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THESIS ABSTRACT

The focus of this research is the education of homeless children from the
teachers' points of view. This study reveals that the social conditions that
accompany homelessness present particular challenges for children to obtain
an education. I chose, as the focus of this study, Viceroy School, which offers
an education specifically to homeless children. Interviews with six teachers
from this school, revealed the challenges teachers face in offering an
education to homeless children. I discovered that these consisted of
emotional, physical, and educational challenges. The teachers identified the
sources of these challenges as mostly due to the lack of consistency in the
students' lives.
I also found in this research, that the services the teachers and the
school offer to these students are actually double-edged. Although the
schools intent is to offer an education to students, without judgment and
ridicule for being homeless, this very focus reinforces the students'
homelessness and reproduces poverty and social inequality. The
significance of this research is the importance of identifying the methods used
to address the challenges of teaching homeless children, while taking into
consideration the experience and knowledge homeless students bring to the
classroom. This awareness allows teachers and advocates offering
opportunities for the students to achieve in all aspects of their lives and help
them become contributing members of a global society.
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INTRODUCTION

... Public education can play a significant role in meeting both the long and
short-term needs of homeless children and youth, providing an environment
that supports their physical, social, and emotional growth. 1
Research on homelessness in the United States reveals that families
with children are the fastest growing homeless population (Winship, J., 2001;
Torquati, J. and Gamble, W., 2001). Along with the increasing number of
homeless families, the number of homeless school-aged children grew from
about 272,000 in 1989 to roughly 630,000 in 1997 (U.S. Department of
Education, 1999). According to a survey conducted in 2004 of 27 cities in the
United States, families with children are still one of the fastest growing
segments of the homeless population (www.nationalhomeless.org). The
social conditions that accompany homelessness for these children present
particular challenges that include sleeping in a different place on a regular
basis, not enough food to eat, and lack of their own clothing (Tower, 1992).
These and other hardships present basic barriers to the education of
homeless children.
Homeless children are set apart from the children who have homes by
their personal appearance because their clothes are old and do not fit, and
they may often come to school hungry and tired. Others may also ridicule
them for these and other markers of homelessness. In addition to these
1

Position statement from the National Association of State Coordinators for
the Education of Homeless Children and Youth (Johnson and Wand, 1992)
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barriers, there are bureaucratic barriers to education for homeless children
(Rafferty, 1991); these include the lack of proof of residency or immunization,
parents who are not available to register their children for school, and the
failure of the previous school to forward school records to the current school
(Sandman , 1991 ).
Once enrolled in school, the homeless child meets additional barriers
to education as they attempt to complete and submit homework assignments
and to understand the material well enough to pass tests. Teachers assign
homework to the students with the assumption that the students have a place
to study and the tools necessary to complete assignments (Gonzalez, 1992).
Yet, homeless children often do not have access to the tools required for
adequate learning. Consequently, homeless school-aged children tend to
have low performance levels compared to other children in their age group,
which may result in repeating grades or eventually dropping out of school
completely (Biggar, 2001 ). Scholars have concluded that such barriers to
learning lead to ineffective education for homeless children (Tower, 1992).
In an attempt to remove the many barriers to education for homeless
children, the federal government enacted the McKinney-Vento Act in 1994
and revised it in 2000. This legislation requires public schools to offer
education to homeless children in spite of their lack of school records,
transportation, or proof of local residency, etc.
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While we know a great deal about the barriers to education for
homeless children, scholars have directed less attention to the teachers who
are attempting to educate them. Specifically, this research seeks to explore
the challenges that teachers confront in teaching homeless children, how they
address their needs, and what they require to meet the educational needs of
this underserved group of children. In identifying the methods used for
meeting the educational needs of homeless children , I hope this research will
offer an understanding of the roles that teachers play in the education of
homeless children . I also hope to provide information to other teachers that
will assist them in being more effective when encountering these children in
the classroom.
In this thesis, I review previous research focused on homelessness
and discuss the need for additional research on the education of homeless
children. I then describe the theoretical perspective and research methods
that will guide this research . My findings, based on interviews with teachers
in a school for homeless children, will identify the challenges these teachers
confront in offering an education to homeless children . These challenges
include the emotional, physical and educational challenges the teachers
address each day and the sources the teachers attribute to these challenges.
The findings focus on the teachers' understandings of homelessness, which ,
in turn shape the perceptions the teachers have about their students. The
findings will include how the teachers' perception of their students define how
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the teachers tailor the curriculum they present to their students. The
interviews with these teachers will also reveal the strategies the teachers use
to address these challenges and the teachers' ideas of success and failure as
it relates to their students. I conclude this thesis with a discussion of how the
findings reveal the double-edged sword of providing an education specifically
for homeless children that may also reinforce homelessness. Finally, I
discuss the significance of this research for those interested in the education
of homeless children and offer recommendations for future programs and
research.
STATEMENT OF THE PROBLEM

In the many years I have spent as a volunteer in a shelter program, I
have seen families struggle each morning to get their children up, dressed,
fed, and off to school. In the evenings, the children return to complete their
assignments in the large, noisy rooms of temporary facilities filled with
strangers. I have also watched as child after child faced with these conditions
does no homework and makes excuses the next morning for not attending
school. I observed one homeless mother spend several days attempting to
re-enroll her son in the school that he had attended for two years and had
been away from for only two weeks. My first-hand knowledge of the struggles
of such children drives my desire to know more about the education of
children of homeless families. As these experiences reveal, social conditions
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in schools and social service organizations play a large role in either
facilitating or creating barriers to schooling for this population.
The story below is an example of how lack of knowledge on the part of
the schools and social agencies may contribute barriers that are difficult for
homeless families to overcome. This is a true story reported by the National
Coalition for the Homeless (2005) of a family that became homeless after
struggling in vain to survive on a two-parent income. Mr. Sjoblom was a
superintendent in an apartment building that provided free rent as part of his
income; he was injured on the job and unable to return to work, the apartment
was no longer free. Mrs. Sjoblom quit her job in order to provide
transportation to and from the doctors' appointments for her husband, and
within several months, the family went from a low middle class family income
to homeless ness. The story of the Sjobloms illustrates how quickly a family
can go from having a home to being homeless and demonstrates the need for
schools and social workers to know about the backgrounds and structures of
homeless children. Their story also illustrates the importance of school
personal to know about the rights these children have in obtaining an
education.
The Sjobloms' children, Alicia and Russell, have had a difficult time
trying to understand what has happened to their family. Despite all the
trauma involved in losing their home, the children have had a few important
sources of stability: the love and care of their parents and their school. The
Sjoblom children have always attended the Rivine Drive Elementary School.
Considered one of the best schools in the area, both children like school and
receive top grades. However, the Spirit Inn, where they lived after becoming
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homeless is located just a few miles outside of the school district. Diane
Sjoblom informed the school social worker of the family's situation and asked
whether it would be possible for the children to be bussed to the school. The
social worker told Diane that because the family was not receiving Aid for
Dependent Children (AFDC), they could not provide the children with
transportation to school. To make matters worse, she informed Diane that in
a few weeks, the children would have to transfer to the school district in
Keyport.
In response to the problems of securing an education for homeless
children, Congress passed the Stewart B. McKinney Homeless Assistance
Act (www.hud.gov 2001) in 1987. Originally, the McKinney Act placed upon
the states the responsibility to provide an education for homeless children,
authorizing the states to spend one billion dollars to create programs for the
homeless. These services include emergency aid, shelter, food, housing,
health care, and job training as well as education (Aiker, 1992).
The McKinney Act has evolved over the years as researchers have
identified additional needs of homeless children. The act, amended in 1994
and again 2000, addresses the bureaucratic barriers to education for
homeless children, and yet many of the barriers remain. For example, in one
study of pre-school education for homeless children, 50% of the shelters
reported that "few or none" of the children in the shelter attended preschool
anywhere (Julianelle, 1997). Such findings led Congress to amend the Act in
1994 to include funding for homeless children to attend pre-school (Julianelle,
1997). While more children have attended pre-school because of this
addition to the McKinney Act, it is not clear whether this increase is due to an
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increase in the number of homeless children or to the increase in outreach
from some state and local agencies (Julianelle. 1997). Renamed the
McKinney-Vento Homeless Assistance Act in 2000, the legislation now
embraces the "No Child Left Behind" policy which requires states to remove
barriers to school attendance for the homeless.
Despite these federal policies, the National Coalition for the Homeless
(NCH) asserts that education for homeless children remains grossly underfunded. For example, this advocacy group maintains that during fiscal year
1998, funding for education for homeless children was $28.8 million dollars,
an amount that is far short of the $2.5 billion actually needed to meet the
educational needs of homeless children (Choi, and Snyder. 1999). In spite of
the fact that a majority of local school districts receive funding from the
McKinney Act for services to homeless children, only about three percent of
the local education administrators report receiving any funding (Anderson, et
al. 1995). Critics assert that this indicates that administrators use the funding
designated specifically for homeless children for purposes other than
removing barriers (such as extra-curricular opportunities) and providing for
their education (Anderson, et al. 1995). One scholar argues that although
federal legislation provides grants and laws to remove barriers to education
for homeless children, these laws fail the very people they are designed to
support if the schools and social workers are ignorant of, or fail to enforce, the
laws providing educational rights to homeless children (Yon, 1995).
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While the goal of the McKinney-Vento Act is to address barriers to
schooling for homeless children, a number of impediments remain. James
Strange's (2000) research on education for homeless children identifies these
barriers as:
•
•
•
•
•
•

A lack of awareness and misperceptions regarding the educational
needs of homeless students;
Limited parental involvement and support;
The need for greater early-childhood education opportunities;
Problems associated with special populations within the schoolaged homeless population;
The need for greater interagency coordination and collaboration in
service delivery for homeless students; and
The need for comprehensive evaluations of homeless education
efforts.

Moreover, regulations included in the McKinney-Vento Act require that
schools continue to admit students who at one time lived in the school district
but, due to their homeless situation, have had to move out of the school's
jurisdiction. Nonetheless, homeless children who move between districts are
apt to continue to encounter these barriers because many districts are not
aware of policies designed to facilitate education for homeless children
(Anderson, et al. 1995).
In an effort to respond to the educational challenges of homeless
children, the San Diego County Office of Education established several
schools in San Diego designed specifically for homeless children. One of
these, Viceroy School, was established in 1988 when The San Diego County
Office of Education provided funding for P.L.A.C.E. (Progressive Learning
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Alternative for Children's Education), a center whose mission was to "get
homeless children off the streets and into books" (www.viceroyschools.org).
chose Viceroy School for this research specifically because of its focus on the
education of homeless students.
Viceroy School has grown into a 10,000 square foot facility. The
Viceroy School facility has space for 150 students; however, during an
academic year, their enrollment will reflect between 400 and 500 students
due to the transiency of the homeless students. The school has a small staff
of six administrators consisting of a Principal and five other support
personnel. Six teachers teach a cross section of classes and age groups.
The school welcomes students in third grade through high school. Students
who attend Viceroy School may receive a high school diploma as well as
enroll in special programs. These programs include technology, visual and
performing arts, The Steel Drum Band , mentoring and tutoring,
entrepreneurial leadership, and post-graduate counseling.
The technology program allows students to work with teachers and
volunteers from the community to train for their future in the 21st Century. The
computers and equipment they work with include the latest software such as
Microsoft Office Suite, Photoshop, and internet access. The visual and
performing arts program provides students an outlet for social expression and
finds support from a partnership with local artists and musicians and the San
Diego Museums, La Jolla Playhouse, Junior Theatre, and the Mainly Mozart
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Program. The Steel Drum Band began in 1999 by simply handing some
students a sledgehammer with which to build their first instruments. From
that day, building their own instruments became a tradition for the band as its
reputation continues to grow within the San Diego community.
Other programs focus on academic development and include
mentoring and tutoring, in which the student and the mentor spend a
minimum of three hours a week working together, and requires a one-year
commitment from the mentor. The post-graduate support program provides
mentors and staff to work with students as they make the transition into the
adult world. Beginning in the student's junior year, mentors and staff
introduce the students to opportunities for college, vocational training, military
service, scholarships, grants, and financial aide.
Finally, the career development provides classes to homeless students
focused on independent living and careers, internships, volunteer
presentations, Human Resource speakers, job fairs, and work experience,
which includes the opportunity to work at the school's Cabo Cafe. The Cabo
Cafe is a restaurant started by Ralph Rubio, the owner of Rubio's, which is a
chain of fish-taco restaurants. The students earn real wages and a portion of
the profits benefits the school as well.
Similarly, the Junior Achievement program supports the
entrepreneurial leadership program as students create their own enterprises,
which includes making and selling jewelry. Through this enterprise, students
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learn about marketing, stocks, profit and loss projections, and experience
pride in the success of creating beautiful jewelry.
Referred to the school from shelters and resource centers as well as
drop-ins, three vans transport students to and from their shelters . Once the
student attends school consistently for three weeks without being late or
missing school , the school offers bus and trolley passes. Families as well as
students are welcomed at this school with offers of clean clothing , a place to
shower, food, and hygiene products. Students can have breakfast at the
school starting at 7:30AM when the doors open, and they also receive food
gift certificates, as well as fresh fruits and vegetables. A laundry facility is
available for the students and parents to use.
In addition to providing for these basic needs, the school has a space
set aside for health care on an as-needed basis from doctors who come to
the school each week. In addition to the medical care, the students receive
dental and eye exams with follow-up exams provided as needed
(www.viceroyschools.org).
Viceroy is fully accredited, and the curriculum is the same standardized
curriculum that all San Diego schools offer. All students receive their own
textbooks in core subjects for use in the classroom and for completing
required homework assignments. In assessing the academic achievement of
the students that attend this school, it is important to remember that these
students must also meet the challenge of addressing personal and social
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issues that interfere with their abilities to reach grade level standards. The
only assessment of the effectiveness of Viceroy School was the General
Education Development Test conducted by the Juvenile Court and
Community Schools in 2003-04. The results from this assessment showed
that while graduation outcomes at this site are difficult to determine because
most students transition to other schools, students who attended this site and
who took the test passed.
In summary, the face of homelessness has changed over the past 60
years, but society and, more specifically, educators are slow to recognize that
homeless people are not just people with mental illnesses or drug and alcohol
problems (Seltser and Miller, 1993). Homeless people are also families,
(primarily single mothers with children), and the children in these families, like
most children, thrive on consistency (Tower, 1992). However, homeless
children often lack consistency especially in their education.
My research documents the goals of addressing the emotional ,
physical, and educational needs of homeless students- from the teachers'
points of view. I also focus my research on the understandings teachers
apply to homelessness, how these understandings shape their perceptions of
their students, and how these perceptions determine they educational
experiences, the teachers provide this underserved population of students.
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LITERATURE REVIEW

Research conducted on the problem of education of homeless children
focuses primarily on their demographic characteristics and the barriers that
prevent them from getting an education. Missing from this body of research is
an understanding of what educators are doing to tailor the school the
environment and curriculum to meet the unique needs of this population. In
what follows, I review the scholarly literature that addresses issues related to
schooling for homeless children. I will include an examination of longstanding debates on the definitions of homelessness and the methods used
to determine its prevalence, since these debates often affect criteria for
determining eligibility for services to the homeless. I then focus on issues
related to homeless families and, in particular, the ways in which
homelessness affects children and their ability to participate in the
educational process. I will also include discussions of policies specific to
removing barriers to education for homeless children as well as how these
policies have and have not improved the homeless children's educational
opportunities.
Defining, Counting, and the Causes of Homelessness

The methods researchers use to define and count the homeless
provide cornerstones for services to the homeless. Policy discussions base
the provisions of food, shelter, and education on the definitions and numbers
of homeless people there are on any given night. It is imperative that people
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who work with the homeless have an understanding of the various definitions
and methods used in defining and counting homeless as they advocate for
services for the homeless population in their care. I include in this literature a
review of the long-standing debates on definitions, counting, and causes of
homelessness in order to understand the perspective the teachers bring to
their classrooms and to their students. Review of these debates is relevant
for my research among teachers of homeless children because the ways that
teachers understand who is homeless may help shape their attitudes and
behavior toward homeless children in their classrooms. As we understand
the teachers' perspectives of their homeless students, we can then have a
better understanding of how these perspectives affect methods teachers use
in providing an education for their students.
While scholars now agree that the number of homeless people,
especially children in need of schooling, is large and continues to grow,
understanding the true magnitude of the problem begins within the context of
long-standing debates over definitions of who is homeless. On one hand,
some scholars have advocated using a broad definition that encompasses
those who lack a permanent place to live. This broader definition allows
social agencies to offer services to those who are living on the streets or in
their cars as well as those who live in shelters, motels, or in a dwelling with
multiple families.
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On the other hand, scholars supportive of a restrictive definition argue
that people without a home of their own, who, for example, live with friends or
family, need fewer services. Such narrow definitions also do not consider
women who leave their homes because of domestic violence and are
homeless while living in a shelter for battered women (Strange, 1992).
For these reasons, advocacy organizations such as the National
Coalition for the Homeless typically prefer a broader definition of
homelessness in order to insure that services are offered to as many people
in need as possible. Yet, one scholar who is critical of the use of broader
definitions argues that although the broader definition of homeless is more
inclusive, such definitions may exaggerate the need of homeless services
(Strange, 1992). Such "exaggeration" of homelessness, according to critics,
makes it difficult to develop policies and to provide services to those with the
most need (Strange, 1992).
A definition of homelessness becomes particularly important when
considering the issue of special educational needs of homeless children. This
is because the McKinney-Vento Act adopts the more restrictive definition that
defines homelessness as a lack of fixed, regular, and adequate nighttime
residence. Advocates for the homeless criticize the McKinney Act's definition
of homelessness, arguing that it omits significant groups of homeless
children. Advocates also identify these groups as those living temporarily
with friends or other family members, in hotels or motels, or those who live in
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homes but are so impoverished that they still are not able to fulfill daily needs
such as adequate food or clothing (Vissing, Y and Diament, J., 1997). The
restrictive definition of the McKinney-Vento Act does not take into
consideration children whose families voluntarily move in with family
members due to financial hardship. This situation is most often seen in rural
areas were shelters are not readily available (U .S. Department of Agriculture,
1996).
Just as with the debates over the face of homelessness, now, more
than ever, there are deep divisions among scholars over the causes of
homelessness. Some scholars take the middle ground suggesting that
attempts to pinpoint any one cause of homelessness tend to over simplify the
full extent of the problem (Stronge, 1992). These scholars identify multiple
factors relating to homelessness that include poverty, lack of affordable
housing, personal problems such as alcohol and drug abuse, or domestic
violence (Stronge, 1992). Others argue that problems such as domestic
violence and alcoholism may appear to be the cause of homelessness when
actually these are outcomes of more fundamental structural causes. For
example, a mother with children may be homeless due to domestic violence,
but it is possible that domestic violence erupted due to the stresses of living in
poverty. In the case of a homeless alcoholic, there is the question of which
came first, the alcoholism which caused the person to be homeless or the
homelessness, which caused the person to drink (Stronge, 1992)?
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The defining, counting, and the cause of homelessness provide us with
an understanding of who is homeless and how they became homeless.
Research on homelessness also tells how children, who are homeless, are
affected.

