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This paper presents the reader with some of the major problems that residential schools for the deaf face in continuing education and offers suggestions which would assist adminis~cators and teachers in providing continuing education
opportunities. To bring this paper into being, it was necessary to obtain data fr om residential school staff members
and grass-roots deaf adults regarding their opinions on
having a residential school for the deaf administer and finance a continuing education program for deaf adults. It
further seeks to compare their feelings about the rapid
growth of the residential school as a significant center
for continuing education.
The findings indicated that not all residential schools are
the best places to administer continuing education programs. All the interviewees believed that residential
school facilities should be made available to deaf adults
for meetings, classes, and recreational activities at a nocost basis. Since they pay taxes to support the residential school, they should have a greater appreciation of the
school and are willing to share responsibility for use and
care of the equipment and furnishings. The topic of volunteer programs brought a more positive response of a volunteer program. The interviewees felt that the program would
save the school some money by having volunteers develop materials and games in class.
The conclusions drawn from this study were (1) that school
facilities should be available f or a variety of community
activities and enrichment classes without charge, (2) that
the state must assume a leadership role in providing funds
for the implementation of a continuing education program
for deaf adults , (3) that residential schools must work
more in-depth with community people and staff members, (4)
that it is necessary to establish a schoolwork-related
counseling program as an integral part of the continuing
education pr ogram, and (5) that residential schools should
seriously consider the possibility of developing volunteer
programs.
It is hoped that these broad statements might be applied to
each residential school in an effort to meet the continuing
education needs of the deaf adults throughout the United
States.
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CHAPTER I
STATEMENT OF THE PROBLEM
As society has changed, continuing education makes
every effort to stimulate the kind of learning that will
help adults become proficient in meeting their responsibilities to themselves, their families, and their communities .
The continuing education movement, which began in the late
eighteenth and early nineteenth century in England, is vital to the welfare of our nation and world because it is
designed to involve adults in worthwhile experiences and
activities that will help them realize and use their own
great reservoir of strength.
The goals for education of the deaf are the same as
for that of the general populations 1) to give students ample opportunity to focus on academic studies, 2) to give
students knowledge of some trade that will be helpful in
determining a field of specialization leading to the choice
of a career, 3) to help students develop emotional stability and acquire high moral standards, and 4) to help students make basic choices concerning their leadership roles
in their community.

In reality, deafness tends to impose

different kinds of hardships on the learning processes of
the individual.

There is evidence that continuing educa-

tion for the deaf is perhaps more neglected than any other
1

area in the field (Mayes, 1966).

Many of the deaf gradu-

ates have limited or no exposure to training related to career-educational and social-personal needs.

Instead of be-

ing educated, skilled, and prepared to take on the responsibilities of adult life, deaf students graduate from
schools for the deaf with nearly useless vocational skills
and a fourth grade education.

They lack the opportunity to

enter the world of work with a realistic concept of what
their legal rights are.

The Babbidge Report reveals that

five out of six deaf adults work in menial jobs, as contrasted to only one-half of the hearing population.
Today's technology has brought forward the educational
achievement expectations of our culture, especially on the
vocational level (Friedman and Hall, 1969).

Because of

their communication barrier and inability to keep up with
the need for increased skills and experience, deaf adults
have found that their adjustment in the world of work is
becoming more difficult in the long run.

Russell (1968)

has identified some very important basic trendss
1.

Business is becoming bigger and more centralized, making it more difficult to deal with
people on an individual basis, with the result that jobs formerly available to the deaf
are being closed.

2.

A high school education is increasingly being made a requirement for entry into jobs.

J.

Automation is replacing manual tasks with the
result that technicians are required with a
high level of skill in mathematics and Eng2

lish.
4.

Technology is eliminating many long-standing jobs and creating new ones at an amazing rate.

It might very well be that the limits placed on communication by a hearing loss have denied deaf adults the
ability to take advantage of alternative programs specifically designed for the general population.

The Babbidge

Report states that such opportunities for deaf people are
extremely limited.

Many deaf people are denied access to

continuing education programs in public agencies or community colleges because they can not afford the tuition.
A study by Gallaudet College's Continuing Education
department reveals that educational institutions and agencies often hesitate to initiate programs designed particularly for the deaf.

There are not sufficient support mate-

rials and curricula for deaf adults when they take part in
continuing education classes at community colleges or publie agencies.

It might very well be that a profoundly deaf

or a severely hard-of-hearing person can not be educated
adequately through a part-time program affiliated with a
public school program.
In recent years educators in residential schools for
the deaf have made great strides in discovering ways to
provide more opportunities for deaf students to set reasonable standards which they can meet.

J

Residential schools

are more conducive to participation by the deaf.

They pro-

vide educational services for deaf people within a relatively wide range of intelligence.

They have qualified

staff members who can create new continuing education opportunities for deaf adults.

They have facilities that are

tailored to deaf adults• needs.

Why can not deaf adults

use what is already available in residential schools?

It

is a waste of tax money to have school buildings to remain
locked and unused except during school hours.
For a deaf adult, access to a residential school's
continuing education program is important for developing
strong community-school ties.

With frequent contact with

the adult deaf, young deaf students will have an image of
responsible deaf adulthood that they can identify with, and
taking part in a continuing education program at a residential school would give deaf adults an opportunity to take
an active interest in the education of deaf children.

4

CHAPTER II
REVIEW OF LITERATURE
we are at a point where we must recognize the role of
the residential school as a catalyst to bring together existing programs and interests which serve the continuing
education needs of deaf adults.

Many deaf adults are ex-

cluded from enjoying educational services provided by the
general population.

There is a solid basis for overall op-

timism of expanding the role of the residential school in
continuing education.

Dr. Barry Griffing, a leading educator and administrator in the field of deafness comments that "a positive, new
front for state residential schools is in leadership in
community and continuing education for deaf individuals"
(1976).

There is a good deal of evidence to suggest that

many of our deaf graduates are working far below their natural abilities.
He suggests that the residential school could provide
the needed instruction or activity that would increase deaf
adults• opportunities to reach their goals, and that the
residential school should be staffed with personnel who
have the background skills to implement such a continuing
education program.

There is no question that deaf adults

would have the advantage of choosing from a wide variety of
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actual experiences when they take part in a continuing education program on a residential school campus.
Griffing points out that there is no reason that deaf
adults or groups are not allowed to take advantage of the
facilities of a residential school.

The outside use of

school facilities is the key to a successful continuing education program.

They belong to the people in the communi-

ty.
Furthermore, Griffing advises that residential schools
should "take leadership to create a relationship of responsibility among resources that can be utilized to promote
and expand the educational opportunity for the deaf."

