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Abstract
This qualitative study utilized a framework of Love to reconceptualize the
ways in which two Mexican-American families raised their young children
through Trump Era politics, specifically regarding sociopolitical issues related to
(im)migration and Immigration and Customs Enforcement (ICE). Love, or cariño,
served as a strengths-based, culturally relevant way to explore how families
responded to caregiving and child rearing in challenging contexts. Working in cocollaboration with two women I had existing relationships with, I utilized a
Loving- relational, storying, and a plática-based methodology. A total of six
people across the two families engaged in pláticas that occurred over the course of
five months. In addition to pláticas, I collected field notes from casual
conversations during regular routines and special events. I coded and analyzed
data with the intention of highlighting co-collaborators’ voices and preserving the
storied aspects of the pláticas.
Findings indicated the importance of family history and migrations stories
which significantly impacted the positionality of each family in regard to how they
viewed sociopolitical issues. Conversations about our current sociopolitical
climate regarding (im)migration and ICE focused on how people are being
perceived or perceiving others, specifically related to Mexican and migrant
families. Families demonstrated cariño and their values in raising children, with
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significant contrast among mothers regarding the ways they protected their
children. Lastly, resistance and transformation shaped the ways families responded
to our sociopolitical climate, with a focus on the importance of story sharing in
their communities.
Within these findings, specific topics emerged as points of interest and
concern. Co-collaborators were concerned with countering stereotypes that were
made about Mexican and migrating people. The topic of internalized oppression
emerged through conversations regarding migrating families and documentation
status. The argument for why stories matter is situated in the (re)telling of stories,
and the stories of these critical and analytic women and their families is crucial to
each family in determining the ways in which they (re)act to the sociopolitical
climate. Respect and family were key elements for families raising their children
and there were many ways Love and cariño were shown through these values.
Love is dynamic and fluid, demonstrated through the various ways families very
intentionally cared for their children.
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CHAPTER 1: INTRODUCTION
We must discover the power of love, the redemptive
power of love. And when we do that, we will be able
to make of this old world a new world. Love is the
only way
(Martin Luther King Jr., 1957, para. 29).
On November 8th, 2016, I tucked myself into bed early, drifted off, and
slept peacefully through the night. The next morning, I woke, picked up my phone
and found myself struck with horror. Donald Trump had won the 2016 presidential
election. I spent my shower crying, drove to work to watch a Latina Early
Childhood Studies student teach with young children, and then spent the afternoon
drinking beers with my mentor in absolute shock. We knew without a doubt that
the lives of the people we work with would change, that our institution would be
shaken, that we were facing a period of fear and uncertainty in our own lives and
the people we work with.
I write all of this because it seems a disservice to even begin this
monumental task of writing a dissertation and conducting research while not
explaining my own political viewpoint and outlook. Education is political (Freire,
1970) and an ethical practice (Dahlberg & Moss, 2005), and to ignore one’s
positionality is problematic, especially because this research is situated in a
sociopolitical frame. My teaching during the last few years at the university level
has led me to working with students all over our county, situated in very specific
learning environments for young children. It has also led me to work with a local
community based organization for indigenous families living in our county. Both
of these very specific situations, paired with my teaching and study at a public
institution, have offered me a chance to hear a multitude of stories and experiences
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of the people who work and live in our communities. The people whose stories are
highlighted for me are those of Latinx people, particularly mothers of young
Latinx children, the children themselves, and my Latinx Early Childhood Studies
students who are situated in a third space (Bhabha, 2004) as they live on the bridge
between their homes and their studies. These borderlands (Anzaldúa, 1987) shape
both their experiences and stories. Their experiences have deeply informed my
concerns around documentation and the power of story to deepen perspective and
provide a lens into the lives of my co-collaborators.
Purpose of the Study
The purpose of this qualitative study was to investigate the power of loving
relationships of intergenerational Mexican-American families in our current
sociopolitical context of fear, uncertainty, and vulnerability. This sociopolitical
context is specifically highlighted by the Trump administration, the politics of the
Republican National Committee (RNC), Immigrations and Customs Enforcement
(ICE), and the numerous public officials who endorse and encourage the unethical
and fascist on-goings of our government. Fascism, or Ur-fascism, as described by
Eco (1995) is a “rigid discombobulation, a structured confusion” (para. 26) which
must be uncovered and named. Hateful and divisive discourse has become
pervasive in the United States regarding (im)migration, race, sexual orientation,
religion, gender, and socioeconomic status. This study sought to consider the ways
in which families are adapting and coping with these trying times. By considering
the perspectives and stories of Latinx families, we can more deeply become
attuned to the strengths, challenges, needs, and desires of those raising children in
a society that marginalizes them. I sought to understand how families’ Love
shapes their relationships and how their relationships shape Love. Further, I hoped
to gain an understanding of resistance and transformation demonstrated in the
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Latinx community as families moved through the current challenges of our
sociopolitical context. In situating oneself in the methodology of story and
testimonio, Quintero (2010) asks the following questions, "Whose stories are
important, and in what ways? In what ways can we learn from the stories? Whose
background knowledge and languages will we respect and include, and in what
ways?” (p. 373). Documenting and highlighting the stories of Latinx people is
imperative in a culture of silence and erasure. The stories told by co-collaborators
are situated in their truth, understanding, and lived experience. Documenting the
experiences of Mexican-American families in our community can help to support
and strengthen community organizations and home/school partnerships.
Significance of the Study
When assessing the impact of Donald Trump’s election, Negrón-Gonzales
(2017) argued that it was a call for academics to act as public intellectuals and to
enact daring scholarship and research that serves and is informed by marginalized
communities. Avoiding a “liberal care complex” that can be exclusionary to those
actually being marginalized (Shirazi, 2017), this research was informed with cocollaborators, not for them. This research is significant because it offers a
counterstory about the Mexican-American community in Ventura County, one that
is centered on the care and love they demonstrate for their children during this era.
Assessing the sociopolitical climate and impacts of dialogue, policies, and actions
on Latinx families was challenging, mostly because things are constantly
changing. While I do not have a background in political science, I do have
experience studying and using critical theory. Critical theory calls on me to do this
work and to help tell the stories of the families in my community. I must do this
work and assess the impacts. To ignore what is happening is to demonstrate my
privilege. This study is significant because it addresses families’ strengths,
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challenges, and needs during a stressful, ever-changing time period. This study
may inform early childhood educators, community based educators, and
community based organizations in reconceptualizing families as sources of
knowledge and carers in a climate of fear and hate.
Context of the Study
The context of this study is particularly important as it is situated in an ever
evolving and changing period. The sociopolitical context of issues related to
Latinx families living in the United States is pressing and requires both an
assessment of oppressive dialogue, policies, and action as well as resistant
dialogue, polices, and actions. The impact of this context is evidenced by a
vignette of children playing in a local preschool, exemplifying children’s
experiences with la migra (ICE) and its connection to family separation. A young
child noted, “La migra took my dad. I’m leaving soon to be with my dad. Mom
said” (Callaway-Cole, 2018). Further, the context of Ventura County will be
described, focusing on Latinx, and particularly Mexican-American families, in our
area, offering an overview of our historical and current positionality.
Sociopolitical Context
The Trump administration is having a catastrophic impact on Latinx
families and their young children. This began at the onset of Trump’s campaign,
documented clearly in his presidential bid. During his announcement speech
Trump said,
When Mexico sends its people, they're not sending their best.... They're
sending people that have lots of problems, and they're bringing those
problems with us. They're bringing drugs. They're bringing crime. They're
rapists. And some, I assume, are good people. (“Full text: Donald Trump
announces a presidential bid,” 2015)
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In his speech, he continued to extend this sentiment to others in Latin America,
then moved to additionally associate Middle Eastern people as well. This hateful
rhetoric, beginning at the onset of his campaign, has characterized Trump’s
dialogue around marginalized populations, particularly people of color. Several
executive orders, policies, laws, and formalized comments (including tweets and
speeches) have had a significant impact on our families, communities, state of
California, our nation, and the world at large. Unpacking and discussing the
effects and impacts of all discriminatory policy would warrant its own dissertation.
I acknowledge the intersectionality of many of these challenges, and the
intersection of identities, but for the purpose of this discussion, only dialogue,
policies, and actions linked specifically to Latinx (im)migration will be discussed
(see Table 1). Further, it is important to note that assessing sociopolitical impact
is an ongoing process, one which I stopped documenting in this dissertation at the
end of March 2019.
Oppressive dialogue, policies, and actions. Oppressive dialogue has been
characterized differently under the Trump administration than any previous
administration. This dialogue has been overwhelmingly online, in the form of
tweets. Trump has used Twitter as a platform to convey his thoughts regarding
essentially everything. The use of social media has the whole world watching this
administration and Trump’s divisive commentary online. While it may have
seemed inconsequential to have Trump tweeting his every thought, his behavior
has had a direct impact on foreign relations (Cumming-Bruce, 2018) and the
treatment of marginalized populations in the United States (A. Williams, 2018).
This has been seen through the blatant and intentional hate speech that has become
more pervasive since Trump’s election (Hamann & Morgenson, 2017; Shirazi,
2017).
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Table 1
Oppressive and Resistant Dialogue, Policies, and Actions Regarding
(Im)migration Enacted During Trump Era
Characteristic
Dialogue

Policies

Oppressive








Tweets
The wall
Compares throwing rocks to firearms
Threats to end birthright citizenships
2020 Census
“Zero tolerance”
Rescinding DACA













Actions









Murder of Guatemalan woman
Separation of children from their families on
the U.S/Mexico border
ICE entering places of worship and schools
Deportation of legal residents and U.S.
citizens
Delay in reunification of children and
families separated under “zero-tolerance”
Government shutdown in attempts to secure
border wall funding
Tracking journalists and immigrant
advocates









Resistant
Police/community
meetings
Rallies
States sue for Census
Federal judge overturns
Census question
DACA appealed by
courts to continue for
those in possession of
DACA
Court order of family
reunifications from
effects of “zerotolerance”
Court order of
temporary halt to
migrant family
deportations
Introduction of
American Dream and
Promise Act 2019
Sanctuary cities
Resisting
detention/detainment
Rallies/protests/marches
Organizations
supporting released
migrants
UN condemned family
separations
U.S. voters elect a
majority Democratic
seats in House of
Representatives
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One particular topic of conversation that characterized Trump’s campaign
and his presidency has been an ongoing discussion of building a wall on the
southern U.S./Mexico border (Nixon & Qiu, 2018). While some action has
occurred on the wall development, as seen in Trump’s visit to California to view
prototypes (Carroll, 2018), the conversation around the wall has been mostly
relegated to a metaphorical image of separation and “us versus them”. Trump
argued early on that Mexico would pay for the wall, explicitly stating and arguing
that it was their problem and their fault, referencing cartels and undocumented
(im)migrants (Nixon & Qiu, 2018). This image of building a wall has promoted
divisive behavior and portrays a message that those on our southern border are not
welcome here.
Another topic of conversation that began in the fall of 2018 and continues
on is Trump’s threats to end birthright citizenship. Trump has argued that the
United States is the only country in the world that grants birthright citizenship,
however at least 30 other countries do as well (Hirschfeld Davis, 2018). This
repeated dialogue has been used to promote fear in families who may be
undocumented, with the threat that their children would also be/become
undocumented as well, even if born in the United States.
Specific dialogue continues to propel and encourage violence toward
migrants on the United States/Mexico border. For example, in November 2018,
Trump compared rock throwing as equivalent to the use of a firearm, stating that
the United States military should respond to rock throwing as if it were a rifle
(Hesson, Morin, & Restuccia, 2018). This commentary promotes physical
violence, particularly violence that could result in death.
Policies have been put in place that specifically harm the Latinx
community, among others. One targeted policy that was effected is that citizenship
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was proposed to be a listed question on the 2020 Census (Baumgaertner, 2018).
This question would specifically ask whether a person is a citizen of the United
States. Because those who are undocumented are unlikely to respond to the
Census because of this identifying question, there could have been a problem with
the number of responses, thus reducing the services directed to specific
populations through reduced federal funding (Baumgaertner, 2018).
Other polices have demanded more urgency, one being the threat to
Deferred Action for Childhood Arrivals (DACA), enacted under the Obama
administration. Trump rescinded the DACA program on September 5, 2017,
making it impossible to file initial requests after this date and setting a deadline of
October 5th, 2017 to file for renewals ( Immigration Legal Resource Center, 2018).
During this time, there was significant scrambling trying to understand the impact
and to rush costly renewals. Discussions ensued on our university campus with
immigration attorneys about the campus impact. Because of California’s AB 540,
students would still be able to access college tuition at a resident rate, however
faculty and staff would need to be let go should their DACA expire. Waves of fear
were present during this time, with people wondering if trusting the government
with their personal information was worth the limited protection of DACA, and
whether deferred action would be honored, or if the detailed personal information
given to the United States government would ultimately aid and result in the
deportation of those who had given said information. Now, in April 2019, DACA
renewal applications continue to be processed and accepted, but with no
information about how long the program will continue and ultimately how long
DACA protections will last (National Immigration Law Center, 2019).
Lastly, and most recently, was the Trump administration’s April 2018
“zero- tolerance” policy enacted on the U.S./Mexico southern border that called
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for the prosecution of all who arrived, including those seeking asylum (Rizzo,
2018). Prior to the Trump administration, prosecution was rare, and not used in the
overwhelming fashion as it is now. What was previously an issue of civil court is
now one of criminal court (Rizzo, 2018). In the case of the zero-tolerance policy,
policies became mixed up with actions—and yet cited as policy and law. The
separation of children from their families is not law but was enacted as the
government chose to prosecute all adults. This was cited by Sessions as a hopeful
deterrent to families coming to the United States (Rizzo, 2018). The Department
of Homeland Security stated that a total of 2,053 children were separated from
their families under the zero-tolerance policy (Homeland Security, 2018). But just
over a month later in late July, it was reported that 2,551 children had been
separated from their families, with 1,820 children reunified (“About 1,820
immigrant children," 2018). On June 20th, 2018 Trump signed an executive order
to stop the separation of children from their families (Trump, 2018), but with no
clear plan or process for reunification of the children who had already been
separated. Further, this executive order did not undo detention, but simply required
families to be detained together. Not all children were reunified by the established
court deadline in July 2018 (“About 1,820 immigrant children reunited,” 2018)
and the government continued to reunify children into the fall, with reports in
October 2018 indicating that about 350 children had yet to be unified with their
families (Wiley, 2018). Further, a report from the health department’s Office of
Inspector General estimated that thousands of children were separated from their
parents on the southern border as early as summer 2017, but with no knowledge to
the general public until the announcement of “zero-tolerance” in April 2018.
(Holpuch, 2019).
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As noted above, the actions of our government are entangled in the policies
they create, regardless of their legality. Some of the actions go in direct opposition
of law and policy, resulting in disastrous consequences. The detention and
deportation of legal U.S. residents and U.S. citizens continues despite their legal
status (St. John & Rubin, 2018; Stevens, 2019), begging the question of whether
legal status means anything when you can be deported based on racial profiling.
Further, ICE’s blatant disregard for policy is depicted in their search of Greyhound
buses outside the 100 mile border zone, violating the constitutional rights of
passengers (Ebadolahi, 2018), and their approaching schools and places of
worship (Hamilton, 2017; Rocha, 2017) in direct violation of policy. Our police
state is responsible for the Border Patrol agent who murdered a young unarmed
Guatemalan woman in May 2018 (Chavez, 2018). In December 2018, a
government shutdown ensued while Trump demanded billions of dollars of
funding for his border wall (Durkin & Smith, 2018). After 35 days of government
shutdown, the longest in U.S. history, Trump reopened the federal government
without securing funding for his wall (Werner, DeBonis, & Wagner, 2019).
Recently, leaked documents from the United States government indicate the
tracking of journalists, an immigration attorney, and immigration advocates
through a secret database (Jones, Payton, & Feather, 2019). Most of the people in
this database are those working with migrant families or documenting migrant
people as they journeyed to the United States.
The oppressive dialogue, policies, and actions in the United States are
weighing heavily on Latinx families and communities. There is fear and
uncertainty of the sociopolitical context of the current presidential administration
and those working with the RNC and ICE. Local community members and leaders
have faced deportation orders and have been detained (Hernandez, 2017). Families
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are fearful and resistant of seeking medical help for fear of giving identifying
information and it being placed in the wrong hands (Boyd-Barrett, 2018). This
impact is serious and requires significant action to resist and fight back against
deliberate political oppression.
Resistant dialogue, policies, and actions. In academia, the effects of the
Trump administration have already begun to be discussed. Notably, Anthropology
and Education Quarterly dedicated a special issue to discussing the election of
Donald Trump and its impact on education in fall 2017. Anthropologists reminded
us that this is not new (Ali, 2017; Negrón-Gonzales, 2017; Shirazi, 2017), but
instead is a continuation of systemic oppression upon which this country was
founded. While I acknowledge this as true and crucial in understanding the impact
of the Trump presidency, it is also important to note that children born in 2016
will live their first 4 years of life in a society that is becoming increasingly divided
and dangerous, with a resurgence in exclusionary politics.
Resistance and action are key in addressing oppression (Freire, 1970).
Some responses are in direct opposition to the above noted oppressive dialogue,
policies, and actions. Dialogue is happening among community organizations and
their members and in the rallies opposing these policies. Specifically, one local
community based organization, the Mixteco Indígena Community Organizing
Project (MICOP), connected with the local Oxnard Police Department and asked
them to speak at a community meeting (Callaway-Cole, 2018). The officer who
came spoke directly to the fact that their officers are not immigration agents and
will not act as immigration agents in the arrest, detention, or deportation of
individuals. Instead, the officer extended herself as someone who wants to keep
the community safe. In discussions later, it was mentioned that there has been a
decrease in domestic violence reports in the community (Callaway-Cole, 2018).
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Political action has been taken in response to the 2020 Census, DACA, and
migrant family separations and deportations. Twelve states have sued the Trump
administration for asking about citizenship on the 2020 Census as of May 2018
(Wines & Baumgaertner, 2018). In January 2019, a federal judge in New York
ruled against adding the citizenship question to the Census (Wang, 2019). Federal
judges in San Francisco (January 2018) and New York (February 2018) ordered
USCIS to accept DACA renewals, but this did not restart initial applications
(Immigration Legal Resource Center, 2018). The Ninth Circuit Court of Appeals
heard the case to restart DACA and on April 24, 2018 a D.C. federal judge ruled
that the Trump administration must accept initial application, but granted a time
period of 90 days before applications were required to be accepted again and to
offer DHS time to explain why DACA was initially ended (Immigration Legal
Resource Center, 2018). The Dream and Promise Act of 2019 was introduced and
would extend Conditional Permanent Resident (CPR) status to Dreamers, with up
to 2.1 million people being eligible for application (Svajlenka, 2019). A federal
judge in California issued a court order to end family separations on the United
States/Mexico border, requiring the government to reunify children under 5 within
14 days, and all other minor children within 30 days (Jarrett, 2018). As mentioned
earlier, both of these deadlines were not met by the government. In July 2018, a
court order temporarily stopped the deportation of migrant families who had been
recently reunified (Kopan & Jarrett, 2018). The American Civil Liberties Union
(ACLU) stated concerns about the possibility of recently reunified families
becoming subject to mass deportation before understanding their legal rights and
petitioning for asylum (Dickerson, 2018).
In reaction to the Trump administration and ICE, cities across the United
States have declared themselves sanctuary cities and refuse to cooperate with ICE
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in aiding the detention or deportation of undocumented people (Griffith &
Vaughan, 2017). Locally, we have seen that even when not declaring sanctuary,
some agencies are working carefully to ensure the safety of their residents. For
example, a local high school district made sure to not include identifying
information on enrollment forms so that they never have information (like a Social
Security number, or lack of one) in their files (Callaway-Cole, 2018). Resistance
has been shown through protests, marches, and rallies and is being documented
through social media (Jordan et al., 2018; Larson, 2017). This resistance is
impactful and was seen through the release of 12 infants from ICE custody
following immigration advocates demanding that the Department of Homeland
Security intervene (K. Smith, 2019). Community awareness is spreading through
networked people uniting around a common cause. Locally, there has been
engagement in protest regarding the detention of community leaders and the
abolishment of ICE (see Figure 1). ICE has been cutting back post-release
procedures for migrant people as they are released from custody, often meaning
they have nowhere to go (Rodriguez, 2018). Informal organizations like Abuelas
Responden/Grannies Respond began providing support to migrant people as they
are released from ICE custody, ensuring they have food, clothes, and access to
information. Calls go out regularly on their Facebook page for people to meet
migrants at local bus stops, what they refer to as the Grannies Overground
Railroad (Abuelas Responden/Grannies Respond, n.d.). A reminder of the
international impact of U.S. immigration policy was delivered by the United
Nations in June 2018 when Zeid Ra’ad al-Hussein condemned the United States
for separating children from their families, citing it as abuse (Cumming-Bruce,
2018). After the revelation that potentially thousands more children were
separated from their families before “zero-tolerance” policies were made public,
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the California federal judge that stopped family separation argued that these
families may be protected as well (R. Gonzales, 2019). United States voters
showed resistance to the RNC, by voting more Democrats into the House of
Representatives in the 2018 midterm elections (Seitz-Wald, 2018). Further, voters
elected more women and women of color, contributing to a more diverse Congress
(V. Williams, 2019). Resistance to our sociopolitical context is crucial and
requires the work of everyone. This is currently being shown through international
dialogue, local grassroots leaderships, hard conversations, deeply understanding
the impacts of policy, and refusing to be complacent.

Figure 1. Photo from rally and march to demand the reunification of migrant
families.
Held June 30, 2018 at the ICE building in Camarillo, CA.
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Children’s awareness. Over the past 2 years, numerous people have
questioned me about whether young children actually understand what is going on
in our sociopolitical context. In early childhood, we use Bronfenbrenner’s (1992)
social ecological theory to center the child as our focus and then assess the impact
of the circles as they move outward: the micro-, meso-, exo-, macro-, and chronosystems that impact that child. However, with our current sociopolitical climate,
elements that live in the outer systems, such as detention and deportation policies,
(Brabeck & Xu, 2010) are pushing hard and impacting the inner circles directly
related to the young child, including children’s schooling, neighborhood
communities, and their homes. This became quite evident in a preschool
classroom of a former student teacher, where she saw the direct impacts after a
presidential executive order to change immigration policies in the United States. In
the community, there was an immediate escalation of fear, terror, and confusion
among families:
The children sat on the rug for large circle. The teacher asked the children
about their upcoming graduation celebration from preschool into
kindergarten. She told them that their families are invited, and how she was
looking forward to sharing the day with them. A side conversation began
among three children. One child said that both of her parents, sister, and
grandma were coming to the celebration. Another, Ana, said that only her
mom was coming, because her dad was in jail. The third child said out
loud, “The police got Ana’s dad, teacher, he’s not coming!” Ana
immediately responded, “No! La migra took my dad. I’m leaving soon to
be with my dad. Mom said.”
Later, a group of 4 boys were working with the magnetic blocks and
constructed a large neighborhood. Along with the blocks, they also
included train tracks, people figurines, and cars. As I approached them to
listen to what they were acting out, I heard one child say, “Para ahí!” as he
chased and held one police officer figurine. He also shouted, “Soy la migra,
te voy a atrapar!” As he caught the figurine that was running away, he said,
“Te atrapé, ya te vas para México.” (Callaway-Cole, 2018).
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Local Context
This study took place in Ventura County, California. Situated between
Santa Barbara and Los Angeles counties, Ventura County is known for its long
history in agriculture, which brought many (im)migrants to the area since the late
1700s and continues to thrive on (im)migrant labor forces, particularly in
agricultural work. It is crucial to problematize that our current labor force of
agricultural workers is comprised of 91% Mexican-born workers (see Figure 2)
and more than half having undocumented worker status in the state of California
(Aguirre International, 2005). While Latinx families in Ventura County engage in
a variety of occupations, acknowledging our agricultural based community and
workforce is important in understanding how a large number of Latinx people are
overworked, underpaid, and facing challenging working conditions to care for
their families. Further, our community is home to indigenous families (see Figure
3), many who have left their homes in Mexico due to erosion and deforestation
(Velasco, 2014). Many of our indigenous families are Mixteco coming from “la
Mixteca, a cultural, political, and linguistic region that covers part of the states of
Puebla, Guerrero, and Oaxaca in south-central and western Mexico” (Velasco,
2014, p. 85). These indigenous families are further marginalized and exploited due
to being culturally and linguistically isolated (Bacon, n.d.).
Historically, this land belonged to the Chumash people who were forcibly
removed to the Mission San Buenaventura in 1810 (Garcia, Yosso, & Barajas,
2012). Much of the agricultural land that was possessed by Mexican people was
taken by European (im)migrants in the late 1800s through “challenging land grants
in court, committing acts of violence, squatting, and marrying the daughters of
ranch owners” (Garcia et al., 2012, p. 4). In 1898, Henry T. Oxnard and his
brother established American Beet Sugar Company, relying heavily on Mexican
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Figure 2. Birthplace of California farmworkers of Mexican origin, 2003-2004
(Aguirre International, 2005).

