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ABSTRACT
THE GROWTH OF PARENTS THROUGH
PARENT EDUCATION
by
Dorothy Goosenberg Omens
Master of Arts in Education
January, 1975
This project outlines a parent education program
which was termed·"experimental" and was conducted under
the auspices of the Reseda-El Camino Community Adult School
(Area L) during the school year of 1973-74 for residents of
the West San Fernando Valley in Los Angeles, California.
It was directed to parents of children in grades kindergarten through third grade, as these grades fall into the
Early Childhood Education designation and are thus affected
by adoption of "Policy Recommendations Regarding Early
Childhood Education" prepared to implement Senate Bill
1302, passed in November, 1972, more popularly known as
the "Riles' bill"--as at that time Dr. Wilson Riles was
the State Superintendent of Public Instruction.
This particular parent education program began in
two schools in Area L, Lockhurst Drive Elementary School
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and Woodlake Avenue Elementary School, both of which had

been selected as E.C.E. schools and both of which had
elected to implement a part of their parent education
commitment through their local community adult school,
which was one of the options open to them.
The paper begins with a review of the literature
which provides a philosophical framework upon which the
class is based.

Following this is a compilation of some

necessary background information and statistics about the
program as a whole and the Lockhurst and Woodlake programs
in particular.
A major section of the project is a personal
accounting of how the class evolved, its goals and the
ways in which it is both similar to and different from
other parent education programs in early childhood education which were being held concurrently.

Data on how the

content of the class was based upon, its own stated needs,
results of various questionnaires, and suggestions for
future improvement and change are also included here in
the hope that this program may provide a guideline for
others, although it cannot be viewed as a formula.
The appendices include the two sample questionnaires and a proposed questionnaire; a resource list of
agencies and speakers, field trips, an-d materials used
in the project; and a list of reading material for parents
which includes a bibliography of the books which were
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included in the circulating library and recommended readings in the field.
This inquiry into students' personal growth through
parent education was conducted with the hope that it will
be helpful for other parent educators with similar goals
and professional inclinations.
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Chapter 1·

REVIEW OF THE LITERATURE
The basic concept of this continuing class in
parent education and the role of the teacher is built upon
the counseling theory of Carl Rogers 1 ' Z, 3 and concerns
itself with recognizing the potential for choice inherent
in the parenting process itself and with viewing parenting
as a means of self-growth.

In this paper continuing class

is being defined as a group meeting weekly for the course
of an entire school year, perhaps even longer.
The process by which the course evolved is modeled
upon a program of education outlined by Rogers in Freedom
To Learn. 4 The author labels it revolutionary. The major
purpose of the program he describes is to set up an environment in which freely self-directed and creative learning
can take place.

The resulting situation would encourage

the students' curiousity and stimulate them to choose their
own interests while providing them with all types of
resources, including the written word, interpreted here to
mean a circulating library, and a laboratory, which might
be the individual's own family.
Rather than eliminate mistakes, the program permits
the student to make responsible choices as to the

direc~

tions he takes and to live responsibly with the consequences

1

2

of his mistaken choices as well as his sound ones.
Further, the program would provide close human

communica~

tive interaction between people and would, through such
interaction, focus on

th~ proble~s-"personal

and emotional

as well as intellectual--which confront the student; it
would enable the student to adapt intelligently, flexibly
and creatively to new problem situations in the future,
problems undreamed of in the present.
Finally, Rogers projects that this type of educa- ·
tion will enable the student to make continuing, creative
contributions to the solution of human problems.
Some assumptions upon which the program is built
are:
1.

That the student possesses the potential and

desire to learn, providing that a suitable environment can
be found.
2.

That the learning of the student is rooted in

his own reality; that he faces from the onset real problems,
rather than those set for him by others.

Teaching in its

customary sense of teaching and imparting unrequested
knowledge is not relevant to this program,
3.

That a psychological climate suitable for self-

directed learning exists.
_unusual thoughts.

This means freedom to think

It means the availability of a tremen-

dous range of stimulating

resources"~community

situations

such as the school, laboratory experiences such as the home,

3

human being in creative action, as well as the more usual
resources of books, films, tapes and the like.
Concerning the ·values inhe.rent in his program,
Rogers postulates that most adults hold introjected values,
that is, values held as fixed concepts, rarely examined or
tested.

He hypothesizes that by taking over the concep-

tions of others as our own, we lose contact with the potential wisdom of our own functioning and lose confidence in
ourselves, become divorced from ourselves.
Rogers' interest is in the valuing process which
seems to develop in the more mature person--more fluid and
flexible.

Values are not held rigidly but are continually

changing.
In his experience as a therapist, Rogers noted that
where individuals are valued, certain value directions seem
to emerge, 5 not chaotically but with surprising commonality.
He indicates a few of these value directions as he sees
them in his clients as they move in the direction of personal growth and maturity:
They tend to move mvay from facades.
They tend to move away from "oughts."
They tend to move away from meeting the expectations of others.

Pleasing others, as a goal in itself, is

negatively valued.
Being real is positively valued.
move toward being themselves,

th~ir

People tend to

real feelings,

4

Self-direction is positively valued.

People dis-

cover an increasing pride and confidence in making their
own choices, guiding their own lives.
One's self, one's own feelings come to be positively valued.
Being a process is positively valued.

From

desiring some fixed goal, people come to prefer the excitement of being a process of potentialities being born.
People come to value an openness to all of their
inner and outer experiences.

To be open to and sensitive

to their own inner reactions and feelings, the reactions
and feelings of others, and the realities of the objective
world--this is the direction they clearly prefer.
Sensitivity to others and acceptance of others is
positively valued.
Finally, deep relationships are positively valued.
In the midst of such a program with the values
described above, Rogers reflects on the role of the :
teacher. 6 He views the optimal helping relationship as the
kind of relationship created by a person who is psychologically mature.

