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ABSTRACT
There is a movement now, with the Common Core Standards, to shift away from the
focus on English and Math. Now all of Garner’s multiple intelligences can be
addressed and students are offered a wider range of opportunities to thrive and engage
in the educational process. The value of arts integration across the curriculum has
been proven beneficial in both cognitive and non-cognitive ways. However, putting
that integration piece into place takes careful and costly planning, and much
commitment and dedication. While that is taking place, there is an opportunity to
have teachers ready themselves for that eventuality. By using the handbook of
creative drama strategies, they can bring drama into their classroom with various
activities that promote creative thinking, imagination, collaboration. It will increase
their confidence and allow them to springboard from these scripted strategies to use
drama frequently in their classrooms, making the classroom environment more
engaging. It is a small step in arts integration and engaging students to not only
complete their high school education, but also help them to discover their strengths
and potential. It will help them develop their capacity for creative thinking, making
them better suited for the current world of employment.
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CHAPTER I
INTRODUCTION

There is value in creative thought. It is the path to the arts, innovation,
problem solving, and is not limited to any one discipline. The educator must keep
alive the mind and childlike sensibility within students through their years of
schooling. Creativity is an open-ended experience, full of exploration, challenging
problems, and the tolerance of productive mistakes (Gardner, 2009, p. 84). Robinson
noted in his 2013 TED Talk, “How to Change Education,” that it helps to prepare
students for the world of employment which, unlike in the past, is looking for the
characteristics of adaptability and creativity. Creative thought is not the domain of
the select few; we all possess these mental processes, which are cultivated from
decision-making, language and memory (Chrysikou, 2017, p. 86).
With creative drama strategies, educators could enhance creative thinking in
the classroom. This would not only develop non-linear thinking, but also embrace the
multiple intelligences that Gardner (2006) felt were overlooked in the current
educational approach. These strategies would focus on the individual student not
only by allowing them to work within various intelligences that are not often
addressed, but encourage the creative process. This process might involve many
failures before reaching a satisfying result; it might involve dealing with constructive
criticism, and collaboration with others.
1
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Keeping Creativity in the Public School Educational Model
The public school system was created during the Industrial Revolution in the
mid-nineteenth century in a pyramid design that served the state of the work force at
the time. Elementary education provided the large number of manual labor workers
that were needed, there were far fewer numbers that completed their education at the
high school level. Those that finished high school held positions requiring more
education. Even fewer pursued higher education to become professionals. The
system met the needs of the work force at that time (Robinson & Aronica, 2015, p.
34).
The pyramid design no longer applies, as now there is more demand for
intellectual labor. While it is even more important to complete a secondary education,
statistics show that the United States in 2012 had a graduation rate of 77% (Stephens,
Warren & Harner, 2015, p. 79). Although the country was in the top ten of the G-20,
Stephens et al. (2015) found Canada’s rate was 85% with Germany, Japan, Republic
of Korea and the United Kingdom at 92% and above. In looking at how the
educational level affects earning power in adults, ages 25 to 64, for those that ended
their education before high school, only 15% exceed the median income. Of those
that completed a high school education, 38% exceeded the median income; and those
that completed an academic higher education, 68% exceeded the median income
(Stephens et al. 2015, p. 91). The graduation rates in the United States indicate that
too many do not complete high school in a very high stakes world. In order to attempt
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to improve the graduation rate, factors that motivate a student to become more
engaged in their education and remain in school should be explored.
The current educational design works for most, but not all. Robinson &
Anronica (2013) felt that there would always be students that would find success
under any educational design, but conformity and standardization of the educational
system does not take into account individual differences and leads to disengagement.
Gardner (2011) believed that education could be greatly improved by taking into
consideration the learning proclivities of each student and trying to address that
student in ways that were aligned with their profile of intelligences.
Of the eight different intelligences in his theory, the current education system
basically addresses two: linguistic intelligence and logical-mathematical intelligence,
while the remaining six are minimalized. These eight intelligences operate as mental
computers of varying strength. (Gardner, 2003) If a student is not strongest in the
linguistic or logical mathematical intelligences that does not mean that there might
not be potential in the other six intelligences: Spatial, Bodily-Kinesthetic, Musical,
Interpersonal, Intrapersonal, or Naturalist. Without the opportunity to explore an
individual’s capacity in these other intelligences, it is likely that the student’s
performance may be mediocre. Without success, the level of engagement in school
would drop, possibly along with the potential of the student not completing a
secondary education. It would take life experiences, along with personal exploration
to discover their potential and then further education might follow in their area of
interest.
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Benefits of Arts Integration Across the Curriculum
The arts are engaging because they address a broader spectrum of the
intelligences, and if integrated in the core curriculum, can enhance learning in all
subjects. Silverstein and Layne (2010) defined arts integration as “an approach to
teaching in which students construct and demonstrate understanding through an art
form. Students engage in a creative process which connects an art form and another
subject area and meets evolving objectives in both” (p. 1). Arts integration relies
heavily on the progressive student-centered end of the continuum which aligns with
the Constructivist learning theory. These practices would include drawing on prior
knowledge, providing hands-on learning with authentic problems to be solved in
divergent ways, collaborative learning opportunities, reflecting on the learning, using
peer assessment, providing opportunities to revise and improve their work, providing
a positive classroom environment where risks can be taken, possibilities can be
explored and a supportive, cooperative learning community is nurtured (p. 2-3).
The California State Superintendent of Public Instruction, Tom Torlakson,
stated that a key design element in the new Common Core Standards is their crossdisciplinary nature. It is being acknowledged that the standards are not designed to
drive instruction, but to provide a framework for “achieving such 21st century skills
as critical thinking, creativity, innovation, collaboration, problem-solving and
communication” (Doyle, Huie Hofstetter, Kendig & Struck, 2014, p. 4).
It is the rare school that has a music, art, dance and drama specialist. When
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that idyllic situation exists, there may, or may not, be efforts made for collaboration
with the core teachers to align lessons or projects. The artistic subject is distinct, with
separate standards. If there is collaboration, it is limited to that project and not
something that is addressed within the classroom on a regular basis. Providing the
professional development to all core teachers so that they could integrate the arts
within their classrooms would be a challenge. The level of experience, exposure, and
interest in the arts, will vary within the teacher population. The expectation of
integrating these subjects would be overwhelming to some, and would have to be
executed in a very systematic way.
Integrating Drama in the Core Classroom
Studies have shown that integrating drama in the core classroom can have a
positive effect on learning due to the student engagement that occurs. McMaster
(1998) stated that drama was effective because it was based on the premise that “an
involved child is an interested child, an interested child will learn, and drama directly
involves the child” (p. 574). Students could increase literacy and fluency with the
repetition involved with drama. Students that make better connections in their
learning due to the kinesthetic aspects of drama, and through the interaction with
others students, develop empathy for others, while gaining a better understanding of
their own feelings, interests, and goals. This is a contrast to the test and test-driven
academic environment of the core classrooms. Tests tend to be concerned with the
sameness of people rather than the differences. The contrast alone makes the use of
drama a novel change, adding to the engagement factor. The multi-faceted benefits
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of drama cannot be measured with any test, but students discover their own clear and
confident voice.
There is a definite difference between ‘theatre’ and ‘drama.’ Way (1967)
noted that theatre was concerned with communication between actors and an
audience, whereas, drama was concerned with experience by the participants (p. 3).
Drama is not about a performance, it is about exploration and discovery. It is
concerned with the individuality of individuals, that is brought out by ‘doing’ and
being involved in the activities within the group. Through these activities, intuition is
developed, which is no less important than intellect in terms of the essence of full
enrichment of life through this inner resourcefulness.
Statement of the Problem
No Child Left Behind (No Child Left Behind [NCLB], 2002) increased the
level of accountability with standardized testing, increasing a focus on language arts
and math, away from the other core subjects and the arts. This pressure to improve
scores narrowed the curriculum, and forced the arts and other non-tested subjects out
of many schools across the nation. Courses such as history, social studies, civics,
geography, art, music, and foreign language are not the focus of high stakes testing.
This leaves many English learners and students living in poverty without the powerful
arts experiences that could motivate them in school, and potentially keep them from
dropping out. Jensen (2001) stated that when it comes to encouraging at-risk students
to stay in school, “the arts are the best vehicle available to do that job” (p. 9).
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By promoting a culture of strict compliance to the standards and test
preparation, the learning does not encourage the powers of creativity and imagination.
Doyle, et al. (2014) states that this emphasis on English/Language Arts and
Mathematics, results in a “rather flat educational landscape without a pathway for
students to foster creative expression” (p. 2). Robinson & Aronica (2013) learned
that the top priority of corporations in hiring was adaptability and creativity.
Creativity can be defined as the “purposeful generation and implementation of a
novel idea. In the workplace, it may be more aptly characterized as the effortful
pursuit and implementation of novelty that results in measurably useful outcomes”
(Chrysikou, 2017, p. 88).
As students prepare for higher education, schools must be mindful of the
needs of the workplace, which have come to involve flexibility of thought,
imagination, and the ability to adapt to change. Can the arts enhance learning while
promoting more flexible and creative thinking? Can the standardized approach of
education today manage to educate the whole child by utilizing the arts? By doing so,
can students also develop the interpersonal skills, confidence, and other non-cognitive
strengths that will prepare them for higher education, adulthood and their citizenship
within their communities?
California may be typical in that there are content standards in the Visual and
Performing Arts, but there is no accountability that every K-12 student has access to a
comprehensive arts education. The adoption of the Common Core Standards
provides the framework that allows the implementation of arts integration to support
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the target skills of the standards: critical thinking, creativity, innovation, and
collaboration, problem-solving and communication. How that is designed, and
executed is what needs to be examined. While the processes of professional
development to do this effectively are implemented, to various levels of commitment
and success, there needs to be an attempt to introduce creative drama strategies that
could engage students, enhance learning, and begin to help teachers gain confidence
in using the arts within their lesson development and classroom environment.
Creative drama can be viewed not as a subject of performance, and classroom
Reader’s Theater, but rather as a means to a more enhanced outcome across all the
curriculum of the core classroom. Creative drama can be utilized as a strategy for a
core teacher to consider when planning lessons which will allow both teacher and
students to have the classroom experience involve more of the multiple intelligences
than in the past, and promote the strengths of each individual student. Using creative
drama strategies in the classroom can be a means to target those skills for 21st
century learning.
Significance of the Problem
In an ideal world, every school would have a music, art, dance, and drama
specialist to provide exposure to these disciplines. Additionally, core teachers would
have sufficient professional development to effectively integrate the arts in their
lesson planning. They could make their classrooms more engaging; they could teach
constructive criticism to promote increased confidence, explore multiple perspectives,
explore ideas, increase communication fluency, support reading comprehension, and
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improve critical literacy (Donovan & Pascale, 2004). Ideally, they could fit all of this
into the required curriculum. Big dreams can be accomplished one step at a time. If
the teacher had a guide to help them incorporate creative drama strategies into their
lessons, including some transitional activities, and group exercises, the teacher would
be offering up a way to spark those unaddressed intelligences and promote more
flexible, creative thinking, all while developing the non-cognitive strengths. It would
promote better interpersonal relationships in the class, promote student engagement
and make school a place where they want to be.
The public school system was designed for a world that no longer exists.
Within recent history, the adjustment was made with No Child Left Behind to focus
on English Language Arts and Mathematics, which did not address the whole child,
or all of the multiple intelligences. With the Common Core State Standards
(Common Core State Standards Initiative 2010), an adjustment has been made to try
to adapt to the changing education and world of employment. Schools are preparing
students for success in society, in terms of their work, their place in their community,
and their ability to live an enriched life. With the 21st century skill as a target in the
Common Core Standards, the benefit of the arts will become an integral part of this
transition. How this takes place in terms of broad scale professional development is
being explored. While that larger piece of the puzzle is falling into place, in terms of
professional development, creative drama strategies can lay a groundwork that will
make the more formal process of integrating the arts into the core classroom easier.
Teachers could explore the benefits, while they gain confidence in mastering
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something new that might not be in their comfort zone in terms of classroom
management. They can learn that a noisy classroom may look like controlled chaos,
but, with guidance, paves the way to very engaged students. It can inspire both the
students and the teacher as they explore, discover and make surprising connections
within their studies.
Definition of Terms
The following are key terms that occur frequently throughout this project on creative
drama strategies:
Drama. Concerned with the experience by the participants, it is informal and
focused on the exploring of possibilities as a means of enhancing understanding. The
terms drama, creative drama, and process drama can be used somewhat
interchangeably.
Creative Drama. An older term for informal classroom drama where the
action is often suggested by a story, poem, original idea, or music suggested by the
student or adult. There is no emphasis for training actors for stage performance. It can
also encompass a more updated interpretation where drama is developed through
improvisation and role-playing. It does not need to be confined to the constructs a
story, poem or song. For this project the updated definition will be the rule.
Creative Drama Strategies. Activities that involve informal drama also
known as drama techniques or drama conventions. They are the everyday tools of the
drama teacher and help to develop enquiry skills, to encourage negotiation,
understanding and creativity.
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Process Drama. A more contemporary term referring to a method of teaching
and learning where both the students and teacher work in and out of roles. Compared
to Creative Drama, it is less likely to have a beginning, middle and end (Wagner,
2007; Definition of Process Drama, 2010).
Reader’s Theatre. A performance at which a play is read aloud for an
audience rather than memorized and presented. It may, or may not involve costumes.
It may, or may not, include extensive movement, or blocking of the actors. The actors
usually have their script in a folder that they hold throughout the performance, there
is no attempt to pretend that they are not reading.
Theatre. When a dramatic piece is presented to an audience. Actors
memorize their lines and it can involve costuming, scenery, and lighting. It is formal,
rehearsed, and polished. The focus is on the final product.

CHAPTER II
REVIEW OF LITERATURE
The literature on creative drama supports that it enhances learning within the
core curriculum, but the journey to make it an integral part over the long term is not
an easy one (McCammon & Betts, 1999; Simpson, 2016; Snyder, Klos & GreyHawkins, 2014; Wells & Sandretto, 2017). Various approaches have been taken and
the most success was found with programs that began with long-range planning and
taking into account both the cognitive and non-cognitive benefits of the integration of
the arts, and drama specifically (Simpson, 2016; Snyder et al., 2014; Wells &
Sandretto, 2017). The psychological perspective of creative thinking is examined
because it is the end-goal that will help students gain the 21st century skill that will
allow them to be more adaptable to the current world of work.
A review of the research shows that creative drama has a considerable effect
on academic achievement as well as the social aspects, the affective domain, and
attitude (Batdi & Batdi, 2015). The California Alliance for Arts Education (2004)
points out that there has been a thirty-five year gap in elementary teacher preparation
in the arts that has created a generation of classroom teachers with little or no arts
experience within their own school, or teacher preparation. These are the classroom
teachers that are now trying to bring creative drama into their classroom. They feel it
is time-consuming, takes too much effort, energy and creates confusion. They are out
of their comfort zone, and professional development will have to be carefully planned
and scaffolded to get past the initial resistance.
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California has a statewide education agency that offers standards-based arts
education professional development for classroom theaters through the California
Arts Project (TCAP, 2014). When bringing arts into the classroom there must be
clarity as to whether the integration is focused on the intrinsic value of the arts, or the
value of the consequences of arts education. The intrinsic value of learning and
experiencing the arts supports the fact the arts reflect what it is to be human and helps
us understand others and ourselves.
Catterall, Chapleau and Iwanaga feel the consequences of arts instruction,
leads to the development of many cognitive, affective and creative skills. More
specifically, educators have made the case that students demonstrate higher levels of
academic achievement in non-arts or other success in school through their
engagement with the arts (1999, p. 17).
It is the value of the consequences of drama, which is the focus of this project.
This project will provide a guide for core classroom teachers to try a variety of
creative drama activities and strategies in order to discover the strength of the
outcomes in both cognitive and non-cognitive areas. The prediction would be that
once creative drama becomes a regular part of the core classroom student engagement
will improve and the environment of the classroom will be more positive and
supportive.
The term “creative drama” and “process drama” will be used interchangeably.
Creative drama implies that there is a facilitator, or teacher, that guides students
through practices of behavior as skills that are physically and verbally acted out
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which result in an authentic experience for the participants. It may involve
improvisation, movement, rhythms that are created on the spot, not memorized or
scripted. It is non-exhibitional and process centered (Batdi & Batdi, 2015).
Positive Benefits of Creative Drama
Nichols and Stephens (2013) used four learning activities to demonstrate how
both the scientific method and the creative process could be implemented in the
classroom. Two activities involved students in grades K-3, and two involved students
in grades 4-6. In the lower grades, the first activity, about how plants grow involved
creative movement, and inferences made from listening to Vivaldi’s Four Seasons. In
the second activity, about carnivores, herbivores and omnivores, students were roleplaying different animals while playing a theater game by Viola Spolin titled “New
York Lemonade.” At the higher grade level, students were studying the Periodic
Table and the bonding between elements. The focus was on two main categories of
elements: metals and nonmetals. The students were using the scientific method while
making observations. Simple instruments were used to apply to metal or non-metal
elements, with the unpitched percussion instruments like a cowbell or triangle for the
metal elements, or the dull sounds of a wood block or clave for the non-metal
elements. There was a pairing exercise, and then the bonded elements would make
up a short rhythmic pattern to represent their compound. The final activity with the
older group examined solubility and miscibility. They would observe various
solutions, both soluble and insoluble, and form hypotheses. They were encouraged to
manipulate materials to create an artwork with each other. They followed the
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scientific method and their culminating artwork reflected their interaction with the
content information while encouraging the creative process.
The overlap in the creative process and scientific method provided a learning
experience that involved both artistic and scientific concepts. Nichols and Stephens
(2013) noted that an educator teaching outside their specialized field might feel out of
their comfort zone, and encouraged collaboration between core teachers and those
who taught music, drama, and visual arts when developing fully integrated lessons.
Hendrix, Eick & Shannon (2012) examined how the integration of creative
drama into a science enrichment program enhanced the learning of elementary
students’ understanding of sound physics and solar energy. The study also sought to
determine if student attitudes toward science could be improved with the inclusion of
creative drama as an extension to a well-known science inquiry program. The
quantitative data analysis revealed that the students who were taught science with the
inclusion of creative drama showed greater understanding of the science content than
the students in the control group taught without the inclusion of creative drama. Both
groups showed a slight decline in the science attitudes from pre to post survey. Even
though the change was slight, it was statistically significant. So creative drama
increased content understanding, but did not improve student attitudes toward
science. In this case, the researcher was also the science teacher that had a
background as an enrichment teacher with a professional orientation toward using
dramatic arts integration into school subject matter.

