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ABSTRACT
A GROUP CURRICULUM TO DECREASE OR STOP BULLYING BEHAVIORS FOR
MIDDLE SCHOOL AND HIGH SCHOOL STUDENTS

By
Lina Gharakhanian

Master of Science in Counseling,
School Counseling

The aim of this project is to create a program that is geared toward providing the bully
guidance and support in learning how to change his or her aggressive behaviors. Often, programs
that exist have been negatively based (i.e. suspending the bully without providing rehabilitation
opportunities) and mainly disciplinary. The goal is to disregard punitive measures and afford the
bully rehabilitation that is entirely optimistic. An eight-week psychoeducational group
curriculum for the students who bully will be created. This program may be implemented in
conjunction with an existing bullying program or independently. The eight-week group
curriculum will offer beneficial resources and knowledge to persuade the bully to stop hurting
others.
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Chapter 1: INTRODUCTION
Bullying, within the school environment, has become a persistent concern amongst
numerous school personnel. According to the Stopbullying website (2014), 30% of students have
confessed to bullying others. Bullying occurs in varying school related locations at all levels. A
review of literature focusing on the overview of the bullying phenomenon, the characteristics of
the bully, the home environment and parenting styles, and peer and teacher influences will be
presented in Chapter 2. This background will provide valuable insight that will pave the road for
effective school based programs aimed to diminish and/or stop bullying. The goal is to
thoroughly understand the bully and attain a deep understanding of how one eventually becomes
a bully.
There are many factors that contribute to the learning of aggressive behaviors. While
evaluating the diverse characteristics of the bully, a general picture may be constructed which,
can provide a supportive guideline for how to detect a bully. Next, the family structure has a
great influence by way of parenting and the dynamics between family members. Authoritarian
parenting as well as cohesiveness between family members has often been linked to children
who bully. Peers who seem to support the bully’s negative actions frequently encourage children
who bully. The bully almost always thrives on having an audience and feels that he or she is
gaining social status while bullying. Finally, teachers, often regarded as role models,
occasionally engage in bullying students or exhibit behaviors or beliefs that tend to condone
bullying. Teachers who bully are modeling that type of behavior for students who strive to
identify with their role models; these students may acquire bullying behaviors and believe that it
is an appropriate way of behaving.
Statement of Need/Problem
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Bullying prevention programs, such as the Olweus Bullying Prevention Program or the
Steps to Respect program, require the commitment and effort of an entire school including
students, counselors, teachers, administrators, parents, and possibly community members in
order to be effective. These programs tend to decentralize focus, by not concentrating solely on
the bully, and spread accountability to all individuals involved in the bullying process making it
difficult to measure specific outcomes. The educational training of Professional School
Counselors includes instruction on group counseling practices, making counselors appropriate
individuals to facilitate a group curriculum that aims to address the bullying phenomenon.
Additionally, programs that exist typically concentrate on the consequences the victims face and
the prospects bystanders hold to stand-up against bulling, while these areas of awareness are
significant, it is equally important to ensure individuals who bully the opportunity to learn
appropriate behaviors. There is little support and curriculum that effectively addresses the
struggles and needs of bullies. Constructive guidance for bullies to reach a resolution and
become free of bullying others is unusual. It is vital that methods and strategies be developed
that address these needs as well as identify those with the propensity of becoming bullies.
Purpose
The purpose of this project is to develop an eight-week psychoeducational group
curriculum for the students who bully. The eight-week curriculum will be geared toward
providing the bully guidance and support in learning how to change their aggressive behaviors,
by educating the bully with facts related to bullying and consequences of bullying experiences.
Additionally, the curriculum will include empathy building and anger management activities.
Often, programs that exist have been negatively based (i.e. suspending the bully without
providing rehabilitation opportunities) and mainly disciplinary. The idea here is to disregard
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punitive measures and afford the bully rehabilitation that is entirely optimistic. An eight-week
group based counseling program will offer beneficial resources and knowledge to teach the bully
to stop hurting others.
Significance
This project will provide an effective intervention method to decrease and even prevent
bullying while tackling and healing the root foundations behind bullying. Most counselors and/or
administrators may use the eight-week curriculum in a variety of educational settings such as a
middle schools, high schools, and private schools.
Terminology
Psychoeducational: “of or relating to the psychological aspects of education; specifically:
relating to or used in the education of children with behavioral disorders or learning
disabilities” (MerriamWebster- Online Dictionary, 2015, para. 1)
Bullying: repeated and consistent negative actions directed toward an individual with the
intention of causing physical or emotional damage (Olweus, 1993).
Physical bullying: aggressive actions toward a target with the intent to cause bodily harm
or damage to the victim’s belongings (stopbullying.gov, 2014).
Verbal bullying: the act of using words or writing to hurt a person (stopbullying.gov,
2014).
Social bullying: using methods to cause damage to a person’s relationships or reputation
(stopbullying.gov, 2014).
Bystanders: children who witness bullying (Salmivalli, 1999).
Group Counseling: is a process where a number of participants with similar challenges
gain support and insight based on a main topic (American Counseling Association, 2015).
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Aggressive behaviors: behavior that causes or threatens to cause harm, it can range from
physical to verbal damage. (Healthline, 2015)
Role model: a person who other people look-up to or admire (MerriamWebster-Online
Dictionary, 2015, para. 1)
Summary
To gain a vast understanding of why individuals bully, it is essential to review studies
performed in the past and utilize these results in order to create an effective program. The intent
is to detect pervasive factors that contribute to bullying behavior and that are related to parenting
styles, peer influence, and teacher attitudes. This will be accomplished in the following chapter.
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Chapter 2: LITERATUE REVIEW
The goal of this literature review is to provide the reader with an impression of the
concept of bullying and the vitality of addressing the issue since it has a profound effect on
millions of American school children. In order to formulate effective school based programs that
aim to diminish bullying it is important to learn which factors contribute to the creation of a
bully. The common characteristics of a bully will be illustrated in order to provide a general
picture of what a typical bully might look like. To further investigate the subject and understand
why certain children bully, various causes such as parenting and home environment and peer and
teacher influences will be reviewed. Finally, a look at Cognitive Behavioral Therapy (CBT) and
Groups in relation to bulling prevention strategies will be reviewed.
Bullying and Bullying Prevention Programs
In order to form a complete overview of the concept of bullying, it first needs to be
defined and explained. Next, it is important to recognize the different types of bullying, who and
how many people are directly or indirectly involved, where and when it takes place and what
happens to the individuals who experience bullying as bullies or victims. Lastly, the role of
schools will be discussed.
Olweus (1993) placed a spotlight on the issue of bullying during the early 1970s, and
defined bullying as the act that occurs when an individual is repeatedly and continuously
subjected to negative actions that are meant to perpetrate injury or discomfort to the individual
by one or more persons. Farrington (1993) postulates that bullying behavior consists of six key
elements: 1) bullying is a physical, verbal, or psychological bout or terrorization; 2) the bully is
supposed to be more powerful than the victim; 3) the bully aims to cause distress, and/or harm to
the victim; 4) the act is unprovoked by the victim; 5) the act is recurrent; and 6) the act emits the
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anticipated effect. Olweus (1993) contends that a unique characteristic of bullying that
differentiates the act from other forms of aggressive behavior, such as rough-and-tumble play, is
the unequal and coercive power maintained by the bully. Rodkin (2011) also indicates that
bullying lacks the rudiments of equality and free choice for the victim. Lumsdem (2002) reported
that there were a total of 2.1 million bullies and 2.7 million victims in American schools. In a
study by Nansel (2001), one out of five students identified themselves as bullies, persuasively
validating the accounts from victims. Further, according to the stopbullying website (2014), 28%
of students in grades 6-12 have had some sort of encounter with bullying, with approximately
25-30% of students having been bullied at school, and 30% of young people confessing to
bullying others.
Rigby (2005) indicated that of the total number of students who confessed to bullying,
only a limited number engaged in bullying on a daily or weekly basis, while the majority of selfreported bullies admitted to bullying less frequently. Nevertheless, self-reports suggested that a
substantial number of students participated in bullying behaviors. Rigby also found that age and
sex were significant determinants of repeated involvement in bullying behaviors (2005).
According to Aluede, Adeleke, Omoike, and Agen-Akpaida (2008), bullying is a global
concern, as it exists in almost all types of academic environments including small schools, large
schools, single sex schools, co-ed schools, and traditional and progressive schools, and affects all
levels ranging from primary to secondary education. Carter (2011) asserts that because bullying
begins as early as primary school, premature identification and intervention is critical.
Stopbullying.gov (2014) contends that the preponderance of bullying occurs during middle
school years on school grounds and in school buses.
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Several researchers have classified bullying into several different categories. According
to Rigby (1996), bullying can generally be broken down into five distinct forms; the first is
physical aggression, which includes pushing, hitting, tripping, and spitting. Social alienation is
the second form and an example would be excluding the victim and/or coercing others to do the
same. The third form is verbal aggression such as name calling, taunting, or teasing.
Intimidation, the fourth form, is usually by way of threats or forcing the victim to do something
that they typically would not do. Lastly, the fifth form of bullying is relational bullying intended
to damage relationships through gossiping, spreading rumors, or making racial slurs. These
bullying forms can range in severity from mild to brutal; they may be direct or indirect, and
obvious or elusive (Rigby, 1996). Verbal and social bullying are the most rampant forms of
bullying that take place (stopbullying.org, 2014). Björkqvist, Lagerspetz, and Kaukiainen (1992)
assert that boys tend to focus on physical bullying while girls are increasingly inclined to be
more psychological in their bullying. Finally, Aluede et al. (2008) believe that the most
customary form of bullying for both boys and girls is verbal.
Olweus Bullying Prevention Program. In order to address the alarming bullying problem
in schools, several anti-bullying programs have been formulated, implemented, and evaluated.
Dan Olweus (1993), as a key figure in the anti-bullying campaign, studied bullying and created a
program meant to decrease or end bullying in schools. Susan P. Limber (2011) provided an in
depth review of the Olweus Bullying Prevention Program (OBPP) which was first implemented
in Norway with the intent to reduce bullying, prevent future incidences of bullying and improve
relationships amongst all people belonging to a school. The OBPP contains several elements
including a student questionnaire, community and parent involvement, staff training, classroom
meetings, and individual counseling for both the bully and the victim. Several schools within the
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United States adopted the OBPP and later reported optimistic results such as a 21% decrease in
students who reported being bullied and an 8% decrease in students who bullied (Limber, 2011).
Lastly, Limber suggested that the OBPP has not transformed since it was originally created,
therefore it lacks in the ability to address cultural variations such as the sizes and complexities of
American schools and time limitations of teachers, which would not allow consistent and
continuous classroom meetings (2011).
Steps to Respect. A second example of efforts to diminish bullying is the Steps to
Respect (STR) program offered by the Committee for Children. Frey et. al, 2005 conducted a
study of the STR and described the program as a school-wide setup which aims to reduce
bullying incidences by increasing the knowledge and sensitivity of staff members, stimulating
positive relationships amongst students, and teaching social-emotional skills. The Steps to
Respect program includes an in-depth training for staff members (counselors, administrators, and
teachers) and classroom lesson plans for grades three through six (Frey et. al, 2005). A preview
of a lesson plan provided by the Committee for Children (2015), directed a focused discussion
based on bullying images, handouts for students and parents to review or complete, and
presentation by school principal regarding bullying policies. The evaluation procedures used to
determine the effectiveness of STR were student and staff surveys and observations, which
portrayed affirmative results yet failed to address all grade levels (Frey et. al, 2005).
Consequences and Effects of Bullying
In order to better understand the full ramifications of bullying, it is essential to examine
the extensive variety of consequences produced by bullying, for the victim as well as the bully.
Beattie-Moss (2005) notes that the historically deemed normal, character-building rite of passage
bullying behaviors of the past have become serious setbacks that foster physical and mental
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health problems for the bully and the victim. Kaltiala-Heino, Rimpelä, Rantanen, and Rimpelä
(2000) propose that bullying presents a significant threat to academic as well as socio-emotional
growth during the student’s educational career. According to Kerlikowske (2003), several
examples of the aftereffects of victimized students include: increased possibility of depression,
increased likelihood of becoming suicidal, chance of enduring emotional damage, declining in
academic performance due to difficulty concentrating, having increased rates of absences, being
subjected to long-term psychological/emotional damage, and possibly decreasing in popularity
amongst peers. The bully has an added chance of carrying weapons to school as well as incurring
more injuries (2003). In addition, Olweus (1991) indicates that bullying tends to cause
continuing loss of self-esteem and confidence in social relationships for the victim while the
bullies are at risk of abusing alcohol, using violence in their homes/relationships, and/or
committing violent crimes in their community.
Bullying behavior could possibly be the stepping-stone of a path leading to a future of
more serious delinquent acts. Beattie-Moss (2005) contends that young adults who have been
convicted of at least one crime by age 24 have been classified as bullies during their school
years. Smith and Myron-Wilson (1998) indicate that antisocial behavior is heightened for those
individuals who bully others. Klomek (2011) also points out that suicide ideation is higher in
bullies than for individuals who do not engage in bullying behaviors.
The different forms of bullying cause different types of consequences. According to
Beattie-Moss (2005), indirect forms of bullying such as spreading rumors compared to the direct
forms of name-calling impose the greatest damage on the victim. Emotional abuse may have
deadly consequences for the victim and is the type of abuse that can simply go undetected by
school personnel. Bullies and victims may suffer from depression, loneliness, alienation,
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emotional distress, and isolation, which are mental health problems, caused by relational
aggression (2005). McAdams and Lambe (2003) claim that on occasions that bullies do not
receive the appropriate guidance, such as counseling, they may carry the bullying behavior into
adulthood where the consequences of their actions will be progressively dangerous.
According to Rigby (2005), most bullying incidents take place on school grounds and are
a school-based problem. This researcher asserts that addressing bullying issues at school will
result in a greater level of success, and thus anti-bullying programs have been constructed in
order to diminish the enormous problem of bullying. Smith and Myron-Wilson (1998) have
found that the anti-bullying interventions that have gained some success are the ones that are
founded on a whole school policy and/or class-based rules which can be backed up by
curriculum work, playground intervention and procedures aimed directly at either the bully or the
victim. To further develop programs that will help solve the widespread bullying problem in
American schools, it is important to understand the formation of the bully himself/herself. The
following section will discuss and portray the pertinent characteristics of the school bully.
Characteristics of the Bully
There are a number of specific characteristics that when combined together define a
bully. These characteristics have been examined and compiled in order to aid educators, parents,
and/or other parties responsible for children to be able to recognize a possible bully. Some of
these characteristics include gender, social skills, use or force of power, use of aggression, and
psychological functioning including academic performance and empathy levels.
Researchers who examine bullying often attempt to categorize the different types of
bullies based on their characteristics. Farmer et al. (2010) describes the existence of two different
types of bullies: the socially marginalized bully and the socially connected bully. Socially