Effects of Homelessness on Children

You think you know what homeless mean but you don' know nothin'
'bout homeless. You think homeless mean you ain't got no apartment,
you ain't got no bed for yourself, ain't got no place to wash off when
you soil or you be sweaty. Well, bein' homeless mean more than all
that. It mean you don't got no next-door neighbor, no best friend no
more. You don't got no favorite place to play or hide your candy
money. You don't even got your own seat in your own classroom, you
be movin', so many time. Don't know the teacher name. So who
care? She don't know your name either (Quint. 1994, pg. 13).
This quote is from a middle school aged girl interviewed by a researcher
attempting to understand the trials of homeless children. While we cannot
fully understand what these children experience on a daily basis, with the rise
of homelessness among families, scholars have paid increasing attention to
the impact of homelessness on children. Being without a home is unsettling
in and of itself, but child development experts suggest that even more
damaging is the inconsistency in everyday life brought about by
homelessness (Tower, 1992). Researchers also note that homeless children
experience a variety of potentially dangerous behaviors perpetrated by people
living on the streets and in shelters. These children usually sleep in open
areas next to total strangers, and disagreements may escalate into intense
and sometimes violent arguments. Even if they were able to protect their
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children from exposure to such experiences, parents are often under so much
stress themselves that they may lash out at the child more than they
otherwise would (Tower, 1992). Such behavior from the one secure person in
the child's life adds another dimension of instability (Tower, 1992). Finally,
homeless parents work at keeping their families together, and yet families
often separate because of shelter policies and crowded conditions.
Studies that focus on the developmental ability of children in shelters
reveal increasing levels of developmental delays among homeless children
(Rafferty, 1991). Research indicates that many homeless school-aged
children exhibit shortened attention spans, withdrawal, aggression, speech
delays, sleep disorders, regressive behaviors, and immature motor behavior
(Rafferty and Shin, 1991). One study of children ages five or younger found
that 4 7% exhibited developmental deficiencies that indicate the inability to
complete tasks that 90% of the children in that age group are capable of
completing. These deficiencies include language delays, delayed gross and
fine motor skills, and personal and social development (Rafferty. 1991 ).
Research also reveals that stresses experienced by homeless children
lead not only to developmental and psychological problems but also to health
problems as well (Bassuk and Rosenberg, 1990; Bassuk and Weinreb, 1994;
Rafferty, 1995). Epidemiological studies show that illnesses are more
prevalent in homeless children than with children living in houses. These
include upper respiratory disorders (including asthma), minor skin diseases,
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ear infections, gastrointestinal disorders, and eye infections. Homeless
children are also less likely to have updated immunizations, and they tend to
have higher levels of lead and lower levels of iron in their blood streams
(Choi, and Snyder, 1999). Moreover, lack of medical care increases the
propensity of homeless children to contract illnesses (McNamee, Bartek, and
Lynes, 1994; Wright, 1990, 1991).
The developmental delays, the medical problems, and the educational
delays that homeless children experience may lead to future problems as
they grow to adulthood . While they are homeless, they do not have the
opportunity to develop the tools that will help them to sustain life as adults.
Schools, and especially teachers, have the opportunity to provide the tools
that will benefit homeless children and hopefully counteract some of the
immediate as well as long-term effects of being homeless.
Barriers to Meeting Educational Needs

Education plays an important role in meeting the physical , social, and
emotional needs of homeless children (Johnson and Wand, 1991 ). Because
they no longer have a neighborhood to call home, they need to have a sense
of belonging, and attending school may fill this need (Strange and Tenhouse,
1990). Research confirms that children who suffer from low self-esteem are
more likely to be low achievers in school (Strange and Tenhouse, 1990).
While surviving the trauma of homelessness takes its toll on the child in many
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ways, the damage to his/her self-esteem and self-confidence is the most
devastating to his/her success in the world (Strange and Tenhouse, 1990).
Despite the importance of schooling to all children, scholars have
identified a number of barriers to schooling for children of homeless families,
such as health problems, hunger, and the inability to obtain school clothes
and supplies (Rafferty, 1998; Strange, 1992; Yon, 1995). The educational
bureaucracy creates further educational barriers that confront homeless
families including requirements for proof of residency, academic records,
immunization, guardianship, and transportation policies (Anderson, et al.
1995). For example, residency laws require students enrolling in schools to
provide an address, but homeless families either do not have an address, or
the address has changed so many times that the homeless are not sure
which address to give (Sandman, 1991 ). A requirement for a parent or
guardian's signature on enrollment forms presents another barrier for the
homeless child left with a friend or relative while the parent looks for work
(Sandman, 1991).
Delayed school enrollment occurs if the school the child previously
attended does not forward the child's records (Sandman, 1991). Providing
proof of immunization is difficult even for the most organized parent who has
a home in which to maintain such records. If the parent cannot provide proof
of immunization, the family must obtain immunizations for the child.
Homeless families most often do not have the resources to afford
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immunizations and may be unaware of public health agencies that can
provide this help (Strange, 2000) .
Transportation to and from school is another barrier to education for
homeless children. While homeless and without shelter, homeless families
are transient which makes it difficult for them to utilize school transportation
systems (Strange, 2000).
Studies document the fact that another barrier to success in education
for a homeless child can be the provision of services within the school such
as special education. Since most homeless families move frequently, the
process for identifying children's needs for special education and other
services may take several months and delay provisions of needed help
(Korinek, L. , Walther-Thomas, C., Laycock, V, 1992).
Once enrolled in school, there are additional barriers to the homeless
child's educational success. Research reveals, for example, that the change
and confusion that mark the lives of the homeless may result in lack of trust
and the inability to respond to simple tasks (Tower, 1992). Behavior
observed in homeless children extends from withdrawal to aggressiveness
and often demonstrates the lack of ordinary social skills. The problem is not
so much that they do not know how to act, as it is that their circumstances
prevent them from operating within the norms established by everyday school
life (Tower, 1992).
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As previously noted, homelessness is not just about having a fixed,
permanent residence . It is also about the lack of permanent neighbors and
friends or even a place to put their belongings (Strange, 1992). The basicnecessities of life such as food and shelter, no longer guaranteed once a
person is homeless, become the focus of concern for the homeless child. A
homeless child has so many concerns about these basic-necessities that
trying to concentrate in school becomes a major obstacle (Tower, 1992). One
study shows that the homeless child often may not have parental support or
an appropriate place to do homework (Rafferty, 1998). These barriers,
coupled with the fear of stigma if peers find out they are homeless, can cause
the child to withdraw from the education process. Taken together, these
factors often mean that rather than experiencing success in school , the
homeless child experiences failure (Rafferty, 1998).
Devaluation of Cultural Capital

In addition to the bureaucratic and educational barriers, homeless
children often confront barriers to educational achievement from their
teachers and school staff. As one scholar observed , there is "widespread
discrimination and prejudice on the part of teachers and school personnel
toward destitute children and their families" (Polakow, 1993). A significant
challenge from the point of view of teachers is that the attendance and
attention of homeless children are inconsistent, and they often do not have

26
the skills to participate socially or academically on the same level as the rest
of the class (Polakow, 1993).
Many teachers and school personnel see disadvantaged children
lacking the same social skills afforded to upper and middle class children.
Since homeless children do not have the same advantages as middle and
upper class children, they do not have the opportunity to have the same
experiences such as attending plays, going to museums, or traveling. These
experiences are expensive and require the person attending to present
him/herself according to standards established by society. These standards
include how one dresses, arriving on time, and having the money to afford the
fare associated with these events. Homeless or disadvantaged children often
do not have the opportunity to attend these events due to lack of money and
knowledge of when and where to go to have these experiences. Barriers to
these experiences may pass from one generation to another, creating a
"transmission of social inequality" (Macleod, 1995). Referred to as social
reproduction, contributors to Macleod's, Ain't No Makin' It (1995) discuss
how the power and authority structure of schools emphasize the dominant
class's interests and ideologies while they devalue those of the lower class
(Macleod, 1995). Teachers often favor and reward children from middle
class homes as they come to school ready to read, have knowledge of
museums, and have attended concerts and the theatre (Macleod, 1995).
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Schools tend to assume that students come to school prepared with this
knowledge and they devalue students who do not have these experiences.
Children also learn different language patterns from their social world .
The types of language or linguistic codes used in educational settings often
differ from those used in disadvantaged homes. This means that homeless
children come to school unequipped with the language patterns necessary to
comprehend instructions and directions of the classroom. Basil Bernstein and
Shirley Brice Heath suggest that schools use this type of restricted linguistic
code to perpetuate social inequality in schools (Macleod, 1995). Scholars
taking this perspective contend that as we look deeper into the structure and
process of education, we will see that schools actually promote social
inequality rather than promoting social equality (Macleod, 1995).
These theorists all describe the importance of having the "right kind" of
cultural capital in order to succeed in school (Macleod, 1995). The students
who arrive at school ready to learn tend to win the hearts of the teachers; the
parents have done their job in preparing the children . The parents have
made sure the children are ready to attend school, have helped them learn
critical thinking skills, and have taught them how to behave properly in public.
Homeless children have their own skills and abilities, but these skills and
abilities may not fit within the paradigm of the traditional school. Homeless
children may know how to navigate a complicated bus system, how to
manage their time to arrive at a shelter before it closes, where to find the next
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soup kitchen, and what resource center is offering bus tokens. Yet, as
homeless children experience barriers to education, they find that their peers
and their teachers devalue their cultural capital.
Lareau defines cultural capital as the relationship between social
position and educational success (Lareau, 2000). Lareau suggests that
cultural capital is valued when it meets the criteria as defined by teacher or
school (Lareau, 2000). Students who experience the cultural capital valued
by the schools know how to navigate the educational system. Having
parental support and the cultural capital valued by schools, middle class
students know which teacher to request. They also know which school has
the best math or band program (Lareau, 2000).
Although homeless children may not have the type of cultural capital
valued by the schools, the potential exists for them to find school a safe place
to be, and they may use school as place to spend time off the streets during
the day. Homeless shelters close during the day, so homeless parents see
school as a place where the children can go to be safe and secure while they
look for work and housing.
Yet despite this potential, scholarship in this area shows, that for the
most part, the education that homeless children receive reproduces their
homeless role. Numerous studies show that the consequences of the
ineffective education of America's homeless children are many. Homeless
school-aged children tend to have low performance levels compared to other
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children in their age group, resulting in repeating grades or eventually
dropping out of school completely (Biggar, 2001 ). They also have lower
attendance rates and are more likely to need special education classes
(Torquati and Gamble. 2001). Additional consequences are the breakdown of
self-esteem and self-confidence, which often continue into adulthood (Kiesler,
1991). In her book, Subtractive Schooling, Angela Venezuela addresses the
negative response that students receive from teachers. She argues that this
type of reaction devalues children's experiences. Focusing on first and third
generation students from Mexico, this study shows how first generation
students were eager to learn and earn a degree, but by the third generation,
the students believed they were not worthy of learning and could be more
successful in the world by working (Valenzuela, 1999). We see a similar
pattern among homeless children who drop out of school after repeating
several grades and not experiencing success in their education . The
bureaucratic barriers to education, compounded by the attitudes and
reactions of other students and often teachers, can have the effect of
"subtracting" from the homeless student's motivation to stay in school. Rather
than a place of security and comfort, school may become a place of ridicule
and discrimination.
Taken together, the studies examined in this review show that staff,
teachers, and administration of any school need to address the issue of
barriers to education for homeless children. These issues include the way
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homeless children learn, their ability to do school work outside of school, their
need for confidentiality, and the need for the staff to understand the different
behavior patterns they exhibit (Anderson, et al. 1995). As noted above,
educators are often uninformed of the rights to schooling that are available to
homeless children and they tend to gear their curriculum based on middle
class values. In developing curriculum, teachers need to take into
consideration the challenges and barriers as well as the unique skills that
homeless children bring with them to the classroom.
In summary, homeless children not only need to have their physical
needs met, but their psychological and social needs as well. Studies reveal
that homeless children want to go to school, and they want to succeed
(Rafferty, 1995; Ziesemer, and Marcoux, 1992). School may be the one
place where a homeless child can find security and structure. School is also
a place where homeless children may have access to services that would not
otherwise be available directly to them. These services include tutoring,
addressing behavioral and social issues, and other academic issues (Biggar,
2001).
As this review of the scholarship in the area of schooling for homeless
children reveals, considerable attention focuses on the needs for schooling
among homeless children and their families and the consequences of
neglecting their needs. It also highlights the ways in which expectations,
assumptions, and the ways in which schools are structured can fail to meet
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the needs of such children. In this study, I turn from a focus on families and
students to the teachers who attempt to educate these children. This
research focuses on ways teachers of homeless children perceive the cultural
capital of homeless children and the implications of these perceptions. How
do teachers attempt to meet the challenges of addressing the special needs
that homeless children bring to the classroom? What barriers do they
encounter? I will explore how they include the parents in the children's
education and whether or not the parents support the students in their
educational process, encourage them in their education, and promote their
self-confidence and self-esteem. I also explore strategies the teachers
employ to offer an education to homeless children. What works and what
does not work in schools when teachers attempt to offer an education to
homeless children? In answering these questions, I identify the challenges
teachers of homeless children face, how they address these challenges, and
what they require to meet the educational needs of this underserved group of
children.
THEORY

This research employs the theoretical approach of Symbolic
lnteractionism presented by George Herbert Mead. Mead's theory of
symbolic interactionism contends that individuals generally conduct
interactions through conscious gestures and symbols (Farganis, 1996). Mead
theorizes that we develop our identities through the feedback that we receive

32
as we interact with one another. The "emergent self' develops, and we see
ourselves through the eyes of one another. Mead refers to this human
behavior as reflexive, that is, we "think before we react" as we process what
the other person is saying to us and how they expect us to react (Farganis,
1996).
Mead suggests that with "significant gestures" such as symbols,
language, and thoughts, we are able to communicate how we perceive each
other. In other words, our actions are a response to the other's response to
us (Farganis, 1996). Applying Mead's theory to this study, the reflexive
process that the teachers engage allows them to respond to the meaning they
give to gestures presented by their students. The students' gestures, in turn,
are in response to the meaning they give their interactions and experiences
with others, including those of the teachers. One scholar, writing about
symbolic interactionist theory, suggests that, "meaning itself is an interactive
process- it emerges out of interactions" (Plummer, 2002). When applied to
the study, the meaning that the teachers give to the students shapes the
expectations they have for their students. In the best case, as the
relationships grow and change, the social group shifts and evolves, allowing
the self and the other to negotiate a new meaning and expectation for future
growth. As relationships develop, the teachers can apply meaning to the
students and create expectations for the students' development for their
education and their personal achievements.
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In addition to symbolic interactionism, I also incorporate the concept of
cultural capital to ask: How do teachers incorporate their perceptions of the
cultural capital of homeless children into the educational curriculum? Some
scholars suggest that social class provides resources that influence
successes in life (Lareau, 2000). Traditional schools base their educational
structure on the dominant culture, anticipating that all students enter school
prepared with the same cultural capital (Macleod, 1995). Exposure to high
status cultural resources contributes to educational success (Lareau, 2000).
Scholars claim that schools make middle class families feel more
welcome than lower-class families (Lareau, 2000). Parents play an important
role in educational success by preparing of their child to enter school. These
preparations may include making sure their children have the opportunity to
travel, read books, and experience areas that would enrich their educational
understandings. These experiences enable them to come to school prepared
to learn (Lareau, 2000). Disadvantaged students, such as homeless children,
do not necessarily have these experiences; however, that does not mean
they do not have experiences that, when acknowledged, can enhance their
education and provide them with their own cultural capital.
The attitudes and understandings of schools and teachers determine
how individual teachers will respond to the cultural capital the child brings to
the class. The teachers that homeless children encounter throughout their
education may have responded negatively to the children based on their
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homeless appearance. Some research indicates that teachers find that the
needs that homeless children bring to the classroom require too much of their
time (Books, 2003); therefore, the teachers may overlook the basic needs of
homeless children such as food, shelter, clothing and a safe place to be.
Parents also play an important role as the student attends school. As
stated earlier, parents of homeless families find getting their children ready for
school each morning a challenge. It is difficult for the homeless child's parent
to participate in his/her school especially when the school is not welcoming.
How the teacher perceives the parent's participation and support of his/her
student affects how the teacher responds to the student (Book, 2003). The
teacher sees the parent and the child as not engaged in his/her education, so
they do not want to spend the extra time in helping the student with the
additional resources he/she may need (Book, 2003). Ultimately, the parents'
lack of expected cultural capital affects their child's education (Lareau, 2000) .
Questions related to the parents of students who attend Viceroy School
include: How do teachers' perceptions of parents shape the educational
experiences they provide? To what extent does Viceroy School provide
opportunities for parents to become involved with their child 's education?
How do teachers help the parents to increase their desire to become
advocates for their children's education?
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METHODS

I used qualitative, open-ended interviews to inquire about the
challenges that teachers face in offering education to homeless children .
Using this method allowed me to hear the teachers' stories and
understanding their meanings of experiences, teaching methods, and the
barriers and successes they faced in offering an education program to these
children. By listening to their stories, I also heard how their relationships with
their students have evolved as they have applied new meaning and
understanding to their ever-changing knowledge of homeless children.
Qualitative research allows the researcher to have an intimate interaction with
the participants (Marshall and Rossman, 1999). This interaction enables the
researcher to understand the participants' experiences from their own points
of view and within a context in which participants can express their
experiences in their own words.
I interviewed the six teachers2 who make up the faculty at Viceroy
School over the course of the summer and on into the fall. The teachers
teach third grade through high school; they all teach multiple grades and the
reading specialist teaches students from all grades.

The teachers

interviewed are all white with the exception of one who is Latina; four of them

2

My initial contact with th is school indicated there were ten teachers who I could interview for
my thesis. However, when I was finally ready to begin my interviews the actual number of
teachers at the school was seven. When I scheduled my interviews, one of the teachers had
quit, and therefore I was limited to six interviews.
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are women and two are men. Most of the teachers had other professional
careers prior to becoming educators, and most of them have not taught in
traditional schools with the exception of their student teaching. The teachers
have all taught at Viceroy School for about four to five years with the
exception of the reading specialist who has been with the school for about
eighteen months.
The teachers received a letter of introduction describing my desire to
conduct research on the challenges and methods used to meet the needs of
the homeless children. I also told them that I hoped the research would
provide information to other educators, including effective methods for
teaching homeless children, the barriers to effectiveness that teachers face,
and recommendations for overcoming them.
I corresponded with the teachers via email starting in the spring of
2006. A couple of the teachers responded immediately to my request to meet
with them while others responded after the second and third email. The
teachers all wanted to meet around 3:30 PM at the close of the school day.
usually had to wait ten to fifteen minutes after my arrival, because the
teachers often needed time to work with one or more students. During the
first 10 minutes of each interview, a student who needed to retrieve
something from the classroom or had a question for the teacher often
interrupted us.