Figure 3. Birthplace of California farmworkers of high indigenous population
(Aguirre International, 2005).
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and Japanese laborers, and later, more Mexicans came to work in harvesting other
crops (Garcia et al., 2012). These families lived in segregated neighborhoods,
notably La Colonia in Oxnard (Garcia et al., 2012). White privilege and power
dominated schools during this time, with school officials and white parents
supporting the segregation of Mexican and white children in schools, with some
classes for Mexican children receiving very poor and sometimes little to no
instruction (Garcia et al., 2012). In 1940, a new school opened in Oxnard, Ramona
School, which further reinforced the segregated residential neighborhoods (Garcia
& Yosso, 2013). During the Bracero project of the 1940s, more Mexican families
moved to this area as well as Black families that had relocated during World War
2, with Port Hueneme becoming a naval base. This movement prompted the
school board trustees to oversee construction of new schools, and by the time that
Brown v. Board of Education was passed, “nine of their eleven elementary schools
west of the Boulevard and the tracks, in neighborhoods kept predominately white
through racial covenants” (Garcia & Yosso, 2013, p. 87) had already been
established. This longstanding history of oppression and disenfranchisement
characterizes the historical roots of Ventura County. This history is significant
because it has affected numerous generations of families living in our community.
For example, a Mexican-American Early Childhood Studies student interviewed a
mother about taking family neighborhood walks with her preschooler. The mother
thought the idea was nice but asked the student in what ways the school would be
prepared to protect the families if they encountered ICE on their walk (CallawayCole, 2018). This history reinforces the vulnerability of marginalized families in
our community and contributes to the fears and anxieties of our current
sociopolitical context.
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Currently in California, 52% of children from birth to 5-years-old are
Latinx, and in Ventura County, 42% of residents are Latinx and 44% of
households in Ventura County speak a language other than English at home.
Latinx 3 and 4-year-olds are the least likely among racial and ethnic groups in
Ventura County to attend preschool (Local Planning Council of Ventura County
2015). Meanwhile, Santhiveeran's (2010) findings indicated that (im)migrants are
two times more likely to use child care than nonimmigrant families, with more
(im)migrants in California’s urban areas using formal child care. Understanding
Ventura County’s historically diverse community of Latinx families who continue
to be marginalized through national and local contexts is fundamental when
examining cultural and sociopolitical contexts.
Research Questions
The following research questions guided this study:
1. What are the stories being told among intergenerational MexicanAmerican families in Ventura County regarding the Trump
administration, specifically related to ICE and (im)migration?
2. How does Love shape the stories of intergenerational MexicanAmerican families raising young children in Ventura County?
3. In what ways does Love among intergenerational Mexican-American
families and communities inspire transformation and resistance since
the presidential election of Donald Trump?
Definition of Terms
For the purpose of clarity, a few terms require definition, informed by
scholarship, and my own understanding as a researcher. The term Latinx is a
gender inclusive use of the word Latino/a (de Onís, 2017). While I use this term
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consistently to discuss people, I also honor the choice of other researchers and my
co-collaborators in how they identify, thus why both Latino and Latina appear
throughout this work as well. I have chosen to use Latinx to be as inclusive as
possible, honoring the many different participants that make up this study and the
diverse Latinx community. I am making an active and intentional choice to use
Latinx, not to follow popular “trendy” discourse, but instead using the “X” as “a
scar that exposes four wounds…. settlement, anti-Blackness, femicides, and
inarticulation” (Pelaez Lopez, 2018, para. 4). Pelaez Lopez (2018) acknowledges
the feelings of displacement faced by those who experience violence and those
people being without language to describe themselves, thus requiring those who
use the term Latinx to confront a “vision of Latinx liberation that doesn’t leave the
marginalized behind” (para. 25). The term Mexican-American is used to describe
co-collaborators involved in this research study, as both families come from
Mexican-American background and descent. The word sociopolitical is used to
define the current social climate, as well as political climate of our current
presidential administration and those entangled in these politics including the RNC
and ICE. The term sociopolitical is used to explain a dynamic, intersectional
assessment of both these social and political realities. The term Love is inspired by
Hinton’s (2015) definition, offering Love as a cultural exchange that cannot be
reduced, but instead abounds. Love is also used to support both transformation and
resistance of families and is demonstrated through cultural values. The term cocollaborators is informed by the process of research as being a community
collaboration between myself and the families involved in the research (Schinke,
Enosse, Peltier, Watson, & Lightfoot, 2010). Intergenerational refers to the
“connection, linkage, joining, sharing, and/or involvement of different
generations” (Davis, 2007, p. 119). While co-collaborators come from two
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generations in this study, the term intergenerational is appropriate in describing
this connection and relationship oriented description of generations. The term
story is characterized by “a way to share, and to understand, who we are, who we
have been, and who we are becoming” (Huber, Caine, Huber, & Steeves, 2013, p.
214). The term resistance is defined by both overt and covert ways one resists
dominant narratives and discourses. Transformation is defined as ways in which
action is taken to change and shift the possibilities for groups of marginalized
people.
Theoretical and Conceptual Framework
The theoretical and conceptual framework for this study is informed by
many different theories across disciplines and areas of study. It is foremost
informed by a base of critical raced-gendered epistemologies, including critical
race theory (CRT) and Latina/o critical race theory (LatCrit) as this research
establishes itself as anti-racist and feminist and seeks to resist oppression of Latinx
people. The framework is also informed by Latour’s (2004) matters of fact and
matters of concern, addressing the multifaceted ways of knowing and being in
community during these trying times. The study is framed by Jaramillo’s (2012)
concept of “looking south”, important when working with intergenerational
families who carry the border with them. Lastly, this framework is informed by,
and will contribute to early childhood reconceptualist scholarship, deeply rooted in
justice for children and families and rejects the idea of a “grand narrative”.
Critical Raced-Gendered Epistemologies
When choosing how to present these critical theories, I chose to think of
them as connected to epistemology and my epistemological orientation, or my
worldview, due to the large influence they play on my methodological decisions
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(Delgado Bernal, 2002; Fierros & Delgado Bernal, 2016). The following theories
live within the broader lens of critical theory, which is characterized by
participation by all, respect for multiple points of view and ways of knowing, and
the responsibility of transformative action (Freire, 1985). Critical theories are
situated around undoing oppression and acknowledge the systematic influences
that marginalize people. These theories also engage action, recognizing a
commitment to social justice.
Critical Race Theory. CRT was originally drawn from critical legal
studies, which focused on the concept of hegemony and understanding systematic
oppression (Ladson-Billings, 1998). Derrick Bell’s (1992) original scholarship on
CRT focused on the centrality of racism in the United States, and the necessary
exposure of racist practices. CRT provides a framework for educators to
understand and challenge racism in the classroom and work to dismantle this.
Solórzano and Yosso (2001) discussed critical race theory as challenging
dominant discourse and highlight the themes of CRT for education as being “(a)
the centrality and intersection of race and racism; (b) the challenge to dominate
ideology; (c) the commitment to social justice; (d) the centrality of experiential
knowledge; and (e) the interdisciplinary perspective” (pp. 2-3). In considering the
themes of CRT, it is imperative to remember that racism exists in both overt and
covert ways in society. Racism is institutionalized, reinforced in our media, and is
also intersectional, with many people being marginalized for multiple aspects of
one’s identity (Packnett, 2018). CRT must address neoliberalism and its effects on
students of color in educational environments, addressing the political context on
education (Stovall, 2016). Addressing neoliberalism is particularly important in
early childhood education due to the nature of young children needing adults to
advocate for them. How are young children’s needs and desires supposed to be
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met when they cannot yet exercise and demand for those needs and desires to be
met (Penn, 2014)?
LatCrit. LatCrit examines issues not examined through CRT, but these
theories are not in competition, rather they are in conjunction with one another to
analyze or challenge raced/gendered concepts (Delgado Bernal, 2002). LatCrit
considers the intersections of identities and the interrelatedness of these identities
in understanding a person’s experiences, including race, gender, class, sexuality,
among others (Solórzano & Delgado Bernal, 2001). LatCrit uses a strengths based
perspective and dismantles deficit approaches to education, which often devalue
home language and cultural practices (Delgado Bernal, 2002). LatCrit offers a
framework to examine transformational resistance, focusing on a “political,
collective, conscious, and motivated by a sense that the individual and social
change is possible” (Solórzano & Delgado Bernal, 2001, p. 320). LatCrit is a
transdisciplinary lens for further understanding the systemic oppression of Latinx
families. Focused on experiential knowledge and counterstory, LatCrit helps to
analyze stories of Latinx families in an intersectional way.
Matters of Concern
The concept of Bruno Latour’s (2004) “matters of fact” and “matters of
concern” helps us to understand the relationship between fact and concern, and
how both are of use to researchers. Within this research frame, matters of fact play
an important role in understanding the news cycle and our changing policy
environments. However, as Latour notes, “reality is not defined by matters of fact”
(p. 232). Matters of concern help us in understanding that fact informs concern,
but that concern also lives on its own, affected by “relational contexts” inhabited
by children and families (Blaise, Hamm, & Iorio, 2017, p. 32). Matters of concern
are “situated, specific, and interdependent” (Blaise, et al., 2017, p. 33), which
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helps us to “critically iterrogate the politics of meaning making in early childhood
education” (Blaise, et al., 2017, p. 33). Matters of concern in our sociopolitical
climate are characterized by the constant state of fear and stress that (im)migrant
families are living in, uncertain of the changing contexts as they emerge. An
example of matter of fact is that a court order has required the reunification of
migrant children and families on the U.S./Mexico border. But matters of concern
are characterized by families who are still separated from their children, unsure of
when, if ever, they will be reunified.
Looking South to Inform Reconceptualist
Scholarship
Nathalia Jaramillo’s (2012) concept of “looking south” is centered on “how
we look south; that is, toward and with the subjects and objects of our
ethnographic gaze. It is as much about how we position ourselves in the act of
looking, as it is the act of looking itself” (Jaramillo, 2012, p. xiii). This act of
looking is not to reinforce a narrative of colonialism or to view the South as
subordinate and looking toward the North. Jaramillo expressly stated that it also
does not “attempt to validate the humanity of those whose humanity has been
questioned” (2012, p. xiii). Rather, this lens of looking south examines power and
privilege structures that affect the existing border(lands) between the North, the
South, and “the nowhere in-between” (Jaramillo, 2012, p. xiii).
Reconceptualist scholarship acknowledges the political nature of education
and the diverse and complex ways of knowing and being. Context is significant to
working with young children, their families, and communities, and as such,
reconceptualist scholars reject universal and “decontextualized and prescriptive
pedagogies that rely on the science of developmental psychology as the dominant
source of knowledge from which to understand all children and construct early
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childhood pedagogies” (Pacini-Ketchabaw, Nxumalo, Kocher, Elliot, & Sanchez,
2015, p. 211). Children and families are situated within diverse contexts—socially,
economically, politically, culturally, and historically— and these contexts impact
the ways families raise children. Unfortunately, many prescriptive pedagogies and
Western theories privilege certain knowledges and backgrounds, reinforcing a
deficit model onto all others who live outside this prescribed norm (PaciniKetchabaw et al., 2015). Reconceptualist scholars draw from critical, postmodern,
postcolonial, and feminist perspectives in their work. Using these lenses,
complexity is valued, and power and privilege structures are critiqued, often by
doing work with populations who have been historically marginalized
(Reconceptualizing Early Childhood Education, 2014). Reconceptualist
scholarship influences my relationship with this research, and hopefully this
research will influence this body of scholarship. Using a framework of Love
reconceptualizes how we consider culture, potentially impacting how educators
interact with children and families. The research also considers transformation and
resistance through and by Love, reconceptualizing the strengths of marginalized
families.
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CHAPTER 2: LITERATURE REVIEW
This literature review draws on the deep wisdom of scholars, elders, and
my community. I wish to convey my appreciation for those who came before,
with, and after me for creating a conversation of scholarship that can surround my
study. Breaking away from a competitive Eurocentric lens of scholarship is crucial
for me as an emerging scholar working to enter the academy. I seek to consider the
ways in which listening to and being with co-collaborators (families and their
young children) can lead to transformative action. I believe that studying with the
most marginalized families in our community has the capacity to more deeply
understand the inequities and challenges they face, but also the great strengths
they carry. By doing this, we may reconceptualize what it means to be living in
this specific time and raising young children.
In order to understand the significant effects of the Trump administration’s
policies and procedures, an analysis of childhood and family trauma will be
examined. Trauma is discussed within the contexts of (im)migration and the
impact on children’s lives. The concept of Love requires significant unpacking and
discussion because it is heavily value-laden and interpreted differently across
cultures, families, and relationships. This exploration will be done by assessing
how Love serves as both as a theoretical and pedagogical lens. Love is also
discussed as community culture through an exploration of literature describing
cultural values of the Latinx community situated in Love and care. Lastly, in
connecting with methodological and theoretical underpinnings, counternarrative
will be discussed, focusing on the impact and value of story for co-collaborators in
the study. This literature review connects the elements of trauma, Love, and story
to support my evolving understanding of the research context. The literature,
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intertwined with field notes, offers a variety of examples for the ways in which
child rearing and families’ stories about raising children are central to
understanding the complex sociopolitical issues that families are facing.
Childhood Trauma
Trauma is a complex, multifaceted problem that manifests itself in a variety
of ways. The American Psychological Association (n.d.) defines trauma as
an emotional response to a terrible event like an accident, rape or natural
disaster. Immediately after the event, shock and denial are typical. Longer
term reactions include unpredictable emotions, flashbacks, strained
relationships and even physical symptoms like headaches or nausea. While
these feelings are normal, some people have difficulty moving on with their
lives. (para. 1)
Children’s exposure to trauma is being assessed in both psychological and
pedagogical research. Many children who experience trauma show the effects of
this through post-traumatic stress disorder (Sirin & Rogers-Sirin, 2015).
Understanding the impact of trauma to young children is particularly important,
because young children's ability to process trauma is impacted by "limited coping
skills, unique dependence on their primary caregivers to act as a protective shield
and the rapid period of emotional, physical, neurological, social, behavioural and
cognitive development that occurs during early childhood" (de Young, Kenardy,
& Cobham, 2011, p. 247).
Trauma is clearly linked to (im)migration and this is most demonstrated
through Dreby's (2012) analysis of deportation policies on children of Mexican
families, as depicted through a pyramid model (see Figure 4). While the most
acute impacts are at the top of the pyramid, the bottom of the pyramid sees the
most significant impact to children overall.
It is crucial to support the needs of children whose family members are
detained or deported. These include addressing children in Children and Protective
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Family Dissol-ution

U.S. Citizen Children
Cannot Reside in USA

Long Term
Economic instability

Emotional distress of separation
Short Term
Economic instability
Changes in daily routines
Emotional distress

Fears about Family Stability
For both self and for family members

Misunderstanding of Immigration
Associating immigration with illegality regardless of legal status
Denials of immigrant heritage

Figure 4. Pyramid of deportation policies and the burden placed on children.
Adapted from “The Burden of Deportation on Children in Mexican Immigrant
Families,” by J. Dreby, 2012, Journal of Marriage and Family, 14(4), p. 831.
Copyright 2012 by Wiley.
Services (CPS), meeting basic needs such as food, shelter, and healthcare,
supporting mental health services, and children’s schooling (Capps et al., 2015).
During parent detainment or detention, significant harm is imposed on children
both directly and indirectly. For example, children often had a lack of
communication with the detained parent, families received reduced benefits and/or
income, there was a lack of mental health services for children, lack of legal
services and reduced crime reporting, and lack of transportation in states that
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prohibited undocumented (im)migrants from obtaining driver’s licenses (Koball et
al., 2015). Trauma specifically affects children and families who have faced
migration, especially those who faced forced migration (Wiese, 2010). In
understanding the process of acculturation, where families build connections
between their home culture and the new one they have entered into, it can take a
significant amount of time to heal throughout this prolonged exposure and
processing of new culture (Wiese, 2010). Migration can invoke trauma even if not
forced, but chosen, due to the multiplicity of sociocultural contexts that
(im)migrants live in and navigate through (de Haan, 2012). Understanding
childhood trauma is especially important given the child and family separations of
Latinx families on the United States/Mexico border. Physicians and psychologists
noted the detrimental effects of the current separations on children and their
families, with possibilities of toxic stress causing developmental delays, increased
risk for chronic illness, and mental health problems (Fox, 2018).
Supporting children who have experienced trauma is imperative, requiring
adults to act in ways that allow children to express their needs and emotions.
Children need strong, healthy attachments with caregivers and a community that
supports and cares for them (Sciaraffa, Zeanah, & Zeanah, 2018). Supports for
children should come from the community, their educators, families, and mental
health workers (Berson & Baggerly, 2009). To help support children, it is
recommended that educators engage in reflective practice when children engage in
behaviors that might be upsetting or challenging (Brinamen & Page, 2012). This
process can help facilitate the resilience of educators as well. One important aspect
of children processing through trauma is that they often play it out, and this helps
them heal and engage in their understanding of the world (Bone, 2008). Much like
the story of young children in our local preschool playing la migra, this play is
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instrumental in children’s processing the traumatic events in their lives. It cannot
be overlooked that one of the most important things to support children through
trauma is unconditional love (Pizzolongo & Hunter, 2011). Through this love and
care, children’s resilience may be built to sustain them in contexts of stress and
uncertainty.
Love
A number of theories and models have been created and researched to study
culture, especially culture of people of color (Gonzalez, Moll, & Amanti, 2006;
Yosso, 2005). While many historical lenses have focused on deficit approaches to
the ways in which people access or use culture (Bourdieu, 1973), most current
literature focuses on the cultural strengths of marginalized communities. This has
been done through examining community cultural wealth (Yosso, 2005), family
funds of knowledge (Gonzalez et al., 2006), and the establishment of culturally
relevant and culturally sustaining pedagogies (Ladson-Billings, 2014). In my
investigation about Yosso’s (2005) community cultural wealth model, I found
research that revolutionized my conception of how we can talk and think about
culture in ways that are meaningful to collaborators. Hinton (2015) argued that
using capital models to investigate culture reinforces neoliberalism and a market
model. Doing so reinscribes the notion that there must be an exchange in goods,
whether physical or metaphorical. Instead, Hinton (2015) described four different
frameworks for understanding culture, including love, spirituality, resistance, and
trust. Love spoke to me as being a transformative and cross-cultural lens, and
particularly important in our current sociopolitical climate. Hinton’s (2015)
discussion of love framed
Though love moves from one person to another, it is not thereby reduced.
Instead, it multiplies, and irreversibly changes. Love sustains us in the face
of trauma and loss. Love is an overwhelming, elusive, many-splendored
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thing—often examined through literature, because social science rarely
explores this aspect of human life. (p. 312)
Often the models developed that are used to understand culture help researchers
and practitioners to name what they are doing and what they are studying in very
specific and concrete ways. Love is important to transformative justice and
undoing oppression for children and their families. A framework of love is more
convoluted, but intentionally so, examining complex relationships among people
and the multiplicity of ways of demonstrating care.
Love as Pedagogy/Theory
Within a pedagogical and theoretical frame, love has been used to
understand our relationship with others in education and care (Freire, 1970; hooks,
2001; Noddings, 2012a). The framework of love, often described as care in the
literature (Dueñas, 2015; Goldstein & Lake, 2000; S.M. Gonzales, 2015; LivasDlott et al., 2010; Noddings, 2012a; H. L. Smith & Riojas-Cortez, 2010; Uttal,
2010) has great capacity and a broad and deep lens for learning about families and
their young children. Love is complicated and nuanced, offering many
interpretations. Love can be challenging and complicated to explain, (Page, 2011)
and sometimes with the challenge comes the oversimplification of its definition
(Goldstein & Lake, 2000). Noddings's (2012a) research discussed care as
foundational to all teaching and rooted in dialogue, listening, reflection, and taking
action. Noddings (1984) presented care as being a conscious moral choice required
of the career. This conception of care is very different from the often
oversimplified notion of care as being part of one’s personality and behavior. In
order to understand the complex and significant ways love can support
transformative justice and challenge oppression, love must be discussed through
the lenses of transformation and resistance.
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Love as transformation. A definition of love cannot be static (Lanas &
Zembylas, 2015) because it is constantly in flux, working in countless ways to
connect people. Engaging in loving relationships with those close to us helps to
extend that love to strangers and develop community (hooks, 2001). To help
understand how love challenges oppression, Freire (1970) offered
Because love is an act of courage, not of fear, love is a commitment to
others. No matter where the oppressed are found, the act of love is
commitment to their cause—the cause of liberation. And this commitment,
because it is loving, is dialogical. As an act of bravery, love cannot be
sentimental; as an act of freedom, it must not serve as a pretext for
manipulation. It must generate other acts of freedom; otherwise it is not
love. Only by abolishing the situation of oppression is it possible to restore
the love which that situation made impossible. If I do not love the world—
if I do not love life—if I do not love people—I cannot enter into dialogue.
(p. 78)
This dialogic process of interaction is central to critical theory and calls on us to
act with love in undoing oppression. The bravery required takes strength and a
commitment to action; with action, love is critical. Freire (1998) also reminds
educators to practice “armed love” (p.41) in which they protect themselves from
the challenges that try to prevent them doing their work with full intention. He
argued that teachers must fight for what they know is right; that fighting and love
go hand in hand.
In a sermon on loving your enemies, Martin Luther King Jr. (1957) said,
“We must discover the power of love, the redemptive power of love. And when
we do that, we will be able to make of this old world a new world. Love is the
only way” (para. 29). This fight against injustice and hate shaped the non-violence
movement of the 1950s and 1960s. We still have much to learn about the
transformative power of love and the ways it may help to incubate families and
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communities in challenging times while still actively furthering dialogue and
fighting against systemic oppression.
Love as resistance. Love is a powerful element in the face of oppression.
Love is relational, (Noddings, 2012b) requiring significant contributions from all
engaged in the relationship. Because love cannot be commodified or transposed,
and therefore exists outside of the capitalistic and neoliberal frameworks of our
society (Hinton, 2015; Lynch, 1989), it cannot be bought or undone. This is
especially significant in the context of families and communities and the love that
exists in the spaces of marginalized people.
hooks (2001) asserted that fear is used as a compliance strategy to ensure
obedience. She noted that this fear promotes sameness and withdrawal from the
unknown, and those different from ourselves. This strategy has been used in a
variety of ways by our national governance through the murder of (im)migrants
(Chavez, 2018), and the separation of children from their parents at the
U.S./Mexico border (Miroff, 2018). hooks (2001) argued that when we move
against fear and instead choose love, that “the choice to love is a choice to
connect—to find ourselves in the other” (p. 93). This love does not necessarily rid
us of our fears, but helps one to live in love, and to know that they are not alone
(hooks, 2001).
Colin Kaepernick (2018) was honored with Amnesty International’s
Ambassador for Conscience award for standing up to injustice through his
intentional kneeling during the national anthem in his role as San Francisco 49ers
quarterback in 2016 to protest the oppression of people of color. When giving his
speech for the award, Kaepernick (2018) shared,
I have realized that our love, that sometimes manifests itself as Black- rage,
is a beautiful form of defiance against a system that seeks to suppress our
humanity-- A system that wants us to hate ourselves. I remind you that love
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is at the root of our resistance.... Our love is not an individualized love-- it
is a collective love. A collective love that is constantly combatting forms of
systemic racialized hate and oppression. (para. 8-11)
Love must be used in forms of defiance, ones that are recognized and noticed in
our society. Kaepernick speaks to and reinforces hooks’ (2001) assertion that
without justice there cannot be love and I would argue that without love, there
cannot be justice.
Love as Community Culture
The ways in which people raise their children are influenced by a number
of factors. Love is demonstrated through the many ways Latinx families care for
their children and whole families. A discussion of Latinx cultural values highlights
this demonstration of love and care. The following vignette is of a conversation I
had at a local MICOP meeting with a family who had been migrating across
regions in California to work in agriculture:
After talking with a child about his drawing, I then introduced myself to his
mother. I asked her about the age of her son, and he smiled and held up his
hand showing 4 fingers. She agreed with him, smiling to him as he
continued his drawing. When I told her I was a teacher from the university
and that my students come to visit and play with the children at the
meetings, she began to talk to me about her son’s school. She said that she
had enrolled him earlier in the year and he had been in attendance for 4
months. Usually their family moves to Northern California because she and
her husband are migrant workers. The preschool teacher had encouraged
the family to stay in Oxnard so that her son could continue school. The
teacher emphasized his intelligence and the importance of continuity. The
mom told me that they will stay in Oxnard now so that he can continue
school, and so the other children can have consistency in schooling when
they are older. (Callaway-Cole, 2018)
For educators working with migrant families, we know that a family’s decision to
sacrifice work for educational continuity is a complex decision, affected by
economic, social, and political forces. Making a choice to remain in Oxnard
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documents this mother’s sacrifice for her children, demonstrating her love for her
children and connects to deeply held family values. Returning to the child,
The child called me back to his drawing, and I saw two names squished
together on his paper. He told me, “This is my name, and this is my
brother’s name. They’re close because we’re together” as he smiled toward
his baby brother. (Callaway-Cole, 2018)
I squatted with him looking at his writing, and considered the deep and loving
relationship between him, his brother and his mother. This 4-year-old child’s
connection to his brother through his emerging literacy highlights how love
manifests itself in complex ways.
Values. The family relationship and closeness described in the story above
helps to situate family values and parenting styles. The mother’s love for her
children and her son’s love for his brother helps to complicate the dialogue around
how care is demonstrated in contexts and spaces of contention, for example, in the
mother choosing not to migrate in order to support the education of her children. A
number of studies have focused on the nature of Latinx parenting styles and values
related to child rearing (Durand, 2011; Fischer, Harvey, & Driscoll, 2009; LivasDlott et al., 2010; Ornelas, Perreira, Beeber, & Maxwell, 2009). Researchers
return to the definition of these values in Harwood, Leyendecker, Carlson,
Asencio, & Miller's (2002) discussion of cultural values among Latinx families in
the United States. The two noted values of familismo and respeto are crucial in
understanding related values to the Latinx community including: convivimiento
(Uttal, 2010), bien educado (S. M. Gonzales, 2015), and the use of
conversaciones, consejos, and dichos (Cortez, 2008; Dueñas, 2015). These values
all closely tie to the principal value of cariño, a value of care, affection, and love
(Dueñas, 2015) that is encompassing of all other familial, community, and cultural
values mentioned. Values, and thus the demonstration of love are dependent upon
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the specific cultural context. These values, while presented independently of one
another, are inextricably linked and woven in practice.
Respeto. The value of respeto, also known as “proper demeanor”(Harwood
et al., 2002, p. 25), is known for its deeply contextual connection to those with
which one is engaged; demonstrated through the courtesy and decorum as called
for by the context. Respeto is woven into several other values including bien
educado, through conversaciones and dichos, and convivimiento. Demonstrated
through family unity, (Cortez, 2008) respeto is related to interdependence and
reflected in the relationships children have with their families and broader
community. For example, after a student helped a young child get a drink from a
water fountain by holding her up, the family sent the child back to get the student.
They then offered her some of the food they had prepared to share together,
inviting her to sit down with the other mothers (Callaway-Cole, 2018).
Familismo. Familismo can be defined as acknowledging the family as an
extension of oneself and the associated care of family members through this
closeness, solidarity and interdependence (Durand, 2011; Harwood et al., 2002;
Livas-Dlott et al., 2010). Familismo is often demonstrated through the
interdependent relationship between young children and their mothers and, as
children grow older, in respecting the necessity and priorities of the family
(Durand, 2011). Familismo can also be seen in the networks of extended families
and community members who rely on one another in navigating institutionalized
services (Ornelas et al., 2009; Xu & Brabeck, 2012; Yosso, 2005). For example, at
one of our local preschools, many of the families know one another and their
children are all picked up by the same abuelita while the families are at work. It
took me several sessions of observation to figure out which child the grandma
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came for, as all the children she took home were treated like family (CallawayCole, 2018).
Conviviminento. The value of convivimiento, “living together daily with
respect and empathy” (Uttal, 2010, p. 736) is described through its important
impact on relationships with others, within the family and in community. The
Latina family child care providers in Uttal’s (2010) research were concerned that
this value of convivimiento was absent from the training and education of U.S.
family child care providers and also felt criticized for their ways of demonstrating
care for children, with emotion and affection. For example, a student volunteered
at a MICOP meeting and noticed an older child watching over a younger one. The
older child helped to get crayons and paper for her sister to draw. When my
student asked if she would like to draw too, the older child said no, that she would
watch and take care of her younger sister (Callaway-Cole et al., 2018).
Bien educado. The framework of bien educado conveys demonstrating
care, respect, and togetherness; as having good values (S. M. Gonzales, 2015).
S. M. Gonzales (2015) discussed the relationship between bien educado and a
kinship model, both rooted in indigenous ways of knowing and a value of
interdependence. She noted that being bien preparado (being well prepared for the
workforce) is not the same as being bien educado. Educación is noted in the
literature as being a linked and interwoven concept in Latinx culture that does not
separate academic learning from other life learning children must engage in
(Durand, 2011; Livas-Dlott et al., 2010). For example, when teaching preschool,
whenever I welcomed the children into our classroom, the mothers would tell the
children, “dile buenos días a la maestra” and before leaving their children for the
day a reminder of “te portas bien”, reinforcing values such as respeto in children’s
relationship with the teacher and their early schooling (Callaway-Cole, 2018).
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Conversaciones, consejos, and dichos. Conversaciones, consejos, and
dichos are ways Latinx families teach children how they should behave and
implications for their actions (Cortez, 2008; Dueñas, 2015). My own childhood
was filled with dichos, although delivered in English by my mother. “People in
hell want ice water,” meaning we do not always get what we want. Through
conversaciones and consejos, families convey to their children the value of
relationships, respect, and cariño (Dueñas, 2015). Further, the use of consejos and
dichos help to transmit values and beliefs to young children (Cortez, 2008). These
specific pieces of advice help to reinforce bien educado in children. While some
dichos and consejos help to reinforce positive behavior, they also help to avoid
negative behavior. For example, la llarona and el cucuy help to scare children
from behaving in certain ways, often used to keep them safe (Callaway-Cole,
2018). These various forms of sharing values with young children reinforce said
values, but this form of communication is also a value in and of itself.
Cariño. Love is shown through many values, but cariño helps to explain
the all-encompassing “fondness or tenderness” (H. L. Smith & Riojas-Cortez,
2010, p.128) that is demonstrated between Latinx families and their young
children. Cariño is shown through relationships with children and their
grandparents (S. M. Gonzales, 2015), through families’ letter writing to their
children (H. L. Smith & Riojas-Cortez, 2010), through offering assertive
commands to help correct children’s behavior (Livas-Dlott et al., 2010), and
through physical affection (Uttal, 2010). These are not the only ways that cariño is
shown for young children; the depth of community cultural values and their use
for teaching and raising young children is immense. Returning back the original
vignette that framed this discussion of love as community culture, love is shown
through a mother’s commitment to her child’s education, but also between the
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closeness of the siblings (Callaway-Cole, 2018). It could be argued that cariño is
the grand, encompassing value of all the others, for it is for and by love that Latinx
families care for their children.
Highlighting Story (Commitment to
Counternarrative)
Emerging from CRT, counternarratives are entrenched in “naming one’s
own reality” and “voice” (Ladson-Billings & Tate, 1995, p. 56). The need for
counternarrative comes from the perpetuation of dominant discourse, or a
dominant narrative, about certain people and who they are (Moss, 2015).
Dominant narratives are both powerful and dangerous. They perpetuate one way
of telling a story and marginalize all other stories that could be told (Moss, 2015).
Adichie (2009) warns against defining people by a “single story” and the power
that exists in crafting a story about marginalized people; often that encourages hate
and fear of those people. The stories that are told about people of color and
(im)migrants are often stories that further a narrative that marginalizes; stories that
homogenize diverse groups, stereotype, and reinforce cultural hegemony. These
stories are founded in racism, and are constructed by and for white privilege
(Solórzano & Yosso, 2002). For example, the story that Trump has been telling
about Latinx people, particularly Mexicans, in his role as president. He has
constructed a story describing Mexicans as drug dealers, criminals, terrorists, and
as killing us [the U.S.] in jobs and trade (Reilly, 2016). Those involved in the
transnational gang MS-13 were referred to as animals (Hirschfeld Davis &
Chokshi, 2018), and continue to be described as animals on the official White
House website (The White House, 2018). The narrative of erecting a wall on the
U.S./Mexican border in order to keep people out is a visual one that is well known
now in our nation (Nixon & Qiu, 2018). These stories about Latinx people are
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othering and construct a narrative of those who are “bad” (Solórzano & Yosso,
2002).
The diverse stories of the people in our communities must be centered and
told (Moss, 2015). By contextualizing these stories and situating them in our
current dialogue about children and families, a counternarrative is able to develop.
Creating counterstory can only be done by seeking out collaborators’ voices and
stories. These stories can help “strengthen traditions of social, political, and
cultural survival and resistance” (Solórzano & Yosso, 2002, p. 32). Documenting
counternarratives is a way to ensure that the diverse stories of our children and
families are told—but these stories must also be heard. Counternarrative is
particularly important in our culture of alternative facts and fake news.
Sandra Cisneros (2015), noted Chicana author, shares in her memoir, “the
science writer Jonah Lehrer claims we never revisit a memory without altering it.
If this is true, then perhaps all memory is a chance at storytelling, and every story
brings us closer to revealing ourselves to ourselves” (p. 54). Cisneros captures the
essence of entanglement and storytelling, especially those stories deeply close and
personal to the teller. Counterstory offers the possibility of entanglement among
political and ethical pedagogies (Blaise et al., 2017). When shifting the focus of
counterstories from “matters of fact” to “matters of concern” (Latour, 2004), we
begin to draw upon the complexities of meaning making and contextually driven
relationships. Doing so helps to complicate stories about people (Fujimoto, 2013),
reinforcing a rich and diverse framework for multiple ways of knowing and being
in this world.

