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THESIS ABSTRACT
In this thesis the researcher reviewed literature describing what is needed to
make inclusion successful. Research supported inclusion as a viable and successful
path for educating students with special needs. Research also showed that there are
essential components needed to make inclusion successful. The researcher conducted
a survey of teachers at her school, Granville Intermediate School, which is located in
Ohio, asking (1) what teachers are currently doing to make inclusion successful, and
(2) what needs to occur at their school to increase the success of inclusion. The
researcher found that those surveyed had many common ideas about successes and
needs. General education teachers were successful with inclusion when they had a
common planning time with the special education teacher. They were also more
successful when the two teachers are able to work together as a team sharing
teaching, grading, and assessment of all students. Additionally, they also strongly
believe that professional development is the key to making inclusion successful.

Key Words: co teaching, inclusion, inclusive school, mainstreaming, special
education
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Chapter One
Introduction to the Study
In the United States we have made great strides in the education of children
with special needs. Many of these strides were mandated by the laws of our
country-forced upon some, and freely accepted and embraced by others. The
Individuals with Disability Education Act (IDEA 97) and its 2004 Amendments
(IDEIA) requires that every child be educated in the least restrictive environment.
This law brought about inclusion. Some school districts considered this to be an
unrealistic dream, while others viewed it as a welcomed reality.
General education teachers in this country's elementary schools have tl}.e
enormous responsibility to teach the grade level curriculum in every content area to
every student in their classrooms. Their students are English learners; students with
learning disabilities and other handicapping conditions, including medical concerns
and focusing issues; and students who require specialized assistance, such as speech,
occupational and/or physical therapy. What is the role of the special education
teacher? Is it to provide support to the students with special needs? To provide
support to the general education teacher? To meet the Individualized Education Plan
(IEP) goals of her caseload? With the requirement that all students be educated in
their least restrictive environments, we must find ways for the general and special
education teachers to work together to improve the academic success of every
student.
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Question
In this study, the investigator examined what is required to make inclusion
successful at Granville Intermediate School, a 4th through

6th

grade, school located in

Granville, Ohio. The intermediate school is primarily composed of Caucasian
students in the upper-middle class. In the past five years, the researcher's district has
been moving away from a pullout model in special education and moving toward
educating all students in the general education classroom. With this change, many
things are required to make this model of teaching a success for the students and
teachers. The researcher examined what factors are essential to make inclusion work
for all parties involved.
How to Accomplish
To accomplish this study the researcher drew upon research related to
inclusion models. She examined what elements lead to making inclusive school
successful. She also studied her particular school and whether it puts into practice the
required attributes to make inclusion successful. Through surveying teachers, parents,
and students, she evaluated what its staff can do to make inclusion even more
successful.
Issues
During this study the researcher reviewed many issues about the models of
inclusion. By identifying teachers' needs as reported through teacher surveys, the
researcher's eventual goal was to discover ways to address those needs at her school
site.
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Teachers know it may be very difficult to have an inclusive classroom. There
usually is extra work involved on their part. For example, having an inclusive
classroom means that a teacher will participate directly in more IEP meetings.
Another teacher may be in their room teaching or facilitating small group instruction.
Some teachers do not want to give up control of their classrooms and would prefer to
teach in isolation. The investigator's objectives, if teachers at her site agree to
inclusion, is to make sure that the experience is as positive as possible and future
inclusion experiences with the same teacher are ensured. In this study, the researcher
addressed what supports were in place at her school to make inclusion work.
She also addressed barriers that may hamper the expectations and success of
inclusion. In her district, like many others throughout the nation, testing plays a major
role in the desire to do inclusion. If a teacher agrees to have an inclusive classroom,
then the annual yearly progress (A YP) of students with special needs in their
classrooms is on their school's report card. In Ohio teachers are held accountable for
showing that each student makes a year's worth of growth while in their classrooms.
Students with special needs may not make a year's worth of growth, and there is
always the concern that this lack of progress might reflect poorly on the program and
the teachers. Generally speaking, schools need to have a shared vision about
inclusion. The researcher observed a small culture of teachers in her school that
whole-heartedly supports inclusion. Some teachers have seen inclusion done
correctly, and they believe it to be the best way to educate students with special
needs.
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Limitations of the Study

There were several limitations in this study. First, this study focused on the
intermediate school in the Granville School District. Granville is a very small school
district with only four schools: an elementary, intermediate, middle, and high school.
Second, within the intermediate school, the researcher looked specifically at only
three classrooms, and she selected an inclusion classroom from each grade level.
Finally, the implementation of inclusion only began in Granville five years ago and
those involved have only just gotten their feet wet.
Although Granville Intermediate is not a large school, it does house six
special education teachers; one of them only works half-time. The special education
teachers meet together regularly and are supportive of each other, but they do not all
do inclusion the same way. Later in this study, the researcher will discuss different
models of inclusion including the use of co-teaching. The model of inclusion the
special and general education teacher pairs choose is left up to the team to decide;
however, this inconsistency may not complement the shared school vision.
Definitions ofTerms

The researcher is going to give definitions of key terms that will be used in the
study. She wants to ensure that all readers of the study will be aware of how she is
choosing to define terms encompassed in the study.
Alternative Teaching: allows for a large group and small group configuration

and permits intensive instruction for students with special needs in a reduced teacher