	
  

10	
  

marginalized bullies are individuals who are fighting against a specific social system that
attempts to keep them as outcasts. The socially connected bully, generally controls others
through aggression and manipulation of relationships (2010). According to Rodkin (2011),
through the use of strengths such as social skills, attractiveness, and athleticism, socially
connected bullies have many friends of varying types, some bullies while others not. Due to their
popularity and constant recognition in the media, for example in the movie Mean Girls
(Michaels & Waters, 2004), socially connected bullies are difficult to expose, yet they are
dangerously aggressive and often turn angry thoughts into aggressive behaviors (Rodkin, 2011).
Aggression. In many cases, scholars claim aggressive behavior to be one of the most
familiar attributes of a bully. Craig (1998) asserts that bullies tend to be aggressive, impulsive,
and hostile in situations involving their peers. Cole, Cornell, and Sheras (2006) indicate that
bullies support positions that approve the use of aggression and the views that downplay or
ignore the consequences endured by victims. From the bully’s perspective, Olweus (1997) stated,
that he or she frequently uses aggression to solve problems and also feel that fighting should
result in gaining popularity. Carney, Hazler, and Higgins (2002) contend that bullies who
chronically repeat their aggressive behaviors, tend to use force, regularly become irritated sooner
than others, concentrate on angry thoughts, and are often revengeful meaning they feel
“payback” is important.
Social Skills. Another factor involves the socialization skills of bullies. Espelage,
Bosworth, and Simon (2001) found that most bullies often have superior social skills that enable
them to entice peers and effortlessly manipulate others. Johnson and Lewis (1999) revealed that
the bullies frequently rate their social skills as average to good, indicating that, through their
perception, they do not recognize any setbacks in their social skills. Carney, Hazler, and Higgins
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(2002) indicated that even though bullies often establish relationships easily, eventually they
tend to create bitterness and disturbance within their peer groups. Also, bullies often have
interactions with other groups of individuals who are involved with aggressive activities (Carney
et al., 2002).
Power. Another expressive measure used to describe the characteristic of a bully is the
use and gain of power. According to Oh and Hazler (2009), the bullys’ own increased power
over their victims and the practiced operation of that power allows them to verbally embarrass,
publically discard, and/or physically beat the target. Olweus (1993) reported that bullies relish
having the capacity to dominate and control peers and seldom were apprehensive or doubtful
through the process. Carney et al. (2002) indicate that bullies recognize their physical appearance
to be central in sustaining their power and control over others and habitually use physical actions
and verbal threats to influence their peers.
Gender. Rigby (2005) asserted that the gender was another factor associated with
bullying, and Espelage, Bosworth, and Simon (2001) concluded that a great number of bullies
are popular and athletic boys due to their proficient social skills and ability to manipulate others.
The form of bullying is highly associated with each gender type. Björkqvist, Lagerspetz, &
Kaukiainen (1992) stated that boys are generally involved with direct bullying with the intention
to cause physical injury whereas girls usually participate in indirect bullying with an objective of
inflicting psychological damage. Olweus (1994) concluded that boys who bully have an
escalated chance of attaining low academic results as students and/or becoming delinquent as
adults.
Psychological functioning. The emotional traits as well as psychological functioning
differentiate the bully from the non-bully in areas such as empathy, behavior, recklessness, and
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the functions of the brain. Carter postulates that students who bully are increasingly concerned
with personal gain and commonly discount the feelings of their victim. The act of bullying
provides amusement for the bully while there is a lack of empathy and repentance toward the
victim (Carter, 2011). Viding, Simmonds, Petrides, and Frederickson (2009) have found in their
study that children who bully are beyond careless and have impassive personalities. Further, the
brain functions of a bully vary, Veenstra et al. (2005) noted that bullies have inferior
psychological functioning related to aggression, impulsivity, hostility, and cooperation toward
their peers. Additionally, Nansel et al. (2001) agree that bullies do not comfortably adapt to the
school system and therefore are unsuccessful in the area of academics. Through the review of the
academic performance of bullies, Johnson and Lewis (1999) report that bullies ordinarily rate
their scholastic competence as below average. Understanding the complete development of a
bully requires that various aspects of their lives be examined. In addition to the characteristics of
the bully, parenting and the home environment also play a vital role.
Parental Influence and Home Environment
Closely connected to the characteristics of a bully are the home environment and
parenting styles that influence the development of a bully. It is important to consider the
parenting style and disciplinary measures used in the home where a child may be inclined to be a
bully. Also, the relationships between family members and the family dynamics play a part in the
upbringing of a child. Lastly, what parents think about bullying behavior also adds weight to
what the child learns.
Hazler (1996) contends that early childhood is a time when children absorb and learn
mostly from the exposure to their home environment, and thus the family is considered to be
extremely influential in the development of children. Smith and Myron-Wilson (1998) state that
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the familial experiences children endure before school definitely have an effect on their conduct
when they enter school. According to Smith, Bowers, Binney, and Cowie (1993), the home
environment is a determining factor of whether the child will later show aggression towards
peers. For example, if a child is exposed to physical abuse at home then he or she will assume
that physical actions are an appropriate means of communication. In addition to the home
environment, various experiences such as divorce may initiate bullying behaviors within a child.
Aluede et al. (2008) suggest that children who bully are often dealing with their own hardships at
home, such as separated parents, and they resort to bullying as a form of release. Children, who
usually live in environments where consistent shouting and anger are a part of their daily life,
consider such behavior to be normal (2008).
Rigby (1996) states that children who become bullies often live in inconsistent families
that are entirely dysfunctional. Oliver and Oaks (1994) stipulate that bullies, over and over again,
face amplified negativism by family members, and according to the bully, his or her family
discourage self-government, lack structure, and implement rules that emphasize aggressive
behaviors. Baumrind (1991) categorizes parenting styles into four different categories, which are
authoritarian, authoritative, permissive and rejecting-neglecting. According to Baumrind (1991),
the characteristics of authoritarian parenting style are extremely strict, highly controlling,
demanding, lacking verbal give-and- take, expecting utmost obedience, discouraging autonomy,
extremely rigid, punishing and lacking in warmth between parent and child. Olweus (1994)
contends that bullies often live in homes where the parenting style highly resembles the
description of authoritarian parenting. Moreover, this theorist posits that children, who have
authoritarian parents who often use disciplinary methods including physical punishment, learn
the unacceptable form of behavior as a way of coping with various situations (Olweus, 1994).
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Other studies progressively support the negative impact of authoritarian parenting. Loeber and
Dishion (1984) found that children who face inconsistency in the corrective techniques used at
home along with physical punishment were more motivated to become aggressive towards
others. Further, Demaray and Malecki (2003) also revealed that parents who resorted to physical
punishment as a form of discipline were usually more permissive of the aggressive behaviors of
their children. Additionally, children who bully come from a home environment where parental
monitoring of the child’s activities is generally lacking (Bowers, Smith, and Binney, 1992).
The interactions as well as the existence of specific family members can greatly impact
the development of bullying behaviors in children. Smith and Myron-Wilson (1998) reported
that the relationships within the family structure, including the interaction between mother and
father as well as the connection between parent and child, also play a vital role in the
development of the child at home. Children who had poor relationships with their fathers, felt a
distance or imbalance of power between themselves and other family members, or had a negative
relationship with their siblings were more inclined to engage in bullying behaviors (1998). The
support and organization provided in the home can initiate bullying behavior. Baldry and
Farrington (2000) found that bullies often perceived their parents as unsupportive and highly
punitive, while there was a consistency of disagreements between the mother and father as well
as the child and the parent. Bowers, Smith, and Binney (1994) focused on the differences in
influence between father and mother, postulating that children who bully either did not have a
father at home or received minimal affection, companionship or satisfaction from their fathers.
Also, Farrington (1993) reported that fathers who were bullies themselves, as children, tended to
have kids who bully.
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The perception parents hold about bullying is also influential on how a child might view
the concept. Smith and Myron-Wilson (1998) note that parents are mostly unaware of the fact
that their child is involved in bullying. Doll, Song, and Siemers (2004) assert that parents are
seldom witnesses to the bullying incidence and are only notified in the case that child chooses to
inform the parent, or the victim reports the event, which is then relayed by authorities to the
parents. Sawyer, Mishna, Pepler, and Wiener (2011) determined that how parents conceptualize
bullying determines their response and/or intervention methods. A few parents agreed that
bullying or being bullied is a simple part of growing up and a part of the school experience.
Ultimately these types of belief systems or lack of knowledge create a greater obstacle in solving
the problem. When the parent refused to acknowledge the extent or existence of bullying, then
some children may have refrained from reporting incidences and therefore possibly invited
increased harm (2011). Equally important as parental influence is also the impact of peers in
bullying situations. In the following section peer influences will be reviewed in order to
determine the connection and power it has over bullying.
Peer Influence
Peer influence takes many forms and can either be damaging or supportive in bullying
situations. Children, who witness bullying, considered bystanders, have enormous power in
stopping or encouraging the bullying behavior. Students have their own reasoning regarding how
they react to bullying situations, but it is imperative to understand that regardless of their stance,
the bystanders in many cases can sustain damage, even through their vicarious involvement.
It is critical to understand that most bullies thrive on the attention and are driven by the
encouragement of their peers. Rodkin (2011) illustrates the power of peers by saying, “peer
relationships are like oxygen that allows bullying to breathe and spread; peers can use these
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relationships as a cudgel, a weapon of shame against victims” (p. 14). Also, as discussed earlier,
one of the characteristics of bullies is the way in which they are socially connected and capable
of befriending others. As a result, the bully’s ties with numerous peers presents the dangerous
potential of the widespread acceptance of bullying. Children who are not bullies themselves will
at times acquire pro-bullying attitudes in circumstances where bullies are popular. The
relationships bullies create with peers are critical in maintaining their social status and power