41
CHAPTER 3: METHODOLOGY
Research Design
Love as Methodology
Drawn from Crystal Laura’s (2013, 2016) “intimate inquiry,” this research
methodology is foremost situated in love, characterized by relational ethics with
co-collaborators in this study. Intimate inquiry influences my epistemological and
methodological relationship with the research, but also the research itself. Intimate
inquiry is characterized by the following elements:
Identifies important problems (personal, social, intellectual,
methodological) and poses questions that can be examined, (2) Generates,
discovers, describes, and constructs new knowledge, (3) Explores, reflects
upon, describes, and explains meaningful personal and social worlds, (4)
Uses methods and strategies that can produce investigation of a particular
phenomenon of interest, (5) Links research to relevant theory, (6) Tacks
back and forth between local and broad contexts, (7) Fully discloses
research processes and findings, (8) Explicates researcher and research
values, purposes, commitments, and key background assumptions, (9)
Encourages self-examination and critique, and (10) Values care (knowing
research participants in all of their particularity), love (acting on behalf of
participants), and solidarity (working with participants in research
endeavor). (Laura, 2016, p. 229)
These characteristics influenced my positionality in generating the research topic,
theoretical frame, constructing theories about new knowledge, engaging in a
transparent research analysis, and putting co-collaborators at the forefront of my
engagement with the research.
Laura (2013) highlighted some concepts that are both particular and
specific to engaging in a methodology of love. One concept is the act of listening
and it being, “vital to the production and co-ownership of people’s truths (Laura,
2013, p. 290). Within this frame of listening, she also noted the importance of
conversation between the researcher and co-collaborators. The other concept that
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highlights a methodology of love is the act of witnessing, an, “invitation to pay
attention, to reflect, to learn about lived lives, and to explore rationalizations of
people’s experiences” (Laura, 2013, p. 290). This opportunity to witness and pay
close attention to co-collaborators and their stories is crucial in the necessary
entanglement of qualitative research.
Lastly, Laura (2016) offered an idea of what it means to enact scholarship
through a lens of love. She argued that the research must consider the “real
consequences for the lives of three-dimensional human beings, the researcher himor herself included, not for imagined ‘others’ somewhere out there” (Laura, 2016,
p. 218). Often our academic world honors the empirical and scientific, the
separation of ourselves from our co-collaborators, the more rigid and easily
definable constructs, the hypothetical. A methodology of love insists on ethics and
relationships, the connection between the researcher and our research, the
researcher and their collaborators.
Pláticas as Methodology
Sitting at an American Educational Research Association (AERA) session
in the spring of 2018, I listened to several women articulate their research using
the method of pláticas. Dolores Delgado Bernal chaired the session and spoke
about the impact of these scholars’ research. Interested in pláticas, I looked into
the research to see if using this method would be practical for my study. In this
research one of the most important things I discovered was Fierros and Delgado
Bernal’s (2016) article articulating the importance of understanding pláticas as
methodology, not just a method. According to their article, there are five
principles to using a plática methodology including that it draws upon
Chicana/Latina feminist theory, that it is relational and honors participants as coconstructors of knowledge, acknowledges the connections between everyday lived
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experiences and research inquiry, provides a potential space for healing, and relies
on relations of reciprocity and vulnerability and researcher reflexivity (Fierros &
Delgado Bernal, 2016). One major argument throughout the discussion of pláticas
as methodology that I want to honor in this research is that the plática is not a
warm-up to a Western way of orienting methodologically or method of collecting
data. Instead, the plática discusses lived experience and recognizes this as an
imperative part of the research conversation, not an extra or bonus.
Storying
Storying is defined as “the act of making and remaking meaning through
stories” (Phillips & Bunda, 2018, p.7). Storying represents the fact that stories are
fluid and constantly in motion as we interact with them. Stories are not fixed,
historical accounts, but alive and part of our humanness (Phillips & Bunda, 2018).
Working with and studying with storying honors the many ways of knowing and
being in this world (Pinnegar & Daynes, 2007) as experienced by the cocollaborators. These stories collected and constructed by me and co-collaborators
supports the plática methodology by engaging deeply in conversation to discuss
collaborator knowledges of self and experience. This inquiry followed an
inductive approach, seeking to understand the experiences of people, focused on
their relationships with self, family, and communities. Storying is both a process
and a product, with the process being the storytelling and the product being the
story told (Kramp, 2003). Huber et al. (2013) discussed the transcendent power of
story, that
story continues to express the fundamental nature of humanity. Stories are
not to be treated lightly as they both carry, and inspire, significant
obligations and responsibilities: stories must be cared for as they are at the
heart of how we make meaning of our experiences in the world. (p. 214)
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Building deep connections and meaning making with co-collaborators around their
stories lent itself to more deeply understanding both the stories and the
collaborators. Using storying to frame the methodology of this study reinforces a
commitment to counternarrative, influenced by my theoretical framework. It also
situates the co-collaborators as sources and constructors of knowledge.
Throughout this study, the terms narrative and story(ing) are used interchangeably
to signify the use of a storying methodology, but also the stories shared by cocollaborators.
Working in Collaboration
With careful intention, those involved in this research process are referred
to as co-collaborators. I chose this word instead of participants, and especially
subjects, to exemplify the close connection between myself and those who I am
working with. Together we are co-collaborating and co-researching, in dialogue
about lived experiences and knowledge that are shared, theorized and
(re)constructed (Fierros & Delgado Bernal, 2016). Laura (2013) described the
loving way of working in collaboration with, not on or for by noting:
Qualitative researchers who invoke love in their work choose to witness,
engage, and labor for the people who we admire and respect, and we treat
them with the regard and reverence that we would extend to our own kin.
Not “the subjects,” but “my people” inspire and direct such acts toward the
negotiation of relationships—personal, social, political, historical—out of
love and in solidarity. (p. 291)
These co-collaborators, “my people,” are drawn from a group of Early Childhood
Studies students and their intergenerational families. Laura (2013) argues that
these people would exist in our lives regardless if the research opportunity
presented itself. This is especially true for some of the loving and long term
relationships I’ve developed with my students. One particular relationship
exemplifies this love and trust in my life and it is with my former student Sarita.
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Sarita and I met 8 years ago when I stepped into her preschool classroom as
a student teacher from California State University Channel Islands (CSUCI). We
worked together in the classroom for the entire school year. The classroom felt
like home, like a community that I did not want to leave. My life became lucky
when 7 years later, Sarita giggled and asked, “Do you remember me?” as I sat
across from a new cohort of student teachers that I would supervise over the
course of the semester as a lecturer at CSUCI. I am bad with faces and wrinkled
my brow at her. All she had to say was the name of the school I student taught at
and I was immediately both embarrassed I did not recognize her, but also grinning
ear to ear. I went home that evening wondering about how strange and full circle
this relationship is, with Sarita teaching me and now me teaching Sarita. I
wondered if it would be a strange shift in power dynamics and I thought very
carefully about that in our first meetings at her school.
Sarita is the kindest person, and truly, a talker like me. I often spent a
couple of hours at her student teaching sites, both watching her teach and
debriefing, but also chatting and giggling, sharing chisme and talking about
Sarita’s plans for her future. In the following semester, Sarita studied in class with
me and I continued her supervision of student teaching. While working together at
a MICOP meeting, we had a brief break and I saw Sarita drinking some ice-cold
water that had been frozen in the freezer. I was parched and looked at her
incredulously, wishing for water myself. She offered to share, and I declined,
wanting her to have it. I asked how it was so cold and she said her husband had
dropped it off for her. After going back about our business for a while, Sarita
marched up to me with a big bottle of water and told me it was for me. I asked her
where she had gotten it and she replied that she had sent her husband to the store
for me. I quickly thanked her and offered to pay her, but she would not take my
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money. Later in the semester, we had an appointment together in my office. Sarita
was late, which was unusual, and when she got there, she told me the story of a
flat tire and her family driving her over to campus. Later, the story unfolded that
her husband, in thinking he would meet me, wanted to shower before he left the
house, further delaying them. Sarita told me later that her husband and children
were grumpy that she only jumped out of car with the smallest child Tanis,
because the rest did not get to visit her “professor”. Later that year, graduation
season brought so much joy. During the School of Education pinning ceremony, I
finally got to formally meet all of Sarita’s children, her husband, and her mom.
They all came to visit me in my office afterward, and the children played with
office toys and read books on my shelf. When Tanis wanted to stay with me until
the evening ceremony in which Sarita was receiving program honors, I agreed, but
her grandma said no. I smiled to Tanis and told her she should probably listen to
her grandma. Talking with Sarita during the summer I wrote this proposal, she told
me they would be over to visit after the semester started and that the children had
been asking about me.
These few stories do not convey the most important ones which are the
very important conversations Sarita and I have together, both about our work in
early childhood education, but also about the community, and all the fun and
giggles in between. I sincerely feel this relationship is characterized by trust and
love. My relationship with Sarita, and now her family, is important to my personal
life, not just my professional life. I hope this story exhibits that trust and
relationships are built though shared experience, care, and commitment to learning
about and being with one another. Sarita’s sharing of her family with me is
something I intend to return when my family visits next year for my doctoral
graduation. We already have plans for an afternoon of beach and barbeque. A
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relationship characterized by reciprocal trust is fundamental to the research
process, and one I take very seriously. While not all of those I invited to cocollaborate had such an extensive shared history, we do all have significant and
deep levels of engagement, in a reciprocal way.
Inclusion Criteria
To be eligible for participation in the study, former students must identify
as Latinx and have other generations of family who were willing to participate in
the study. These generations may be older, younger, or both. Discussion with
former students and their family members may not have represented a whole
family, but parts of, with the intention to represent multiple generations and
perspectives situated in our community and their family. For the purposes of this
study, intergenerational refers to the “connection, linkage, joining, sharing, and/or
involvement of different generations” (Davis, 2007, p. 119). Because cocollaborators are early childhood educators and parents, their perspectives on love
and raising children is deeply valuable. The lens of intergenerational families
further supports the complexity of raising children, especially in stressful and
harmful contexts. Due to constraints on time, only families living in Ventura
County were considered. All makeups of family structure were considered. All cocollaborators agreed to their participation in the research study through a signed
consent form.
Recruitment
Co-collaborator recruitment was drawn from former Early Childhood
Studies students. Former students who I have built significant relationships with at
the university were contacted via email in August and invited to participate in the
study. This recruitment method utilized a purposeful sampling, intended to select
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knowledgeable and engaged cases effectively (Patton, 2002). Meanwhile, this
sampling strategy is also characterized by relational sampling due to the
relationships built with these students in our previous work together. While I was
confident that some people would agree to the research process, I did understand
that this process would be time consuming and required me to enter a space in
their lives that could be considered intimate or intrusive. For this reason, I initially
emailed (see Appendix A) four students who I thought would be most interested
and also compiled a list of four more students who I felt may be interested in this
research. A period of 2 weeks was intended to be kept open for former students to
inquire about participation with their families. This proved unnecessary, as I heard
back from all four families promptly within the first week. I began communicating
with my co-collaborators in their preferred method, either via text or social media
messaging. However, scheduling time to actually meet was another thing. For two
families, we had no problems and met during mid-September for the first plática.
During most of October, I was in Europe presenting at an international conference
with colleagues, and when I returned was still unable to make dates to meet with
the other two families. Initially in August and September, I did not want to be too
pushy or directive about when we could meet. I had arranged time so that I could
be at homes many evenings a week or almost any weekend. I wondered if maybe I
was not being specific enough, so I offered a couple of dates and times. It reached
a point in late October that my messages were not replied to by the two families I
had not yet engaged with. In the interest of preserving the relationships with the
former students, I stopped asking about meetings. I now wonder if they initially
agreed to engage in the study, and then realized they might not have the time or
might not want to but did not want to tell me or know how to tell me. I felt that
because of the relationship, with me being a former instructor, the worst thing I
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could do would be to continue pushing them to engage in the research. I was also
concerned about the timeline of my study and how beginning later in the year
might hinder my progress in completing my study in a timely manner.
I intended to work with a minimum of one family and ended up studying
and engaging with two families. Due to the intensive, long-term nature of the
research, I was excited that two families completed the study with me. After cocollaborators were established, I arranged times with them for face-to-face
pláticas with families to take place in their homes. Due to the ethnographic nature
of this study, working with families in their homes or neighborhood settings was
crucial to learning about the culture of home and community, both significant in
understand the relationships between love and child rearing.
Study Context and Setting
The study is situated in Ventura County, California. As described in the
introduction to the study, Ventura County is largely agricultural and situated on
the coast between Santa Barbara and Los Angeles counties. Co-collaborators in
this study are drawn from a base of my former university students. These women
have completed their bachelor’s degree in Early Childhood Studies. Our
university, California State University Channel Islands (CSUCI) is the only public
university in Ventura County, and is the 23rd campus of the California State
University system (CSU Channel Islands, 2019), the largest public university
system in the United States (The California State University, 2018). CSUCI is a
designated Hispanic Serving Institution with 50% of Hispanic/Latinx identifying
people making up our student population (CSU Channel Islands, 2017). CSUCI is
also home to a large first-generation college going population, with 35% of our
students being the first in their families to pursue a 4-year degree (CSU Channel
Islands, 2017). Ventura County is home to 42.9% Latinx families (United States
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Census Bureau, 2017), many of whom have lived in the county for many years,
and many generations. Forty-seven percent of students attending CSUCI are from
Ventura County (CSU Channel Islands, 2017).
Family Homes and Family Members
This study was situated in the homes of intergenerational Latinx MexicanAmerican families. The pláticas and participant observation took place in family
homes as desired by the collaborators. While pláticas did not occur in community
settings, outings were taken, and these informal conversations were recorded in
my field notes.
Puentes family. Angela and her son Miguel live just a couple blocks off
North Ventura Avenue, which is fondly known as “La Avenida”, or “the Avenue”
in Ventura. La Avenida is known for a largely Latinx population and an array of
Mexican eateries. A historic part of Ventura, la Avenida is seeing growing
gentrification, including the addition of a nearby distillery and art galleries. La
Avenida has lots of old, tiny houses with chain-link fences, dogs lying on porches
and out in the grass, and children and adults out and about on their bikes. Angela’s
small subdivision is newer, all look-alike houses and when I got there the first
time, I noticed there was no front door but instead I parked my car in the
driveway, peeked in through the garage, shouting a hello. Angela’s home was in
transition the first time I visited, with a new roommate moving in. The downstairs
houses a kitchen, living and dining room, and half bath. Upstairs are the
bedrooms, but I never visited those.
The second time I visited, Angela invited me to her uncle’s house in
Oxnard. I put the address into Google maps and saw that it is close to where I
spend time with families for MICOP and not far from my old house in Oxnard,
although a different neighborhood. This part of Oxnard is mostly residential,
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consisting of family homes. Centrally located near an elementary school, and not
far from commercial centers, Angela’s uncle has lived here for many years.
The following pláticas took place back at Angela’s home in Ventura, and
then later I got to join her for her son Miguel’s birthday party at her ex-husband’s
home in Oxnard, and she joined me at my house for brunch in the spring in Santa
Paula. Angela works in Camarillo, gets Miguel to baseball practice in Oxnard, and
then has to make it back to Ventura after a long day. Her commute around Ventura
County mirrors mine, popping in to many different cities for many different
reasons, with people and places spread across many cities.
In Angela’s family, a total of three people engaged in pláticas that have
informed the findings of this research. The three people are: Angela who was
present for all conversations, her uncle Ben who was present once during our
conversation about the effects of our sociopolitical climate, and her mother
Miriam, who was also present once during our conversations about sociopolitical
climate.
Díaz/Martinez family. Sarita and her family live in the neighborhood of
Rose Park in Oxnard. Sarita was born and raised in Oxnard, and her mom Elena
has resided in her home for about 35 years in La Colonia, the adjacent
neighborhood. The neighborhoods of Rose Park and La Colonia are largely Latinx
and lower-income neighborhoods. Sarita’s apartment is clustered among a couple
of other look alike buildings, all so similar that when I parked on the street was
often discombobulated and confused about which building was hers. Sarita’s
family of six live in a three-bedroom apartment with the boys sharing a room, the
girls sharing a room, and Sarita and her husband Cesar sharing the third.
Everything felt cozy and the presence of children is noted everywhere from
pictures on the fridge to backpacks dropped on the floor when arriving home.
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Family life for the Díaz/Martinez family is entirely situated in Oxnard, with four
children attending two schools: an elementary and a high school all situated within
a few blocks of each other. Sarita works in Oxnard, as does Cesar. Most of Sarita’s
extended family lives in Oxnard as well, situated across a few neighborhoods.
In Sarita’s family, a total of three people engaged in pláticas that have
informed the findings of this research. The three people are: Sarita who was
present for all conversations, her husband Cesar who was present once during our
conversation about the effects of sociopolitical climate, and her mother Elena was
present once during our conversation about love and child rearing, but I also took
this time to discuss politics and (im)migration with her as well.
Family trees. Both Angela’s family tree (see Figure 5) and Sarita’s family
tree (see Figure 6) are inclusive of those I spoke with during pláticas, but also of
those who are most described throughout the stories and conversations we had. In
the family trees, it is important to note that some family members are deceased
and that is noted with an asterisk. These stories and relationships are further
discussed in the findings.
Angela has one brother, Ariel, and they were both raised mainly by their
grandmother, Flavia and Uncle Alejandro. However, Alejandro cared for Angela
and Ariel as if they were his own children. When Angela migrated to the United
States, she left behind Flavia, Alejandro, and Oscar in Mexico. Her Uncle Ben was
already in California, as was her mother Miriam. Angela has one child, Miguel,
with her ex-husband Ernesto. She is currently in a relationship with her boyfriend
Joseph. Angela’s brother Ariel has his own family as well. He has a wife named
Zoey and baby named Kimberly.
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Figure 5. The Puentes family tree.