Ac-

cording to Walker (1973), additional resources must be provided for the education of deaf people beyond the elementary, secondary, and college levels.
The advocacy role is an important role for schools for
the deaf (Hoffmeyer, 1978).

California School for the

Deaf, Berkeley is taking a leadership role in strengthening
home, school, and community ties for deaf people in Northern California (The California News, Dec, 1978-Jan, 1979).
CSDB is making it possible to involve deaf people of all
ages in programs designed to meet their educational, recreational, and cultural needs (Klopping, 1975).

The Minneso-

ta School for the Deaf in Faribault offered a free correspondence course for former pupils in reading and arithme-
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tic (Fusfeld, 1939); two members of the Minnesota School
staff set aside one class period a day to this correspondence work.

Deaf graduates of American School for the Deaf

in Hartford, Conn., have been seeking assistance in personal guidance, academic enrichment, and social skills from
their Alma Mater (Boesen, 1972).

North Carolina School for

the Deaf has attempted to make community facilities, community programs, and the community at large more accessible
to deaf people in Morganton area (Henderson, 1974).

NCSD

has established several sign language courses to provide
hearing people with better methods of communication.

It is

interesting to note that NCSD has gotten over thirty articles regarding the school, deafness, and deaf people published in local newspapers.

Henderson also reports that it

became necessary for NCSD to furnish the administrative and
supervisory services for such a continuing education class.
The residential school should create a good climate
for educating the community of all support services available at the school for the deaf.

Hoffmeyer (1978) sees the

need for a residential school's changing its image from a
reactionary to a multi-faceted professional service role.
Materials developed for or by residential schools are often
used with deaf adults (Schein, et al., 1976).

Brill (1975)

states that the residential school can provide "a five-hour
day in class, plus a qualified staff to carry on important
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educational activities beyond the class hours."
The vocational departments of our residential schools
for the deaf have served as towers of "pride and joy"
through the years, says Schunhoff (1964).

It is interest-

ing to note that vocational education in America has its
very be ginning in residential schools for the deaf.

In or-

der to establish a good continuing education program, the
relationship of the vocational department of the residential school to the area it serves is of profound importance.

This close cooperation and exchange of ideas with

many staff members gives a good foundation upon which to
set up wide educational experiences for deaf adults.
I n 1963, the members of the Leadership Training Program in the Area of the Deaf at California State University, Northridge (CSUN) took part in administering a pilot
program of classes for the adult deaf i n Southern Cal ifor nia.

The 1963 pilot program clearly showed that deaf

adults were eager to extend and take advantage of any opportunitie s offered.

The LTP members were convinced that

t he pr ogram should be conducted in such a manner that
teachers and interpreters would work WITH rather than FOR
the deaf (Griffing , et al., 1963).
Griffing and Harland (1963) in their study for their
Leadership Training class found that deaf educational leaders were in general agreement that the state residential
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school is recognized as a place where first-rate services
are needed and are usually located.

They felt that the

state would save money by avoiding duplication of professional services.
The primary functions of residential schools in continuing education of the deaf should bea 1) to be continually on the alert for undereducated deaf adults from any
part of the community who can be referred or brought to the
school for enrollment in continuing education classes, 2)
to convince the undereducated deaf adults that education at
any age and at any level is valuable both to the individual
and the community, 3) to act as resource agencies in providing teachers, materials, and publicity for the program,
4) to help deaf adults who have completed their basic
skills training to assume active roles in the community,

5) to provi de a pla ce for com.mu.nity meetings and adult and
community training, and 6) to recruit and use community
volunteers as classroom aides, library workers, and clerical workers.
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CHAPTER III
METHODOLOGY
The Interview Questionnaire
A primary objective of this project is to obtain data
from residential school staff members and grass-roots deaf
adults regarding their opinions on having a residential
school for the deaf administer and finance a continuing education program for deaf adults.

It further seeks to com-

pare their feelings about the rapid growth of the residential school as a significant center for continuing education.
Because this project involved a study of the feasibility of a residential school's role in continuing education,
two different types of interview questionnaires were de signed to find out what two different groups of adults are
thinking and to what they consider to be their urgent expectations.

The two groups, staff personnel who have di-

rect responsibility for the residential school program, or
related responsibilities, and grass-roots deaf adults who
are not involved in professional affairs of the residential
school, might differ with regard to how much involvement
they feel the residential school should undertake in community problems and activities.
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The interview technique was selected as the means of
gathering opinions in order to quickly and conveniently
give interviewees an opportunity to express their views on
a one-to-one basis.

It is believed that spontaneous oral

responses are frequently less restrained than carefully deliberated written replies.

Much useful knowledge can be

gained from face-to-face interviews; many questions can be
raised and a great deal can be learned about the interviewee and the interviewee's attitude toward the residential
school and its program.
A copy of the interview questionnaire which was designed for residential school staff members is located in
Appendix A.

After discussion with the researcher's advisor

and other professionals, a decision was made to focus on a
few basic questions necessary to the analysis of the study.
It was felt that a more detailed questionnaire would only
discourage the interviewees, so the questionnaire was degned to obtain information on feasibility of the concept,
administrative problems, recruiting, program priorities,
and citizen participation.
A copy of the interview questionnaire designed for
grass-roots deaf adults is located in Appendix B.

The

questions were designed to give interviewees an idea of how
they could assume leadership roles in maintaining a continuing interest in their education.

The interview question-

naire for grass-roots deaf adults was divided in five cate11

goriesa the residential school's leadership role in continuing education, school-community council, problems in the
deaf community, citizen participation, and importance of
counselor relations.
Selection of the Sample
Three residential schools for the deaf were selected
to participate in this study.

They were the California

Schools for the Deaf at Riverside, (CSDR) and Berkeley,
(CSDB) and the Arizona School for the Deaf (ASD).
The sample was limited to only a few people currently
employed at these residential schools during the 1978-1979
school year and some grass-roots deaf adults who live near
the residential schools.

Two staff members were picked

from each residential school to take part in face-to-face
interviews.

It should be emphasized that the six staff

members had put in contact with continuing education prior
to the interviews.

The staff members interviewed were Dr.

Larry Newman, Assistant Superintendent, CSDR; Steven
Shouse, Principal, Vocational Department, CSDR; Ralph Neesam, Supervisor, Staff Development, CSDB; Michael Finneran,
Teacher, CSDB; Rick Hall, Dean of Students, Elementary Department, ASD; and Leon Curtis, Guidance Counselor, ASD.
I t is said that grass-roots involvement is the basic
ingredient of continuing education, and the researcher believes that the face-to-face interviews with the five
12

grass-roots deaf adults from the Los Angeles and San Francisco Clubs for the Deaf are the first steps in grass-roots
involvement.
Administration of the Interview
A telephone call explaining the rationale of the project was made to five residential school staff members.