37
The last teacher I contacted did not respond to my email requests, but
I was finally able to schedule an interview with her while was I at the school
for another interview. I found that face-to-face requests were much more
successful in scheduling appointments. Although this teacher was initially
resistant to scheduling the interview, she was very candid during her
interview.
The interview questions focused on the following: What were the
teachers' previous teaching experience? How did they come to teach at this
school? What are their perceptions of homeless children? How did these
perceptions affect the way they teach? Additionally, I asked questions
regarding how the teachers attempt to meet the needs of their students and
overcome the barriers that they see for homeless children in obtaining an
education. We also discussed the successes and failures of these methods
in offering an education to this unique group of children .
By using face-to-face interviews and open-ended questions, I
developed a relationship with the teachers that allowed them to express their
views comfortably and in a relaxed atmosphere. I established a relationship
by connecting with them through the common interest of offering effective
education to homeless children. I met the teachers in their classrooms which
allowed me to enter into their space where they were comfortable sharing
their stories during the interviews. I began each interview by telling the
teachers a little bit about myself. I shared with each one that I once was a
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secretary at a church where homeless people came in weekly for a hot meal
and food for the week. I also told them about my experiences working in
homeless shelters. I explained that the increase in children at these shelters
led me to want to know more about the education of homeless children. In
telling my story to the teachers, we created a comfortable atmosphere, which
in turn , allowed me to get to the heart of their stories and understand the
challenges of providing education to homeless children.
As stated earlier, I conducted most of the interviews in the teachers'
classrooms; however, I did one interview in the library because the afterschool program was using the teacher's classroom. The only challenge I
faced in using the library was finding an outlet to plug in the recorder. I found
the library much less interruptive than the classroom, but this teacher was not
as relaxed as the others who were able to do the interviews in their own
rooms.
Each interview lasted about an hour, and by end of the each session,
the teachers offered that I could call them for clarification on any of their
responses or with additional questions. They were all very supportive of the
research and the process involved in writing a Master's thesis
Viceroy School - Setting the Stage

Viceroy School is located in a neighborhood near downtown San
Diego. The neighborhood is a mixture of new condominiums, corner markets,
professional businesses, and parking lots. The people who live in the
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condominiums are mostly young professionals who have moved to the
downtown area to be close to work and the nightlife that downtown San Diego
offers. The school adds another dimension to an already diverse and eclectic
area .
When I arrived for my first interview, I entered a world that, upon first
glance, seemed more like a small, outdoor theatre than a conventional
school. The fencing for the school is wrought iron much like what you would
find at an outdoor restaurant or theatre. Inside there is a large patio with
metal patio tables, chairs, and umbrellas. A raised area serves as a stage for
the school's steel band that practices and performs on a regular basis.
Buildings, which serve as classrooms and offices for the school, line two
sides of the patio. The classrooms are alive with many colors and pictures
that decorate the walls and furniture. Cubicles line the entrance to the
classroom, providing a special place for each student to store his/her
personal belongings. The desks are typical of any classroom and are
arranged side-by-side allowing students to work in groups. Although the
classrooms are alive with colors and pictures, they are small and filled with
teaching supplies such as books, math manipulatives, televisions, DVD
players, DVDs, paper, and art supplies. Unique to the school is the rumble of
the trolley as it passes by periodically throughout the day. With each visit, I
entered a world mixed with students, music, and energy. The students add to
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this energy as they congregate in the courtyard and office discussing their
plans for the rest of the day.
As I entered the main office, I could not help but notice a mural that
covers the back wall. The mural provides a picture of the school's mission
statement: "Restoring Hope, Unleashing Dreams." The mural also reflects
the cultural diversity of the students, the importance of education, and the
different areas of success that students can experience when they focus on
obtaining an education. Like the classrooms, supplies necessary for the
operation and support of the school and the students fill the main office.
There is a piano in one corner of the room, and the Principal's assistant sits in
another corner. Her corner consists of modular walls with a desk that faces
the entrance to the office . She decorates her space with plants and unique
artwork as well as personal pictures of her family. She has created a space
that is professional as well as personal and inviting. There is a chair for
visitors, but they might have to move a box off the chair or out of the way in
order to find a place to sit. At the front desk of the office, a receptionist greets
each person who comes in the door with a friendly "Hello" and "How may I
help you?" There are sign-in sheets for all visitors in order to keep track of
who is on campus and whom they are seeing. Flyers about upcoming events,
plants, and pictures also cover the top of the counter.
My arrivals all coincided with the end of the school day. I made note of
the various students and the following field note is typical of what I saw.
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Students are milling around outside as well as in the office. They look
no different from students you would see at the end of the school day
at any other school. There is a broad range of ages and ethnicities.
Students range in age from elementary to high school age. Their
clothes are neat and clean. Male students do not wear pants down
below their waists like other boys you see at traditional schools. The
girls wear their hair fixed in unique fashions, but they do not seem to
wear a lot of makeup. The students all have backpacks or some kind
of bag in which to carry their belongings.
Another thing I noticed about the students was that they did not immediately
leave the campus at the end of the school day.
Students were not rushing to meet parents waiting for them on the
streets or to catch the school bus. Students were finding activities at
the school in which to participate. I observed one student interacting
with a teacher who required the student to stay after school. Other
students gathered for after school programs.
As in most traditional schools, the teachers stayed on campus well past the
end of the day. As we see in their interviews, they all dedicate their free time
to helping students complete their assignments.
FINDINGS

Young people may forget what you say or do but they will never forget
how you made them feel (Michael Carrera- Children's Aid Society).
The findings of this research reveal the emotional, physical, and
educational challenges that the teachers I interviewed experience when
teaching homeless children . I base these findings on interviews with six
teachers who routinely take on the challenges of educating homeless
children. I review the strategies the teachers employ in addressing these
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challenges and reflect on how these are shaped by the understandings the
teachers have about homelessness and their homeless students.
The analysis shows what constitutes educational success and failures
for the students from the teachers' points of view. I highlight an examination
of the students who the teachers consider successes or failures and the
standards the teachers use to assess success and failure.
These findings will reflect the double-edged sword created by a school
like Viceroy in establishing a school designed to serve homeless children.
One side of the issue includes the intention of the school and teachers to offer
an education to these children that is free from ridicule and judgment for their
impoverished lifestyle and lack of experiences relative to society's middle
class norms. The literature review addressed of the influence of middle class
norms as it relates to cultural capital. The cultural capital that middle class
students experience provides them with the ability to comprehend the
curriculum used in teaching. Although homeless children possess cultural
capital, it is not reflective of the cultural capital of the dominant culture and
therefore not what most educators expect or value.
The other side of the issue relates to the fact that in creating a school
specifically for homeless children, teachers tend to focus on the students'
deficits. They see children in terms of what they lack beginning with the dailynecessities of life such as shelter, food, and clothing. They lack as well in
social skills, educational building blocks, and cultural experiences possessed
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by most students, who have attended traditional schools. As we will see in
these findings, by focusing on these deficits, rather than the strengths the
students have acquired in their efforts to survive homelessness, the teachers
emphasize the students' poverty and teach to the "lowest common
denominator." This may, ironically simply contribute to reproducing the
conditions that led to poverty and homelessness in the first place.
These findings conclude with recommendations to educators who
teach homeless children that focus on the importance of incorporating the
cultural capital that all students bring to the classroom as well as the
importance of creating a plan for helping the students to succeed beyond
remedial education.
Challenges of Teaching Homeless Children

In this section, I explore the challenges the teachers face in offering an
education to homeless children. These challenges center on ways to address
the emotional and physical issues the students present on a daily basis. The
teachers refer to these challenges in the statement, "You are always taking
care of more than just the student." Next, I discuss the challenges the
teachers face as they attempt to address the educational needs of these
children. Finally, I discuss their perceptions of the sources of these
challenges and the ways that the teachers perceive their students.
The teachers' interviews revealed various challenges in offering an
education to homeless children. These challenges include teaching a broad
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span of ages, learning abilities, and maturity levels within the age groups at
the school. Other challenges include the difficulties entailed in teaching the
necessary curriculum in order to raise the learning level of the students to
their appropriate grade levels while at the same time imparting life and
behavioral lessons. The teachers also discussed challenges involved in
responding to the emotional, physical, and educational needs of the students.
The teachers refer of these challenges as everyday occurrences.
•

"You are Always Taking Care of More Than Just the Student"

I begin the review of the challenges teachers face in offering an
education by examining the emotional and physical challenges. The
emotional challenges include behavior problems, use of appropriate
language, low self-esteem, and conflicts with families and neighbors. The
physical challenges include addressing the students' needs for shelter, food,
and clothing.
Addressing the emotional and physical needs begins each day as soon
as the teachers and students arrive at school. Delia was the first teacher to
refer to the challenge of teaching children who came to school with basic
needs for food and nutrition.
Delia is a small Caucasian woman. The interview took place in the
summer so she was dressed casually and comfortably in breezy cotton beige
pants and a gauzy celery green shirt. It was hard to tell her age because she
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looks very young, but in talking with her about her life experiences and prior
careers, I suspect she is most likely in her early forties. She talked openly
about her journey to becoming a teacher and specifically about coming to
teach at Viceroy School. She was in high school when she first realized that
she wanted to be a teacher, but after graduating from college, she first
entered the Peace Corps. After the Peace Corps, she found herself teaching
sex and health education for a community clinic in North San Diego County.
She explained how she came to teach at Viceroy.

I taught sex and health education for a community clinic in North
County and then in San Diego. Through this experience, I became
aware of the Juvenile Court and Community Schools through San
Diego Office of Education. After becoming familiar with this program, I
decided to go to school to get my teaching credential. So ten years
after I graduated from college, I was finally doing what I always knew I
would love. I started out with JCCS teaching juvenile offenders. This
program was too restrictive for my teaching style so I started looking
for other areas where I could work and still stay within JCCS.
Delia explained that her day often begins by dealing with students who
do not arrive at school on time, and who do not have their basic needs met.
She explains that often the students have not had breakfast and arrive at
school too late to take advantage of the breakfast that the school provides.
Therefore, the students often start their day hungry, tired, and frustrated from
not having these needs met.

Spencer, another teacher at Viceroy, also referred to most days
beginning with the kids wanting breakfast. He teaches elementary-aged
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children who express their desire to have fast food for breakfast rather than
the food offered by the school.

I get here at about 7 o'clock in the morning. When I get here, a good
five kids are here regularly before I am. This means they are up early,
and they are waiting out in front. I open up the gate, and then they
come into the building. The first thing they will ask me is, "Mr. K, can
you buy me breakfast from Jack in the Box?"
Spencer is sensitive to the students' needs, and as we will see in his future
comments, he believes that in order to address their educational needs, he
must first address their emotional and physical needs.
Spencer is a very tall, slender white male with sandy brown hair who is
in his early forties. Dressed in shorts and a Hawaiian shirt, he told me that he
usually dresses very casually because he likes to get down on the floor with
the kids as they work on various projects. His dedication to teaching was
demonstrated when he explained that he sacrificed a salary in order to gain
experience in the classroom . After retiring from the airlines, he was searching
for a new career. He described his transition from flight attendant to teaching
in this statement.

I am in my late 30's, and I am getting out of the business. I am
working as a teaching assistant making six bucks an hour, but I have
my foot in the door. I realized these are the kids I want to teach. At
the time, they were at-risk kids at one of the other Juvenile Court
Schools.
Spencer related the challenges that his students face on a daily basis to the
challenges he faced becoming a teacher. He also explained his realization
that being a teacher was what he was destined to be.
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I was working as a TA in my late 30's and going to school at night.
was working full-time during the day and working as a TA gave me a
sense of what it is like to be in a classroom full of kids all day. How am
I going to interact, what kind of gifts do I have or do I have the gifts?
The minute I walked into the classroom, I knew that this is what I
wanted to be doing, and I connected with the kids. I was able to
understand where they were coming from.
The challenge of addressing the breakfast issue leads to another
hurdle the teachers face everyday. Several of the teachers mentioned the
issue of being available to students who want to relate to them as parent
figures, as well as teachers from. The difficulty for the teachers is that they
do not get a break from the moment they enter the school until they leave for
the day. Lisa provided an insight to this concept.
Lisa is a tall, slender woman with soft, brown hair. My first impression
of her was that she was rather stern, but as we spoke, I could see that she
had a gentle spirit. I interviewed her in the early fall, and she was dressed in
blue jeans and a sweatshirt from her son's school. Her story about the
process that took her from police officer to school teacher intrigued me.
admired her courage to change careers in mid-life, as well as her dedication
to service as both a police officer and a teacher. Lisa was one of the two
teachers at Viceroy who had also taught in a traditional school. She
explained how she came to know about Viceroy through her pastor:

I was teaching in a school in South San Diego County where /live. I
was with the Police Department for 12 years and retired to become a
teacher, and I had never heard of Viceroy. I went to church one night,
and my pastor was going off on this tangent about this place called
Viceroy where homeless kids come to school. When I heard that, I
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thought, if there is a place where my policing and my teaching could
come together, it was Viceroy. I started emailing and talking to the
principal and asking how to meet with her. I spent my two weeks of
spring break substitute teaching here because she [the principal]
wanted to see if I got along with the kids. The first day I was here, I
knew that I would never leave. I called my principal and resigned my
teaching position, and I have been here ever since.
My conversation with Lisa revealed a very compassionate teacher with a love
for teaching and for the students at Viceroy. Her joy in their success was
evident in how she talked about her students and the display of their work that
lined the walls of her classroom.
Lisa's phrase, "You are always taking care of more than just the
student" captures the challenge that greets her most mornings. In this next
statement, we observe Lisa's perception of the homeless children's
experiences as needing those things that they do not get from home. This is
an example of how the teachers respond not only to the educational needs of
the students, but also to their emotional and physical needs.
I show up between 7:00 and 7:30. I think the hardest part about
teaching here is that the minute you walk up to the front of the building,
your day starts because so many of the kids see you as a mother and
their teacher. I mean, they are here from six to six, and so you are
emotionally energized, and you are ON as a teacher from the minute
you get here to the minute you get in your car. You come, the kids
want breakfast, they want to tell you something that happened last
night, they are sick, they want to know when the doctor is coming in,
they want to know if they can borrow a pair of socks. They tell you, "I
didn't get my homework, I need a new pencil, /lost my binder, I'm
hungry, and I don 't like this. " From the minute you get here, even
when you are teaching, when you are going to break, and when you
need to do copies, there is somebody who is hungry and wants a
snack, or doesn't feel good and wants to lie down. They might also
express that Dad was arrested last night, and that is just a constant.
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Pressure is not the right word, but you are always taking care of more
than just the student.
In this excerpt, Lisa provides an insight to the teachers' personal concern for
their students. They respond to their students' requests indicating a
dedication on the teachers' part to support their students throughout the day.
This statement is an example of how the teachers respond to the students'
emotional and physical needs, while at the same time responding to their
requests and listening to their concerns. We observe that the teachers'
perceptions of the homeless children's experiences are that there is an
express need for those things that they do not get from home.
Spencer explained that his students lack discipline and boundaries and
described how this creates challenges to maintaining control in the
classroom:
They have no discipline, no structure, so that plays out a lot in the
classroom. Boundaries are a big issue. They use inappropriate
language, and have inappropriate behavior. When I see it, we stop
what we are doing and address the problem. They just have never
learned what is and is not appropriate behavior for the classroom and
this definitely can get them into bad places.
In describing how lack of boundaries affects the students, Spencer told the
story of one nine-year-old fourth grade boy in his class. Spencer saw the
child downtown over the weekend.
I see one of my kids downtown, and he is acting all tough and hanging
out with kids twice his age. I hear the language he uses and I know
that he is downtown without supervision and rides the trolley by
himself. This kid is only like eight or nine years old and nobody knows
where he is all day long. It just scares the heck out of me, but that
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influence is what he brings to the classroom. We have to deal with
that.
Spencer feels that the lack of boundaries, as well as the influences from the
people the students encounter on the streets or as they ride the trolley, play
out as problems in the classroom. He recognizes that the children do not
realize that the language they hear on the streets is not appropriate to use in
school. It becomes his challenge to teach the students what is and is not
appropriate language.
Susan also identified the lack of boundaries in the children's lives as a
barrier to learning. The reading specialist for the school, she is a petite
woman who appeared to be in her middle thirties. She was dressed in slacks
and a polo shirt and looked like the type of teacher you might encounter at an
exclusive private school. She explained that she grew up in Rancho Santa
Fe (an exclusive area of San Diego).
I grew up in Rancho Santa Fe - I have never gone a day in my life
without, I have never been hungry, I have had everything, basically,
that I wanted. Certainly had everything I needed, you know, but within
reason. Not a Lear Jet, but I have not gone for wanting in my life, so
this has been a huge change for me.
As the reading specialist, Susan had the opportunity to interact with all
the students who attend Viceroy and had the distinct advantage of having a
relationship with all of them. She therefore saw the students interact in
different settings such as in a classroom full of other students, in small
groups, and one on one. Susan explains her perspective of her students from
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a technical point of view. She spoke about the challenge that stems from lack
of consistency in their lives and how the teachers are parenting as well as
teaching the students.
We talked about the chaos that exists in their lives and how this leads
to them missing school. They do not have that consistency; we do not
give homework here because it is not coming back. We parent our
kids. That is a big job of the teachers at this school. Discipline is a
real issue because, again, they have not had those lessons and those
opportunities to talk about situations and about what happens at
school.
Susan's statement reveals the application of middle class expectations for
what parents should do in order to support their children's education. In this
excerpt, middle class refers to the importance Susan places on parents
providing consistency for their children and assuring that they do not miss
school. What Susan misses in her observation is that the structure of school
attendance does not always align with the needs of students who attend this
school. Her comments indicate that she believes that the socialization and
training to behave appropriately should come from the parents.
Greg teaches the high school students at Viceroy and sees the
transient life of homelessness as a significant challenge for students trying to
obtain an education. Also, a white male, Greg is average height with a fair
complexion and a hint of red in his hair. His dress was very crisp and
professional. He explained that in the summer he dresses more casually in
short sleeved button shirts and pressed khaki pants. During the traditional
school year, September through June, he dresses in a shirt and tie.
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Before becoming a teacher, Greg was in the computer and software
business. The daily stresses of big business became tiresome, and he
decided to redirect his career to a field where he could feel more fulfilled. He
explained this transition:
I was in big business for many years and just was not happy. I took a
year off from work in order to reflect on what I wanted to do as a
career. Fortunately, I have a very understanding wife who helped
support us as I went about "finding myself " I drove for Cloud 9 for
about a year and finally decided that I wanted to go back to school in
order to get a teaching credential and a Master's Degree in Education.
After I finished my student teaching, I substituted for the Juvenile Court
and Community Schools and really enjoyed the freedom I had in
teaching. I applied, and they offered me a job at one of the other sites.
I kept looking for openings at Viceroy and one opened up, so I was
hired for the position.
Although Greg presents a style that suggests discipline and structure,
his love for teaching and joy in helping students learn came through as he
talked about his students and his desire to help. This will become more
evident as we later talk about his style of teaching and his strategies for
overcoming the challenges of teaching homeless children.
Emily tells about the challenge of helping students make decision
about their lives without telling them what they should do. She counseled the
student who was having a difficult time deciding if he should stay in the group
home or return to his neighborhood. In the process, she realizes that she, as
his teacher, is powerless to help should he make the decision that, in her
eyes, would be detrimental. She explained to the student his choices without
telling him what he should do.
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I have a student who will be getting off probation. The judge said it
was too dangerous for him to go back to the area where he lived. [The
judge said}, "You're affiliated with gangs, and you are going to get
killed if you go back." He tells me all the time he does not know what
he is going to do because he has the option to go home or he has the
option stay. He wants to go home because he wants to be with his
family but he does not want to take the chance that he is going to go
back into the gangs or go back into using drugs. Every person in his
family is in a gang. Everybody in the area will have a negative
influence on him. I think if he goes back, he will face some incredibly
challenging situations. I think understanding that it is okay to say, "I'm
not going back because yes, I love you, but I need to graduate high
school and get a career. Then I will go back and help you get out of
the situation that you are in." I think that it is a huge challenge to
understand that.
Emily is a young Latina and mother of two children. She is about 5' 4" with
jet-black hair. The day of the interview, she was dressed casually in a black
dress. She has an infectious smile and an open and welcoming presence
that invited me immediately to feel comfortable in the confines of her
classroom . Although she is one of the youngest teachers at the school, she
also had a career outside of teaching. While in college, she majored in
business and tutored kids for the AVID program at her old high school. Her
friends and her father all tried to convince her to pursue teaching as a career,
but she was determined to show everyone that she could succeed in the
business world. She was very successful and worked in sales, traveling
domestically as well as internationally, for several years. When she became
pregnant with her second child, she realized that her father was right when he
told her that someday she would want to have a family and that it would be
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difficult to maintain her travel schedule with small children at home. She
explained her transition from international businessperson to local teacher.