Figure 6. The Díaz/Martinez family tree.
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In Sarita’s family, she has one sister, Mariana. Mariana was formerly
married to Elias and had two children with him, Beto and Selena. Mariana is now
married to Issac and they have one child together, Frida. Sarita and Mariana have
the same mother, Elena. Elena is married to Fernando. Mariana’s father is Ernesto.
Sarita’s father is Samuel, and he is married to Claudia and has a girlfriend named
Chanel. Claudia and Samuel have four children, Sarita’ half siblings, Maricruz,
Petra, Ruben, and Lola, but Ruben has passed away. Sarita and her husband Cesar
have four children together, Sabrina, Frankie, Tanis, and Monolo.
Informed Consent and Protection of Human
Subjects
This research study was presented to the Institutional Review Board (IRB)
at Fresno State University in accordance with university policy after passing the
preliminary defense of this dissertation. Data were not collected until IRB
clearance was received (see Appendix B). During study recruitment, I briefly
explained the process of informed consent and IRB protections. However, due to
the nature of a single plática involving multiple family participants, a complete
discussion of informed consent took place during the first plática prior to any data
being collected, and all subsequent pláticas when new family members were
present. Informed consent and IRB protections were described every subsequent
time a new family member was introduced to our conversations. Family members
were asked to review and sign an informed consent document (see Appendix C).
Informed consent documents are very formal and structured, and while designed to
be clear to those engaging in the research (such as the researcher), may not be
clear to those consenting to the research. For that reason, I chose to orally explain
everything listed in the informed consent document and answer any and all
questions prior to obtaining signatures on these documents. The form outlined the
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goals, nature of the research project, description of activities, and duration. A
statement was included indicating participants’ voluntary engagement in the
research study and the ability to withdraw at any time with no penalty. A list of
potential risks and discomforts was discussed. Due to the intensive nature of this
research, requiring multiple encounters with co-collaborators, it was important to
continually discuss informed consent and enact member checks throughout the
process. Further, because the primary relationship is with a former student,
allowing me some insider/outsider positionality, it was imperative that the process
of fluid consenting (Bhattacharya, 2007) occurred, allowing for flexibility in the
evolving methodological process and the meaning of informed consent “across
time, space, and individuals” (Bhattacharya, 2007, p. 1104). While power
dynamics are always a serious consideration, I was careful to posit myself as a cocollaborator, and defer to the expertise of those I studied with. Because of both
colonizer/colonized and insider/outsider positionality (Fierros & Delgado Bernal,
2016) and the resulting power dynamics of both my racial and cultural background
and my role as a former instructor, prioritizing consent was and continues to be
crucial.
Data Collection
Pláticas
Plática protocol were semi-structured and provided room for the
conversation to be guided by the co-collaborator (Fierros & Delgado Bernal,
2016). It is crucial that pláticas are inductive and are not pushed forward by the
researcher (Fierros & Delgado Bernal, 2016). There must be time for cocollaborators and myself to discuss what must be discussed, what needs to be
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discussed; that which is imperative in the moment of conversation (Fierros &
Delgado Bernal, 2016). Fierros and Delgado Bernal (2016) explained that
researchers must be willing to share that which they ask of their
contributors. Unlike the interview that involves the researcher asking
questions of the contributor without any space for questions, to be asked of
the researcher, the conversation set-up of a plática allows for a talking back
and forth. In this way, the contributor can ask questions and the researcher
can also share similar experiences. This differs from interviews where the
point is to allow for a one-way conversation where the researcher says as
little as possible in the hopes of focusing on the interviewee and gathering
as much information as possible. (p. 114)
An overarching protocol (see Appendix D) was written to provide myself
guidance throughout the data collection process, throughout numerous pláticas. It
was also intended to help ensure that I was discussing some of the same topics
with all of the co-collaborators and families to support the research questions.
Structure and timing. Pláticas were intended to be held in concert with
many family members if possible each time. While I had hoped that I might meet
with several family members every time, instead this happened more irregularly
than planned. In pláticas with the Diaz-Martinez family, the first pláticas took
place with my co-collaborator Sarita, the next with Sarita and her husband, Cesar,
the third with Sarita and her mother, Elena, and the fourth pláticas with Sarita
alone. In pláticas with the Puentes family, the first took place with my cocollaborator Angela, the second with Angela, her mom Miriam, and her uncle Ben,
the third with Angela, and the fourth with Angela. Pláticas were planned to take
place in the homes of co-collaborators, but also took place in the community while
the family was going about their daily life. These pláticas happened over the
course of 5 months, between September 2018 and January 2019. My teaching
schedule was arranged to provide maximum flexibility to meet with families at
times that were convenient to them. Pláticas were planned to take place in the
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homes of co-collaborators, and also took place informally in the community while
the family was going about their daily life. While there were four scheduled visits
to each of the family homes for pláticas, there were also several other times in
which I was able to engage with the families, including: a school talent show, a
visit to church for el día de la Virgen de Guadalupe, a Christmas party, a birthday
party for one of their children, brunches at my house, and picking up children from
school. These times were documented in my field notes and recalled to the best of
my ability. Taking notes or recording during these events seemed intrusive and
rude, it was shared time for us to be together and often in celebration. I intended
for a minimum of 4 pláticas to occur with each family (at least once a month), but
this was very flexible to allow for more conversations with other family members,
the amount of time spent with a family which lent itself to multiple pláticas
occurring in the space of one visit, or pláticas that were important to have as
things in the local or national sociopolitical climate change. While the pláticas did
follow this format, this flexibility was important, especially during visits at the
home where we might start a conversation and stop for dinner. Or instances when
one family member would pop in or out of the house and have time to talk for a
while.
Thematic nature of pláticas. An unintended consequence of me being a bit
too organized was that I had written myself semi-structured protocol for each
plática session, organized by topic. I had spoken with my chair about the
likelihood of this not working, and me needing to talk about whatever may arise or
occur during my time with the families. However, our conversations did follow the
outline I had initially created, but also aligned with events and holidays that made
the conversations more impactful, and I would argue, helped all of us be more
reflective. The first plática took place in September and focused on family history
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and background. I found this to be an important place to start since I knew some of
the life stories of my co-collaborators but wanted to know them more deeply and
also to learn from them what they wanted me to learn. The second plática took
place in November since I had been gone in Europe for an international
conference for much of October. I remember feeling frustrated that I was traveling
during data collection but ended up finding it worked to my advantage. The
second plática focused on politics and the influence of the Trump Era on ICE and
(im)migration. This came during and after the midterm elections, with one plática
occurring on election night as we watched our phones carefully as votes were
counted. The third plática was situated around cariño and the ways in which the
families care for their young children. This plática took place in December as
Christmas holidays began, including a visit to church for el día de la Virgen de
Guadalupe. Lastly, the fourth plática took place in January and focused on
transformation and resistance to Trump Era politics, not long after celebrating the
new year.
Collaborator interpretations of methodology. One thing I was constantly
paying close attention to throughout the process of pláticando with my cocollaborators is how they interpreted using a plática methodology. Three specific
elements arose, including what the pláticas were called, who led them, and who
interpreted them.
Pláticas possessed many names throughout the data collection process. I
heard one co-collaborator refer to them as entrevistas when excusing herself from
a phone call. But when speaking with me about them, Sarita’s family often
referred to our time together as my “visits” and at Angela’s home they were most
often referred to as our “chats.” Often, when children were annoyed with us for
talking together for too long, I would tell them that I was using their mommy’s
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stories to “write a book” or that they were “helping me with homework.” These
phrases both helped to convey to the children the importance of our conversations,
but also made what I was doing relatable, since they have homework too.
Sometimes we referred to the whole thing—the writing, the talking, the
transcripts, the member checking, as “the project”. I found myself describing the
dissertation as a project and it being described to family members of the cocollaborators as “the project.” The language of “visits” and “chats” both strike me
as informal and friendly, something I tried to convey throughout the “project” as
we worked together.
The leading of pláticas was particularly interesting. Because of the nature
of reciprocal sharing required by this methodology, I knew I would not always
lead a conversation, although I might be the one to start one. During the first
plática, I never opened my notebook. We just spoke and I found out more than I
had hoped to in the entire process. I found that if I let it, conversations that are
important to them would just emerge. When other family members were present, I
often took a backseat to my co-collaborators. They often sought clarification
among family members, offered provocations, problem posed, and challenged
them regarding the topic at hand. They disagreed with one another, rolled eyes,
and empathized. We often spoke in careful ways around serious topics, with lots
of “I think…” or “In my opinion…” noting that our ideas might not be shared
among the group.
Often, particularly during pláticas in which English and Spanish were
spoken, I had the opportunity to listen to a family member tell me something in
Spanish, and then for the co-collaborator translate it back. Occasionally they
would begin, “What they’re trying to say is…” except that sometimes what
followed was more of an interpretation than a translation. While I thought I would