Mi-

chael Finneran, currently a Leadership Training Program
trainee, was contacted California State University, Northridge.

It was requested that the interviews be held in a

formal manner.
The interviews took place on the campuses of the three
schools.

Prior to each interview, which took approximately

30-40 minutes, the researcher discussed the potential of
the continuing education process.

It was important that

the interviewees be aware of and accept the purposes of the
study.
National Center on Deafness was instrumental in providing competent interpreters for the sessions with residential school staff members.
corded the interviews.

The interpreter also re -

The interpreter then listened to

the tapes and transcribed the interviews.
All interviews with grass-roots deaf adults were conducted in American Sign Language (ASL).

Since it was de-

sired to interview low-verbal deaf, clarification of the

13

questions was possible in ASL.

The interviews took place

at San Francisco Club for the Deaf, Los Angeles Club for
the Deaf, and "on the street", and cooperation was splendid.

It was essential for the researcher to make notes

concerning the particulars of the interviews because interpreting services were not included.
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CHAPTER IV
FINDINGS AND CONCLUSIONS
Interviews with Residential School staff Members
Six staff members were interviewed in a formal manner
at California Schools for the Deaf, Riverside and Berkeley
and Arizona School for the Deaf.
asked all questions.

All interviewees were

The answers of two staff members from

each school are combined and identified by schools.
Concerning the role of the residential school in continuing education and whether the concept is feasible in
the long run, CSDR staff responded that the adult population in Riverside is probably not as large as other large
cities.

CSDR has not really considered the possibility of

having continuing educat i on cl a s se s.

However , they are

proud to say that their school has excellent facilities and
competent staff members.

CSDR would be open to experimen-

t a tion i f they feel that the school is ready to implement
appropriate strategies and tactics of educational change.
Riverside City Colle ge (RCC) and University of California,
Riverside (UCR) have the resources and the people to implement a continuing education program.
CSDB is saying that CSDB is the best place to administer a continuing education program.
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CSDB has been in the

field of continuing education for four years.

CSDB will

move to Fremont next year and is excited about its new facilities there.

CSDB is doing its best to involve more

deaf adults in the various activities of the school.
idential schools in the

u.s.

Res-

should be made available to

all people of all ages for learning purposes.

The residen-

tial school has the further obligation of preparing a deaf
adult to acquire a realistic self-image.
ASD had an opportunity to establish several continuing
education classes for deaf adults several years ago.

ASD

is not involved in the continuing education program now.
Right now ASD has a continuing education program at Pima
College.

Pima College is very liberal and willing to ac-

cept deaf adults for admission to the program.
lege has a problems lack of interpreters.

Pima Col-

The staff mem-

bers interviewed were instrumental in starting twelve
classes for deaf adults in the Tucson area.

It was neces-

sary for ASD to assign someone to recruit qualified interpreters for each class.

ASD had great difficulty in find-

ing interpreters who would be willing to cope with deaf
adults in continuing education classes.

ASD has no objec-

tions to having classes on the campus in the near future.
One of the major administrative problems that CSDR
would face is being in some competition with RCC .

RCC has

an adult education program for both hearing and deaf
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adults.

The program administrators at RCC are concerned

that CSDR is not sending enough students to their adult education program.

If CSDR decides to develop its own con-

tinuing education program on the school campus, then there
would be a lot of ill feelings between RCC and CSDR.

CSDR

strongly believes that the director of a continuing education program must have a broad knowledge of what is happening in continuing education programs all over the nation,
and really doubts that anyone at CSDR has training in establishing a continuing education program for deaf adults.
The immediate concerns of CSDB in administration ares
1) to establish a mechanism for continuing education, 2) to
make sure that deaf adults get what they want, not what
CSDB thinks they need, 3) to run continuing education
classes at a low cost, and 4) to make decisions on the curriculum and instruction.
The administrative problems ASD might face in the near
future are: 1) money to support the program on a continuing
basis, 2) finding competent teachers who are cognizant of
the kinds of assistance available to them in dealing with
their adult students and encouraging them to utilize them,

3) convincing deaf adults that continuing education is not
just a continuation of school subjects, and 4) recruiting
RID-certified interpreters.
All three schools believed that residential school fa-
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cilities should be made available to deaf adults for meetings, classes, and recreational activities at a no-cost basis.

The staff of CSDR said that the residential school

belongs to the community.

Once the school administrators

accept this concept, the school can become the center for
enrichment classes, recreation programs, adult educat i on,
and community activities.

CSDR will be happy to let deaf

adults use its meeting rooms or classrooms without any
charge.
The staff of CSDB considered it an interesting question, and felt that deaf adults should take advantage of
CSDB facilities without having to pay for their use.

In

many situations the school facilities are the only possible
choice and then obviously they must be used.

Since deaf

adults pay taxes to support the residential school, they
should have a greater appreciation of the school and are
willing to share responsibility for use and care of the
equipment and furnishings.
Deaf adults pay their taxes to support their resident ial school , and ASD staff says they are welcome to use ASD
buildings for educational purposes.

The staff members in-

terviewed are sure ASD superintendent, Dr. Hoag , is aware
of this and wants to involve deaf adults in some phase of
the educational program.
Funding of continuing education programs presented
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problems.

CSDR remarked that since Prop. 13 became effec-

tive in California it seems very difficult to obtain financial assistance.

The state has been cutting down a number

of programs lately.

Funding for such a continuing educa-

tion program would have to come from the state and that
would mean an addition to CSDR's operating budget.

It

would be possible for CSDR to focus on other funding
sources, but it would have to wait for the state's final
approval.

So financing would be a real problem.

CSDB felt that first of all, a school would have to
look around for various funding sources.

CSDB is aware

that most pro grams need money from an outside source in
their initial stages.

I mmediate attention should be given

to private contribution s and/or donations.

To do this re-

quires hard work .

I t is possible to develop several fund

raising projects.

I t appears that greater emphasis will be

placed in f uture years on the role of the state for the
providing of funds.
The continuing education program at ASD tried its best
to obtain f inancial assistance fr om the ASD budget, but
there is an unusual law in Arizona saying that f unding
sources are available only for those who are under 21 years
old.

So the continuing education pro gram was unable to

take advantage of ASD 's financial resources.

Several peo-

ple who were in charge of a continuing education prog£am in
Phoenix f unded by the Mott Foundation were contacted, and
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they gave ASD enough money to start a summer program on a
conditional basis.
very successful.