After graduation, I got a job selling for a company that sold to other
companies in Baja. I traveled a lot and made a lot of money. My
husband and I were married when I was just nineteen. By the time I
was twenty-four I was ready to have a baby. I had my first child, and
when she was just two months old, I had to leave her in day care and
return to work. My work still included traveling. Then I had a little
surprise happen, and I got pregnant with my son. I realized that I could
not continue with the schedule I had in my job, be pregnant, and care
for my daughter too. I started thinking about when I was the happiest,
and it was when I was tutoring the kids in A VI D. I went to the County
Office of Education, and they gave me a Jist of all the schools. They
told me to contact each school for information on available jobs. They
also told me about other districts handled by the County Office. They
had me call one of the schools, and one of these schools called me
back that day. I started teaching for them that week. That was for a
school for pregnant teenagers. After a year there, I moved to teaching
for a school for kids on probation. Then I heard about an opening here
at Viceroy.
Emily's description of her experiences in college and success in business
provided an insight into her middle class life style. When she described
working with the AVID students, she was quick to include that she had friends
in high school who participated in AVID, but that she did not. Her father's
input in to her career plans also provides us with the understanding that she
had parents who supported her in her education and career goals.
Lisa described a similar circumstance with regard to the challenge of
counseling a student. However, in this story, the challenge comes in the form
of the student intentionally failing his classes so his family and neighbors
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would not judge him for being a "schoolboy." By failing in school, the
neighborhood accepted him as one of the "bad boys ."

He is just very skinny, very small, and very quiet, but he lived in a very
rough neighborhood. I think he got through his rough neighborhood by
being the silly goofy boy. He was very convinced that he had to be the
class clown, but he could be in a GATE class anywhere. In his culture,
it is not very admirable to be a man and to be smart. He was very
smart, but he did not want other people to know he was smart. It was
very embarrassing for him. So he would fail tests, he would do a
horrible job because that got him the attention he wanted which is "to
be one of the bad boys."
We can see from the reflections that as the teachers attempt to
address the broad range of physical and emotional needs presented to them
by the children that they begin to see their students as "needy." As we have
seen from several of the teachers' comments, they focus on what they
perceive the students as "lacking," not only in their education, but also in the
basic-necessities of life, such as personal care, food, and shelter, rather than
on their strengths. Researchers also acknowledge that the lacking of basicnecessities of life has an adverse effect on homeless children (Rafferty,
1991), such as developmental delays, learning disabilities, and interrupted
education (Rafferty, 1991). They also find that the change and confusion
associated with being homeless affects behavior patterns of homeless
children (Tower, 1992) and identify the inability to trust or respond to simple
tasks and directions as additional challenges to educating homeless children.
Behavior in homeless children ranges from withdrawal to aggressiveness,
and they often demonstrate the lack of ordinary skills (Tower, 1992). While
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these problems are associated with homeless children it is important to raise
questions about the implications of focusing primarily on what is missing or
negative in the backgrounds of these students.
As we have seen, the daily challenges of offering an education to
homeless children involve responding to the emotional and physical needs of
the students while combating environmental influences. The teachers
perceptions of challenges identified so far reflect, in part, their middle class
values. These middle class values infer that parents need to provide for the
students basic-necessities of life according to what the teachers see as
important. Several teachers express this value when they state, "The parents
are not parenting the child."
The teachers' middle class values indicate that shelter is a place the
students call their own, and food is a meal where the family sits down
together to eat. By focusing on the fact that the students do not experience
shelter and food according to the teachers' standards, they continue to
reinforce the idea that the students' ways of life are deficient. In so doing the
teachers miss an opportunity to use the students' life experiences as assets
in addressing the challenges they face .
The teachers' focus on the students' emotional and physical deficits
reminds the students of their homelessness, and places the blame on
individuals rather than on societal forces that create poverty and
homelessness. The teachers indicate that by addressing the students'
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emotional and physical needs, they are then able to provide an atmosphere in
which the students can learn.
A salient factor in addressing the emotional and physical needs of the
students is that the teachers acknowledge that the students arrive at school
not having their basic-necessities of life met. The teachers realize the
importance of addressing these needs in order to remove the barriers that
prevent the students from engaging in learning. By addressing the emotional
challenges, the teachers also address a barrier to learning by providing the
students with support in making difficult decisions that may affect the rest of
their lives.

•

Educational Challenges

In this section, I review the challenges the teachers face in offering an
education to homeless based on their perceptions of the children's
preparation and readiness to learn . The educational challenges teachers
address include teaching to a broad range of ages and learning levels,
identifying curriculum that meets the learning abilities of the students, creating
assignments relevant to the students' needs and current experiences, and
providing experiences to enhance the curriculum.
Researchers identify interrupted education as one of the most salient
barriers to education for homeless children (Rafferty and Shin, 1991).
Research about homeless children indicates that lack of or interrupted
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education results in developmental delays, which translate into behaviors that
challenge the children's ability to learn and the teachers' ability to teach
(Rafferty, 1991). While surviving the trauma of homelessness takes its toll on
the children in many ways, the damage to their self-esteem and selfconfidence is the most devastating to their success in the world (Stronge and
Tenhouse, 1990). Research confirms that children who suffer from low selfesteem are more likely to be low achievers in school (Stronge and Tenhouse,
1990).
The teachers identified several obstacles to teaching students at
Viceroy School. These challenges stem mostly from the consequences of
interrupted education which is a challenge consistently mentioned by all the
teachers. The students at Viceroy have had very little success in education
due to the interruptions they experience in their education as they move from
one location to another.
Emily identified interrupted education, coupled with the transient nature
of their lives, as a challenge in offering an education to homeless students.

Another challenge is the lack of schooling. We do see a number of
students who, because they have made many transitions, may or may
not have gone to school last year. Maybe they missed a couple of
years before that, and so there are many literacy skills and math skills
that we need to go over on a daily basis.
Emily explained that students missing a couple of years in school delays their
educational knowledge and they miss the basic building blocks to education .
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The challenge for the teacher is making sure the students get these building
blocks before they leave the school.
Delia echos this theme as she talks about how the interruptions they
have experienced in their education have prevented them from having life
experiences that relate to the content of the curriculum .
I will say a challenge is that they are very limited on knowing what is
going on in the world. The do not have the life experiences and do not
understand things that we would expect a 13 year old to understand.
She went on to explain the effect that interrupted education has on the
students.
Most of the kids who attend Viceroy School are below grade level. It is
sad because many of them are very bright- they just haven't been
able to stay in one place long enough to Jearn the basic building blocks
necessary for their education.
Delia also explained how the living conditions of the students create barriers
to educational success as when, for example, the students do not complete
their homework assignments. If they are in a shelter, there may not be a
place for the students to do their homework. If they are living on the streets,
the students definitely do not have a place to do their homework. Delia's
students had to stay after school the day I interviewed her because they had
not completed a homework assignment that she gave them two weeks
before. The students, as most students do, all waited until the last minute to
complete the assignment.
I do not assign a Jot of homework. I was not able to come to you
earlier because I had assigned a homework assignment in math
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almost two weeks ago. I told them I would stay any day after school to
help them, and today was the crisis day. Every single one of my kids
had to stay after school except for one because they did not turn it in
by eight o'clock, and then I had a few staying after school for fifty
minutes to get it done, but I realize that they are generally not going to
have help at home. Many times, they do not have electricity or know
where they are going to be or there is too much chaos going on.

This statement reflects that completing a homework assignment is a
challenge to the students. For Delia the challenge was holding the students
accountable for completing the homework. Consequently, the students did
not expect her to require the completion of the homework. She talks about
the lesson she learned from this experience.
I do not assign homework too often. I think it was a challenge because
they felt like they would not be held accountable even though I have
been warning them. I think it was really a learning experience for me
also because I realize now that I must hold them accountable for
turning in their homework, so I will give another math assignment
probably next week. Some of them panicked last night and decided
they were going to try to do it on their own. Even though we have
talked about it in class, I have told everyone repeatedly that they still
needed assistance, and there is not anyone in their family that can
help them. I also give assignments that do not require them to take
books home. Those usually disappear- if they do not know where
they are staying, they are definitely going to lose it there, and the least
of their concerns is getting a book back.

Delia's comments reflect her understanding of the challenge for the students
to complete their homework due to lack of space to do the assignment and

lack of support from a parent or guardian to help with the assignment. Delia's
challenge was in recognizing also that the students did not understand the
importance of completing the assignment.
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As stated, the teachers at Viceroy School focus on helping the
students learn those things that they have missed and help them learn what
they need to know in order to be at their respective grade levels. Susan gives
an example of this when she stated :
Many of our students do not have those fundamental conceptual hooks
that they can build on through the grades.

The teachers referred to the challenge of determining the students'
learning levels, finding curriculum that is at that their learning levels, and
finding material related to the students' life experiences. Lisa's statement
below suggests that the teachers are aware that they base the curriculum
used in teaching homeless children on middle class values, and the students,
at Viceroy, struggle to understand the material presented. Lisa reveals that
she is aware that the curriculum reflects a linguistic code relevant to dominant
white middle class culture. However, viewed from another perspective, the
problem is not so much that the students cannot comprehend the concepts in
the curriculum as it is that the style of writing is foreign to the students'
linguistic code. Lisa spoke about the challenge of trying to find curriculum
relevant to her students when she stated :
Most textbooks are not written in kid language Jet alone kid street
language.

Lisa acknowledged that the students need to survive in the homeless
world and emphasized the importance of offering a curriculum that is relevant
to the students. At the same time, she believes that the education provides
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them with the skills necessary to escape poverty and homelessness. Lisa
explained her understanding about her students' expectation for their
education:

These kids have to see a purpose for learning something, or it is
useless information to them. They need to see, "How is this going to
help me today or tomorrow?"
Susan taught at a traditional school prior to coming to Viceroy and
chose to come to the school in order to offer her expertise as a reading
specialist to students who need her help the most. From her comments, it
appears that the students love coming to her class and often greet her in the
morning asking, "Is it my day to come to your class, Ms. B?" Susan
recognizes that the students at Viceroy need a tremendous amount of
attention in order to get them to the reading level associated with their grade
and age. However, she is limited in the number of students with whom she
can work based on the number of hours in a day. At one point during the
interview, she exclaimed,

I cannot 'Xerox myself' which I wish I could. I really need to be
working one-on-one with our most critical cases. My directive from our
principal is to identify our thirteen kids who are our most critical where
there is the biggest range between quote, "their grade level, and their
functioning literacy." I am working with those, and as you can see, we
have a huge caseload.
Susan also said that finding appropriate material is especially challenging.
She explained that many of her students do not have the life experiences to
relate to the content of the books provided for their reading assessments.
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Susan explained this challenge as she described teaching one of her
students to read .
I worked with a student today who is in tenth grade and can word call.
He has decoding skills, but when he reads anything that is above a
third grade level, he is unable to make any meaning at all.

Susan's comments reflect the ways in which the teachers' search for ways to
help the students lead them to focus on the deficits the students have in their
educational and life experiences. These deficits become the focus for the
teachers as they develop the lesson plans for each day. By focusing on the
students' deficits rather than their strengths, the teachers, in turn, promote
their deficits. The teachers remain focused on the challenge of providing the
students with the building blocks vital to continuing their education, which they
may have missed due to their interrupted education, rather than focusing on
the challenge of providing them with a continuum of knowledge.
Delia explained how these deficits become apparent as the teachers
present concepts related to the curriculum. She related an experience she
had with a student when she tried to explain a science project. The simplicity
of common words such as "strainer" or "rapid transit" translated into different
meanings to the student. This is also an example of the challenge the
teachers have in breaking down the curriculum to a level that all students can
understand.
Someone was talking about a strainer that was used for a science
project. The kids did not know what a strainer was or how it was used.
Also, I remember my mom tutoring a student last week, and they were
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talking about rapid transit. She said, "And he didn't know what rapid
transit was," so she said to the student, "Well, let's figure out what that
means, what does rapid mean?" and he said, "Well, I know that." She
said, "What does it mean?'' and he said, "It means when you take
paper and put it around a present." For him it was 'wrap it.'

The challenge for the teacher, in this situation, is recognizing that the words
they use for instruction have different meanings to the students. The
challenge also comes when teachers must recognize the students'
comprehension of the material and then offer an explanation that fits within
the students' understanding.
Researchers found that interrupted education and lack of experience
necessary to relate to the curriculum impedes the student's educational
progress (Tower, 1992). Erratic attendance prevents the child from learning
the basic building blocks that are so vital for continuing education. The
teachers are cognizant of the need to offer as much basic education to the
students as time allows, and the challenge is that they are not sure how long
each student will remain at Viceroy. Susan refers to this challenge in the next
statement:
I take every single session very seriously because I never know if I am
ever going to see these kids again. The diagnosis needs to be
pinpointed because I might only have four sessions with the kid, and I
want those four sessions to mean they have gained a skill that they did
not have before.

Spencer has children who are eight, nine, and ten years old, which
should translate into third, fourth, and fifth graders. He explained that the age
of the child does not relate to the grade level. The teacher must offer the
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curriculum to make it challenging enough for the child who is learning at, or
above grade level, but not too challenging for the child that is not at grade
level. Spencer explained this phenomenon as it plays out in his class:
In my class it's a little different because we have third, fourth, and fifth
grade so you could be ten years old the same as your partner there,
but they are in fifth, and you are in third..

Spencer recognizes the challenge before him. The students in Spencer's
class notice when someone who is older is in a lower grade. The challenge
he confronts is making sure the students receive an education relevant to
their abilities without labeling them as inferior.
As the teachers address the challenges they confront in offering an
education to homeless children, they also express an understanding about
the sources of the challenges they face in teaching them .
By addressing the educational challenges, the teachers identify the
barriers related to learning that, the students face. These findings indicate
the importance for educators of recognizing that students who experience
interrupted education may be missing important building blocks to learning. It
also signals the importance of providing curriculum relevant to the students'
experiences.

+ The Sources of Challenges in Teaching Homeless Children
The teachers identified a number of challenges in offering an education
to homeless children and attributed them to various sources. The teachers
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identified the sources to these challenges as mostly due to students
deficiencies in several areas. These areas included the lack of consistency in
terms of where they sleep each night or where they live, the lack of sufficient
food to eat, and the lack of appropriate parenting. The teachers attributed the
students' lack of social skills to the lack of consistency in these areas as well
as to the students' lack of adult role models. As we will see in this next
section, the teachers expect the students to have specific social skills, which
they base on the white, middle class standards.
An identifiable source is the basis for the educational curriculum, which
creates other causes for these challenges. One arises form the ways that
curriculum is traditionally presented. For example, traditional schools tend to
provide curriculum designed for the dominant class (Macleod, 1995). They
tend to expect that students come to school prepared with the knowledge that
allows them to relate to the material in the textbooks (Macleod, 1995). As
stated in the section on Challenges, the teachers at Viceroy are aware of this
practice and attempt to find material that their students can relate to based on
their cultural experiences. In addition to the lack of familiarity with the content
of the material, the instructions and directions that come with the material
have a linguistic code specific to the dominant culture (Macleod, 1995). The
use of a language unfamiliar to homeless children presents the challenge of
finding material written in a language the students can comprehend.

67
While the teachers identify such instructional sources of the problems
they face as teaching homeless children, for the most part, they identify the
sources of problems as lying in the children's backgrounds, environments,
and families. For example, teachers identify lack of structure in the lives of
the students as source of challenges entailed in offering an education to
homeless children who lack social skills. The social skills the students bring
to school reflect those emulated by their parents and others in the homeless
culture. These skills do not represent the skills expected by teachers from
middle class families. Susan talks about her students weaknesses as how
these create challenges in accomplishing her work.
I do not think it is a weakness on the part of the students frankly; I
blame it on their lack of structure in their lives and not having social
skills emulated. We do that for them here.
In this excerpt, Susan reveals her middle class beliefs that the students
should adapt to the school's structure rather than the school providing a
structure that aligns with the structure of life among homeless people. For
example, Susan sees the students' lives as chaotic, and yet, the busyness
and the rhythm of the students' lives is normal to them.
Some teachers went a step further in identifying the source of these
challenges as they attributed the causes to consequences of decisions or
actions on the part of the parents while at the same time saying that they
understand homelessness is no fault of their own.