60
be the person analyzing most of the meaning throughout the data analysis, I found
that co-collaborators were eager to interpret what things meant in the moment, and
also the impact of what they shared long term.
Participant Observation
Drawing from Geertz's (1973) “thick description”, the participant
observation occurring during these series of pláticas intended to capture some of
the nuanced parts of co-collaborators reactions during the conversations, but also
the interactions of family life in the homes and community. Following Lofland’s
recommendation (as cited in Bailey, 2007, p.122), field notes captured: “detailed
descriptions of events, things previously forgotten, analytic ideas and inferences,
impressions and personal feelings, things to think about and do, and reflexive
thoughts.” Participant observation allowed me to record field notes about the home
and community settings. This allowed me to engage in activities with the families,
while simultaneously taking note of my surroundings and the informal
conversations that occurred.
Field notes from participant observation were later spoken into a voice
recorder or written as quickly as possible after an event, as necessary and
appropriate to avoid disrupting the activities of the family. Bailey (2007)
encouraged the use of making field notes regularly during the participant
observation process. Field notes that were written or recorded were transcribed as
soon as possible, often later that day for consistency, ease of recollection, and to
support data analysis.
Field notes proved valuable to me during my data analysis process by
highlighting the specific on-goings of the home, documenting ways in which
family members interacted, and the spaces of the home and the way people moved
within them. Field notes supported my analysis of my interactions with the family,
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and the family with me, which significantly changed over time, becoming more
flexible and more relaxed. For example, when I initially turned on the audio
recorder, conversations were more structured, focusing on the specific topics we
were discussing. There were few tangents and I think collaborators initially
viewed our conversations as interviews with a clear beginning, middle, and end.
Later, conversations that were not necessarily topical, but nonetheless important to
the data collection, were also captured on the audio recorder. For example, at
Angela’s house you can hear us going back and forth from our adult conversation
to being in conversation with Miguel about his toys or homework. At Sarita’s
house, we recorded more than a half hour of discussion about what order her four
children get ready for bed in the evening, who takes the longest in the bathroom,
and the complex dynamics that are involved when six people share one bathroom.
These conversations specifically highlighted how conversations became more
casual, informal, and closer to experiencing daily life in the family homes.
Procedures
Engaging in Pláticas
All co-collaborators consented to being recorded. Because of the
recordings, I rarely took notes. I found myself swept up in conversation and it too
distracting to stop to take notes. The couple of times I tried, the co-collaborators
stopped speaking and watched me write. Over time, these conversations became
more casual, with regular family life ending up in recordings, like feuds among
children or homework help. I feel that as families became more comfortable with
their conversations being recorded, they became more laid back in their
conversational style.
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For some pláticas, like the first one, I never needed to look at the questions
or notes I had to guide conversations. The topics simply emerged in conversation
among us. I chose for each plática to handwrite my notes and questions in my
notebook to make it seem less “official” than a printed-out protocol. I only ever
traveled with the same materials. One notebook, my recorder, and a pen. I would
set everything down when I got there, and then when it seemed like a good time,
begin recording with their permission.
When we went to events, picked children up from school, or were at parties
I chose to never bring along any of my “researcher” gear. I found it to be intrusive.
I was working to build relationships, and for the relationships to be reciprocal. I
did not want my collaborators to think I was only studying them. While they knew
I was taking notes on these occurrences, I found it crucial to just live in the
moment with them during these events.
Pláticas require the researcher to engage in discussion. I did not play the
role of removed researcher presenting a semi-structured interview protocol. If I
asked something of my co-collaborator, I should be willing to share it myself. For
some family members, they were curious about my family or my studies and I
shared this information willingly. Often in conversation, we discussed our
opinions on many topics. Sometimes these were had in agreement and sometimes
in disagreement. I recall finding myself at a dinner table after 9pm on a Friday
night very frustrated and angrily saying, “But seeking asylum is an international
right!” I did not try to hide my concerns or my opinions, but neither did my cocollaborators. I offered the perspectives that my research gave when appropriate,
but also offered personal anecdotes as my co-collaborators did. There was a lot of
“Have you heard…?” among all of us offering personal and professional stories.
These were stories of life, of our friends and family, of children, of our
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community. I sometimes went home wondering if I had inserted myself too much.
But the one thing I did try to maintain was always to engage co-collaborators first,
to have them share first, and to respect their opinions. When I was confused by
their positions, I would ask about them, asking them how those ideas came to be,
what impacted them. I tried not to make inferences about how they were raised or
what they believed but always came from a place of wonder and seeking out
information, as I also shared my own.
Data Entry and Data Security
All co-collaborators chose their own pseudonym, and the pseudonyms of
their family members for the purposes of anonymity. Pseudonyms or initials were
used in all pláticas and field notes transcription. All pláticas, field notes, code
book, recordings, informed consent documents, and data analysis are protected in
a password protected cloud-based web service which only I am able to access. All
handwritten notes are kept in a locked file cabinet in my shared office, for which
only I have the key. These data will be protected for their lifetime and any
subsequent uses of the data will only reference de-identified information.
Data Coding and Analysis
All pláticas and field notes were digitally recorded and typed and
transcribed. Working from a basis of grounded theory (Corbin & Strauss, 1990), I
utilized a constant comparative analysis across time, across families, and across
generations. A constant comparative analysis allowed newly coded data to be
compared to previously coded data. This aided me in noticing and establishing
thematic underpinnings of family narratives. I recognize that coding is analysis
and is a cyclical process that links the data and the emerging ideas and themes
(Saldaña, 2013). My intention in coding both pláticas and field notes was to move
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from a system of coding that helped me to group, regroup, and analyze the date to
organize those codes into a series of meaningful categories. This multi-step
process was imperative in establishing themes or concepts, and connecting them to
a resulting theory (Saldaña, 2013). Saldaña (2013) noted the many different ways
in which coding can be connected with a researcher’s theoretical orientation. I
used in vivo coding to support my framework of honoring participant voice and
story and descriptive coding to make sense of commonalities among multiple cocollaborators.
One of the biggest surprises to me while completing the data analysis was
that themes emerged in a very organic way based upon the fact that I had themed
each of the pláticas. While I know it was not organic to theme pláticas, I had
found myself fearful in initiating the research project that if I did not provide
myself with some direction, that I would find it difficult to answer my research
questions. As I became more skilled in talking with each of the families, I found
that it was very easy to navigate our way back to topics of concern together. I do
not mean that we ignored other topics of conversation. These points are
particularly important and useful to understand the context of family life and the
concerns of the family. Often, we found ourselves returning to the same topics to
discuss or reiterate new points or offer new examples of a particular issue. The
main themes that emerged in the data analysis corresponded very directly with my
initial protocols, although the sub-themes were a direct result of analyzing each of
the pláticas through a detailed coding process.
Throughout the coding and analysis process, I engaged in Saldaña’s (2013)
strategies for trustworthiness, including “(1) check [my] interpretations developed
thus far with the participants themselves; (2) initially code as you transcribe
interview data; (3) maintain a reflexive journal on the research project with
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copious analytic memos” (p. 36). Member checks were enacted throughout the
process with co-collaborators. Because this coding process was conducted solely
by me, I also engaged in regular check-ins with my dissertation chair and a valued
colleague.
Member checking also occurred toward the end of this research as I began
to write up my findings. I asked questions for clarity around points in the story that
I was unsure of whether I was presenting correctly, did checks about what they
called their neighborhoods (even if I called it something else), and left sections of
the findings chapter with them as I wrote it so they could assess on their own if I
had presented information in accurate ways, and if they were comfortable with all
of the information I presented.
Transcription and Translation
All pláticas were recorded, with recordings being anywhere from an hour
and 15 minutes to two and a half hours. The time I spend in the homes was
significantly longer, and often the recording would begin, then be paused and
turned back on when we were back to talking. Breaks occurred for children crying,
eating dinner, and shifts in conversation. All audio recordings were transcribed. I
transcribed the first half, and the second half were professionally transcribed. All
transcription was done in the language spoken. For example, conversations had in
Spanish were transcribed in Spanish, either by me or by a professional
transcriptionist. I chose to transcribe in the language spoken to preserve the
nuance of phrases and language. Regardless of whether transcripts were in English
or Spanish, I coded in English. All collaborator voice that appears in the findings
and discussion that occurred in Spanish has been translated into English for reader
accessibility. These translations were done by me, along with two fluent
colleagues. The context I provided around the conversations was crucial, while
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their fluent bilingualism supported the thoughtful translation of phrases and
intention of collaborators.
Exiting the Field
Returning to love as methodology, Laura (2013) argued that research born
of love is done in collaboration with people who would exist in your life
regardless of the research. Throughout this research process, I have become even
closer and more connected with my co-collaborators, and especially their children.
I ask after the children, and they of me. We have dates on the books for baseball
games, barbeques, and I recently just had way too much fun eating ice cream
sundaes and playing Monopoly on the living room floor with one family. Sarita’s
children in particular asked her what would happen when “the work” was done,
and Sarita told them that I would be back. We discussed what things would be like
as I finished my writing, struggling to have much of a life, but that afterward there
would be plenty of time for visits. I really love these families. I am so glad they
are part of my life and that I have had the opportunity to learn from them. While
my “homework” is done, my relationships continue.
Researcher Reflexivity and Positionality
Bracketing/Memoing
Because I was responsible for all data collection and data analysis, I
engaged in bracketing and memoing to ensure rigor across all stages of the
research, but also to help facilitate in-depth reflection of the research and a selfreflexive mindset regarding positionality, biases, and perceptions regarding the
research topic (Tufford & Newman, 2010). Throughout the process of collecting
and analyzing data, I kept a journal, memoing about my experiences as the
researcher in this study. This journal helped support my processing of data and
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maintain my reflexivity around the research and research process. Because the
research is framed through my worldview and understanding, memoing about any
particular confusion or surprise was important to investigate throughout the
research process. I employed checks with my dissertation chair and with cocollaborators on a regular, ongoing basis. Bracketing occurred through
conversations with my dissertation chair, another colleague, and my continued
journal of thoughts and reflections on the research as it occurred. It is important to
note that bracketing and memoing was done throughout the entire study. Due to
the iterative nature of qualitative research, it is important that self-reflection occurs
as an ongoing process. It is also essential to do this work to engage in dangers
seen, unseen, and unforeseen in racialized and cultural research (Milner, 2007),
engaging specifically with my positionality and biases.
Reflection on Researcher Positionality
Throughout my examination of my researcher positionality, I utilized the
loving, de/colonial perspectives of Boveda and Bhattacharya (2019) and their
points of consideration for engaging in love-based ethics. These points of
consideration help me situate myself as a researcher, exploring the cultural
differences between myself and my co-collaborators, acknowledging the many
ways of knowing and being that inform lived experience and this research project.
I sought to explore the entanglement of identities, the ways these identities impact
one another, and how this entanglement contributes to the multi-layered and
diverse understanding both my co-collaborators and I have in viewing the world.
I am a white teacher educator at a public institution of higher education. I
am the youngest educator in the Early Childhood Studies department at my
university, a position I believe has afforded me some special closeness with my
students. I am particularly convinced by the transformative power of higher
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education being a first generation college student, like many of my own students. I
have the privilege of teaching at CSU Channel Islands, my alma mater, one of my
first introductions to the deep reverence that should be paid to the teaching
profession and the children and families we work with.
My research interests have always been informed by working with
marginalized communities, using the power/privilege afforded to me as a white
woman to make contributions in enhancing and highlighting the voices of those
who are marginalized in the communities I have taught in. For example, years ago
while student teaching in Oxnard, I worked on a grant to provide culturally
relevant curriculum to migrant farm-working families. In researching what this
meant for the community of learners in my classroom, I chose to interview
children about their experiences, their family life, and their understandings and
perceptions of their parents’ work in agriculture.
As a white researcher, I am constantly trying to problematize my
positionality in the communities I research and learn with. Understanding
de/colonizing approaches that support the perspectives of my collaborators is
crucial. I am aware of the many white researchers who stick their noses in places
that they are uninvited or do not belong, simply because their privilege indicates to
them that they can. I wonder often about how I use my power/privilege to amplify
and share marginalized voices, not amplify my own. I try to work with people I
am close with, on topics that are important to our community. I carefully research
and listen to the critiques of researchers, making sure to be inclusive and center
researchers of color, and women of color, particularly. I am careful in my
interpretation of research, noting when and how I am challenged because of
cultural differences, and taking note of the reasons why my interpretations are
skewed by my differing perspectives. For example, during this research, I was
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coding pláticas and was at a point in a conversation about children being
respectful and listening. One co-collaborator told a story about her son crying in a
store and how she asked him if he wanted a “pow-pow.” She told me that she had
been hit as a child and she thought it was also okay to hit her son; that she learned
and he would too. I remember staring at the coding column, not knowing what to
code. I, too, had been spanked as a child and had a wooden spoon with my name
on it, kept in the car to keep me well behaved and my hands off my sister.
Somehow my brain went to a place of very westernized, white perspectives of
child development, perspectives that I try to reconceptualize regularly. In the
coding column, I wrote “INTERGENERATIONAL FAMILY TRAUMA” and
then I got up, left the computer, and stopped coding that plática for 2 days. I felt
discomfort and upset with myself, knowing that I was wrong, knowing that this is
not what the co-collaborator wished to convey. I sat down with my journal and
recognized the problematic nature of this interpretation. In my methodology I
noted the importance of in-vivo coding aligning with my theoretical framing to
highlight the voice of collaborators. I spent time thinking about and writing about
what my collaborator actually meant when she said what she did. I went back and
deleted the code, changing it to “SPANKING” and another directly below noting
“RESPECT.” This constant reflection and reaction to my positionality, how I
come to my ideas and understandings, and reflecting the thoughts and positions of
my collaborators is central to a de/colonizing perspective in my research.
As an educator, I share my classrooms as spaces for collaboration, for
reciprocal learning with one another. I was hopeful and am encouraged that this
research project could/did work in this reciprocal framing for learning and
developing shared understanding. A few very particular experiences framed this
research project and the plática methodology that informed this work.
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Personally, I feel very connected to the topics under discussion. My best
friend, Enrique is undocumented and is currently under DACA protections.
Enrique has always held so much of his personal life close. It took over a year into
our friendship for Enrique to tell me about his status, and it is something that he
generally keeps private and does not discuss with others. Enrique is my family.
We spent my 22nd year of life, and our first year of friendship, spinning around
dance floors in San Francisco. That continued for years to come, with Enrique
moving into my tiny studio, both of us working too hard but still having too much
fun. I got to know Enrique’s family, his brothers, step-dad, and his mom. Kind and
loving people, who always treated me like family every time I saw them.
In 2012, when we met, Enrique became eligible for DACA, and he later
applied in 2013. That marked the year that he was able to get a driver’s license,
that we conspired about how he might be able trade out his fake social security
number for his new one. His brother was able to get DACA as well, both boys
traveling from Mexico in the front seat of a stranger’s truck, crossing the border at
4 and 5-years-old, a life in the United States being the only one Enrique
remembers.
In hopes that Enrique’s mom could move from undocumented status to
legal residency due to her marriage to a United States citizen, she petitioned to
adjust her status and traveled to Mexico to await an interview in Ciudad Juarez.
We expected she might have to wait in Mexico for at least a few months, but she
ended up being gone for over 2 years. During this time, the unimaginable
happened, and Enrique’s brother died in a tragic car accident. The family hurriedly
applied for an emergency visa for his mom to be able to come home for the
funeral. The family’s grief was, and still is, insurmountable. Enrique’s mom was
finally able to come home with legal residency, but Enrique has been at the mercy
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of Trump’s decisions about DACA, and thankfully the federal judges who have
allowed for his renewal this year in 2019.
This experience, knowing these people who are part of my chosen family,
has influenced my relationship with the research. I am deeply concerned about
families who have mixed-status or undocumented households, because I know the
challenges that presents, but also the amazing strength Enrique’s family possesses,
as do many others.
Love is another important aspect of this research project, something that is
particularly important to me as I have worked with diverse families throughout my
career. When considering a strengths-based, counternarrative as a perspective for
this research, Love seemed to be a frame that served the diversity among families.
While Love is culturally laden, and while it is not always interpreted the same
way, Love is something that perseveres in the way people raise their children. The
resistance to master narratives, the preservation of family history, language, and
story. This love is something I have observed as an educator, and something I have
experienced through the love I have shared with my own family, with Enrique’s
family, and with the families I collaborated with in this research.
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CHAPTER 4: FINDINGS
My theoretical framing for this research study centered around very
important elements that inform the presentation of the findings. One of the most
prevalent aspects my theoretical framing is the commitment to counterstory and
positioning the voices of my co-collaborators as creators and constructors of
knowledge. These counterstories present a strengths-based and intersectional lens
regarding lived experience and conceptualizing the layered and entangled
relationships among family members, with me in co-collaboration, and within the
broader scope of community. Throughout the findings, stories of both the
Díaz/Martinez family and the Puentes family are integrated with my voice to
support their deeply detailed and compelling recollections and thoughts regarding
sociopolitical context. The presentation of these findings returns to my
methodological orientation of working with love. Through love, our relationships
continued to develop and supported the reciprocity in pláticas that made it
possible for me to tell their stories so deeply here.
Conversations at the Díaz/Martinez family home were sometimes quiet,
with Sarita and I sitting together in the afternoon before children came home from
school. But most often they were loud and busy, with a whole houseful of family
on Friday afternoons and evenings, four children popping in and out of rooms,
cousins sprawled on the floor, and grandma sitting quietly observing the room
from the couch. We sat together, sharing meals and visiting about how work and
school are going, or playing UNO with children who were mad that I kept
winning. The adults in the house spent time with me, having hard conversations,
sometimes with contention, and disagreement, but still in a caring manner, through
the laughter and the warmth that comes from the closeness of family.
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Our chats at the Puentes home were always held at the table, something that
over time, seemed to become part of the ritual around my visits. Initially, we
began with a quiet and private time between me and Angela, with her son Miguel,
and Miguel’s dad Ernesto upstairs together. But usually, Miguel was with us,
popping in from upstairs to grab popsicles from the fridge, or building racecar
tracks on the living room floor. Once, we sat over a meal of sopitas, with me
trying to convince Angela’s mom, Miriam, that the salsa is just right, and not too
spicy for me. We watched the 2018 midterm election results for Senate and the
House of Representatives at that table, tension abuzz. Miguel warmed to me over
time, calling me “mommy’s friend”, and laughed and screamed as he punched my
head off during games of Rock ‘Em, Sock ‘Em Robots. We shared quiet moments
so as not to disturb Miguel, but sometimes our voices rose, angry and scoffing
about injustice.
Spending time in family homes helped provide the context for these stories
and supported the conversations that emerged over time. The stories that have
been told by the families are important to them, with Sarita asking me how I
would be presenting the data later. When I explained about thematic presentation,
she said, “But you need to tell our story.” The testimonios of the families are more
than just stories, they are the embodiment of their cariño for their children, their
families, and their community. These findings support the stories of both families,
highlighting their specific contexts, and also weaving together commonalities and
juxtapositions to create a rich and multilayered understanding of their lives. The
reader will find that these stories do not follow one family first, and then the next.
Instead, I chose to try and present the stories of both families in ways that honor
the construction of story. The layering of stories next to each other and with each
other and the switching between families and multiple family members is meant to
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honor the entanglement of the stories as they evolved throughout the multiple
conversations shared together. Should it be confusing for a reader to go back and
forth, please refer to the family trees in Chapter 3. The entanglement of story
honors lived experience and relational ways of being, evidenced by individual
families, but also the stories of two families, together.
Family History
Initial Migration to California
We begin with Sarita’s family history, one that is characterized by strength
and independence. She described her mother’s history coming to the United
States, and the impact of this transition on her older sister, Mariana:
[My mom] was raised in Mexico. She came [to California] when she was
21. She left my sister, Mariana behind with her dad. I think that's where my
sister holds a lot of upset against her. Sometimes she'll be rude to my mom.
Especially when she's had a couple of drinks. I guess she had a little bit too
much [to drink at a party] and she told my mom, “Well, remember when
you left me with my uncle to live and you left me in Mexico with my dad
and he didn't even know how to take care of me.” I think she’s been holding
all that in because she's 47-years-old telling my mom all these things.
Mariana’s experiences as a young girl were different from Sarita’s experiences,
particularly because they are 13 years apart. When Mariana was young, her mother
Elena was working to establish herself in California and support their family.
Because of this, Mariana was raised by other family members during these early
years after transitioning from Mexico to California. Sarita highlighted the
experiences that characterized Mariana’s early childhood:
[My sister, Mariana] was born in Mexico but she was raised here. My mom
was working in the fields and I wasn't born yet. She had nobody to watch
my sister, so she left her living with my aunt and uncle here in Oxnard.
That's where my sister has a lot of resentment against my mom. There were
four [cousins] almost the same age range including Mariana, but there was
one younger cousin and they would leave her behind and push her away in
their play. My aunt and uncle would punish the older children by kneeling
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them on rocks. [Mariana] remembers all that. My mom says she had to
[leave her with our aunt and uncle] because she didn't want to wake her up
and take her to the babysitter. It was better to just leave her with [our] aunt
and uncle and they would just take her to school with the other children. It
was easier for my mom. But my uncle had a different punishment style and
would punish them really bad and hit them with the belt. That's what
Mariana remembers the most. My mom said, “It wasn't because I didn't
love you. It's because I had to work to provide for you.” She left her for a
year or two with my aunt and uncle then went and got her. My mom and
sister lived together when she was older and could take the bus by herself.
In the Puentes household, Angela faced the experience of her mom needing
to leave their Mexican state of Hidalgo to other Mexican states in search of work.
Later, Angela’s mother Miriam migrated to California in order to work and
support herself and her family living in Mexico:
My mom decided you know what, I need money, my kids need clothes,
they need food, and they need a nice future. I remember waking up one day
and she wasn't there anymore. Because she had actually left, she couldn't
say goodbye. I just remember my aunt telling me, “Oh, your mom says that
she loves you and she'll be in touch with you,” but I had no idea where she
had gone. When they say el otro lado, I was like, “el otro lado, what does
that even mean?” I didn't even know there was another world besides where
I actually lived. Because even though we lived in the city, we were not
privileged. Our family always struggled and worked hard. I used to help my
uncle in the mercado when I was 6 and 7-years-old. Helping clean
vegetables or onions, make them look pretty so people could buy them.
Angela’s early experiences helping her family work are also reflective of her
mother’s sacrifices in leaving her family to help provide for them. These initial
migrations from Mexico to California affected the lives of all family members,
either directly or indirectly. For both Miriam and Elena, making the choice to
come to the United States was one driven by needing work and providing for their
families.
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Relationships with Childhood Caregivers
For both co-collaborators, childhoods were marked by the absence of
family members. However, Sarita and Angela also described the characteristics of
their primary caregivers, people who were sources of strength for them growing
up. Sarita remarked on her mother’s relationship with her father and her mother’s
decision to distance herself from him early in Sarita’s life:
My mom met my dad here working in the fields and decided she would
give him a chance, then I was born. But my mom said it wouldn't work out
[between them] because he wouldn't stay committed to her. My mom said,
“You're probably still with your wife.” He said he wasn’t [in a relationship
with her], but that he did have children with [his wife]. After I was born, he
had another daughter with his wife. So I have four half siblings, one brother
and three sisters. [His wife] used to go and scream at my mom outside the
house. She would drive up with her older daughter and call [my mom] a
“ho” and all these things. My mom wanted to push my dad away because
she didn't want that around me.
Sarita further described her relationship with her father Samuel, addressing the
fact that his parenting style was influenced by his machismo, demanding that
Sarita not talk with boys, not get her hair cut, and not go out. Elena disagreed,
stating that he had no right to make those decisions because he was not involved in
raising Sarita.
When Sarita was 17, she got pregnant with her daughter Sabrina. Samuel
came to visit Sarita and Elena at their home and was surprised to discover that
there were baby clothes drying on the couches, and that the clothes belonged to
Sarita’s daughter. Sarita recounted the moment of his realization:
My mom says that he just got up and walked away. He never came back
until Sabrina was 3-years-old when he stopped by my mom's house. I didn't
open the door because I didn't want to see him. But he left a bike in front of
the door for [Sabrina]. He believed that a baby was going to ruin my life at
a young age.
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After this occurrence, Sarita did not have any contact with Samuel for 4 or
5 years, until she received a letter in the mail. Sarita was concerned her father had
died, because he does not read or write, but the letter was written by his girlfriend,
letting Sarita know he wanted to talk with her. Months passed and another letter
came for her. At this point Sarita called and talked with him, later resulting in
them reuniting in person, at her home. When Samuel told her that he thought
having a baby at a young age would ruin her life, Sarita replied,
Well you were wrong! It motivated me more. I graduated [high school]
after having [Sabrina]. She was born May 27th, and I graduated June 13th,
which was 2 weeks after she was born. I had to go to my practice so I could
[graduate]. When I graduated college, I was already married with my first
two children. I graduated college, now I'm going to start going to the
university. My children didn't hold me back from anything. It's motivation
for me to keep going.
Sarita draws much of her strength from her mother, who she described as being
very independent. She highlighted cultural clashes between her and her husband
when it comes to marital obligations and roles, especially surrounding household
responsibilities. Sarita acknowledged Elena’s life, and what she learned from
being raised by a single mom:
With my mom, she's never had a husband until now, and I was raised like
that. I saw my mom always being independent and working, and not relying
on anyone to pay bills. That's how I was raised. It's like, I have to pay my
bills. I'll take the car, the bus, or walk, but I'm going to get there.
During Angela’s childhood, she was raised mainly by her grandma, Flavia
and her uncle Alejandro, however Alejandro took the role of Angela’s father
growing up. Angela described the closeness in her relationship with her dad.
Alejandro stepped in to help care for and support Angela and her brother Ariel as
children. He treated them as if they were his own children and when people asked
if they were his children, he always said yes. Angela reflected on times when her
dad made her feel loved and cared for:
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I was [always] excited to see my dad. He would take us to his house
sometimes on the weekends. You want to sleep over? Come sleep over.
You want to go on vacation? Let's go on vacation. During the summertime,
he'd always take us out. He didn't have to. Even after he had [his own
children], my brothers, he still didn't make a separation [between us]. We
were all his kids.
Angela has always been very close with her brother, Ariel. This closeness
remains today, with a lot of excitement in the last few months. Recently, Ariel’s
wife Zoey gave birth to their daughter Kimberly. Angela was extremely excited to
welcome Kimberly into the world, and very proud of her brother and his family.
Angela reflected on her childhood living with her brother:
He's always looking out [for me] and I think it has to do [with his
responsibility] since we were little. It was imprinted [on him], “I have to
take care of my sister because mom is working, we don't know our dad, and
grandma is old, so I have to take care of everybody.”
When Angela was 10-years-old, her mom Miriam came back to Mexico
from California to visit her family. Angela recalled the conflict she faced at this
time in understanding her connection to her mother:
When she came to visit, I thought, “Who's this woman? I don't really know
her.” It was awkward. I felt like my mom was my grandma and that's all I
knew. I have a good connection with [my mom], but I don't think it was the
mother/daughter connection. It felt more like a friend connection.
Angela reflected deeply on the impact of her childhood caregivers and the
roles they played in shaping her personhood:
Each of them inspires me differently. My grandma was always kind
hearted. If people come to visit, you offer them whatever they want, cook
for everybody, feed everybody. My dad inspired me with love. Family is
not blood and you can genuinely care for someone without having to expect
anything in return. He's the one who makes me the way I am when it comes
to people. I'm very welcoming to other people and if people need
something I'm always the one [to help take care of them]. And from my
uncle, don't let anyone bully you. Don't let anyone take advantage of you.
Each of them is a very different aspect of my life and I keep with me.
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Both Angela and Sarita had childhood caregivers who inspired their
development as strong women and have also impacted the ways they are raising
their children, which will be discussed in detail later on.
Forgiveness
Throughout the conversations of family history and background, both cocollaborators recognized the absence of family members from their lives. One of
the important things discussed by both though, was a message of forgiveness and
goodwill toward their family members now, although sometimes hard to reconcile.
Sarita discussed her relationship with her dad, Samuel and the way it has
evolved since they reconnected. Samuel is more present in her life, with him
making more contact and reaching out to Sarita:
Now he comes more often. I hardly call him, but he calls more often. He
stops by. He works doing cement, so he has friends who sell fruit in the
trucks and he brings me fruit or vegetables sometimes. I told him, “You
know, I love you. You're my father, whatever happened, happened. We
can't go back and fix it.” But one thing that I do hold against him is that he
never let me meet my brother and sisters.
Sarita has now met two of her sisters, maintaining contact with one, but not the
other, and giving space to the youngest sister until she is ready to meet. Her
brother was murdered in gang related violence before she had an opportunity to
meet him.
Angela faced challenges in her relationship with her mother, having been
separated from her for several formative years. When they reunited, Angela had to
learn to live with her mother again and get to know her. Angela reflected on her
mother’s perspective of leaving her family to work in California:
She always felt guilty, “It's my fault I left you. I should have been there.”
But now that I'm a mom, I [realize that I] was stupid. I never should have
made her feel bad. She did what she had to do. She sacrificed time to be
with us so that she could provide a better future. I wouldn't be here [without
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her]. I wouldn't have a degree, and I'm the only one in our family to have a
degree. [I wouldn’t] be bilingual. [I wouldn’t be able] to actually work here
if it wasn't for everything that she did. It puts things in perspective.
As roles changed and as Angela and Sarita grew older, so did some of their
perspectives about their relationships with their own parents. Both sought to offer
forgiveness and mend relationships with their parents.
Migration Stories and Knowledges
The following migration stories are told through both first-person and thirdperson perspectives. While there are several themes that live within these
migration stories, it is nearly impossible to break the narrative binding the
elements together. While reading, it is important to consider the following
emergent themes, exemplified throughout both stories: the cycles of border
crossing and cycles of attempted border crossing, the experiences of crossing with
coyotes, the fearful periods of waiting in uncertainty of what was to come that
were defined by both kidnapping and being placed in an orphanage, and the
sacrifices that have been made by migrating.
Angela
Angela was 11-years-old the first time she tried crossing the border from
Mexico to the United States. Her mother wanted her to come live with her,
particularly concerned that when Angela began puberty something bad would
happen to her in Mexico. Miriam feared that Angela would be sexually abused or
kidnapped as a teenager. Angela joined a family that were friends of her mom and
they put her in their car, planning to drive her across the border along with their
own children. When stopped by immigration at the border in Tijuana, Angela was
questioned about the information on the birth certificate that the family had
provided for her:
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They asked me, “What's your name?” [I replied] with the name. “When's
your birthday?” I replied [with the birthday]. They asked, “And where do
you live?” I didn't know that. I didn't know what he was saying because I
didn't understand English. I paused, and I looked at everybody. The
immigration officer looked at me and asked me if I knew where I lived. I
said Los Angeles. But the birth certificate said Ventura, CA. He knew right
away there was something wrong. So I got taken away. They took me out
of the car.
While waiting at the border, the immigration agent asked Angela if she was the
person identified on the birth certificate. She did not understand what the agent
was saying because he continued to speak in English. Angela felt scared and
nervous that something was wrong:
Then [the agent said], “This is not your family. You don't know them. You
don't know who they are. This is not you.” I just remember getting super
overwhelmed. They took me to the immigration office. I was sitting there
thinking in my head, “What's going to happen to me? My mom's not here
and I don't have any other family members [with me]. Am I going to get
taken away? And sure [enough], I did.
Angela was taken to Desarrollo Integral para la Familia (DIF) in Tijuana and felt
like she spent weeks waiting, although family told her it was only a few days.
Angela was essentially considered an orphan and was told by other children and
the adults at DIF that unless her parent came to get her, she would have to stay
there until she was 18-years-old or until someone adopted her. She was very
scared that she was not going to see her family again. Angela recalled waiting for
someone to come get her:
I just remember they had this little window, like a prison window, with
little bars and I remember seeing my uncle outside. I just peeked over and
saw my uncle and I felt so good. But he couldn't take me out. My mom had
to sign the [parental] rights over to him. My mom had to call the lawyer, set
up the paperwork [in California] and send it to Mexico to my uncle so he
could take me out. At that point I wasn't even my mom's daughter, I was
my uncle's daughter. That's how I got out.
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The next year, Miriam decided that she would try to help get Angela to California
again and would cross the border the way it is typically done. She planned to cross
through the hills and with a coyote. Angela said this felt like an adventure to her
and did not feel scared about the process. She, at 12, and her cousin, at 15,
traveled together. Her uncle brought them to Tijuana, and they arranged to cross
with the people who Miriam had originally crossed with. Miriam considered them
good friends and asked them to please take care of her daughter and nephew.
Angela described the unexpected turn of events:
We were in the area near the patrols. We were sitting there hiding, because
[the coyote] said to hide and that he was going to go check something. He
never came back. We were sitting there for like an hour. We barely had any
water and no food. I looked at my cousin and said, "Se fue. No van a
regresar." Then I hear other people [who were in our group] getting
nervous and scared, saying, “Yeah, they're not going to come back.”
My cousin and I were freaking out. We said, “You know what, we just need
to get caught. Let's just get the attention from la migra, let's just have them
find us. Then we can just go back again. We're not going to risk dying here
in the middle of nowhere.” It's funny how I used my logic at 12-years-old. I
was very mature for my age. But I had gone through this before, so I
already knew what was going to happen. So we just let them find us. The
immigration [agents] were really nice.
At the immigration offices, Angela’s cousin lied to protect her, stating that he was
18-years-old so that Angela did not appear to be an unaccompanied minor. If the
agents had found out that Angela had already been detained before, they would
have taken her away from her mom forever. Because Angela’s cousin was
believed to be an adult, they were released back into Tijuana and found their way
to the hotel they had stayed at with their uncle. Initially, they could not find him
because he had changed rooms, but he checked in the morning and the three of
them reunited.
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After this attempt at crossing, Angela’s mother Miriam said that she would
cross with them. She risked coming back to Mexico to accompany them, even
though she was already in California. The first time Miriam tried to help them
cross the border, they were caught and detained by immigration. Angela described
her experience with the immigration agents during this attempted crossing as
being significantly different. In previous experiences, agents had been kind and
fed her, but not this time:
Immigration there is rough. They're mean. We got caught in the desert by
some Texan immigration officers and they're ruthless. They kicked the
food, they kicked the water, and then they made us clean the mess that they
had made. They said, "Clean the trash from my country, you dirty people."
Finally, upon Angela’s fourth time trying to cross the border, she succeeded. This
time she, her cousin, and mom traveled through the desert. Angela recalled this
experience and also her initial thoughts about arriving in California:
In the desert you have to be careful because there's nowhere to hide. You
have to walk barefoot, and you have to erase your footprints. I remember it
being so hot and carrying two jugs of water and a little backpack with my
belongings. When we got to the truck, they made me get in the front
because I'm light complected, and I guess because I looked like the most
American-like girl. They would have questioned them if they got pulled
over or whatever. Then the next thing I know, I wake up and I'm already in
L.A. I see the big buildings and I'm like, “Whoa, this is like in the movies.”
Angela remembered the first food she ate, a burrito, noting that it is not
Mexican food. She also described her experiences beginning middle school in
Oxnard and the challenges that presented. After Angela migrated to California,
things changed very quickly at home in Mexico in her absence. Angela recalled
finding out that her dad died in a car accident only 3 months after she moved. Her
mom tried to hide it from her, but she overheard her talking with her uncle Ben
about it. Angela, deeply upset, reflected on her feelings after learning that her dad
had passed:
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Every single time I tried to call [my dad] when I was here, I couldn't
because I knew I was going to cry, and I didn't want to make him cry. So I
never got the chance to talk to him or even say goodbye. When I think
about him, it's not so much that I'm sad that he's dead, it's that I didn't get to
say goodbye. Then a year later my grandma dies. It felt like, “Yeah, this is
a great place. But I had to sacrifice all these people. Now I don't have
anyone. The people that I loved there, they're gone.”
Before Angela’s grandma Flavia died, Miriam went back to see her mother
one last time and to bring Angela’s brother Ariel back to California. Angela
recalled getting to talk with her grandma and say goodbye to her. After Flavia
died, Angela’s uncle Oscar deteriorated and turned to liquor to ease the pain of his
loss. He had worked hard to care for Flavia and she was his purpose in life. Before
Angela got married, she received a blessing from her Uncle Oscar, telling her that
he was very proud of her. Two years after Flavia passed, Oscar died. Angela
described this loss as another heartache, another person she could not go see.
Overall, Angela’s experiences with migration involved significant effort to
try to come to California. She and her family persisted under circumstances that
were dangerous and frightening. Angela made major sacrifices, especially leaving
her family in Pachuca, who then passed before she was able to say goodbye.
Sarita and Cesar
Sarita told the story of her husband Cesar’s cycles of deportation and
migration back to California. During the periods of detainment and time away
while deported, significant effects were felt by the Díaz/Martinez family. These
effects will be described in detail regarding our sociopolitical climate and context,
but while having these conversations it is important to note the serious emotion
surrounding these topics. Cesar had tears in his eyes, listening to Sarita recount
these stories. While Cesar was not present during all of Sarita’s descriptions of his
experiences regarding migration, I do have his consent to tell this story here.