The summer program for deaf adults was
Because the funds were depleted, ASD was

unable to coordinate another summer program.
Concerning recruiting staff for continuing education
programs, respondents from CSDR did not think they should
just focus on its own staff members most of the time, but
strongly believed that people from other community agenc i es should take part in the continuing educati on program.
Time should be spent not only with those people, but also
with faculty members of the various CSDR departments that
play an integral role in the successful implementation of a
continuing education program.
CSDB respondents felt that the services of staf f members and community people are essential to a well-structured continuing education program.

Their technical knowl-

edge and s k ill in a wide range of fields make them valuable
members of a continuing education team.

This exchange of

information makes it possible to explore opportunities for
coopera tion and to develop projects in which there is mutual interest.
ASD staff said that teachers of ASD would have priority over other community people if there are several teaching jobs available in the continuing education program.
course, ASD would also like to acquire outsiders with the
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Of

talents so necessary for the successful implementation of a
continuing education program.
All three schools felt there was a big need for counseling prog-cams, especially career counseling.

Staff mem-

bers of CSDR thought there is a crying need for career
counseling , and that it is possible if CSDR school counselors are willing to add extra time working with deaf adults
in the evenings.

They were in favor of having CSDR provide

schoolwork-related counseling services.

Concerning coun-

seling services for deaf adults who have mental health
problems, they couldn't see the school doing that.

Deaf

adults who need mental health counseling services should be
referred to an appropriate agency.

They did not feel that

it was the school's obligation to provide this kind of
counseling.
CSDB staff commented that many deaf adults would like
the chance to put job problems before a skilled counselor
and discuss what might be done about them.

CSDB is making

good use of its assessment team who can analyze the needs
of deaf adults.

Counseling services could be supplied by

the school guidance department and coordinated profitably
with outside agencies.

Some staff members at CSDB assume

more responsibility in developing a well-planned career
counseling program for deaf adults.

DCARA (Deaf Counseling ,

Advocacy and Referral Agency) is a community a gency that
provides counseling services to deaf adults.
21

ASD could furnish counseling service to deaf adults if
there is a continuing education program on the school campus.

Right now, ASD staff saw no need for this to happen

because the agency COPD ( Community Outreach Program for the
Deaf) has a few counselors who are skilled in communicating
and working with deaf adults in Tucson area.

Deaf adults

tend to go there for practical assistance in obtaining
suitable employment and in coping with their personal problems.

They have a deaf counselor working there.

They be-

lieved that such a service at COPD would be a contribution
to the community.
The interviewees had various ideas on drawing more
deaf adults to take part in a continuing education program
and how to reach those deaf adults who neither subscribe to
deaf publications nor have TTYs nor frequent the deaf club.
CSDR considered it important for the coordinator to get in
touch with the grass-roots deaf adults and find out what
they want and need, and recommended that the school hire a
full-time coordinator who has great rapport with deaf
adults in the community.

The coordinator should l ook at

every task as an opportunity to involve people, and should
be able to interpret continuing education to the deaf community and the school staff.

The coordinator might find

some volunteers who would prepare releases for the news media, prepare printed materials for distribution in the community, and attend clubs for the deaf to explain more about
22

continuing education courses.
CSDB emphasized that it is necessary for the school to
have a list of deaf adults living in the Bay Area.

CSDB

staff is aware that the coordinator's job seems almost
overwhelming and appears to be too large for any one person.

The coordinator is just possibly the busiest person

in the community.

CSDB staff thought it would be a good

idea for the school to send several recruiters to deaf
clubs and special events (picnics, softball tournaments,
basketball tournaments).

The program for building effec-

tive human relations could be planned and directed.

The

communication program must be organized and administered
with definite goals to be achieved.

The school must be

able to convince deaf adults that continuing education is
fun.

CSDB brochures and pamphlets are very good because

they include the school's continuing education courses.
ASD staff believed that a continuing education program
should focus on dinner forums, workshops, and seminars.
Program administrators from colleges and universities could
go into the communities and contribute their skills in promoting continuing education.

Good communication results

from effective administrative practices.

Family affairs,

recreational activities, and parties have a great appeal
for most deaf adults.

It is important that deaf adults are

able to gain a feeling of worthwhileness and begin to real-
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ize that they can do many things for themselves in several
general-interest courses.
ing for themselves.

we must have deaf people speak-

ASD can send out program announcements

to deaf adults on a regular basis.
As for priorities, CSDR emphasized that priorities
come out of the needs assessment.

It is necessary to as-

sess educational needs prior to the initiation of a continuing education program.
CSDB staff reported that to reach and provide meaningful skills and knowledge to our deaf population in the Bay
Area has become an important concern for everyone involved

in continuing education.

It should be noted that preparing

a curriculum is an important part.

The coordinator must

make sure that deaf adults have an idea of where they are
going.

Locating good people resources is another priority.

ASD's first priority in continuing education will be
the selection of a full-time coordinator.

The coordinator

must be able to know as much as possible in the area of
continuing education.

The second priority will be the de-

velopment of needs assessment process.

They said it is im-

portant to ask deaf adults for reactions and suggestions
for improvement.
All three schools were in favor of a volunteer program.

CSDR now has a few volunteers who are working with

deaf students in the regular program.

They are giving

service without pay in order to improve learning condi24

tions.

To work successfully with volunteers, certain

skills and qualities are vital.

CSDR would like to see

this program continue on a yearly basis.
Volunteers work at CSDB on a part-time basis.

They

take part in tutoring, teacher aiding, and developing materials for the continuing education program.

students from

the University of California, Berkeley would find time to
help deaf people take a direct interest in various phases
of instruction.

CSDB's parent organization often volun-

teers to lead tours of the school.

However, they added

that organizing a volunteer program is a big task.
ASD staff enjoyed having volunteers help teach several
courses.

Several deaf senior citizens are willing to offer

their time explaining several concepts in classes.

They

would work closely with deaf adults, giving positive support, encouraging deaf adults to stay in classes throughout
the term.

Volunteers are very good sources of referral.

Interviews with Grass-r oots Deaf Adults
Five deaf adults were interviewed very informally at
the San Francisco and Los Angeles Deaf Clubs.

As not all

interviewees were asked all questions, their answers are
presented here with no identification.
Response to the idea of having the residential school
offer continuing education was mixed.

One person felt that

CSDB was a good place to have continuing education classes
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because he knew many deaf teachers there.

He knew that

hearing teachers who work at CSDB can use sign language.
He lived in San Francisco for eight years and had not been
to school for a long time.

He wanted to become a computer

programmer in the near future, and felt it was important to
take a course in computer programming at CSDB because the
school has C.A.I. (Computer Assisted Instruction).
Another interviewee enjoyed taking part in a continuing education class at CSDB last year.
interpreter were excellent.