68
Susan described how the family unit tends to withhold encouragement
from the students and acts as a barrier to success in their education. She
explained it this way:
They do not have those dinner table conversations where so much
learning takes place in the family, and a lot of them have been terribly
mistreated. I do not know all the details, but I know for fact they have
been. That carries forward to whether or not they have hope in the
future or are turned off. These kids are old beyond their years so they
think they are a lot more sophisticated than they are.
Susan reveals her middle class values as she stated that the students "do not
have those dinner table conversations." She also believes the mistreatment
her students experienced contributes to the students' attitudes and behaviors,
which, in turn, create challenges to offering them an education. She sees her
students as "old beyond their years" and thinks that the sophisticated
attitudes the students present only mask their lack of true understandings of
the world.
The teachers told how the parents had different understandings of
what is important for the students' educational outcome, which often differed
from what the school, and the teachers recommended. This created
challenges for the teachers as the parents prevented the teachers from
offering a course of action for the students' education that they believed
would benefit them. Greg explained the difficulty of convincing a parent that
the best course of action for the student is very different than what the student

69
wanted to do and also expressed his perception that the parents do not
actually parent their children.
We have a young man who recently turned eighteen, and he has been
here longer than I have. In meeting with his mother, she tells us that
she feels she has been enabling him, and now that he is eighteen, she
needs to stop. Well okay, after eighteen years of enabling this
behavior, he may have finished ninth grade credits at this point. The
parent thinks that now that her child is eighteen, she can quit being the
parent. That is the biggest obstacle for most of the students - that
parents are not parenting their children.
The teachers expressed the difficulty they had with some of the
parents in getting them to set boundaries for their children especially
concerning attendance in school. This made it difficult for teachers to
maintain continuity in the students' education as the parents allowed the
student to miss school. In the next statement, Delia explained how the
parents find it easier to give in to their children's demands rather than setting
boundaries for them. She identified this problem when she spoke about
interactions she had with her students' parents.
There are some parenting issues where the parents did not realize that
now that you have a pre-adolescent or adolescent you need to draw
the line. I tell them, "Your kids are fighting hard, and maybe they have
never had a rule, and now they have to come to school." It is like
training the parents to understand, "Yes you need to set rules, or there
will be consequences." We have to let them know that they cannot just
call in sick for them, so being strong for their kids is what we work on.
In other cases, the teachers attributed the source of their challenge in
teaching to the child's neighborhood. The challenge resides in convincing the
student to stay in school rather than returning to the neighborhood where
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he/she previously got into trouble. Students who have had the opportunity to
move away from negative influences such as criminal activity, drugs, and
gangs find it difficult to stay away from that which is familiar to them. As told
in the previous section, Emily described a situation of a young man who lived
in a halfway house after getting out of Juvenile Hall. The student had to make
the decision whether to return to his family and continue in the gang lifestyle,
or stay in the group home where he got the support he needed to complete
his education.
Lisa identified the lack of a support system outside of school as a
source of the challenge for the students. The challenge for her is that she
recognizes there is only so much the teachers can do to help change the
direction of the students' lives. As much as Lisa exhibits a love for her
students and a desire to help them improve their lives, she is also cynical
about whether or not their lives will ever change.
A challenge, as I see it, is their support system outside of school and
their lack of vision for true success. My husband always equates their
lives here - he goes, "Lisa, you could be at school twelve hours a day
from six to six, and diet all you want and be healthy and exercise, but
the minute you leave, if you are full of junk food, you are going to stay
fat." He says, "These kids come to you, but the minute you leave, they
drive back to their neighborhoods, back to the shelters that are full of
people giving them a different message."
In this statement, Lisa also expressed the attitude that the individual is
responsible for homelessness rather than circumstances stemming, from
society. She sees the students' culture as the source of their problems and,
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therefore, the source of the challenge of offering an education to homeless
children.
Emotions and reactions often play out in the classroom. The teachers
all stated that the curriculum they planned for the day is often set aside in
order to respond to a crisis or outburst from one or more of the students. For
example, Lisa spoke about a child coming to class after having to spend the
night on the streets. The student came to class and was dirty, had not had
anything to eat, and did not have his/her backpack with his/her school
supplies. Lisa explained the situation this way:
We always have someone who is on the down and out. It is always
somebody's turn. We use that in class to remind them when
somebody is going through a tough time, be careful because you are
next. When someone comes in dirty, smelly, and obviously has not
showered, I tell them, "Be careful of what you say because it is going
to be you in a week or two."

As previously stated, Greg believes that the challenge of offering an
education to homeless children stems from the transient nature of their lives.
He also discusses how they have trouble making connections and how the
students tend to over react to issues and situations.
Because so many of them are transient or have been transient in their
past, they have a difficult time making connections. For example,
emotions tend to be amplified. I was talking about the teen crisis
earlier. They tend to be a lot more severe for our kids. We see a lot
more things like real deep depression, manic-depressive behavior, and
unwillingness to take a risk so that they can avoid failure because they
fee/like they have failed so much already. They have not had any
experience yet of understanding that failure is really just a lesson that
you certainly can overcome as long as you have not sort of given up.
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Greg also believes that the source of the problems he faces lies in the
children's families. He explained how they have students from the same
family move through the various grades.
We have a number of students that have in fact attended school for a
number of years, so they have sort of moved on through the grades.
We have a number of students who, because the population is
transient, are part of the school and have established that transient
pattern. We will have families come through en mass and there will
generally be mother, any number of siblings, and we will get all the
groups from seven or eight years old up to Junior High or High School.
They are maybe here for a day or month, and then they will go.

In this statement, Greg identifies people who have "established a transient
pattern." He believes that the families will remain transient not necessarily
due to society but from choices on the behalf of the parents. The transient
pattern established by the parents creates the challenge for teaching the
students as they continue to miss school and therefore important information
necessary for learning.
Delia supports Greg's point. She stated that she believes the root
cause of this challenge or barrier to education is a direct result of "sporadic
school attendance and dropping in and out of school and never feeling safe in
a school."
This also supports Greg's comment about transiency. It explained how
it affects the students' ability to learn and consequently the teachers' ability to
teach.
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Viewed sociologically, the teachers attempt to identify the sources of the
challenges allows them to gain a broader perspective of the experiences that
homeless children face and additional insight of how to structure the
curriculum to meet the students' needs. These sources of challenges reflect
the teachers' assumption about homelessness. Next, we will review how
these assumptions reflect the attitudes and understandings the teachers have
about their students.
•

How Teachers Perceive Their Students

In this section, I review the understandings the teachers have about
homelessness, and how these understandings shape the teachers
perceptions of their students. I also review how these perceptions shape how
teachers offer instruction to their students.
As I interviewed the teachers, I became cognizant of the fact that the
teachers all come from middle to upper middle class backgrounds. This
became evident as they described where they grew up, the families who
raised them, and lives they lead as adults. These backgrounds provide
cultural understandings for the teachers as they formulate their ideal about
how to offer an education to homeless children. The teachers see their
cultural experiences as the norm and expect their students to have these
same types of experiences. They view not having middle class cultural
experiences as a deficit, which reinforces the teachers' perceptions of their
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students as missing important life experiences. The teachers fail to
appreciate their students' strengths when they do not acknowledge the
cultural experiences of the students and how they can build upon these
experiences in offering them an education.
Their middle class experiences also provide standards of behavior that
shape the expectations that they communicate to students. As stated in
Mead's theory of Symbolic lnteractionism, we communicate our perceptions
of one another (Farganis, 1996). Therefore, the perceptions the teachers
have of their students shape both the expectations they hold and what they
communicate to the students about what they think they are capable of
achieving.
As stated in the literature review, scholars debate the definition of
homelessness. These debates employ a cross section of theories about what
constitutes homelessness. For example, some scholars use a broad
definition that encompasses those who lack a permanent place to live. Other
scholars use a narrow definition that defines homelessness as only those who
do not have homes of their own. The narrow definition does not include those
who live with friends or family (Stronge , 1992). The teachers' understandings
of homelessness reflect the definitions provided in the research. These
understandings help the teachers shape the assumptions they have about
their students.
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The teachers' understandings of homelessness, prior to teaching at
Viceroy School, followed the more narrow definitions of homelessness that I
discussed in the literature review. As we will see in this next section, several
teachers talked about how they perceived homelessness as only people who
lived in their cars or on the street. Others thought homeless people were the
people who kept their belongings in a shopping cart. However, after spending
time teaching and helping homeless children, the teachers' assumptions
changed to become more consistent with the scholars' broader definition.
This means, as we will also see, that the teachers' understandings of
homelessness includes those who are living in a home with several other
families, in a hotel or motel, or in a shelter. While the teachers' current
assumptions about homelessness vary slightly, they are consistent with the
final perception that a person is homeless when they do not have a
permanent place to call home. Also consistent among these assumptions is
that the teachers believe that a child is homeless when he/she is "lacking"
lacking a permanent home, lacking consistency in their lives, or lacking in
their ability to predict their future .
The teachers provide an insight into their expectations through their
understandings and descriptions of homelessness. Although these varied,
we can see a common thread that connects them in the ways they
understand homelessness and describe their students. A common thread
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among the teachers was the transformation of their understandings of
homelessness.
Prior to teaching at Viceroy, Delia believed that the homeless were
only those living in cars, on the streets, or in shelters. She admitted that
since coming to teach at Viceroy, she has developed a better understanding
of homelessness. Delia now believes a child who does not have an address
is homeless:

To me a child is homeless when they do not have permanent place to
call home. Many of our students live in motels or move in with
Grandma and then an aunt or uncle and then back to a motel or
shelter. To me as long as a child does not have an address that they
can claim as their own, then they are homeless.
Delia's current understanding of the homeless shapes her perspective of her
students. She first described her students according to their ethnicities and
explained how they came to attend school at Viceroy. However, she
elaborated her assumptions about her students by talking about their innerstrengths and their care for one another.
Delia teaches middle school, so most of her students are between the
ages of eleven and fourteen . She has a diverse group of students that she
described as about one-third Caucasian, one-third Latino, and one-third
African-American. Her students come to the school through various
pathways, but the unique reason is that the students come because they
heard about the school from other homeless children or families.
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The families get referrals from the local shelters. When they enter a
shelter, the people that do the intake interviews tell the families about
our school if their children are not currently attending school.
However, many of our students come here on their own after hearing
about us from someone they met on the streets or at the shelter. The
neat thing about homeless people is that they all work together to help
and support each other. When they hear about a program and service,
they let others know.
Although this statement provides us with some of the concrete paths they
students follow to come to Viceroy it also gives us an insight as to how
homeless people provide support for one another. Delia expressed her
admiration for the fact that the students are accepting of one another. She
described her students as having an inner-strength and an appreciation of
others who are different from themselves.
I think I brought up the racial subject- understanding there are
differences in people and kind of meshing and letting that be okay to
have differences and being much more accepting and tolerant of other
people. I think they have this inner-strength because they have had to
live through all sorts of things that nobody should have to, especially a
kid.
Delia's understandings of her students reflect her background of
working in the Peace Corp and at the Community Clinic. While her students
are from different ethnic groups, they are supportive of each other due to their
common experiences of homelessness. Delia focuses on the positive
qualities the students bring to her class such as being supportive of one
another regardless of ethnicity, and having inner strengths. However, she
attributed these strengths as well as the challenges they brought to the class
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as arising from the adversity of their lives. She basis her positive description
on the deficits she sees in their lives.
Spencer told me that he grew up in New York City and that he bases
his perception of who is homeless on his experiences there. Spencer
admitted that he was fortunate to have grown up in a secure home. He
recognizes that he did not have the same experiences as his homeless
students. Spencer tells how his friends and he described homelessness
while they were living in New York City.
My understanding originally was people living on the streets. Growing
up in New York City for 25 years, we used to see that. We used to call
them the bums. They were dirty, they had like five coats on in
summer, and they would be just dirty, stinky, and drinking. That was
my vision of what a homeless person was. I do not think I have ever
seen a family like that. It was always an older man or an older woman,
but it was not what I see today. So yeah, that was not my original
understanding, and even growing up in a city like New York where you
see everything, but back in the 60s and 70s when I grew up, it was not
like that at all. They were the bums.

Spencer's current understanding of homelessness is much different now that
he has worked closely with homeless children. He explained his current
understanding of homelessness to be simply someone who does not have a
place to call his/her own .
My personal understanding is someone whether it is an adult, child,
anyone who does not have a place that they can call home. I was
fortunate to have grown up in a home. I know what shelter is, I know
what security is. The term homelessness is when someone does not
know how long that place where you are staying is going to be there. If
you rent or own, you know it is yours. If it is a motel, a shelter, a park,
a friend's house, it is not yours. You do not have a sense of belonging
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or a sense that this is my security and stability. With our kids, they fit
all of those pieces you know the shelters, motels, the friends.
From these statements, Spencer reflects his own middle class experience,
and we see how this experience influences his perception of instability in their
lives. Growing up in New York City where he saw people literally living on the
streets helped shape how Spencer understands homelessness and how that
lifestyle might affect his students' character.
Spencer described his students as survivors. He sees their lives as
lacking in those things that he has come to expect such as a home with a
kitchen and home cooked meals. Spencer gave us his description of his
students and their home lives in the following statement.
It is nothing to these kids - like I said, they are survivors. They are so
thick skinned. I do not know if they are just somewhat numb with the
whole thing. The majority of them do not know any other way. That is
just normal for them. It is normal for them to live in a place that does
not have a kitchen. It is normal for them to eat fast food wherever they
can get it, once or twice a day. They do not know what it is like to have
a kitchen and have a nutritious meal prepared for them. That is culture
which includes riding the trolley all night until they can get back to the
shelter, and there is nowhere for them to hang out so they hang out in
Horton Plaza.
Although Spencer described the students as survivors, he sees their
home lives as contrary to the middle class lifestyle he experienced growing
up. As discussed earlier, Spencer grew up in a home, which he considers as
secure and as what all children should experience. He fails to realize that
although his students do not know "what it is like to have a kitchen," that it is
not necessarily an obstacle for them.
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Lisa currently lives a middle class lifestyle. She refers to living in a
middle class neighborhood, and as having a family that consists only of her
husband and children. This type of family structure is what Lisa considers as
the norm and views her students who do not have this structure as deficient.
During the interview, she spoke about her family and her involvement in their
lives. Even though she is middle class, her experience as a police officer
provided her with broader understanding of homelessness and an insight into
homelessness that the other teachers did not have before coming to Viceroy.
Consequently, her definition of homelessness did not have so much to do
with the lack of a permanent place to live, as it did with children lacking
parents to take care of them. She responded to the question regarding her
personal understanding of homelessness like this:
I would just say kids without parents taking care of them. We have
many kids that have been in a structure for more than a year, and that
means you are not legally homeless but you are still unstable. There is
still that risk of not knowing whether they are going to go home or if
they are going to lose that place. There may be parents going in and
out of jail, so maybe homelessness and lack of family could be the
same.
Lisa explained that even with her experience as a police officer, she still did
not consider people who lived in a double or triple family situation as
homeless. She was relieved to find out that the broader definition of
homelessness applied to the students at Viceroy, as she explained her
current understanding of homelessness:
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When I first came here, I did not think about the kids who live doubled
up and tripled up in a house as legally defined as homeless. I did not
think of all the families living in hotels, although as a police officer, I
saw that so often. I was happy to find out they would allow them to fall
under the umbrella of homelessness and that they did not just have to
be living in a car or on the streets to receive the services offered to the
homeless.

Lisa described her students as remarkable. As I stated earlier, she
taught in a traditional school prior to her teaching at Viceroy. Her experience
in the traditional school provided her with the knowledge of what it takes to
get students to attend school every day. Lisa explained that in the traditional
school, most students had parents who made sure that their children came to
school and arrived on time. Consequently, Lisa was amazed that students at
Viceroy achieved these goals on their own. She explained that Viceroy's
academic calendar included more teaching days than traditional schools and
that the students showed up for school everyday even though no one
demanded their attendance.
It is remarkable that they show up everyday. These kids do not have
summer break, they do not have spring break, and they get four days
at Christmas. There are no assemblies, dances, or clubs, but the
students show up everyday, and most of them are here at 7:30, and
they will stay until 3:00. They will attempt everything I ask them when I
have nothing to hold over their head. They do not have parents that
ask, "What grades are you getting?" They could fail throughout life,
and nobody would say anything to them, but they are here of their own
accord.

In order to emphasize the desire these kids have to come to school each day,
Lisa told the story of a young boy in her class. Lisa was amazed at the
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children's ability to navigate the world of homelessness where coming to
school is the sole responsibility of the children.
It's amazing sometimes, and it's sad when you have a fourth grader
who comes to school, and no one wakes him up, no one tells him to
come here, no one asks him for homework, report cards. He could be
on the streets anywhere right now, nobody in his circle of influence
would say anything, and he knows that he needs to show up 255 days
a year because he is his only ticket out.
Lisa's comment, "Because he is his only ticket out," highlights the fact
that the teachers see the responsibility for escaping homelessness as the
individual's responsibility and not society's. She views her students as having
the ability to overcome homelessness and, as we see in her comments, offers
them opportunities to see life from a different perspective than what they
experience in the homeless culture.
Lisa also sees many of her students as leaders. She explained that
new students have an adjustment period when they first start attending
Viceroy and that the students develop into leaders as they work together to
help the new students adjust to the learning environment.
I think it develops some class leaders pretty early. The ones that want
to change and want to get ahead will start having college talk, and they
will lead the younger ones and the newer ones that come in. You
know, I have three new girls, and they sat there for three days and
talked. That lasted about a week, and by the next week, my other
students came beside them and will not yell at them and tell them to
shut up, but really come up to them and said, "Let me help you with
your math so you can get it done to be a success." Because [the new
students] come and say, "I have failed out of every school in the
world." They have never turned in an assignment in the past year. I
watch these kids do that for each other.

83
Susan discussed her current assumption about homelessness. She
admitted that her life in an upper-middle class family did not prepare her for
teaching homeless children. As we read in Susan's description, she lived in
an upscale area of San Diego. Her comment of, "I certainly had everything I
needed, you know, but within reason. Not a Lear Jet, but I have not gone for
wanting in my life," reflects her level of understanding of what is like to do
without something. This comment also reflects her inability to relate to her
students from their perspectives.
Susan's current understanding of homelessness is "lack of control."
She sees the lack of control as something that has happened to these kids
through no fault of their own. She addresses the lack of consistency in their
everyday lives and that affects the children.
I cannot even imagine just the inconsistency of having a different
bedtime every night. Children are so sensitive to that and so to me - it
is just like that, everything in the paradigm is shifted, so nothing makes
sense for them.
She offered a more detailed explanation of her understanding of
homelessness when I asked her if that had always been her personal
understanding of homelessness:
It is_ very nuanced, homelessness. It is very pervasive, and I, too, did
not realize how much women and children are affected by it. So it has
definitely changed and evolved, but it is having no consistency, no
place to call home, no ownership of things, no ability to predict future
events or being able to count on things being the way you left them.
Always changing, it is nomadic, and it is the opposite of what children
need. It is the absolute opposite.
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Susan sees her students as resilient and happy to be in school. She talked
about how her students want to learn as long as the teacher is able to explain
the concepts in a language they can understand. She explained her
assumptions about her students this way.
It is amazing to me how resilient they are in the sense that they are
happy for the most part. They are in good spirits. They are happy to
see you as their teacher. They want to be with you. They believe in
you - they do, and I think that is a real strength. For the most part our
kids are just great. You know, they are wonderful kids who are willing
to learn. They want to learn, once you explain [the concepts] to them.
Susan's middle class attitude came through at this point as she explained that
when she considers the hardships they experience each day, she did not
think she could be as energetic and happy, as her students appear to be.
She suggests that in order to be happy one must live a middle class lifestyle.
Greg's story of his previous career and the way he dresses suggests
that he came from a middle class background. His background provides the
basis for his belief that students need to learn structure and to abide by the
norms of society. He acknowledged that the students at Viceroy are
homeless through "no fault of their own," and they have limited options when
it comes to the "day-to-day fundamentals of life." His understanding of
homelessness reflected this belief.
Personal understanding of homelessness - I suppose it would be a
child or family that truly, through no fault of their own, finds them on the
street with very limited options as far as the day-to-day fundamentals
of life. Once they are in a shelter, I still classify them as homeless
because they are still not fully whole at that point, fully, meaning that
they still don't have a place they can call their own.
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However, as he described his students, it became evident that he
believes that some students will remain homeless, and others will no longer
be homeless.
Those, in my experience, and I cannot sit here and give you some sort
of empirical evidence, but it just seems that there are certain families
that this is their pattern of behavior. They are always going to be
transient. I cannot give you the underlying reason for that, but that is
just what it seems to be. Then there are those families who are truly
attempting to sort of right that ship. They are taking advantage of the
help that is available to them through the various resources and
moving toward some sort of permanence. Then we have the kids that
are on the streets either by their own volition or because parents have
kicked them out.
Greg's attitude about homeless people revolves around the students' ability to
change the situation . He stated in his understanding of homelessness that it
is "through no fault of their own" and yet in the statement above, he suggests
that the student and the families can "right the ship" if they so choose. His
dedication to teaching was clear throughout the interview even though some
of his comments reflected that he believes homelessness is a problem
created and one that the individual, not society, is responsible for solving.
Emily's middle class family provided her with the kind of support that
would help formulate her assumptions about homelessness that she
employed prior to teaching at Viceroy. From her comments, we get the sense
that Emily sees families with values that differ from her middle class values as
responsible for the fact that homeless parents do not support their children.
As we will see, she believes that students need the support from their
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families, and the family cannot be a support to the student if they are going to
influence the student to return to a life of gangs rather than pursuing an
education.
Emily grew up in San Diego. She encountered the homeless on the
streets in downtown San Diego and believed that only those who you saw
with shopping carts were homeless. Since working with homeless children at
Viceroy, her understanding of who is homeless has changed. She has come
to realize that homelessness encompasses other people, not just those with
shopping carts.