16

In a fifth grade social studies class, Rosler (2008) used process drama to
change the focus of teaching to students rather than the textbook. There was a drama
pretext for each lesson topic, for example, for their study of the Boston Tea Party, the
pretext was for one student to be the King, and several students to be British soldiers
returning to England to report the events of the Boston Tea Party. The scenes that
students created utilized the information form the text along with the appropriate
vocabulary. There was video and audio recording equipment set up in the classroom
and the teacher transcribed the drama sessions and interviewed a different student
after each process drama session.
Students were engaged, and on the occasions where students were observed in
the video partaking in non-academic activities, they were listening to the group and
were soon enlisted with a part, never to be off-task again. The teacher described her
classroom as being “alive” as the students were exhibiting critical thinking, growing
as readers and empathizing with people who were different from themselves. The
teacher admitted that the first month was not easy until expectations were learned, but
after eight years of teaching from the textbook, and resisting the use of process
drama, it will now always be integrated in her classroom.
Student engagement improved, collaboration improved, and the classroom
environment. Not all lessons were successful. Sometimes in order to maintain control
the teacher would take on a role, other times the teacher would be a participant as a
student. The disenfranchised students were also engaged in the learning, saving class
time that would have gone to dealing with discipline problems. The improvisations
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served as background knowledge that helped students comprehend and connect with
the more difficult content-area textbook passages. Process drama in this social
studies class took eight years for the teacher to try, a month to have the class
understand all expectations, and not all lessons went smoothly. The results, however,
were so positive that it continued to be an effective way to reach the wide variety of
students (Rosler, 2008).
Batdi and Batdi (2015) conducted a meta-analysis, reviewing 40 studies that
were carried out between 2000 and 2014 examining the effect of creative drama on
academic achievement. They reviewed quantitative and qualitative studies and found
that creative drama had a considerable effect on academic achievement. Some of the
non-cognitive findings were that creative drama resulted in a feeling of love towards
learning. There were influential outcomes on social, cognitive and affective domains,
along with creativity and critical thinking skills, attitude, and learning environment
and process. Creative drama was found to be a powerful instructional technique for
effective learning, and the implications for the use in the classroom to be far-reaching
and eclectic.
Challenges of Arts Integration
McCammon, & Betts, (1999) reviewed how one elementary school tried to
integrate drama into the curriculum. The school had a theater specialist that created a
theater lesson book, which provided an overview, theater games, and several Story
Theatre lessons. Over a few years, this specialist provided professional development,
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and provided support as teachers utilized these lessons and activities in their
classrooms.
Qualitative data revealed that the school culture supported teacher change in
that there was much collaboration between the teachers to promote the integration;
teachers felt theatre improved student self-confidence, risk taking and cooperation.
However, teacher participation disintegrated because support for peer mentoring and
reflection was weak. Peer mentoring dropped, there were no longer substantive
discussions about theatre, autonomy and isolation were promoted, and little
integration of drama and curriculum occurred.
An after-school class was set up using drama strategies such as story drama,
puppetry, and process drama. While the ten participating teachers enjoyed the class,
they found the peer interaction was most beneficial. They felt they could get similar
results using educational drama strategies and staff development literature. Meaning
that they could figure out the activities, but they wanted peer support. Peer mentoring
was highly effective, but difficult to schedule (McCammon & Betts, 1999).
The individual who wrote the manual functioned with a focus on production,
as opposed to creative drama, which would only be a classroom experience within a
lesson, and not for any type of presentation. This created an unfocused approach to
arts integration. The proposed specialist and the curriculum provided to the teachers
was an intrinsic approach, rather than supporting the consequences of drama.
Teachers who were more comfortable integrating creative drama, did not do so with
much frequency, and no clear explanation was given as to why this was the case.

19

This study indicated that an arts integration program needed careful planning in terms
of focus and goals, or professional development would not be effective.
The Hawai’i state legislature enacted ARTS FIRST in 2001, wherein the arts
were identified as a core subject, with a plan to have in place comprehensive arts
education by 2018. In 2016, the progress was unclear; schools were piecing together
arts education with part-time resource teachers, artists in residence, or self-selected
teachers in arts professional development. They found a shortage of certified K-12
teachers in all of the art forms. They looked to an arts integration framework for the
arts curriculum with the understanding that it would still advance powerful learning in
the arts as well as core content materials (Simpson, 2016, p. 2). Pomaika’i
Elementary School adopted the definition from the Kennedy Center: Arts integration
is an approach to teaching in which students construct and demonstrate understanding
through an art form. Students engage in a creative process that connects an art form
and another subject and meets evolving objectives in both (Silverstein & Layne,
2010, p. 1).
Within this well-developed arts integration program, Simpson (2016) looked
at the non-cognitive factors in their elementary school-wide model, the “ways
students interact with the educational context within which they are situated and the
effects of these interactions on students’ attitudes, motivation and performance”
(p. 10). In terms of drama, there was an expectation to integrate drama using tableaux
and pantomime and explore dramatic structures of role-play. There was a dual
objective to have high quality artistic expression, paired with content understanding.
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There was professional development to apply fundamental aspects of acting:
concentration, cooperation and collaboration to everyday classroom management
(p. 6). A full-time arts coordinator supported the teachers and regularly visited
classrooms, as the school could not afford full-time specialists. The three noncognitive areas examined were academic mindset, learning strategies and social skills.
In relation to academic mindset, it was found that the arts integration contributed to
attitudes relating to drive, safety and joy. Drive meant having both tenacity and grit.
Pink defines drive as “that which guides individuals to innovative engagement and
excellence through a sense of autonomy, mastery and purpose, a concept with
powerful applications for both higher learning and the work place” (as cited in
Simpson Steele, 2016 p. 15)
In developing persistence, the thought was established that mistakes were
opportunities, and failures were possibilities. Students became risk-takers and were
more creative, they worked through setbacks toward different approaches (as cited in
Simpson Steele, 2016, p.15).
Through the collaborative nature of the arts, these students felt more included,
supported and safe within their community that was connected by shared goals. The
students found joy in the arts and parents stated that it made learning fun for their
children.
Snyder, Klos, & Grey-Hawkins (2014) examined a four-year arts integration
program in a low performing Bates Middle School, where student achievement on the
Maryland State Assessment increased by 20% and resulted in a 77% decrease in
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discipline referrals. In order to implement this program there was extensive
professional development: a weeklong workshop for teachers with artists, a two-week
teaching lab with students, and the opportunity to participate in a cohort to achieve an
arts integration post-baccalaureate certificate, extensive trainings, conferences and
workshops. Qualitative and quantitative data were collected. This program
implemented the Supporting Arts Integrated Learning for Student Success (SAILSS)
through a grant. The challenges that were experienced in the McCammon study in
1999 were not repeated in this study.
The SAILSS model included the important components that were not just
limited to the classroom, such as commitment by the school, professional
development, an arts integration specialist and team, collaborative planning, collegial
co-teaching, and sharing community involvement. Because participation in the arts
integration program was mandatory, they gave their staff an option to stay or
volunteer to be moved to a different school before the program began. They even
created a Mission Statement:
Inspire-Encourage-Connect
Together at Wiley H. Bates Middle School, we inspire students, through
rigorous arts-infused curriculum, to believe in themselves and reach beyond
their expectations; encourage students to take an active part in their learning
and to develop life-long learning goals and appreciation for the performing
and visual arts; and create connections with the wider world through
technology and the arts. (Snyder et al., 2014, p. 6)
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As the Arts Integration model was adopted, they also added arts elective
courses to expand the students’ options for concept and skill development in the arts.
There were no arts classes at all when this program began; they started immediately
with integration of the arts within the curriculum. The students’ interest in the arts
increased to the extent that arts elective courses were added to expand the options for
concept and skill development in the arts.
From the fall of 2010 through the spring of 2013, Bates Middle School
developed 316 Arts Integration lessons. The surveys indicated that 50%-70% of the
students were involved in extra-curricular arts activities, including arts clubs,
countywide music and dance competitions and arts portfolios. The sign-in average
indicated that 50-75% of the families attended each Showcase event (Snyder et al.,
2014, p. 13) It was noted by the teachers that the Arts Integration had them reaching
students that were typically unengaged, and the Parent-Teacher Association (PTA)
noted increased parent involvement. They attributed this to the SAILSS model.
Although the focus of this model was on the arts, they acknowledge that the extensive
focused professional development was designed to improve teacher effectiveness.
The teachers’ familiarity with these strategies would have increased their
effectiveness even if their lessons were not focused on Arts Integration.
What was significant about the success of this arts integration model was that
it helped to reinforce the impact of arts integration across the national stage. The
school was now involved with programs of arts integration at the local, national and
international level. The lessons developed can be accessed at the school’s website
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where teachers can also submit arts integration lessons (Bates Middle School, 2014).
They recognized the benefit, carefully developed the lessons, and now all this is
available to everyone.
These studies look at the impact of arts integration on learning. The findings
cover individual classes to an entire school, all with very positive results both
cognitive and non-cognitive. What was different in these examples was the
professional development that included support for collaboration and allowance for
prep time for the integrated lessons. The greatest successes occurred when the
program was broad-based, and all-inclusive, like the Bates Middle School. Once the
students had the arts inclusion in their learning experience, they gained the ability to
utilize the non-linear, creative thinking that would allow for better problem solving
and innovation. This application brought education of the whole child into the play
that better prepares students for the current world of work.
It is important to include an examination of the psychological aspects of
creativity. From a psychological prospective, creativity can be broadly defined as the
purposeful generation and implementation of a novel idea (Chrysikou, 2017). It was
noted that creative individuals were better able to up regulate or down regulate their
cognitive-control system also known as cognitive flexibility. A study by Zabelina
and Robinson (2010) assessed the creativity of 50 undergraduate students and found
that creative people showed greater cognitive flexibility. In looking at ways to expand
our creativity, Chrysikou (2017) stated that exercises that shake up the normal ways
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of thinking could help put them in a creative mindset that could lead to creative
problem solving.
DiChristina, Houz, Cameron and Epstein (2017) found there to be four
different skill sets, or competencies, that were essential for creative expression. The
first was “capturing,” preserving new ideas as you came upon them and not judging
them. Next, “challenging,” where you gave yourself tough problems to solve; then
“broadening,” or exploring new things that increased your knowledge. Finally,
“surrounding,” or managing your physical and social environments. Creative people
thought of failure as a new opportunity. When looking at how to promote creativity
in children, it is suggested that a few minutes is set aside every day for creativity
training, make all problems open-ended, and to allow children to make decisions
rather than making the decisions for them.
Working with creative drama in the classroom involves all of these ideas. It
promotes non-linear thinking, it teaches independent decision-making, and it
cultivates the idea that a failure is never the end, but the chance to take another
direction, and in this reflection, promotes further creative exploration.
Summary
The literature shows that arts integration has a positive effect on both the
cognitive and non-cognitive when it comes to aspects of student learning.
Implementing an integration program takes strategic planning in terms of both
curriculum and professional development. Even those with an arts background
resisted, but as they began to incorporate drama into the classroom in a strategic way,
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they gained confidence in the ability to effectively manage this altered pedagogy that
can threaten the established abilities of classroom management. Chapter Three will
explain that there is a need to get teachers open to the idea of using the arts in their
lesson planning and classroom environment, whether or not they have any interest in
the arts. The benefits are great and the handbook that has been created will show
how, in a very systematic manner, creative drama strategies can be brought into the
classroom in a scaffolded way. With a collection of tested activities, the teacher is
provided with scripted lessons so that they can be guided through their choice of an
activity that can enhance a lesson, or simply improve the classroom environment.
Chapter Four outlines how the activities are organized in order to be userfriendly and Chapter Five addresses what needs to be address to move closer to the
ultimate goal of the arts being integrated in schools to enhance the learning across the
curriculum for all students.

CHAPTER III
DESCRIPTION OF THE PROJECT
The purpose of this project is to provide teachers that do not have access to a
drama specialist to have a resource that will help them incorporate various drama
strategies into their lesson planning. A handbook has been created for that purpose
that includes various creative drama strategies. These strategies are crafted in a way
that the majority of the verbiage is provided. Most lessons are in a script-like form
that provides a structure for the teacher as they gain confidence in guiding the class in
an activity that might not be in the comfort zone of teachers that do not have an
interest, or a background in the arts.
These strategies, or activities, can be integrated within a lesson, or can be used
to foster non-cognitive elements that will improve the classroom environment. The
various drama skills that are addressed have been noted within each activity and are
included in a Quick Reference Guide. With this guide the teacher can see what skill
that they would like to address, and then note which activities include that skill.
The guide, or table, has warm-up, welcome and introductory as the first skills
with the remaining activities in alphabetical order. The thought being that a teacher
who is not comfortable in the arts will want to start with the activities that are basic
and used to bring the class together and improve social interactions. From there, they
can try activities that are more complex. The Quick Reference Guide helps the
teacher scaffold their use of these strategies. The rate at which a teacher tries new
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activities will be in their control. With the scripted narrative formatting, they will not
have to spend as much time reading the description of the activity before trying it out.
The goal of a simple, user-friendly format was essential knowing that even
teachers with an arts background admit to resisting using creative drama within their
classrooms. They worried about the more controlled chaos aspect that is inherent to
some activities. All of these activities have been tested and notes are included that
help guide the user through some of the challenges. They provide the scaffolded
hand holding that is necessary when a teacher is trying new things without a mentor
present.
Once a few activities have been tried, the teacher will find the level of
engagement that takes place. They will find that some students who are normally
shy, or not involved with classroom learning, will become part of the group. As the
teacher begins to see how engaging these activities can be in a class, they will not
only take on the more complex activities that can be integrated into a lesson, but they
will continue to use the basic activities during transitions throughout the day.
Arts integration across the curriculum is the ultimate goal, but schools are
learning how to best implement that plan in an effective and long lasting manner. As
this is taking place on the larger stage, these activities can be a means of preparation
for the core teachers. They will learn the value of creative drama strategies, they will
gain confidence in how to execute these activities, and they will even start to adapt
them to their own liking. Their students will benefit, and they will be receptive if, or
when, an arts integration model is brought into their school.

CHAPTER IV
IMPLEMENTATION OF THE PROJECT
The activities in the handbook have all been used within a drama specialist’s
classroom, and their value is noted within that fine arts class. However, if used
within a core classroom, they can have a much further reach, and bring core teachers
to realize that the creativity that is sparked will make the planning and execution of
these strategies an enhancement to their classroom environment on many levels.
When it comes to drama within the classroom many teachers’ realm of thinking is
often limited to Reader’s Theater. Reader’s Theater is a play where the participants
do not memorize their lines and there is often choral reading. This is beneficial, but
drama in not solely about theater that lends itself to a production. This handbook will
help teachers experience the possibilities of creative drama.
The quick reference table notes the various ways each activity can be used,
and the drama skills that it develops. The easiest activities happen to be an excellent
starting point, the welcome and introductory activities. To help students learn each
other’s names the activity of Catch My Name, while Birthday Ensemble is a quick
exercise that allows everyone to share their birthday. To have students share their
similarities, Anyone Who is an excellent icebreaker.
The circle activities that are noted as good for introductory uses can always be
used during transitions times between subjects. A few suggestions would be Eye
Contact Scream, Fruitcake, Wow or Yes, and Bear, Fish Mosquito. These are very
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simple to execute, all totally engaging, without involving any running or excessive
movement within the classroom. If space is limited, these can all be done with the
students circling around the classroom of desks.
If there is a need to have the students use more focus, thought and create an
ensemble sense of collaboration Fizz Buzz, Pass the Clap, Group Count, and
Alphabet Game will draw them in and make them focus on the group task. To spur
their sense of imagination and free association Now It’s A…, Walking Through, Ten
Second Object, Macy’s Balloon, and Greetings will stretch them. These could be
used before a writing assignment, to get them comfortable to try new ideas that might
come to mind. Helping students to use their imagination can be excellent to relax, to
shift gears between subjects, or to unwind from a very intense work period. The Zen
Neck Stretches can help them work out the kinks and help them develop a habit of
taking breaks to alleviate stress.
Some more complex activities involve figuring out strategies and can be
introduced once the group is used to working together. Attacker vs. Defender, Who’s
the Leader, and Pointing Go take more concentration but can be very satisfying when
the group is able to follow through successfully. Over time, the students get a sense of
the ensemble and there develops a group sensibility that promotes a very cooperative
environment within the classroom.
In using the Quick Reference Guide, the topic headings can guide teachers in
the certain directions. If they want to focus on the group then the categories of
Cooperation/Collaboration and Ensemble would be the best choice. Activities in the
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Imitation category could be a good gateway into the categories to spur the
imagination: Characterization, Imagination, Physical Expression and Sensory
Awareness. To prepare the class to focus, the activities in the following categories
would help: Concentration, Listening, Memory, Observation, Problem Solving and
Self Discipline. To stretch their speaking skills there would be activities in the
Language Skills, Narrative Skills, Speech and Vocal Expression categories.
The activities that are the most complex would be those that involve role
playing such as Role Play Interview and Mantle of the Expert. These involve more
planning, and will involve more content material. Conscience Alley is a good
transition for these activities and it is easier to execute and involves dealing with
moral choices, which may or may not relate to content material.
At this point the teacher is dealing with teaching through drama, they will be
confident in integrating content material into their lessons. Having started with the
very basic activities, taking on creative drama strategies in the classroom will no
longer feel like marginally controlled chaos. The teacher will be confident in their
classroom management because they slowly brought the class through activities that
were gradually varied and complex.