over others (Rodkin, 2011).
Rodkin (2011) insists that children who are unresponsive, afraid to get involved or are the
classmates, who find the harassment to be amusing, definitely add to the bullying problem.
According to Salmivalli (1999), children who witness bullying, often referred to as bystanders,
also play different roles. These varying roles have been broken down into four distinct
categories: The assistants are the individuals who actively join in bullying; for example, holding
or catching the victim. The reinforcers are the kids who demonstrate constructive feedback by
cheering or shouting words of encouragement. The outsiders (majority of the population) are the
individuals who stay away and remain uninvolved without taking sides. Lastly, the defenders are
the children who support the victim by taking their side and visibly displaying an anti-bullying
attitude. The majority of bystanders behave in ways that assist, promote, or permit the bullying to
occur (1999). Salmivalli, Lagerspetz, Björkqvist, Österman, and Kaukialnen (1996) reported that
boys frequently took the role of the assistant or the reinforcer while girls were often reported to
be the defender or the outsider. Oh and Hazler (2009) indicated that bystanders who took the role
of assistant or reinforcer have often had previous experiences as bullies or bullying victims.
Also, Olweus (1995) noted that certain bullies might vicariously gain fulfillment through
assisting other individuals who bully while continuously holding a positive outlook toward
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aggressive behaviors. Overall, according to Oh and Hazler (2009), bystanders have the ability to
change the power balance, in favor of the victim, and ultimately reduce bullying.
There are a variety of reasons why children who are bystanders in a bullying situation
choose a particular role. While the roles of the assistant and reinforcer have been analyzed, the
outsider and the defender also have specific reasons for why they choose a specific position.
Chaux (2005) states that the closeness they felt to the particular party determined the side that
they would support. Equally important are the peer relationships for victims as they are for the
bullies, because in many instances, according to Rodkin (2011), a single friend can make a
difference for the victim who is being harassed or attempting to cope with the bullying he or she
is experiencing. In the instances that an individual decides to stand up as a defender, he or she is
successful over 50% of the time, but statistics show that these individuals defend victims in less
than 20% of the time (2011). Poyhonen, Juvonen, and Salmivalli (2012) argued that defending
the victim was more commonplace in situations where the students felt more efficient in their
capabilities of stopping the bullying, and when the defenders did not act against bullying it was
because they felt that their actions would not make a difference. Additionally, a few students felt
that their intervention might possibly worsen the situation for the victim therefore remained
passive. In the case that the students did not expect anything positive to come out of their defense
tactics, they were more likely to reinforce the bully at the victim’s expense. Another factor that
prevented some students from standing up for the victim was the fear of loosing status/popularity
among their peers (Poyhonen et al., 2012). O’Connell, Pepler, and Craig (1999) revealed that
peers who remained passive in bullying incidences, in reality, reinforced the behavior 54% of the
time even though they felt that they were not doing anything.
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Bystanders who are continuously subjected to bullying often suffer consequences as well.
Janson, Carney, Hazler, and Oh (2009) contend that bystanders suffer from negative effects
when they are repetitively exposed to bullying and they can also experience traumatic reactions.
Studies conducted and analyzed by the researchers convey that higher levels of trauma were
produced as a result of witnessing bullying in comparison to experiencing events such as an
earthquake (2009). Likewise, teachers are in an extremely influential position and are viewed as
role models. The following section will evaluate teachers as bullies and how this behavior can be
taught to children.
Teachers as Bullies
The thought of teachers bullying students in an environment where they should be
exemplary role models is repulsive and outrageous, yet it is at times a true reality. Similar to
parents and students, teacher’s perceptions of what constitutes bullying behaviors vary and that
results in obstacles when attempting to address the issue. Teachers who bully have a variety of
reasons and methods that are used to justify their behavior. Meanwhile, they are serving as role
models and conveying messages, which prove to students that this type of behavior is acceptable.
Whitted and Dupper (2008) argue that teachers who bully students are of great concern
because of their powerful and negative developmental influence. Twemlow, Fonagy, Sacco, and
Brethour (2006) conducted a study on teachers who bully and surprisingly found that 45% of
teachers confessed to bullying students.
The methods used by teachers in order to bully students could be categorized in separate
forms.Sylvester (2010) has identified four common modes of bullying by teachers, which
include: using sarcasm, opaque name calling, refusing late or unidentified work by students, or
humiliating the victim in front of others. An example of the above forms of abuse would be
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saying to students, “come on, you guys should know this. You had it last year,” implying that the
students who do not know are dumb or stupid; this is a form of opaque name-calling. Another
case might be a teacher who tosses late work into a wastebasket without allowing the student to
render an explanation (Sylvester, 2010). Devine (1996) has revealed that some teachers use the
“code of streets” meaning they used tough demeanor, intimidation and foul language in order to
keep students in order, while not realizing that this behavior is a form of bullying. The
possession of power heightens and strengthens the possibility of bullying by a teacher (1996).
Paul and Smith (2000) suggest that there are six different areas where teachers typically misuse
their power, and include discipline and student relationships; evaluation; student grouping;
classroom/school procedures and rules; instructional practices; and physical plant/resources.
McEvoy (2005) has defined teacher bullying as “a pattern of conduct that is rooted in a power
differential, that threatens, harms, humiliates, induces fear, or causes students substantial
emotional distress” (p. 1). Although extremely similar to peer bullying, teachers who bully have
a much more devastating impact (2005).
Teachers have diverse perspectives regarding what constitutes bullying, with a few seeing
it as obvious bullying while others might find other ways to define the behavior. McEvoy (2005)
reveals that teachers would often mislabel the bullying behavior as motivation or a simple part of
instruction. Page (2014) has mentioned that teachers have learned to bully automatically and
without thinking and by not identifying it as bullying they freely refer to the behavior as suitable
forms of classroom management or control. Correspondingly, Devine (1996) found that often
other teachers or school personnel perceive bully teachers as being effective in their jobs. They
are respected, at times, glorified by the school principal, and recognized as people who are not to
be messed with (1996).
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The most crucial and frightening aspect of teachers who bully is the fact that teachers
serve as role models. According to Bandura’s (1978) Social Learning theory, which states that
children habitually learn the behaviors that are modeled by adults, it is exceedingly possible that
students will learn bullying behaviors from their teachers. Whitted and Dupper (2008) contend
that the most influential adult in a child’s life, outside of the family, is their teacher. Page (2007)
agrees that teachers regularly serve as role models and when they engage in bullying behavior,
the student who looks up to the teacher and wishes to identify with them, will assume the
bullying behavior is acceptable. Also, because teachers are often considered role models and
possess a great deal of power, their bullying has a greater effect over the common schoolyard
bully (2007).
Cognitive Behavioral Therapy and Groups
Cognitive Behavioral Therapy (CBT) is a therapeutic approach that aims to link cognition
to feelings and behaviors (Squires and Caddick, 2012). One of the main principles of CBT is that
flawed rationale can lead to feelings and behaviors that are unsuitable in the context in which
they exist (Squires and Caddick, 2012). According to Friedberg and McClure (2002), CBT
focuses on the way an individual construes his or her experiences and how these thoughts
eventually govern his or her emotional and behavioral state. Mennuti, Christner, and Freeman
suggest that CBT has two perspectives, cognitive and behavioral, which are combined in order to
gain understanding of the issue and allow for the development of an intervention (2012). The
central goal of CBT is to have the client reflect on their thinking and contemplate the verification
for their beliefs and subsequent feelings and behaviors (Squires and Caddick, 2012).
According to DeLucia-Waack and Gerrity (2006) bullying prevention programs are
typically cognitive-behavioral psychoeducational groups that concentrate on the areas of
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empathy development, anger and aggression control, communication strategies, and problem
solving skills. The various components and delivery options of CBT, such as being solutionfocused and present oriented, are reasons for the great fit in an educational setting where time
and resources are often scarce (Mennuti, Christner, and Freeman, 2012). Additionally, the
structure of CBT permits a focus on psychoeducation, for example when attempting to engage
children in skill building or progress monitoring activities (Mennuti, Christner, and Freeman,
2012). Lastly, Pérusse, Goodnough, and Lee (2009) suggest that group counseling is an efficient
method used by Professional School Counselors in order to counsel several students concurrently
while providing the opportunity for students to learn from one another. Therefore, optimum
focus on the cognition of students’ can aid Professional School Counselors in modifying bullying
behaviors in students with the implementation of the eight-week psychoedcational group
curriculum.
Groups. Groups are increasingly becoming a treatment of choice in many different types
of environments due to the fact that the group process is structured, short-term, cost effective,
and can address specific needs of several clients at the same time (Corey, Corey, and Corey,
2014). According to Corey et al., groups also provide participants with a sense of comfort and a
feeling of not being alone with a unique problem, thus opening up the avenues for change.
“Psychoeducational groups focus on developing members’ cognitive, affective, and behavioral
skills through a structured set of procedures within and across group meetings” (Corey et al.,
2014, p. 8). The main purpose of a psychoeducational group is to relay factual information to
group members while incorporating skill building activities and this type of group structure tends
to be more effective when working with students as it closely resembles a school setting (Corey
et al., 2014).
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Conclusion
It is crucial to examine and grasp the concept of bullying because the rapid growth in
numbers of students who encounter bullying is alarming. In order to be able to efficiently
diminish or even attempt to stop bullying, the bully must be recognized and understood.. In this
case, the characteristics of a bully, the family and home environment, as well as influential
individuals such as peers and teachers have been analyzed. The above information will allow for
a better perception of the types of programs that might be useful in preventing or stopping
bullying and support the proposed group-counseling curriculum.
The following chapter will briefly outline an eight-week psychoeducational group
curriculum that is designed to guide the bully to learning and understanding why an individual
bullies. There will also be focus on areas of life the bully can control with the goal being to stop
his or her own bullying behaviors.
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Chapter 3: PROJECT AUDIENCE AND IMPLEMENTATION FACTORS
Introduction	
  	