Needs for inclusion to be successful 5
to student ratio. Simultaneously, the other instructor provides instruction to the large
group (Volonino & Zigmond p 298).
Co-Teaching: generally involves a specialist with a classroom teacher jointly

planning, instructing, and evaluating heterogeneous groups of students in general
education classrooms (Walther-Thomas, Korinek, McLaughling, & Williams, 2000,
p. 396).
Individualized Education Program (IEP): a written statement for each child

with a disability; developed, reviewed, and revised in accordance with section 614(d)
of IDEA (The Library of Congress, Thomas).
Inclusion: all students in a school, regardless of their strengths or weaknesses

in any area, become part of the school community. They feel a sense of belonging
amidst other students, teachers, and support staff. The federal Individuals with
Disabilities Education Act (IDEA) and its 1997 amendments make it clear that
schools have a duty to educate children with disabilities in general education
classrooms (Inclusion, revised 1999).
Mainstreaming: occurs when students with special needs are brought into a

general education classroom for a portion of the day during which they are able to
succeed in the general education curriculum. They are not considered to be a
permanent part of the classroom--only a visitor.
Parallel teaching: a co-teaching paradigm in which teachers jointly plan

instruction but simultaneously deliver instruction to half of the students in the
class(Friend & Reising, 1993, p. 6).
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Pull-out program: students with learning disabilities are pulled out of the

general education classroom to receive more individualized instruction in the
Resource Room or Learning Center to meet goals stated in their IEPs.
Special Education: specially designed instruction at no cost to parents, to meet

the unique needs of a child with a disability, including instruction conducted in the
classroom, in the home, in hospitals, and in other settings, according to requirements
established by IDEA (IDEA, 1997).
Station teaching: involves dividing the instruction content, as well as the

physical space of the classroom, into two or more zones. Each teacher assumes
responsibility for teaching a segment of the content at a prearranged station, and the
students rotate through the stations (Volonino & Zigmond, p. 298).
Team teaching: Two teachers share the instruction of students, taking turns

leading a discussion, demonstrating concepts or learning strategies, and modeling
appropriate questioning techniques (Friend & Reising, 1993, p. 6).
Preview of Literature:

Inclusion and co-teaching were first introduced with IDEA 1997 (Individuals
with Disabilities Education Act). In this act, it was mandated that all students with
special needs be educated in their least restrictive environment. Previously, most
students with special needs were educated on public school campuses but not in
general education classrooms. Trained special education teachers instructed these
students. Even though the act was passed in 1997, many districts are still trying to
figure out how to include special needs students in their general education
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classrooms. The first step was mainstrearning, a model in which students with special
needs were moved into general education classes for brief portions of the day. These
students were sometimes given modified curriculum to complete with the assistance
of a special education teacher, who might pull them out of their general education
class or be with them in the classroom. To date, this pullout model is as far as some
school districts have gone, while others are forging ahead. In recent years, many
different types of co-teaching or inclusion models have been adopted by districts
around our country. They include the one-teaching-one assisting model, station
teaching, parallel teaching, and team teaching.
Research has been conducted on the different models of co-teaching, and
researchers have discovered that co-teaching is one way to meet the needs of students
within inclusive general education classrooms. In this study, the researcher examined
those needs to determine whether Granville teachers and the teaching paradigms they
use meet the needs of its students at Granville Intermediate School.
Significance of Study

The overall goal of this study is to be able to provide the best educational
experiences possible for both general and special education students at Granville
Intermediate School. Through listening to the needs that teachers have and creating
ways to meet those needs, the researcher hopes to contribute to the improvement of
attitudes toward inclusion in her school. She contends that many more teachers would
be willing to have inclusive classrooms if they felt they were being supported by the
administrative staff and by other teachers. By looking at what is currently working in
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inclusive classrooms, she plans to use this information as a platform for growth.
Further, she plans to apply what is working in segregated classrooms to all inclusive
classrooms. This will benefit everyone involved by giving new inclusion teachers
knowledge about what is already working, and supporting teachers who are laboring
through the beginning process of inclusion.
The researcher also suggests there is a need to focus on what is not working.
She is very aware that some inclusive classrooms in her school are problematic, and
has observed that teachers are frustrated due to lack of support and effective planning
time.
Conclusion
In this chapter, the researcher has provided a background of inclusion, and her

goal of improving inclusive practices at her school site. She has discussed the state of
inclusion in the United States and in her own school district. She has described her
experiences with the different models of inclusion. In addition, she has articulated her
intention to improve inclusion practices at her school site. She believes this will be
accomplished through gathering information from teachers and devising an action.
In the next chapter, the researcher provides a literature review about inclusion

and how it can be made successful. She examines several models of inclusion to
determine which model, if any, is more successful than others. Additionally, she
examined the progress made toward the goal of educating all students in the least
restrictive environment.
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Chapter Two
Literature Review
Introduction

As schools are challenged to effectively serve an increasing diverse student
population, the concern is not whether to provide inclusive education, but how to
implement inclusive education in ways that are both feasible and effective in ensuring
schooling success for all children, especially those with special needs. (Baker, Wang,
& Walberg, 1994, p. 34)

The problem the researcher will be focusing on in this research is how
inclusive education can be successful. Having inclusive classrooms is a lot of work
for everyone involved. To begin with, the general education and special education
teachers need to form a working environment that is not only cohesive but supportive.
Administrative staff also needs to be on board, and be ready to provide planning time,
and training for all teachers. The researcher will be looking at research to see what is
working in other schools and how this can be applied to Granville Intermediate
School.
Resource Program