The teacher and the

He planned to tell his friends

to take a course in Art, and felt it is important that deaf
adults are able to show their interest in CSDB's continuing
education activities.
One interviewee did not want to drive to Riverside for
continuing education classes because Riverside was too far
from Los Angeles.
a TTY machine.

He hoped that he could learn how to fix

He thought that maybe deaf adults in River-

side area could attend continuing education classes in the
evening .
A fourth interviewee was totally uninterested.

He

said he did not have time for classes; he wanted to watch
television in the evenings.

He wanted to save money f or a

new car; maybe he would drive to school if he bought a new
car.
Willingness to serve on a community council varied.
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Two respondents were uninterested, one saying he did not
have time and the other he was not interested in education
but wanted to find a part-time job during the evening.
third person was interested.

A

He knew that education is

very important, and wanted to know what is happening in his
continuing education program.

He enjoyed receiving bro-

chures from CSDB.
As to problems in the deaf community, one interviewee
said deaf people in Los Angeles didn't care much for education.

They tended to talk a lot about sports.

stayed at home, doing nothing.
could not read newspapers.

They often

They didn't care if they

He often told his friends that

it is important for them to understand the fundamentals of
budgeting, but they wouldn't listen.

Another respondent

said most of his deaf friends were under-educated.
didn't like to attend meetings or classes.
more deaf leaders than before.

They

He felt we need

He also felt that if his

deaf friends take several continuing education classes at
CSDB, they will improve a lot in reading and writing.
The topic of volunteer programs brought a more positive response of a volunteer program.
sidered the idea excellent.

One interviewee con-

He thought it was time for

deaf adults to show their interest in residential school
activities, and was sure that senior citizens would help
with the program.

Another said he knew that it was common
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to use volunteers in schools; that it saved the school some
money by having volunteers develop materials and games in
class, and said he would like to become a volunteer some
day.
Grass-roots deaf adults were enthusiastic about the
possibility of career counse l i ng .

One man f elt that it i s

a good idea for a residential school like CSDB to include
counselors in its continuing education pro gram, a nd that
deaf adults will f eel comfortable with them .

They need

someone to tell them more about occupational roles.

Anoth-

er strongly believed that career counseling is important in
a continuing education program, and would love to discuss
his future with a counselor who knows sign language.
CO NCLUSIO NS
On the basis of the interviews with the residential
school staff members, it is evident that CSDR and ASD are
riot presently functioning as central and inte grat i ng institutions for continuing education.

Both schools have ex-

pressed interest in administering continuing education programs when they feel that they are ready to implement appropriate strategies and tactics of educational change.
Neighboring colle ges have the resources and staff to get
people into continuing education classes.

CSDB is now as-

suming a leadership role in stimulating the kind of learning that will help deaf adults fulfill their wants and
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needs.
CSDB and ASD staff members feel they might encounter
similar administrative problems in continuing education.
They must undertake basic responsibility for identifying
program costs, making decisions on the curriculum and instruction, and assuring deaf adults that continuing education provides activities relating to educational enrichment.

CSDR staff members felt that one of their major ad-

ministrative problems in continuing education is competing
a gainst Riverside City College for continuing education
classes in Rivers i de area.
There is agreement among the three residential schools
that school facilities should be available for a variety of
community activities and enrichment classes without charge.
Since deaf adults pay taxes to support the residential
schools, they should have access to the school buildings
for general education services.
It is important to emphasize the fact that the state
must assume a leadership role in providing funds for the
implementation of a continuing education pro gram f or deaf
adults.

There is agreement among these residential schools

that se curing financial support fr om other sources for continuing education is hard and very time consuming .
I t is becoming increasingly evident that residential
s cho_o ls must work more in-depth with community people and
staff members.

Their services are essential to a well-
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structured continuing education program.

All three resi-

dential schools agree that it is possible to involve both
community people and staff members in developing educational activities in which there is mutual interest.
The establishment of a schoolwork-related counseling
program as an integral part of the continuing education
program is essential.

It is imperative that career coun-

seling be available during the session.

It is important to

emphasize that residential schools can make good use of
their trained counselors in developing a well-planned career counseling program for deaf adults.

In other situa-

tions, such as mental health counseling, it will be the responsibility of neighboring community a gencies such as
DCARA ( Deaf Counseling, Advocacy and Referral Agency) and
COPD (Community Outreach Program f or the Deaf ) to provide
leadership in a situation which is not being undertaken by
residential schools.

They have competent counselors who

are able to provide comprehensive counseling services.
There is agreement among the schools that a public relations program must define continuing education to deaf
adults so that the concept is understood and accepted by
the deaf community.

Two-way communication is the basis f or

all good public relations.

Knowing how to use the mass me-

dia well is an important tool to a residential school.
very effective form of mass communication is the printed

JO

A

materials produced by the residential schools themselves.
In developing priorities, both CSDR and ASD realize
that it is necessary to assess educational needs prior to
the implementation of a continuing education program.

Pro-

cedures should be established to help deaf adults recognize
and understand the need for life-long learning.

CSDB sees

the need for go od people resources and a curriculum.
There is an eagerness and willingness on the part of
residential schools to develop a volunteer program.
izing a volunteer program is a big task.

Organ-

All three resi-

dential schools make full-time or part-time volunteers feel
as much a part of the or ganization as a paid staff member.
On the basis of interviews with grass-roots deaf
adults from the San Francisco and Los Angeles Deaf Clubs,
it is evident that the deaf adults in the Bay Area have enjoyed taking continuing education classes at CSDB ,

Staff

members there are dedicated to the educational program.
However, there are some deaf adults who feel that CSDR is
too far f rom their homes.

They prefer to attend classes in

their o¥m area.
Several deaf adults also are unwilling to serve on a
community council; other interests keep them busy throughout the day .

Deaf adults who are concerned about the long-

term goals of the program would like to serve on the council.

31

Some problems for deaf adults seem to be inability to
appreciate education and/or culture, inability to discuss
current events, inability to read newspapers or magazines
(lack of reading comprehension), lack of ability to prepare
personal budget, and lack of motivation to become leaders.
There is agreement among several deaf adults that volunteer programs will increase community support.

Some of

the m would appreciate the opportunity provided for continuing their education and satisfying other inter ests.
Several deaf adults agree that it is a good idea to
have counseling services for deaf adults who attend continuing education classes.

Many of them would like the chance

to put job-related problems before a skilled counselor and
discuss what might be done about them.
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CHAPTER V
RECOMMENDATIONS
On the basis of information gathered from the review
of literature and interviews, the following recommendations
are made:
1.

The r esidential school should take the lead
i n providing a cont i nuing education pro gram
for the deaf community.