Before I started teaching here, I thought the homeless were only those
who I saw on the streets with shopping carts or slept in cars or in the
parks. Since coming to work here, I realize that homelessness can be
anyone from those living on the streets and in cars to someone living in
a hotel, or shelter, or tripled up in an apartment. It is anyone who does
not have a place they can call their own.
Emily's current understanding of homelessness is very different now
that she has had the opportunity to interact with homeless children. She
explained homelessness as the much broader assumption of, "anyone who
doesn't have a place they can call their own." However, Emily does explain
that she perceives the culture or neighborhood in which the child lives as a
challenge or barrier to educating the child.
Like Delia, Emily described her students based on their ethnicities.
She also explained that she has several students with learning disabilities
who require additional help from the resource specialists.
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I have about fourteen students right now. About 80% of them are
minority students and about 40% English language learners. I do have
students that have special needs, so I do have a resource specialist
that comes in and helps me in the classroom. I do have maybe three
students that have an IEP of some sort. They are in the general
education setting, and they are able to perform in the classroom. They
just might need some additional assistance. Most of my students have
been here for a pretty long time. I have a student that is going to be
graduating in January, and she has been here on and off for something
like five years. She has been here longer than I have been here, so it
is very exciting.
In this excerpt, Emily illustrates the excitement most of the teachers
experience when one of their students succeeds. Her comments reflected
how she defines students based on their ethnicities and academic abilities.
Although she was aware of their impoverished situations, her focus was on
their education . She acknowledged the challenges her students bring to the
classroom but also recognized that these challenges should not prevent them
from getting an education .
Although the teachers perceive their students as survivors and as
having an inner-strength, they base their assessments on the idea that
positive characteristics arise from overcoming the deficits that are
fundamental to their lives. In so doing the teachers reinforce the negative
aspect of the students' lives as they continue to refer to the challenges and
negative experiences of their students that come from living in a homeless
culture. The teachers praise the students for attending school regularly, often
getting to school without the influence of a parent or guardian encouraging
them to do so. But the focus is on the deficits of not having someone to guide
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them rather than on the strength of character, the students have acquired
from their experiences within the homeless culture.
Through these descriptions of the students and the teachers'
experiences of working with them, we see that the teachers incorporated a
broader understanding of homelessness into their daily interactions with their
students. These broader understandings provided the teachers with the
ability to accept their students for who they are and acknowledge the
challenges the students encounter on a daily basis. Getting to know the
students provided the teachers with an insight into the students' struggles,
experiences, and knowledge; the knowledge with respect to education and
life. Yet the teachers also see these struggles and the solutions to these
struggles as individualistic issues rather that issues solved by society.
The teachers approach each day with the awareness that they will face
challenges in presenting the curriculum planned for that day. They
acknowledge that they need to respond to the needs of children whose life
experiences reflect the challenges they have in obtaining an education, and
employ the strategies to address these challenges.
Strategies for Addressing Challenges

In this next section, I turn the focus from the challenges teachers face
in offering an education to homeless children to the strategies they employ in
addressing these challenges. The teachers referred to these strategies in
terms of their responses to the emotional and physical needs of the students
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at the beginning of each day, providing consistency in the daily structure of
the class, requiring respect for everyone, and acknowledging and responding
to the students' academic abilities.
The teachers stated that Viceroy School provides a flexible format for
offering an education to homeless children. The school focuses on removing
the barriers to education that homeless children confront at traditional
schools. The school also removes barriers by offering the basic-necessities
of life, such as food, clothing, and hygiene. They also offer a curriculum
designed specifically for the students' abilities and knowledge of the content.
The teachers observed their students' lives through a lens different
from those who do not interact with homeless children. Although their
intentions are to offer these students an education in a safe environment,
often their means of offering this education focuses more on the students'
deficits rather than their strengths. As we will see in their comments, the
teachers tend to use middle class values in the strategies they employ in
overcoming the challenges of teaching homeless children. The teachers
attempt to offer an education to the students based on the students'
experiences, understanding, and knowledge of the world around them. The
challenge comes in providing an education that prepares them to succeed,
recognizing that their cultural experiences are different from what the
traditional schools expect.
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Scholars assert that homeless children, like most children, thrive on
consistency (Tower, 1992). However, because of their family's struggles to
survive, homeless children often lack this consistency. Experts suggest that
even more damaging than being homeless is the inconsistency in the
children's everyday lives (Tower, 1992). Based on their middle class values,
the teachers structure the environment within their classrooms to meet their
own expectations of organization, calm, and consistency. The teachers all
spoke of how they try to provide an environment where the students can
come to class and have an idea of what to expect each day. Yet, having
learned to adapt to unexpected events, they structure the daily lesson plans
to allow for interruptions that occur throughout the day and to address issues
not covered in the curriculum.
The previous section identified challenges to offering an education to
homeless children as emotional , physical, or educational. Under these
headings, the teachers explained these challenges as teaching to a broad
span of ages, and learning abilities, and differences in maturity. The teachers
also mentioned the challenge of teaching the necessary curriculum in order to
raise the learning level of the students to their appropriate grade levels while
at the same time imparting life and behavioral lessons. I now review the
strategies the teachers employ to meet these challenges.
The strategies the teachers use to meet these challenges address the
various emotional, physical , and educational needs of the students. From the
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teachers' comments, we can identify these strategies based on the structure
the teachers bring to their classrooms in order to provide consistency in the
students' lives, to address behavioral issues, and structuring the curriculum in
order to meet the educational needs and learning levels of the students.
Other strategies the teachers discussed included involving the parents and
shelters in the students' education, and the importance of having flexibility in
the curriculum to offer an education to homeless children.
The teachers all expressed that they attempt to provide consistency for
the students while they are at school. The teachers identified the importance
of the students having this consistency, as they perceived the students' lives
as filled with inconsistency. These inconsistencies included living in a
different place each night, not knowing where they will have dinner, if they
even will have dinner, and not knowing if their parent will pick them up from
school or even meet them at the shelter.
Delia focuses on providing consistency for her students by using the
same format each day. The students know what to expect and what they are
supposed to do when they walk in the door.
At 8 o'clock, the students enter the classroom, and we start
immediately with current events. I bring in the local newspaper, we
have computers, and we have a TV that we can put on the news and
discuss the events for the day. I ask each student to share a piece of
news that they heard or observed the day before.
The current events format that Delia uses allows the students the
opportunity to talk about issues that are important to them. Delia explained
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that the students often share stories, such as how they observed someone
stealing a bicycle or witnessed a car accident. She uses these experiences
to open up the conversation to issues that involve local and national news.
Delia believes the discussions help the students realize that there is news
that occurs outside the students' immediate sphere of influence.
Spencer also sets his classroom up the same way each day. Because
he teaches the elementary aged kids, he likes to provide a calm and
organized space for them. He explained his approach this way:
I will come in, I set my room up for the day, and I have it planned out
for the day. It has been planned out as far as my curriculum is planned
out, what we are doing at what hour. I like to create an environment in
my room where it is consistent so when the kids come in, their work is
on their desks. It is right there so when they walk in, they go right to
their desks; they do not have to do anything. It is laid out for them. It
is a welcoming experience to come in to my room. Everything is there.
I have nice mellow music playing, and it is a real mellow way to start
off the day, to feel out who is going through what today. That will get
me through the first good hour.

Spencer designs his lessons plans specifically for the elementary aged
kids. He is sensitive to their needs and the experiences they may have had
the night before. His approach is to provide consistency and a comfortable
atmosphere where the students feel welcome and safe.
Other teachers who teach the high school kids also provide structure,
as well as very organized lesson plans. Their structure moves quickly from
subject to subject to mimic the way a high school student would transition
from class to class for all six periods. Emily and Greg teach the high school
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students and discuss similar daily plans for the students. Emily described her
day as:

I arrive at school about 7:30. School starts at 8:00AM. I have
homeroom for the tenth to twelfth graders for about an hour. Then I
teach Spanish to the high school students. After Spanish, I teach
Algebra 1, and then the students have a break for about fifteen
minutes. After the break, I teach English to the eleventh and twelfth
graders, and then, after the eleventh and twelfth graders, I teach
English to the ninth and tenth grades. The students then go to lunch.
After lunch, we have art, and then I teach Earth Science. The school
day ends at 3:45, but I am usually here meeting with students, grading
papers, and catching up on paper work.
In this excerpt, we see how Emily structures her curriculum to meet the
norms of traditional schools. She believes that students should experience
this structure in order to prepare them to assimilate into traditional schools
should they decide to transfer out of Viceroy. As shown in the research,
traditional schools base the structure, curriculum, and language on a middle
class sense of order. Emily uses this knowledge to influence her students to
ad here to these norms.
Teachers believe that providing consistency in the students'
environments also allows the teachers to build trust between themselves and
the students. To support this point, research reveals that the change and
confusion that mark the lives of the homeless may result in lack of trust
(Tower, 1992). The teachers also attempt to build trust and respect by first
offering respect and trust to their students. The teachers explained in their
interviews that they base the classroom structure on trust and respect. The
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teachers acknowledge the importance of offering respect to the students and
for teaching the students to respect their teachers, their fellow students, and
themselves.
Delia emphasized the importance she places on respect. She
establishes rules and boundaries for her class in hope of modeling for her
students how to respect one another. Delia gave an example of how she
gives respect to her students, and in turn, asks for respect from them:
My whole thing is that we are going to be really respectful. I will be
very respectful, please be respectful of me. I am going to have rules. I
am never going to yell. I will never be mean to you, but you have rules
and I am going to give you consequences if you break them. For the
most part, I am treated really well. There are those kids who for
whatever reason are having a bad day. It is not necessarily [because
of] me, but they have to take it out on someone, although I do not have
too many kids who get suspended for being disrespectful to me.

Delia also sees the students arriving to school on time as a form of teaching
respect. She talked about the importance she places on students arriving to
class on time and her rule regarding not having food in class, which
subsequently creates a challenge for the students.
We do have breakfast but I know that some of them are not eating
well. I am very strict - if someone comes into school/ate and they do
not have time for breakfast they are not eating breakfast in the
classroom.

Lisa also emphasized the importance of respect but explained it in terms of
honesty. She explained the importance of being honest and direct with her
students, which helps her gain their respect and increase their trust level:
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I think we just keep it real. We have high standards, as far as
behavior, because the majority comes in with the attitude of, "''m
homeless, feel sorry for me," and if you give in to that, they lose
respect for you. We teach them to the highest level we can and expect
sixth and seventh grade work out of them.
Lisa also spoke about how she and her teacher's aid work to make
things tangible for the students:
I think one thing that my TA and I do is that we really try to make things
rea/life oriented. We break it down into language that is simple and
that they can understand.
Lisa explained her concepts in very matter-of-fact terms. She brings
the same kind of attitude to her class and spoke to the students in terms that
she believes they can relate. While she "teachers them to the highest level
she can," her assumptions are that the students need explanations and
instructions presented in a "language that is simple and they can understand ."
This is an example of how the teachers emphasize the students' deficits, and
how they base low expectations on the students' homelessness.
The teachers attempt to create an atmosphere within the classroom
that develops respect among the students. They offer the curriculum in a
language that makes sense to the students. The teachers attempt to present
the curriculum from the students' frame of reference. They believe that in
teaching respect and honesty to the students, the students can learn to
respect themselves.
In teaching this concept, the teachers also hope to help the students
realize that it is okay to expect respect and honesty from their parents and
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others who have influence over their lives. The teachers stated that the
students do offer respect to each other when they help them learn about
services available for homeless, like Viceroy School and helping new
students learn the structure of the class. The teachers expect respect from
their students based on middle class values. They do not consider that the
students have learned to extend and expect respect from their backgrounds.
The respect the teachers attempt to instill in the students spoke to the
importance the teachers place on offering life lessons that the students have
missed. The teachers all mentioned behavioral problems that stem from the
students' lack of experience or education. I observed Greg speaking to a
student one day about needing him to stay after school. The student stated
that he did not have his name on the board, and therefore, he did not have to
stay after school. Greg was quiet but firm in his resolve that the student owed
Greg twenty minutes of class time. Teachers believe that this type of
structure and discipline is often missing in the students' behavioral patterns,
so they find it important to instill these boundaries in the students.
Delia explained the boundaries she establishes in her class in order to
address behavioral issues. Using the example of restricting food in her class
and requiring the students to arrive to class on time, we see the strategy the
Delia employs in this next statement.
I am very strict. If someone comes into school/ate, and they did not
have time for breakfast they are not eating breakfast in the classroom
The big picture is they need to learn that they cannot just come rolling
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into the middle of class with, "Oh, I did not get to eat. I need to bring
my food in." That just does not happen. For the long term, it is a good
thing, but right now, it is painful. So they need to learn that if you did
not get to eat in the morning that you need to get here by 7:30. They
have from 7:30 to 7:55 to eat. They learn that, and I think it is a good
thing to learn that level of accountability.

Delia uses these parameters as tools to teach the students the importance of
arriving to school on time. She suggested that these rules are difficult for the
students to meet, but she sees this structure as an important step for the
students, enabling them to learn how to adhere to societal norms of arriving to
appointments on time. What she does not take into consideration in
discussing this challenge is the many ways in which students already learn to
adhere to schedules in their daily lives. They have the ability to get to the bus
or train on time and arrive at the shelter before it closes for the evening. This
is an example of how the teachers focus on the deficits the students have
rather than their strengths. By focusing on the students' deficits, and
expecting them to adhere to the middle class structure of time, the teachers
emphasized their differences based on homelessness, a distinction that
perpetuates social inequality.
Spencer establishes boundaries and sets rules in his class regarding
how the students speak to one another. He referred to observing his students
while he was downtown. He notices how their speech and body language are
contrary to what is acceptable behavior for the classroom. When they come
to the classroom, he makes sure that they are courteous to their fellow
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students by providing examples of why it is important for everyone to speak
respectfully to one another.
They just have never learned appropriate language, behavior, and that
definitely can get them into bad places. We bluntly let them know, and
I just approach it like they have never been taught. I have a
conversation with them privately and ask them, "So let me ask you, do
you think that what you just did- do you think that is okay?" If
someone is using bad language, I ask him/her, "Do you really think that
is okay?" In the back of my mind, I just have to remember, this is their
reality. This is what they see. This is what they hear. We go back and
talk about the way we behave in school. If I see a student push
someone or hit someone, I ask him/her, "Do you think that is going to
solve problems?" Often they will say, "Well, yea," and I say to them,
"What do you think would happen to me if I pushed my principal?"
They answer, "Well, you would be fired." I let them see how it is not
right, and I use terms of what would happen if I did that in this situation.
I make them look at things in the big perspective of acceptable
behavior, how we treat people, why it is acceptable, what society says,
and what norms are, because they do not really know.
Spencer established an expectation for his class that stated the students
should speak respectfully to each other. He makes assumptions about his
students based on their experiences of homelessness and makes the
judgment on the type of language they use. The students use language
appropriate for their culture. As he attempts to instill middle class values in
his students, Spencer offers lessons that reframe the students' experiences.
Again, we see that while the teacher attempts to offer a benefit to the
students by teaching them "appropriate language and behavior," he focuses
on their deficits, reminding them that they come from an impoverished culture .
Researchers suggest that homeless children arrive at school and have
not had their basic-necessities of life met. The students express these needs
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as food, clothing, and school supplies. Often they just need for an adult to
listen to their stories from the night before. The teachers explained that one
of the reasons they like teaching at Viceroy is because they have the flexibility
to address concerns that the students bring to class. They are not required to
focus their entire classroom time on meeting the requirements of statemandated tests. Instead, they have the opportunity to address the child as a
whole, offering information and education on subjects not generally covered
in tradition schools.
Lisa described how Viceroy allows flexibility in their teaching. She
stated that this flexibility allows them to be more open and honest with the
students, and that this, in turn, allows the teachers to teach to the students'
needs rather than teaching to meet the standards of a state-mandated test:
I would not go to any of the affluent schools for anything to deal with all
the bureaucracy and all that stuff. As a teacher at Viceroy, I do not
have to be as politically correct. We can say it like it is because they
want that, and it is almost like what teaching should be. We have the
support that when you get a seventh grader who technically is a third
grader, we have the freedom to do what needs to be done to get them
to grade level, other than making sure they pass the state test, so that
whole pressure is gone. It is awesome because you can be creative. I
feel/ike I am teaching and not working for a boss or trying to make the
school look good or focusing on the kids that get good test scores.

Lisa provided an insight as to how, based on this flexibility, they can
accommodate a cross section of ages and learning abilities. She
acknowledged that she does not fit within the paradigm of traditional schools,
which she sees as restrictive and bureaucratic.

100
Lisa teaches the middle school aged students. She described how she
becomes emotionally involved with the students, their needs, and their
experiences of being homeless. Lisa described the beginning of her day with
respect to how she addresses the immediate needs of the children from the
moment she steps through the gates of the school.