  
	
  
The aim of this project is to create a program that is geared toward providing the bully
guidance and support in learning how to change his or her aggressive behaviors. Often, programs
that exist have been negatively based (i.e. suspending the bully without providing rehabilitation
opportunities) and mainly disciplinary. The goal is to disregard punitive measures and afford the
bully rehabilitation that is entirely optimistic. An eight-week psychoeducational group
curriculum for the students who bully will be created. This program may be implemented in
conjunction with an existing bullying program or independently. The eight-week group
curriculum will offer beneficial resources and knowledge to persuade the bully to stop hurting
others.
Development of Project
I have consistently and consciously been interested in the effects of being a bully and
being bullied through my educational career. I have also noticed the frequency of unsuccessful
anti-bullying programs implemented in various schools as well as the punishment protocols in
place for students who engage in bullying behaviors. In order to construct an eight-week group
based curriculum that will offer bullies the opportunity to change their behaviors, I will bring
together applicable activities and material that will guide bullies toward an understanding of why
they bully and how they can stop.
The curriculum will include a video, documentary on bullying, found on Youtube.com
followed by a second video, which sums up the underlying message of the eight-week
curriculum. Also, I will use activities to build anger management skills, social skills, and
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empathy from websites such as Teachingtolerance.com, Innerhealth.com, and the National
Association of School Psychologists website.
Intended Audience
This project is geared toward students who engage in bullying behaviors. The eight-week
group based curriculum will consist of members who are students that have bullied other
individuals. Additionally, peers who have assisted or encouraged a bully or students who have
displayed violent behaviors on random occasions could significantly benefit from engagement in
this group based curriculum. Varied types of educational institutions, athletic leagues, churches,
and any sort of environment where bullying might take place, will be able to apply this project.
Personal Qualifications
	
  

Professional School Counselors who have completed a Master of Science or Arts

program and have obtained a Pupil Personnel Service credential may employ this eight-week
group based curriculum. Students who are enrolled in the second year of a Masters of Science or
Arts program for School Counseling may run the eight-week group under the supervision of a
credentialed Professional School Counselor. School Psychologists, Credentialed Teachers,
Assistant Principals, Principals, and Therapists who have completed at least a Bachelor of Arts
program and have the appropriate licenses or credentials to provide services for students in
public schools, may also implement the curriculum. Also, other persons who have group
counseling training and are qualified to work with under age individuals may use this project.
Environment and Equipment
The type of environment required for the group sessions is a room with enough chairs for
each member and group leader(s) (typically 8-10 chairs). The room should have a door that can
be closed in order to ensure privacy, adequate lighting, and appropriate temperature in order to
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establish a safe and comfortable place for the participants. For reasons such as consistency,
structure, and routine, the location of the group meetings should remain the same for the duration
of the program.
The equipment necessary for successful facilitation of the eight-week group sessions will
be a projection screen, computer, and a projection device connecting the computer and screen.
This equipment will be used for PowerPoint presentations and other visuals such as YouTube
videos, music, and movies.
Formative Evaluation
In order to obtain professional and valuable information based on the eight-week group
curriculum, I have invited two Professional School Counselors and one Assistant Principal to
evaluate my graduate project. I have formulated an introductory letter that provides the
participant with and explanation of my reason for creating the eight-week group curriculum and
a brief synopsis of the goal of my project. Additionally, I have attached an evaluation form using
a Likert Scale and an open-ended question in order to receive optimum feedback. The
introductory letter and the evaluation form can be found in Appendix B.
The evaluation form consists of the following statements: (1) This eight-week group
curriculum can easily be implemented an any school setting; (2) This eight-week group
curriculum will afford the bully specific skills to improve his or her aggressive behaviors; (3)
This eight-week group curriculum is appropriate for grades 6-12; (4) This eight-week group
curriculum covers important topics related to bullying; (5) The group facilitator will be able to
easily understand and follow the weekly agenda and activities; (6) The setting and material
required for weekly group meetings are easily accessible at your school; (7) I would run this
eight-week group curriculum at my school; (8) I would recommend this program to other
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Professional School Counselors. Statements are accompanied with the option to choose strongly
agree, agree, disagree, and strongly disagree. The evaluation form concludes with an opportunity
for comments and suggestions that would be useful in improving the group curriculum.
The responses received will guide modifications toward the improvement of the eightweek group curriculum. The responses are as follows: The Assistant Principal strongly agreed
with all statements (listed above) with the exception of statement number (3) with which he
agreed. The Assistant Principal commented that starting the program with first identifying the
victim then the bully is appropriate, the program is focused, building empathy skills is critical
and “the positive mantra of I am strong enough to change is brilliant!” One of the Professional
School Counselors strongly agreed with every statement and suggested that the curriculum is a
“proactive measure to address bullying”, the lessons are clear and direct and work to get to the
root of bullying. The next Professional School Counselor agreed with all statements except
statement (3) and (6) with which she strongly agreed. The second Professional School
Counselor’s comments were related to the inclusion of the parents of kids who bully in order to
create a consistency between what is taught in the eight-week curriculum and the parenting
practices at home.
Project Outline
Group Strong: Eight-Week Group Based Curriculum
Week One: Introductions
Explain the group process and procedure by discussing topics commitment, confidentiality and
evaluation. Provide a brief overview on setting goals and allow group members to create their
own individual goals. Invite group participants to engage in an Ice Breaker activity in order to
cultivate comfort between the group members. Establish a group goal.
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Week Two: Bullying
Provide group member with a questionnaire that will allow the group leader to gauge the group
participant’s knowledge about bullying. Discuss bullying in general by providing definitions and
examples of what constitutes bullying. Present members with statistics and facts about kids who
bully and facilitate a discussion regarding the difficulties bullies and victims encounter.
Week Three: The Victim
Review the definition of bullying and the individual involved and affected by bullying
incidences. Watch a video that portrays the victim’s perspective in a powerful manner.
Week Four: Feelings
Ask group members to create a form of art or writing piece that describes their reactions and
feelings toward the pervious week’s video. Open discussion for reactions to video and give
members one week to complete project.
Week Five: Students Who Bully
Present student with facts related to the bully. Explain characteristics of a bully and look for
common factors. Discuss the reasons why an individual might resort to bullying as a personal
form of release. Inform students about the consequences that the bully is inclined to face in and
out of school.
Week Six: Social Skill and Anger Management
Discuss the possibility of building and improving current social skills. Provide students with the
opportunity to learn how to handle their own anger in certain situations. Engage students in a
social skills and anger management activity.
Week Seven: Empathy
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Teach students the meaning of empathy, what are some ways that a person with high an empathy
level might behave. Have students involved in an open discussion on how they feel about their
own empathy level and request participation in an empathy building exercise.
Week Eight: Conclusion
Revisit goals with each member of the group; discuss new insights that the members have gained
though the group process. Watch a bullying documentary that will summarize the previous seven
weeks. Conduct an evaluation on the success of the group.
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Chapter 4: CONCLUSION
Summary of Project
The aim of this project was to create a program geared toward providing the bully
guidance and support in learning how to change his or her aggressive behaviors. As mentioned
previously, often, programs that exist have been negatively based (i.e. suspending the bully
without providing rehabilitation opportunities) and mainly disciplinary. The goal with this
program is to discourage punitive measures and afford the bully rehabilitation that is entirely
optimistic. An eight-week psychoeducational group curriculum for the students who bully was
created. This program may be implemented in conjunction with an existing bullying program or
independently. The eight-week group curriculum offers beneficial resources and knowledge to
persuade the bully to stop hurting others.
Recommendations for Implementation
This program should preferably be implemented in a school setting in conjunction with
an existing anti-bullying program. Ideally, the eight-week group sessions should be led by school
personnel who have the appropriate degree, credential, and training to work with a student
population in need of social and emotional counseling. Prior to the start of the group sessions the
group facilitator should interview possible candidates and decide on 6-8 participants. Potential
group members should be students who have had prior bullying convictions or exhibit an
inclination to bully. Once the prospective members have been chosen and spoken to directly, a
parent/guardian permission slip should be given to the student. The parent/guardian needs to sign
and accept the participation of their student in the group. The group sessions should take place in
a safe and private location such as a classroom or conference room where ten people (including
group facilitators) can comfortably sit and have a writing surface. This room should be equipped
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with tables/desks, chairs, a chalk or white board with chalk and/or dry erase markers, a projector
and projection screen, and a computer with internet access. Additional materials such as
construction paper, markers, glue, magazines, newspapers, paint, and paintbrushes should also be
available for students to be able to partake in the Art Therapy activity. Finally, forms and
worksheets relevant to the weekly activities, assessments, and evaluation will be necessary.
The ideal student candidates for the group should be students who have engaged in
bullying activities and/or students who tend to demonstrate bullying tendencies. Administrators
who have confirmed the bullying behaviors and/or teachers who recognize bullying tendencies in
a particular student should typically refer the student to the group facilitator. This referral system
should be confidential and submitted via email or personal communication.
Recommendations For Future Research
Research in education has increasingly proven the weight and impact of parental
involvement in students’ academic careers. The knowledge, amongst educators, that parental
involvement with the school can positively influence the educational career of students is
common. Unfortunately, the main focus of the positive outcomes gained by parents who are
involved has been linked to academic outcomes and not to the effect it may have on specific
behavioral problems. I would recommend that research be conducted in the area of how parental
participation in the school system can influence a change in bullying behaviors. Further, I would
suggest a review of the effectiveness of workshops geared toward the parent population in order
to substantiate the need to hold workshops for the parents of kids who bully.
Next, I suggest research in the use of the principles of Operant Conditioning Therapy in
order to determine the effectiveness of rewarding students for positive behavior modifications.
The research should specifically focus on the theory that proves greater participation and
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willingness to learn, throughout the group process, if the students are aware of a reward at the
time of completion. Also, a look at which types of rewards would be appropriate for students in a
school setting would be useful.
Conclusion
As bullying incidents increase in number, the pressure for schools to address the issue is
rapidly growing. A wide variety of bullying programs are available for educators to use and do
afford positive outcomes, but do not stop bullying entirely. Therefore, a new proactive approach
that aims to help kids who bully modify their aggressive behaviors is much needed. There are
various reasons for an individual to engage in bullying behaviors such as the impact of the
parenting style they have experienced, their own innate characteristic, and their personal
experiences with bullying. The proposed eight-week psychoeducational group curriculum will
allow Professional School Counselors to address the issues the bully faces in order to help him or
her reach a position where they have modified their bullying behaviors and have a better
understanding of bullying itself.
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APPENDIX A