CHAPTER V
DISCUSSION AND RECOMMENDATIONS
Exposure to the arts in any way is beneficial to students, it is not always
present at all levels in schools. When it is available, the order that it is likely to be
present is music, art, dance and then drama. In the Snyder et al, (2014) research at
the Bates Middle School it was significant to note that when they were given a
released period, the art, music, and dance teachers worked with the Arts Integration
specialist to create, plan and model lessons for content teachers. Core and art content
teachers met with the support personnel, which included the Arts Integration
specialist and the Arts Integration Support Team three times a week. Over the three
years of the SAILSS project, they increased the arts staff to include ten highly
qualified teachers throughout the arts including visual arts, music and dance. Where
are the drama teachers? They would have guest artists be part of an Artist-inResidence program, but in this case, they did bring artists in for drama. Even within
this broad visionary model, drama seems to be seen as something that is not skillbased, possibly something that is so entwined with English Language Arts that it is
presumed to be easily taught.
It is always a challenge to keep the arts validated. Within a school that has
Arts and Technology in their name, teachers had to create standards-based report
cards for the kindergarten through fifth grade in order to bring focus and, ultimately,
validation to their Fine Arts Program. Similarly, it was important not to have the
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handbook come across as a resource for Summer Camp activities. The focus has to
be on the value of enhancing both the cognitive and non-cognitive, of addressing all
of the intelligences. It is about teaching the whole child.
There is a need to continue to promote arts integration in schools as well as
arts as their own standards driven subjects. Creative drama can help hit the 21st
century skills that are the targets within the Common Core Standards. Today we hear
about mindfulness, and about the importance of play in everyone’s life, not just
children. Utilizing creative drama strategies can play a part in all of this. We, as
educators, are shaping students to be productive and happy citizens. This project is a
step towards making that happen one teacher at a time, one classroom at a time. The
teacher who taught social studies at the eighth grade level who resisted using drama
for eight years stated that she would never go back. She wondered why she doubted
the effectiveness, when she had an arts background. (Rosler, 2008)
We want to promote and cultivate creativity in our students, and in doing so
we are seeing education as being personalized to every student (Robinson & Aronica,
2015). We need to have them confident in their imagination, bold in their original
ideas, which spans all subjects, not just the arts. By trying to approach education as
more human and organic rather than mechanical or industrial, we capture the variety
of potential. If we provide experiences that capture all of the multiple intelligences,
the individual might discover a strength that will keep them in school, and draw them
to a direction that they never anticipated. In professional development for arts
teachers, there is a focus on 21st century skills of the Four C’s: creativity, critical
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thinking, collaboration and communication. These skills can move us into an
educational process that develops the individual for the world today.
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DEDICATION

This handbook is dedicated to all the teachers that are seeking the extra spark
in their classroom. May they grow in confidence and experience the positive effect of
creative drama as they help students develop their creative thinking through these
strategies and activities. It is my hope that the scripting and the organization of this
handbook will encourage teachers to use this as a springboard toward integrating
drama into the core classroom.
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INTRODUCTION
After teaching in a core classroom for many years, I was fortunate to be given
the opportunity to develop a drama program at a K-12 public charter school that also
had specialists in art, music, dance and technology. Arts and technology was even
part of the name of the school at the kindergarten through eighth grade level. It was a
utopian situation where the focus was on educating the whole child.
Over the years, the benefits of this environment, which included experience in
the drama program, began to make these students stand apart when they would go to
audition for various productions in the area. At the high school level, there was a
clear difference in the quality of the presentation of student speakers at graduation
between those that had taken drama, and those that did not. There was positive
feedback from other teachers, both involving the cognitive and non-cognitive aspects
of various students that had been in the drama program. As a teacher in this unique
setting, it became a concern that not all students could reap these benefits. So often
schools will provide music and art programs, with dance being the next to roll out,
and drama being the last.
Gardner (2011) with his theory of Multiple Intelligences pointed out that with
the recent focus on standardized testing in No Child Left Behind (No Child Left
Behind [NCLB], 2002), the educational designs addressed only two of the original
eight multiple intelligences, that of linguistic intelligence and logical-mathematical
intelligence. The other eight were off the radar. Authors Robinson & Aronica

48

(2015), were concerned that because the individual was not being considered, that the
students are becoming disengaged, increasing the likelihood of dropping out of
school. With Common Core, there is a new focus on what is needed to prepare
students for the new work of work. These include critical thinking, creativity,
innovation, collaboration, problem solving, and communication. Now the remaining
intelligences can be brought back into a balanced educational design that will address
the potential capabilities of the variety of students that make up the population. These
include the following intelligences: Spatial, Bodily-Kinesthetic, Musical,
Interpersonal, Intrapersonal or Naturalist.
If those in schools without a drama specialist could understand that drama is
not about performance, teachers can learn to weave these creative drama strategies
into their lesson planning to engage their students. These strategies can be utilized
across the curriculum and can improve the classroom environment with the
interpersonal elements that come onto play. Utilizing drama within the core
classroom can capture the multiple intelligences, as well as develop the Common
Core target skills, all within the core classroom.
Recognizing that professional development of a formal arts integration
program is something that may not occur in all schools or districts, it is necessary to
find an innovative way to begin to utilize creative drama strategies. Until that dream
of a formal arts integration program becomes a reality, teachers can follow this userfriendly handbook that provides a script to guide them through the teaching of this
new territory. Even those without an arts background can scaffold their teaching,
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slowly taking on activities that are more complex. Once they see the effect it will
have on the students, they will be enthusiastic to continue. At first, they might feel
out of their comfort zone, but the benefits will soon win out.
All the activities have been classroom tested for many years. Within each
activity the bolded text is what the leader of the group says to the group throughout
the activity. It saves time in preparation of the lesson. The challenges are noted with
clear guidance to avoid the pit-falls. Once the teacher gains confidence, they can
springboard from these strategies to tie into subjects across the curriculum. It will
bring the benefit of creative drama to more students, and keep them engaged in
school, so that they stay in school. It will promote creative and innovative thinking,
they will be more comfortable with collaborative learning because of the ensemble
activities, and, overall, have a skill set that prepares them for the future.
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Alphabet Game
This activity is very simple, students are given the who, what and where, allowing
structure within which they think creatively.
Level: Elementary and older
Drama Skill: Concentration, imagination, listening.
Time: 15 minutes
Objective: To hold a conversation with someone while starting each sentence with
the next letter of the alphabet.
Description of Activity: Two students are given the who, what and where. The
characters that they are, what those characters are doing in the scene and where the
scene takes place. This can be given by the teacher, or group leader, or by the class.
The first person begins their sentence with the letter “A,” the second person responds
with a sentence that begins with the letter “B”. This continues until they get to “Z.”
Set up: Two volunteers are chosen. For the first time two students should be chosen
that have good verbal skills. The teacher can demonstrate how a conversation might
go by giving an example.
Now that we have our two volunteers, they are going to be given the who, what
and where. Our first conversation will be between two students, talking on the
last day of school, and they are at school.
This student will start their sentence with the letter “A”, and the other student
will reply with a sentence that begins with the letter “B,” and it will continue to
the end of the alphabet. The conversation must follow a logical train of thought
on the given circumstance.
Example: If the scene involves two students talking on the last day of school.
A:

All day I was watching the clock.
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B:

Boy, you said it, it will be great to have the summer to play.
A:
Can you believe we have over two whole months?
B:
Don’t remind me that it will come to an end before it starts.
A:
Everyone is going to sleep in late tomorrow I bet.
B:
Fat chance here, my family is going camping, we leave early
tomorrow.
A:
Going to the mountains?
B:
How about this, we are camping at the beach!
And so on….

Variation:
You can begin the conversation at different points in the alphabet
rather than at the beginning.
This can be done in groups of two with the students deciding the parameters, or with
three, with one person acting as the leader and giving suggestions when needed.
Writing Variation: This activity could be a writing activity with the who, what and
where given like a prompt and using the A and B for the participants. It could apply
to any subject and it could be noted that certain points must be brought out in the
conversation. The two people in the scene could be workers in the zoo that are
dealing with the topic of how to take care of the reptiles. Students would need to be
sure that the characteristics of reptiles are somehow mentioned in the conversation.
Students could pair up and read each other’s scripts, and then complete a simple
rubric for their own and their partner’s work. The rubric could consist of a) Was the
entire alphabet covered? b) Did the conversation follow a logical pattern? c) Were
the subject points covered in the conversation? d) Was the information accurate?
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Anyone Who
Level: Elementary and older
Drama Skills: Welcome, Introductory, Cooperation/Collaboration, Ensemble,
Listening, Observation, Speech
Time: 15 minutes
Objective: For the group to learn their commonalities while getting to know one
another as an ensemble.
Description of Activity: Somewhat similar to musical chairs, but instead of music
starting and stopping, the person that is not in a chair announces commands. If the
command pertains to any person in the group, they must change seats and the
“commander” tries to take a seat. The remaining person is the next one to announce a
command.
Set up: Arrange chairs in a circle with the seat facing out. Have one less chair than
the number of students, one student will be standing outside of the circle. The chairs
are so close together that they are touching. No one walks through the center of the
circle in this activity.
The person standing will be called the Commander or Director. They will
announce a command which will be something that they personally have done,
accomplished, like, wish for, by saying, “Anyone who…….” For example, if
they wear glasses they might say, “Anyone who wears glasses,” if they play the
piano they might say, “Anyone who has taken piano lessons,” if they have read
the Harry Potter books, they might say, “Anyone who has read the entire Harry
Potter series.” The important thing is that it must be something about
themselves.
If any of the group members have that in common, they must change seats.
They must move in one direction so there is no bumping (choose either clockwise
or counter-clockwise). You cannot just go to the seat next to you. The person
who remains standing is now the new Commander or Director and they continue
the activity by announcing a new command. They can call the command from
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a point outside of the circle. As more people play the part of the commander, we
learn something about them that we did not know at the beginning of class.
If needed, some other examples of commands might be: Anyone who is wearing
shoes with laces, can play an instrument, has ridden a horse, watched four TV shows
in a row, gone rock climbing, ate breakfast, did not eat breakfast, has blue eyes, can
speak a different language, is sleepy, is hungry, went to Disneyland within the last
year, has been surfing.
The main point to remember as the Commander is that the command must be
something that applies to you, it cannot be something arbitrary.
Note: In the drama room, we do not have desks, just chairs, in order to create acting
space. The normal classroom may not have enough space and it can be played in a
different manner.
The students can stand shoulder-to-shoulder, which might be around the desks, the
director can be in the center. If the students walk quickly, but safely, they can just
walk to the open spot in the circle. Whoever did not make it to an open spot is the
new commander.

55

Attacker vs. Defender
Level: Upper Elementary and older
Drama Skills: Concentration, Ensemble, Observation, Problem Solving
Time: 10 minutes
Objective: Students will be able to follow directs and implement a strategy.
Description of Activity: Each person selects a person in the group as their attacker
and another who is their defender. While moving around the room, they must keep
their defender between them and their chosen attacker. This should be done in a clear
area, it will not work in a classroom full of desks.
Set up: The teacher informs the class of the following:
Please stand in a circle. Look around the circle and select one person to be your
attacker and another to be your defender. This information is not revealed, keep
it to yourself. Soon I will ask you to move around the area at a casual pace
without talking.
As you move through the space, please position yourself so that your defender is
always between you and your attacker. Begin.
Ask the class to freeze after about two minutes. Allow the students to reveal their
defender and attacker, you will see if they followed the instructions.
You will probably find various patterns that the group will take. It is never
predictable, always different, and the students enjoy using a clear strategy as they
move.

Thank you to Gia Jones for this activity.
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Author Styles
Level:

High School

Skill Level:

Intermediate to Advanced

Drama Skills: Characterization, Concentration, Imagination, Listening, Memory,
Speech, Vocal Expression
Time: 20 minutes
Objective: To develop the ability to change the style of speaking.
Description of Activity: Three volunteers, two are conversing, the third calls out a
different author to signal the others to change their style of speaking.
Set up: Before the volunteers are selected, the class needs to discuss the style of
speaking that would be characteristic of particular authors.
An example of authors might be:
Stephen King (horror)
Shakespeare
Lewis Carroll (Alice in Wonderland)
Dr. Seuss
A.A. Milne (Winnie the Pooh)
Maurice Sendak (Where the Wild Things Are)
J.K. Rowling (Harry Potter)
J.R.R. Tolkien (The Hobbit and Lord of the Rings)
The person who is calling out selects three authors to use in the activity. The class
will decide on the who, what and where. “Who” the two people are that are
conversing, “what” is their relationship. “What” they are doing in the scene, and
“where” the scene takes place.

57

Bear, Fish, Mosquito
This activity can be done easily if there are few minutes at the end of class. It has a
competitive feature that keeps students very engaged.
Level: Primary and older.
Drama Skills: Welcome, Introductory, Characterization, Concentration, Listening,
Memory, Pantomime, Physical Expression, Self-Discipline, Timing
Objective: To follow directions in order to anticipate a positive outcome.
Description of Activity: Students stand back to back, on the call, they turn and they
are either a bear, fish or mosquito. Similar rock, paper, scissors, this has bear eating
fish, fish eating mosquito, mosquito killing bear. In this activity, there are motions
and sounds added to each of the three choices. It helps to keep the defender in the
same position. If everyone has a turn, you will have a champion at the end.
Set up:
First we will review the three signs of this game. For Bear, put your hands
above your head making very scary claws, and roar. For Fish, put your hands
flat on your cheeks and move them like gills, by lifting the back side near your
ears. You will also need to say, “Glub, glub, glub!” For Mosquito you bring
your hand to your shoulders to make little flipping wings, while making a
buzzing noise. Let’s practice that.
Now we will start the game by having two students stand back to back in front of
the class. Leave about two feet between you. After I say, “Bear, Fish,
Mosquito,” turn around and show that you are a Bear, Fish or Mosquito.
Remember, make your signs big. If your hands are not above your head, you
are not a bear.
Remember, Bear eats Fish, Fish eats Mosquito, Mosquito kills Bear.
If you are the same sign, it is a do-over. If you are the same for three times, both
of you are out. When you turn around, hold your position and keep making
your sound. We will determine who wins the round, and who needs to sit down.

58

Birthday Ensemble
Level: Elementary and older
Time: 10 minutes
Drama Skills: Welcome,
Concentration,
Cooperation/Collaboration,
Ensemble, Problem Solving.
Objective: For the group to
organize themselves in the order of their birthday by month and date by using hand
gestures, no verbal communication.
Description of Activity: Students stand in a line and then, without talking, reorganize
themselves in birthdate order.
Set up: Teacher designates which end is January and which is December.
Now without talking at all, and only using hand gestures, as a group, organize
yourselves in the order of your birthday by month and date.
Watch them figure out a way to communicate the months and dates with gestures.
Resist the urge to coach them on how to communicate, let them discover a way.
Younger ones might need some help, or their activity might organize by month only.
You can give a time limit for older students and advise them of the limit before they
begin, or you can have them freeze once they appear organized. You might have them
bring the ends of the line in to form a circle before you have them state their
birthdays. Students need to correct their position if there is an error.
Now starting from the front of the line state your birthday, month and date. If
there are any errors, please change your position in line.
Once completed, congratulate the group for working together so well, and problem
solving.
Variation:
This line-up activity can be done with height, shortest to tallest; or, hair color, lightest
to darkest. Both are done without talking.
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Catch My Name
Level:

Elementary and older

Drama Skills: Welcome, Introductory, Concentration, Listening, Memory.
Time: Depending on the size of the group. About 15 minutes.
Objective: To learn the name of everyone in the group, with a focus on eye contact.
Description of Activity: Students stand in a circle and toss an object such as a bean
bag to each other while saying, “Hi, I’m (their name)!” The game then changes to a
student saying their name and the name of another student, “Sally to Roger” with
each toss.
Props:

Soft object, like a plush toy, or a playground ball.