You are taking care of the whole child, and then they come to school
because they cannot wait for you to get here. It is like, "Oh I can finally
talk to an adult," so there is lot about relationship with the kids, from my
side of it - it is a lot more maternal.
Spencer described the importance of satisfying the immediate needs of
his students as they arrive at school, which, in turn, sets the tone for a
positive learning environment for the rest of the day. He described his
connection with the students and he explained that he adapts to each child in
order to meet their basic needs so they can open their minds to learn:

Our kids and their backgrounds come in, and if they get in here at 8:00,
our kitchen closes at five to 8:00 so if they are running late, through no
fault of their own, they haven't eaten. God only knows if they ate last
night so they are tired, they are hungry, and I'm supposed to say,
"Okay, everyone, good morning and welcome, and take out your books
and lets have a ... "No I need to stop and realize the kid in the corner
has a face on because he hasn't had the basic needs met today. So I
have to be able to say, "Okay, how am I going to work on getting that
kid fed?" I will have my TA go get a snack, so I am meeting their
needs from the minute they get in here. Just knowing their
backgrounds, knowing if they have a bad week, knowing if something
is happening in their family, just reading their body language, I will
know that something is wrong, and for me being in the room, it is my
job to fix it for that moment. I cannot fix it permanently, but it is my job
to fix it for that moment, so that child can get into a position they can
clear their heads and say, "Okay, what am I going to learn today."
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This statement explained the process Spencer uses to determine the
students' needs. It is also an example of how teachers are tuned into the
challenges the students experience on a daily basis and the importance of
addressing their emotional needs in order to address their educational needs.
Another way a teacher attempts to address the needs of the students
is by providing opportunities for the students in the way of special projects
and activities. Delia spends quite a bit of time finding ways to offer
experiences to her students that they do not get at home. One particular
project is a "pet" project. One of the volunteers donated a Chinese Water
Dragon. The students studied Chinese Water Dragons and shared in the
responsibility for its care. This opportunity offered another unexpected
learning lesson when the Dragon got sick:
The "dragon" became very sick, and I had to take it to the vet. It just
cost me $430, but the vet has been very understanding. I told him I did
not feel/ could tell the kids about the money- I did not want them to
feel guilty. The vet suggested that I tell them to let the kids know how
important the "dragon" was to me so when I got back without the
"dragon" they immediately asked if he had died. I said, "No but that he
is very sick, and the vet is working on making him better." I told them
about the bill, and one student suggested that they take up a
collection, so I will bring a jar in so people can donate to the "dragon 's"
vet bill.
This statement gives us an insight to the students' level of concern and
responsibility when provided the opportunity to express their personal
understandings of what it is like to care for a pet. Delia assumed the students
would feel guilty about wanting her to take the "dragon" to the vet when, in
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actuality; they were cognizant of what it would take to offset the cost and
volunteered to help.
Other experiences that Delia offers to the class over the summer
include a scuba diving camp, a Maritime camp that allows students to help
sail one of the ships, and a kite-making camp. Delia also makes sure the
students receive physical education. For their physical education, she has
the group walk to and along the harbor. She has also developed a game
called Viceroy baseball where the students use a soft bat and ball and run
bases that are located within the gates of the school. It is important to Delia
to provide her students with exercise because, as she put it,
It is amazing how little exercise these kids get so I want to try to give
them exercise and time outside. What food they do get is not the most
nutritious so I try to counteract the bad diets with physical exercise.
Here we see how Delia bases her good intentions of offering the students
physical exercise on negative assumptions about the students . She assumes
they get no exercise but as we have read in other comments, the students are
often on their own walking the streets . The students get exercise but not in
the form of structured activities as expected from the teachers' points of view.
In addition to addressing the emotional and physical needs of the
students, the teachers use various strategies to address their educational
needs. The teachers talked about how they meet the challenge of offering an
education to a cross-section of learning abilities.

103
Susan explained her strategy for determining the students' reading
levels. She explained that when teaching reading skills, she talks with the
students, presenting different concepts to them until she identifies their level
of comprehension. For example, she will work with the students so they can
find the main idea in a story. Susan told how she worked with one young
man to find his comprehension level. She is able to find the students'
interests through conversations, and then from this information, she identifies
the books that are of the most benefit for them to read.

I was working with a student today. I asked, ''Talk to me, I want to
interview you." I always tell my students, "Talk to me." Tell me where
you study. Describe your room. Paint a picture for me. Where are
you sleeping? I need to know: Do I need to get this kid a notebook, a
lamp, a box to put their school work in." We will get that for them, but
we need to know what is their situation and if it will engender any sort
of reading behavior.
Susan is interested in knowing the students' stories about their personal lives.
Through their stories she believes she will know them better and get a better
understanding of who they are and their needs for achieving success in their
education. This method puts the students in the position of acknowledging
their homeless situation and acknowledging that they are not prepared or
equipped to learn.
Just as Susan uses interviews to get to know her students, and thus
understand their needs and abilities, the other teachers use group projects to
engage the students in learning. They engage the students in these projects
by centering them on something to which the students can relate. Emily
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manages to use a central theme for several subjects. She explained their
current project like this:
In my English classes, we are studying the history of the African
American culture. The students are creating children's books based
on an important fact of African American culture that they think is
important for younger students to know. They not only have to present
the idea, but they have to present it in a style or story that the younger
grades (third and fourth graders) will comprehend.
Emily's curriculum addresses the level of learning the students might
experience in traditional schools. Although this curriculum provides the
students with the education they need in order to succeed in traditional
schools, educators base this curriculum on middle class values. Emily
explained that, in addition to the book project, her class would have a visiting
artist come to their class to work on art creation and appreciation. She offers
the experience to the students without considering the possibility that the
curriculum offered is outside the students' realm of experience and
knowledge and therefore a challenge for them to comprehend the concept
presented by these experiences.
Greg works hard to understand, in detail, the subject he is teaching
prior to presenting it to the class. He recognizes the ability of his students to
perceive when someone does not know what they are talking about. Greg
also uses themes for several subjects and attempts to present material that is
relevant to the students so they will remember what they learn. Greg
explained the project they are working on for the summer:
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This summer we have taken the Great Depression and tried to break it
down into a ten-week period- really sort of covering that from top to
bottom. We covered everything from literature to music and we try to
understand the economic reasons and historical significance of the
period. That is something I personally find entertaining and enjoyable.
I just finished planning for the upcoming term where we are going to
have an art teacher coming twice a week and doing fine art with the
kids. We do attempt to incorporate as much as we can of these types
of things into the broader curriculum.
Greg's statement provides an illustration of how the teachers attempt
to incorporate the required curriculum into a format that engages the students
in the learning process. However, Greg admitted that he often bases the
curriculum he presents on a topic of interest to him. In offering these topics to
the students, he focuses the attention on his desires rather than engaging the
students by discussing issues of interest to them. In doing so, he reproduces
social inequalities by imposing dominate ideals of white middle class values
on the students who are unfamiliar with them.
While some teachers impose a curriculum on students reflective of
dominant, middle class values, one teacher attempts to provide a curriculum
that incorporates the students' personal experiences. Lisa explained the
difficulties students have creating a story from their own thoughts. She gives
the students a writing prompt that fits within their meaning system in hopes
that the prompt will stimulate some thoughts of their own.

The hardest part for the kids is they have to create a situation, conflict,
plot, and characters, and they will say, "We// I'm going to tell the story
of Sponge Bob, but I am going to change the name of this character
from Sponge Bob to Blade. They want to use a concrete story they
know with concrete characters they know and change it up a little bit,
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and we say, "No you need to use a story from your own life. "
Yesterday I just typed the beginning of a story you know "/ can't
believe I have 'A's'. I got A's for the first time. I cannot wait to show
my mom. I was running to the trolley to get on, I was so excited. I was
so excited that I jumped on before /looked. By the time I realized what
was happening on the trolley it was too late," because they all take the
trolley. That is all/ wrote and they had to finish it. They wrote beautiful
stories. Some wrote about a robbery, some wrote about a huge
Halloween party, and it all came from their heart in 20 minutes. I am
not chasing standards so I can spend all week on how to find a story
and how to find characters. I am able to use their cultural experiences
so they can tell a story. I realize I cannot just say to them, "Ok, your
mom drove you to school today" because that did not happen or write
about when you went to the World's Fair last year. These types of
journal subjects mean nothing to these kids. There are teachers who
think that we should put them in a box and tell them to write about
"when you were at the welfare office last time" but they know they are
homeless, they do not need you to remind them of that.
Lisa's detailed explanation of offering a curriculum to her students using the
students' cultural experiences shows how she wants to acknowledge the
students' experiences without demeaning these experiences. These
comments are also an example of the conflict the teachers have in trying to
acknowledge their students for who they are without placing judgments on
them for where the come from. It is also an example of how the teachers
struggle with imposing their own middle class values on the students.
Although the teachers identified barriers and challenges to education
based on the students' experiences of being homeless, they also identified
these barriers as perpetuated by the students' parents, families, and
neighbors. They explained that this challenge arose from the parents being
too lenient or just not available to the student. While formulating strategies to
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overcome the challenge the parents present, the teachers realized they first
had to overcome the assumptions they made about the parents. Susan
recognized her assumptions as a judgment she placed on the parents'
behavior. She came to realize that the parents' learned behavior stemmed
from their personal life experiences.
Then I take a step back and realize that this is a person who has
nothing, who has no power, no control, and they are immature: So I try
to see a much more complex picture and realize that the mother who I
am observing is responding based on how she was treated by her own
mother.

As Susan recognized the judgment she placed on the parents and proceeded
to offer a description of the parents' experiences, she could not avoid offering
further judgment on them by referring to them as "immature." The mother
may be immature by middle class values but very mature based on the values
and experiences of her culture and experiences. The teachers place
expectations on the parents based on the understanding and assumptions
they have for the needs of the students. These needs and expectations come
from the teachers' own experiences and attitudes of what they provide for
their own children. Susan provided an insight to this attitude in this
statement:
I am a mother, I have a little boy, and his life follows routines and
consistencies. That has been the key to him and my parenting.

This comment reflects Susan's middle class ideals and her belief of how
parents should parent their children .
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The teachers expressed the importance of involving the parents in the
children's education. The teachers spoke about several strategies they use
to include the parents in the students' education. By engaging the parents,
the teachers were able to overcome many of the barriers to their students'
education- barriers the teachers often thought the parents created . The
teachers believe that once the parents understand the educational process,
they are able to appreciate the importance of their children getting this
education. The teachers hope this appreciation translated into the parents
offering more support and encouragement to the children to stay in school. In
addition, when parents are involved, it demonstrates to the student that the
parent values their education.
As we see from their statements, the teachers are supportive of
parents who want to participate, and they encourage the students to include
their parents in activities whenever possible . Delia described how one parent
volunteered to chaperone a field trip and ended up relating to the students in
a manner that Delia could not.

I took my kids on a field trip, and one of my parents came. It was a
Legoland trip. I had one girl tum a note in, so I told her that her mom
could come. It was amazing to see the interaction with this mom who
had been in and out of shelters and who is a very cool person,
interacting with the kids at the back of the bus. They were talking to
her as an adult and as a parent about how they hated one shelter
because the kids got lice there. They were all sharing their
experiences but with an adult separate from me. I am an adult, but I
am not in that situation and have never been in, so it was nice to see
them being able to relate to an adult who could relate back to them.
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Delia acknowledged that she does not have the life experiences necessary to
relate to her students' experiences. She respects the parent who takes the
time to participate in her child's field trip and admires her ability to relate to
the other students.
Delia also gave an example of how some parents will go out of their
way to be involved with their children's activities. She pointed out how the
school was remiss in one event in providing transportation for the parents.
We had a barbecue in Coronado, but, unfortunately, the school did not
provide a bus for the parents. However, some parents took the bus,
carpooled in a van, and came anyway. We do invite the parents to
things, and the parents are invited to all of the meals and events.
Greg described how he uses his lunch break to meet with parents, and how
one particular parent comes to her son's class to observe so that she can
provide him with the support he needs for his education .
There are certain parents who seek me out to find out how their
children are doing, and I try to be as accommodating as possible. I did
not have lunch today because I had two parents who decided they
would come in and meet with me. In fact, one parent is going to come
in Friday and sit in class with her son. She is very interested in making
sure that he does well. She is completely involved in all aspects of his
life and trying to do the right thing and help him move forward.
This parent's involvement offers additional strength for not only the student
but for the parent and teacher relationship as well. Greg described how
parents change their perception of him after they have a chance to observe
the classroom and get to know him a little better.
One of the parents told me, ''The first time I saw you I thought you
were going to be a big jerk. " He was being honest, and I appreciated
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that because I am the guy who wears a necktie everyday. I think most
people take that as a sign of authoritarianism as opposed to authority.
Once we have worked together, and I have spoken to them about my
concerns about their student they generally realize I really do not have
a nefarious or ulterior motives. We are basically all working towards
the same end, which is to make sure their kids do as well as possible.
These comments regarding the parents' involvements reflect that the
assumption the teachers have of the parents is not always representative of
who the parents are. Although some parents do not show responsibility for
their children, there are many homeless parents concerned about their
children and recognize the importance for them to succeed in their education.
In addition to incorporating the parents into the students' education, the
school uses the strategy of engaging the shelters and group homes that
provide shelter for the students. The teachers found that in communicating
with the shelters, they know what programs the students attend that deal with
issues that affect their ability to learn and to get along with others in society.
The people at the shelters and group homes work with the teachers to make
sure the students have an opportunity to study at night. In turn, the shelter
and group homes let the school know about special projects in which the
students participate. Emily told me of one such incident:
I think that once we start having a relationship with the shelter, we start
to see how much we can get done. Providing us with information
about what happened last night helps us to know how it will affect what
is going to happen today in the classroom. They also let us know how
they are working towards certain issues and how I can support that.
For example, "Little Johnny is exploding in class, and he is having
anger management issues," so the shelter tells me not to worry
because he is taking anger management classes at night: Now, we
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know the five steps to controlling anger, so in class, if I see things
getting tense, I can say, "Remember step number 1," and they know
what I am talking about, but the rest of the class does not need to
know. Knowing that ahead of time gives me some tools to help the
student in class and support what the shelter is trying to do.

As we see in this statement, the shelter provides another level of support for
the education of homeless children. The teachers' assumption that the
students do not have support for their education outside of school may apply
to some extent, but this statement is evidence that it does not apply to all
students.
The strategy and structure of the class varies depending on the
teacher and the grade level he/she teaches. As in their understandings, the
teachers share several common threads in how they structure their days.
One common thread is that they are all dedicated to teaching the children at
Viceroy. Each teacher expressed that they could not imagine teaching
anywhere else, especially in a traditional school. Another common thread
was that the teachers work at providing consistency and a welcoming and
safe environment. A common thread in the entire curriculum is that the
teachers allow time in the day to address personal issues presented by the
students. The teachers hope that these strategies will work to benefit the
students and their success in education. The challenges the teachers face in
teaching homeless children and the strategies they employ to overcome
these challenges lead to either success or failure for the students' education
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from the teachers' points of view. The teachers told personal stories about
students who succeeded at Viceroy and others who did not succeed.
Successes and Failures
As we will see in this next section, the teachers identified what they
considered successes and failures among their students. They attribute most
of the failures to students making individualistic poor choices. The teachers
also attribute the failures to their own focus on what they perceive as the
emotional needs of the students rather than on their academic needs and to
the school promoting students who have not achieved academic success
required for advancement. They relate successes to students succeeding in
all aspects of their life, and attribute these successes to the services provided
by the school.
The teachers at Viceroy are all very dedicated to offering an education
to homeless children . The teachers have experienced a myriad of challenges
in offering an education to this unique group of students. With each passing
year, they see students who experience success in achieving their
educational goals and others that leave the school not completing their
education . The teachers are the cheerleaders for these students. They
celebrate each success and weep at each failure. I asked the teachers to tell
a story of a student who they considered a failure and another who they
considered a success. I also asked them to tell me why they thought the
student failed or succeeded.
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The first story I heard was about a boy in the ninth grade who Delia
considered a failure. Delia explained the story in detail, but the result is that
after receiving accolades for his success at school, the young boy dropped
out of school for the fourth time. The school only lets a student return so
many times, and then they cannot come back:
Sam came to my class a year ago as an eighth grader. He was
thirteen when he came to school here and had a really hard time fitting
in. He tried really hard to fit in, and the kids did not like him. Then
slowly, he backed off, and he became just a really great kid. He is very
smart, and was doing very well in my class. Although he is very smart
he did not apply himself, and he thought he should not have to do
certain things in school, so he was getting C's. He got involved in the
Steel Drum Band and the business club. He got very involved, but
when he moved into ninth grade, he just blew things off.

In Delia's story, so far, we see how activities at the school help the students
stay focused and excel in school. The challenge Sam faced entering school
included lack of trust and inability to get along with the other students. It took
him time to feel accepted, but once he felt he belonged, his grades improved.
As the story progresses, Delia told how Sam's mother rejected him by
choosing to live with the stepfather, rather than to provide a home for Sam.
Research indicates that many homeless students drop out of school
completely as they reach high school (Rafferty, 1998). They contribute this to
the student experiencing failure in their education and becoming so far behind
in school that they see getting a high school diploma as an insurmountable
obstacle. In Sam's case, it appears that several factors contributed to him
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dropping out of school. Delia continued the story, telling us about his stepdad and mother.
His step-dad got out of jail. He was not allowed to be around minors,
and the mom chose the step-dad over him. Sam had to live in an
apartment separate from his mom and his step-dad. He lived in and
out with his brother, but that was kind of a mess. I would say that was
the start of the end of his career here. He ended up getting into the
"Storefront," the teen shelter. He was sort of doing okay but decided
he would rather live on the street in Ocean Beach, so he hooked up
with some people and hung out on the street and blew off school.
Then he would come back and say, "Okay, I am going to do the right
thing." He even went to speak to the Rotary Club because he was
doing so well, but then he blew school off again. After the fourth time,
he just was not allowed back into the school because you can have
only so many chances to have these truancies.
Sam's failure to complete school does not rest completely with himself. The
rules of the school that only allow a set number of truancies prevented Sam
from returning to school. The rules that govern the school and much of our
society are foreign to children that have the freedom to come and go as they
please during the day. This is an example of a life lesson that Sam learned
the hard way. It would seem the school showed him what other people
achieved through education but failed in providing him with the support
system to sustain him until he was able to support himself. Even though Sam
lived with his brother, the brother was not equipped to offer the mentoring a
child needs to find his/her way in the world. Eventually Sam returned to the
familiarity of his cultural upbringing. That is, he returned to the life of
homelessness. Delia completed the story, explaining where Sam is now.
Delia finds the ending of this story sad because she could see the potential
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for Sam to succeed if he had just had more support from his family and from
society.
I do not know if he is living on the streets now. I know when we had
our Prom out on one of the boats a few weeks ago, he was there at the
dock, and he said, "Man, I wish could go." It broke my heart that he
could not go, but he made that decision. It was a sad ending because
he is such an interesting, great kid. It is sad for anybody, but this is a
guy who could go on to be an attorney. I do not know if he will find his
way, but he might. He is not a success story because he was looking
so good; he stands out in my mind. He turned fifteen, fifteen is when
you are trying things, and your mom is with her boyfriend who cannot
be around kids. He was not finding his place, and when all the other
stuff is thrown into the mix, it makes it hard to stay focused on school.
He was very bright and independent, and he was bright enough to
know that he should not be rejected.

