
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Importance of Scenarios and Asking
Supervisor When Unsure
• Compliance \Yith laws goYerning contldentiality is more
situational than just a rote application of the definition .

• If ever unsure if yo u can disclose information, ask your direct
supervisor before speaking with anyone regarding a student .

/

Notes to the trainer:
Think of it like when you go to your doctor.
You have the right to not have your personal information released, even to a friend.
The students have the same rights.
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/

Scenario 1
• A parent in the ncighhorhood yo u live in asks if you work
with C indy Lou. What do you do?

Notes to the trainer:
You CANNOT disclose that you work with a specific student as an instructional
assistant in a special education classroom.
By answering this question, you are disclosing that the student is eligible and receives
special education services.
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Scenario 2
• You wo rk w ith Sam in the special educatio n classroom . His
gener al educatio n teache r, Ms. Parks, calls the classroom and
asks if he has completed the test she sent OYer that m o rning.
What do you do?

Notes to the trainer:
You CAN say yes he finished or no he still has one more we will complete tomorrow.
If this conversation is started a public place be aware of who is around you and
possible overhear the discussion.
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Scenario 3
• A parent approaches yo u in the special education class and
asks how her son John ny is do ing in class. W hat should you
do?

Notes to the trainer:
To ensu re there are no parent educational rights you are unaware of be safe you
should state "I'll be happy to tell the teacher that you have questions about
_ (name)_ _. Let me direct you back to the office/to her."
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Scenario 4
• The principal at the school ca lls yo u into her offi ce anJ asks
how Katie's hehav ior has been in yo ur g roups yo u run in the
special education class . What should yo u do?

Notes to the trainer:
You CAN share information with her regarding the student progress on her behavior.
Communicating with school staff who are a part of the Individualized Education
Program (IEP) team with the student, including the administrators, special education
teacher and general education teacher assigned to this student is okay!
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Questions and Comments

Thank you for your time !
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Appendix B: Handouts for the Training Modules
Module One: Disability Awareness
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Module Two: Behavior Management
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Behavior
Management
What is behavior?
Why does it occur?
What should we do about
behavior'?

What is behavior?
o For purposes of this training, behavior is
defined as a ny action tha t can be
observed and measured (Ukinis &
Andrews, 2007).
o It is important to no te that behavior is not
w ha t someone is thinking or feeling.

Three key ideas
o Fi'st. instructional assistants ore required to ensure
the safety of the student. the students within
physical proximity of the student in need. other
staff members. and themselves at all times.
o Second. instructional assistants ore expected to
understand. implement. and cony out specifically
designed behavioral supports wTth an appropriate
level of respect for the student in need.
o Fina"y, instructional assistants must be able to
remove their own emotional responses to the
situation at hand.
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Why do behaviors occur?
o Behavior almost a lways serves a purpose
or has a !unction.
o Behavior either gets th e stude nts
something or gets the student away from
som e thing.

Data and Behavior
o Dolo on behavior provides professionals
with more insight into the behavior
o Often times "ABC" dolo is useful to
understand student behaviors

Behavioral Expectations
o Be c lear on classroom expectatio ns and
rul es
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Events that impact student
behavior to be aware of...
o Types o f tasks or activities
o Choices or lack o f c hoice
o Areas of academic need
o Amou nt o f tim e asked to work

;...f~
J2..
~

Positive Behavior Supports
o Behaviors tha t are positive should be
reinforced
o The reinforcement for the behavior should
never be ta ke n away again

Sample Behavior Support
System
o To ken Economy System named The Point
Cards
o Stud ents earn points based on good
behavior
o Points are "cashed" in for treasure box or

class auction items
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Additional Behavioral
Interventions
o Sometimes even with behavioral supports
in place undesired behaviors occur
o Ensure if the student is a danger to
themselves or others district safe restraint
guidelines are followed
o Report all incidents to direct supervisor
before leaving campus for the day

Reference
Likins. M. & Andrews. D. (2007). Promoting
Positive Behavior: What Works and
What Doesn't (pp.75-ll4). Austin, TX:
Pro-Ed.

Questions and Comments
Thank you for your time!

When student behaviors are safe and
appropriate. th en learning can occur!
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Module Three: Instructional Strategy Development

INSTRUCTIONAL STRATEGIES ARE LIKE A BAG OF TRICKS!