He feels that the degree to which one can

create relationships which facilitate the growth of others
as separate people is a measure of self growth.

This would

seem to indicate that one interested in creating helping
relationships needs first to stretch and develop his own
potential in the direction of growth.

There is a growing

body of literature to substantiate these Rogerian beliefs.

6

she feels that the discussion group he.st nurtures this
learning.
Smart and Smart10 ··suggest that the school age
stage of family life seems to be a difficult one. for
parents.

In the field of research, little data exists

concerning what children do to their parents, that is to
say, the feeling that parents experience as a result of
their parenting.

Smart and Smart further theorize that

while parents must indeed spend time thinking about the
various aspects of their roles, they are offered minimal
assistance from the educational system concerning how to
function within that role, to view the task of parenting in
terms of its potential for personal growth.
Virginia Satir 11 sees vital and nurturing parents
as constantly learning and re-evaluating and seeking creative solutions for problems as they appear.

Peoplemaking

asks the reader to look directly at the things that cause
joy or pain in family life, the first of which is individual
self-worth.
And finally, Thomas Gordon, 12 commits himself to
training parents to become more effective by growing toward
a relationship based upon mutual respect, a relationship
which he says can exist only in a psychologically healthy
climate.

Gordon was one of the contributors tQ Rogers'

Glien·t-Gentered Therapy,- almost twenty years prior to the
··publication of Paren·t Effectiveness Training,

7

Implicit in this Roger"ian approach to a program of
parent education are some basic assumptions about social
policy in general and the· role of the family in particular.
Bronfenbrenner, quoting from a rep.ort prepared for the
White House Conference on Children by the committee under
his chairmanship (Report to the President, 1970) pinpoints
the dilemma as follows: 13
In today's world parents find themselves at
the mercy of a society which imposes pressures and
priorities that allow neither time nor place for
meaningful activities and relations between children
and adults, which downgrade the role of parents and
the functions of parenthood, and which prevent the
parent from doing things he wants to do as a guide,
friend and companion to his children.
The need for public policy in support of the
family was stated in the form of a projection for such
policy presented by Donald J. Cohen, M.D., of Yale University School of Medicine to the International Association
for Child Psychiatry and Allied Professions in July, 1974.14
Citing an increased awareness of the value of education
for parenting, Dr. Cohen feels that there is hardly any
area of public policy, however remote, that does not, in
some way, affect a nation's children.

In his opinion,

however, national policy makers would be wisest to look to
their own families and the kinds of experiences which were
positive for them as they grew up.
_be the didactic formal

curriculum~oriented

the intuitive yet tender one.
warning that,

This model should not
one, but rather

The paper concludes with a

8

• . • This model seems quite simple to implement.
But the appearance of simplicity is deceptive.
Nothing can be more difficult than to plan 1 ·on a
·national basis, the kind of experiences which may
occur, with relative ·spontaneity, in a household
where there are "Qarents committed to the welfare
of th~ir child.l5
A more global outlook concerning values and policies of the future and their implications for education
of parents is found in a publication from the Educational
Policy Research Center of Stanford Research Institute. 16
According to this paper a significant weight of opinion
backs the proposition that new technological remedies are
not adequate treatment for technology-spawned problems,
and that changes in values are essential to a satisfactory
outcome. The author is Willis W. Harman.
If values are to be changed this must be accomplished through an educative process; and,the author
theorizes, the values selected will depend upon which of
the two contrasting forecasts--the second phase industrial
or the person-centered--one accepts as valid.
The Growth of Parents Through Parent Education is
built upon an assumption of a person-centered forecast,
the overarching goal of which is the cultivation and
enrichment of all human

beings~

in all their diversity,

complexity and profundity, 17 for:
• • • to whatever extent the person-centered orientation becomes dominant in the society at large, this
will be reflected in the schools. Goals will shift
in the direction of placing more emphasis on students
becoming effective thinkers and learners, developing
inquiry and problem-solving skills, acquiring social

9

skills, and developing emotional awareness and self
identity. Attention will be diverted from achieving
behavioral objectives to setting conditions. for spon~
taneous learning- ~especially to, fostering feelings·
of safety and trust, and freedom to explore and
inquire, and to providing a responsive environment
and directed challenges·. Reduced emphasis will be
placed on absorbing specialized information and
developing specific vocational skills.l8 ·
Later in the same paper education for the
person-centered society is described:
Education will center on developing self-learning
habits and skills, problem-solving and decision-making.
abilities, individuality, sound valuing capabilities,
capability of continuous self-renewal, and self~
understanding. Education will be much more equated
with life, and,with the distinction between formal
and informal education having become blurred, will be
much more a lifetime activity.l9
Thus as the body of knowledge and policy concerning
how relationships between parents and children develop
grows and changes, so will parent education continue to
grow and change.

Chapter 2
. BACKGROUND
With the passage of Senate Bill 1302 on November 27,
1972, 20 and following the adoption of Policies for Early
Childhood Education by. the State Board of Education on
January 12, 1973, 21 a new era of parent education began
in the State of California for parents of children in
kindergarten through third grade.
Although there is a history in the Los Angeles
Unified School District of a strong, continuing program of
parent education dating back more than thirty-five years,
namely the Child Observation Program, 22 it is limited to
parents and their children below kindergarten age.