A future study

should be made on the possibility of wor king closely with the state association and
clubs for the deaf.

2.

A coordinator should be employed to assist
in the development and coordination of the
continuing education pro gram.

3.

The continuing education coordina t or should
focus on the importance of the continuing
education program as a community responsibility rather than an isolated school acti vity,

4,

A formal needs assessment program should be
initiated,

The continui ng education coordi-

nator should use surveys or other effective
means to evaluate the needs and desires of
the deaf population in relation to the pro-
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posed curriculum.

5.

The establishment of a local advisory committee on continuing education for the deaf
is strongly encouraged.

The committee

should be composed of deaf members from
the community, representatives from the
school staff, personnel from interested
a gencies, with represe nt a tives from the
state level being "ex officio " members.

6.

The continuing education coordinator should
check into the availability of vocational
rehabilita tion funds for job-related courses,
materials, and teachers, among other sources
of funding .
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I NTERVIEW QUESTIONNAIRE FOR
RES IDE NTIAL SCHOOL STAFF MEMBERS
I

Feasibility of the Concept
Let's talk about the role of the residential
school in continuing education, the future of the
services the school will be receiving.

From your

position, you have an unique opportunity to take
view of everything now happening and to project
what you see for the future, what is in the wind
for a continuing education program on a residential school campus?

Is the concept feasible in

the long run?
II

Administrative Prob.lems
A.

Could you tell me about some of the possible administrative problems you may consider if there is
a continuing education program at your school?

B.

Should residential school facilities be made
available to deaf adults for meetings, classes,
and recreational activities at a no cost basis?

c.

Would you like to comment on possible financing
plans for a continuing education program at your
school?

D.

Wha t is your feeling re garding the involve ment of
school staff members (deaf and hearing ) in a con-
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tinuing education program for the deaf?

Is there

any way that you could involve outsiders in developing the goals, objectives, methods, and evaluation techniques?

E.

Do you feel that there is a need for your school
to establish or expand counseling pro grams staf fed
with professionally trained counselors who thoroughly understand deafness and general needs of
deaf a dults?

III

What about career counsel i ng ?

Recruiting
What are your ideas on drawing more deaf adults to
take part in a continuing education program?

How

can we reach those deaf adults who neither subscribe to deaf publications nor have TTYs nor f requent deaf clubs?
IV

Program Priorities
What are your ideas on developing priorities in
continuing education?

V

Citizen ParticiEation
How do you feel about developing and implementing
a volunteer program which can actually involve
community people in all phases of a residential
school's operation?
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INTERVIEW QUESTIONNAIRE FOR
GRASS-ROOTS DEAF ADULTS
I

Residential School's Leadership Role in Continuing Education
How do you feel about having a residential school
take a leadership role in strengthening school and
community ties?

II

School-Community Council
Would you serve on a community council to help and
coordinate the continuing education program?

III

Problems in the Deaf Community
Could you tell me about some of the problems you
faced being in a deaf community that is not open
to new ideas?

IV

Citizen Participation
How do you feel about developing and implementing
a volunteer program which can actually involve
community people in all phases of a residential
school's operation?

V

ImEortance of Counselor Relations
Would some of the problems be solved if the residential schools would establish or expand counselprograms staffed with professionally trained coun-
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selors who thoroughly understand deafness?

4J

APPENDIX C
SAMPLE FOLLOW UP LETTER
SENT TO RESIDENTIAL SCHOOLS
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California State University, Northridge
NATIONAL CENTER ON DEAFNESS

TIONAL
,oERSHIP
~INING
OGRAM
6-SS OF 1979
,rt M. Alexander
)Uri

July 2, 1979

,aret M. Azevedo
ornia

ryn M, Bromley
is
my Critchfield
.na
ael Finneran
ornia

Ira Goldstein
is
,la J. Hatch
York
IR. Heath
Hampshire

Dear
Thank you for spending time with me last
when I visited

,s Hilber

I L. Jones
ornia
ley Knudson
•na
B. Lopez

,rine J. McDugald

I enjoyed our discussion, and found it most useful for getting a clearer idea of what your school
expects from its deaf adults in continuing education
and of the many advantages it has to offer them.
I hope that we will have a chance to meet each
other again.

Kathe rine J. Bruni
:>rnia

Sincerely,

r Th eresa Moore

York
rt Padden
land

Robert Padden

A. Robillard
Hampshire
Thorn e
·atia

1ji Tomikawa
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APPENDIX D
BROCHURE FROM THE
OFFICE OF CONTINUING AND COMMUNITY EDUCATION,
CALIFORNIA SCHOOL FOR THE DEAF, BERKELEY
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For more laforma1lon. •••• •1TY 771-~
Vol~ 775-1866
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East Bay (cont.)

ANNOUNCING-

Film Study Seminars
Rock y Gomez, Direcror

EAST BAY

8 Wednesdays
U.C. Art Museum J<' ilm Archive
Beginn in g February 7, 1979
2625 Durant Street
I :00 p .m .
Be rke ley, CA. 94720

Basic English

This se minar will give yo u and o pportunity to
stud y a nd discuss eig ht o ut standin g fo rei gn
movies , mos t of wh ich ha ve ca pti L• ns. P lo ts,
chara cter types , mo ti ves , etc ., will be ap preci ated
toward a small screenin: fe e

Brian Malzkuhn, Insrrucror
Room 108
High School Bldg.
School for the Deaf
2601 Warring St., Berkeley
Practice and improve readin g and writing ski ll s
for daily use. Course includes practice in simple
E ngli sh and reading, writing let ters , filling o ut
for ms, reading newspapers and magazines, and
understandin g simple written agreements th at you
sign with a store. Spo nso red by Berkeley Adult
Sc hoo l.
18 Mondays
Beginning Jan. 29, 1979
7:00 • 9:00 P .M .