Dear Group Strong Facilitator:
I would like to provide you with useful and pertinent information regarding the
formation and implementation of Group Strong. The following information includes the
purpose of Group Strong, how it was developed, the intended audience, which
professionals are qualified to run the group and recommendations for implementation.
I have also attached a brief outline of the weekly topics.
Following the brief overview of Group Strong, you will find the weekly curriculum,
the PowerPoint presentations for weeks 1-3 and 5-8 (week 4 does not require a
presentation), worksheets, activities, and if applicable specific directions for activities.
Introduction
The aim of this project is to create a program that is geared toward providing the
bully guidance and support in learning how to change his or her aggressive behaviors.
Often, programs that exist have been negatively based (i.e. suspending the bully
without providing rehabilitation opportunities) and mainly disciplinary. The goal is to
disregard punitive measures and afford the bully rehabilitation that is entirely optimistic.
An eight-week psychoeducational group curriculum for the students who bully will be
created. This program may be implemented in conjunction with an existing bullying
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program or independently. The eight-week group curriculum will offer beneficial
resources and knowledge to persuade the bully to stop hurting others.
Development of Project
I have consistently and consciously been interested in the effects of being a bully
and being bullied through my educational career. I have also noticed the frequency of
unsuccessful anti-bullying programs implemented in various school as well as the
punishment protocols in place for students who engage in bullying behaviors. In order
to construct an eight week group based curriculum that will offer bullies the opportunity
to change their behaviors, I will bring together applicable activities and material that will
guide bullies toward an understanding of why they bully and how they can stop.
The curriculum will include a video, documentary on bullying, found on
Youtube.com followed by a second video, which sums up the underlying message of
the eight-week curriculum. Also, I will use activities to build anger management skills,
social skills, and empathy from websites such as Teachingtolerance.com,
Innerhealth.com, and the National Association of School Psychologists website.
Intended Audience
This project is geared toward students who engage in bullying behaviors. The
eight-week group based curriculum will consist of members who are students that have
bullied other individuals. Additionally, peers who have assisted or encouraged a bully or
students who displayed violent behaviors on random occasions could significantly
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benefit from the evidence provided through the curriculum. Varied types of educational
institutions, athletic leagues, churches, and any sort of environment where bullying
might take place, will be able to apply this project.
Personal Qualifications
Professional School Counselors who have completed a Master of Science or Arts
program and have obtained a Pupil Personnel Service credential may employ this eightweek group based curriculum. Students who are enrolled in the second year of a
Masters of Science or Arts program for School Counseling may run the eight-week
group under the supervision of a credentialed Professional School Counselor. School
Psychologists, Credentialed Teachers, Assistant Principals, Principals, and Therapists
who have completed at least a Bachelor of Arts program and have the appropriate
licenses or credentials to provide services for students in public schools, may also
implement the curriculum. Also, other persons who have group counseling training and
are qualified to work with under age individuals may use this project.
Recommendations for Implementation
This program should preferably be implemented in a school setting in
conjunction with an existing anti-bullying program. Ideally, the eight-week group
sessions should be led by school personnel who have the appropriate degree,
credential, and training to work with a student population in need of social and
emotional counseling. Prior to the start of the group sessions the group facilitator
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should interview possible candidates and decide on 6-8 participants. Potential group
members should be students who have had prior bullying convictions or exhibit an
inclination to bully. Once the prospective members have been chosen and spoken to
directly, a parent/guardian permission slip should be given to the student. The
parent/guardian needs to sign and accept the participation of their student in the
group. The group sessions should take place in a safe and private location such as a
classroom or conference room where ten people (including group facilitators) can
comfortably sit and have a writing surface. This room should be equipped with
tables/desks, chairs, a chalk or white board with chalk and/or dry erase markers, a
projector and projection screen, and a computer with internet access. Additional
materials such as construction paper, markers, glue, magazines, newspapers, paint, and
paintbrushes should also be available for students to be able to partake in the Art
Project activity. Finally, forms and worksheets relevant to the weekly activities,
assessments, and evaluation will be necessary.
The ideal student candidates for the group should be students who have
engaged in bullying activities and/or students who tend to demonstrate bullying
tendencies. Administrators who have confirmed the bullying behaviors and/or teachers
who recognize bullying tendencies in a particular student should typically refer the
student to the group facilitator. This referral system should be confidential and
submitted via email or personal communication.

	
  

44	
  

Outline
Group Strong: Eight-Week Group Based Curriculum
Week One: Introductions
Explain the group process and procedure by discussing topics commitment,
confidentiality and evaluation. Provide a brief overview on setting goals and allow
group members to create their own individual goals. Invite group participants to
engage in an Ice Breaker activity in order to cultivate comfort between the group
members. Establish a group goal.
Week Two: Bullying
Provide group member with a questionnaire that will allow the group leader to gage the
group participant’s knowledge about bullying. Discuss bullying in general by providing
definitions and examples of what constitutes bullying. Present members with statistics
and facts about kids who bully and facilitate a discussion regarding the difficulties
bullies and victims encounter.
Week Three: The Victim
Review the definition of bullying and the individual involved and affected by bullying
incidences. Watch a video that portrays the victim’s perspective in a powerful manner.
Week Four: Feelings
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Ask group members to create a form of art or writing piece that describes their
reactions and feelings toward the pervious week’s video. Open discussion for reactions
to video and give members one week to complete project.
Week Five: Students Who Bully
Present student with facts related to the bully. Explain characteristics of a bully and look
for common factors. Discuss the reasons why an individual might resort to bullying as a
personal form of release. Inform students about the consequences that the bully is
inclined to face in and out of school.
Week Six: Social Skill and Anger Management
Discuss the possibility of building and improving current social skills. Provide students
with the opportunity to learn how to handle their own anger in certain situations.
Engage students in a social skills and anger management activity.
Week Seven: Empathy
Teach students the meaning of empathy, what are some ways that a person with high
an empathy level might behave. Have students involved in an open discussion on how
they feel about their own empathy level and request participation in an empathy
building exercise.
Week Eight: Conclusion
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Revisit goals with each member of the group; discuss new insights that the members
have gained though the group process. Conduct an evaluation on the success of the
group.
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Date
Dear Parent/Guardian:
Your student has been selected, based on his or her current behavior challenges, to
participate in a group with a focus on positive and optimistic methods of improving
aggressive behaviors. I have spoken to your student and have provided general
information regarding the group and the group’s intended outcome. Your student and
various School Professionals agree that the specific group curriculum will greatly benefit
your student. The group curriculum is designed to disregard negative and punitive
measures in order to provide positive and skillful resources. The main topic of the group
is Bullying with the intention to educate and reflect. The group will be run by, NAME
LASTNAME, a Professional School Counselor, at BLANK High School.
Group members will meet during one class period per week for 8 weeks on a rotating
basis. In other words, the first week the group will meet during period 1, the second
wee the group will meet during period 2 and so on. We are committed to minimizing
the amount of class time your student will miss as a result of participating in the group.
Members are responsible for making up any missed schoolwork, but will receive
assistance if needed.
If you have any questions or concerns please feel free to contact PROFESSIONAL SCHOOL
COUNSELOR at email@yahoo.com or via phone 000-000-0000. Please complete the attached
form and have your student return the signed form to the counseling office by DATE.

Sincerely,
_________________________________
Name
Professional School Counselor
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I, ________________________________________, give permission for my child
________________________________________, to be an active participant of Group
STRONG at BLANK High School. I understand that the group will take place during one
class per week, beginning DATE. I further understand that my student is responsible for
making up schoolwork missed due to group meetings. If I have any questions or
concerns regarding my child or Group STRONG, I will contact NAME, PROFESSIONAL
SCHOOL COUNSELOR.

____________________________________
PARENT NAME

____________________________________

____________________________________

SIGNATURE

DATE
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Topic: Introductions
Objective: Students will be provided information regarding the group procedures,
process, and agenda. Students will also have the opportunity to introduce themselves
and get to know all other group members in order to foster comfort and trust among all
group participants. Lastly, students will formulate an individual goal based on what they
would like to gain from this group process.
Time: 1 hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2. Nametags
a. Provide each student with a stick-on nametag and markers.
3. Group outline- Inform the students on what will be covered during the eight
weeks and provide each student with a hard copy of the group schedule.
a. What is bullying?
b. Victim’s perspective and experience
c. Bully’s perspective and experience
d. Strategies and tools
4. Group process- Explain to the students each of the following categories.
a. Commitment
b. Confidentiality
c. Reporting laws
d. Goals- Individual and Group
i. Provide each student with a goals worksheet and allow 10 minutes
for completion. Collect and keep.
5. Group member introductions- Ask each group member the following questions.
a. Name
b. Age
c. Favorite subject/activity in school
d. Hobbies, instruments, or unique interests
e. What do you like to do during your free time?
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6. Icebreaker activity- “Marooned” (detailed instructions provided in the
PowerPoint for Week One.
a. Ask students to get into groups of 2-3 (depending how many members
are in the group) to get to know one another and problem solve.
7. Next week and goodbye!
a. Tell students what will happen next week.
• What is bullying?
• How often does it happen?
• Where does it take place?
• Who is involved?
• Effects of bullying.

Group Leader’s Notes
Agenda:
1. Name tags
2. Overview of Group
3. Introductions
4. Ice breaker
5. Goodbye
Materials needed:
1. Group binder
2. List of group members
3. PowerPoint presentation (Week One)
4. Nametags
5. Markers
6. Individual goals worksheet
7. Group Schedule (enough copies for all group participants
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Week One: Introduction
I am STRONG enough to
change…

1.
2.
3.
4.
5.

By
Ms. Lina Gharakhanian

6.

Group Outline

Name Tags
Overview of Group
Introductions
Set Goals
Icebreaker
Goodbye

Group Process

We will meet for 8 consecutive weeks for1
hour per week (alternating periods).
! Group meetings will take place in room _
! The topics we will cover are:
!

Commitment
Confidentiality
! Reporting Laws
!
!

1. If someone is hurting you
2. If you are going to hurt yourself
3. If you are going to hurt someone else

◦ What is Bullying and facts/stats related to the
prevalence
◦ The bully’s and victim’s perspective
◦ Strategies and tools we can use to decrease or
stop aggressive behaviors
◦ Conclusions - Evaluation

!
!

Group Goals
Individual Goals

	
  

	
  

Group Goals

Your Goal
Think for a minute…What do you want to
gain from this experience?
!

!
!
!
!
!

To be able to define bullying
To become familiar with the frequency of bullying in schools
To gain understanding of how the victim feels and what
consequences they face
To recognize that people bully for a reason and bullying
behaviors have long-term and short-term negative effects
To gain at least 2 new strategies that can help in stopping
aggressive behaviors

Smart Goals
◦ Specific: Exactly what you want to accomplish
◦ Measurable: How will measure your progress
◦ Attainable: How will you make your goal
come true?
◦ Realistic: Challenging but you can get there.
◦ Time Specific: By when?

	
  

	
  
Icebreaker

Let’s Meet!
Name?
! Age?
! Favorite subject/activity in school?
! Hobbies, instruments, talents…?
! What do you like to do during your free
time?
!

!