And

although a multitude of programs are available through the
community adult schools to the parents of school-age
children, they are of a short-term nature, generally less
than eight weeks.
Thus the selection of the Los Angeles Unified School
District to begin implementation of the Early Childhood
Education program in September, 1973, represented to some
parent educators an opportunity to extend upward to
"graduatesn of the child observation program the advantages
.9£ a continuing parent education program which explored the

next developmental stage of childhood, the school-age

10
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child, and the accompanying stage of parenting, being and
becoming the parent of the school"age child.
The State PoTicTes, which served as the State
Department of Education's rules and regulations for program approval and implementation stated that
districts will offer or arrange a parent education
program designed to increase the effectiveness of
parents and to enable parents to become an integral
part of the education of their children.23
District policy, in the form of an Experimental
Course Outline, published by Los Angeles City Schools,
24
Division of Career and Continuing Education,
contains
the following Introduction:
I.

Description
Early childhood education, rationale, purpose;
parental role in program development and assessment, skills for participation in the classroom;
parent as teacher beyond the classroom; needs
of the young child.

II.

Objectives
A.

Parents will acquire understanding of the
early childhood education program, its
rationale and procedures.

B.

The parent will see himself as an integral
part of, and an equal partner in, the educational process.

C.

The parent will gain skills for effective
participation in the children's classroom.

D.

The parent will acquire motivation, knowl"
edge and skills for extending the child's
learning into the home.

Following the above State District guidelines, the
..
parent education classes at Lockhurst Drive Elementary

12
School and Woodlake Avenue Elementary School were begun in
September, 1973-.
Of the fifty Los Angeles schools that were selected
as Early Childhood Education schools for 1973-74, not all
chose to utilize the auspices of the local community adult
school; although the majority did so.

And not all of the

schools that used the services of the adult schools projected their programming beyond a short term offering,
d~fined

here

as

less than eight weeks.

The table below

illustrates the percentage breakdown by number of class
sessions of programs which were offered the first year of
the program.
Table 1
CLASS OFFERINGS OF #2284. PARENT
PARTICIPATION IN EARLY CHILDHOOD
:EDUCATION FOR 1973-74
Percentage
of classes

No. of
classes

Long-Term (more than 15 weeks)

41

15

Interim (8- 15 weeks)

46

17

Short-Term (less than 8 weeks)

13

5

In addition to these classes, there were various
other short-term offerings held under the auspices of
Career and Continuing Education for parents of

school~age

children in Early Childhood Education schools with titles

13

other than the one mentioned above, but which included
much of the same material.

A total of 67 parent education

programs in 38 Early Childhood Education schools were sponsored by the local community adult schools the initiwl year
of the program,according to Carolyn Herron, Supervisor of
Parent Education.

Information concerning duration, con-

tent, and location of these programs is on file in the
Department of Career and Continuing Education, Los Angeles

-

City Schools, 450 N. Grand Avenue, Los Angeles, California.
Of the 67 classes for parents of school-age children, only fifteen classes (23%) began in September and
ended in June.

The Lockhurst Drive and Woodlake Avenue

programs were among those fifteen.
The Lockhurst class met for a total of 36 sessions
on Wednesday mornings from 9 a.m. until noon, and maintained an average of fourteen persons per session.

The

Woodlake class met on Monday mornings from 8:30 a.m. to
11:30 a.m. for a total of 34 sessions and maintained an
average attendance of thirteen persons per session.

Chapter 3
FRAMEWORK
The Growth of Parents Through Parent

Educat~on

was conceived of from its inception as a non-directed
continuing program of parent education based upon the needs
of members of the class.

There was to be no set curricu-

lum, as a commitment had been made to be guided by those
who attended.
However, this should not be interpreted to mean
that there were no goals for the class.
the goals were clear-cut.

On the contrary,

It was the method of achieving

those goals which was to be determined by the class members.
There were six major goals for the class:
1.

To share feelings about the parenting process.

2.

To help develop in parents an increased aware-

ness of themselves as fully functioning people, more selfactualized people, viewing the parental role as a part of
their own growth.
3.

To provide for exchange of information about

the normal social, emotional and psychological development
of school-age children from kindergarten through third
_grade.

14
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4.

To clarify and confirm parental perceptions

concerning alternative modes available in any parenting
situation to those involved in the parenting of Early
Childhood Education children.
5.

To explore avenues open to parents experiencing

situations which they may perceive as threatening or
anxiety producing, and to offer support.
6.

To explore with parents the meaning of

education--what they as parents want for the schooling
experience for themselves and for their children and how
they as parents might contribute to achieving the kinds
of outcomes they want.
Keeping these goals in mind was one way of fulfilling the expectation of the Parent-Community Involvement
25
section of S.B. 1302 as stated in the Task Force Booklet,
that all possible ways should be utilized to build bridges
between families and schools.
Although the above goals are certainly applicable
to a directed type of program as well as a non-directed
one, there are some inherent differences between the nondirected and directed which are illustrated by table 2.
The information in this table was gained in an informal
survey of teachers in the Early Childhood Education program during an in-service meeting.
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Table 2
DIFFERENCES BETWEEN DIRECTED
AND NON"DIRECTED PROGRAMS
Non-Directed
Class

Directed
Class

Role of the
teacher

Non-judgmental
Non-directed

Giver of information
Judgmental and
Directed

Curriculum

Set by class

Pre-determined

Format

As diversified
as the class

As limited as the
teacher

Philosophical
assumption

The student wants
to learn

The student needs to
be taught

Reality base

The student's
reality

The teacher's
reality

The role of the teacher in the class was a crucial
one.

From the onset, both the program and the role of the

teacher were based on Rogerian concepts, with the leader
or facilitator needing to communicate what Rogers terms
"unconditional positive regard, 1126 that is, an atmosphere
which is not possessive and which demands no personal
gratification.