Set up: Have students stand in a circle. Teacher will have a soft object that will be
tossed.
I am going to make eye contact with someone, introduce myself, and toss this
object. That person will do the same to someone else in the circle. Please make
sure that everyone gets a turn and there are no repeats until then.
The teacher starts by making eye contact with a student, tosses the object and says,
“Hi! I’m Ms. Whoever” The student then continues by tossing it to another student
and saying, “Hi! I’m Mary” and so on. For the younger ones, it may be wise just to
do this portion of the activity on one day, then repeat it the next day before moving
on to the next step.
Next step: Here is an extension of the game which can take place within the same
class time, or on another day.
Now that we have introduced ourselves to each other, we will change the activity.
You will make eye contact, and say, “ Your name to someone else’s name,” and
then toss the object. For example, I would look at Sally, say, “Ms. Whoever to
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Sally,” and toss the object. Make sure that everyone gets a turn before we
repeat to anyone.
Variation:
1)
One variation could be for the catcher to say the name of the thrower. This
may work a few days following this activity at the beginning of the school year.
2)
You could use categories such as animals, colors, ice cream flavors. You
would have to go around the circle so everyone knew everyone’s choice. It would
raise the level of concentration needed.
3)
Content application- Any subject matter that can be listed would work with
this activity. Great for language learners. Some suggestions might be nouns,
adjectives, mammals, phases of the moon.
Note: There may be language learners, or shy students that might experience high
anxiety with this game. The teacher can back out of the circle and walk behind the
students. If a student is hesitating, the teacher can whisper the name into their ear.
This cannot be like a test, it needs to be light-hearted. Students will gradually
become more focused so that they can participate at the speed of the group.
Always side coach the class about making eye-contact before make their toss.
If a ball is used, you can have them have it bounce once in the middle of the circle.
They will say the next student’s name aloud and they can improve coordination by
catching it on the bounce. This would work better for older students.
Thanks to David Farmer for the springboard of this activity.
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Conscience Alley
Level: Upper Elementary and Older
Drama Skills: Concentration,
Cooperation/Collaboration, Imagination,
Speech, Spontaneity, Timing, Vocal
Expression.
Time: About 30 minutes
Objective: To have students experience the
thought process of working through a
dilemma and arriving at a decision.
Size of Group:

Beginning- Three
Intermediate- Five
Advanced- Seven to Nine

Materials: (optional) Beginning level- devil and angel props, can be dolls or
drawings. At older level the props would denote “pro” and
“con” positions, for example, a “+” and “-.”
Description of Activity:
The teacher, or leader, selects a dilemma that involves a character, a person in history,
or that a student might have. The group is divided in half, students stand facing each
other, leaving about five feet between them. The last person is the one with the
"dilemma" who has to walk down the path in between the two groups of students.
One half of the group is assigned to talk to the person in the middle and voice the
arguments to make one decision, and the other side argues the opposing decision.
The person in the middle can walk back and forth a couple times, then he or she must
state their final decision on the issue. It would be best for students to just say one
sentence repeatedly that supports their position, otherwise their main point may be
within to many words and may not be comprehended by the person walking “down
the alley.”
Side Coaching: Keep repeating your sentence! Keep your volume at
conversation level. Try not to pause. Convince them. Believe in your argument!
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Adaptations:
At the beginning level the dilemma must be very simplistic, a very clear issue
between good and evil. At this level three people would participate in front of the
group. One person can sit or stand in the middle, the other two would be on either
side facing the person in the middle. If pro and con props are used, each person on
the side holds one of the props and takes a turn to make a statement to support the pro
or con side of the argument. After several statements, the person in the middle must
tell the class what they decided. For example, the dilemma could be do you take
cookies from the cookie jar before dinner when you were told specifically to wait
until after dinner.
The intermediate level involves two people on either side of the argument, forming
the “alley”. As the person walks by, the two that are adjacent to the "walker" raise
their volume, and as the "walker" passes, they lower the volume. This way the
audience members can clearly hear the statements that are being made. The dilemma
can be more complex. For example: You are told to clean your room before you can
leave to visit a friend. Do you put things away neatly, where they belong, or do you
shove everything under the bed.
The advanced level should be able to have good control in modulating the volume, so
the audience can hear only two voices at the same time. Even the "walker" needs
structure on that so that they can actually hear the information that is being presented.
The dilemma at this level can be very complex, with no clear moral direction. The
dilemma could be what President Truman faced when he had to decide whether or not
to bomb Hiroshima to end World War II.
The dilemmas chosen can involve figures in history, characters in literature, it could
even be done to practice a foreign language. Although this is improvisation, most
students are not intimidated because they are given much structure here and they are
very confident with their arguments. Time may be taken before the “walk” to have
each group discuss the various arguments that could be used.
Tips for Reflection:
To the "walker"- Did you make your decision based on the arguments heard on the
walk? Was the volume of those in the alley an issue, could you hear one side better
than the other?
To the students forming the alley- Did you present a variety of arguments, or did you
repeat one or two statements.
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To the audience- In spite of the "walker's" decision, what did you observe that went
well, and what did not work well.
Suggested Applications:
English:

The "walker" can be a character in a story.
Alice in Wonderland when confronted with the "Drink Me" bottle.
Friar Lawrence deciding whether to follow through with the plan to
have Juliet fake her death in Romeo and Juliet.

History:

The "walker" can be a figure in history that has to make a difficult
decision:
Harry Truman, deciding whether or not to use the atomic bomb.
General Eisenhower, deciding when to cross the English Channel to
invade the mainland.
General Washington, deciding when to cross the Deleware River.

Science:

The "walker" might be a scientist whose invention, or discovery, might
cause more harm than good.
Copernicus, deciding if the discovery that the earth revolved around
the sun was worth the social isolation that resulted.

Adapted from: David Farmer http://www.dramaresource.com/strategies/consciencealley
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ELA Nouns/Adjectives; Verbs/Adverbs
This activity could be used as an introduction lesson or review. Because of the
kinesthetic nature both the students performing and the students watching will
benefit.
Level: Second through Fourth Grade
Drama Skills: Language Skills, Listening, Memory, Pantomime, Physical
Expression, Spontaneity.
Time: 15minutes
Objective:

To understand the difference between a noun and an adjective.
To know the proper order of nouns and adjectives

Description of Activity: Two groups of five will use their body to show, or mime,
the noun or adjective. One from each group will then be paired and the class will
decide if they are in the proper order, or if the pairing makes logical sense.
Set up: Choose two groups of five students. Have them face the class, the teacher
can stand in the back of the room. Starting with the group to the right, the teacher
will state a noun and the student will use their body to show that noun. If the student
is hesitant, the teacher can show them and they can copy. That way, with the teacher
in the back of the room, the others will not know that the performer is getting help.
The nouns should be relatively simple to mime such as chair, house, cat, tree, girl or
boy.
Then the teacher will do the same with the adjectives. Again, keeping the choices
very simple to mime, and offering help to those that seem timid. For example: small,
cold, large, mean.
Non-example: Call one “noun” student and one “adjective student to the center. Put
the noun to the left of the noun. Then ask the students to mime their word, then have
them each say their word, noun first and then adjective. Ask the class if that makes
sense. Example: cat small.
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Non-example: Have the adjective on the left and the noun on the right, which is the
proper order, but use a pairing that does not make logical sense. We can have a large
cat, or a mean cat, but a cold tree might not seem logical. Try to make pairings that
are nonsense.
The class could decide on how to match up the five pairs so that they make sense.
Have the class say the pairings chorally, and, or, they could write down the pairings.
Up to this point none of the words are presented graphically, so the pairs could go to
the board and they could write their words out. The class could note if there are any
misspellings, and there could be a discussion to guide the corrections.
Variations: This exercise can be done with Verbs and Adverbs. Care must be
taken to keep it simple and easy to mime. Verbs might be sleep, run, hop, look, walk;
adverbs might be quickly, quietly, slowly, loudly. Proceed to pair them up with the
non-examples. The class might want to help to make up the best pairings for the
words that they have to work with. This activity could be enhanced with word cards
that each of the selected student could hold in front of them after they mime their
word, or after the class tries to guess their word.
Evaluation: Were the students able to mime their words on their own?
Were the students able to correct the non-examples?
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Eye Contact Scream
This is a quick ensemble activity for transitions, or at the end of the class.
Level: Primary and older.
Drama Skills: Welcome, Introductory, Characterization, Concentration, Ensemble,
Reaction, Self-Discipline, Timing,
Objective: To have the group follow directions, using eye contact to eliminate
members at a rapid pace.
Description of Activity: Students stand in a circle, they look down, on the count,
they look up and make eye contact with someone in the circle. If the selected person
is also looking back at them, they both scream and leave the group. This continues
until two people are left.
Set up:
Circle up. Look on the floor in the center of the circle. Think of someone who is
part of the group that you will look at after the count. You will look at that
person, making very clear eye contact. You will not look over their head, you
will not look in between people in the circle. Your job is to follow the rules. If
you both are looking at each other, you both scream and leave the circle. Move
the circle in and we start another round. Here we go, “Three, two, one up!”
There will be rounds when no one will be out, but that will change quickly. What
brings energy to this activity is the speed that is maintained in swiftly moving to the
next round.
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Face Pass
Level: All
Drama Skills:
Ensemble,
Imagination,
Imitation,
Observation,
Physical
Expression,
Vocal Expression
Time: 10 minutes +
Objective: To increase personal comfort level within the group, to increase creative
thinking. To be more aware of expressions and intonations.
Description of Activity: Students stand in a circle, the first person makes a face,
turns to the person to their right. The second person has to copy the face, turn to the
center of the circle so that everyone can see the face. Then they change to a face they
create, they turn to their right to pass the face on to the next person, and the sequence
repeats.
Set up: Have students stand in a circle.
I am going to make a face show you all, and then turn to my right to show my
neighbor. My neighbor has to copy my face, show everyone. Then while
everyone is watching, they make a new face, and turn to their right so that their
neighbor can copy it. The sequence repeats until everyone has made a face.
Variation- Adding an Auditory Element:
This variation will now add a word. The word is, “Yes.” Think of different
ways that you can say that word. The way you say the word will convey an
emotion and you face should show that emotion. Before we were just making
different faces, now we are linking the way our face looks to a very specific
emotion.
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If I say, “Yes” in an excited way, as if I just won a contest, my face should show
that excitement, and maybe surprise. You decide on the emotion, but there will
be no repeats. Have a few ideas in your head.
The first person says “Yes” to the group showing a certain emotion on their face
and in the intonation, or the way that they say the word. Then to the right,
repeat it to the next person. That person must copy and repeat. They then turn
to the group with a new emotion and a new way to say the word, “Yes”. This
continues around the circle.
Note: If a student seems shy when it is their turn, the teacher can help by suggesting
a face, or emotion and having the class repeat the example, so the shy student gets to
practice. Then they can take their turn just to pass it on to their neighbor.
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Facial Expressions
Children will be much less inhibited when the whole class is doing the same exercise
at the same time. By working through some exercises initially, they will be more
relaxed and more engaged.
Level: Primary and Elementary
Drama Skills: Characterization, Concentration, Physical Expression,
Time: 10 minutes
Objective: To develop the ability to express an emotion using the face.
Description of Activity: The whole class works through various exercises and then
uses their face to show various emotions.
Set up: Have the class either circle up, or face forward as a group.
Warm up:
We are going to loosen up your face now. Please put your hands on your
cheeks so that you feel your cheek bones. Slowly move your fingers in
small circles and massage your where you jaw meets your cheek bone.
Now, open your mouth and yawn, relax, again, relax. Now smile in a big,
wide, way so your mouth is stretching side to side. Now move your lips in
a big circle.
Move your lips to the left, center, to the right. Relax, again.
Move your eyebrows up so you feel your forehead scrunch, relax, again.
Now try to have your eyebrows meet, bring them together, relax, again.
Open your eyes as wide as you can, relax, again.
Close your eyes as tightly as you can, relax, again.
Move just your eyes to the left, to the right. Go as far as you can. Again.
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First Exercise:
Hold your hand so it covers your chin, keep the expression on your face
very plain.
Move your hand up, and as it is moving up change the expression on your
face from plain to very happy. We want a big, big smile and sparkling
eyes! Now your hand is above your face, we are going to bring it down.
As your hand crosses your face change your face from your happy face to
a very sad face. Hand up, happy face, hand down, sad face.
Second Exercise:
Now we are going to try several different faces, but before we make the
face, we are going to think about the feeling. Think about a time when
you felt that feeling, think about what was happening that made you feel
that way. When you make your face think about all the different parts of
your face that are working to help you express, or show, that feeling. The
bigger the better, remember, when you are on a stage, the audience has to
see your face clearly.
The emotions chosen should be basic for the younger ones and more complex for
older students. When the faces are done, if there is an exceptional one, have them
share that with the class, it will help everyone to be more comfortable. This is a
frozen expression; it is a very basic start and should be easy for all age groups to
handle.
Happy, Sad, Angry, Excited, Disappointed, Afraid, Surprised,
Nervous, Tired, Shy, Jealousy, Gentle, Confident, Strong,
Defeated, Shocked, Embarrassed
Variations: If the class is studying something in class that involves the emotions of
an individual, whether it is a scientist feeling defeated by the number of times the
experiment has failed, or the feelings of a character in a story. This activity can help
student develop empathy in their efforts of replicating the facial expressions. Once
the class has run through this entire activity, during a lesson the teacher can simply
discuss the emotion of the particular individual that is being discussed and they can
ask for the facial expression.
A variation of this activity would be to apply it to various occupations such as judge,
librarian, clown, model, musician, salesperson.
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Favorite Foods
Level: Primary and older
Drama Skills: Concentration, Imagination, Pantomime, Sensory Awareness
Time: 10 minutes
Objective: To develop the ability to express an attitude or opinion without words.
Description of Activity: In groups of 4 or 5 the students mime their favorite food for
the class.
Set up: Divide the class in groups of 4 or 5 students.
You are now in your groups. Talk to each other and agree on a food that you all
like very much. You will all mime, or pretend, that you are eating that food.
Make your movements very big so that others can guess the food. There will be
no talking at all, just movement and facial expressions.
As you work in your group, watch each other, help each other be bold. Each
group will present to the class and from what we see you do, we will try to guess
your favorite food.
As you are working, use your imagination. Smell your food, taste it, know how
to hold it, or how you have to use you fork or spoon to eat it. Give us as many
clues as possible. Remember, you are not talking at all during your
presentation.
Variations: This can be done as a whole class activity, where the teacher, or a
leader, suggests the food and the entire class mimes eating the food. The teacher can
us the same side-coaching for the class. The whole class approach may get more shy
ones participating and warm them up. For some classes it might be best to start with
whole class and then go to small group.
Thank you to Judi Garrett for this activity.
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Fizz Buzz
Level: Upper Elementary and older
Drama Skills: Concentration, Introductory, Memory
Time: 15 minutes
Objective: To improve concentration.
Description of Activity: The class uses the multiples of 5 and 7 to have participants
to member to say FIZZ or BUZZ when stating the multiples.
Set up: The class sits or stands in a circle.
We will count, going around the circle, one person saying a number. At each
multiple of 5 the person says, “FIZZ”, until they reach 35.
Now we will do the same, but this time at each multiple of 7 the person will say,
“BUZZ.”
Now we will go around one last time. With every multiple of 5, say “FIZZ”, and
every multiple of 7 say, “BUZZ” until you reach 35.
At 35, the person will have to say, “FIZZ/BUZZ.”
Variations: Any numbers can be used for this activity, making it a good practice
activity for students to improve their recall of multiples.
Note: This activity is very simple, yet groups have to stay focused and concentrate to
complete the final round.
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Fruitcake
Level: All
Drama Skills: Concentration, Ensemble, Listening, Welcome
Time: 20 minutes
Objective: To improve memory, listening and group cohesiveness.
Description of Activity: Students are assigned a fruit, one of four. There is one less
chair than there are students, the person in the middle calls a fruit, everyone who is
that fruit must switch seats. The person in the middle tries to get a seat, and the
person left standing calls the next fruit.
Set up: Students sit in a circle in chairs. Make sure that the chairs have a little space
between them for safety.
Give me the name of a fruit (could be a summer fruit, a winter fruit, a fruit
grown in the area, a type of berry). Take in the ideas, select four that are a nice
variety. You want to make sure that they sound very different especially with younger
ones. Assign each student a fruit by going around the circle and repeating the
sequence.
Now that you are all a fruit, we will pull away one chair and that student will go
into the middle of the circle. The student in the middle can call out one of the
four fruits. All the students that were assigned that fruit have to switch seats.
They cannot sit in the same seat that they were just in, it must be a different seat.
The student in the middle will try to get into one of the seats. Whoever is left
standing can now call out a fruit. You must stay within the circle, do not push.
The rule is that when you go to sit down lead with your bottom. If someone is in
your lap, you were there first!
Try a few rounds to see if they are following the instructions.
Now that I see that you can play the game safely, the person in the middle can
hold up two fingers and call out two fruits. No one can move until they
announce the second fruit.