85
Sarita described the many ways they try to protect Cesar from possibly
being identified or targeted for deportation. These include: not applying for a
driver’s license, not holding any bank accounts, not being on the lease to their
apartment, or keeping any bills in his name. While Sarita could petition for Cesar
to adjust his status to legal residency, it would be very expensive due to Cesar
receiving a felony conviction. Sarita described the events that led to Cesar’s first
two deportations:
The first time he was deported was when Frankie was born. I think he was
using [drugs] at the time. But he took some of [the drugs] in the truck with
him. Cesar had a scale and left it in his truck. [Cesar] thinks his friends
called the cops on him, because that same night, the cops stopped him and
they found the scale. He was charged with intent of sale. [Cesar] says they
would not have let him go, but they only would have charged him for
[possession] if the scale weren’t in the truck.
[The second time] he was driving and drank. He drank two beers and
coming home he crashed into a parked car. He said he was tired, and the
beer relaxed him. He said he closed his eyes and just crashed. The car he hit
was a plumbing van. It was totally jacked up. It wouldn't even run. Some
guys saw [Cesar] and thought he would run from the accident, so they tried
to hold him back. He said, “No, I'm trying to move [the car] out of the
way.” The owner of the van came out and they came an agreement about
how to deal with the accident, but the cops were called and he did go to jail
for being under the influence.
Later, the owner of the plumbing van decided to press charges and the
value of the vehicle was added to the court penalties. These penalties totaled over
$15,000. Cesar could have paid or spent a year in jail. Instead, he spent a couple of
months in jail, and then paid the rest. When he was released from jail, he was
released in California. But after being caught several times driving on probation,
he was deported.
The last time Cesar saw an immigration judge, the judge told him he could
fight his case because the first time he was arrested, he was a minor and he was
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not released to his parent. However, Cesar and Sarita cannot afford to go through
this process. While Cesar’s father is a U.S. citizen, he never petitioned for Cesar
when he was younger, because he had another family and did not want to be
responsible for paying child support to Cesar’s mother.
Sarita says that Cesar “learned his lesson” the last time he was deported,
which was 6 months after their youngest child, Manolo was born. In the past,
Sarita had to get the money in order to pay a coyote to help Cesar cross the border.
The longest amount of time he had to wait in Mexico was almost a year while they
saved money to help him cross. The last time Cesar crossed in 2013, he
encountered trouble. Sarita described the circumstances that Cesar faced:
[Cesar] says the coyote needs to pay the drug dealers to pass through their
territory. The guy who was bringing him didn't do it. So they picked
[Cesar] up at the hotel. The [drug dealers] also have to know what hotel
you're going be at with your people. They didn't get the money they were
asking for, so they got picked up at the hotel at gunpoint. He said there
were people on the roof and around the hotel with guns and they were
pulled out of their rooms, 10-15 of them, and got put into a truck and they
got kidnapped.
So they took them to a little shed. He said they were being fed and treated
right, but the [drug dealers] called each of the families for $2000 or they
were not going to be released. They were going to kill them.
His sister and brother-in-law [got that phone call], because they were the
ones paying for his coyote. This time around I said, “I'm going to help you.
But I don't have cash this time. So if you want to come right away, you
have to find your own way.”
So they sent the $2000 and he was released but he was released to a
different coyote who was [associated with the drug dealers]. You can't just
leave. They sell you to a different coyote. People they can trust, that
someone's not going to say, “I got kidnapped” and call the cops. [Cesar]
says that they would let them go out to the store, but somebody from their
[kidnapper’s group] would go with them. Walking around in the pueblo, he
would see the people who kidnapped him around. They would say, “If you
call the cops or snitch, you're dead.”
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This experience of being kidnapped has significantly affected Cesar, and he does
engage in practices now to help reduce the chances of being deported. For
example, Cesar does not have a driver’s license, so instead he rides his bike most
places, with an extra strong light affixed to the front so he can see when he rides
home from work at night.
Sarita explained some of the lessons learned on her end while supporting
Cesar through his migrations back to California. One of the concerns that came up
while he was traveling was that people will try to access a loved one’s phone
number by watching you dial or checking to see where your fingers touched the
keypad with a black light on public pay phones. These people will try to scam
family members into sending money, saying that they are holding the person
migrating hostage or that they are trying to bring them to the United States. Cesar
had always told Sarita to check and be sure that it was him if someone called her.
The caller needed to provide her specific detail, including Cesar’s name. Sarita
described this occurrence from the first time Cesar was deported:
I received a call that they needed me to send money because they were
bringing the muchacho. I was like, “What muchacho?” They replied, “El
muchacho que estás esperando. I told them, “There isn't anybody I'm
waiting for. But if you tell me a name, maybe I know them.” [Cesar] had
already warned me. Don't give any information, don't send money. But I
was scared thinking, “What if it's him?” I learned from that. He called me 2
hours later and said, “Yeah, don't pay attention.”
One thing that comes up throughout the stories of the Díaz/Martinez family
is that they always seem to have a plan. They have planned for their worst
nightmares and are well prepared for what might come, and specifically how they
will handle these situations should they arise. Sarita reflected on their plan should
something happen to Cesar when he is trying to cross the border:
My husband has already told me that if he really thought he was in danger
or going to die, he was going to give me a clue, like a word, and that was
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him saying goodbye. He told me, “If I use this word, don't send money.” I
said, “Ok.” If I sent the money, they would still kill him. He told me, “If I
say this word when I'm saying bye, then I might not see you again.” I
thought, “Oh my God, that would be very scary.”
Throughout Cesar’s experiences with multiple cycles of deportation and
migration, Sarita and Cesar both faced significant hardship. Sarita was often left
alone to care for their young children while Cesar was deported and worrying
about his journey and return home. For Cesar, the kidnapping signaled a turn of
events for him, scaring him into taking extra precautions when he arrived home
again.
Sociopolitical Climate and Context Regarding
(Im)migration and ICE
These conversations were all held in concert with multiple family members.
In the Puentes household, Angela, her uncle Ben, mom Miriam, and I discussed
together. In the Díaz/Martinez home, Sarita and her husband Cesar participated in
the conversation. I later followed up with Sarita’s mom Elena in another
conversation about political climate.
Narratives of Trump/ Narratives of Mexicans
One of the points that came up regularly throughout discussions of
sociopolitical climate and context regarding ICE and (im)migration surrounded the
various narratives of Trump and the perceived narratives and actual narratives of
Mexicans and other Latinx people. The main point made about Trump was that
through policies and actions he is trying to exert his power. When discussing the
potential wall to be erected on the United States/Mexico border, Angela indicated
that the only reason it would be put up is because of a “power trip,” indicating that
the wall would not actually do anything, but instead symbolized power. In regard
to the separation of migrant children and families, Sarita indicated that the only
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reason this was done was to “show that Trump has power.” Cesar directly after
described that even though Trump wants to show his power, he would not make
the mistake of separating children and families again, referring to the new group of
migrant families predicted to reach the Tijuana/San Ysidro border later that month
(November 2018).
The other discussions about Trump centered mostly around narratives of
Latinx people, and that Trump does not understand about hard work and sacrifice.
Miriam discussed this in comparison with white people:
I say it's [ICE’s] job [to deport undocumented people], but [why] if the
people are working hard. The Americans from here don’t work in the fields
like Hispanics. I've lived here for 20 years and never seen them. I've never
seen a single [white person] working in the fields.
They're sitting outside the store [with a sign] asking for help and for money.
They’re the ones who are asking for help. I say, “Trump, doesn't realize that
the majority of the hard work [in this country] is done by Hispanics.”
Angela was also very concerned about the ways in which Latinx people are
perceived and the sacrifices they have made to live in the United States and be
successful:
I think that our mentality is different. We know that we're risking a lot of
things being here. So we're willing to prove everything and we're hard
workers. It comes with privilege. We don't have privilege, so we want to
earn it and we work hard.
In other conversations, Angela referenced this idea as well. She reiterated the idea
that she had to prove something and work hard to prove herself worthy so that she
did not reinforce stereotypes of Mexican and other Latinx people.
ICE in our Community
Cesar described his experiences with ICE, particularly about what is going
on in Oxnard lately and how ICE’s presence impacts him personally. Cesar noted
that it had been about 2 months (in November 2018) since he had heard about ICE
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picking someone up in the community. He noted that it was in front of his motherin-law’s house and that they came around 5 a.m. Cesar described the importance
of the timing for when ICE tries to apprehend someone:
The majority of people, they go to work early, like [around] 5 a.m. From
what I know, the majority of them have been caught on their way to their
cars [when they’re leaving for] work. That happens on a regular basis. They
are the ones that are most likely to have an encounter with ICE, because
[ICE] follows them to work and that’s when they get caught. Usually in
other cities [ICE] will be there after they get off work, but I haven’t heard
of that happening here.
This timing is something that Cesar is aware of, and while he does not work a job
that requires him to leave his home at 5 a.m., like many agricultural workers do,
he still noted the importance of how to interact with ICE and how to protect
oneself:
I think that it’s really important [you know] that if you don’t open [the
door], you don’t say anything, they’re not going to do anything. But once
you do talk to them or open [the door], they won’t go away.
I’m more scared at home because at home, they come unannounced and can
take me by surprise. I’m really careless, and I tend to leave the door
unlocked. But on the street, if I see them, I can pretend like I’m from here.
Like I speak well, like I have papers, to make a good impression. But if
they come to my house, I won’t be on guard.
I also am very concerned about Cesar being at home because there are bars
on the windows of the house. I am afraid that if ICE came to his door, that there is
no way he could avoid being detained. Cesar further described the importance of
not signing any papers presented to you by ICE. He gave some examples of how
things have changed in the (im)migration system so that people are aware of their
rights:
Before, way back, they caught you and out you went without even a chance
[to prove yourself]. They could get you out on the same day because as
soon as [you sign papers] agreeing [to your deportation], [you] pretty much
deported yourself. Now it’s not like that. Now they tell you, “Wait,
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somebody’s going to talk to you in Spanish” and they let you speak in
Spanish, they won’t just make you sign something. Now it’s different.
Because in my case, [in the past] when they just told me to sign, they told
me, “Nothing’s going to happen.” But in reality, they deport you, but they
didn’t tell you [what the papers said]. They tricked us.
Cesar’s knowledge of how to interact with ICE is based upon his past interactions
with them and his previous detainment and deportations. This knowledge supports
his ways of interacting with immigration should he see them on the street, but also
his knowledge of his rights should he be detained again.
Miriam and Ben were disagreement when it came to ICE’s responsibilities
to detain and deport people. Miriam noted,
There are people who don’t deserve to be here. If ICE is going to do their
job to get rid of people, all the delinquents, like Trump proposed. But when
ICE comes, they take everyone who doesn’t have papers.
Ben replied to Miriam describing the job ICE has to do:
I think it’s because it’s their job. I’ve seen that they are looking for
someone, and they end up finding three or four people without papers, and
they take them. It’s their job [to take them all] because they don’t know
who they’re looking for.
Miriam argued back, citing another argument I have heard before, that sometimes
ICE also takes people who have papers. Ben replied that if the people do not have
a way to prove they have documents in the moment, then it is ICE’s job to take
them into detention too.
Sarita mentioned the differences between interactions with the city police in
Oxnard and the interactions someone might have in Ventura County:
I think that's a little bit why most of our community is not afraid of coming
out[side] because they know the cops can't turn them in. But then as soon as
they hit the county [line], they can get processed. But I don't know how that
works if they get stopped by a cop. There's no way that they can ask you for
your documents and stuff.
These feelings of safety in the community dictate how people interact, how they
utilize community resources, and how they live daily life.
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Migrating Families on the Southern Border
The biggest point of conversation among both families focused on
migrating families on the southern border. There were points of contention in the
Díaz/ Martinez family, with Sarita continuing to problem pose and question Cesar
to expose more of his opinion on the topic. Cesar’s discussion focused on the fact
that migrating families should not be approaching the border in the way they are,
behaving violently. He also argued that they should not bring their children and
put them at risk:
Look, I disagree that they’re giving papers to the people who are coming
from Central America with their children because [their] government is
bad, but [the people are] worse. I saw how the children were abandoned by
their parents. It’s not right, I wouldn’t do that to my children.
Cesar continued to describe the risks that families are taking by trying to bring
their children to the United States:
I already know that being here, I’m at risk. Who put me at risk? Me. Who
put those children at risk? Those children didn’t come, their parents did.
The adults did it. Then, what does the government have to do? They’re
trying to put them in okay places. What do you call the companies that are
in charge of caring [for the children]? They’re the ones who are negligent.
Why? Because they only do it for the money.
One of the pressing questions I had about the detention of children and
families was how the families were supposed to know the conditions they would
face. We discussed what happens if families are trying to escape violence, if they
were to be killed if they stayed in their conditions in their home countries. Sarita
referenced a story about people they knew who faced those circumstances. In
challenging Cesar on these topics, he expressed,
Would I stay [there] with my family, let them murder my children, or take
them to live a bad life? Or do I risk coming to Mexico or the U.S. to be
saved and to have a little of a better life?
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Okay, I would risk it, but I think that the way that they’re doing it isn’t
right, to come and say, “Here I am, help me.” There’re other ways, but they
are little more difficult.
Cesar referred to the process of crossing the border with a coyote, and the
difference between sneaking in under the radar and asking for help. He noted that
the difference has to do with money. If you do not have money, then you have to
ask for help or seek asylum. He said that if that if families are seeking help, they
needed to not make a fuss or enact violent behavior on the border. At this point
Sarita questioned him regarding the fact that Trump was sending military to
prevent the migrant families from crossing the border. Cesar replied,
Yes, it’s okay. It’s okay because they’re invading a country. It’s not the
same when you come and you pay to get in, in hiding. If you enter in
hiding, it’s different. They’re entering a country by force. Then the
government has to try to form a plan to keep them out. But if they are
women and children, you can’t do anything.
Cesar described the amount of migrant families coming as “an epidemic” and said
that it was because Obama began granting political asylum to them. So then, more
and more people began coming. Cesar described the difference between those who
apply for asylum or for visas versus those who come into the United States
undocumented:
There are people who are here for 2 or 3 months and then they already
[have papers]. And we have our whole life here and we don’t have [papers].
Why? Because we didn’t do things the right way. It’s like I said, if you do
things right, when it’s your time, everything will be fine. Look, for me, I
think that papers aren’t for me. Why? Because my dad could have
petitioned for me, but he didn’t. When he brought me here, I could have
behaved well, and I could have gotten papers. When I married [my wife]
she could have [adjusted my status], right? Well, like I said, papers aren’t
for me.
This discussion of who legal status is for and how it may be attained is a
challenging and multi-layered topic. Cesar acknowledged the ways in which he
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chose to come to the United States and the ways in which it differs from others
who may approach their border crossing in a much different way.
Sarita said that she agreed with Cesar about migrants putting their children
at risk. She acknowledged that some of the families are in danger in their home
countries, but that they are not approaching things in the right way. This confused
me, and I sought clarification from them about what they are doing that is wrong.
Sarita explained,
The way they were rude, like breaking the gate-- I think the more patience,
I know some probably don't have it, but patience and waiting for [them to
admit you]. If they see that you're calm and willing to come to an
agreement, then they might come to [some kind of agreement]. But if they
see that you're violent they don't want that [kind of] people in their country.
What does Trump say? "Oh, Mexicans, drug dealers."
Sarita brought up this issue of force and a lack of patience reinforcing the
stereotypes of Latinx people that have been described by Trump.
Other conversations about migrating families surrounded the separation of
children from their families. Sarita’s mother, Elena is deeply concerned about the
children and particularly about their brain development:
It’s not right. Right now, the children have been separated from their
parents. And this is not right. This is why sometimes children are
traumatized. Because they’re very small and they were snatched from their
mothers. They were taken and put in another place where they don’t know
who is taking care of them and because of this, the children are traumatized
or anxious.
With time, the children are going to have mental health issues, or I don’t
know. All of this is happening right now. Because they’re little and they
took them away, and that’s not right. They shouldn’t be taken from their
parents. It’s better to leave them and say, “You know what? Go back to
your town where you came from. It’s much better than locking them up
over there where they have them.
Miriam described the challenge of what happened to the families being unknown.
Because it can be assumed that if families had known what might happen to their
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children, they would have turned around and gone home. She also described the
maltreatment of children by immigration and the “care” facilities housing the
children:
You see that the children are sleeping on the floor and they don’t even have
blankets. And there are some who are even giving medicine to the children
to sleep, and that has already hurt them. And this is not right. This is not
right. The [children] were healthy, why give them medication? To stop
them from crying? So they don’t ask for their mom? And this not right.
They have to be with their moms, because they’re young children.
Elena argued that these families have already been through a lot, and that they are
coming to this country for good things, to work and to study. It is not right for the
migrant families to be treated this way, that no one should be treated this way
“because we’re all human.”
Angela and her family were also concerned about the children at the border.
Angela referenced the trauma the children are facing and how it will affect them
for the rest of their lives because of the separation from their parents. Angela
described how other children are seeing and hearing about these separations and
wondering if these types of things could happen to them too. Miriam had many
questions and offered a critical perspective about the responsibility of our elected
officials to do what they say they are going to do:
There are still children who haven’t been returned. They still have the
children locked up. I’ve seen parents get out and they can’t find their
children. Supposedly, [the government is] looking for them. Where did they
take them? It was Trump’s idea to lock the children up. And Trump said in
30 days they would return the children to their parents. It’s been 2 months
and Trump hasn’t reunited them. He didn’t keep his word.
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Impact of Deportations on Families
In the Puentes household we discussed the impact of deportations on local
communities. For example, Miriam, distressed, described a story of the drastic
choices one family made when trying to flee ICE:
I've seen people crying when they hear word that [ICE] deported someone,
when their children or their husband [have been taken]. They get in their
car to go to work and ICE knows where they're going, and they take them.
Now they've killed. I don't know if you've heard about the problem in
Delano, CA an hour away from Taft [where I live]. About the [man] who
committed suicide along with his wife to escape ICE. Because he didn't
want to be deported. He crashed his car. They flipped and both of them
died. They killed themselves. And left their children.
Miriam seemed to be frustrated as she referenced several times in our conversation
that the people where she lives are hard workers, good workers. It seemed to be a
point of challenge and confusion about why people who are living good lives are
being targeted for deportation.
Sarita asked me during our conversation if she had told me about what
happened to her son Frankie during Cesar’s last deportation. She had not and thus
ensued a heartbreaking story of the effects of deportation on Frankie when he was
7 years old:
It all started when I went to pick [Frankie] up [from school]. It was maybe
2 or 3 weeks [after Cesar had been detained]. He was still in jail [in Long
Beach]. [Frankie] is a very helpful child. Quiet, a good child in school and
at home. When I went to pick him up, the [after school] supervisor "I'm
having trouble with Frankie. On his homework he put zeros on all his math
answers. I asked him, ‘What's going on?’ To please erase and redo them,
they were wrong, and he did the same thing.” I said, “Okay. Well, I will
talk to him.”
When Sarita and Frankie got home, she asked him what was going on with his
homework and he ignored her. Sarita erased the zeroes on the homework and told
him that needed to stop and do it correctly, but Frankie put the zeros again. Sarita
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wondered if someone had drugged him, by passing him something through the
fence at school. She asked her daughter Sabrina if he had been given anything to
eat, trying to see if there was some reason he might be behaving this way. When
she sent him to school in the morning, he had been fine. He refused to answer
Sarita’s questions and she got mad at him and sent him to go shower:
I sent him to shower and I was here with Sabrina, and he comes running out
naked. Oh, he's very shy. He does not like to let anybody see him change
or anything, and he comes out naked. I'm, like, "What the---?" And he
slipped and fell. I was like, "He's not normal." So I called my mom and I
talked to her and she asked, "Well, what did they give him? First thing is
he's probably drugged. What did he take?" So [then] I put him in the
bathroom and I told him, "Take a shower." I don't remember if he did, but
he went to sleep [that night].
The next day, the school called Sarita letting her know that Frankie was behaving
strangely. They told her that he was going around the cafeteria speaking in some
alien language, like jibber jabber. The teacher said that in class he would
participate and be behaving normally, but then go back to his strange behavior.
After 2 or 3 days, she made a doctor’s appointment and they checked him out. The
doctor said he was fine, that his vitals were good. But then things started to
become more challenging for Frankie and Sarita:
But then [Frankie] started getting kind of violent. He didn't want me
around. At this point we had already gone to visit [Cesar] but we didn’t
have a lot of time to see him. He was fine when we went to visit dad, but
then during that time, he did say, "I hate you. Dad's not here because of
you," and he didn't want me to hug him or anything. And he would say that
he hates his two little siblings. He wasn't speaking in sentences, but he
would point at the baby and say, "Him. Him. I hate him," and [say it about]
Tanis too. I would tell him, "No, it's okay. They're your siblings," and I
would try to hug him. He would push me away and he'd say he hates me.
He would want to tackle me, like football. He started throwing things in the
room. He would just flip the room.
When this happened, Sarita called the Crisis Line and they told her that in order
for them to help Frankie, she would need to call the police and have them tie
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Frankie up because in his current state he was a threat to any hospital staff. Sarita
laughed and told them, “Okay. Thank you. Bye” and hung up the phone. She
called her mom and told her, “I need you.” Sarita said that Frankie had a lot of
anger and she let him do what he needed to do, tearing up his room and punching
the walls. Sarita’s mom Elena came to help her:
He was little so my mom also came and stayed with me for a couple of
days. There were times when he didn't want to be around me, my mom had
to come and be with him, just with him, because that's the person he felt
comfort with. And I was the mean person. I was the evil person, but we
didn't know why.
Sarita said that it went on for 2 weeks, but then Frankie stopped eating and he
fainted in school. He was not eating, he was not sleeping. Sarita took Frankie to
the emergency room and they gave him fluids because he was dehydrated. Sarita
recalled the experience at the emergency room:
His heart rate was super high. But they couldn't find anything wrong. They
just said it's probably dehydration. I said, "Whoa, his speech-- I know he
talks. Why is this happening?" And they couldn't tell me. They just said,
"He's dehydrated. We're giving him fluids."
Sarita had gone into Frankie’s school and talked to the counselor there and
they began seeing Frankie and talking with him. The school had already noticed
that something was wrong because Frankie would run out of the classroom and
scream running up and down the halls and the women in the office would have to
catch him and hold him. Frankie would hit himself or start screaming. He was
afraid of people touching him. The counselor worked with Sarita to find her
referrals for Frankie. Because he was not sleeping, he had to see a psychiatrist for
sleeping medication and then began receiving psychological services at City
Impact. Until Frankie began receiving therapy, the doctors did not know what was
wrong. Sarita recounted the experience of learning what was happening with
Frankie:
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When he started drawing and talking to his therapist, that's when we found
out where it all started. And that's something that-- like I told [Cesar], it's
something that you think like, "Wow, this happened overnight.” Because I
left him at school [doing good], normal. And then, he's completely
different. Everything was completely different. The therapist said that it
was that Frankie didn't know how to express that he was missing his father.
And he just kept it in because he's very quiet. He kept it in. And that's when
he broke out and it affected him really bad in his brain and nervous system
and stuff.
Frankie began doing better with therapy, with the sleeping medications, and then
later in help with his speech and language. Frankie is a very sweet and caring
young man now, but he still worries and wonders about Cesar being deported. If
Cesar is out too late, he will have Sarita call and check on him. He will ask for
Cesar to come sleep with him and worry when he is not there in the morning when
he wakes.
Children’s Awareness
Together we discussed the level of awareness children generally have in
regard to what they hear going on regarding ICE and (im)migration. Both Miriam
and Ben argued that children do know what is going on, whether it impacts them
directly or not because the see it on the news and hear about it on the phones too.
Miriam and Ben discussed the fact that children see videos on the internet, like
issues regarding the migrant families on the border. Angela argued that she did not
think Miguel knew or understood much about (im)migration and deportation
issues, but her mother Miriam insisted that he did gesturing toward the couch
across the room where Miguel was sitting. It seemed implied that if children hear
us discussing these topics, then we are making it known to them. However, Angela
noted her desire to protect Miguel, for him to not have to understand these issues
and to not have to worry:
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I don't think [Miguel] understands. But I don't even think I want him to
understand especially with everything going on. All the bullying and
stereotyping of people. It's not something I want him to be aware of.
I asked Angela how she thinks children’s knowledge of migration and deportation
issues affected children overall, she replied that it is causing and encouraging
bulling behavior by children:
I think it's just encouraging a lot of the behaviors from the kids. Pointing
out the people who don't have papers. [Miguel doesn’t] know that I don't
have papers. But does my son need to worry about that when he goes to
school that someone might make a comment about illegal immigrants and
then he's going feel bad or embarrassed? Or he might feel like I'm not good
enough as a parent because I don't have that status. I don't think that really
needs to be an issue for children. But unfortunately, they're causing that.
Kids shouldn't have to worry about if parents are going to be there when
they get out of school. And like little kids crying because they don't even
want to go to school because they're afraid to leave their parents. People
think [children] don't understand but they do. And that's one thing that
scares me about my kid.
Angela’s concern for Miguel encountering negativity at school is something she
worries about. But she also noted the concerns of children who are more aware of
their family’s status due to possible experiences or knowledges of detention and
deportation. For example, Sarita recalled Frankie’s experiences since Trump’s
election and his worries:
When Trump came in and said, "We're going to deport everybody," I think
because of [Frankie’s] experience, it upset him. He doesn't remember a lot,
but he does remember his father got deported. He would come home and
cry and say, "My friend so-and-so is scared that they're going to take the
mom or the dad, and some kid says they're going to take both of their
parents." And he would cry for them because he already went through it. I
think as a child, he was really scared. He was scared for his friends and his
family.
Frankie’s concern for his friends and family exists in spaces unknown, our
lack of knowledge of what could happen, or what will happen. This lack of
knowing, and wondering consumes Angela too, as she wonders about what will
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happen for herself as she awaits information about an adjustment of status and the
desire to protect Miguel from holding the burden of knowing:
But one thing that I do worry about is when I have to go out and do my
interview for my residency. If I leave and they say, “You have to stay
longer.” Because maybe Trump will decide you have to do the process
outside of the U.S. What's going to happen to [Miguel]? Am I going to have
to leave him here? Am I going to be able to take him with me? And then his
dad is going to have to be without his son? All these things I have to worry
about. Where is the money going to come from? What's going to happen to
him? It's not like before. If I didn't have DACA, I would probably be really,
really scared. Like shitting bricks probably. I don't want to leave my kid.
My mom did that for me, and it sucked. And I don't want to do that to him.
It's that kind of fear. But I don't think [Miguel] understands right now. But I
never really talk to him about it. I'm pretty sure if I did, he would still be
kind of like, “Well, what does that mean?” I think I want to protect him
from that right now. I don't think I would want to bring it up.
Children’s awareness in both Sarita’s and Angela’s family homes are very
different. These differences have to do with the experiences each family has had
with migration and status, and the ways in which they discuss these issues with
their children. Both families acknowledged that children in general are aware of
our current politics regarding (im)migration and detention and deportation.
Cariño and Raising Families
So much of this research revolved around cariño, even when we were not
specifically discussing it. I was constantly watching the interactions between the
families and the ways they cared for their children. The patient waiting of small
children while their mommy “did work” with me. The alert of Sarita at a busy
festival, looking for her son Frankie to make sure he was doing okay. The giggles
and kisses shared between Angela and Miguel at the table, or her helping him with
his homework after school. The firm reminders of expected behavior when
children because frustrated or upset. The expectations for everyone to take care of
everyone, making sure everyone has something to drink or everyone has
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somewhere to sit. Their love for their children is so evident, clearly noticed
through both their interactions, but also their intentional and thoughtful raising of
their children.
Spending Time
Spending time with their children and grandchildren is very important to
the Díaz/Martinez family. Life is busy for all, with Sarita balancing the lives of
four children and her work as a preschool teacher. Just watching her pick up
children from school is exhausting. Two schools, with four different pick-up times
beginning at 2:30 p.m. and ending at 6 p.m. Her day seems to never stop. While
busy, both Elena and Sarita focus on the relationship between showing cariño and
spending time with the children. Elena reflected on the ways that she shares time
with her grandchildren:
I tell her, “Sarita, when I can, I’ll help you.” Sometimes when she was in
school or had to do her homework, sometimes I’ll take care of the children.
Or when she goes to school and needs to go quickly [I’ll help]. I give the
little time I have. Because things aren’t like they used to be. I used to be
able to run around, now I can’t. I would love to have them all the time
while she’s working all day, but I can’t. My knees hurt. But sometimes I
find the strength to help her. Always, always I’m helping her in this aspect,
with my time for her children and for her. Always. That’s how my parents
taught me.
Elena is close with the children and with Sarita. It shows in their interactions and
her engagement with the children. Elena discussed the importance of her
relationship with Sarita and her other daughter Mariana, and her position as a
parent to her adult daughters:
Sometimes I scold her. “What you’re doing is not right.” And now she’s
grown up, she’s married, but I don’t know…. I say, “This is bad.” She says,
“I’m grown up.” I say, “Yes, but I am never going to stop being your mom
until the day I die. While I’m here, I’m your mom. And when I’m gone,
I’m gone.” I tell her, “That’s not okay. Try to be with the children a little
bit, because they don’t see you all day. You come home to scold them and
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don’t pay attention to them. That’s not right. Because they don’t see you all
day. At least give them a little bit of your attention.
One of the interesting aspects between this parenting relationship of Elena with
Sarita, and then with Sarita and her own children is that the value and importance
of spending time is something ingrained in Sarita’s values as well. Sarita reflected
on making memories with her children and doing things together as a family:
I think it’s very important because the [children] are making a lot of
memories of how we spend time with them. They're going to do it with
their children. For me, because [my mom] didn't drive, we didn't have a lot
of time to go out and do things together. My uncle tried to make it possible,
taking me to Sea World and taking us all to the park. I wanted that to
happen [for my children], so I do it with them now. Besides that, I enjoy
having conversations with them, learning about their day, or what they
would like to do next time. We plan our weekends together sometimes,
like, "What do you guys want to do?" Sometimes it's just out of nowhere.
Okay, let's go. Just put on your shoes and let's go.
Sarita’s desire to spend time with her children is influenced by her experiences as
a child and her hopes for her children as future parents. Her interpretation of
spending time is different from Elena’s but is still reflective of wanting to engage
deeply with her children and share their lives together.
Showing Affection
Showing affection to Miguel is something that is very important to Angela.
She wants Miguel to know how much she loves him. She tells him regularly how
much she loves him and that she will always be there for him. Angela described
the “love game” that she and Miguel play together. They enjoy telling one another
that they love each other, that they love each other the mostest, and that they love
each other to the moon and back. Angela reflected on the ways she shows
affection to Miguel regularly and the ways in which this caregiving reflects values
she was raised with:
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And I’m always just hugging him and holding him and looking at him. I'll
tell him, "You know you're my baby, right?" He's like, "But I'm not a
baby." I say, "But you're always going to be my baby." He's always giving
me a hard time about that. My grandma would tell us she loved us, and I
just try to do the same thing. There's not a day when I don't tell him I love
him.
Angela’s affection for Miguel is also very much part of Miguel’s personality and
engagement with others. He regularly likes to hug his friends at school. Angela
has been teaching him to ask people if they would like hugs first. Angela sees
Miguel as very affectionate, sensitive, and empathetic. When Angela has had a
bad day, Miguel checks in on her, asking why she is sad and trying to comfort her:
I think it’s because of how I treat him. I've seen other moms, how they don't
really say I love you to their kids. I want my son to know I love him every
minute. Even if it's just through a kiss or holding his hand. I always tell
him, “Hold my hand,” when we go to the store or are at the movie theater.
This affection between Miguel and Angela is always present. When I visited their
home, Miguel would always come and curl up on Angela’s lap, peppering her
cheek with kisses. Angela would always pay him attention and meet his needs
while we were talking together, both of us stopping to visit with him or answer his
questions.
Teaching Values of Respeto and Familismo
For Sarita, her mother Elena, and Angela the values of respeto and
familismo were crucial to the ways in which they raise their children and dictate
expectations for behavior. Elena reflected on the ways in which she was raised by
her parents, and how these values have been passed down to Sarita:
When you’re a guest, [you need] to help with the dishes or something. My
parents didn’t teach me, “Go to the house and sit. They will do something
for you.” My mom always taught me [to be] helpful and do it with
sincerity. We always have respect for our elders. My mom and my dad
always said, “You have to respect your elders. You have to greet them. Do
not be rude. Do not swear.” My parents taught me all of this. My parents