Mareh7 , 1979
February 7, 1979
"Close ly Wa tched Trains"
"Murmur of the Heart "

Basic Home Repairs
Ray Rasmu s, Insrru cror
10 Wednesdays
Room 6, Voca tional Bldg.
Beginning February 7, 1979
School for the Deaf
7:00 to 9:00 p .m.
Berkeley, Calif.

f eb ru ary 21 , 1979
"Juli et of the Spirit s"

March 21, 1979
"Black Orpheus"

February 28, 1979
"Mond o Cane"

Ma rch 28, J 979
"Hiroshima Mon Amour"

January 31, 1979
(Limit is 8 participants; fir st co me , fi rst
served)
Rocky Go,nez
Deaf Ser vices, C I L
2539 Telegraph Avenue
Berkeley, Ca li fo rin a 94704

Gourmet Cooking

Please reserve a place for me at the Film
Stud y Sem in ars. I wou ld like to go o n :

Home Economics Room
10 Meetings Plus
An Orientation Meeting
School for the Deaf
2601 Warring St.
5:30 P .M. to 8:30 P .M.
Materials fee: 5:50 per couple. Berkeley, CA . 94704
This class, limited to ten couples, will meet at
intervals agreed upon by the participants, to watch
and discuss the preparation of food for an exception al dinn er at each meeting . After the preparation, the class will sit down and eat the dinner.
Each couple will rotate in turn to act as the hosts
w_ho prepare t he food for th eir favorite menu .
Leo M. Jacobs, Coordinaror
Cont inuing Educat ion
Ca lifornia School for the Deaf
2601 Warring St reet
Berkeley, Calif. 94704

March 14, 1979
" La Do lce Vit a"

r-----------------~
DEADLINE FOR REGISTRATION-

Learn how to do many simp le but necessary
repairs around the house, such as electrical trouble, leak s in plumbing, stuck door s o r windows,
peeling paint or wallpaper, etc. This class can save
: ou man y dollars
Materials fee: $3.00

r

February 14, 1979
"The Blue Angel"

Feb. 7, 1979_ _

Ma rch 7, 1979_ _

Feb. 14, 1979_ _

March 14, 1979_ _

Feb.21, 1979 _ _

March 21, 1979 _

_

Feb. 28 , 1979_ _

March 28, 1979_

_

Signed _ _ __ _ __ _ __ __ _ _
Address :

~-----------------~
Library Services

-i

Oakland Ma in Public Library
14th & Oak Streets
The Library has rece ived word that anoth er funding grant will be awarded for special services . It
will take so me time fo r the library to set up it s ser vices to the deaf.
For information about these special programs
a nd other avai la ble services, call by TTY : 838S IGN .
A directory of services fo r the deaf citizens in
the Bay Area is available in the Sociology Department.

We would lik e to join the Gourmet
Cook in g C lass. Please reserve two places
for us. A check for the fee is enclosed.
Signed : _ _ __ ___ and _ _ _ _ __
Address:

(NOTE: The class is limired 10 rhe firs/
TEN COUPLES who send in rhis coupon
wilhach'!ck.)

------------------~
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San Francisco (cont.)

SAN FRANCISCO
Senior Citizens . ..

Library Services .. .

San Francisco Senior Center
890 Beach St.
Thursdays, 1:15 p .m.
San Francisco

San Francisco Public Library
Communications Center
Deaf Servictos
3150 Sacramento St.
San Francisco, 94115
TTY 922-1919; voice 558-5034

Sp ring Schedule:
J an uary

4- Social/ Games
11 - Leo Jacobs - Movie , 1978 Orient
Tou r
18 - Interpreted tour of U.C. Medical
Center-Cardio vascular Research,
Cancer Research , Center on
Deafness, Clinics, etc.
25 - John Darby - Services offered
by the Hearing Society.

February I - Social/ Games
8 - Ella Lentz - American Sign
Language

The Communication Center has a TTY for
public use; captioned films, educational films and
video tapes for anyone to watch, and a large
television screen for groups; and books, and
newsletters on deafness. The Center also has a
meeting room available for deaf people and agencies to use. Call Deaf Services at the Communication Center for more information.
Captioned Films will be shown at the Center
free of charge . They will be shown the first Saturday of every month at 2:00 p.m., and the third
Wednesday of every month at 7:00 p.m. Call the
library fo r the titles.

ff!'!' ~~

IS - Social/Games

Jusr
yod~,ofi

22 - Gay Nadler - What is a Social
Worker?
March

I - Social/Games
8 - James Lambd en , Esq .-Legal
Servic es for the Deaf

toott!IG

IS - J a mes Echeverria - Banking
Fundamentals
22 - Gay Becker, Ph.D - Research
on Deafness

April

Brian Malzkuhn , Instructor

S - Social/ Games

26 - Phil Rosenstock, Pres . of
Members Council
May

Basic English
IO Tuesdays
Beginning Jan . 9, 1979
7:00 • 9:00 P.M.

19 - Social/ Games

3 - Social / Games
10 - Betsy Ford Deaf Awareness and Media

June

7 - Games/ Social

All programs and classes at the center are
available to deaf senior citizens. An interpreter can
be provided .
Fo r more inform a tion . ........ . . . TTY 771-2666
Voice 775-1866

Pittsburg Adult Center
20 East 10th St.
Pittsburg, California

Fee-$2.00
Practice and improve reading and writing skills
for daily use. Course includes practice i,1 simple
English and reading, writing letters, filling out
forms, reading newspapers and magazines, and
understanding simple written agreements that you
sign with a store.

FREMONT AREA

17 - Social/ Games
24 - Father Jack McMullen - St.
Benedict Center - History and
Services

S:

CONTRA COSTi\

29 - Games/ Social

12 - Thomas Falcon - What
D.C.A .R.A . can do for you

Mon.-1 pm-6 pm
Tues. - 10 a m-6 pm
Wed.-1 pm-9 pm
Thurs.-1 pm -6 pm
Fri.-1 pm-6 pm
Sat.-10 am-6 pm

Signing Exact English
for Instructional Purposes
George Attletweed, Instructor
12 Wednesdays
Beginning Jan. 3, 1978
6:00 to 8:50 p.m.

Room 7101
Ohlone College
43600 Mission Blvd.
Fremont, Calif.

Designed for use by those proficient in signing
i.e. parents of hearing impaired children, interpreters, teachers, aides working with :he hearing
impaired. This course emphasizes word endings
and specialized classroom signs.

50

Personal Power: Assertiveness

Mini-Courses at St. Benedict

Carolyn Herbold, Instructor

Th ird Saturday of Each Month St. Benedict Center
Jan. to June, 1979
2891 Bush Street
2:00 to 5:00 p.m.
San Francisco, Calif.

12 Tuesdays
Beginning Jan. 2, 1978
10:00 to Noon

A series of mini-courses will be sponsored by the
Galileo Community College at St. Benedict Center.
The schedule of the workshops is as follows:
January 20
April 14 (second Saturday)
February 17

May 19

March 17

June 16

After each workshop, a mass will be offered and
then dinner wi ll be served. After dinner, a captioned film will be shown.
T he topic, the name of the instructor, and the
title of the captioned film for each date will be announced later.
Call St. Benedict Center at their TTY number,
(415) 567-0438, for more information.

San Francisco Museum Tours .

Room2203 A
Ohlone College
43600 Mission Blvd.
Fremont, Calif.