In Roger's own words, "It involves an

acceptance of and a caring for the client as a separate
person, with permission for him to have his own feeling
.
. d h 1s
. own mean1ngs
.
. th em. tl 2 7.
an d exper1ences
an d to f 1n
1n
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In another earlier book, Rogers states the role
of the leader quite explicitly as setting the mood or
climate of the group experience by his own trust in the
group; helping to clarify the goals of the class; trying
to organize and make available resources; accepting both
information and emotion; being genuine in his own attitudes.28
Curriculum for the class was set by the members
of the class during the first two class sessions in the
following manner:

a list of oral suggestions made by

class members was written on a chalkboard and the members
of the class were asked to rank them in order of preference
by number and return them the following week.
The format was determined in similar fashion, with
the assumption being made that the student's reality and
the student's desire to learn were the bases upon which
the class would be developed.
Fifteen people attended the initial meeting at
Woodlake and eleven of these returned choices the following
week.

At Lockhurst, twenty-four parents attended initially

and fourteen turned in their preferences.
The topics suggested by both classes are shown in
table 3.

Many were identical or nearly identical.

To the

right of the list of topics is a compilation of the "hornework" assignment results.

The number in the box represents

the number of people in each of the classes who listed that

18 .

Table 3
TOPICS SUGGESTED FOR DISCUSSION
BY CLASS MEMBERS
Topics

Woodlake

Lockhurst

Learn about Early Childhood
education
parent's role
what is mandated
how are children tested
what do tests mean
role of the volunteer

11

14

Become a more effective
parent and individual
where to go for problems
what are the 'problems
who can help
how to be a good listener

11

13

Learn about child development
how children learn
discipline
different theories

5

13

Meet new people

4

Share reports about books in
the field*

9

Reading
Perceptual-motor problems
Other problems
Different ways of teaching

6

Math

2

12

What is new math
Different ways of teaching
Totals

44

-

56

*A list of books in the library which circulated
for the length of the class and frequency of check-out is
to be found in Appendix C.
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particular topic as one of their first four preferences.
A blank in the box indicates either that that topic was
not suggested in that class or that it was not among the
first four choices.
During the second meeting of the classes the
format by which the curriculum would be covered was discussed.

The consensus was that some combination

of~he

following would be optimal, with emphasis placed on large .
and small discussion groups:
Large and small discussion groups
Circulating Library
Classroom Observation
Speakers
Films and filmstrips
Field Trips
Workshops
Class preferences regarding content and format were
adhered to by the teacher as much as possible in keeping
with the previously stated class philosophy with the
teacher relying upon the ability of the students to make
decisions for themselves in an atmosphere of acceptance
and trust.
In late February an anonymous written questionnaire
(see appendix A) was distributed in both classes and the
results tabulated as follows:

20

1.

This class is fulfilling my expectations:
Yes

2.

21

Somewhat

4

No

0

The class would be more effective if it were

of shorter duration:
Yes:

5 weeks

2

10 weeks

3

1 semester

No
3.

2
18

A weekly meeting is the one that best meets

my needs:
Yes

25

No

4.

0

I would prefer evening meetings:
Some

10

All
None
5.

1

14

Rank in order of educational preference as

1) most effective, 2) next effective, 3) next, and so on:
Large Group Discussion

13

Small Group Discussion

16

Speakers and School
Resource People

24

Field Trips

12

Films and Filmstrips

7

Workshops

3

21

Following up on the stated desire for evening
meetings, the class attempted to schedule several but
could not agree on a mutually acceptable evening.

It

should be pointed out, however, that during the course
of the year all of the schools represented by members
of the parent education class did hold night meetings,
although they were not sponsored by the class.

Many

class members felt that parent education classes should
be held at night in order that both parents might attend,
or to accomodate the needs of parents who could not attend
in the morning.
For question five, the number in the box represents the number of people who listed that particular
topic as one of their first three preferences.
Classroom observation, originally projected as a
part of our class format, was not included as one of the
choices in item 5 as the parents did not involve themselves
in this activity as part of the class.

However, during the

course of the school year, the majority of the members of
the class did participate actively in various phases of
their individual school's educational programs and felt
their needs were being met in this way.
Of the twenty-five students who returned the questionnaire, twenty felt that the class needed no improvement;
three indicated that they would prefer more direction; one

22

suggested more discussion of current books; and one opted
for more involvement with individual problems.
While not lending itself to tabulation, several
comments from item 7 are included here to illustrate how
parents felt their attitudes had been affected at this
half-way point in

th~

class.

I've loosened up in the authoritarian area of
being a parent--! see things from the child's view~
point better--admit I can still improve in that area,
Yes. I'm much more positive in my approach in
our family.
It has changed both my husband and myself in our
relationship with our children.
My attitudes about being a parent haven't changed
but my ability to effectively apply my feelings has
been improved.
This class has helped my perspective as a mother
and person and to see my children more realistically.
I am not alone in many of my feelings. My problems are the same as others. I can feel better about
my self image and I understand more of why I parent
the way I do.
In expressing my feelings to a group, I found I
was able to examine them myself while speaking; also
was re-inforced by the agreement of others with the
·same feeling in the group.
The response to the February questionnaire confirmed
that the needs of the members of the class were being met.
This questionnaire was taken only by those in the class who
had been attending regularly, a total of twenty-five in the
two classes.
During the second semester, from February through
June, the class continued its basic format of large and

23

small group discussions punctuated on a regular basis by
resource peisons dealing with topics of interest to
dents.

For a list of

res~urce persons~

stu~

field trips and

materials see appendix B.
In May a final questionnaire was given (see
appendix A).

This questionnaire was distributed to those

continuing and regularly attending members of each class,
for a total of fourteen students in the two classes.
Attendance at a minimum of twenty-five sessions constituted
eligibility to take this second questionnaire, although it
was apparent to the facilitator that many class members who
attended fewer sessions also had grown in accordance to the
goals that had originally been set for the class.
Responses were received from all fourteen class
members who were eligible to take the questionnaire.
had been requested that answers be anonymous.