105
didn’t have the opportunity to study very much, but they had a good
education, what their parents told them, and they listened.
I taught [my children] that you always respect people, and don’t be rude.
To be humble, too, because it’s not okay to be aggressive with others. To
be appreciative when someone helps you.
When talking with Sarita, she acknowledged that these values are passed down
from her mom and addressed the relationships between respeto and familismo:
[I think] respect is the most important [value] because if you want to be
treated with respect, then you need to treat others with respect. Family, no
matter what situation you're in with family members, you always [need to]
be there for them.
For Sarita, this sentiment has extended to the lessons she teaches her children.
When the children are fighting with one another, Sarita reminds them that they are
family, and they will always be there for one another. When Sabrina, Sarita’s
teenage daughter, gets upset and tells Sarita or Cesar that they do not love her,
Sarita always reinforces that they will be there for her regardless. That even if
Sabrina did something awful and they were disappointed in her, that they would
still be her family and support her.
In Angela’s family, she reflected on the relationship with her caregivers and
the ways in which their love and care influenced how she is raising Miguel:
I think even before [Miguel] was born, I always wanted to raise him the
way that my grandma [raised me and Ariel]. I think my beliefs and values
are always from her. Trying to teach [Miguel] that you have to be kind and
respect your elders. Always help out mom and help around the house. Just
because you're a guy doesn't mean you can't do the dishes or something like
that. I think if Miguel grows up to be like that, I think I'll feel
accomplished.
For Angela, her uncle was also a major influence in how she was raised. While his
parenting style was influenced by his machismo, encouraging Angela to cook and
clean indoors with her grandma, he also encouraged both Ariel and Angela to be
independent and strong, both mentally and physically. These influences of respeto
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and familismo from two different caregivers support the beliefs and values that
emerged for Angela raising Miguel, a hybrid, new version of caregiving reflective
of both styles from her childhood. Respect is important to Angela as she raises
Miguel. She discussed the fact that there is a lot of bullying in schools now, and
that she hopes no one ever bullies Miguel for having an undocumented mom or for
separated parents. Part of her parenting addresses this, specifically focusing on
respect for others:
I was raised [to be] respectful, even if you don't like [something/someone],
you just have to roll with it and that's what I try to teach him. We don't have
to like everybody, but we have to respect them. We have to try our best
even if it means we cry [and get frustrated] sometimes. Maybe we won't do
[things] perfectly, but as long as you try and you know you did [your best],
that's all that matters.
Reinforcing in Miguel the importance of respect for others is key to Angela in
helping him develop positive, kind, and respectful relationships with others in his
life. Angela also reflected on the importance of family and highlighted the
differences in values she sees between herself and her son’s dad, but also the lack
of interdependent values among people in the United States:
To me, money is not that important. Money is fundamental. But if you don't
have your family, [even] if you have all the money, how is that going to
make you happy? It's only temporary, because you're not going to have the
money all the time. But you will have your family for the rest of your life.
You know? I think that's where [my ex-husband and I] clashed beliefs. He
always thinks [about] money. I need money. I need to make money. Yeah.
But I also need to be a mom.
I'm also a sister. A daughter. Those are important things to me. I grew up in
a household with cousins and my grandma and family always visiting and
big dinners and big family days. I don't have that here now. So with the
little bit of family that I have, I will want to have that [closeness]. And with
[Miguel], when he grows up, I don't want him to just leave and move away
and not want to come and hang out with me. I want him to still be attentive
in a way, I guess. To think about, "You know what? I think I'm going to go
visit mom." How I [am] with my grandma or my mom. You know? I want
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him to be like that, while he [has] have his own life too, obviously. I think
it's just part of being a mom. I feel like [it gets] kind of scary. When he
moves on, it's like, "Man, is he going to forget? Is he going to be too busy
with his life?" I see people do it here.
Angela’s concerns about her family roles and her relationships are reflective of her
desire to be close with her family. With Angela’s mom moving back to Ventura
soon, she hopes that Miriam will have the opportunity to be close with her
grandchildren and be involved in their lives in ways she was not able to be for
Angela.
The Ability to Relate
Both Angela and Sarita discussed the fact that as women facing challenges
within their families in regard to (im)migration, they both have the ability as
educators to relate to other families and children facing similar situations. For
Angela, she noticed that she has become more empathetic toward anyone facing
challenges and that she wonders how to protect Miguel from the burden of
knowing about her being undocumented:
I don't want him to feel embarrassed. Because of everything that's
happening, how people are living in fear, how people are being racist,
people just judge without even knowing. Obviously right now he doesn't
understand how mommy got here. One day he's going to ask because
school wants to know about family or something. I want him [to be] loving
and affectionate with everybody. Regardless of where they come from.
On the other hand, Sarita has made sure her children are very aware of
Cesar being undocumented and what that means for their family in regard to safety
and stability. They have discussed and planned what would happen should Cesar
be deported again.
Angela works in a group home with teenage boys and while a student
teacher in her undergraduate studies, worked with teen moms who were
continuing their high school education. During both experiences, Angela worked
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with youth who were undocumented. The mother she worked with was trying to
go to high school, work full time in the fields, and care for her infant on her own.
In the group home that Angela works in, one boy who had mental health issues
was kicked out of the group home for physically assaulting another boy. He was a
DACA recipient and after being removed from the group home, Angela wondered
about what happened to him:
I don't even know what happened. I don't know if the social worker is still
working with him. I'm always thinking about him, because I know what
he's going through. You know? It just sucks. It's so much uncertainty
because I don't even know what's going to happen to me. If I'm going to get
my papers on time. Am I going to get that appointment that I'm waiting so
patiently for before something goes down? That's the scary part.
Angela noted how the political climate affects the people who she works with. She
said that it affects their daily life and that she can relate to the not knowing of what
will happen next.
Sarita has been a preschool teacher in Oxnard for several years in the past
and recently returned to teaching preschool after completing her bachelor’s
degree. She mentioned the circumstances undocumented families face, such as not
wanting to enroll their children in school or open a bank account for fear their
information could be used to deport them. She described how in many families,
mothers stay home with the children and the fathers work, with the intention of
knowing that if someone is going to get deported, then it should be the father, so
that the children are not left without their mother. Sarita detailed the importance of
educators having personal experiences and backgrounds as those they teach. She
described the support she gave to a family at her school:
I think I can provide more support for [the families] because I can
understand what they're feeling. [It’s more] personal because if you haven't
gone through deportation or being scared that they're going to come and
take one of your family members, I don't think you would be…. You can
understand, but not really because you don't have that fear. I can
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understand, especially because I also lived it. With the parents that were in
my center, one of the dads was deported. The mom came crying. She didn't
know what to do. Being able to help her and help her relax and be calm, it
made [me and the other teachers] feel good.
Sarita also believes in her experience as a mother being a way to relate to other
parents who are facing challenges with deportations or providing for their
children. She noted how she helps make parents aware of resources to support
their families:
As a mother, it also helps me understand [families] more because as a
mother I know, like, what are my children going to do without me or
without their father if he's the provider? What's going to happen to me and
my children? Most of these people also don't go and ask for help. I know a
lot of families that have the father deported and he was the [only] one
working. They don't want to go get food stamps or cash aid because they're
scared that they're going to be deported. I learned a lot, because I receive
cash aid and food stamps. I learned how [families] can qualify. I tell them,
"No, you can qualify for [aid]. It's [assistance] for [your children], not for
you. Your children are receiving it."
This relational way of knowing and being with families is important to both
women and exemplifies the ways in which they engage with the children and
families they serve. Their experiences provide deep context and empathy for
relating with others.
Resistance and Transformation
Current Events and Education
Throughout the pláticas, one of the specific ways that transformation and
resistance were demonstrated by both the Díaz/Martinez and Puentes families was
their commitment to staying abreast the current sociopolitical climate and
informing themselves and others about what they were hearing, reading, watching,
and discussing. Angela discussed the importance of staying informed with
everything happening politically. She noted,
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I think [it’s important to] stay informed and see what alternatives we have
[to what is currently going on]. Especially with everything [Trump’s]
doing right now with the [government] shutdown and right now he's trying
to bribe [politicians to get his U.S./Mexico border wall].
I was just actually telling my mom because she called me and asked, “Did
you hear that [if Democrats give Trump the wall, he will protect
Dreamers]? That could be a good thing.” I said, “No mom, he's just trying
to bribe them. It's really not [good] for Dreamers because at any given point
he can decide, ‘Okay, I'm done extending this. I'm going to [repeal Dreamer
protections] again.’”
These conversations between Angela and Miriam help support one another
in processing through the current politics and events occurring and how those
politics relate to their family. Angela also believes that one of the ways we can be
resistant and transformational to current politics is for people to be active in their
communities and to vote. Angela talked about the frustration of people not being
civically minded and not voting in the recent elections:
A lot of people don't even vote anymore. I think that if the community [of
undocumented people] starts getting more education, they can push those
that can actually vote to help those that can’t be heard. There are so many
people that didn't even vote. I know friends that didn't vote because they
said, “Oh everything's the same. Nothing's going to change.” But, in reality,
it can change if they just educate themselves.
For Sarita and her family, transparency is key in helping their children
understand their family circumstances. Sarita tells her children the reasons that it
is important they keep the door closed and locked at home so that their dad is
protected if ICE were to come to the door. The children, including the 5 and 6year-old, are very aware of Trump’s feelings toward Mexicans, and how that
sentiment extends to their father. Sarita recalled the discussions she has had with
the children about what they would do if Cesar was deported:
I [told the children], "Yes. We're going to be sad. Daddy won't be here, but
we're going to see how we can manage." And we've talked about it. Like I
said, I've told him, “I would not go with my children [to Mexico] at this
moment because this is all they know. They know the United States,
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California, Oxnard. This is all they know. And I would not take them to a
new place.” He says he agrees with that because he knows that they are
going to be okay with me. But I do know that I [would find ways for the
children to see their dad and be with him]. I [could] send them to go see
him, but I'm also not going to force them if they don't want to go.
These conversations are not the focal point of daily life at home, but the children
are aware and prepared should something happen to Cesar. The education of their
young children regarding current events and politics in age appropriate ways helps
to further protect the vulnerability of Cesar’s undocumented status.
Being Together and Living Life
Angela discussed the importance of having family close together. She
reflected many times on how things were different in the United States versus
Mexico in regard to how family interacts with one another and the level of
closeness in the home. She hoped that her mom Miriam would be moving back to
Ventura to live with her and Miguel soon:
I think once [my mom] moves back it will be better for her because she'll
feel that at least if anything happens, at least we're together.
But I think just staying together [is a form of resistance] and [being] how
we've always been, you know? Because it's always been the “what if?” type
of situation [regarding legal status]. So we don't focus much on it so it
doesn't get to us. Because otherwise we would be afraid to even go to the
store.
Angela’s sentiments about not living in fear, lest it consume your daily life, is
reflective of her desire to be resistant by continuing to live her life in the way she
always has.
Sarita, in discussing the ways she loves and cares for her children, was very
engaged around the topic of spending time with them. She was adamant about the
importance of giving children your time and being together as a family. Elena also
conveyed the importance of spending time with the children, in play and
conversation. Sarita expressed,
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I try to spend more time with them because anything can happen. It was
like that, too, with my stepdad because he recently got his green card. I
want [the children] to have memories and cherish the time that they spend
with [their grandparents], or more with my husband now.
It's a little bit hard because [Cesar] was raised differently and he doesn't
think that spending time with them, like playing board games and stuff, is
very important. Now he sees it because when they want to play, they come
to me and they leave him out. They joke with me and not with him. I think
for us, immigration is very important, and it plays an important role in our
family. That's why I try to spend more time as a family where I can go out
with my kids. Okay, my husband's working. Fine, but I try to include him. I
try to tell him, "We’re going to do this. Try to come home early.” Because
he has his own schedule, I try to push him to leave early or to come home
early. Sometimes it's not possible.
Sarita and her family are resistant to the current threat of deportation policies by
ensuring that the time her family has together is well spent. Sarita ensures that
they are close and together and that she does things with the children. Cesar is not
always able to participate due to work, but Sarita tries to build and sustain their
relationships through meaningful interactions.
Story Sharing
Angela recounted an experience she faced with her boyfriend’s brother
making jokes about her because she is Mexican and trying to be funny saying
things like, “Did you and your family come over with a coyote?” Angela said that
to shut him up, she told him her story. She described the difference in him after
hearing her story:
I saw how their perspectives changed once they found out everything and I
think, honestly, that's what people need to hear. People need to hear real
stories. Real people telling their stories, so they stop creating this [narrative
of] “Oh, they're here to take advantage. They get free everything.” Every
single time I hear that I say, “They don't get anything. We don't get
anything. Look at me, I don't have [health] insurance. If I get sick, I have to
suck it up. I pay hundreds of dollars to go get a checkup because I don't
have freaking insurance.”
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Angela continued talking about the importance of sharing her story and the
sacrifices she has made to be here and be successful. She acknowledged the
challenges of people sharing their stories and the fear of judgment, but that her
accomplishments of achieving a degree have helped her to feel confident in
herself:
I'm really willing to share my story now more than ever just because I feel
like I accomplished a lot. I feel like I can open people's eyes to what the
reality of being undocumented is like. Having to deal with all the adversity
but yet, still trying to pursue your goals and be the best you can be, you
know?
Sarita is deeply concerned about the importance of her family’s story being
told, questioning me about the ways her story will be written, delivered, and
published. For Sarita, she hopes that her story might transform the lives of
community members who are also facing similar challenges. Sarita expressed the
importance of connections between people who have shared lived experiences:
[You need to hear about resources from] somebody that has lived through
it. I think that's more reliable because that person went through that
situation. Maybe what was helpful for me won't be helpful for them, but it
can [give them] a sense of where to go get the help and stuff.
The other important aspect that Sarita highlighted was the importance of educators
being supportive and helping provide resources to families who need them. Sarita
discussed her experiences with her son Frankie and the reality of being fearful of
seeking out resources:
I think that by sharing our stories, educators can find support for these
families. I did share that I went to the counselor [at Frankie’s] school and I
found resources on my own. Because like I said, I called the crisis line and
what did they say? “Yeah, we’re going to send an officer so they can tie up
your child and take him to emergency room.” I said, “No. You're not going
to do that to my child. He's already suffering enough.” I think it helps
[educators] to find support and support the families that are needing it and
ask for it. Not a lot of families want to open up to people because they're
scared. They're scared to ask for help because they're scared that instead of
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making their process [and lives] better, it's going to get worse. They think,
“Oh, they're probably [going to do] an investigation and see if the rest of
the family has documents.”
Both Sarita and Angela are convinced by the power of storytelling and
story sharing. They deeply believe that the stories they have shared have the
ability to transform the lives of others. They believe that these stories will
convince others of circumstances unknown and that their stories will find their
ways into the hearts and minds that need them. Stories offer the possibility that
people who are facing similar journeys will find comfort and resources to support
themselves. Stories help everyone become kinder, more knowledgeable, and resist
the dominant narrative circulating about migrating and Mexican-American
families in the United States.
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CHAPTER 5: DISCUSSION
Discussion
It can be argued that stories contribute to our humanity, to our humanness
(Phillips & Bunda, 2018). Stories have a way of exposing our entangled ways of
knowing and being, the knowledges and insights of a person or family. These
stories are passed down, from generation to generation, sustaining our cultures.
(Re)turning to story allows us to build connections among one another and think
deeply about shared human experiences, for example, the experience of raising
young children. It should also be argued that we must not try to use stories,
particularly the stories of marginalized people, to try to validate humanity. Using
stories to validate humanity is inappropriate because the value in these lives, and
in their humanity already exists (Jaramillo, 2012). The stories in this study are
presented through the voices of co-collaborators. The gaze with which I viewed
these families was one of strength, engagement, and Love and looked with the
families at the present circumstances of our sociopolitical context. Their humanity
has always existed, although some may question it, and their stories of raising
families further support the shared connections of humanness and the realities of
lived experience.
The stories that were shared with me through this qualitative study were
discussed through a series of pláticas with co-collaborators and their families in
their homes. This study period lasted five months and allowed me to engage with
the families in the pláticas for this study, and also allowed me to make
observations of the family through attendance at community events, parties, and
regular family life, such as school pick-ups. Utilizing a framework of Love and
cariño, I focused on constructing a strengths-based discussion of family life.
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Following is a discussion of the organization and structure of my findings, related
to both my initial research questions framing this study, as well as unexpected
findings that arose throughout the study. I then draw together connections across
themes and sub-themes, noting particularly complex concerns. I assess the
implications for future research, early educators, community, and policy related to
this work, what is next for my research, and lastly closing thoughts on this project.
Connections to Research Questions
Chapter 4 was organized by the following themes that emerged from the
data analysis: family history, migration stories and knowledges, sociopolitical
climate and context regarding (im)migration and ICE, cariño and raising families,
and resistance and transformation. Each of the themes was characterized by
several sub-themes (see Figure 7).
This study was guided by the following research questions:
1. What are the stories being told among intergenerational MexicanAmerican families in Ventura County regarding the Trump
administration, specifically related to ICE and (im)migration?
2. How does Love shape the stories of intergenerational MexicanAmerican families raising young children in Ventura County?
3. In what ways does Love among intergenerational Mexican-American
families and communities inspire transformation and resistance since
the presidential election of Donald Trump?
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Family History
•Initial migration to CA
•Relationships with childhood caregivers
•Forgiveness
Migration Stories and Knowledges
•Angela's story
•Sarita and Cesar's story
Sociopolitical Climate Regarding (Im)migratiion and ICE
•Narratives of Trump/narratives of Mexicans
•ICE in our community
•Migrating families on the southern border
•Impact of deportations on families
•Children's awareness
Cariño and Raising Families
•Spending time
•Showing affection
•Teaching values of respeto and familismo
•The ability to relate
Resistance and Transformation
•Current events and education
•Being together and living life
•Story sharing

Figure 7. Themes and sub-themes presented in chapter 4.
While trying to answer these research questions, I found that significant
data were collected on the topics of family history and (im)migration knowledges.
These stories were central to understanding the greater family dynamics, and thus
were presented in detail throughout chapter 4 through the first two themes. While
they did not specifically relate to my research questions, they were crucial in
shaping the stories around the impact of ICE and (im)migration on each of the
families, due to the complexity of these migration stories and the ways in which
they impacted families’ responses to child rearing.