74

Now that you are masters of the game we will add one more twist. The last
element to the activity is “Fruitcake.” If this is called, everyone has to change
their seats. There can be no screaming, be safe, no pushing.
Note: Younger students will try to be the last one standing because they want their
spotlight moment. If you see that happening, you have to remind the group that if
you feel that they are purposely not trying to find a seat, you will pull them from the
activity because that is not the goal of the game.
Another issue can be physical roughness. There should be no arms used, they lead
with their bottom to sit down, so as not to shove people away. There can be no
running. If the game gets too rough it must be stopped.
Variation:
Instead of fruits this activity can use words that might relate to a lesson
or unit that the class is working on. Some suggestions might be parts of a flower,
parts of speech, or characters in a book. If you are working on vocabulary words that
are difficult to pronounce, the repetition could be helpful to the students.
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Got a Toothpick?
Level: All
Drama Skills: Concentration, Imagination, Listening, Memory, Narrative Skills,
Problem Solving.
Time: 15 minutes
Materials: One box of toothpicks
Objective: Students will give accurate instructions so that a pattern can be replicated
only through the use of words.
Description of Activity: Two students sit back to back, one is the director and the
other, the assistant director. They are each give 8 toothpicks. The director arranges
the toothpicks into a pattern so that every toothpick is touching at least one other
toothpick. The director describes the pattern and the assistant director tries to
replicate the pattern that the director created.
This might be done with two students in front of the class, and then the entire class
can partner up and do the activity at the same time. There could be a time limit of
three minutes once the director has set their pattern.
Set up:
Now that you have a partner, please sit on the floor back to back. You will each
be given eight toothpicks. Please decide who will be the director and who will be
the assistant director.
The director will arrange the toothpicks on the floor in a pattern so that every
toothpick is touching at least one other toothpick. Assistant directors, do not
turn to look at any time.
Now the director will explain to the assistant director what the pattern looks like
so that the assistant director can arrange their toothpicks in what they believe is
the identical pattern of the director.
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After three minutes, both partners look to see how close they got.
If students are focused and working diligently, you might give them more time.
Reflection:
What were some things that the director said that were most descriptive?
What were some phrases used that were confusing?
Did your communication improve as you went along, even though you could not
peek?
Thank you to Gia Jones for this activity.
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Greetings
Level: Upper Elementary
Drama Skills: Characterization, Concentration, Cooperation/Collaboration,
Imagination, Reaction, Speech, Spontaneity, Vocal Expression
Objective: To have students vary their tone of voice to elicit a particular emotion or
character trait.
Size of Group:

Two students at a time.

Description of Activity:
Two students are designated as “A” or “B”. Before they begin they are told what
their circumstance is. They walk toward each other and stop as if to converse. “A”
says, “1-2-3-4” and “B” says, “5-6-7-8”. This is as if they are saying, “Good
morning, how are you?” and the other person answers, “Fine, and you?” Their tone
and style of delivery will be dictated by the description before they began. After the
greeting, they pass each other and continue on.
Some examples would be that they are happy, sad, tired, bored, excited, depressed,
snooty, and suspicious. They may be two toddlers, old people, robots, spies, zombies,
monsters, long-lost friends.
This is similar to gibberish, but provides enough structure so that the students can
focus on tone, packing, and the coloring of their delivery. Because they are walking
toward each other, greeting, and continuing on, they can incorporate the physical
nature of their circumstance into their presentation.
Beginning Level: You might want to start with them facing each other, without the
walk. If that is too challenging, you might have “A” say, “Good morning, how are
you?” and “B” say, “Fine, thank you, and you?” until they get used to applying the
different characteristics. Then switch to numbers, it will help them just focus on the
delivery.
Intermediate and Advanced: These students will get into the variety of characters
and will want to suggest some of their own.
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Side Coaching:
Make sure you stop walking when you are greeting, then move on.
Do not rush, slow down.
Speak clearly, we want to hear just how you are saying this.
Stay in character until you are finished walking.
Variations:
Once they are used to the switches, then you can assign “A” and “B” different
characteristics.
Two students can prepare a greeting presentation and tell the class what story their
characters are from and have the class guess who was which character.
Integration:
English:

You can use characters from stories that the class is working
on. Whether you use the numbers, or the word greeting, the
students will have a lot to work with by being familiar with the
characters. Side-coaching could include reminders of details
about the character that would help them.

History:

This activity could include role playing various people in
history. It provides much structure and is so simple that it will
not overwhelm students that would not know what to say.
Royalty would walk different than the peasants, a military
person different than a civilian.
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Group Count
This exercise will heighten awareness of the group as an ensemble. Once the students
relax and allow the silence to clear the way before they speak, they will discover the
intuitive sense of the group.
Level:

Upper Elementary

Drama Skills: Warm-up, Welcome, Introductory,
Concentration,
Cooperation/Collaboration, Listening,
Timing.
Objective:

Learning to sense the others in the
group and increase a group focus.

Size of Group:

Whole group.

Description of Activity:
Students stand or sit in a circle. Without any stated order, or using any pattern the
group is asked to count to a stated number, 10 or 20, with one person saying a number
at a time. If they overlap, they have to start again.
Set Up:
Stand in a circle and look down at the floor in the center of the circle. The group
will count to 10 (or whatever number is chosen. If you chose the same number
aligns with the number of people in the group, and allow only one person to say one
number, it will scaffold the task.) Anyone can say, “One.” Then any can say,
“Two,” and so on. Whenever, your counting overlaps, meaning two or more
people are speaking at the same time, the group must begin again. Continue
until you have reached the goal as a group. You cannot go around the circle, or
use any set pattern.
Side Coaching:

Start again.
Don’t be afraid of the silence.
Relax.
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Sense an opening to speak.
Don’t rush!
Variations: The class can count backwards from twenty to one. They can try with
their eyes closed to see if there is a different sensation, or level of awareness. They
could try it while their backs towards the center of the circle. If the class is young,
they can try the activity looking up. Also, a class that is struggling with this can
incorporate eye contact to signal the next person. That will keep everyone engaged as
they watch for their turn.
Tips for Reflection: Why do you think you were instructed to look at the ground?
Did it get easier as the activity progressed? Why do you think that happened? Did
you have any strategy? Were you more relaxed by the end of the activity?
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Hot Seating
Student actors use this technique to delve deeper into their character so that they are
able to create and/or understand the back story of who they need to portray. Within a
play or story, the characters are not in a vacuum, they all have a past that made them
who that are in the present. The roots of their motivations today may have started a
long time ago. By looking at a character, or individual, in a large scope and breadth,
the students begin to approach issues with a broader vision.
Level: Upper elementary and older
Drama Skills: Characterization, Concentration, Listening, Spontaneity
General Skills: Learning how to interview, the logical progression of questions, the
formulation of questions within a historical or cultural context.
Objective:
To have students be able to convey the background and personality of
a particular person.
Size of Group:
One student faces the class, or one student faces a smaller group
of five or six. This might lower the anxiety level for some of the more reluctant
students.
Description of Activity: The student in the hot seat, or in front of the group, is
presenting themselves as a particular individual. It could be someone that the class
has studied, such as Thomas Edison, or it could be peripheral people such as the
interpreter for a world leader at an important meeting. The person in the “hot seat”
could have prepared backstory material ahead of time just to give them an
understanding of their character. Possibly the class may have studied this person and
know much of the background. The others in the group ask them questions to that
they can learn more about them. The question might ask opinions rather than rote
facts.
Costuming and Props: When a student is in the hot seat, they might have a costume
piece such as a hat, cape, neckerchief, tie that would help with their characterization.
Small hand props such as a gavel, binoculars, feather pen, cane might help them color
up their presentation.
Side Coaching: The teacher can coach both sides. You will find that it may take a
while before they are formulating a line of questioning that builds on itself. Students
will jump to the simplistic, like, “What is your favorite food?.” That could be crafted
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to the character, for example, if they were portraying Clara Barton, they could ask,
“When you were working in the hospitals, how long would you go without eating?
What would you eat that made you regain your strength to work more?” If they go to,
“What is your favorite color?” you could coach the additional question to be asked of
“What does it remind you of?” The student actor in the hot seat might apply a life
experience to the color.
Adaptations: This activity can be used with any subject where students are
researching individuals either factual or fictional. There is preparation that can be
done prior to the “Hot Seating” activity that would involve listing of known facts of
the individual. From there they need to reflect on what is occurring in that
individual’s world both at a local and global level. They also need to reflect on what
is happening within the culture that the individual is a part of at that time. The class
could prepare their questions ahead of time, the teacher might review them and make
suggestions.
If the class is all working with individuals from the same time period, a whole class
review of the historical and cultural climate might help students formulate their
questions and their ability to creatively answer the questions.
Tips for Reflection: What was more valuable for you, asking the questions, or being
in the hot seat? When you were in the hot seat, what was the most difficult question
that you had to answer? When you were in the hot seat, did you think that came to
understand your individual better because of this exercise?
Adapted by:

http://www.dramaresource.com/strategies/hot-seating
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I am A…
Level: Primary and older.
Drama Skills: Introductory, Characterization, Cooperation/Collaboration, Ensemble,
Imagination, Memory, Observation, Sensory Awareness, Spontaneity.
Time: 10-15 minutes
Objective: To become part of a group created scene.
Description of Activity: A student takes a position as a particular object, and state
what they are. One at a time, other students enter the space and build out the scene as
other objects to create a particular environment. The items should relate to each other
in so far as they would all be found within that location.
Set up: The first student can volunteer if they have an idea, or the teacher could
suggest the first object. This should be something that launches a specific
environment. If the first person is a tree, the location might be a park, or it might be a
in a forest. The next students might add a park bench, a flower, a dog, a newspaper, a
swing set. Or, they might go the fairy tale route and be a well, an ax, a wood pile;
they could be parts of a cottage.
Side Coaching: If there is a suggestion from a student that is out of the realm of the
environment that is being created, there can be a quick discussion to guide them to an
idea that would work better within the created environment. Always start with the
student’s original idea and morph it a few clicks to make it work so that they feel that
they were not “wrong,” just guided.
Variations: This activity can also begin by giving the students the environment such
as the park, the beach, IHOP. They will want to make people part of the scenes, try
to guide them to be part of the scenery, not the characters.
Once the scene is done, the class could tell a story about their environment, while
they are in their positions. This will be a novel situation for them to flesh out a story
from their creation.
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As they enter the scene, the students could add an adjective to their object that would
add interest. This would make the collaborative story have more depth, knowing
something about each object. For example, if they are at the beach, an object might
be an empty shell, a torn beach umbrella, crashing wave.
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Machine
Level: Primary and older
Drama Skill: Concentration, Cooperation/Collaboration, Ensemble, Imagination,
Imitation, Improvisation, Observation, Pantomime, Physical Expression, Timing
Time: 10-20 minutes
Objective: To collaboratively create a machine that uses movement and sound and
completes a task or a linear sequence of events.
Description of Activity: Students create a “machine” using their body and voice,
creating a repetitive motion and sound that connects all participants.
Set up: The students are given a topic and the students are to think of sounds that
would repeat. If the topic is breakfast then someone could and say, “Good morning
sunshine, hope you brushed your teeth.” The next could be the child who rolls their
eyes and makes a “Sheesh!” sound. Someone could be next in line and make the
sound of the coffee maker brewing. Someone could be the sound of the toast popping
up. Keep bringing students up until it seems to be a complete scene. Each student
should do a movement and a sound.
Once the individual players are in a line, let them run their machine in order. The
leader can have them speed it up, or slow it down, it could go forwards or backwards.
Variations:
Minimalist approach. This time they will try to be a machine. They are to deal with
some kind of a product, that is moved down to the end of the line. There must be a
logical pass to the next person. Without allowing words, one person starts by doing a
repetitive motion that somehow results in the product being passed onto the person to
the left. The motion and sound do not have to make sense, the product is a figment of
their group imagination, but they must deal with it in a consistent fashion as it moves
down the line. Rather than select the entire line, the first person can start and students
can volunteer after watching and thinking of how they might add to the machine.
The group can be ordered to speed up, slow down, or reverse the machine.
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Macy’s Balloon
Level: All
Drama Skills: Imagination, Imitation,
Listening, Pantomime, Physical
Expression, Sensory Awareness
Objective: To engage the imagination,
heighten sensory awareness.
Description of Activity: Students
imagine that they are a balloon, but their
legs are solid. They pretend that they are
inflated and deflated as a group, while
sensing various aspects of the experience.
Set Up/Prior Knowledge:
Have you ever watched a balloon floating in the air?
Who has seen the Macy’s Day parade on television at Thanksgiving?
Do you remember seeing the large character balloons?
Have you ever thought about what it would feel like to be one one of those
balloons?
Set up/Activity:
Have students stand and face the leader.
You are a balloon from the waist up, but your legs are solid, they do not move.
I can inflate all of you at the same time by making this sound, “Tsch.”
Now let’s hang like a rag doll (bend from waist).
Let your head hang, shake your arms.
Now I will pretend to inflate all of you at the same time. It will take four puffs to
inflate you. With each puff you will stand up a bit more. By the fourth puff, you
should be standing up with your arms out.
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One, Tsch, Two, Tsch, Three, Tsch, Four.
Now float, your feet are solid on the ground.
Feel the breeze move you back and forth, feel yourself floating like a balloon.
One more puff, and your eyes will bug out.
Five, Tsch.
Now float again.
Now I will deflate you all at the same time.
Ready? Shhhhh. (Everyone bends forward from the waist and hangs.)
Now slowly come up but think of your spine as building blocks and restack
them.
Your head is the very last thing to come up.
Feel the weight of your head as you slowly come up.
Roll your shoulders, forward, backward. Bring them back to neutral, shake out
your arms.
Reflection:
The students should reflect on each activity so that they are aware why this is used as
a teaching tool.
The following questions can be asked, students might discuss with a neighbor first
before sharing.
Did you feel yourself becoming lighter as you were “inflated”?
As you were inflated did you stand up slowly or quickly?
Did your arms go up and out right away, or at the very end?
Did you feel like a floating balloon?
Explain how it was different than just standing in place.
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Mantle of the Expert
This is an imaginative-inquiry approach to learning developed by Dorothy Heathcote,
an educational drama expert in the 1960’s.
Level: Middle School, High School
This can be done with younger students, but the topic and task will dictate the level of
challenge.
Drama Skills: Characterization, Concentration, Cooperation/Collaboration,
Ensemble, Imagination, Language Skills, Literary Skills, Narrative Skills, Memory,
Problem Solving, Self-Discipline.
Objective: Students and teachers work in roles and participate in an imagined
dramatic situation. The teacher is seeking knowledge and information within a
particular context, and the students are the experts.
Description of Activity:
A specific topic is selected, the roles of teacher and student are defined as well as the
setting. The role of the teacher is always someone who is seeking information.
Through the role-playing, the teacher inquiries about various issues that are important
to their character. If the students provide incorrect information the questioning can
guide the students toward the awareness of the inaccuracy. A “time-out” can always
be taken to correct and clarify.
The task can create an end product, such as an ad for a newspaper or magazine, or a
brochure. It can be the springboard for the research for a PowerPoint or short video.
The important aspect of this would be to structure an authentic situation which will be
more purposeful than creating something from their imagination.
Examples:
Topic or Text: Butterflies
Teacher’s Role: An architect hired by a zoo to design a butterfly habitat
Students’ Roles: Lepidopterists—Butterfly experts
Setting: A conference room in a university
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Topic or Text: The Scarlet Letter by Nathaniel Hawthorne
Teacher’s Role: A visitor to Boston who is curious about why Hester is being
punished
Students’ Roles: Puritan citizens and neighbors of Hester
Setting: The 17th century marketplace where Hester is being publicly ridiculed on the
scaffold.
Topic or Text: The Diary of a Young Girl by Anne Frank
Teacher’s Role: A young museum curator who has never heard of Anne Frank
Students’ Roles: Holocaust Historians
Setting: A meeting to determine what should be put in the Anne Frank exhibit and
why.
Topic or Text: The Montgomery, Alabama Bus Boycott
Teacher’s Role: A reluctant participant in the planned boycott
Students’ Roles: African Americans who believe in the boycott and want 100%
participation
Setting: A church meeting hall in Montgomery in late 1955.
Teacher’s Role: A government official paid to persuade Midwesterners to join wagon
trains and settle the U.S. western territories.
Students’ Roles: Citizens of a Midwest town who want to learn about the journey and
inquire about opportunities and dangers
Setting: A town meeting hall
Topic or Text: The Pearl by John Steinbeck:
Teacher’s Role: A villager who feels that Kino was a fool to reject the pearl buyer’s
highest offer
Students’ Roles: Kino’s and Juana’s neighbors. They meet and talk after the family
has flown the village. Half of them feel that Kino should have accepted the
pearl buyer’s offer. Half of them feel that Kino was right to refuse to sell the
pearl for so low a price.
Setting: A neighbor’s home or yard
Topic or Text: Romeo and Juliet by William Shakespeare
Teacher’s Role: Juliet’s best friend who is worried and wonders if she should do
anything to interfere with Juliet’s plans
Students’ Roles: Juliet’s friends who learn about Juliet and Romeo and discuss
whether they can stop her upcoming marriage.
Setting: A secret place in the city of Padua
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Topic or Text: The Underground Railroad
Teacher’s Role: Harriet Tubman
Students’ Roles: Harriet’s family, many of whom are concerned about her safety and
want to convince her to stop risking her life to guide slaves to freedom
Setting: The slave quarters at night