“Marooned”
You are marooned on an island. What 2-3
items would you have brought with you if you
know there was a chance that you might be
stranded?
1. Partner-up (groups of 2-3)
2. Select items
3. Share- what are you items and why?
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Week One: ___________________
Introductions: Students will become familiar with the group process and procedures.
Group and individual goals will be discussed and formulated. Students will engage in an
Icebreaker activity.
Week Two: ___________________
Bullying: Students will take part in an initial assessment. Students will learn facts related
to bullying.
Week Three: ___________________
The Victim: Students will gain a clear understanding of the victim’s perspective.
Week Four: ___________________
Feelings: Students will explore their own feelings related to bullying incidences by
creating an art project or writing piece.
Week Five: ___________________
Kids Who Bully: Students will gain an understanding of why some people bully and what
are some of the general common factors that bullies share.
Week Six: ___________________
Social Skills and Anger Management: Students will engage in activities geared toward
improving social skills and anger management.
Week Seven: ___________________
Empathy: Students will engage in an activity that aims to increase empathy levels within
an individual.
Week Eight: ___________________
Conclusion: Students will revisit goals and complete a group evaluation.
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“My Goal”
What I would like to learn from Group Strong is:
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________.
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Topic: Bullying
Objective: Students will complete a pretest based on their current knowledge of
bullying. Students will be able to clearly define bullying and will be increasingly familiar
with facts related to bullying.
Time: 1 hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2. Provide each student with a pretest.
a. Allow students 15 minutes to complete the pretest.
b. Collect the pretest
3. Discuss, in a group, some of the responses to the pretest questions.
4. Next week and goodbye!
a. Will watch a video next week portraying the victim’s perspective.

Group Leader’s Notes
Agenda:
1. Pretest
2. Discussion
3. Bullying presentation
4. Goodbye
Materials needed:
1. Group binder
2. List of group members
3. PowerPoint presentation (Week Two)
4. Pretest worksheet
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! Agenda:(
! Pretest((
! Discussion(
! Bullying(Presentation(

By#Ms.#Lina#Gharakhanian#

! Goodbye(

	
  

	
  

	
  

! Verbal!bullying!means!saying!or!writing!mean!things.!!
!
!
!
!
!

! Bullying(is(unwanted,(aggressive(behavior(among(school(

aged(children(that(involves(a(real(or(perceived(power(
imbalance.(The(behavior(is(repeated,(or(has(the(potential(to(
be(repeated,(over(time.(Both(kids(who(are(bullied(and(who(
bully(others(may(have(serious(lasting(
problems.((stopbullying.gov)((

!name!calling!!
Threatening!
!taunting!
!inappropriate!sexual!comments!
teasing!

! Physical!bullying!involves!hurting!a!person’s!body!and/or!stuﬀ.!
! Hitting,!kicking,!pushing!
! Spitting!
! Taking!stuﬀ!and!breaking!

! Social/bullying!(relational)!involves!hurting!someone’s!

reputation!or!relationships.!

! Leaving!someone!out!on!purpose!
! Telling!other!not!to!be!friends!with!a!particular!person!
! Spreading!rumors!

! Cyber!bullying!is!bullying!that!happens!with!the!use!of!

technology!

	
  

	
  

! Why$is$it$diﬀerent?$
! It$can$happen$24$hours$a$day,$7$days$a$week$
! It$can$be$done$anonymously$$
! Can$spread$quickly$
! Reached$a$wide$audience$
! Once$messages$or$pictures$have$been$posted$it$is$very$
diﬃcult$to$delete$

! Posting!mean/hurtful!comments!on!social!media!
! Sharing!inappropriate!pictures!of!a!student!!

,"28%"of#students#in#grades#6'12#have#
some#sort#of#experience#with#bullying#(National#
Center#for#Education#Statistics#and#Bureau#of#Justice#
Statistics)#
! Cyber#bullying#is#on#the#rise#and#growing#rapidly#
! In#2010'2011

	
  

	
  

	
  

	
  

! Bullies:(engages(in(aggressive(behaviors(directed(

! School&building&

toward(a(speciﬁc(target.(

! Playground&

! Victims:(target(of(bullying(behavior(

! Bus&

! Assistants:(do(not(lead(or(start(the(bullying(but(help(

the(bully(and(at(occasionally(join(in.(

! On&the&way&to&and/or&from&school&

! Reinforcers:(serve(as(an(audience(by(laughing(or(

! On&the&internet&(cyber&bullying)&

encouraging

((

! Outsiders:(not(involved(but(may(watch(without(

providing(any(feedback(

! Defenders:((stand(up(for(the(victim(and(against(the(

bully(
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! Get$into$ﬁghts$$

! Depression)

! Vandalism$

! Anxiety)

! Drop$out$

! Feelings)of)loneliness)and/or)sadness)

! Abuse$drugs/alcohol$as$adolescents$and/or$adults$

! Health)complaints)

! Criminal$convictions$

! Changes)in)eating)and)sleeping)patterns)

! Be$abusive$toward$spouse,$romantic$partner,$or$

! Loss)of)interest)in)activities)

children.$

! Decrease)academic)achievement)

	
  

	
  

! Increased)use)of)tobacco,)alcohol,)and/or)drugs)

	
  

! Video&'How'does'the'victim'feel?'

! Increased)mental)health)problems)
! Depression)
! Anxiety)
! Miss)or)skip)school)

	
  

	
  

	
  

! Blogar,(Vamos.(“Bullying.”(21(June(2011.(Online(image.(Flickr.(10(April(2015.(

https://www.ﬂickr.com/photos/vamos_blogar/5857778188(

(
! Ganzer,(Rupert.(“school(busses.”(5(October(2008.(Online(image.(Flickr.(10(

April(2015.(https://www.ﬂickr.com/photos/loop_oh/3176885291(

((
! Itamaryu.(“Business(Graph.”(28(September(2006.(Online(image.(Flickr.(10(

April(2015.(https://www.ﬂickr.com/photos/36371049@N07/3503759302/in(

! StopBullying.gov((2014)(What%is%bullying?(Retrieved(May(2,(2014,(from(

http://www.stopbullying.gov/(

(
((

(
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Your Knowledge
Define bullying.
_____________________________________________________________________________________
_______________________________________________________________________________.
What are the different types of bullying?
1. ______________________
2. ______________________
3. ______________________
4. ______________________
How many kids do you think have reported being bullied?
o

Approximately %5

o

Approximately %10

o

Approximately %15

o

Approximately %25

Where does bullying usually take place?
o

On school grounds

o

Off school grounds

Why? ____________________________________________________________________________.
Who is usually involved when bullying happens?
_____________________________________________________________________________________
_____________________________________________________________________________________
____________________________________________________________________________.
What do you think happens to the people involved?
_____________________________________________________________________________________
_____________________________________________________________________________________
____________________________________________________________________________.
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Topic: The Victim
Objective: Students will be able to recognize and understand the feelings associated
with the experience of being bullied.
Time: 1 hour- 1-½ hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating for
optimum viewing of the video.
Ø Begin PowerPoint Presentation
2. Review key points from last week.
a. Definition of bullying
b. Who is involved
i. Bully
ii. Victim
iii. Bystanders
c. What consequences do the victim and the bully face
3. Next week and goodbye
a. Next week students will create a form of art or writing piece that can be
used to explain their feeling/thoughts based on the video.

Group Leader’s Notes
Agenda
1. Review
2. Video
4. Goodbye
Materials needed:
1. Group binder
2. List of group members
3. Video
4. PowerPoint Presentation (Week Three)
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Week$Three:$The$Vic,m$
• Agenda:$
– Review$
– Video$
– Goodbye$

Group&STRONG&
By&Ms.&Lina&Gharakhanian&

	
  

	
  
Watch&this!&

Review&&
• Deﬁne&Bullying?&
• Who&is&involved?&
• Consequences?&

	
  

	
  

Discussion(

Next%Week…%

• What(are(some(of(the(consequences(of(being(
bullied(at(school?(

• Art%or%wri.ng%project%based%on%emo.on,%
feelings,%or%thoughts%related%to%the%video.%

	
  

	
  

Sources(
(
•

Bullying(Documentary.((n.d.).(Retrieved(March(20,(2015,(from(hAps://
www.youtube.com/watch?v=6o0S_5SGDoQ(

•

Jone,(Michael(J.(“threecry.”(5(November(2005.(Online(image.(Flickr.(10(
April(2015.(hAps://www.ﬂickr.com/photos/mikejones/60148944(

(
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Topic: Feelings
Objective: Students will explore feelings and thoughts that are directly related to their
bullying behaviors. They will show, through writing or art, how they believe victim of
bullying feels.
Time: 1 hour (plus additional time at home)
Procedures:
1. Prior to student’s arrival, write the day’s agenda on a whiteboard/blackboard, put
out materials needed for art/writing project, and prepare for free seating.
2. Open discussion based on the video they watched the week before.
3. Ask students to use available materials to either create an art project or writing
piece that can explain the emotions, reactions and/or thoughts that surfaced
while they watched the video (give students one week to complete their work).
4. Next week and goodbye.
a. Remind students to bring their completed piece in order to share
b. A look at kids who bully

Group Leader’s Notes
Agenda
1. Open discussion
2. Art or Writing
4. Goodbye
Materials needed:
1. Group binder
2. List of group members
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3.
Ø
Ø
Ø
Ø
Ø
Ø
4.
5.

	
  

Art materials (anything available that can be used to create a piece of artwork)
Markers
Construction paper
Glue
Scissors
Magazines
Stickers (i.e. letters)
Writing paper and pen/pencils
Directions for Art or Writing Piece
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Directions for Art and Writing Piece
Art Project: Ask students to close their eyes for 3 minutes and think about the video
they watched last week. Ask them to really think about all the words that can describe
any of the emotions and/or feelings that arise. How can they describe the victim’s
perspective through art?
Provide each student with construction paper and art materials such as markers,
magazines, stickers, glue, scissors and so on. Suggest that they create an art piece that
can portray the victim’s perspective and their own feelings/emotions.
Let students work for the entire group session and if necessary they can take home to
complete.
Writing Piece: Ask students to close their eyes for 3 minutes and think about the
video they watched last week. Ask them to really think about all the words that can
describe any of the emotions and/or feelings that arise. How can they describe the
victim’s perspective through writing?
Provide students with writing paper and pencil or a computer that can print. Ask
students to create a 1-2 page-writing piece (poem, short story, self-reflection, or
narrative) that explains the victim’s perspective and their own feelings/emotions.
Let students work for the entire group session and if necessary they can take home to
complete.
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Topic: Students Who Bully
Objective: Students learn to use reflection as a way of understanding their own
feelings as well as how others feel. Students will learn several reasons for why certain
people bully and the negative effects associated with being a bully.
Time: 1 hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2. Invite students to share their art or writing piece they have created.
a. Encourage the students to share exact feelings and emotions and why
they felt the importance on incorporating specific feeling into their writing
or art piece.
3. Ask students to share personal experiences with bullying.
a. Do they feel that have some of the characteristics associated with being a
bully
b. Why do they think someone might bully another
c. What do they think about the consequences that the bully faces outside of
the school environment
4. Next week and goodbye.
a. Building on social skill
b. Managing anger

Group Leader’s Notes
Agenda:
1. Sharing art or writing piece
2. Kids Who Bully
3. Open discussion
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4. Goodbye
Material needed:
1. Group binder
2. List of group members
3. PowerPoint Presentation (Week Five)
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Week Five: Kids Who Bully
! Agenda:
! Sharing Art or Writing Piece
! The Bully
! Open discussion
! Goodbye

Group STRONG
By Mrs. Lina Gharakhanian

	
  

	
  

	
  

Characteristics of kids who
bully

Why some kids bully?

!

Are typically aggressive or they become frustrated easily

!

Usually have less parental involvement

!

Sometimes have problems at home

!

!

May have difficulty following rules

!

!

May have a positive outlook on violence

!