118
Due to the thematic nature of my data collection through themed pláticas, I
found it easy to characterize the conversations by each topic discussed. For clarity,
it seemed obvious to utilize the research questions as themes for discussion, as
presented in themes 3-5. This organization is intended to support the reader in
being able to more deeply focus on the sub-themes and connections among them,
as well as to assist in documenting the ways in which the research questions were
answered.
Analysis of Major Findings
Through the findings of this study, I have found several particularly
important issues that emerged from the complexity of the pláticas. These involve
concerns around Love and raising children, but also other points that arose in our
discussions of politics or of family history. These complex concerns are ones that
are often connected to the literature, and more importantly detail the entanglement
of families’ experiences.
Countering stereotypes. Countering stereotypes was something that both
families approached in different ways throughout our discussions. Both alluded to
the importance of (im)migrant people behaving in certain ways so that they do not
reinforce negative stereotypes. For example, while discussing the migrant families
on the southern border, Sarita noted,
The way they were rude, like breaking the gate-- I think the more patience,
I know some probably don't have it, but patience and waiting for [them to
admit you]. If they see that you're calm and willing to come to an
agreement, then they might come to [some kind of agreement]. But if they
see that you're violent they don't want that [kind of] people in their country.
What does Trump say? "Oh, Mexicans, drug dealers."
Sarita argued that if migrants did not behave in a respectful, patient manner, and
showed any type of aggression or hostility at all, that they would be reinforcing
the stereotypes given to them, especially reinforcing the stereotypes that Trump
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has imposed on both Mexican and migrating people (Boak, 2019; “Full text:
Donald Trump announces a presidential bid,” 2015).
This brings us to the issue of the good and bad (im)migrant archetype
(Bloch & Taylor, 2014; Szczepanik, 2016). Interestingly enough, when discussing
with each of the families about their personal histories and (im)migration stories, I
found myself wondering what the Díaz/Martinez family would think of the
Puentes family, and vice versa. The Puentes family, especially Angela, was
adamant about describing the lack of benefits (im)migrants are offered in the
United States. Angela argued that there were no hand-outs, and that she worked
hard for what she had earned. Meanwhile, Sarita advocated for families to access
public services to help support their children and families.
Angela mentioned her changing perspectives in sharing her (im)migration
story, one that was founded in not wanting to share until she had made certain
personal strides and accomplishments:
I'm willing to share my story now more than ever, because I feel like I
accomplished a lot. I feel like I can open people's eyes to what the reality of
being undocumented is like. Having to deal with all the adversity but yet,
still trying to pursue your goals and be the best you [can] be, you know? I
feel like people were going to judge me [before]. But now I have my
degree, which I feel like I earned with the sweat off my back. I feel like,
okay, now I have something to back me up. I'm not just here mooching off
whatever people are telling me I'm mooching off.
This sentiment implies the importance of “earning your keep” and keeping your
head down until you have accomplishments you can speak of. Angela’s thoughts
imply that you must work hard to make your sacrifices worth it. She mentioned
her desire to go back to school for a master’s degree and doctoral degree. She
believes that she should continue her education because sacrifices were made for
her to be in the United States and because she is a first-generation college student.
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Both families encountered reasons for combating stereotypes in various
aspects of their lives or imposing these ideas about why one should behave in a
certain way to help reduce stereotypes about Latinx or migrating people. These
ideas are closely related to bien educado and respeto. The idea of good behavior
and “proper demeanor” (Harwood et al., 2002, p.25) relates closely with the
concerns of family members in proving themselves or exhibiting patience. I feel
that it is vital to problematize that while these concerns may be linked to common
cultural values in the Latinx community, they also are entangled with the
oppressive politics of dominant narratives about what it means to be an
(im)migrant in the United States, narratives that are founded in racism and
xenophobia.
Internalized oppression. One of the things I found challenging throughout
my conversations with Sarita’s husband, Cesar, was his way of describing the
migrant families on the southern border as an epidemic and even citing the reasons
necessary for the separation of children from their parents, as described by the
government. When Sarita and I questioned and probed about his perspective, he
indicated that the families would and should have to wait while their asylum
applications were processed. He described his problems with families bringing
their children to the border to try to seek asylum:
But the way they’re doing it is what I’m referring to, it’s not something so
easy, right? If you bring your child and leave them to see if [the
government/country] grants permission [for them to stay] then don’t
complain. Or don’t say that they’re mistreating them, because you were the
person who put them there.
As illustrated in chapter 4, Cesar expressed concern for families bringing
their children to the border to seek asylum. He noted the difference between
putting himself in a dangerous situation and putting one’s children in a dangerous
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situation. He also conceded that he does not have to make these risks and
decisions because his children are United States citizens.
Hearing these remarks from Cesar made me think of Paulo Freire’s (1970)
analysis of oppression. Freire (1970) argued that initially, those who have been
oppressed do not seek liberation, but tend to become oppressors themselves
because one “aspires not to liberation, but to identification with its opposite pole”
(p. 46). This internalized oppression reinforces the notion that those who are
oppressed deserve to be. This particularly relates to Cesar’s story as he described
the ways in which he knows that what he has done is bad, and that if he has to
deported to Mexico he knows why. In chapter 4 it also highlighted Cesar’s
discussion of how obtaining legal documents “isn’t for [him].” This further
reinforces the notion of internalized oppression and aligns itself with the RNC’s
practices and policies and with Trump rhetoric regarding (im)migrants.
However, it is important to note the strategies for transformation and
resistance to these policies and practices presented by Angela and Sarita in chapter
4. Both argued that being well informed and educated on current events, living
their lives fully, and the power of sharing stories could transform some of these
oppressive factors they and their families faced.
Why stories matter. The importance of stories presents itself throughout
this study but is particularly amplified through the voices of co-collaborators and
through their (re)telling of various aspects of their lives and stories of their
communities. For example, during the first plátcia session with Angela, she
discussed her family members who passed away in Mexico soon after her arrival
in the United States. This (re)telling of her story was heart wrenching, with tears
flowing down her cheeks. I later cried listening to the recordings while
transcribing, feeling her pain. That afternoon before I left Angela’s house, I asked
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her if she was okay and if it was okay to talk about those details of her life. She
said yes, and that talking about them made her feel better, that she does not have
an opportunity to talk about it much. This alludes to the power of story, the
possibility to listen, and (re)listen, the opportunity for each time you tell a story for
it to bring you closer to yourself (Cisneros, 2015).
One of the stories that Angela’s mother Miriam told was full of pain and
anguish. She told the story of a family in Delano, CA that tried to escape ICE. She
recalled, asking me if I had heard the story,
About the [man] who committed suicide along with his wife to escape ICE.
Because he didn't want to be deported. He crashed his car. They flipped and
both of them died. They killed themselves. And left their children.
This story was one told in Spanish and I interjected, asking Angela to be sure if I
was correct that her mom said that they killed themselves. She confirmed it, and so
did her mom. Miriam’s face looked tired and strained recalling the events. I had
not heard about this, so after we sat together that night, I went home to look up the
story. I was surprised to find an article about the incident indicating that the car
had “struck a utility pole and overturned” (Mejia, 2018, para. 6). There is no
particular language in the article to describe or confirm Miriam’s (re)telling of the
story and that the couple had killed themselves. If anything, the article reads more
like the wreck was an accident. Reading the newspaper article made me think
about the importance of hearing stories from the community and recognizing the
multiplicities present in stories, and the need to represent multiple points of view.
This particular story begs the question: In what ways do the stories of our
communities reflect the media’s (re)tellings of those stories? This alone could be
its own dissertation. I sought out the stories of people and communities knowing
that their stories might not be the ones that outsiders are presented with, but this
example is particularly striking. Why does the media choose to tell stories the way
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it does? How does the community influence the way these stories are told? Whose
voices are present in the (re)tellings of stories? Understanding that many stories
are communicated in the Latinx community through very close social connections
and via word of mouth (Yosso, 2005) is very important to understanding how
stories may be different than a westernized linear way of reporting that informs
media discourses.
Critical and analytical women. The idea of critical and analytical women
comes as no surprise to me since I had the opportunity to teach and learn with both
Angela and Sarita during their undergraduate studies. Paying very close attention
to political events was key for me as I completed this study. But the truth is that if
I wanted to, I could have completely ignored politics related to (im)migration and
it would not have affected my day to day life. But the opposite stood true for
Angela and Sarita. They had to have knowledge of the politics in order to protect
their families and themselves. This knowledge was not simply knowing what was
going on, but critically analyzing what it might mean for their community. For
instance, Angela noted the conversation she had with her mother about Trump
potentially trading Dreamer protections for funding for his wall. Angela was
critical and analytical about the effects this might produce, including the
possibility of Trump choosing to withdraw his protection of Dreamers at any point
later on. Another example is the analytical discussion I had with Sarita’s mom,
Elena about the impact of children being separated from their parents on the
southern border. She described,
With time, the children are going to have mental health issues, or I don’t
know. All of this is happening right now. Because they’re little and they
took them away, and that’s not right.
Elena was assessing the impacts of the family separations, assessing the impact of
trauma, brain development, and mental health. This critical understanding of
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children’s brain development is particularly important to note because Elena has
knowledge of the significant mental health issues that Sarita’s son Frankie faced
when he was separated from his father. These examples highlight the careful and
thoughtful considerations families make as they assess the impact of politics on
their lives.
Respect and family are key. Throughout this study, respect and the
importance of family were key elements of family life. Mothers stressed the
importance of respect and this was demonstrated in various ways, from sending
children to the kitchen to get me a cup of water, to scolding them for not being
considerate of their siblings. Sarita and Angela deferred to their own mothers
when in collaborative conversations. This value of respeto is cited in the literature
(Cortez, 2008; Harwood et al., 2002), and also through other shared cultural
values, such as bien educado (S. M. Gonzales, 2015) and educación (Livas-Dlott
et al., 2010; Durand, 2011). The values of bien educado and educación were
closely observed in conversation with Sarita’s mother, Elena. Elena noted the way
her parents raised her to be respectful of others:
My mom and my dad always said, “You have to respect your elders. You
have to greet them. Do not be rude. Do not swear.” My parents taught me
all of this. My parents didn’t have the opportunity to study very much, but
they had a good education, what their parents told them, and they listened.
Understanding the dynamics of respect are crucial in conceptualizing the reasons
families raise their children the way they do and how their children are learning
about respectful behavior as they grow.
The value and importance of family is everything to Sarita and Angela. The
ways in which families care for one another day-to-day was evidenced, but also
the ways in which they value family at large (Durand, 2011; Harwood, et al.,
2002; Livas-Dlott, 2010). Familismo was described and witnessed in many ways.
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In chapter 4 I discussed the forgiveness that both Sarita and Angela afforded
parents who had not been present in their lives and worked to reestablish
relationships with them. Sarita mentioned a story about her cousin who had
become estranged from the family, but when they reunited with the family at the
end of a romantic relationship, was welcomed back, simply because they are
family. Angela described the importance of her mom moving back to Ventura
from Taft. She wanted her to be able to be more involved in her son Miguel’s life.
Angela described,
I think it's just trying to be there for each other, but I think once she moves
back it will be better for her because she'll feel at least like if anything
happens at least we're together.
[I told her], “You know what it's like to be in the shoes of a mom who
couldn't be with their kid. You know what it takes to sacrifice things. Those
are values that you can implement into Miguel and my niece’s life. Those
are the things that I want. I want Miguel to value where he comes from.
Familismo was also embedded into the culture of daily life in shared meals around
the table. In holding new, sweet babies and passing them among everyone present
in the home to share love and in a little apartment with four children moving
around without conflict, but in harmony with one another. Familismo was present
in the inclusion I felt in their homes, as they invited me to be with their families.
Children ran to me and hugged me when I was there to visit. Miguel sat at the
table and carefully drew and cut paper doll body parts assembled on a paper for
me to hang in my office.
Love is dynamic. Love and cariño are embodied in family values that are
part of daily life in both households. But it is important to note that Love is
dynamic. It evolves and shifts. It does not always look the same way for each
family, or even the same way that a family member cares for each child. Sarita
pays careful attention to Frankie because of the trauma he has faced. She is firmer
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with him sometimes, and it comes from a place of Love, like when she makes him
sit down to do his homework right away after getting home. Angela shared so
much Love for her new niece, as if it were her own child. She is so proud of the
man her brother has become and thrilled that he has a family of his own. Sarita
prioritizes spending time with her children, knowing that the memories she makes
with them now will influence them for a lifetime. Angela shows Miguel every day
that she loves him, both of them playing the sweet and silly “love game.” Love is
not the same for each family because every single family context is going to be
embedded with different values or interpretations of those values. Sarita shares
important information with her children to show care, to protect and educate them.
Angela keeps things from Miguel in hopes of not having to burden him with adult
worries. Both approaches to caring for their children through challenging
sociopolitical contexts honor the ways in which they Love their families.
Implications
This study offers a critical perspective, highlighting the voices of MexicanAmerican families, and particularly highlights their living through a specific
period of time that has presented both dangers and challenges to their families.
Due to the timeliness of this research, there are several implications that can and
should be enacted now, while some may continue to be advanced over time.
Implications for Future Research
A few implications for future research lie within this study. First, utilizing
Love as a framework for examining family strengths and approaches to child
rearing is imperative. This approach offers a unique perspective to interpret Love
as a cultural way of knowing and being, and the ways in which the culture and
spirit of Love guide child rearing practices. Examining the strengths in family
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child rearing using a culturally relevant lens has the potential to contribute to a
growing body of literature that situates families as expert knowers and carers.
Using a conversational, plática-based methodology supports the emergent
dialogue inherent in many qualitative and ethnographic studies. The approach
should be carefully considered by researchers and should be embedded in a
Chicana-feminist framework (Fierros & Delgado Bernal, 2016). Constructing
studies utilizing pláticas has the potential to relax conversations, drawing out and
eliciting more complex stories from collaborators. A plática methodology also has
the potential to help build trusting relationships between the researcher and
collaborators, because of the shared nature and experience of engaging in
conversation.
Further examination of sociopolitical impacts on young children and their
families is necessary. This extension of examining sociopolitical impact could
occur in a variety of ways depending on a researcher’s context. There are many
families facing impacts of policy in the United States rooted in various identities.
A researcher should have existing relationships with these people (Laura, 2013)
and ideally would draw on intersectional identities. Future research could focus
specifically on the impacts of current United State sociopolitical climate on
children by studying with children themselves.
Implications for Early Educators
One of the implications for early educators, those who teach young children
and work directly with families, is the importance of knowing who you work with.
Seldom would an early educator have the time or the opportunity to uncover this
level of depth about a family’s history or knowledges. However, it is crucial that
early educators take the time to get to know their families and engage them in
meaningful relationships. Sarita was particularly engaged around this topic, noting
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the importance of early educators being very aware of their communities and their
families, then using this knowledge to support them. She gave the example of
helping a family member in her classroom know about ways in which she could
access financial resources such as the Supplemental Nutrition Assistance Program
(SNAP) or CalWorks. She also discussed support for knowing information about
how parents could attend college, how they could access child care services, and
most important to Sarita, what types of services were available for mental health
should families need help for their children or themselves.
Being knowledgeable about family services is something most early
educators have some training in, but to what magnitude is arguably low. Further,
knowing the community an educator teaches in can be almost non-existent if that
educator does not live in the community. In these cases, educators should spend
time in the communities, getting to know local resources, and the neighborhoods
of the children in their classrooms. This can be achieved through home visits,
volunteering with local organizations, and integrating oneself in community life,
such as taking your children to the playgrounds your students play on or visiting
the local grocery store. An educator’s careful noticing of ways in which the
community lives and how daily life plays out is crucial for more deeply
understanding the contexts of their learners if they live and work outside of the
communities they teach in.
Implications for Community
In our local community of Ventura County, this research can be useful for
community members, community based organizations (CBOs), schools, preservice teachers and current educators to learn more about the dynamic families in
our community. Our community can look to this research to learn from and
promote understanding the complex and entangled realities of families raising

129
young children in our county. This information can help support community
efforts to dialogue with one another, to collect stories, and share these stories to
help promote understanding and collaboration among one another.
Another implication for our local community is to build more school and
community partnerships to engage families. This closely relates to implications for
early educators in constructing support and access to resources in our community.
Local CBOs need to be partnering with schools, and schools with CBOs to make
sure that families have access to information, to knowledge about their rights, and
to services. These partnerships between our schools and CBOs could increase
support and engagement of families throughout Ventura County.
Implications for Policy
Policy makers must understand the Love that is wrapped up in families’
lives. Families live by and through Love for their children. For example, some
might argue that Cesar should be deported again simply because he is living in the
United States undocumented. What this fails to recognize is that Cesar deeply
loves his children. If Cesar were deported, there is no doubt in my mind that he
would return back to Oxnard as soon as he was able. His family means everything
to him, and he will not be without them. His love for his children will outweigh
any challenges he faces with (im)migration. Families express Love in a variety of
ways, some that might not make sense to an outsider. Like Sarita sharing
everything with her children so that they know how to stay safe, and Angela not
sharing anything with Miguel to protect him. These are vastly different choices
families have made to make sure their children are Loved and safe. It is crucial
for our policy makers to become more empathetic, to become more human, to
understand the lives and stories of real people living real lives in the United States
and those trying to come to the United States.
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This research, and I, support the end of detention for all families: for
migrant families, for undocumented families, for mixed status families. Children
should not be separated from their parents. There are disastrous consequences for
this. Children have a right to their families. Families have a right to their children.
Families seeking asylum have a right to seek asylum. Seeking asylum is a right of
all people around the world (United Nations, 1948). The United Nations Universal
Declaration of Human Rights came after World War 2, a time when countries
denied asylum seeking Jewish people refuge in their countries. We must learn
from our historical mistakes. When people seek asylum, we must grant it. We
must do better.
Implications for My Future Research
It is important to note that my intention in this research project was not to
gain a representative sample of families to try and create a new grand narrative.
Rather, my intention was to present the counterstories of families in my
community, and families that I had relationships with, people who I already felt
like I was in collaboration with. This collaborative study offered two families’
stories and perspectives. I think that these stories offer diverse and unique
perspectives to reconceptualize our understanding of Love and sociopolitical
impacts. I found this aspect of the research, one that was situated around relational
ways of knowing and being in co-collaboration to be one of the most important
aspects of this study for both the process of data collection, but also for myself as
a researcher. In the future, this is something particularly important to me when
positioning myself as a researcher. While I know that not all research contexts will
allow for me to get to know people years in advance of study, I should always be
trying to situate myself in the contexts and communities of people I care about and
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continue to do work that reflects my own values and beliefs about highlighting
marginalized voices.
When conducting this research, I found that the families I had relationships
with who were concerned about the sociopolitical climate were MexicanAmerican families. While Mexican-American families make up 88% of the Latinx
families in Ventura County (United States Census Bureau, 2010), it would have
been beneficial to highlight the stories of families from other Latin American
countries, particularly families of Central American origin. Due to the significant
challenges to migrant families on the United States/Mexico border that are coming
from this region of the world, learning from and highlighting the voices of families
from Central America is crucial. This is something that I feel I need to do in my
research. While I find myself geographically in a place where we are not seeing
many of these migrating families arriving now, it would take me only a few hours
to be in Tijuana to work in collaboration with migrants there. While I could talk to
families in my community that may have migrated from Central American
countries years ago, I feel like there is a very serious need to be talking with the
migrants on the southern border now. I know that I do not have the community
relationships established to enact this research in the way I would like and it is
particularly important to me as a white researcher to never swoop into
communities with a savior mentality, but rather to engage deeply and posit my cocollaborators at the front and center of the research context. This community and
relationship building is central to how I will work in the future, wherever I am in
my research and study.
The next thing that I would like to work on as a researcher is to let go a
little bit. Having anthropologists on my committee helped me see the flaws in my
Type A compulsion to compartmentalize. I find myself often stuck between
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wanting to run with an idea and trying to address the questions I already asked. In
this study, I themed the pláticas. While this choice did have its advantages, such
as the conversations relating to timely events such as surrounding holidays and the
2018 midterm elections, it also made me too focused on talking about the topic at
hand for any given month. For some reason, I was nervous that if I did not focus
on a specific topic each month corresponding with my research questions, that I
might find it hard later to answer said questions. Because of this, I did not get the
chance to talk with all participating family members about each topic. Having
more information from all family members may have contributed to a more
dynamic interpretation of findings and offered more opportunity for voices to be
captured throughout the data collection process. As I realized that I would not be
able to talk to all the family members, I tried really hard to catch up, by talking to
Elena about a couple different things when I had a chance to. I really do need to be
more serendipitous! I need to take more risks in my conversations with people and
after this project, I feel like I will be able to do that simply because I have now had
the experience of trying, and the next time I try I can use all of this new
knowledge to support me.
Lastly, I am really excited to spend more time with these stories. I have
learned so much through this study and have so much data. I learned that the most
disappointing part of a dissertation is that if I wrote up everything I thought was
important from my data collection, that I never would have finished and this
dissertation would be a few hundred more pages. Throughout the study I
continuously engaged in memoing and the collection of field notes. I noted in
Chapter 3 the importance of these notes as I engaged in family events or
processing through my researcher positionality throughout the study. However,
very little of these notes are presented in the actual dissertation. I have used my
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field notes sparingly throughout chapter 4, and then with a bit more intention here
in the discussion chapter. However, I wish I had found a way to use field notes
more intentionally throughout my writing because these offer a different
perspective of the families and their lives. I found as I wrote, however, that in
order to preserve voice and highlight the families’ many ways of knowing and
being, it was more important to provide dialogue from the pláticas. In some ways,
I feel that the choices I made to not include my voice very much in the findings
was extremely important because of my theoretical orientations. I believe the most
important next step is to continue writing, no matter how hard the process is.
These stories need to be heard by the world.
Closing Thoughts
I am so grateful to have completed this study alongside such strong and
intelligent women. The fact that Sarita and Angela invited me into their homes and
let me get to know their children and their families has allowed me to develop
significantly as a researcher. I was nervous embarking on this journey; my field
notes written before my first visit were riddled with questions and confusions.
Will this go well? Will this work at all? Do I have enough rapport with Sarita and
Angela for me to capture a story? Enough detail to be compelling? Then magic
happened. Stories unraveled, lives unfolded in front of me. The relationships I
have developed with these families are ones I hope will last a lifetime. I came into
this study with strong intentions to build a story of strength, love, hope, and
resistance. It is all here, but there is so much more. There is humility, laughter,
struggle, and sacrifice. There is joy, arguments, and lessons learned. I am
incredibly humbled to have embarked on this journey of co-collaboration with
them and cannot imagine writing a dissertation with any other people. To many
more days of Love, together.
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APPENDIX A: EMAIL INVITATION TO PARTICIPATE
Dear (insert name),
I hope you’re well. I am writing to let you know that I’m beginning my
dissertation research and will be working throughout the fall and into the winter to
complete it. It’s an exciting and busy time. After our work together in the past
years, I’m wondering if you and your family would be interested in participating.
I’m engaging in a series of pláticas with intergenerational families in our
community to learn more about how love shapes resistance and transformation to
Trump era policies and politics.
If you’re interested, please let me know as soon as possible. Attached is an
informed consent document that you can review to gauge your interest in
participating. If you’re interested, I will provide a copy of the informed consent
document for you to sign when we meet.
This project will require a long-term commitment of four months starting in
September and ending in December. I would like to meet with your family in your
home, or another family member’s home, as this research is intimate and focuses
on deeply knowing you and your family more in your space as well as in your
community.
Please let me know if you’re interested and any questions you may have. Thank
you for your time and consideration.

Best,
Larisa
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APPENDIX C: INFORMED CONSENT DOCUMENT
Informed Consent
The following information is being presented to help you decide whether or not you want
to take part in a minimal risk research study. Please read this carefully. If there is any part
you do not understand, ask the principal or student investigators.
Title of Study: Young Latinx Children and their Families: Love and Resiliency in the
Trump Era
Principal Investigator: Dr. Elizabeth Quintero
Student Investigator: Larisa Callaway-Cole
Study Location: In-person pláticas in the homes and community of the co-collaborators
(participants).
General Information about the Research Study
The purpose of this qualitative study is to investigate the power of loving relationships of
intergenerational Latinx families in our current sociopolitical context of fear, uncertainty,
and vulnerability. I seek to understand how this love shapes their relationships and how
their relationships shape love. Further, I hope to gain an understanding of resistance and
transformation demonstrated in the Latinx community as they move through the current
challenges of our sociopolitical context.
The following research questions guide this study:
1. What are the stories being told among intergenerational Latinx families in
Ventura County regarding the Trump administration, specifically related to ICE
and immigration?
2. How does Love shape the stories of intergenerational Latinx families raising
young children in Ventura County?
3. In what ways does Love among intergenerational Latinx families and
communities inspire transformation and resistance since the presidential election
of Donald Trump?
Plan of Study
You will be asked to allow the researcher to talk with you about your experiences and to
take notes while doing so. You will be asked whether the conversation can be audio
recorded. If you decline the recording, no record other than written notes will be made.
These conversations are meant to occur over the course of four to six months, at times
convenient to you. Pláticas are planned to occur at least once a month, and more often if
you’re willing.
Payment for Participation
There is no payment for being in this study.
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Benefits of Being a Part of this Research Study
By participating in this study, you may have the opportunity to reflect on your own
experiences and contribute to a narrative about the Latinx community in Ventura County
during this political era.
Risks of Being a Part of this Research Study
The only risk to this study may be the possible stress of discussing particular issues to our
political era and the community. You have the right to decline answering questions
and/or ending the discussion at any time, without penalty.
Confidentiality of Your Records
The recording (if any) and notes from our conversations will be kept in electronic format
accessible only by the principal and student investigator. You may choose a pseudonym
for records, and your real name will not appear in my notes, on transcription, or in the
final publication(s) of this research.
Volunteering to Be Part of this Research Study
Your decision to participate in this research study is completely voluntary. You are free
to participate in this research study or to withdraw at any time. There will be no penalty
or loss of benefits you are entitled to receive, if you stop taking part in the study. If at any
time during the course of this study you feel uncomfortable, please feel free to discuss
your concern with the principal investigator (Dr. Elizabeth Quintero at 805-636-0561 or
elizabeth.quintero@csuci.edu).
Questions and Contacts
If you have any questions about this research study, contact any of the investigators:
Dr. Elizabeth Quintero at 805-636-0561 or elizabeth.quintero@csuci.edu
Larisa Callaway-Cole at 530-415-0281 or larisa.callawaycole@csuci.edu
Consent to Take Part in This Research Study
By signing this form, I agree that:
 I have fully read this informed consent form describing this research project.
 I have had the opportunity to question one of the persons in charge of this
research and have received satisfactory answers.
 I understand that I am being asked to participate in research. I understand the risks
and benefits, and I freely give my consent to participate in the research project
outlined in this form, under the conditions indicated in it.
 I have been given a signed copy of this informed consent form, which is mine to
keep.
______________________
Signature of Participant

_______________________
Printed Name of Participant

__________
Date
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Investigator Statement
I have carefully explained to the participant the nature of the above research study. I
hereby certify that to the best of my knowledge the participant signing this consent form
understands the nature, demands, risks, and benefits involved in participating in this
study.

_________________________
_______________________
Signature of authorized
Printed Name of Investigator
research investigator
designated by the principal investigator

______________
Date
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APPENDIX D: PLÁTICA PROTOCOL
Thank you for agreeing to meet with me. I really appreciate you taking your time to
engage in this plática. I’d like to remind you that what you say is confidential. You may
withdraw from this study at any time, even during the course of this plática. Should you
not feel comfortable answering a question, we can skip it. Is it okay if I record our
plática?
Plática Protocol #1
1. Will you tell me about your family?
a. Who’s who?
2. What is your family’s history living in Ventura County?
3. How many generations of your family have lived/live currently in Ventura
County?
4. Is there a family im/migration story you’d like to share?

Plática Protocol #2
1. Will you tell me about what you’ve heard or seen happening regarding ICE in our
community?
2. Will you tell me about what you’ve heard or seen happening regarding ICE
nationally?
3. Do you think the national/global context affects us here in Ventura County?
a. In what ways?
4. How do you think children are affected by ICE and immigration policy?
5. Have you heard about the rallies and protests happening in Ventura County?
a. What do you think of them?
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b. Have you attended any? If so, what was your experience?

Plática Protocol #3
1. What are some of the values you hold in raising your children?
a. Are these values new or passed down from previous generations?
b. In what ways are these values significant to you and your family?
2. What ways do you show/express cariño to your young children?
3. Given our current political climate, do you think it affects the way you raise your
children/the children in your family?
a. If so, how?
4. (For former students) How do you think the stressors of ICE and immigration
policy affect the families you teach?
a. In what ways do shared values support your relationships with these families?

Plática Protocol #4
1. What are your concerns about our current political climate and its impact locally?
2. In what ways do you see your family (and yourself) showing resistance?
a. Will you give examples of this resistance?
3. How do you think this resistance has ability to transform our:
a. community?
b. nation?
c. world?