Inst ructional assistants in mild to moderate elementary leve l classrooms are often
asked to monitor stud ent work. as Wi:!U as cauyoot lessons i n variousc01e

Knowledge of e ffective instructional strategies is essential to meet th e te aming n eeds

of students wit h mi ld to moderate d isab~ities.

INSTRUCTIONAL STRATEGIES CHART
Please refer to instructiooal strategieschartprovided.

Discuss with one or two people seated nearbythestrategies listed on the handout

Highlight three strategies you can to try with a group within the next two weeks.
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QUESTIONS AND COMMENTS

Thank you for your time!

Don't forget to bring your bag of tricks back to the classroom!
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Chart of Instructional Strategies

Instructional Strategy

Summary of
strategy

Anticipation guide

Allows reader to
predict what they
will be reading and
eliminate unlikely
events that may
occur in reading.
Teacher identifies
questions and
assigns them to be
answered and
shared with the
class by individuals
or small groups.
Teacher allows
students to read
fmal writing
product aloud to
peers.
Students share
books they have
found or read with
their peers.
Students participate
in identifying ideas
on a specific topic
at hand.
Student group ideas
with like ideas to
assist in
understanding.
Students are
provided with
paragraphs that are
partially filled out.
Helpful tool for
assessmg
knowledge.

Assigned questions

Author's chair

Book talks

Brainstorm

Categorizing

Cloze Procedures

Useful
in
reading

Useful
in
writing

Useful in
mathematics

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Compare and Contrast

Highlight
similarities and
differences
between two or
more things.
Computer Assisted
Students access
Instruction
content through
interacting with
computer
programs. Allows
for student to work
at own pace.
Cooperative Learning
Students work in
groups to complete
tasks. Good for
development of
academic and
social skills.
Demonstrations/Modeling Showing students
how something
works. Allows for
more hands-on
learning.
Drill and Practice
Allows repeated
practice of a skill.
Good for skills
..
reqmnng
memorization.
Explicit or Direct
Specific and highly
Instruction
structured
instruction focused
on specific learning
objectives.
Field trips
Learning occurring
outside of the
classroom focusing
on specific learning
outcomes. Provides
real life
expenences.
Graphic Organizers
Visual support that
assists learners in
making

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Guided and Assisted
Reading

Heterogeneous Grouping

Homogenous Grouping

Inquiry

Interdisciplinary
Approach

Jigsaw

connections
between concepts
and show
relationships and
organize learning.
Small groups of
readers learn to use
various reading
strategies (context
clues, letter and
sound
relationships, word
structure, and so
forth).
Grouping students
in small groups
based on different
needs.
Grouping students
in small group
based on similar
needs.
Students explore
and acquire
information about a
topic at hand
through
experiences.
Provides lessons
that incorporate
various content
areas on the same
lesson. Assists
students in making
links between
content areas.
Each student is
responsible for a
piece of the task at
hand and to share
information learned
to learn the entire
concept as a group.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Journal Writing

K-W-L Chart

Literature Circles

Reader's Theater

Research Projects

Response Journal

Scaffolding

Students become
experts and
mcrease
confidence.
Students write
about topics of
personal interest, to
note their
observations, to
imagine, to wonder
and to connect new
information with
things they already
know.
A chart that
documents what
students Know,
Want to learn and
have Learned after
the lesson.
Students gather in
small group to
discuss literature.
Every student in
the group has read.
Students read
scripts. Increases
student fluency and
understanding.
Students explore
questions by
reading and writing
ideas found and
then presenting
new ideas to others.
Students write
about what they
have read or
listened to.
Teacher models
and then transfers
responsibility of
learning and task to

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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student gradually.
Simulations

Think-Pair-Share

Writer' s Workshop

Students are
provided with real
life experiences
that have been
specifically
designed for the
purpose of
learning.
Students work in
partners. First they
think about the
topics, then they
share with their
partner, and then
they share out to
the class.
A structured
routine to guide
students through
the writing process.
Allows quiet time
to work and write.