The teacher, in role as a museum director, wants to commission a short documentary
film about the history of the Alamo. The students, in role as film makers, are asked to
create this “film” through their own research and reenactments of various events.
(Several drama-based lessons follow this intro.)
The teacher, in role as the Big Bad Wolf, has hired the students, in role as a team of
lawyers, to defend him in court. Students must research legal procedures, create
evidence, and present the case.
When considering the needs of older adults in their community, the teacher (in role as
the town mayor) asks her students, who are in the role of a group of architects, to
research the community’s needs. After reporting back, the “architects” are then given
the task of designing a suitable living environment for older adults.
The teacher, in role as an anxious school board member, is concerned about the
number of young drug-users in her community, and seeks the help of a group of
advertisers (SIR). The current anti-drug publicity is not working and the group is
asked to design a campaign that does. (Obviously research would be needed to
complete this in-role task.)
http://plays.about.com/od/actvities/fl/Process-Drama-Mantle-of-the-Expert.htm
http://www.utexas.edu/cofa/dbi/content/mantle-expert
definition: http://plays.about.com/od/actvities/fl/Process-Drama-Teacher-in-Role.htm
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Mirror Game
Level: All
Drama Skills: Concentration, Cooperation/Collaboration, Imagination, Imitation,
Observation, Reaction, Sensory Awareness.
Objective: To understand the physics of being a reflection in terms of depth
perception and left and right orientation so that the “reflection” can be copied.
Description of Activity: Students will pair up and face each other. They will
alternate being the person or the reflection. All movements are slow so that they can
experiment with the concept of being a reflection. There can be no jumping or
spinning.
Set Up/Prior Knowledge:
When you brush your teeth do you look at yourself in the mirror?
Have you ever leaned in closer to the mirror?
Have you ever pointed at the mirror and touched the mirror?
What if your reflection was another person who did everything that you did?
Today we will practice being the person and the reflection.
When we are the “reflection”, our mind is clear, all we need to do is to copy
everything that the person is doing.
When we are the “person” we always have to be able to see the “reflection,” a good
way to make this happen is to always look at their eyes. Move slowly so that they
can keep up, no jumping or spinning.
Set up/Procedure:
Count off by twos, or designate an A and B.
Have them face each other so both are profile to the teacher, this way they can look at
the teacher as a reference.
Ones, or A’s are the Person and Twos, or B’s are the Mirror.
Whoever is the person cannot turn around or jump.
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The Person should not try to trick the reflection by doing things quickly.
The Person should move slowly.
The Person should maintain eye contact with the Mirror.
The Person and the Mirror will never touch.
At first the teacher should give specific instructions:
Person, raise your right hand, put it flat on the mirror, remember, your hands
will never touch, there is a ¼” glass between you.
Mirror, just follow them.
Corrections may have to be made if the mirror also lifts their right hand because
they are not actually mirroring. This will be a challenge for the younger students.
Wipe the mirror as if you are cleaning it.
Put both hands onto the mirror and lean into the mirror as if you are doing a
push-up. Go back.
Point to the mirror and almost touch the glass.
Now the B’s are the Person and the A’s are the mirror. We will do the same
movements.
…..
Now you can experiment on your own. Let’s go back to A’s as the Person, you
will have three minutes and we will switch.
You might want to put on music as they experiment.
Variation: You can have them do an activity. Students can feel intimidated when
having to come up with ideas for movement, this way they are given a structure that
helps. Here are some suggestions:
Opening a bottle and blowing bubbles
Cutting one’s own hair
Opening a box or a can
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Putting on clown make-up
Brushing and flossing the teeth
Reflection:
class.

Have class discuss in pairs or small groups before sharing with the

Did you like being the Person or the reflection? Why?
Did you experience anything in this activity that surprised you? (They might
mention that they learned the left/right opposition of a reflection)
When you were the Mirror, were you able to keep your mind clear and blank?
When you were the Person, were you able to easily come up with movement
ideas?
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No Words
Level: All
Drama Skill: Concentration, Cooperation/Collaboration, Ensemble, Observation.
Time: 10 minutes
Objective: For the group to sit in a circle and, without talking or using any gestures,
have only three members stand up at one time.
Description of Activity: This activity encourages the group to be more attentive to
each other in terms of eye contact and other physical cues. Three members of the
group can stand at any one time.
Set up:
The rules of this activity are to have three people stand up at one time. Students
can stand for only ten seconds. Once someone decides to sit down, another
person can then stand.
You cannot talk, or use any hand gestures.
This continues until time is called. There is no rush, just pay attention to each
other so that three people are always up at any given time.
Once completed, congratulate the group for working together so well, and observing
each other carefully. They also need to be commended for not always needing to be
the one standing. They should be taking turns, but that should not be a specific
instruction, it should come naturally within the group. It takes time for some students
to learn not to seek out their “spotlight moment.” This helps them focus on the group
and not themselves.
This activity is based on an exercise from Raising the Curtain by Gia Jones.
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Now It’s A…
Level: All
Drama Skills: Welcome, Introductory, Imagination, Observation, Physical
Expression, Spontaneity.
Objective: To have students become comfortable tapping into their creative abilities.
It is a warm up for creative thinking.
Size of Group:

Whole class.

Materials:
Piece of cloth, about 48” x 48”, or various hand-held items such as a wooden spoon, a
hair brush, a cup.
Description of Activity:
This activity can be done in a circle, or by having students stand in front of the group
for their turn (which would be easier in a regular classroom setting).
Here is a piece of material. I will use it in a different way and see if you can tell
me what it is. Use the material as a cape and take a superman pose.
Now it is a…?
If someone says Superman, or Super Hero: Not who I am as a character, what has
the piece of material transformed into?
If you feel that you have an idea, you may raise your hand. You may manipulate
the cloth any way that you wish. There can be no repeats, and that includes my
example.
The first person will come up, use the cloth in a new way and strike a pose so we
can tell that they are ready. They need to say, “Now it is a…? If you think you
know what it is now, raise your hand, they will call on people. If you are correct
and have an idea, it will then be your turn. If not, another person will be called
up.
The volunteer, or the selected student, takes the item and pantomimes using it in a
new way. For example, a wooden spoon can be used as a hair brush, wand, cell
phone, microphone.
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Beginning Students: Start with objects that might be easy to expand upon and work
up to the piece of cloth. Start with a wooden spoon, then a cup, box, etc.
Intermediate and Advanced Students: Use a wider array of objects, such as a small
pillow, a book.
Side Coaching:
Coaching should encourage the students to go beyond the shape or material of the
item. If they have the cloth- Shape it anyway you want. Make it something that is
not cloth.
Adaptations:
Younger students will tend to lean on others’ ideas, the “no repeat” rule will help
them to push into new ideas. Older students will venture into interesting territory
more quickly.
Integration:
English:

This activity can be a springboard for ideas for stories. If an alien
encountered these specific items without having a contextual reference
or knowledge base, how would they deal with the item.

History:

If we presumed that the students were role playing someone from a
different time, how would they deal with certain items that we use
today. What would a person from the 1800’s think of a cell phone.

Science:

There are inventions from the past that would be difficult for us to
identify today, and visa versa. One example would be a rug beater, a
glass insulator that were used on telephone poles, a wash board.
Without having these items in their environment today, the goal could
be to see if anyone uses it for its original intended use.

97

One Two Three
Level: Primary and older
Drama Skill:

Concentration, Ensemble, Listening, Memory, Timing.

Recommended Time: 5-10 minutes
Objective: To increase focus and concentration.
Description of Activity: Students work in pairs, count to three while clapping, then
movements are substituted for each number.
Set up: Have students stand facing their partner.
Face your partner, we are going to count to three, but we must do it together.
Here we go: 1,2,3. Work with your partner until you are saying it together.
Now that we can do that together, we will now substitute certain movements for
each number.
They start counting from one to three, until they are saying it together. Then the
teacher tells them to clap for “one”, then they count “two” and “three”. Have them do
this until the pairs are doing it together.
Then the teacher adds in a knee bend for number “three”. They repeat this. So “one”
is a clap, “two” vocalized, “three” is a knee bend.
Variation:
The class can agree on a movement for “two”, so none of the numbers are vocalized.
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Pass the Clap
Being in a circle lends itself to many rhythmic activities that can be done in silence,
but require group focus and concentration.
Level: All
Drama Skills: Warm-up, Introductory, Concentration, Cooperation/Collaboration,
Ensemble, Self-Discipline, Timing.
Time: 10 minutes
Objective: For the group to clap individually around the circle so that there is a flow
that sounds like dominos falling. It increases the focus of the group and creates a
common goal.
Description of Activity: Students stand in a circle and hold their hands up so that
they are ready to clap. One person starts and then the next follows until the clap is
passed around the circle.
Set up: Teacher designates one person who starts the clap.
Everyone hold your hands up in front of you so that you are ready to clap. The
person who starts will say which direction they will pass the clap. No talking
during the activity, just listen to the clap. Try to remove the empty sound in
between each clap so that the claps are very fast. Your goal as a group is to have
it sound like falling dominos.
Once it gets around the circle, the leader can choose to go around again, or reverse the
direction. Younger ones, might get so excited that they will clap early, so try a few
times. Kinders can master this activity very well.
Once completed, congratulate the group for working together so well, and listening
carefully. There seems to be a sense of satisfaction when the group completes the
task successfully and they are able to work more cohesively from that point. You
could do a group high five.
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Variation:
Being in a circle lends itself to many rhythmic activities that can be done in silence,
but require group focus and concentration.
One variation would be to do the wave in a circle, or the students could spin carefully
in place one at a time around the circle.
As a warm-up you could have them count one at a time, or say the alphabet, just to
get the group participation and verbal flow. Younger ones who are learning to count,
or learning the alphabet could benefit by the rhythm of this exercise. Keep the pace
slow enough so the delivery is even, and those that are still learning can keep pace.
These activities could be used quickly as a study/stretch break when have been
reading for long periods of time.
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Personal Sign
Level: Elementary and older.
Drama Skills: Introductory, Concentration, Cooperation/Collaboration, Ensemble,
Imagination, Listening, Memory, Observation, Physical Expression, Self-Discipline,
Timing, Vocal Expression.
Time: 20 minutes
Objective: To improve memory.
Description of Activity: Students stand or sit in a circle. Each student creates a
simple movement, the group learns the signs by each person showing their sign, and
the group repeating it. The actual activity is for one person to make eye contact with
someone in the circle, do their own sign and then that of the person that they are
looking at. They send them the sign. That person then does their own sign and looks
at a new person, sending them their sign. There can be a sound that goes with the
sign, but no words.
Set up: Have students stand or sit in a circle.
Each person creates a physical gesture as their personal symbol, it can also have
a sound that goes with it if you would like. An example would be to touch your
nose and say, “Boing!”, or open your hands, palms up and say, “Whoosh!” while
moving them out and away from you. You cannot use words, just sounds.
Go around the circle, shows their sign, the group copies.
Now we can begin the activity. One person will be chosen to start, they will
make eye contact with another person, they will do their own sign, and then the
sign of the next person. You must look at someone across the circle, not next to
you.
The goal as a group is to be able to maintain a rapid pace, showing quick recall
of all signs.
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Note: What frequently happens with a larger group (over 15 students) it is difficult
to remember all of the signs, as a result only the signs that are easy to recall are used,
and the rest do not get selected. At this point the teacher should pause the activity
and ask for a refresh. The group goes around the circle with everyone doing their
sign. The group is asked to focus on the signs that the group was not doing so that
those members could now participate. Restart the game and see if that, in fact, takes
place.
Reflection: Whether written or verbal, the group could be asked which signs were
easiest to remember. What might be the reason for that? Explain what was about that
sign that made it easier to remember?
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Pointing Go
Level: Elementary
Drama Skills: Concentration, Cooperation/Collaboration, Ensemble, Listening,
Memory, Observation, Reaction, Self-Discipline, Timing.
Objective: To follow the simple instructions and help the group maintain a steady
pace as the task is executed.
Description of Activity: Students stand in a circle, the leader points to another across
the circle and says, “Go” then walks toward their spot. The second student does the
same and must be out of their spot before the first arrives. It continues at a steady
pace.
Set up: Have students stand in a circle with their hands at their sides.
One student will be assigned to start the activity. They will make eye contact
with someone in the circle. It must be someone across the circle, not next to
them. They make eye contact, and point to the selected student and say, “Go!”
They begin to walk across the circle at a normal pace. The student that they
pointed to must point to someone else and say, “Go!” and begin walking before
the first person takes their spot.
Make sure that you point with a straight arm, this will keep you from choosing
people too close to you. You cannot start walking until you say “Go.”
Note: That last rule is the biggest challenge of the game. Students see the prior
person walking toward them to take their spot, they panic, and they point and speak
as they walk. Students will correct each other and soon the group will reach a steady
pace at a good pace.
It is important that they point with a straight arm, this helps to remind them that they
cannot choose the people close to them on either side, their arm cannot bend. They
have to point with a straight arm and be able to easily make eye contact with the
person.
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This game breaks up the cliques of friends because it is not long before the class is all
mixed up. It creates a cooperative atmosphere. It is important not to let the game run
too long, their focus will wane. If this activity is repeated on different days, the group
will be able to reach an optimum pace more quickly.
Side coaching is mainly correcting the rule about pointing and saying “Go” before
you begin to walk.
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Rhyme Walk
Level: Primary, Elementary and older.
Drama Skills: Concentration, Listening, Memory, Self-Discipline.
Time: 15 minutes
Objective: To act out prearranged actions on cue.
Props Needed: Drum, or you could clap.
Description of Activity: The class chooses four or five words that rhyme that can be
acted out expressively. The movements are rehearsed and then a drum beat is used
while the class walks around, when the drum stops a word is called out and the
movement to the word is done.
Set up: We have chosen five words that rhyme. Now let’s put some motions to
each word. Now, the drum will play a beat as you all walk around the room to
the beat. When the drum stops, one of the words will be said. You do the
motion for the word. The drum will start again, you walk, and when the drum
stops a different word will be said.
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Rhythm Games
Level: Elementary and older
Drama Skills: Warm-up, Introduction, Concentration, Cooperation/Collaboration,
Listening, Memory, Reaction, Self-Discipline, Timing.
Objective: Students will utilize a rhythmic pattern to various applications such as
numbers, names, poetry.
Size of Group: Whole group, circle
Description of Activity: To maintain a rhythmic pattern as a group while saying
your number and someone else’s number on the rhythmic beat. This sends the signal
to the next person that then does the same to keep the signal going.
Set Up:
I am going to start a rhythmic pattern. It goes like this: first slap your thighs,
then clap, then snap with the left hand, and snap with the right hand. It is a four
count progression. Let’s try together.
Now everyone is going to be assigned a number, sequentially around the circle.
Now we are ready to go. We will start our rhythm pattern as a group and we
have to keep it going. We will not speed up or slow down. When it is your turn
you will say your number with the left snap, then someone else’s number on the
right snap. The rhythm keeps going and the person who’s number was called
says their number with the left snap, and another number on the right snap.
If you miss the rhythm for the snaps to say your number, wait until the rhythm
comes around again to the snaps. The object is to have the entire group keep the
rhythm going.
Side Coaching: If you can’t snap, just pretend you can by shaking your hand, keep
up the rhythm with the claps and slaps. If you were not on time, let the pattern go and
catch it on the next one. Don’t use the same number every time, mix it up so
everyone gets a turn. Let’s try to catch it the first time around.
Adaptations:
Beginners- You can use names instead of numbers.
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Intermediate- This can be applied to poems or tongue twisters such as
Betty Botter. It works with anything with a four count pattern.
You would say the poem while doing the pattern.
Betty Botter bought some butter
But she said, “This butter’s bitter.
But a bit of better butter
That would make my batter better.”
So she bought some better butter
Better than the bitter butter
And it made her batter better.
So ‘twas better Betty Botter
Bought a bit of better butter.
Advanced- Students can make up a poem for core material to help memorization.
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Role Play Interview
Level: Elementary and older
Drama Skills: Characterization,
Concentration,
Cooperation/Collaboration,
Imagination, Improvisation, Language
Skills, Listening, Literary Skills,
Memory, Narrative Skills, Physical
Expression, Reaction, Self-Discipline.
Objective: To have students take on
the persona of someone, or something
else, and be able to communicate as
that person or thing.
Size of Group: One interviewer, one
interviewee.
Description of Activity: One student acts as the interviewer and the other, person
being interviewed.
Set-Up: This is not an impromptu activity, there is preparation for the interview,
and it comes out of material that the class is working on. Either in class, or as
homework, the students could draft questions that they could ask a particular person
that they are learning about. These questions need to go beyond the knowledge that
they have learned about them, they need to dig deeper. They may reach for the
“why” and “how”, they may wonder about the challenges, the dilemmas, the other
circumstances in that person’s life that may have come into play. They should write
the question as well as the answer.
If they were studying about George Washington crossing the Delaware River, they
could write a series of questions that the general public might want to know after the
crossing was completed. These questions would cover known facts, but could delve
into how he came to make the decisions that were made. Students should write both
the question and answer.
The class could divide into pairs and they alternate the roles of interviewer and
interviewee while using the homework paper. Depending what is observed in the
class the teacher could bring a pair forward to perform for the class, or papers could
be collected and the best questions could be chosen and then a selected interviewer
and interviewee could use those questions as a culminating performance. Some hand
props, or costumes could be used.
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Although both students would be playing a role, the interviewee could be the focus.
Side Coaching: How would the character sit or walk. Do you think they would look
the interviewer in the eye, in a threatening manner, or would they be more relaxed
and conversational? Are there certain questions that might upset the character? How
would the character show that they are upset? Do you want the audience to like the
character? Does the character want to be liked? Why is it to their benefit to provide
the interview? Make the interview as authentic as possible, even if the character is
the sun and the interview is about solar power, it increases the degree of engagement.
Adaptations:
Beginning: Keep it simple and give many examples along the way. Their concept of
asking another person a question tends to stray from the facts quickly. They ask what
color they like, what their favorite food might be.
Intermediate: The interview can take place with only the interviewer with the
prepared questions, and the interviewee must answer off the cuff, improvising. The
thought being that if everyone prepared high level thinking questions about this
character, they all probably pondered many of the issues that are presented.
Advanced: When they are comfortable with the format of interviewing, they can
explore the interviewee being an inanimate object like a famous landmark, possibly
an atom, or an animal in a particular situation. Anything that might result in an
interview that provides a new perspective that might encourage empathy.
Suggested Applications:
English:

You can use characters from stories that the class is working on. A
character might be selected that had to make a decision, or had a
challenge. The interviewer could bring out the thought process of the
character.