The concept of resource has been around for many years. Until recently, it
was the only way to educate students with special needs. These students were
educated on public school campuses, but not in general education classrooms.
Resource rooms were staffed with special education teachers who were trained to
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provide remedial instruction. Yet, it is not conclusive that this was the most effective
way to educate these students.
"Considerable evidence from the last 15 years suggests that segregation of
special students in separate classrooms is actually deleterious to their academic
performance and social adjustment, and that special students generally perform better
on average in regular classrooms" (Baker, Wang, & Walberg, 1994, p. 34). The
researcher has found this to be true in personal teacher experiences. She taught an
special day class (SDC) for three years, and in this classroom she had students who
had severe learning disabilities and behavioral disorders. Her classes ranged from 1520 students. She would like to say that having classes of this size allowed her to meet
these students at their academic and social levels and move them forward, but she is
not certain it would be true. She saw firsthand the way that student learned bad
behaviors from each other, they would encourage this misbehaviors and feed off each
other in ways that were less then positive. Academically, these students did not have
much intrinsic motivation to learn; they had trouble reading, and instead of learning
to read, they bragged about the fact to their friends .
Baker, Wang, and Walberg (1994) found that on average, students with
special needs who are educated in regular classes do better academically and socially
than comparable students in non-inclusive settings. This being said, the researcher
does not believe that all students with special needs should be educated in general
education classrooms. It is necessary to look at each student individually and decide
which placement is best for him or her. The researcher has witnessed great amounts
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of growth in students educated in the resource room for part of the day. Resource
room teachers are trained to teach these students using varied forms of instruction.
To make resource rooms successful, teachers need to be able to control the
number of students who will be educated there. If teachers are given a smaller
number to students, they will be able to individualize instruction, which will lead to
academic growth. Small class sizes also allow teachers to do more assessment and to
more effectively monitor growth.
Inclusion
As the need to educate students in the general education classroom became a
reality, so did the concept of inclusion. The goals of inclusion are many; they range
from social skills to academic improvement. According to Roach (1995), inclusion is
"the practice of serving students with a full range of abilities and disabilities in the
general education classroom-with appropriate in-class support" (p. 295).
Many parents and teachers hoped that by including students with special
needs in general education classrooms, general education students would be more
accepting of students with special needs. Siperstein, Parker, and Bardon (2007) had
this view as well.
Early on, advocates for educating students in the least restrictive environment
believed that one of the main benefits of inclusion was that over time,
exposure to peers with ID (intellectual disabilities) in school and classrooms
would result in more positive attitudes and would ultimately result in the
social acceptance of these students by children without disabilities. (p. 436)
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The researcher believes that, as a whole society, we fear what we do not know
or understand. By putting students with disabilities in the general education classroom
we are opening the door for peer interaction that can lead to an understanding,
acceptance and hopefully friendships can develop. "During the past decades many
Western countries developed policies of inclusive education. These policies have
been formulated upon the premise that inclusion is a basic human right and that the
rejection of Disabled people by society stems from lack of peer interaction" (Jacques,
Wilton, & Townsend, 1998, p. 32). There are many steps that still need to be taken so
that we can profess to be meeting the basic human rights of people with disabilities,
and including them in general education classrooms in just the tip of the iceberg.
"It is also believed that inclusion contributes to the creation of a more caring

school community within the general education population" (Watnick & Sacks, 2006,
p. 68). The researcher is not sure what is behind this change in a school community,
but it is positive. Anytime we can get students to care more about each other, we
should take a hold of it and pursue it. The general education students in these
classrooms may go on to be the next policy makers for our country. If during their
school years they were a part of an inclusive classroom and were able to befriend a
student with special needs, they may have more compassion for others with
disabilities and pass laws reflecting these beliefs.
When students are not being pulled out into resource rooms, it is not necessary
for any of the students to know who the special education students are in the
classroom. If the special and general education teachers instruct all students and assist
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all students, then it is possible for the students with special needs to become just

another student in the classroom. The success of an inclusive classroom has a lot to
do with the teachers of that classroom. "Teacher attitudes and desire to participate
play a key role in the effective implementation of a full inclusion program" (Watnick
& Sacks, 2006, p.67).

"The foundation of inclusion is to realign teacher thinking about students with
disabilities and students in general. Teachers report that, to create inclusive schools,
teachers first had to adjust their language, no longer speaking of 'your kids" and "my
kids" but of "their kids" or the " {school name} kids" to reinforce that the school is a
community first in which all teachers assume responsibility for all students" (The
National Association of State Boards of Education, 1995, p. 28). True inclusive
classrooms have teachers who see all the students in the classroom as their kids.
There is careful planning involved so that all students in the classroom receive access
to the general education curriculum. In true inclusion, teachers plan together, instruct
together, and grade together. This requires teachers to have a solid working
relationship in which there is mutual respect. Teaching in this fashion also requires a
common planning time. In this planning time, lesson plans are made and curriculum
responsibilities are divided. Asking general education teachers to see all students as
their own may be a challenge; they may not feel that they have the required
knowledge to educate students with special needs, but, in fact, they are not being
asked to do this alone. The partnership of general and special education teachers is a
wonderfully profitable thing. The researcher has been a part of many relationships
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such as this and has only seen benefits. When teachers are able to work together, the
students in their classroom achieve. Students have two teachers to answer their
questions. They hear instructions given in multiple ways through different teaching
styles. The researcher has observed that general and special education students and
teachers all greatly benefit from being part of an inclusive classroom. In kind, the
benefits are realized by the school as a whole.
On the academic front, it is believed that more students with special needs in
an inclusive classroom perform closer to grade level then those not included. "Special
needs students have performed better overall in inclusive settings than in isolated
settings" (Hundert, Mahoney, & Vernon, 1998, p.51 ). There are other benefits noted
in the research, as well. "One recent study of 11 ,000 students with disabilities
indicated that students with disabilities who spend more time in general education
tend to be absent less, perform closer to grade level. And have higher achievement
scores in reading and mathematics than students with disabilities who spend less time
in general education" (Blackorby, Wagner, Cameto, Davies, Levine, & Newman,
2005, p. 20).
Students with special needs who are included in general education classes
receive instruction in grade level curriculum. Modifications and accommodations are
made to help them access this curriculum, and their grades reflect their ability to
reach grade level standards. The researcher has seen students with special needs truly
thrive in an inclusion setting. They want to improve their reading skills as they hear
others reading fluently around them. They have a desire to be able to impress their
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teachers and classmates. When we raise our expectations for these students, they tend
to step up to meet them. In an inclusion class that the researcher co-taught in 2007,
there were 5 students who received inclusion language arts. Of those five students,
four of them scored proficient on the Ohio Achievement Test. In the previous year,
these same students scores basic or limited. This was a huge success for the
researcher and her co-teaching partner. This will not happen in every inclusion
setting, yet when it does, success needs to be celebrated and learned from. From this
experience, the researcher and her co-teacher were convinced that students who
receive grade level curriculum instruction in an inclusive setting will experience
success in school.
The idea of inclusion has been around for many years, and we are able to learn
from others who have practiced it. We are able to use their experiences to enhance
our inclusion program. In Kappan, a professional journal for educators, James
McLeskey and Nancy L. Waldron contributed an article entitled "School Change and
Inclusive Schools: Lessons Learned from the Practice" (2002). In this article they
shared ten lessons that a particular district learned from their experiences with
inclusion. The following is a review of these lessons:

Lesson 1: "Change must be supported from both the top and the bottom." This
means that to have a change to an inclusive school one needs support from the
superintendent, principal, teachers, parents, and students. Without the support of even
one of these parties, change would be very difficult.
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Lesson 2: Schools must be empowered to manage their own change. Each

school principal and teachers know the environment of their school the best. Each
school within a district needs to be given the freedom to mandate the kind of changes
that will occur within the school building.
Lesson 3: To develop a successful inclusive school requires major change in

the entire school. "Inclusion in not, and cannot be, just a 'special education' Issue but
requires changes in the professional practices of all teachers in a school" (McCleskey
& Waldron, 2002, p.67). Every teacher in the school needs to be on board to make

inclusion truly successful. This does not only mean that general education teachers
must be willing to run inclusive classrooms; they will also be a part of structuring the
layout of how inclusion will work in their school building. Having complete teacher
buy-in is crucial to making inclusion successful.
Lesson 4: Substantive change should transform current school practices; it is

not simply an add-on. When an inclusion classroom is established, there needs to be
major changes in the structure of this classroom. Inclusion is not simply a setting
move; it is not moving a special education teacher and student into a general
education class and having no other changes occur. Students with special needs have
to make many changes in their academic performance and behaviors; teachers must
be willing to change as well. When both parties undergo change, the classroom
environment and other students will shift and accept all students equally.
Lesson 5: Change will make differences ordinary in the general education

classroom. These changes could be a) adding in a special education teacher to co-
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teach the class; orb) restructuring how instruction is delivered. There has been a
significant amount of research done by Howard Gardner on multiple intelligences,
and it is a common belief that we all learn through different modalities. A special
education teacher may be able to offer a more kinesthetic approach to teaching that
will enable students with special needs as well as general education students learn
more effectively.
Lesson 6: Change has a ripple effect. If inclusion can be done successfully in

isolated classrooms, more teachers may be willing to try having their own inclusive
classroom. The researcher has found this to be true at Granville Intermediate School.
Her school started with just one teacher who had an inclusion math class. The
researcher and the general education teacher planned together, took turns instructing
and supporting, and experienced great success. When other teachers in the fourth
grade saw how well it was working, they were willing to try it themselves. It is the
hope of this researcher that the ripple effect will continue until all teachers are willing
to have inclusive classrooms.
Lesson 7: Change must be tailored to each school. You cannot necessarily

take a blue print of an inclusion practice from one school and apply it to another.
Each school must be a part of planning a program that will be the most applicable to
each school. Every school and every classroom has its own environment, structure,
and personality. These factors need to be taken into consideration when planning an
inclusive program for one's school.
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Lesson 8: Professional development must be provided as needed. "Research

suggests that ongoing professional development is critical for the successful inclusion
of students with disabilities" (Malarz, 1996, p.l 0). We are expecting general
education teachers to assume a lot of responsibility when they agree to have an
inclusive classroom, we must provide training for them to help them. "General
education teachers do not perceive that they are adequately prepared to meet the
educational needs of students with learning disabilities" (Schumn & Vaughn, 1992, p.
22). "Special educators, in particular need to communicate with general education
teachers, who have usually not had special education preparation" (Hollinsworth,
2001, p. 5). It is essential that we not only provide professional development on how
to structure an inclusion classroom, but that we also provided in-services on learning
disabilities for these teachers. The researcher has found that in-services are not
always enough; teachers need to know that they can come to the special education
teachers with questions about learning disabilities. This requires having a strong
working relationship with general education teachers where there is mutual respect.
Lesson 9: Resistance should be expected. We should be prepared to meet

resistance to the idea of change. No one likes change, and changing to an inclusive
school is a large change. It requires general education teachers to be open to having
another teacher working in their classroom. They will have to look at and examine the
way that they carry out instruction and how they support their students. Teachers may
also have had an experience with inclusion that was not successful; they will have to
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fight against their experiences and look to new ones. When resistance does occur, it
needs to be discussed; teachers can be reassured, and success will be more likely.
Lesson 10: The work of developing an inclusive school is never done. This is

not a one-time project that begins and is achieved within its first year of
implementation. Housing an inclusive school must be a work in progress. Teachers
and administrators must always be willing to look at how things are being done and
change things that are not working. Continual assessment and renovation is required
to make an inclusive school function.
Co-Teaching

As services for students with disabilities have moved toward new strategies
for teaching in general education classrooms, educators have faced the
challenge of creating appropriate service delivery models. Classroom teachers
have stressed the importance of having support personnel physically present to
assist in instructional activities (Giangreco, Dennis, Cloninger, Edelman, &
Schattman, 1993, p. 362).
Co-teaching is one way that inclusion may be successfully achieved in general
education classrooms. How co-teaching plays out is a reflection of its name: coteaching. At Granville, that would mean twenty-two teachers teaching together. Yet,
there are many models for co-teaching. One could walk into five inclusion classrooms
and see each of them functioning differently.
Friend and Reising (1993, p. 6) provide several models of co-teaching.
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One Teach-One Assist: In this model, one teacher--typically the general

education teacher--instructs the whole class while the special education teacher walks
around the room assisting students. This may be a model that works well for some
teachers, but the researcher has found it to be difficult. When she was in an inclusion
classroom that employs the one teach-one assist model, she felt as though she was
being treated as a paraprofessional. While there is nothing wrong with being a
paraprofessional, she was hired to be a teacher, and she was not doing any teaching.
This model is, however, a good jumping off point for inclusion. Teachers who are not
willing to give over the reins of instruction, yet are willing to have special education
students in their classroom, may find this model of co-teaching comfortable at first.
Station Teaching: In this model, the teachers divide up the instruction and

students. Each teacher instructs one group of students and then switches groups with
the other teacher. This model provides the ability for teachers to instruct a smaller
group of students, thus allowing more individualized instruction. This model would
lend itself well when many lessons need to be covered in a given class period.
Parallel Teaching: In this model, teachers plan instruction together, but