It

Included

are the replies to both questions in their entirety as this
is the best way to measure the feelings of the people
responding.
Replies to the first question (Has this Adult
Education course helped clarify or confirm your perception
of your role as a parent?) were as follows:
A) This class has been very helpful to me as a
parent, not only with my school .. age child, but also
my pre~schooler, The little problems we have~~I
come to find out everyone has them in one way or
another. The "I" message was very helpful with my
school-age child. The section on perception was
very informing. And it was reassuring to hear the
school was concerned.

24

B) It has definitely helped me to see my role
as a parent much ~ore clearly than I had before; It
showed me the working of a child's mind and helped
me to understand a little bit better how a child
sees things. As a result I found myself acting with
more perception in situations which would arise at
home--r found myself more patient, more tolerant,
more alert to the fact that my help was needed, not
my criticism or condemnation or impatience.
C) I feel I listen more to my children when
they talk. I prefer the long term class for my
needs.
D) It has given me a better concept in how to
deal not only as a parent but also as an individual.
To approach situations.with my family, either dealing
with school or personal, in a positive way. It is
good to know that as a parent many joys and problems
I've encountered are not unique to me. This class
has offered me outlets and resources I would not have
been aware of otherwise.
E) Although I have not made all the progress I
would like to, I have definitely made changes in my
approach to being a successful parent. I have found
that the use of positive reinforcement has helped the
relationship between my 7 and 12 year olds and my role
as a parent. Discussing the various philosophies of
child rearing has given me a clearer picture of the
choices I have as a parent. It is helpful to share
problems with others and does put things in a better
perspective.
F) This course had definitely helped me to under~
stand my child's needs and has shown me in what direction to take in order to help them and understand
their needs. I learned much from this class.
G) I feel I've gained as to some of my reasons
for my feelings regarding various situations. Discussions involving different problems of individual
members also were very enlightening and.educational.
H) My perception has broadened, in that I see
myself as being more effective in molding my children
as people than I formerly did, I see.myself now as
a parent/teacher.
I) Definitely so.
me and my children.

It has narrowed the gap between
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J)
It has confirmed my personal role as a parent,
and only through this class have I found a truly A"OK
feeling of myself as a parent. Before I would get all
wrapped up in my guilt feelings; No~ ~11 I do is with
greater confiden~e from within.

K) Being able to discuss one's problems and listening to others has been reassuring that the "Many
things you do for your child" are essentially alright.
L) Group discussion and sharing of ideas with
other parents helped in our own problem solving. It
is comforting to know what you may think is a problem
is really just normal.
M) Absolutely--! feel I have a better insight
into my children and into my role as a parent. The
class has helped clarify situations I have with my
children that I was not certain how to handle.
N) Yes. I feel the many topics and methods of
parenting we have covered has broadened my knowledge
of a parent's responsibility, as well as the many
alternatives available for fulfilling the responsibility. I think I have realized my role as a person,
who is also a parent rather than just being a parent.
It's been rewarding to see how my involvement at
school has made me a bigger person in the eyes of my
children; how proud they are of my interest in their
school. I also have become more patient and understanding, because of what I've learned from this
class. I'm more aware of my children as people too,
and try to listen to them as intently as I expect
them to listen to me.
This class has shown me there are many other
areas of responsibility for a parent, other than just
taking care of your children's physical needs or
teaching them right from wrong. I have also discovered I have a responsibility to myself and need
to consider my needs, along with those of my family.
Though not really a clarification of my role as
a parent 1 this class has renewed my interest in con,..
tinuing my education and encouraged me to do so. I
also feel that Dot's policy of letting us influence
the class direction has been much more beneficial than
a set curriculum or lecture series.
Concerning their child's school and the role that
~hey

as parents could play in making it an even better one,

the students responded as follows:
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A) Yes! By having the nurse, teachers 1 psycholo~
gist, co~ordinator of the E.C.E. speak and answer ques. tions. Also thef showed us ways we as parents could
help in the school as well as at home •. I. feel there
is something, somewhere in school a parent can do.
B) I have grown in appreciation of what our school
does or attempts to do for our children and of the dif~
ficulties which must be overcome. I see myself as
someone who can make a positive contribution to the
school for the benefit of all. I no longer have that
"l'm-only-one-person-what-can-I"do" attitude, but I
realize that I can do something, and it's something
that counts.
--C) As a volunteer in all phases I have learned
more than I could have without attendance in the
class. Where to go when you or your child has a
problem. What resources are available in the community through the school.
D) Yes. It has brought our daughter's involve~
ment and learning into our home. We are closer as a
family because I have been able to keep abreast of
the E.C.E. Program due to the class. We know what
is taught and offered and can share in her learning.
Also the instructor and class members inspire the
desire to learn and be a part of the school.
E) Yes. I came to this class from another school
that was one to three years behind Lockhurst in the
development of E.C.E. It has been extremely helpful
to me to see what Lockhurst did and is doing in this
program. We have made several field trips and this
has given me an idea of several approaches that can
be made.
F) I definitely know more about my child's school
from the E.C.E. class. I've learned some of the procedures in teaching the children and at the same time
I have learned how I can help my children at home.
The course was very good for me and I'm looking for~
ward to next year's class.
G) I definitely feel my knowledge of the school
and its programs (here as well as other schools) has
been greatly increased. Hearing school personnel talk
on different areas such as math and reading programs
was also very helpful, I feel the volunteer program
greatly increased the effectiveness of the E,C,E,
program in the classroom.
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H) I am teaching Spanish to kindergarten children
as a volunteer aide in the classroom, and I have certainly received tremendous help :i,n learning how to
teach, how to deal with some special problems.
Moreover, I've become more aware of the many ways
in which parents can influence the school. For example, I was awakened (through our visit to Lupin Hill)
to the unavailability of our library, and I began
upushing buttons" to get it changed~. Things are
beginning to happen.
·
I) Posiiively, because I've seen the complete
operation of what is expected of child, school and
parent. Which has inspired me already for teaching
my children new things in learning for the future.
J) Yes, I do.
I have been very involved in my
daughter's school this year. I understand the entire
E.C.E. program in which she is involved. This class
has helped me personally in understanding most of her
feelings pertaining to school, peers, adults, problems.
This is wonderful to have--understanding. Thanks to
the love and understanding our teacher has always been
able to put out to us. All schools should have. this
type of class offered to their parents. It hopefully
now will be a definite part of the E.C.E. program in
the following years.