History:

This activity could include role playing various people in history. It
provides much structure and is so simple that it will not overwhelm
students that would not know what to say. When they take on the role
of someone, they can be more aware of posture, gestures and
mannerisms, voice quality. It brings the student into the realm of
acting, they can explore being the characters in ways beyond the text.
You could have the person enter and walk to the interview chair,
giving an opportunity to show some of the physical characteristics.
Royalty would walk different than the peasants, a military person
different than a civilian. Some students who are more reserved would
be better at being the interviewer, and others suited for the character
spotlight.
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Sequences
Time: 20 minutes
Level: Primary and older
Objective: Students will show how a story must be told in a certain order.
Description of Activity: Students are asked to describe the events in a story. For
each event, that student stands in front of the class, and the events are “collected”
until the main facts of the story are revealed. The standing students are asked to
move around and mix themselves up, coming back in line, but in a different spot.
Then each student re-states his event even though the story is then told in the order in
which they are standing, making the story illogical.
Set up: The teacher presents a well- known story, or movie title, that the entire class
would be familiar with and then asks for the events of the story.
I would like you to tell me one event that happens in this story. (Give the name of
the story.) Now please stand in front of the class.
Random selection can be used, or students can raise their hands. Each student will
state their event, and then they stand in front of the class. More students are selected
until the main facts of the story are covered.
Now that we have all the facts of the story, I would like you all to pretend that
you are in a blender and you are going to get all mixed up!
Good. Now please go back to the line in front of the class, but you must go to a
different spot.
Wonderful, now we are going to start at this end and I want you to tell the class
the event that you said before about the story. We will start at this end.
You can start at either end. The story will not make sense if they are mixed up. It is
important that the teacher remembers what each student originally said, especially for
the younger ones. It might be wise to make notes when they first give their event.
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Now, class, how did you like that story? Did it make sense? Why not? What
can we do to make it make sense?
If the class is struggling with concept of order, additional questions about each event
could help them along. For example, did the wolf try to blow down the brick house
first?
At this point, you can have the students in front of the class collaborate and get
themselves in the proper order, or this can be done as a whole class activity. You
could assign one or two students to work together and to re-position the line. This
way each student in line understands that they are one event and they are being
moved for a reason. As the class watches, they can see the reorganization of the
“events” of the story.
Thank you, now that we have our story tellers in a different order, let’s see if our
story makes more sense. Can we start at this end?
Have the students re-tell the story.
Does the story make more sense now? Storytellers, please take a bow.
Variation- Advanced: By having students represent one piece of a long process, this
activity could adapt to other content areas, especially for older students. It could be
used in math for order of operations, some students would be each number in a
problem, each would hold a paper in front of them with a particular number in the
problem. The problem might involve parentheses, which would affect the order.
Other students could be the operations and they could group themselves in a way to
show how to properly get the answer. It would be a good way for them to check for
understanding. Have different groups do different problems and then they each
present to the class.
Another application in math would be the process for long division. The students
would hold a sign for one step in long division, and they all stand randomly in the
room. Either they get themselves in order, or other students are chosen to do that.
Again, they would be a good check for understanding.
In history, timelines could be done this way. It could be used to help review material
that where order is essential. The scientific method, a speech could be broken down
into sentences and the class has to help assemble it. Each student could hold a
sentence strip.
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Statues
Level: Elementary and older
Drama Skill: Aesthetic Appreciation, Concentration, Ensemble, Imagination,
Observation Spontaneity.
Time: 15 minutes
Objective: Students will individually use their body to add to a three person statue
scene that shows a particular emotion.
Description of Activity: In groups of three students create a three person statue that
shows a particular emotion. This is done one person at a time, not as a group
collaboration.
Set up: The teacher informs the class of the following:
We are going to divide into groups of three, and the class will be given an
emotion. Within your group designate who will be first, second and third.
Suggestions for emotions will vary per grade level. Younger students can deal with
happy, sad, mad, sleepy. Older students can handle triumphant, defeated, depressed,
joyful, nervous. Advanced students can deal with more abstract terms such as
oppression, prejudice, exclusion, challenged, yearning, freedom, exhilaration.
The first person in your group will take a stance to begin your three person
statue scene. There is no talking, this is done in silence. Each person will be
positioned in a different way to make a final picture.
Second student, observe the first group member. Think about how you can add
to that scene with your stance without making physical contact with the first
student. Remember, your goal is to create a statue that clearly relays the
emotion.
Now the third group member will observe and add themselves as the final
element of the scene. Let’s have each group show their statue one at a time so we
can all observe their final statue.
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Now let’s do that again, but start with #2, then #3, then #1 with the same
emotion. Now, #3 will start, then #2, then #1.
Once completed, congratulate the group for working together so well, and following
instructions. If they did not follow instructions, repeat the activity with the guiding
correction.
Thank you to Gia Jones for this activity.
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Stories: Beginning, Middle, End
Children will be much less inhibited when the whole class is doing the same exercise
at the same time. By working through some exercises initially, they will be more
relaxed and more engaged.
Level: Primary, Elementary
Drama Skills: Introductory, Concentration, Cooperation/Collaboration, Ensemble,
Listening, Memory, Self-Discipline.
Time: 10 minutes
Objective: To better understand the structure of a story.
Description of Activity: The class will circle up and hold hands, with the teacher as
part of the circle. The teacher lets go of one student’s hand, and guides the line in a
serpentine configuration until the class is a very tight knot. The teacher asks the class
to freeze, and then guides the line to unravel and brings them back to their starting
positions.
Set up: Have the class circle up and hold hands.
We are going to take a little journey and it is very important that you keep
holding hands of your neighbors. Let the line move you, do not pull on your
neighbor. Make sure to listen very closely to all instructions.
Now I will let go of the hand of the student to my left, and I will begin to move
the line. Let the line move you, do not move the line. Keep allowing me to guide
the line. Guide the line into a tight spiral, or serpentine figure.
Now freeze. Follow the line again. Guide the line to double back and unravel the
pattern that brought the class into a tight knot. If possible, bring the students back to
their starting positions, or better yet, their seats. We are now done.
What was the first thing that happened? (Teacher asked class to circle up and
hold hands)
What was the next thing? (Teacher let go on one student’s hand)
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Once that happened, tell me about the line.
Who was at the end, who was at the beginning?
What happened in the middle of the activity? (We got in a tight twisted knot.)
What happened at the end? (We were back in order.)
How is the middle part of the activity like a story? (There is a problem or
complication in the middle.)
How is the end of the activity like a story? (The problem is solved, and things are
neat and tidy at the end.)
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Storytelling Pantomime
Level: Elementary and older
Drama Skills: Characterization, Concentration, Cooperation/Collaboration,
Ensemble, Imagination, Improvisation, Listening, Literary Skills, Narrative Skills,
Self-Discipline, Spontaneity.
Objective: To have students pantomime a story as it is being told to express the
ideas and concepts in a physically over exaggerated manner.
Size of Group: Various, depending on the book. One reader and the rest are actors.
Materials: Story books
Description of Activity:
The teacher can pre-select story books, or students can find their own. Groups are
selected so that there is enough students for one person to be a reader, and the rest are
the characters in the book. The reader reads the story without showing the pictures
while the actors pantomime the actions of the story in an over exaggerated manner.
Set Up:
Each group has selected a story, now you will get into groups and practice telling
the story. You will select one person to be the reader, and the rest will be the
actors who will pantomime the story. That means that they will use their body
and facial expressions to be the characters in the story. The reader can use
character voices for the dialogue, or the words that the characters say.
Once the story is finished, the pictures can be shown to the class. We will
practice today, and we will present our stories throughout the week. This can be
done by an upper elementary class and presented to a lower elementary class. Often
classes have buddies, this would be a great way for the older students to present a
story to younger students that would be more engaging than a straight read-through.
When there are sections where activity takes place in the story that goes beyond the
text, the actors could perform that in slow-motion and take the time to build interest.
An example of this might be a dance, parade, building a house, or characters that are
searching for something.
Side Coaching:

Have your movements large.
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Make sure they can tell what you are doing.
Make sure you show with your movements and facial
expression which character you are in the story.

Adaptations:
Before the story begins, have the group select a few vocabulary words that might be
new to the group. These words can be presented to the class, and the actors can
pantomime the meaning. The reader would then ask the class to see if they could
express what they think the word means after each pantomime. Corrections are made
and the definition is given. If the stories are presented to another group, this will help
them understand the story.
Tips for Reflection:
Ask the audience to identify the climax of the story. Have them explain why. Ask
the actors which part of the story was the most difficult to pantomime and why.
Suggested Applications:
In any core subject students can be asked to teach a lesson or concept as if they were
telling a story to young children. This would be done in the same fashion with the
reader and the actors doing the pantomime. The reader might use the whiteboard or
hold up cards with certain words, but the actors will never talk. By preparing this for
younger children it helps the students focus on making the presentation clear,
proceeding in logical steps to carefully and slowly build the understand of the
concept.
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Tableaux
Level: Elementary and older
Drama Skills: Aesthetic Appreciation, Characterization, Concentration,
Cooperation/Collaboration, Ensemble, Imagination, Improvisation, Observation,
Spontaneity.
Objective: Students will portray a concept, or scene using their bodies as a still
picture.
Size of Group:

Beginning- Start with singles, move to groups of three
Intermediate- Start with singles, move to groups of three to

five
Advanced- Start with singles, move to groups of three to five
Description of Activity:
The activity can begin with class being asked to portray a concept or vocabulary word
with their bodies. The concept chosen might be very simple like wind, fire, running,
stars, or trees. It could be complex like metamorphosis, rotation, revolution, or
dilemma. All students are doing this at the same time. The teacher can select a few
interesting ones to perform for the class. This can be repeated a few times.
Once the class feels comfortable, small groups are selected, from three to five and all
groups are to portray one concept, or scene. All members of the group might do the
same thing, or they might make a shape together. They should be given about four
minutes to prepare. The groups then show their “sculpture” to the class.
Side Coaching:
Make it interesting by using levels, or showing frozen action.
Think of shapes, how can your body show that shape?
The class needs to understand your concept, think of what they will see.
Make sure that as a group your “characters” are relating to each other.
Suggestions:
Beginning- Use concepts such as inanimate objects or animals. As they move on to
groups, their concepts should still be simple.
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Intermediate and Advanced- The following variations can be used to enrich the
tableaux activity.
Variations:
Intermediate and Advanced- The following variations can be used to enrich
the tableaux activity.
Title- Before presenting their tableaux to the class, each group needs
to create a title for their scene. Either the teacher or the group can
decide when the title is revealed to the audience.
Sculpted Tableaus- You can have one person in the group be the
sculpture and provide a new concept. The sculpture moves each group
member into place and positions their arms and legs. They will speak
to each student to describe the expression that they are after. Do not
allow anything that is difficult to hold for a period of time such as
standing on one leg.
Sequences- The tableaus can be a series of scenes, somewhat like a
comic strip. The group will prepare two or more scenes that are
sequential. In between they can use a device such as saying, “curtain”,
or “eyes closed” so that the audience sees only the scene when it is set.
Thoughts of Characters- As the class is prepping the scenes tell all
actors that they may be asked to reveal their thoughts as the character
during the performance. Have them be ready with a couple sentences
that can be spoken if they are chosen. When the tableau is presented, a
member of the audience can tap a character in the scene. They will
come to life and say their thoughts or comment.
Thought-tracking- The teacher can ask a student to verbalize what
their character is thinking at that moment in the scene that they are
presenting. They can be asked what the character’s motive might be,
what strategies they are implementing at that moment, how their exact
position in the scene in relation to the other characters might be
evidence of their motive or strategies. The students can be asked
about the emotional state of the characters. Do not let them over think,
do not give them time to prep or research this, keep it in the moment
so that they learn to think as their character rather than think about
their character. The goal is for it to feel authentic to the students.
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Flash back/Flash forward- After the initial presentation suggest that
they go forward or backward in time to a pivotal moment and have
them reset. You could have the time frame, minutes, days, weeks.
Whatever time frame that would make it relevant, or interesting.
Reflection:
As each tableaux is presented to the class, the teacher asks the class what is being
shown. Have them explain the scene. If you use a “sculptor” to create the scene, that
person could respond to the class regarding their intentions when positioning the
group. They could explain what their goal was in creating the tableaux.
Any reflection should always include the inquiry of what could be better, how could
that concept or scene be understood more clearly. If students do not have
suggestions, the teacher should provide some suggestions.
Suggested Applications:
English:

Beginners- Ask the groups to portray a very specific scene
from a story that they just read, or that all are familiar with
such as a fairy tale.
Have the groups show different emotions by setting up simple
scenes when one character would be feeling that emotion.
Happiness could be shown by having two students hand the
other a present.
Intermediate- When working on a story, groups could be
asked to portray a specific scene. Depending on the number of
groups more than one scene could be shown. Two groups
could be assigned the same scene, but in the whole class a total
of three different scenes could be shown. It is important for
students to see each other’s work and to see the variety of
interpretation.
Advanced- These group scenes should show emotion and
more subtle details that they are aware of from the reading. At
this level, they could take individual time in class, or as
homework, to review that passage and come back to the group
with ideas for the tableaux.
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History:

Whether you work with concepts such as slavery, democracy,
liberation, or request a certain moment in history, the students
should be able to discuss concepts that relate their physical
positioning to what it contributes to the idea addressed. When
they are brought to life, their lines should show a clear
understanding of that character.

Science:

Sequential tableaus will work well for concepts such as cell
division or metamorphosis.
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Tableaux- Family Portraits
This activity gives students the structure of a photograph for them to create their
piece. Everyone has seen enough of odd family portraits in order to know what might
make one a little less traditional.
Level: Any
Drama Skills: Aesthetic Appreciation, Characterization, Cooperation/Collaboration,
Ensemble, Imagination, Improvisation, Observation, Physical Expression, Problem
Solving,Self-Discipline.
Time: 20 minutes
Objective: To create a themed group pose.
Description of Activity: Small groups are given a type of family to portray for a
photograph.
Set up: Divide the class in groups of four or five and provide them with a type of a
family.
Suggestions might be: Magical, Fighting, Goofy, Dancing, Rock and Roll,
Gymnastics, Sports, Sad, Artistic, Movie Star, Circus, Video Gaming, Star Wars.
You have been divided into groups. Each group has been given a description of
their family. Your job is to pretend that you are a family that is having their
family portrait done. Talk first, share your ideas, don’t start by showing how
you want to stand in the photograph, think about the entire photograph. Be
careful of where everyone stands, remember, you are one group in one photo, do
not spread out too much.
Think of how each of you is positioned in relation to each other, think of what
your facial expression would be in relation to the others. Think of how you
could use your body in an extreme way to show something special about your
character in the photo. Talk first, then, as a group, decide who will be each
family member. Think of the different roles in a family, not everyone is a “kid.”
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In your groups work together to make an interesting tableaux, or posed picture,
that clearly shows your type of family. Each person should be doing something
different, the audience, or photographers, should be able to guess by the visual
clues that you are presenting. You have five minutes for this preparation.
Now each group will perform for the class. Here are some guidelines for your
presentation. The group will select two people, one to state that the group is in
position for the photograph by saying, “We are ready to say ‘Cheese!’”, and one
to call on three class members afterwards for their guesses about the type of
family. When the person states that they are in position, the rest of the class will
pretend to take the photograph. The class gets three guesses.
Class, if you overheard any of the groups while they were working, and you
know the type of family, please be honest and not raise your hand. It is our hope
that the audience can guess by the quality of their visual clues in their “family
photo.”
Once they guess, the teacher can clarify what each student was doing for their part.
This will provide positive feedback to the group that they completed the task
successfully. Because there is no speaking involved within the tableaux, the students
that are more shy gain confidence even if they were instructed by other group
members what to do.
Reflection: If there is time, once every group has performed there may be a reflection
in class, or a quick writing assignment where the students are asked to explain why
certain groups were easier to guess the correct type of family than others.
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Tableaux/Image Theatre
Level: Middle School/High School
Drama Skills: Aesthetic Appreciation, Characterization, Cooperation/Collaboration,
Ensemble, Imagination, Improvisation, Observation, Problem Solving, SelfDiscipline
Objective: To have students explore concepts by creating physical images. The
concepts could be abstract such as relationships and emotions, or realistic situations.
Size of Group:

Entire class.