Designed for those students who have difficulty
recognizing and or standing up for their "rights"
in inter-personal relationships. A systematic approach for learning to cope with the wor ld . . .
and not fee l gui lty.

Fundamentals of
Computer Programming
Ron Burdett, Instructor
12 Tuesdays and Thursdays
Beginning Jan. 2, 1978
10:00-11 :20 a.m.

Room2203B
Ohlone College
43600 Mission Rlvd.
Fremont, Calif.

This course will help you to use home computers: keep track of your bank balance, bills,
taxes, friends' addresses, etc.

Total Communication Tours at 10:00 a.m.

SAN JOSE

January 27 - Art of Huichol
Collection of textiles, votive objects, and yarn
objects by the Huichol Indians from the Mexican
Sierra Mountains .

Aural Rehabilitation
Maureen O'Connor

(Date to be
Japanese Art

Announced) - Folk Traditions in

About 300 items in the realm of ceramics , textiles, paintings on wood and paper , stone and
wood sculptu res, masks, furniture, la cquerware,
and metal cra ft s.
(Date to be Announced)-Splendor of Dresden
A very large and extensive grouping of Old
Master paintings, porcelain, sculpture, and armor.
At the California Palace of the Legion of Honor.
(Summer of 1979: Special tour dates to be
announced)-Treasures of Tutankamun
A well-known and popular collection of artifacts
found recently in the tomby of the young king of
Old Egypt. It has been all over the United States
and it has attracted full crowds with long star:ling
lines. Watch for announcements of special tours
for the deaf.

13 weeks, Tues. & Thurs.
Seminar Bldg., Room 4
Beginning April 3, 1979
DeAnza College
12:30-2:10 p.m .
(Physically limited program)
21250 Stevens Creek Blvd.
Cupertino, 95014
Improve speech reading skills, aural communication , group interaction , and self-awareness .

English for the Hearing Impaired
Instructor to be announced
Basic English language skills in small group setting. Time and place to be announced. Call DeAnza College for more information.
Call DeAnza College after February 28, 1979, to
pre-register for class, or go to the first class session. TTY 996-4755. Part-time Counselors for the
Deaf: Koko Oyler; Joan Hansman.
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Captioned Film Schedule
Captioned Films are shown on Saturdays at 2:30
P .M . in the west auditorium of the main library,
125 14th Street. Films are free to deaf and hearing
impaired people. For more information, call
273-3281 (voice only) . TTY service will begin again
as soon as possible.

Contemporary Dance
Abigail Langham, Instructor
3 Monday nights
January 8, 22, 29, 1979
7:00 - 9:00P.M.
No fee

.5 college credit

d'Estrella Auditorium
School for the Deaf
Parker and Warring Sts.
Berkeley

December 2, 1978 - Beneath the Planet of the
Apes(A)
December 9, 1978 - Rhino (G)
December 16, 1978 - Planet of the Apes (A)
January 13, 1979- Ring of Bright Water (G)
January 20, 1979 - 2001: A Space Odyssey (G)
January 27, 1979- Fail Safe (A)
February 3, 1979- You'll Like My Mother (A)
February 10, 1979 - Madame X (G)
February 17, 1979 - Funny Girl (G)
February 24, 1979 - Return of the Dragon (R)
March 3, 1979- Shampoo (R)
March 10, 1979- Terminal Man (A)

Put a new kind of fun and joy into your life!
Loosen up your tension, tighten and tone your
muscles. Learn new dance steps . Moving to the
beat of the drum helps you dance your troubles
away. Wear an outfit that lets you move freely.

Painting/Drawing Techniques
Donald Dean, Instructor
17 Mondays
lkginning Feb. 5, 1979
7:00-10:00 P .M.

Eagle's Nest
School for the Deaf
2601 Warring Street
Berkeley, Calif. 94074

Painting or drawing techniques with thorough
exercises in value, line and composition, working
with and broadening your existing experience. Any
medium you enjoy or want to explore will be used
in this open media course. We will work together
in some basic media; the rest is your choice.
The instructor is a professional illustrator with
13 years of experience and he has exhibited l'lis
worked in Italy and western United States since
1961. He is a member of the Alumni Association
of Art Center College, Illustrators Society of San
Francisco, Artists in Print, San Francisco, and
Women in Design, San Francisco. Supported by
Vista College, formerly Peralta College for NonTraditional Study.

WHVNOT
SEE FOR

y()ll/lSfLF?

Oakland Museum Tours
Total Communication T ours Every T hird Saturday
of the Month through J ul y
January 20George Inness Landscapes:
Signature Years 1884-1894.
Some fifty paintings from pri vate and public
lections throughout the U.S . document the
decade of the career of one of th e fo remost
century landscape painters.

Cabinet Making
Albert Carr, Instructor
18 Thursdays
7 :00 - 9:00 P .M.
lkginning Feb. 1, 1979

Vocational Bldg., Room 6
School fo r the Deaf
2601 Warring Street
Berkeley, Calif.
Construct and repair your own office equipment, high-grade furniture, ca binets, etc., using
woodworking machines and tools. Instructor
Albert Carr will teach you how to work the raw
materials from a blue print or drawing into a
finished product. You buy your own materials .
Albert Carr teaches woodshop at Cali fo rnia
School for the Deaf. Spo nsored by Berkeley Adult
School.
Materials Fee: $6.00

His
collast
19th

February 17-To be a nnou nced
March 17-Ed ward Weston's Gifts to His Sister
A retrospec tive exhibition of the wor k of Cali fo rnia's most influential pho tograph ers. To be exhibit ed a re photographs which Weston sent
throughout hi s career to his sister along with hi s
comments to her a bout th em .
April 21-To be ann ounced
May 19- American Pain ting of the 1970's
The exh ibi tion surveys the work of approximately
twe nt y- fi ve American painte rs active ly producing
in the 1970's . · Ca li fornia's co ntri butio ns to
America's rising promi nence in con te, nporary art
are put into contex t.
J une 16- To be a nnou nced

Driver Education
Arrangements are being made to offer driver
educatio n thi s spring. For more information and
an appli cation call by TTY to Leo Jacobs, Continuing Education, 845-4078 .
Learn the basic rules and road signs to pass the
OMV law test for a driver's license. The National
Safety Council's Defensive Driving Course will
also be used during the latter part_of the course.
Behind-the-W heel driving lessons will be scheduled in groups of th ree persons a t a time.

Ju ly 21-Sir Francis Drake: An exhi bition to
Commemorate Francis Dra ke's Voyage Around
th e World 1577-1580
Maps, costumes, armor , nav igational instrum ents
and arti facts assembled by th e Briti sh Library to
celebrate the 400th anniversary o f Drake's circumn av igation of th e glo be
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