K) Yes--1 have learned about the many facets of
E.C.E. and how it has affected our school.
The many
speakers and discussions we had has given me much
insight as to how I could be more useful in the classroom as a volunteer.
L) Yes--learned how E.C.E. works, its basic
concepts, and how my child is directly affected. By
understanding the program, I can communicate more
effectively with my child in regards to her educational program.
M) Yes. I have become a more involved parent in
school. The speakers speaking in the class have given
an insight into all facets of the school program.
I feel Mrs. Goosenberg has done a fine job as the
instructor of the class, She has given the course a
well rounded background of the workings of the school
and helped give an insight into situations with chil~
dren.
N) Yes. I feel without my involvement with the
Adult Education class I would not have nearly as much
knowledge of the Lockhurst School system and the E.C.E.
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program. So much of the many components of the
E.C.E. program have beeri covered and fully explained
by Mrs. Rice, Mr. Sager, Mrs. Burke~ Mrs. Frank 1
Mrs. Liebman, Lori Norwalt, Dot Bnd the.additional
input from our volunteers. I have been especially
interested in all I've learned about Learning Dis"
abilities and found Mrs. Graham's visit particularly
enlightening, also Lou Es Green. Unless you have a
child with some problem, it is a rare opportunity to
get to know the school counselor and find out what a
sincere and concerned person she is. That also goes
for Mrs. Rice, Mr. Sager and the other staff members
who have worked so diligently. Not only has this
opened up new avenues of interest for me, but the
knowledge I've gained (and insight) have made my
children extremely proud of me. Both they and I get
a great satisfaction from my participation in the
school and their educational process. The visits from
Mrs. Johnson and cafeteria personnel have enlightened
me in areas I normally would have very little knowledge.
The class has shown and encouraged parent participation
in many school programs, as a volunteer in the classroom, lab, or any of the many other phases of planning,
implementation and evaluation. It doesn't take. long
to see how the children benefit from a lower classroom
ratio of children and adults.
In case you haven't guessed I rate this course E
for Excellent and do hope it will offered again next
year, on a continuing basis. On a personal note, I
would not have established some of my friendships if
it had not been for the close personal and open relationships of class members
Emotions do not easily lend themselves to tabulation, although an attempt has been made in table 4 to
correlate answers to the second questionnaire with:the .six
class goals stated on page 14.
Table 4 illustrates statistically that.goal number
six which attemped to ''explore with parents the meaning of
education, what they as parents want from the schooling
experience for themselves and for their. children and how
~hey

as parents might contribute to achieving the kinds of

outcomes they want" was perceived of as having been met by
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Table 4
CORRELATION OF STUDENT ANSWERS
TO QUESTIONNAIRE #2 WITH
SIX STATED CLASS GOALS
Total N = 14
Students Replying Affirmatively
Goals
Number
1.

Sharing Feelings

2.

Awareness of Personal
Growth

3.

Exchange of information about child
development

4.

Parental options
available to deal
with situations

5.

Agencies and Personnel
available to help

6.

Parent-School
Interaction

7

Percent
50%

10

71

5

36

12

86

8

57

14

100
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all of the students.

The fourth goal, that of clarifying

and confirming parental perceptions concerning alternative
modes available in any parenting situation ranked next with
eighty-six percent of the respondents indicating that needs
in this area were being met.

Seventy-one percent of the

questionnaires indicated that parents were becoming increasingly aware of themselves as fully functioning people,
viewing the parental role as a part of their own growth.
More than half of the students who took the questionnaire (56%) replied that in the area of the fifth goal,
that of exploring avenues open to parents experiencing
anxiety-producing situations, they had experienced satisfaction, while exactly half of the questionnaires indicated
that students were able tQ share feelings about the parenting process, which was the first stated goal.
Thirty-six percent of those taking the course felt
that there had been exchange about child growth and development of Early Childhood Education children.
Several conclusions are evident from the data.
First, there is clearly a need for earlier and better
communication between student and teacher concerning the
specific course goals.

In the future a flyer will be dis-

tributed early in the school year stating what the goals
of the course are.
Once the students are aware of the course goals,
a questionnaire can be developed to provide more accurate
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feedback from students about which goals are
which are not.

bei~g

met and

In the ·new questionnaire each ;goal will be

individually covered as a separate question, .. Finally 1 if
the questionnaire could
year, rather than at
tool

forth~

b~_

giveri earliei in

th~ ~rid,

th~

school

it would.provide a valuable

teacher, indicating spetifically.which course

goals are being met, in time for

ne~ds

to be satisfied

more adequately.
Since, at this writing, it is projected that
#2284, "Parent Participation in Early Childhood Education
1 and 2, ~~ will once again be as a continuing weekly course
in Area L, the following

additional changes are

recom~

mended:
1.

Allow more time for regular informal feedback

such as oral commerits at the end of each class to

ascer~

tain whether or not needs are being adequately met.
2.

Publicize the class on an Area level rather

than to members of one school community.

The graduates

of Child Observation classes, especially, might be interested in continuing their education as parents as their
pre-schoolers move into a school situation
3.
essential.

Arrange for babysitting.

This is absolutely

Many parents of school age. children expressed

disappointment at not being able to attend due to baby
sitter problems with younger childreri.
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4.
two.