Description of Activity:
The students stand in a circle, each creates a physical image for the theme or concept.
Now one person goes to the center and remakes their image. Other students can add
to that image until there seems to be complete. Movement and sound may be added,
but the sounds are made by the actors. This is best done without collaborative
talking, the group develops a sense of when the “piece” is complete. They explore the
concept alone at first, and then progress to being part of a larger group. The number
of students in the final piece could vary.
Beginning: Beginners should deal with very realistic situations. It might be best to
have the class in pairs. They can create physical images for happiness, sadness, fear,
etc. They could add sound or movement, but should keep the sequence very short.
Intermediate and Advanced: Concepts such as oppression, bullying, loneliness,
achievement
Side Coaching:
Think of this as a sound bite, a presentation that runs maybe ten seconds
or less and then can repeat.
Observe and feel what each person is trying to express, continue that
thought.
Keep your mind in the thought of the theme or concept.
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It might be best to allow them to talk when they do their first concept. They should
discuss how the concept makes them feel, and how they could show that feeling
physically. Reflect with the group after each activity regarding their understanding of
each other. Did what they saw others doing give them an idea about how they could
add to the total image? Did it bring them to a deeper understanding? The more often
the students are creating, the wider and more abstract the themes or concepts can be
presented. There will be less of a need for them to speak as they create.
Suggested Applications:
English & History:

We have the range of human emotion and experience within
these subjects. It can be as simple as hope, longing, despair, or
as complex as indecision, racism, religious persecution.

Science:

There are many concepts that could take on a physical nature.
Revolution, rotation, bonding, charges, metamorphosis, the
different types of rocks (igneous, sedimentary, metamorphic),
the various types of earthquakes, phases of the moon, types of
solutions/suspensions.
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Ten Second Objects

Level: Elementary
Drama Skills: Concentration, Cooperation/Collaboration, Ensemble, Imagination,
Improvisation, Observation, Physical Expression, Problem Solving.
Time: 10-20 minutes
Objective: To use bodies to collectively form a particular object.
Description of Activity: Small groups are given an object to create by using only
their bodies as a collective group.
Set up: Class is divided into groups of anywhere from four to six per group.
A group is given an object to form, the leader counts backwards from ten. By the
end, they freeze as the object. Each person is a part of the object. For example, for
fire, they can be in a tight circle moving their arms like flames. Maybe two students
are the logs and are lying on the floor.
The objects that are suggested should be inanimate such as a car, blender, fire,
washing machine, lawn mower. It can also be related to content from class: USS
Constitution, canon, Liberty Bell. This could also be abstract, the students could be
asked to portray emotions such as anger, oppression, and fear. Animate objects can
be used, but the inanimate stretches their thinking more, they are used to pretending
to be animals.
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Variations:
This activity could be done in a many ways: one group at a time with the others
watching, or all groups at once. The leader might point out some creative results, but
by doing it all at once the students will be less self-conscious about possibly not being
able to come up with an idea of how they can contribute to the object.
Time can be varied. Ten second may be the end goal after trying this a few times.
You might start with a two-minute time limit; go to a minute for the next, thirty
seconds for the next, until they are able to create more fluidly. Ten seconds may be a
challenge to start with, but if it is presented as a goal, they will not feel as if they were
not able to accomplish the task.
Have all groups do the same object and see the variety that the class presents.
Push their limits by allowing movement in their final presentation.
Reflection: Discussion could start with pairs and then go to whole class, or just start
with whole class using a random selection method.
If they did multiple objects, have them discuss which objects were the easiest to
create, and what was it about the more challenging ones that gave them difficulty.
What was the effect of the different time frames, if used?
Did the ideas come more easily with each object that they configured?
If someone was not coming up with ideas, was there a group member that took over
as the leader? Were ideas discussed or demonstrated? Did all of those that had ideas
given a chance to express them?

127

There is Only One Liar
Level: Elementary and older
Drama Skills: Concentration, Ensemble, Listening, Problem Solving, Sensory
Awareness.
Time: 10-15 minutes
Objective: To develop better group dynamics.
Description of Activity: Students are in a circle, leader taps one as eyes close, group
guesses the chosen one.
Set up: Have students stand or sit in a circle.
There is to be no talking until the activity is over. While everyone has their eyes
closed, I will walk around the circle and select a student with a tap on the
shoulder. The teacher walks around the group but does not select anyone.
Open your eyes. On the count of three, point to the person that you think was
chosen. One, two, three. Remember who you chose.
Now we will have the second round. Close your eyes. This time everyone is
tapped.
Open your eyes. On the count of three, point to the person that you think was
chosen. One, two, three.
In the first round, could you explain what made you choose a particular person.
On the count of three, the person that was actually tapped in the first round
raise your hand. One, two, three. No one should raise their hand.
In the second round explain what made you choose a particular person. On the
count of three, the person that was actually tapped in the second round raise
your hand. One, two, three. Everyone should raise their hand.
Reflection:
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Why is the game called “There is Only One Liar?”
Who was the liar?
Why do you think that the group made incorrect assumptions?
What did you assume as a group?
How will this experience affect future group interaction?
The only liar was the leader.
This is a game to improve group dynamics from Augusto Boal and was adapted by
David Farmer.
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Two Truths and a Lie
This is a good welcome activity as the students are getting to know each other.
Level: Elementary and older.
Drama Skills: Introductory, Imagination, Language Skills, Narrative Skills.
Objective:
To have students get to know each other in an interesting manner,
while learning how to control your presentation to others.
Group: This activity begins with partners, or small groups, before moving on to the
whole class.
Description of Activity:
Each student tells their partner, or group, three things about themselves, two things
are true and one is a lie. The group, or partner, guesses which one is the lie. Everyone
in the group takes a turn presenting their two truths and a lie. Then students partner
up and they introduce their partner to the class, presenting the three items; however,
they make up a new lie for the third item.
Set-Up:
Now that you are with your partners, or groups, you will think of three facts
about you. Two will be true and one will be false. Once everyone has their facts
ready, share and see if your partner or group can guess the lie.
Next, you will introduce your partner to the class and present the three facts, but
you will change the lie, by adding one that you have made up for your partner.
See if the group can guess the lie.
Side Coaching:
The facts you present should be something about your interests, travels, or
unusual experiences so that the group gets to know you.
When you are creating the lie, make sure that it is not too outlandish so as to be
unbelievable, it will be easy to guess. Think about how it sounds when presented
with the two true facts.
Variations: This activity could be used as a test prep. The students present three
facts, one of which is incorrect, and the partner has to try to determine which one is
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incorrect. It could be prepped by the teacher. These three facts could be on paper, or
projected. The teacher could decide whether or not the incorrect fact is noted. It
could be that the students need to decide. The activity could be whole class, small
group or pairs. It could be done as a competition for points.
Adapted by:

David Farmer
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Walking Through
Level: All
Drama Skills: Concentration, Ensemble, Imagination, Imitation, Improvisation,
Observation, Physical Expression, Sensory Awareness, Spontaneity.
Objective: To have students interact with an imaginary environment.
Size of Group: This can be done as whole class, smaller groups, pairs, or individuals.
Materials:

Index cards

Description of Activity:
The students are asked to imagine themselves walking through different
environments. They are divided up into groups and given an index card that
describes the environment. They can discuss what they would be dealing with and
practice how they would move to show that challenge. Prep time only four minutes.
Then each group performs. Have them walk across an area so that the class can watch
how they are walking.
Suggested Environments: underwater, in a sandstorm, walking through deep snow,
walking through a snowstorm, crossing a fast moving creek, crossing a road of hot
sticky tar, walking on an icy sidewalk. Then there are the environments as if they
were in “Honey, I Shrunk the Kids.” They are in a bowl of chewed up gum and they
have to get from one side to the other: a pan of bacon grease, a bowl whipped cream,
a bowl of feathers. (Novelly, )
Side Coaching:

How is your posture changing?
Your feet are reacting, are your arms?
What do you feel on your face, react to it!
When your skin feels things, how does your body react?
Are you breathing differently?
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Variations:
Prior Knowledge:
You might want to begin this activity with the whole class
standing and imaging various conditions. This might be done with eyes closed to
help them focus. Start with imagining being cold, hot, in a strong hot wind, in a
strong cold wind. Have them imagine that there is gum on their shoes and they are
trying to walk.
Beginners- By using small groups of three, the students will not feel as selfconscious. There may be one strong student in their group that they can copy. If they
are still shy, then do groups of four or five.
Intermediate- At this level, they could create an environment that they are walking
through and the class can try to guess the circumstance. Have students either pause,
or say, “Scene,” so that the class knows that they are beginning. Once they are done
someone can say, “Scene,” to note they are completed. Let them know that everyone
does not need to do the same thing, in real life they would react to an environment
differently.
Advanced: In groups of five or less, they can plan out a scene within a challenging
environment that has a beginning, middle, and end. No talking, just pantomiming the
environment and circumstances. Planning time, about seven minutes.
Integration: This activity could extend to any material where an individual in a story
or history is dealing with an environmental challenge. It could involve the Donner
Party where they were cold and starving, fighting in a jungle, desert or beach; burning
at the stake (no walking there, but a challenging circumstance); being a Jew in hiding;
walking to your execution when you know you are innocent;
Reflection:
What was the most difficult thing to express physically?
Why would this activity help you understand a character in a story or a person in
history?
When watching other presentations, what did you find most interesting?
What were the students doing that drew them into that performance?
If the presentation was about a specific individual, did they gain a deeper
understanding of that person? In what way?
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Who’s the Leader
Level: Elementary
Drama Skills: Welcome, Introductory, Concentration, Cooperation/Collaboration,
Ensemble, Imitation, Improvisation, Listening, Observation, Problem Solving, SelfDiscipline
Time: 20 minutes
Objective: To strengthen the importance of observation and responding.
Description of Activity: Students stand in a circle and mimic a secretly selected
leader’s repetitive motions while another student, who turns slowly in the center of
the circle, observes and tries to determine who is leading the group.
Set up: Select a person to be the investigator, the one who will try to determine the
identity of the leader. They need to step outside until the group is under way.
Now that the investigator is outside, we will select a leader. This person has to
do a repetitive motion that everyone in the group will copy. Similar to when you
would play copycat with your sibling to annoy them, but this time we will put it
to better use.
You could pat your head, swing your arm, point your fingers, anything that can
easily be repeated for a while. We will bring in the investigator, they will stand
in the center of the circle and very slowly turn around. Your job, as a group
member, is to make sure you switch your motion as soon as you see the switch
within the group. You also have to try not to give the investigator any clues as to
the identity of the leader. The leader should change the motion at least once
every time the investigator turns completely around.
There is a strategy as a group member that I would like you to discover.
Note: For older students, you do not want to explain the strategies ahead of time, they
should discover them. The younger ones need the structure and guidance. If the
strategies are not going to be revealed, skip the following paragraph.
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The investigator will be looking at your eyes to see if you are looking at the
leader, they will also be noticing when the motion changes. That would mean
the leader is probably behind them. They might even see the leader change the
motion. Leader, start your motion, let’s observe a few switches before we bring
in the investigator….It looks like you are doing a great job. Now let’s bring in
our investigator.
To the investigator: Now turn around very slowly and observe everyone. Try to
guess who is leading the group. You get two guesses; please turn around at least
three times before making your first guess. Turn slowly, please.
If the investigator guesses incorrectly twice, reveal the leader. Then the person who
was the leader becomes the investigator. When they are outside of the room, a new
leader is chosen for the next round.
Reflection: Whether you have students sit and write their reflection, or this is done
verbally, it is very important to review the strategies that were discovered. Here are
some questions that could be presented for the reflection.
As a group member, your job was to keep the investigator from figuring out the
identity of the leader. What did you do so that would not happen? What was
your strategy?
Students should mention that they did not turn their head to look at the leader, they
would pick up the signal from across the circle from someone who had a better view
of the leader, they looked at the leader only when the investigator was not facing
them.
As the investigator, how did you decide the identity of the leader? What did you
observe?
They might say that they watched the eyes of the people in the circle, they may have
seen a head turn, they may have seen the motion switch.
As the leader, what strategies did you use so that you would not be noticed by
the investigator?
Congratulate the group on following the rules and completing the task as instructed.
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Wow or Yes
Level: All
Drama Skills: Warm-Up, Cooperation/Collaboration, Ensemble, Self-Discipline,
Timing.
Time: 10 minutes
Objective: In a circle, the group will increase their physical position while increasing
their volume.
Description of Activity: Students kneels in a circle and starts by saying “Wow” very
quietly, they continue nine more times and increase the volume while standing up.
On the tenth “Wow” they jump up.
Set up: The teacher informs the class of the following:
Everyone will kneel in a circle, we will say the word “Wow” out loud, starting
very quietly, and each time we say it, we get a little louder. As we are getting
louder, we are also getting taller.
With each “Wow” we get off of our knees until we are standing, and then on the
tenth “Wow” we leap into the air and throw our arms above out heads.
Please do not scream the last “Wow,” just say it very loudly.
Once completed, congratulate the group for working together so well, and following
instructions. If they did not follow instructions, repeat the activity with the guiding
correction.
Variation:
Do the activity in reverse, with the leap and the loudest “Wow” first, and then have
the group get quieter and lower.
If they master that, put them together, go up and louder and then down and softer.
You could substitute different words in for “Wow”, such as “Yes”.
This could be a nice culminating activity after accomplishing something as a class, as
a celebration. It gives them structure and the feeling of ensemble celebration.
Thank you to Gai Jones for this activity.
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Zen Neck Stretches
This is a great activity to do after students have been sedentary for a while. It is
excellent during testing, and will serve them well as a life-long habit.
Level: Primary and older
Drama Skills: Warm-Up, Concentration, Relaxation
Time: 10 minutes
Objective: To be aware of tension in the neck and to know how to release the tension
by stretching safely.
Description of Activity: Students stand and follow instructions to stretch.
Set up: Have students stand with their hands at their sides.
Tilt your head to the left, feel the stretch on the right side of your neck.
Now pretend that you are pushing something down with your right hand.
Keep your head tilted, make sure you are looking straight ahead so that you can
feel the stretch.
Bring you head back to neutral position.
Now tilt your head to the right, feel the stretch.
Push down with your left hand and hold the stretch.
Come back to neutral and shake out your arms and shoulders.
Inhale through your nose, raise your arms up.
Exhale through your mouth and slowly lower your arms.
Variations:
Extend the Tilt:
If the head is tilted to the left and the right hand is pushing down, take your left
hand and put it on top of your head so that your fingers are touching your right
ear.
Gently pull it to the left a bit more.
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Head Turn:
Look straight ahead, turn your head to the left as far as you can and hold.
Come back to neutral.
Now turn your head to the right as far as you can and hold.
Come back to neutral and shake out your arms and shoulders.
Inhale through your nose, raise your arms up.
Exhale through your mouth and slowly lower your arms.

138

REFERENCES
Bailey, J. (2009) Teaching Improv: A Practical Classroom Guide for Theatre
Educators. Los Angeles, CA: Bedlam Press.
Bany-Winters, L. (1997) On Stage: Theater Games and Activities for Kids. Chicago,
IL: Chicago Review Press.
Bany-Winters, L. (2002) Funny Bones: Comedy games and Activities for Kids.
Chicago, IL: Chicago Review Press.
Basom, J. (2009) The Drama Game File (2nd ed.). Drama Education Network.
Farmer, D. (2007). 101 Drama Games & Activities (2nd ed.).
www.dramaresource.com.
Farmer, D. (2011). Learning Through Drama in the Primary Years.
www.dramaresource.com, www.learningthroughdrama.com.
Gardner, H. (2011). The Unschooled Mind: How Children Think and How Schools
Should Teach. New York, NY: Basic Books.
Garratt, J. (2009). Learning Through Mime/Creative Dramatics.
www.bellaprintingservices.com: Bella Printing Services.
Hahn, D. (2011). Brain Storm: Unleashing Your Creative Self. New York, NY:
Disney Editions.
Jones, G. (2006). Raising the Curtain: Activities for the Theatre Arts Classroom.
Logan IA: Perfection Learning Corporation.
No Child Left Behind Act of 2001, P.L. 107-110, 20 U.S.C. § 6319 (2002).

139

Novelly, M. (1985). Theatre Games for Young Performers. Colorado Springs, CO:
Meriwether Publishing Ltd.
Robinson, K. & Aronica, L. (2015). Creative Schools: The Grassroots Revolution
That’s Transforming Education. New York, NY: Penguin Books.
Rosler, B. (2008). Process drama in one fifth-grade social studies class. Social
Studies, 99(6), 265-272.
Spolin, V. (1986). Theater Games for the Classroom: A Teacher’s Handbook.
Evanston, IL: Northwestern University Press.
Wagner, B. J. (2007). SRA Theatre Arts Connections Level 5.Columbus, OH:
SRA/McGraw-Hill.