Delia inferred why she thinks Sam is a failure in several statements. She
stated, "He made his decision," indicating that Sam knew how to make any
other choice. Delia acknowledged the rejection Sam experiences from his
own mother, compounded by his experiences of failure in school. He may
wonder, "Why try?" Sam did not realize or know that education was his ticket
to another kind of life.
Lisa also told a moving story about a student who has since moved out
of the state. In this story, Lisa attributes the failure not so much to the student
not completing her education but rather to the fact that the teacher lost sight
of the end goal by allowing herself to get too close to the student:
Her name is Christy. When I got her, she was a fourth grader and hell
on wheels. She never remembers living in a home, so she is very
street smart, very tough. She was the last of five kids and had a mouth
on her, and very sexual. She had no boundaries in life whatsoever.
She was so hurt inside but could not show it, so it came out in crazy
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ways such as robbing kids on the trolley, getting into fights, being
disrespectful and rude, throwing chairs. If you can get her at the right
time, she would bawl/ike a baby and ask things like, "How come my
dad can't get his life together. We were living in a good hotel, and then
my dad hooked up with this lady and ever since she moved in, we
have been homeless. Doesn't he love me enough to kick her out?" All
these tears would flow, and I loved her so much that I stopped being
her teacher and mentor. My goal with her everyday was to make sure
she felt loved, which was not what she needed.
Lisa explained that her dedication and desire to teach her children about
another life different from the one they experienced, different from living in
motels and shelters, clouded her focus on providing Christy with an
education . Lisa believes she failed Christy because she did not provide the
child with what Lisa perceived she needed. Referring to Mead's theory of
Symbolic lnteractionism, Lisa sees herself through the lens through which she
believes Christy saw her, and therefore, does not see the failure so much in
Christy as she sees it in herself. Lisa finished the story about Christy by
explaining where she is today.
She is being home schooled in Colorado. Her dad was murdered
about two years ago, so her estranged mom came out and took all the
kids back. She is still hell on wheels, a little bit better. She has had a
lot of problems out in Colorado, so now she is being home schooled.
She has great grades. She is smart, but she is 14 years old without
borders and boundaries.
Lisa's explanation is that the failure was not in the student, but in
herself. Lisa may have failed Christy; however, it appears that Christy is
experiencing success. She is no longer homeless and has a parent who
cares enough to home school her. It appears that Lisa's idea of success is
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that the student graduates from Viceroy School. From all accounts, the
student is beginning to experience success in school as Lisa pointed out, "she
is being home schooled, and she's got good grades. " This is an indication
that Christy is on track to have some success in her education and is no
longer homeless.
Greg attributed the failure of a student to his perception that the
school built up the student's hopes beyond his ability. Greg believes the
school failed the student by promoting him when he did not achieve the
academic standards necessary for graduation.
When I think of failure, I think of a student who was here when I
arrived. He was a very personable young man and beloved by all the
students. He was not maintaining any sort of academic standing. I
mean, he had difficulty reading, difficulty writing, and difficulty with
mathematics, in everything. He got his high school diploma, and I
believe, received some scholarship money to attend Jr. College.
Ultimately, he took the money, dropped out, and I do not think he has
re-enrolled. In fact, I have not seen him in quite some time, because I
know that he is being talked to about trying to get back on track and
get back into school. It is just a horribly sad thing to see this kid sort of
be led to believe that he had finished high school when, in fact, I think
that it was very clear he had not finished high school even though he
had a diploma.
Greg suggested that the reason the student succeeded in achieving a
diploma without completing the necessary course work (which to Greg is
failing the student) was due to a "feel-good" mentality presented by the
school. Greg's explanation of this concept was:
Basically, it was the feel-good, everyone is the winner, there is no right
or wrong. You know, sort of namby-pamby-ism is why he did not
succeed. No one sat him down and said, "Look you can't do this.

118
Either figure out how to do it or understand that you cannot, and let us
try something else." No one was willing to do that. They just said,
"Well you made an effort, you really tried." That does not always serve
to help people, and that was all he got. The kid struck me as someone
who would have been willing to make a reasonably good attempt to do
these things, and, in fact, I did see him making an effort. Everyone
would simply look at the effort and say, "Well, that is good enough," not
the result of the effort. These feel good-isms of,· "If everyone gets a
diploma that will make them have the qualifications to have a diploma"
fails the students in the end.

Greg's story of this young man, like Delia's, indicated that he believes the
student can make the choice to succeed or fail. Greg indicated that he
believes the students may not have the tools to succeed in education when
he stated, ''Either figure out how to do it or understand that you cannot or let
us try something else." Greg expressed that he believes students need to
earn a diploma based on academic success . Greg measures success in onedimensional, traditional academic terms. He may not realize that we can
measure success based on how the students apply the knowledge they have
learned to their lives as well as by a letter grade.
As the teachers told the stories about the students they considered
failures, I could visibly see the pain on their faces. In contrast, as they talked
about the success stories and the joy of working with these students, you
could see the joy they felt in helping a student succeed . I got the sense that
the teachers struggled to focus on students who want to stay in school and
complete their education, rather than running after the ones who drop out of
school.
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Spencer tells the story of a young boy in his class who has improved in
all areas of his life since attending Viceroy. The changes that have occurred
with this boy have also had an effect on the boy's mother:

A boy started with me three years ago. He came in as a typical street
kid: dirty, angry, just eight years old, could not read. He is still in my
class. He is eleven years old. He has increased probably three grade
levels since he has been here in reading. He is one of my best math
students, and now he walks around with confidence. His mom is
stable. They have moved up in the shelter, which for him is like living
in the Taj Mahal, and he has clean clothes. He is a very different kid,
and I know if it was not for this school and the services that we helped
his mom with, he would not be here. He would be out on the streets.
The stability from his family and from this school has made a change in
him. When I get kids like him today, I always remember that they
could be the next so and so. I mean its little things like when you see a
kid reading. He is actually reading. He can pick up a book and read
word for word, tell me what he is reading. It gives me literally goose
bump.
This story gives us an example of how the students succeed based on terms
valued by the school when they have stability in their lives. This student also
has a parent who benefited from the programs the school has to offer. The
consistency of attending the same school for three years, coupled with the
confidence that he has a place to sleep each night, allows the boy to focus on
his education and demonstrates to him that there is life beyond
homelessness. This story is also an example of how excited the teachers get
when they see students applying what they learn in school.
Emily told the story of a young man who came to Viceroy as a refugee
from a foreign country. The young man was from Somalia, and we can only
imagine the suffering this child experienced in his young life. The process
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that the young man went through in making the decision to stay in school is
amazing and shows the difference a caring school and teacher can make in
the lives of these students. This story is an indication of how the face of
homelessness appears in different ways. The young man from Somalia grew
up in an intact home. His experience in a war torn country forced him away
from the familiarity of the known culture to a world where he was not only
homeless but also introduced to a foreign language and culture. The school
and the teachers provided him with a place to belong and confidence to
believe in himself.

I had a student who was from Somalia. He was a refugee. When he
came in, he came with learning disabilities. He was an eleventh
grader, and he thought he was not going to ever graduate. He was
only interested in getting his GED, but I convinced him that he could
actually get a high school diploma. He agreed to try the school for
three months. Three months came up, and he decided to stay longer.
The student started doing everything in his power to succeed. Was he
a straight A student? No, he was able to make D's, but he passed,
and became the classroom leader. He went from being a student who
did not want to be noticed to a student others looked up to. He got a
Price scholarship and that is what really hooked him. It was a $10,000
scholarship over a period of two years. In the essay he wrote for the
scholarship he said, "He wanted the Price Scholarship because they
were going to take care of him, because no one else in his life had
ever cared about him like the people that came in and spoke. " He is
still at City College. This is his second year, and he is probably getting
ready to transfer. He comes by and shows me his report cards, and he
is an amazing kid.
Emily sees this student as a success , not because he achieved high grades,
but because he stayed with the program, moved through the course work,
and received a high school diploma. His success is an example of how the
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community, as well as the school, stepped in to let him know that others do
care and will help students to achieve their goals. The experience of coming
from an intact home where he experienced love and support, allowed him to
be open to others when they reached out to help him.
For every student who fails to complete his or her education, another
student succeeds. The teachers offer varying points of view regarding
failures and successes. What is consistent with each teacher is his/her
determination to help the students learn the basic building blocks to education
and to offer them the tools necessary to achieve in life, so they no longer
have to live in the world of homelessness.
The significance of the teachers' stories about the successes and
failures of students who attend Viceroy School is that they provide an insight
to the teachers' expectation for achievement according to the standards they
set for the students and themselves. By identifying these expectations,
educators may adapt the curriculum, structures of the class, and their
expectations to meet the needs of this underserved student population .
CONCLUSION

The literature review for this research identified the barriers to
education homeless children experience in obtaining an education . I also
reviewed legislation that exists in order to remove these barriers but also
noted that the lack of knowledge about this legislation allows these barriers to
persist. The literature review also explained the difference between the broad
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and narrow definitions used by social agencies to identify who is homeless. It
also revealed the need for these definitions as they offered services to those
who are homeless. Lacking in the literature was information regarding the
type of education best suited for homeless children, and most specifically, the
teachers' points of view concerning this type of education.
Based on interviews with six teachers, the findings of this thesis reveal
the double-edged sword of offering an education to homeless children. One
edge of the sword reveals an environment designed to meet the particular
needs of homeless children and to remove the stigma associated with
homelessness. On the other edge is the observation that, in offering a school
that targets homeless children, the focus remains on the homeless plight of
the students, on their deficiencies, and on remedial education to correct them
thus providing the potential of reproducing poverty and social inequality.
The teachers reveal that they see the challenges they face in offering
an education to homeless children from a deficit perspective. They see these
areas of deficiency in terms of the children lacking consistency in where they
will sleep each night, not having enough food to eat, their lack of social skills,
and lack of appropriate parenting. They attribute these sources to the deficits
in the students' lives such as lack of role models and lack of cultural
experiences.
The teachers also identified interrupted education and the lack of
educational building blocks as challenges to offering an education to
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homeless children. What becomes apparent, from this research, is that while
it is important to recognize the students' learning levels as the teachers
develop their curriculum, it is equally important for them to devise a plan for
helping the students to achieve beyond their current learning level.
The sources the teachers attribute to these challenges reflect middle
class values the teachers unwittingly impose on their students. These middle
class values include the expectation that students arrive at school on time
with the basic-necessities of life met and having the cultural knowledge that
relates to the curriculum . Missing however, from these attributes is the
realization that the students often have role models and cultural experiences;
however, they do not meet the teachers' expectations of appropriate role
models and cultural experiences.
The teachers designed strategies for addressing these challenges in
order to address the emotional, physical, and educational needs of the
students. The teachers explained that Viceroy School provides flexibility in
the daily structure in order to address these needs. This structure allowed the
teachers to deviate from the traditional curriculum needs and putting aside
academics in order to address the students' emotional and physical needs.
However, this often resulted in turning the focus on their homeless situation
rather than on academics. When the teachers returned to teaching
academics, their strategies, again, focused on the students' deficits as they
often taught to a remedial level. As previously stated , it is important to
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address the students' learning abilities at a level equal to their current
knowledge, but what the teachers do not explain is how they offer an
education beyond the remedial level. The focus primarily on remedial
education reinforces the students' educational deficits. In doing so, the
teachers fail to acknowledge the abilities, experiences, and knowledge the
students' possess. Some teachers attempt to incorporate the students'
abilities, knowledge, and experiences by using writing prompts relevant to the
students experience, but, for the most part teachers see their students lacking
the cultural knowledge to express themselves beyond remedial level.
Consistent with the Symbolic lnteractionist theoretical perspective, that
guides this research, we can see how the teachers' understandings of
homelessness shaped the perception they have of their students. The
teachers in turn perceive their students based on how the students present
themselves to the teachers and reflect these perceptions back onto their
students. In so doing, they reflect their own middle class values. Symbolic
lnteractionism theory explains this interaction as "reflexive." George Herbert
Mead explains "reflexive" as meaning that we "think before we react." As we
process what the other person is saying to us and how they expect us to react
(Farganis, 1996), a relationship forms based on reflexive interaction between
teacher and student. The relationship changes and adjusts as each gains a
better understanding of the other. In the case of the teachers and students at
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Viceroy School, I found that this theory held true, but the focus of the teachers
remained on the students' deficits rather than on their strengths.
Another theory used for this study was Cultural Capital, which provides
the explanation for how the cultural capital of the middle class affects the
perceptions teachers have of their students. Cultural Capital theory states
that educators structure curriculum based on the dominant culture,
anticipating that children come to school equipped with the basic cultural
knowledge of the dominant culture (Macleod, 1995). The attitudes and
understandings of the teachers help shape how they respond to the cultural
capital the children bring to the classroom. As previously noted, the teachers'
perceive their students in terms of deficits, in so far as the children are seen
as lacking the cultural understanding of the middle class. Consequently, for
example, the teachers found that they needed to act as "cultural translators"
who needed to explain the stories and concepts presented in the curriculum
before they could teach it.
The teachers' reveal their middle class values in terms of providing for
the needs of their students. The teachers indicate that they believe the
parents fail to address the needs of their children and that some parents lack
the desire to do so. However, the findings of this research reveal that given
the opportunity, most parents want to provide for their children's basicnecessities of life and will make efforts to support them in their education.
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Consistent throughout the findings is the tension that exists for the
teachers in providing an education for homeless children. One side of the
tension consists of providing this education while addressing the students'
emotional, physical, and educational needs. The other side of the tension
reflects the challenge of refraining from judging the students for their
impoverished lifestyle. Included in this tension is the challenge of attempting
to incorporate the students' cultural experiences and knowledge into the
curriculum without putting too much attention on the fact that they are
homeless. As this tension plays out, we see the importance but also the
difficulty of focusing on the students' strengths rather than on their deficits.
Were they more consistently able to focus on the students' strengths, the
teachers could show that they value the students cultural experiences, an
approach that could help them to excel in their education .
SIGNIFICANCE

The significance of this study is that it provides an insight to the
challenges teachers face in offering an education to homeless children.
These findings reflect that these challenges include emotional, physical, and
educational issues the students present to the teachers. Also significant is
that the findings reveal the strategies the teachers use in addressing these
challenges.
What also makes these findings significant, from a sociological
perspective, is that they offer the insight that these children come to school
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willing to learn but lacking the skills to do so according to the expectations of
middle class educators. It also reveals the importance of identifying methods
used to address the challenges of teaching homeless children while taking
into consideration the skills they do bring to the classroom.
Researchers have focused on the effects of homelessness and
ineffective education on homeless children. A sociological perspective was
beneficial in understanding how the effects of homelessness deter children
from having uninterrupted education. Statistics reveal how many people are
homeless each night but the statistics do not reveal, as much, as how being
homeless effects these people, especially children's abilities to live a full life,
and to gain an education that will allow them to become contributing members
of a global society.
This research reveals the effects interrupted education has on
homeless children, which results in the students missing significant
educational building blocks necessary for learning. This is significant to the
research of education for homeless children as it reveals the importance of
identifying what is missing in the students' education and providing the tools
to the students to obtain these missing pieces of information. It also reveals
how curriculum available today reflects dominant middle class values and the
challenge of using this type of curriculum in teaching homeless children. The
ideas and language used in the curriculum is often unfamiliar to homeless
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children making it evident that teachers need to tailor the curriculum to meet
the cultural experiences of their students.
The teachers in this study saw their students through a lens different
from what teachers in traditional schools may see their students. The
teachers expressed that they saw their students as needy and lacking in
areas such as nutrition, shelter, and parenting. What is evident in the
teachers' comments is that they perceive their students based on their
understanding of homelessness, which they base on their own middle class
experiences. These understandings provided the framework for the
perceptions the teachers have for their students. These perceptions affect
the ways teachers structure their classroom , the methods they use in
presenting the curriculum, and the way they react to their students' behaviors.
This study provides educators an understanding of the importance of
recognizing that they tend to view disadvantaged students from a deficit point
of view. As they come to acknowledge this fact, educators can adjust their
methods for responding to homeless children by viewing the students based
on their strengths, recognizing that these strengths come from the life
experiences of the students, which do not always resemble the expected
norms of traditional schools.
Education holds the potential to play an important role in meeting the
physical, social, and emotional needs of homeless children (Johnson and
Ward, 1991). This highlights the importance for schools to provide a place for
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homeless children to receive an education where they feel safe and not
judged by their teachers and peers. Most research on the education of
homeless children focuses on the barriers to education based on the
bureaucratic restrictions and the daily challenges that prevent them from
focusing on their education. This research focused on the challenges
teachers' face in offering an education to homeless children who confront
these barriers to education. The significance of this research is that it
highlights the influence that teachers who teach at a school designed
specifically for homeless students have in reinforcing poverty and social
inequality as they focus on the students deficits rather than on their strengths.
It also revealed the double edge sword created in forming a school that
addresses the specific needs of homeless children. This study highlights the
school's good intentions in offering a safe, non-judgmental place for homeless
children, but in doing so, the school may participate in reproducing the
students' poverty and reproduces social inequality.
RECOMMENDATIONS

In her book, Within Our ReachJ. Lisbeth Schorr reveals that education
improved for all students, including disadvantaged students, when a trio of
participants collaborated in providing an education for children (Schorr, 1989).
The trio included the parents, the teachers, and the students. Her research
provides an insight to the importance of both teachers and parents sharing
the same vision for the students' education that provides a "sense of
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consistency" between parents and the teachers (Schorr, 1989). Schorr also
explains this collaboration between parents and teachers is more effective
when they ignore cultural and socio-economic differences and focus on
providing an education for the student (Schorr, 1989).
Following Schorr, one recommendation I have for Viceroy School is to
continue to improve involving the parents in the educational process of the
students. As noted above, the teachers viewed success when not only the
student, but also the parent, experienced improvement in their daily life. The
teachers also expressed that they saw academic success for students who
had parents involved in their life and education. The increased involvement
for parents would need to take into consideration the recommendation
revealed in the Schorr's research regarding provision of parental access to
participation in the school without focusing on the "cultural and social
disparities between teachers and parents" (Schorr, 1989). A study along the
same lines would be to study education success of children who have lived
among a family even while homeless. Several of the stories revealed in these
interviews indicated that children with out parental involvement or concern
tend to drop out of school at an early age. Children that came from an
environment where they had experienced life among a family were more
receptive to the help offered to them in completing their education. A study
such as this would provide educators with an understanding of the importance
of incorporating parents into the educational process for their children.
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Second, I suggest that advocates for students would be beneficial to
assure that all students receive services and have their needs met in order to
obtain an education that would allow them to succeed in their culture of
choice. This recommendation reflects the findings presented by Schorr that
when students have parents and educators working together to provide
students with effective education, the students excel.
I also recommend additional research to determine the effectiveness of
an education program designed for this specific group of students . These
findings further suggest the need for a greater awareness about how middle
class values influence the ways teachers perceive their students as well as
the curriculum they use to teach them. The importance of a study that
reviews the effectiveness of this program would provide educators with an
understanding of how the influence and reference to middle class values
places disadvantaged children in subordinate roles, reinforces poverty, and
promotes social inequality.
Research regarding the effects of education on homeless children who
enter a school specifically for homeless children and stay with this curriculum
through high school would include evaluating the success of students who
entered the school at third grade and stayed with the program through high
school. A comparison research would include a study about students who
enter the program in middle or high school. A study of this type would provide
the sociological insights to the effects of an education, free from concern
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about their impoverished lifestyle, as opposed to the effects on students who
mainstream into traditional schools. Research on this subject may also reveal
whether or not teachers who teach in traditional schools also focus on the
students' deficits rather than on their strengths.
Taken together, these recommendations would provide awareness to
educators of the importance of providing effective education to disadvantage
students, using methods that would include the students experiences. This
awareness would also encourage teachers and advocates to promote
opportunities for the students to achieve in all aspects of their lives and help
them become contributing members of a global society.
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