deliver it to half of the class group. The researcher has found this model of coteaching to be very successful when a difficult piece of content needs to be covered.
When the researcher was teaching the math process of division to fourth grade
students, she and her co-teacher used parallel teaching. Having a small group to
instruct allowed the teachers to get to every student individually to help them with
questions they had.
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Alternative Teaching: In this form of co-teaching, one teacher works with a

small group of students to pre-teach, re-teach, supplement, or enrich while the other
teacher instructs the rest of the class. Being able to use alternative teaching is one of
the gifts of having an inclusive classroom. The researcher knows that every teacher at
some time wishes that he or she could work with a small group of students and reteach a needed concept, while the rest of the class moves forward. Having another
trained teacher in the classroom allows this to occur. Being able to work with small
groups allows students to ask questions in a small, non-threatening environment. In
an inclusion math class that the researcher co-teaches, door passes are used as a way
to get a quick overview of who understood recent instruction and who needs help. A
door pass is a half sheet of problems that students must complete before they line up,
the teachers then go through the problems and see who needs more instruction on a
given topic. During the next class period, one of the teachers works with the group of
students who need re-teaching while the other teacher continues instruction.
Team Teaching: In this model, both teachers share in the instruction of all the

students. Teachers take tum leading instruction and supporting. Team teaching is the
model of co-teaching that many teachers prefer to use. In team teaching, the coteachers look at all students as their students. The general education teacher and the
researcher, when they team-teach, work together to plan instruction, grade completed
work, and support all students in the classroom. This model creates a classroom
environment in which all students feel a part of the group. They do not single out
special education students, but rather instruct and support all students together.

Needs for inclusion to be successful 22
While the researcher has found the model of team teaching to fit her
personality the best, she believes that in an inclusive classroom, all models of coteaching are used. The amount of time one is used more than another depends upon,
among other factors, a) what is being taught, b) the level of skill and expertise of each
teacher, and the appropriateness of the model employed for the content being
delivered.
"Theoretically combining the pedagogical strengths of both teachers, coteaching is expected to enhance the general education experience for various learners,
including students with special needs and students at risk for educational problems"
(Hallahan & Kauffman, 2006). It is logical that if one takes two teachers and allows
them both to teach to their strengths, then the outcome will be positive. Students in an
inclusion classroom truly get outstanding education when teachers are able to work
together to give students their best.
So, what can we special educators do to make inclusion successful? Rice,
Drame, Owens, and Fratture (2007) believe that there are six components needed to
make inclusion successful.
In our research, general educators noted that their most effective co-teaching

relationships were with special education teachers who had strengths in six
specific areas: professionalism; ability to articulate and model instruction to
meet student needs; ability to accurately assess student progress; ability to
analyze teaching/teaching styles; ability to work with a wide range of students;
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and knowledge of, or interest in developing knowledge of course content. (p.
14)
Special educators have a daunting task ahead of them if they must fulfill all six
components, yet they are necessary if inclusion is to be successful. While fulfilling
all components is important, these are not the only elements needed to make coteaching successful.
"Important components of successful co-teaching experiences identified from
this research include the general education teacher's attitude, sufficient planning time,
voluntary participation, mutual respect, administrative support, and a shared
philosophy of instruction and behavior management (Scruggs, Mastropieri, &
McDuffie, 2007, p. 393).

Conclusion
The researcher was able to find many strong supports of co-teaching and
inclusion through her literature review. She gleaned lessons learned about inclusion
from schools that have done it successfully. Furthermore, she has found necessary
factors that need to be present in order to make an inclusion program successful. The
researcher has shared personal experiences she has had using co-teaching models, and
she has commented on the effectiveness of these models. She has explored the
resource room or pull-out approach and shared the drawbacks of solely using this
service model to provide special education.
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In the next chapter, the researcher will explain the methodology she used in
this study. She will provide a background of the school and subjects were used for
this study. She will also explain the procedures she used to complete the study.
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Chapter Three
Methodology
Introduction

In this chapter, the researcher will share with you a description of the
qualitative method of research by which she ascertained what needs there are to make
inclusion successful at Granville Intermediate School in Granville, Ohio. The
researcher will explain in this chapter how she conducted the research. She will
examine the elements that teachers feel are necessary to make inclusion successful.
Design

This study is both quantitative and qualitative. The researcher conducted her
study by disseminating surveys to teachers at her school site. In the survey the
teachers were asked to share factors that have made inclusion successful in their
classrooms, what they need to make it more successful, and what problems they are
having with inclusion. The researcher looked at the literature of the field to see
whether the needs expressed by the study participants were also identified and
supported by the research. The researcher distributed a survey (Appendix A) asking
for the following demographic information: grade taught, number of years teaching,
number of years practicing inclusion, number of inclusion students in the participants'
classrooms. The teachers were then asked to respond to questions about the factors
that have made inclusion successful in their classrooms. Including what they felt they
need to make inclusion even more successful and effective, and what are the
challenges they face with inclusion.
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The teachers were asked to answer each question honestly and to the best of
their ability. They were also asked to keep their answers confidential, and were
advised that the researcher would also respect the confidentiality of their responses. It
was the researcher's hope that by expressing their true feelings of inclusion, those
feelings would influence changes in the school building.
Once the surveys were returned to the researcher, she read through each
teacher's responses. The researcher then re-read each survey looking for themes or
common responses within the responses. The themes were then listed and a tally was
made of the number of common responses. The researcher then calculated the
percentage of the major themes.
Setting

Granville Intermediate School is a 4th-6th grade school in an middle-to-uppermiddle class socio-economic community in central Ohio. At Granville, there are
twenty-five general education teachers, six special education teachers, one remedial
reading teacher, and three student paraprofessionals. Granville Intermediate School
currently has 625 students. The demographics of the school are as follows; 97.5 %
white, 2.5% non-white; 2.6% economically disadvantaged, 1.7% limited English
proficient, and 18.3% students with disabilities.
Subjects