Reduce the length of time from three hours to

Much feedback was received from the parents,

espe~

cially the kindergarten parents, concerning the difficulty
of the nine o'clock starting time in the Lockhurst class,
and the 11:30 ending time in the Woodlake class.

Currently

being explored is the possibility of two 2-hour sessions,
one in the morning from 9:30 to 11:30 and the other in the
afternoon from 12 to 2, with parents choosing the option
which best suits them.
5.

Consider the possibility of a continuing even-

ing class for those who might find this a more convenient
time and for those mothers and fathers who might want to
attend together.

Although several fathers did attend the

day classes, most of the class members were mothers, and
many of them expressed the desire to have their husbands
take such a course.

In the February questionnaire there

was an indication that more options are needed, depending
on the individuals wishing to take the class.
6.

Primarily, aside from organizational and

operational changes, would be the need for frequent selfevaluation on the part of the teacher concerning her
own·growth and how her role could be continuously evolving
to make both the course and her own part in it more
tive each time.

effec~
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PARENT EDUCATION QUESTIONNAlRE
February 1974
Your answers to the ·following questions wil;J. help
to determine whether or not Parent aducation is meeting the
needs of the community. NO NAMES, please!
1.

This class is fulfilling my expectations:
yes· _·_ somewhat
no

2.

The class would be more effective if it were of shtirter
duration:
yes __

--

If yes:

5

week~

10 weeks

1 semester ·

3.

A weekly meeting is the one that best meets my needs:
yes __
no

4.

I would prefer evening meetings:
some
all
not at al1

5.

Rank in order of educational preference as (1) most
effective, (2) next effective, (3) next, and so on:
Large Group Discussions
Small Group Discussions
Speakers and School Resource People
Field Trips
Films and Filmstrips
Workshops

6.

The class could be improved in the following ways:

7.

I feel that my attitudes about being a parent have
been affected by this class. Explain;
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PARENT EDUCATION QUESTIONNAIRE
-

-

May 1974
1.

Has this Adult Education course helped clarify or
confirm your perception of your role as a parent!
Please be specific.

2.

Do you feel you know more about your child,s school
and the role that you, as a parent, can play in it,
as a result of this Adult Education course?
Please be specific.
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PROPOSED QUESTIONNAIRE
Listed below ~re th~ goals a£ this parerit education
class. In the column to the right ·of each ·goal, please
indicate, according to the following scale, how effectively
you fe~l your needs are being met.
5-·being met £ompletely
4--being met more than adequately
3--being met adequately
2--being met less than adequately
1--not being met
For example, if you feel that your needs for the
first goal are being met more than adequately, accord it a
4; if less than adequately, a 2, and so on.
GOAL

.

To share feelings about the parenting
. .
.
process.

1.

.

2.

EVALUATION

...

.

.

.

To help develop in parents an increased
awareness of themselves as fully functioning people, more self-actualized
people? viewing the p·arental role as a
...
part of their own growth.
To provide for exchange of information
about the normal social, emotional and
psychological development of school-age
children from kindergarten through third
grade.

4.

To clarify and confirm parental percep-:
tions concerning alternative modes available in any parenting situation to those
involved in the parenting of E.C.E.
children.

s.

To explore avenues open to parents experiencing situations which they may per":'.
ceive of as threatening or anxietyproducing, and to offer. support .. .. .

6.

.

.

To explore with parents the meaning of
education--what they as parents want of
the schooling experience for themselves
and thei-r children and how they as parents might contribute to achieving the
. .
. . .
kinds of outcomes they want.
.
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.

-

.

-

...

3.

.

.

..

-

...

. .

. . . ...

Appendix B.

RESOURCE LIST

41

RESOURCE SPEAKERS AND THE AGENCIES REPRESENTED
The· following is a list of the· speakers who caine ·to
the classes to share information, and the agen.cies they
represented.

An (L) after the name indicates that that

person came only to Lockhurst; a (W) indicates that the
speaker came only to Woodlake.

(L and W) after a listing

is an indication that the speaker came to both classes.
Complete information on how to contact individual speakers
may be found in the .teacher's files.
A.

California Association for the Neurologically Handicapped (CANHC)
Pauline Hudson, speaker (L)

B.

Los Angeles County Library
Nettie Frishman, Children's Librarian, West Valley
Regional Library (L and W)

C.

Los Angeles Unified School District
Barbara Burke, E.C.E. Teacher, Lockhurst (L)
Margaret Chantland, Principal, Woodlake (W)
Rebecca Davisson, E.C.E. Coordinator, Woodlake (W)
Trudy Denahy, School Counselor, Woodlake (W)
Joanne Frank, Math Lab Aide, Lockhurst (L)
Cheryl Graham, School Counselor, Lockhurst (L)
Lou Es Green, Area L School Psychologist (L and W)
Thelma Johnson, School Nurse, Lockhurst (L)
Virginia Lee, Kindergarten
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Teacher~

Lockhurst (L)
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Mick Mancuso, Area L Advisor, Educationally
Handicapped Pr(Jgram (W)
Elizabeth Moore, School Nurse, Woodlake (W)
Barbara Morgan, Area· L Food Service Manager
(L and W)
·
Barbara Nider, Cafeteria Manager, Woodlake (W)
Lori Norwal t, Area L Coord ina to.r, E. C. E. (L and W)
Betty Rice, E.C.E. Coordinator, Lockhtirst (L)
William Sager, Principal, Lockhurst (L)
Nancy Vleck, Resource Materials Person, Lokranz (W)
Louise Wechsler,

spe~ch

specialist, Woodlake (W)

Jackie Wolf, Cafeteria Manager, Lockhtirst (L)
D.

Museum of Natural History
Sandra Liebman, docent (L)

E.

Or££~Schulwerk

Association

Eloise McCormick, Workshop Director (L and W)
F.

