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ABSTRACT
This graduate project was to develop and submit a grant proposal aiming to get
funding for the implementation of an afterschool music program at a non-public
school. There is an overwhelming amount of research that supports music as a
supporting tool in helping various disfranchised groups, especially child development
and educational success (Dumont, Syurina, Feron, & Hooren, 2017). Many foster
youth miss out on extra-curricular activities (such as band, dance, and music) that are
known to be important to academic success and personal development (Dumont,
Syurina, Feron, & Hooren, 2017). Studies have shown that youth who have
experienced neglect, with 30 to 96% performing below grade level in the subjects of
reading and math (Morton, 2015). It is estimated that because of this past
maltreatment, around 56,000 foster youth have a compromised developmental and
mental state. Furthermore, about 25% of these youth are intellectually challenged,
while 16% have an identified learning disability (Morton, 2015). Around 46% of the
youth in group homes are placed in non-public schools (NPS) due to their learning
behavior and emotional disabilities (Woodward, 2005). School-based music activities
provide a number of positive benefits for foster youth, such as providing
opportunities for cultural preservation and verbal/non-verbal communication
(Dumont, Syurina, Feron, & Hooren, 2017). It can also facilitate interactive
connections, social unity, and youth empowerment.
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DESCRIPTION OF THE PROJECT
Purpose
The purpose of this graduate project is to develop and submit a grant proposal
intended to secure funding for the implementation of an afterschool music program
for a non-public school working with foster youth. The intention of the grant is to
allow an afterschool program to be constructed, focusing on music lessons and song
composition to foster youth who attend a non-public school. There is an
overwhelming amount of evidence regarding the importance of music related to child
development and educational success (Dumont, Syurina, Feron, & Hooren, 2017).
Unfortunately, for a variety of reasons, many foster youth are not able to participate
in such programs. Many foster youth miss out on extra-curricular activities (such as
band, dance, and music) that are known to be important to academic success and
personal development (Dumont, Syurina, Feron, & Hooren, 2017). With this funding,
the goal of the project is to normalize the experiences of foster youth and also provide
them with important tools and skills needed to be successful. Such tools/skills
include, but are not limited to, social cues, memorization, fine-motor skills, grossmotor skills, careful listening, patience, coping skills, organization, reading, and
following directives (Dumont, Syurina, Feron, & Hooren, 2017).
Background
Many forms of trauma are experienced by youth in the foster care system.
Depending on the severity of their trauma, they may be removed from their known
1
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reality and placed in the care of unknown persons. They must adjust to new
neighborhoods, schools, and environments (Morton, 2015). There are about 400,000
youth in the United States who experience foster care each year (Voices of children,
2014). Of these youth, 3,600 are at risk of being victims of abuse and neglect. A
significant percentage of foster youth (75%) experience PTSD and around 18,000 are
placed in residential treatment facilities (STRTP) due to the severity of their behavior
and past trauma (Voices for children, 2014).
Academic deficits can be heavily seen in youth who have experienced neglect,
with 30 to 96% performing below grade level in the subjects of reading and math
(Morton, 2015). It is estimated that because of this past maltreatment, around 56,000
foster youth have a compromised developmental and mental state. Furthermore, about
25% of these youth are intellectually challenged, while 16% have an identified
learning disability (Morton, 2015). Around 46% of the youth in group homes are
placed in non-public schools (NPS) due to their learning behavior and emotional
disabilities (Woodward, 2005).
Non-public schools are geared to providing special education to foster youth
who are in group homes with an IEP (individualized education plan) that display the
type of needs each youth requires. These non-public schools are usually on grounds
or near the group home. They typically only employ one full-time credentialed
teacher and a few staff members (one per every two kids). Due to their high
emotional disturbance, most of the youth in NPS are prone to physical escalation,
which means the staff and the teacher must be certified in certain restraint measures
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(e.g., CPI, TCI, PRO-ACT) in order to keep themselves, the youth, and their peers
safe (Deveau & Leitch, 2014). These youth are not able to attend public schools with
such behaviors because: 1) the school is not equipped with such restraint trainings
and; 2) the youth would be suspended for days at a time resulting in falling even more
behind in their academics (American Bar, 2014). In NPS, because staff is trained, the
youth are not sent home but rather transitioned into a calm room where they can
deescalate (California Department of Education).
Funding for NPS used to depend on youth’s residential placement (group
homes have a level system in California, 1-14). Meaning that they would get a certain
amount of money depending on the number of youths residing in the group home and
on the number of beds in the group home. This is called “bed allowance.” The
allowance would differentiate depending on the level of the group home. The higher
the level of the group home, the higher the amount received (Woodward, 2005). For
example, the county of the residing youth would pay a certain amount of money for
the youth to live there. The “bed allowance” would also be given but would be a
higher amount for a level 14 then a level 12 because of the higher needs of the
residing youth. This income is shared between residential and the school, which does
not leave much for each division. As such, resources (money and human power) for
extracurricular activities are limited and often results in a focus on traditional
academic emphasis (reading, writing, and mathematics).