The participants in this study included current teachers at a public
intermediate school in Granville, Ohio. Teachers were asked to participate on a
voluntary basis. Twenty-five teachers participated in the study. There were twenty-
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four female teachers and one male teacher who participated in the study. Of these
twenty-five teachers, eight teach fourth grade, nine teach fifth grade, and eight teach
sixth grade. All of the teachers have current Ohio teaching credentials. The average of
number of years taught for all teachers involved was thirteen years.
Materials

In this study, the researcher used a survey that was given to the teachers at the
school. (Appendix A) The survey was designed to provide the researcher with
information about what is happening in inclusion classrooms at Granville
Intermediate School. She wanted to know what strategies and resources teachers are
using to make inclusion successful at this school. The researcher is also doing the
survey so she could get a better idea of what assistance or resources teachers need to
help make inclusion more successful in their classrooms. Teachers were asked to
return completed surveys to the researcher's mailbox. Attached to each survey was
approval from the Institutional Review Board (IRB) at California State University
San Marcos (IRB) for the study to be conducted by the researcher.
Procedures

Following acceptance of her research proposal by the Institutional Review
Board (IRB) at California State University San Marcos, the researcher disseminated
surveys to all teachers at her school. The survey asked teachers to share their opinions
of success and needs for inclusion. The researcher was personally available for any
questions the teachers had about the survey.

Needs for inclusion to be successful 28
Once the researcher received all the completed surveys, she examined them
and analyzed the data yielded. She sorted the survey questions and responses by

successes and needs. She then analyzed surveys that focused on inclusion successes.
In addition, a search for common responses was made. The researcher was able to
generate a list of aspects that are making inclusion successful. Next, the researcher
analyzed the data that included needs that teachers identified in order to make
inclusion work. Commonalties were looked for in these responses, as well. The
researcher compared the responses to information she had found in the literature
review.
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Chapter Four
Findings
Granville's Teacher Longevity and Special Education Data
Nineteen teachers participated in the study. All of them have current Ohio
teaching credentials. The average number of years of teaching for all of the teachers
involved was thirteen years. There are a few teachers who have taught fewer than five
years, and a few who have taught more than twenty years. The average number of
special education students in a class was eight. Some teachers have as many as fifteen
inclusion students, while others have only two.
Survey Results
The purpose of the survey was to provide the researcher with a clear picture of
the attitudes teachers have toward inclusion. By completing the survey, the teachers
had an opportunity to express a) what is making inclusion a success for them, b) what
needs they have to make inclusion more successful, and c) what challenges they are
having with inclusion.
What factors have made inclusion successful in your classroom?
The first survey question was, "R-'hat factors have made inclusion successful
in your classroom?" Most responses to this question could be categorized into five
major themes.
Collaboration. The first and most agreed upon theme was collaboration.
Forty-seven percent of teachers said that inclusion is successful for them because they
have a strong working relationship with the intervention specialist who is in their
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classroom. One teacher responded, "I have a great intervention teacher and we have a
great partnership in the classroom. The students see both of us as equal authority and
intelligence. We both teach and plan our lessons out. We take equal ownership of our
students."
The other eight teachers who listed collaboration as a means to success had
similar responses. It is evident that the need for the teachers to be able to have a
strong working relationship is essential ..Another teacher responded by saying, "If the
two teachers communicate, plan together, and share responsibilities, inclusion seem
to work very well." The ability to share the students and see them as our students--not
yours and mine--was also made clear by teacher feedback.
Small groups. The ability to have students in small groups was the second
theme or element contributing to the success of inclusion. Thirty-seven percent of
teachers said that the ability to have their students learn in small groups was what was
making inclusion successful. Intervention specialists are able to divide the students
with their general education teacher; both teachers have the ability to teach all the
students the given content. By teaching students in small groups, the teachers are able
to answer questions of students with more ease. Students are also able to get more
one-on-one attention and are able to focus with less student distraction. One teacher
reported, "Having two of us available to work one-on-one or in small groups to give
support to student when needed really helps the classroom dynamics."
Having the ability to meet with students in small groups allows teachers to be
more aware of the level at which all students in their classes are performing. Teachers
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are also able to re-teach needed content in which students are struggling without
forcing the whole class into remediation.
Intervention specialist support. The third theme identified by general
education teachers was the support on an intervention specialist in their classroom.
Teachers have also found that having an intervention specialist to help them
understand the special education students is what makes inclusion successful for
them. Twenty-six percent of teachers surveyed agreed that this kind of support made
inclusion successful for them. According to one teacher, "Understanding the needs of
students and having ample support ... " made jnclusion successful for him or her. ·
Teachers at Granville have not had sufficient training or materials on or about the
types of special needs that will be in their classrooms. Having an intervention
specialist there to answer questions about students, as well as having resources to use,
sets general education teachers at ease. They are not expected to have all the answers,
and they have someone to tum to for support.
Shared teaching and responsibility. The fourth theme was shared teaching and
responsibility. Thirty-two percent of teachers stated that having another teacher to
share the teaching and responsibility of the students, including grading, is what ma.'i(es
inclusion successful for them. One teacher stated s/he found success with inclusion
when doing team teaching, because it broke up the monotony for the students. S/he
benefitted from sharing ideas and opinions on how to help each student be more
successful, and noted that, "two sets of eyes are better than one." Using the coteaching model in which both teachers take active teaching roles, as well as sharing
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the responsibility of discipline, grading, and instructing really benefits students and
teachers.
Two teachers in a classroom. The fifth theme was that just by virtue of having
two teachers in the classroom, inclusion becomes more successful. Teachers report
that having two teachers in a classroom cuts down on the need for behavior
management, and students who appear to be "lost" throughout a whole lesson. One
teacher simply reported that, "Kids like having two teachers." Students are able to get
their questions answered quicker, and are able to get support when they need it
without ·having to wait as long for the teacher to get to them.
All teachers had something positive to say about inclusion, or were able to list
a few ways that they are able to make inclusion successful within their classroom.
The second question was, "What do you feel you need to make inclusion even
more successful and effective?" The answers to this question can be reported in four
main themes.
Common planning time. The first theme was the need for common planning
time--and more of it. Forty-four percent of teacher surveyed said that they need
common planning time with their intervention specialist to make inclusion successful.
One teacher suggested teachers have, "professional days once a quarter to plan and
evaluate students'