Sierra Club
Frances Smith, Sierra Club Task Force (L and W)

G.

University of California, Los Angeles
Bruce Litman, M.D., U.C.L.A. Infant Study
Project (W)

H.

West Valley Center for Educational Therapy
Catherine Sarkins, Director of Professional
Services (W)

FIELD TRIPS
The following is an alphabetical list of. f.ield
trips taken in the ·two cTasses.

An (L) indicates that the

trip was taken by members :of the Lockhurst .class on a
Wednesday morning.

A (W), that the trip was taken by

members of the Woodlake class on a Monday morning.

Where

(L and W) appears, it is an indication that this was a
combined trip, with members of both classes attending.

All

field trips were announced in both classes· and members of
each class were always welcome.

Thus, all members at both

classes were offered an opportunity to attend all the field
trips and several did.
A.

Canoga Park Elementary School
7438 Topanga Canyon Blvd.
Canoga Park, Ca.
Allan Sussman, Principal (L and W)

B.

Children's Music Center
5373 Pico Blvd.
Los Angeles, Ca. (L)

C.

Educative Toys
6416 Van Nuys Blvd.
Van Nuys, Ca. (W)

D.

Marianne Frostig Center of Educational Therapy
5981 Venice Blvd.
Los Angeles, Ca. (L and W)

E.

Lokrantz Elementary School
19451 Wyandotte Street
Reseda~ Ca.
(W)

F.

Lupin Hill Elementary School
Las Virgines SchQol District
Mr. Major~ Principal (L and W)

44

45

G.

Pierce College
Los Angeles Community College
6201 Winnetka Avenue
Woodland Hills, Ca.
Dr. Stella Feuers, Assistant Dean,
Community Services (L and W)

H.

Topeka Drive Elementary School
9815 Topeka Drive
Northridge, Ca.
Mr. Smith, Principal (L and W)

MATERIAL ON FILE--AVAILABLE
AT TEACHE~S HOME
The following list refers to a file of materials-articles, flyers, booklets, suggestion lists--maintained
by the teacher as well as many class members.

It was

developed from material and flyers distributed by the
teacher; materials and flyers distributed by guest
speakers and class members; and materials and flyers distributed on field trips.
1.

Early Childhood Education flyer giving background about
the entire E.C.E. program.

2.

11

3.

The School-Age Child--developmental characteristics,
summarized from "Children--Development and Relationships" by Smart and Smart.

4.

"Let's Communicate," suggestions to improve family
communication.

5.

Helping the child Listen and Talk--suggestions for
parents.

6.

A summary of the development of speech and language
and associated skills.

7.

Some learning characteristics of gifted children.

8.

Creative Parenthood Flyer.

9.

Melody Movement and Language--promotional flyer for
an Orff-Schulwerk teacher's guide.

10.

Educationally Handicapped children--flyer outlining
types of programs and types of students referred to
EH programs.

11.

The Johari Window--a descriptive article.

12.

Newsbrief from ACLD, Association for Children With
Learning Disabilities.

The Non-graded School," an article by John L. Goodlad.
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13.

What You Should Know About CANHC, flyer from
California Association for Neurologically Handicapped Children.

14.

List of guided tours available through Pierce
College.

15.

Three booklets from Los Angeles City Schools:
Working With Your Schools:

An Information Guide

Parents' Guide to Education Terms
21 Great Ways to Get Involved with your Schools
16.

Eight booklets from Los Angeles City Unified School
District, Volunteer & Tutorial Programs:
Reading Assistance for School Volunteers and
Tutors
How Can I Help Children Learn to Read?
Developing Listening Skills
Reading Developmental Skills
Helping the Child Learn
Areas of Perceptual Difficulties
How Can I Help Children Learn Mathematics?

:-
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CIRCULATING LIBRARY
The following books were ·a part of the· class circulating library, on loan from the instructorts personal
library,
members.

th~

school

librarie~

and

of class

th~ librarie~

The number to the right of the titles indicates

the number of times the book was checked out.

The same

library was used at both Lockhurst and Woodlake.
Brown, Margaret Wise. The· Dead· Bird.
Young Scott Books, 1965.

Reading, Mass:

6

Chess, Stella, M~D., Thomas, Ale~ander, M.D.,
Birch, Herbert G., M.D., Ph.D. Yotir ~hild
Is· A Person. New York: Parallax Publishing
Co., 1965.

7

Cohen, Dorothy, and Stern, Virginia. · ObserVing
and Recording the BehaVior ·of Youn·g Children.
New York: Teachers College Press, 1958.

2

Dodson, Dr. Fitzhugh. How to Parent. New York:
The New American Library, Inc., 1971.

8

Fraiberg, Selma H. The Magic Years.
Charles Scribner's Sons, 1959.

New York:

Gordon, Tho.mas. · Parent Effectiveness Trainin~.
New York: Peter H. Wyden, Inc., 1970. Tree
copies.

12
31

Greer, Mary, and Rubinstein, Bonnie. ·WilT the Real
Teacher Please Stand
t1C E ucat1on. Pac1

3

Grollman, Earl A. (ed.). · Ex.pTaining Death to
· Children. Boston, Mass. : Beacon Press, .1967.

8

Harris, Thomas. ~~~ OK~-You~r~ DK.
Avon Books, 1973. Two copies.
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New York:

10

so
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Printing Office, 1972.
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Hart Pub-
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In addition to the above were a series of news . .
paper articles, magazine articles, pamphlets and lists,
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all included in an expanding library. file·,
include any of

th.~

.This does not

material or flyers giveri out by

th~

·

teacher and the many resource people who visited the
classes; nor does in include
uted by class members or

~aterial

re~eived

or flyers distrib"

on field trips.

Th~t

information is to be found in Appendix B.
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