X

X

X

X

X

X

X
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Module Four: Confidentiality

\\11\T,, '""~"•

What is confidentiality?
• Confidentiality is making sure that only those who arc
authorized- to know the information at hand are provided

access to the information.
• Another way of thinking of is it on a "need to know" basis.

\.

How does this re late to instructional
assistants?

'l

• Instructional assistants arc given access at times to information
regarding medical and mental halili conditions. that cannot be
shared with other individuals.
• C cmfidcntiod i nf(lrm;rt:iml inciudc.-s information about the student

and the family of the student that the instructional assistant may
gain as tltcy work with the student or have access to through their

job>
• The instructional assistants also gain information about students
and their famlfies rhrough their imeractions with rhe srudcms daify
that also cannot he shared with other indil'iduals.
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Importance of Scenarios and Asking
Supervisor When Unsure
• Compliance with laws governing confidentiality is more
si tuiitional thaR jmt a rote application of the tlefhli:tioH .

• If ever unsure if you can disclose information.-ask your direct
sup ervisor before speaking with anyone regarding a student.

Scenario 1
• A parent in the neighborhood you live in asks if you work
wicl1

Cindy Lou. What do you do?

(~

Scenario 2
• You work with Sam in the special education cla~sroo m. His
general education teacher, Ms. Parks, calfs the cfassroom and
asks if he has completed the t est she sent over that morning.

What do you do ?
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Sce nari o 3
• A parent approaches you in the special education class and
asks how her son johnny is d oing in class. \ \' hat should you
do?

Scenario 4
• The prin cipal at the school calls you into her office and asks
ho\v- Katie's behavior-has hcen in yo u q~roups you ,-uu in the
special education class. W hat should you do ?

Questions and Comme nts

Thank you for your tim e!
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Appendix C: Training Module Feedback Forms
Name: _ _ _ __ __ _ _ _ _ __ _ _ _ _ (optional)
Module One Feedback Form
Disability Awareness
1. All students have strengths.

2.

True

or

False

Circle the disabilities of students that you currently work with below:
Autism

Deaf/Blind

Mental Retardation

Deafness

Hearing Impaired

Multiple Disabilities

Specific Learning Disabilities

Serious Emotional Disturbance
Speech or Language Impairment

Orthopedic Impairment

Traumatic Brain Injury

Visual Impairment, including blindness

Other Health Impairment

3. Have you applied knowledge gained from the training in your current
position?
A. Yes

B. No

4. List one piece of beneficial knowledge used from the training below.

5. Please write any requests for further training on the topic of disabilities below.

6. Please write any unanswered questions about the content of the training
module below.
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (optional)
Module Two Feedback Form
Behavior Management
1. Behaviors are observable and measureable.
2.

True

or

False

Safety is important to ensure for the following people:
A. student with behavior

B. other students

C. staff members

D. all ofthe above

3. Have you applied knowledge gained from the training in your current
position?
A. Yes

B. No

4. Taking away reinforcement given for good behavior is okay.
True

or

False

5. List one piece of beneficial knowledge used from the training below.

6. Please write any requests for further training on the topic of behavior
management below.

7. Please write any unanswered questions about the content of the training
module below.
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Name: _ _ __ _ _ _ _ _ __ __ _ _ _ _ (optional)
Module Three Feedback Form
Instructional Strategy Development
1. Instructional strategies are like a bag of tricks.

True

or

False

2. Brainstorming is an instructional strategy used to come up with ideas before

beginning an assignment.

True

3. Mathematics is an instructional strategy in school.

True

or
or

False
False

4. Have you applied knowledge gained from the training in your current
position?
B. Yes

B.No

5. List one instructional strategy used in the classroom that was presented in the
training on the lines below.

6. Please write any requests for further training on the topic of instructional
strategies below.

7. Please write any unanswered questions about the content of the training
module below.
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (optional)
Module Four Feedback Form
Confidentiality
1. Instructional assistants have access to confidential information.
True
2.

or

False

Confidential information includes information about the family of the student
that the instructional assistant may gain as they work with the student or have
access to through their job.

True

or

False

3. Have you applied knowledge gained from the training in your current
position?
C. Yes

B. No

4. List one piece of beneficial knowledge used from the training below.

5. Please write any requests for further training on the topic of confidentiality
below.

6. Please write any unanswered questions about the content of the training
module below.