progres~

and discuss the needs of the students." A common

sentiment among teachers was the notion that administrators work harder at making
common planning time something that is automatically given when you have an
inclusion class. Another teacher stated that they need, "Common planning or some
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time once a month even to be able to sit down and really discuss students and where
they are at academically and emotionally."
Teachers want to do the best they can for all of their students. Having
common planning opens the doors for this to happen more effectively. Without
common planning, two teachers are co-existing, sometimes poorly, in a single
classroom. Common planning allows teachers the chance to be professional. It
enables them to share ideas and discuss best practice. Students who are in an
inclusion classroom in which the teachers have a common planning receive lessons
that are thoughtfully prepared with them specifically in mind.
Professional development. The second theme was the need for professional
development. According to the data collected, teachers understand and value
education; they want to be educated so they can teach more effectively. Teachers are
asking to be educated on inclusion or co-teaching. Teachers are able to find better
success with inclusion when they are given the tools and training to run their
classrooms effectively. Professional development allows teachers to learn the
different models of co-teaching, as well as learn best practices for educating students
will special needs. Teachers are asking to be more educated; they want administrators
to acknowledge this need.
Number of students with special needs in their classes. The third theme is the
number of students with special needs that are in a given classroom. Teachers feel
very strongly that there are too many students identified with disabilities in their
classrooms--even when there is an intervention specialist in there with them. One
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teacher stated, "We have way too many students with special needs in one class. Out
of twenty-five students, only six do not require additional help. Although every
student is not currently on an IEP, many of them have started the IAT (intervention
assistance program) process, or have received their own IEP."
Frequently, students at risk are placed in an inclusion classroom because they
need extra help. This puts teachers in a very difficult position. They want to help all
students who need help, but are unable to do so because there are so many students
who need extra help. Another teacher responded by saying, "I have had as many as 12
IEP students in one class. This is far too many. A maximum of four inclusion students
in a class seems reasonable. When the number is larger, regular education students in
the class suffer from a lack of teacher interaction."
Teaching is a difficult job; when you add in students with special needs, the
job becomes harder. General education teachers are not opposed to having students
with special needs in their classrooms, but they do need and deserve to have a
manageable number so they can feel successful at their job. Twenty-two percent of
the teachers who filled out surveys said that there are too many students with special
needs in inclusion classrooms.
Need.for materials and resources. The final theme was the need for additional
materials and resources. Sixteen percent of teachers said they need more resources
and materials to help make inclusion successful in their classroom. As one teacher
explained, "I think having more resources available might make inclusion more
successful. I sometimes feel limited when trying to help students because I often
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don't have extra practice pages or other resources available to assist students who
need additional help." This teacher, along with many others, feels that having more
teaching material and resources would help with inclusion.
Another teacher stated that having a, "library of resources to supplement grade
level curriculum," is what he or she needs to make inclusion-a success. Many of the
inclusion students are not at grade level, so giving teachers materials that they can use
to the same concept but at a lower level would be a welcome help.
"What are the challenges that you face with inclusion?"
The third questions asked was, "What are the challenges that you face with
inclusion?" The responses of this question can be repmted in three main themes.
Dilemma of time. The first reoccurring response was the dilemma of time.
Forty-seven percent of teachers surveyed feel that having an inclusive classroom
takes additional time. It takes more time to plan, more time to make modifications,
and a considerable amount of time to help all the students who need them. Some
teachers also feel that they do not have enough time in any given class period to help
all students--general and special education.
At times, it is also difficult to ensure that all of the students receive the help
they need. From the researcher's experience, even with two teachers there often isn't
enough time to help all of the inclusion students and the regular education students
who need help. Having enough time to help students is one of the main challenges
that teachers of inclusive classrooms face.
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Yet helping students is not the only thing that takes up time. One of the
researcher's colleagues reports there are several issues that consume her time, such as
"finding enough time in my day for all of the extra planning, communication,
modifications, meeting and evaluations. Without help, these extra responsibilities
make a teacher tired."
Teachers of inclusive classrooms are also needed to go to IEP meetings for all
the special needs students in their classes. This takes up a lot of time before and after
school. This time could be better used for tutoring students, and planning with
inclusion teachers. The number of meetings that teachers are asked to go to keeps
some teachers from wanting to have inclusive classrooms.
Wide range of abilities. The second major challenge that teachers are facing
with inclusion is the wide range of ability level they have in their classrooms.
Twenty-six percent of teachers feel that there is too wide of an ability range if
students with special needs are in their classes.
Many of these teachers also feel that some inclusion students are functioning
too far below grade level. One teacher had very strong feelings about this.
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reported, "Inclusion students need to be close to grade level. They should be able to
handle grade level material with reasonable modifications. That seems to be the case
much less often now. More recently, many of these students have been far below
grade level and instruction has to be scaled back in a way that adversely affects the
regular education students in the class. For these students and intervention class
would be in their best interest--not inclusion." It is possible that a system will need to
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be developed to use when deciding where students would be best served in an
inclusion or resource setting.
Other teachers simply feel that, "There are too many with extremely varied
abilities." Most schools have moved away from tracking students based on ability.
This challenge in one that every teacher across the country faces, even those who are
not inclusion teachers.
Inclusion support in all content areas. The final theme of challenges was the
need for inclusion support in the content areas of science and social studies. Students
are typically grouped into a classroom that will offer inclusion services for both math
and language arts. Yet, when these students go to their science or social studies
classes, there is no inclusion support. One teacher reports, "Math and Language arts
are serviced with special education teachers. However, Science and Social Studies do
not receive this help. Leaming difficulties do affect students in these areas as well."
Sixteen percent of teachers surveyed feel the same way. The students who
receive inclusion support usually have difficulties in reading and writing. In these
other content area classes, they are required to do quite a bit of reading and writing.
The teachers of these classes find it very difficult to help all of the inclusion students,
especially when there could be as many as eight students with identified disabilities in
their class.
Summary
All teachers at Granville Intermediate School are working diligently to give
every student the best education possible. They want all of the students in their class
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to achieve great things, academically and socially. Those teachers surveyed who have
inclusive classrooms want these same things as well. They have found success with
common planning, shared teaching and responsibility, and having another teacher as a
resource. Yet they have many concerns that need to be addressed, so that they and
their students can be as successful as possible. These concerns include common
planning; a reasonable number of students with special needs in each classroom;
professional development; materials and resources; inclusion support in all content
classes; and time to do all that is required of them.