Sometimes have friends who engage in bullying behaviors

!

Could be depressed

!

Powerful

!

Popular

!

Family risk factors
!

!
!

There is a lack of supervision by parents
Parent use harsh and or physical disciplinary measure
Parent models bullying behaviors
Older siblings engage in bullying behaviors
Parents do not set any limits at home in regards to
behavior

	
  

	
  

	
  

What happens to kids who
bully?

Why some kids bully
!

Peer risk factors
!
!
!
!

Friends engage in bullying behaviors
Friends display positive attitudes toward violence
To enhance or keep a high position within a social circle
Some kids who don’t have high social status might use
bullying to deflect bullying that is directed toward them

!

Suspension/Expulsion/Trouble

!

Get into fights

!

Vandalism

!

Drop out

!

Abuse drugs/alcohol as adolescents and/or adults

!

Criminal convictions

!

Be abusive toward spouse, romantic partner, or
children.

	
  

	
  

	
  

Next Week…
!

Building social skills

!

Anger Management

Sources
!

Education.com | Printable Worksheets, Online Games, and More.
(n.d.). Retrieved March 20, 2015, from http://www.education.com/

!

StopBullying.gov (2014) What is bullying? Retrieved May 2, 2014, from
http://www.stopbullying.gov/
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Topic: Social Skills and Anger Management
Objective: Students will learn how to build upon their current social skills and acquire
new ways of handling situation that instigate anger.
Time: 1 hour – 1 ½ hour

Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2.
3.
4.
5.
6.

Brief review knowledge gained from last week
Social skills activity
Anger management activity
Open discussion about activities
Next week and goodbye
Empathy building

Group Leader’s Notes
Agenda:
1. Review
2. Social Skill and Anger Management
3. Activity – Social Skills
4. Activity – Anger Management
5. Goodbye
Materials needed:
1. Group binder
2. List of group members
3. PowerPoint Presentation (Week Six)
4. Activity worksheet
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WEEK SIX: SOCIAL SKILLS AND ANGER
MANAGEMENT
• Agenda:
• Review
• Social skills and anger management
• Activity #1
• Social skills
• Activity #2
• Anger management
• Goodbye

GROUP STRONG
BY MS. LINA GHARAKHANIAN

CONSEQUENCES OF GOOD SOCIAL
SKILLS

SOCIAL SKILLS

• Positive and safe school environment
• Kids can be more resilient in the face of future crises
or other stressful events
• Students will seek better and safer ways of dealing
with anger and frustration
• Students will take personal responsibility or
promoting school safety

• Good social skills are important for successful
functioning in life
• These skills help in knowing what to say, how to
make the right choices, and how to behave in
different situations
• Social skills can influence:
•
•
•
•
•

Academic performance
Behavior
Family relationships
Social relationships
Involvement in extracurricular activities

	
  

	
  
CONSEQUENCES OF POOR SOCIAL
SKILLS

	
  
TYPES OF SOCIAL SKILLS

• May have difficulty in their interpersonal
relationships- parents, teachers, and friends
• Evoke highly negative responses from others
• Show signs of depression, anxiety, and aggression
• Poor academic performance
• Higher involvement in the criminal justice syster

• Survival skills – listening, following directions,
ignoring distractions, using nice talk
• Interpersonal skills- sharing, asking for permission,
waiting your turn, joining an activity
• Problem-solving skills- asking for help, apologizing,
accepting consequences, deciding what to do
• Conflict resolution skills- dealing with teasing, losing,
accusations, peer pressure, being left out

	
  

	
  

	
  
ANGER MANAGEMENT
• What are some sources of anger?
• Family
• Friends
• Significant other
• Drugs/alcohol
• Specific Events

ACTIVITY
SOCIAL SKILLS
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SOME SYMPTOMS OF ANGER

WHAT IS ANGER

• Physical

• Feelings that are neither right or wrong
• It is the action used when someone is angry that
may be right or wrong

• Fast heart beat
• Shaking
• Clenched fists
• Headacheds
• Red face
• Tense muscles
• Mental
• Confusion
• Momory problems
• Thoughts of doing harm
• Problems concetrating
• Ohters
• Yelling
• Swearing
• Throwing things

• It is not okay to hurt someone or ourselves because we are
feeling angry.

• Pacing

	
  

	
  
QUICK WAYS TO COPE WITH ANGER
•
•
•
•
•
•

	
  
ANGER DISCUSSION

Walk away
Exercise
Talk to someone
Distract yourself
Count to 10
Come back and deal with the problem when you
feel more calm

• Lets discuss some of the things that make you
angry?
• Why it or they make you angry?
• What is your typical response?
• The worst experience you’ve had with anger.

	
  

	
  
NEXT WEEK…
• Empathy

ANGER MANAGEMENT
ACTIVITY

	
  
	
  

	
  
SOURCES
• Easy Relaxation Techniques: Inner Health Studio
Home. (n.d). Retrieved March 10, 2015, from http://
www.innerhealthstudio.com/
• National Association of School Psychologists. (n.d.).
Retrieved March 4, 2015, from http://
www.nasponline.org/
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SOCIAL SKILLS ACTIVITY

Role Play
Pair-up! Choose any two situations from below and create a 1-3 minute role-play that
will model appropriate social skills.
Cooperation
Your friends want to attend a school event. You realize that there are going to be a
group of students that you do not get along with. What will you do?
Trust
A friend of yours no longer trusts you because you lied to her. Now you want the friendship back and want to regain trust and faith. What will you say to her?
Inclusion
You notice that a new student is hanging around the school alone during lunch. How
will you approach this new student?
Caring
Your friend didn’t make the team and you did. Your friend is very upset. How can you
make your fried feel better (either by words or actions)?
Courage
You just saw a good friend sneak into another student’s backpack and take their phone.
What will you do?

© http://worksheetplace.com
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ANGER MANAGEENT ACTIVITY

By Inner Health Studio

These anger management worksheets will help you to identify your anger triggers
and find more effective ways to deal with anger.

What is anger?
Anger is an emotion. It is a signal that we think we are being treated unfairly.
Feelings are neither right nor wrong. It is okay to feel angry.
Ø

So how can we deal with anger and act in healthy ways?
1) Recognize anger - know when you are angry and what makes you angry.
2) Practice positive responses - practice, practice, practice until your new
positive responses become good habits

Quick List of Ways to Cope with Anger
1. Walk away
2. Exercise
3. Talk to someone who you are not feeling angry with Distract yourself
4. Count 10 breaths
5. Write about it
6. Come back and deal with it later when you feel calm

Symptoms of Anger
Ø

	
  

How do you know when you are angry? All of us have symptoms of anger
– physical and mental signs that tell us we are angry.
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Physical signs
Fast heart beat Sweating
Shaking
Clenched jaws Clenched fists
Fast breathing Headaches
Stomach aches Upset feeling

M ental Signs
Problems concentrating
Confusion
Memory problems Thoughts of
doing harm Angry thoughts
Irritability

O ther signs
Yelling
Swearing
Withdrawing from others
Throwing things
Pacing

Questions About Your Anger:
How do you know when you are angry?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Where in your body do you feel anger? List your physical signs of being angry.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
What is the first sign of anger you notice? List your early warning signs that tell you
when you are starting to become angry.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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Write the things that make you angry on the scale below, according to how angry
they usually make you feel.
How Angry
100

Situations or events

As angry as possible

95
90
85
80
75
70
65
60
55
50

Moderately angry

45
40
35
30
25
20
15
10
5
0

Not angry at all

How You Handle Anger
How do you usually react when you feel angry?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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______________________________________________________________________
______________________________________________________________________
Think about the last time you reacted in an unhealthy or negative way to anger. What
happened right before you got angry?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
How did you react?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
How did you feel after you reacted?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
What could you have done instead?
______________________________________________________________________

	
  

75	
  

______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
What would happen if you were to react in a more positive way?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

A Plan for Dealing With Anger
Make a plan. Write down one of the situations from your anger scale. Choose one
that causes you to feel a little angry. Describe how you would like to react in the
future to this situation.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Choose a situation near the top of your anger scale. Describe how you would like to
react to a situation like this.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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______________________________________________________________________
______________________________________________________________________
What negative behavior do you most want to avoid when you experience anger?
______________________________________________________________________
______________________________________________________________________
What will you do instead?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
What will you do when you experience your early warning signs of anger?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
How will you handle situations when you feel very angry?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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Practice positive reactions to everyday stresses
1. Walk away instead of reacting in anger. Itʼs okay to stomp your feet if you
need to! Exercise. This helps get rid of the physical energy that is built up by anger.
2. Talk to someone who you are not feeling angry with. Phone a friend,
relative, or professional. Tell them about what happened and how you are feeling.
3. Distract yourself. Do something you enjoy, like reading, TV, music, games,
going to the store, cooking a meal.... and take your mind off the anger. Come back
and deal with it when you are feeling calmer.
4. Count 10 breaths. The reasons for counting your breaths are: 1) to calm and
relax you by breathing more deeply and 2) to pause for a few moments instead of
reacting automatically.
5. Write about it. Get your feelings and thoughts out on paper instead of
confronting the source of your anger right away.
6. Deal with it when you feel calm. Get away from the situation, and come back
later. You will react more positively.
The more practice you get at reacting in positive ways, waiting until the anger goes
down a little before responding, and learning new habits, the more easily you will be
able to manage anger.
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Topic : Empathy
Objective: Students will understand the meaning of being empathetic and increase
their own level of empathy toward bullying victims.
Time: 1 hour – 1 ½ hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2. Review skills acquired last week.
3. Activity on empathy building
4. Next week and goodbye
a. Revisit individual goals
b. Open discussion regarding new skills and knowledge
c. Group evaluation

Group Leader’s Notes
Agenda:
1. Review
2. Empathy
3. Activities
4. Goodbye
Materials needed:
1. Group binder
2. List of group members
3. PowerPoint Presentation (Week Seven)
4. Activity worksheet
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Week$Seven:$Empathy$
• Agenda:$
• Review$
• Empathy$
• Activity$
• Goodbye$

Group STRONG
BY#MS.#LINA#GHARAKHANIAN#

	
  

	
  

	
  

Review&

Empathy(

• Social&Skills&

• What(is(it?(

• What&did&you&learn?&

• A(sense(of(self4awareness(and(the(ability(to(
diﬀerentiate(your(own(feelings(from(other’s(
feelings.(
• Being(able(to(see(someone(else’s(perspective(
• Being(able(to(regulate(and(monitor(your(own(
responses(

• Anger&Management&
• What&did&you&learn?&

	
  

	
  

	
  

Activity'

Next%Week… %%

• BUILDING'EMPATHY'

• Revisit%individual%goals%
• Open%Discussion%
• Evaluation%
• Conclusion%

	
  

	
  