In the next chapter, the researcher will share with you conclusions that she has
drawn from the study. She will also share recommendations that can be made to
improve inclusion at Granville lnte1mediate School. In closing the researcher will
give a summary of the research and findings from this study.
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Chapter Five
Conclusions, Recommendations and Summary
The inclusive model of education using co-teaching is becoming more and
more visible in classrooms across the United States. As parents and school districts
become educated on the implementation of IDEA 97, inclusion will continue to grow.
We need to be educating our students with special needs in their least restrictive
environment. Learning to do this efficiently and effectively is needed by all school
districts.
In this chapter, the researcher will revisit and analyze the findings from the

literature review. She will then point out similarities between the literature review and
the findings from the teacher surveys. The researcher will draw conclusions about a)
what is needed to have successfully managed inclusive classrooms; and b) what steps
school districts can take to make their inclusive classrooms a success.
The literature from the field strongly supports inclusion and co-teaching as
effective ways to educate students with special needs in their least restrictive
environment. Several researchers suggested and literature stated that students were
able to learn more effectively and perform closer to grade level on assessments after
begin educated in inclusive classrooms. Research also supported the use of coteaching and its various models.
In the literature review, the researcher also found professional development is

a key component in running successful inclusion programs. We cannot expect general
education teachers to be supportive or excited about inclusion programs if they are
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not given the proper training in how to have a successful inclusion classroom.
Districts need to empower these teachers with education about inclusive practices.
Many general education teachers feel they are at a loss when it comes to educating
students with special needs. By giving them resources through training and the
support of a special education teacher in their classroom, districts will find inclusive
classrooms run with confidence and success.
Through the completion of teacher surveys and the literature review, the
researcher feels that she can draw conclusions about elements that are needed to run
effective inclusion programs. As mentioned, professional development is one key
component in running successful classrooms. Teachers and research also indicate that
a common planning time is crucial for making inclusion successful. With a common
planning time, the general and special education teachers are allowed to have time to
plan curriculum and lessons together. They are able to distribute between themselves
the instruction of the curriculum. Teachers are then able to use their strengths to
benefit all students. Having a common planning time is a critical element of team
teaching. Teachers are also able to grade together and discuss the progr:ess of all of
the students in their class, including those with special needs. The researcher has been
able to have common planning times with teachers with whom she co-taught. During
this common planning, both the general and special education teachers were able to
bounce ideas off each other, and gain a greater understanding of the curriculum and
kinds of special needs that students in their classroom had.
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To have successfully managed inclusion classrooms, districts need to consider
the placement of students with special needs in general education classrooms. It is
important that teachers not be overloaded with too many students with special needs
in their classrooms. Even without students with special needs, teachers have a wide
range of ability levels to which they must teach. They need to plan, grade, and
contend with daily discipline issues. When too many students with special needs are
placed in one classroom, teachers are sometimes left with "a bad taste" about
inclusion. Teachers with inclusion students may be supported in language arts and
math, but during other content areas like science and social studies, they usually do
not have support.
The researcher will now make some recommendations as to what school
districts can do to make inclusion successful. To begin with, districts need to educate
their teachers. Districts need to set out a plan of steps to take towards inclusion. At
the beginning of this plan, there needs to be professional development. Districts must
educate these teachers about what is expected f them. All teachers, both general and
special education, need training on the different models of inclusion. Once this initial
training takes place, then practical training needs to happen. Teachers need to have
trainings they can attend that will give then ideas of how to effectively implement
inclusion. The professional development needed by teachers should focus on practical
ideas that they can try in their classrooms the next day.
After teachers are trained in the concept of inclusion, a district needs to sit
down with a team of teachers or all of the teachers and devise a plan for inclusion. In
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this plan, teachers and administrators need to decide what inclusion will look like at
their school. They need to have a plan of implementation. Administrators need to
make schedules flexible, so inclusion teacher teams will be able to have common
planning times. Districts should put a cap on the number of inclusion students that
will be allowed per classroom. One component of the plan needs to be finding a way
to offer support for the general education teachers during all content areas--not just
math and language arts. The researcher believes that these are the initial steps that
have to be taken to begin a successful inclusion progra..'ll.
The need for administrative support is critical. Administrators are the ones
who are going to provide professional development and support for all teachers.
When administrators back inclusion and believe that it is the right thing to do, special
education teachers can feel more assertive and supported in their roles. Many steps
need to be taken to change the thinking about inclusion held by many general
education teachers. Yet from the beginning, teacher need to look at students as ours,
not yours and mine. Other changes can emanate from there.

Summary
More research on inclusion needs to be conducted. Since true inclusion is still
a new practice, there is much to be learned. Teachers are always seeking to discover
best practices, trying to better themselves so they can become the most effective
teachers. As best practices about inclusion are discovered through trial and error,
further research will be able to bring these practices to light. This researcher believes
that inclusion is a viable and important model of education, and that once teachers are
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given professional development and administrative support, it will be a successful
practice of education for all students.
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Appendix A

Granville Exempted Village Schools
Teacher Survey

Directions: Please complete the following survey questions. Do not insert your name on this
survey, as all data collected must be anonymous and confidential. Return the surveys to me
by placing them in my mailbox in the Teacher's Lounge area. Thank you very much!

Tami Koske

Grade you teach: _ _ Number of years teaching: _ __
Number of years practicing inclusion: __
Number of students with IEPs in your class: _ __

1. What factors have made inclusion successful in your classroom?

2. What do you feel you need to make inclusion even more successful and effective?

3. What are challenges that you face with inclusion?