Sources(
• Parenting(Science(–(The(science(of(child6
rearing(and(child…(n.d.).(Retrieved(March(20,(
2015,(from(http://parentingscience.com/(
• Teaching(Tolerance.((n.d.).(Retrieved(March(20,(
2015,(from(http://www.tolerance.org/(
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EMPATHY BUILDING
Developing Empathy: MIDDLE & HIGH SCHOOL GRADES
• Understand empathy
• Practice ways to be more understanding
• Reflect on the effects of empathetic listening
Objectives
• Understand empathy
• Practice ways to be more understanding
• Reflect on the effects of empathetic listening
Essential Questions
• What does it mean to put yourself in someone else’s shoes?
• How empathetic am I?
• How can I better show empathy toward others?
Materials
• Are You Empathetic?
• Someone Else’s Shoes
Activities
1. Can you think of a time—maybe during an argument with a friend or when the boy or
girl you liked hurt your feelings—when you wished that someone understood how
you felt? When we try to relate to what another person is going through, we’re
being empathetic.
2. Do you think you’re an empathetic person? Respond to each statement on Are You
Empathetic? with “yes” if it describes something you do or “no” if you don’t do
what is described.
3. If you answered mostly “yes,” you probably do a good job of showing empathy toward
other people. The statements you answered “no” to are things you could do to be
more empathetic.
4. As a class, use Are You Empathetic? to discuss how you can follow the behaviors
suggested to show empathy toward others:
• One way you can try to imagine what it feels like being in someone else’s shoes
is to ask yourself, “How would I feel in this situation?” How else can you try
to understand how others feel?
• When you listen to others, making eye contact, not interrupting the speaker,
and asking follow-up questions can show that you’re making a genuine
effort to understand what they’re going through. What other behaviors
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might show someone that you are being an empathetic listener?
• What can you do to be more attuned to other people’s feelings? For instance,
when you talk to your friends, how many “you” questions do you ask
compared to the number of “I” statements you make?
5. Now you are going to practice what you’ve learned about being empathetic. You will
each receive one character card from Someone Else’s Shoes. You are going to
complete the rest of the activity as this character, so take some time to think
about how he or she feels in the given situation.
6. Pair up with a classmate (be sure your partner’s character card is different from yours;
if you have the same character, you need to pair up with someone else). As your
character, tell your partner about your situation. Your partner should practice
being empathetic as he is listening to your story. Then, switch roles: practice
being empathetic as your partner, as his character, tells you what he is
experiencing.
7. With your partner, discuss how she showed empathy toward you, how it made you feel
and what you wish she had done differently. Use statements like, “I could tell you
were really listening to me because you maintained eye contact with me during
the entire conversation, and that made me feel like you care.”
8. Everyone in the class should now stand. Go around the room, sharing something you
learned about practicing empathy, sitting after you share. If someone else shares
your thought, sit down. Continue around the room until everyone is sitting.
Extension Activities
Create a way to teach others how to be more empathetic (e.g., perform a skit, create a
comic strip, write a short story, sing or rap original lyrics).

WWW.TOLERANCE.ORG
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By Teaching tolerance

Read each item below. Circle “yes” if the statement describes
you or “no” if it does not.
1. I often think about other people’s feelings.
YES

NO

2. I don’t make fun of other people because I can imagine
what it feels like to be in their shoes.
YES

NO

3. I listen to others and can understand what they’re going
through.
YES

NO

5. I try to understand other people’s point of view.
YES

NO

6. I am aware that not everyone reacts to situations the same
way I do.
YES

NO

WWW.TOLERANCE.ORG
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By Teaching tolerance
Take one character card, pair up with a classmate, and read your card aloud while your partner practices
being an empathetic listener. Then, switch roles: practice being empathetic as your partner, as his
character, tells you what he is experiencing.

Marcus is a star quarterback on the
school football team. During one of the
final games of the season, he was
injured badly, so badly that he couldn’t
play in the rest of the games, nor could
he go to school for three months.
	
  
All of Violet’s friends are constantly
talking about the prom—the dresses
they’re going to buy, how they’re going
to do their hair, where they’re going to
eat. Violet wants to go, but the tickets
are expensive, and her mom just lost
her job.

Bali found out that a nasty rumor being
spread about her was started by a
former friend.
Micah emailed Emily, admitting his
crush on her. Emily forwarded the email
to all of her friends, some of whom then
teased Micah on a social networking site
about his crush on Emily.
After practicing for months, Kelsey
tripped and fell during her routine for the
school talent show. One of her
classmates, who was using a cellphone
to videotape the show, posted the clip of
Kelsey’s fall on the Internet the next
day.

Rochelle was one of five students
selected to represent her school in a
national math competition. The final
showdown was between Rochelle’s
team and another school. The score
was tied with only one question
remaining. The question went to
Rochelle, who got it wrong, allowing the
other team to win.

Shaun’s brother’s ex-girlfriend kissed
Shaun at a school dance last weekend.
Shaun didn’t kiss her back, but he
decided not to tell his brother about the
incident just to be safe. Shaun’s brother
found out anyway and is angry with him.
Alex discovered that his teammate
cheated by copying from his paper
during the Spanish final.

Lenny has worked at the same pizza
place for over a year and has always
done a great job. One day, he overcharged a customer by accident. The
new boss thought Lenny did it on
purpose to pocket the difference and
fired him.

Anita’s best friend confided in her about
a surprise birthday party she had
planned to throw for her brother. Anita
accidentally let the secret slip, and now
her best friend won’t talk to her.

WWW.TOLERANCE.COM
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Topic : Conclusion
Objective: Students will determine if they have met their individual goals and evaluate
their experience as a group member.
Time: 1 hour
Procedures:
1. Prior to student’s arrival set up PowerPoint presentation and arrange seating in a
circle.
Ø Begin PowerPoint Presentation
2. Review skills learned last week
3. Wrap-up bullying with the Bullying Documentary
4. Give each student their individual goals and discuss whether they have been able
to reach their goal.
5. Provide each student with an evaluation sheet and ask him or her to complete.
6. Goodbye!

Group Leader’s Notes
Agenda:
1. Review
2. Goals
3. Evaluation
4. Final goodbye
Materials needed:
1. Group binder
2. List of group members
3. PowerPoint Presentation (Week Eight)
4. Evaluation sheets
5. Individual goals for each student
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Week Eight: Conclusion
• Agenda:
• Review
• Video
• Goals
• Evaluation
• Final GOODYE!

Group STRONG
BY MS LINA GHARAKHANIAN

	
  

	
  

	
  

Review

Wrap-Up!

• Empathy
• What did you learn?

	
  

	
  

	
  

Your Goals

Evaluation

• Read your goal

• Please complete evaluation form – you DO NOT
have to include your name.

	
  

	
  

	
  

GOODBYE!!!

Sources

• Thank you for your participation!

• Bullying Documentary. (n.d.). Retrieved March 20,
2015, from https://www.youtube.com/watch?
v=Uxw7X-R2tU4

• Hope you will incorporate what you’ve learned into
your daily lives.
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APPENDIX B: EVALUATIVE SUMMARY

April	
  6,	
  2015	
  
	
  
Dear	
  Participant:	
  
	
  
	
  
My	
  name	
  is	
  Lina	
  Gharakhanian	
  and	
  I	
  am	
  a	
  graduate	
  student	
  at	
  the	
  California	
  State	
  
University,	
  Northridge.	
  I	
  am	
  a	
  candidate	
  for	
  the	
  Masters	
  of	
  Science	
  degree	
  in	
  School	
  
Counseling.	
  I	
  am	
  currently	
  working	
  on	
  my	
  graduate	
  project	
  under	
  the	
  guidance	
  of	
  Dr.	
  
Minton	
  who	
  is	
  my	
  graduate	
  project	
  chair.	
  My	
  project	
  is	
  an	
  eight-‐week	
  group	
  curriculum	
  
geared	
  toward	
  the	
  rehabilitation	
  of	
  bullies	
  through	
  the	
  use	
  of	
  positive	
  and	
  optimistic	
  
measures.	
  Through	
  my	
  research	
  I	
  have	
  found	
  that	
  most	
  schools	
  have	
  an	
  existing	
  bullying	
  
prevention	
  program	
  but	
  do	
  not	
  offer	
  any	
  counseling	
  opportunities	
  that	
  would	
  help	
  reach	
  
the	
  root	
  causes	
  for	
  why	
  an	
  individual	
  bullies	
  and	
  how	
  the	
  bully	
  can	
  resolve	
  his	
  or	
  her	
  own	
  
issues.	
  I	
  would	
  like	
  to	
  invite	
  you	
  to	
  participate	
  in	
  the	
  evaluation	
  process	
  of	
  my	
  graduate	
  
project	
  by	
  completing	
  the	
  attached	
  questionnaire.	
  I	
  will	
  appreciate	
  all	
  your	
  feedback	
  and	
  
will	
  use	
  your	
  evaluation	
  to	
  improve	
  and	
  adjust	
  my	
  group	
  curriculum.	
  If	
  you	
  have	
  any	
  
questions	
  please	
  contact	
  my	
  project	
  chair	
  via	
  email	
  at	
  shyrea.minton@csun.edu	
  or	
  by	
  
phone	
  at	
  818-‐677-‐4976.	
  I	
  thank	
  you	
  for	
  your	
  time	
  and	
  participation.	
  
	
  
	
  
Sincerely,	
  
	
  
Lina	
  Gharakhanian	
  
	
  
818-‐273-‐4456	
  
lina.gharakhanian.2@my.csun.edu	
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After	
  you	
  have	
  reviewed	
  the	
  graduate	
  project,	
  please	
  answer	
  the	
  following	
  
questions.	
  	
  Your	
  responses	
  will	
  be	
  kept	
  confidential	
  and	
  only	
  used	
  to	
  improve	
  or	
  adjust	
  the	
  
project.	
  I	
  appreciate	
  your	
  participation	
  in	
  this	
  evaluation	
  process	
  and	
  would	
  like	
  to	
  ask	
  you	
  
to	
  please	
  keep	
  you	
  identity	
  confidential.	
  
	
  
	
  
1. This	
  eight-‐week	
  group	
  curriculum	
  can	
  easily	
  be	
  implemented	
  in	
  any	
  school	
  setting.	
  
	
  
	
  	
  	
  	
  	
  Strongly	
  Agree	
  	
   	
  
	
  	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
2. This	
  eight-‐week	
  group	
  curriculum	
  will	
  afford	
  the	
  bully	
  specific	
  skills	
  to	
  improve	
  his	
  
or	
  her	
  aggressive	
  behaviors.	
  
	
  
	
  	
  	
  	
  Strongly	
  Agree	
  	
   	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
3. This	
  eight-‐week	
  group	
  curriculum	
  is	
  appropriate	
  for	
  grades	
  6-‐12.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
4. This	
  eight-‐week	
  group	
  curriculum	
  covers	
  important	
  topics	
  related	
  to	
  bullying.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
5. The	
  group	
  facilitator	
  will	
  be	
  able	
  to	
  easily	
  understand	
  and	
  follow	
  the	
  weekly	
  agenda	
  
and	
  activities.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
6. The	
  setting	
  and	
  materials	
  required	
  for	
  weekly	
  group	
  meetings	
  are	
  easily	
  accessible	
  
at	
  your	
  school.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
7. I	
  would	
  run	
  this	
  eight-‐week	
  group	
  curriculum	
  at	
  my	
  school.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
  
	
  
8. I	
  would	
  recommend	
  this	
  program	
  to	
  other	
  Professional	
  School	
  Counselors.	
  
	
  
Strongly	
  Agree	
  	
  
	
  
	
  Agree	
  	
  
	
  	
  	
  	
  	
  	
  Disagree	
   	
  
	
  	
  	
  	
  Strongly	
  Disagree	
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Please	
  provide	
  any	
  comments	
  or	
  suggestions	
  that	
  you	
  believe	
  will	
  be	
  useful	
  in	
  improving	
  
this	
  group	
  curriculum.	
  
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
________________________________________________________________________________________________________.	
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