Due to the Continuum of Care Reform Act, group homes no longer operate on
a level system but are now transitioning into STRTP facilities (Short Term
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Residential Treatment Facilities). This means that foster youth will now be provided
with short-term, high quality, intensive therapeutic intervention services instead of
traditional home like environment, which has been shown to keep foster youth in
group homes for longer periods of time. The STRTP rate will be $12, 489 per
child/month. However, the amount split between the school and residential is less
than before the transition because youth can now only stay in residential for up to 6
months versus however long it takes to find an appropriate placement for the youth.
This impacts the amount of funding Nonpublic schools get, which in return effects the
ability to implement any extracurricular activities, such as an after-school music
program.
Youth in NPS often suffer from low motivation and poor self-esteem,
resulting in not being able to cope with their trauma in a positive way (Stott, 2011).
This can lead to a feeling of isolation because they are not with their families nor
attending “regular” schools. These feelings are reflected through the youth’s poor
school performance, risky behaviors, physical and/or verbal aggression, and other
various negative actions (Stott, 2011). There is research suggesting that youth who
are engaged in challenging activities, such as learning to play a musical instrument,
will see it as a sense of accomplishments and freedom (Barret & Bond, 2014).
Evidence of positive cognitive, emotional, and social benefits can be viewed
in other studies of at-risk youth engaged in music participation (Barret & Bond,
2014). These benefits are believed to help in the development or improvement of
functions such as memory, self-inhibition, and mental flexibility. This also includes
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intellectual processing skills and psychosocial benefits (Barret & Bond, 2014).
School-based music activities provide a number of positive benefits for foster youth,
such as providing opportunities for cultural preservation and verbal/non-verbal
communication (Dumont, Syurina, Feron, & Hooren, 2017). It can also facilitate
interactive connections, social unity, and youth empowerment. Researchers have
noted that music can be an effective resource in the healing process of individuals and
groups who have been emotionally and physically afflicted (Barret & Bond, 2014).

OBJECTIVES OF THE PROJECT
In order to bring this project to fruition, there were five objectives that needed
to be accomplished. The objectives of this project were to: (1) Develop a relationship
with an NPS interested in an afterschool program; (2) Identify a foundation or
funding source appropriate for the grant; (3) Prepare the materials needed to write the
grant; (4) Write the grant, and (5) Submit the grant. All the objectives to this proposal
were crucial and required time management, as most were time sensitive.
This graduate project started with a partnership with Keith Thompson NonPublic School. This NPS agreed to serve as a partner in preparing the grant and
ultimately implementing the after-school music program once the grant proposal is
approved. I developed a professional relationship that allowed for the writing of the
grant. This work included conceptual decision making. For example, I explored grant
writing strategies and the identification of potential funders. It also included the
development of concrete actions (such as organizing meetings days, forms of
communication, and potential days and times of when the afterschool program can
take place).
It was important to identify a foundation or funding source because it was a
critical component needed in order to be able to get funding. Without a source of
funding, the implementation of an afterschool music program is not possible. It was
important to have a funding source whose mission/objective is to help the targeted
audience, which for the purpose of this project is directed toward foster youth. This
6
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increased the chances of the grant proposal to be approved. Funding is needed to
ensure we are able to accommodate all requirements needed in order to be able to
provide music lessons to foster youth at KTNPS.
Preparing all materials needed was vital to writing the grant. Having materials
prepared made it easier for me to write the grant proposal and for me to explain in
detail why we were requesting funds for this project. It also allowed for music
sessions to run smoothly because all items needed would be ready to go.
Additionally, having all the information needed to complete all sections of the grant
proposal was important because it aided me in making sure I was effectively
answering all questions, and it increased the chances of the grant proposal being
accepted. It was vital to get all materials prepared and all information gathered prior
to writing the grant because it was the details of the implementation that were going
to be the difference between getting approved for the grant and not getting approved.
The writing of the grant was of significance because it is a written document
needed to be completed in order to request any type of funding. In this case, the
funding will help me and KTNPS implement an afterschool music program. Once the
writing of the grant was completed, I was able to submit the grant, which was my
very last objective. Most grant proposals are not approved in their first submission,
but because constructive feedback is provided to grant proposals that are rejected, I
was interested in feedback and what areas might need improvement before
resubmitting. This helped me not only with my writing skills, but it helped me with
future grant proposals by allowing me to know what areas can be improved.

SIGNIFICANCE/ DISTINCTIVENESS OF THE PROJECT
Most, if not all, youth living in licensed institutions bounce from group home
to group home and sometimes from school to school (Stott, 2011). This makes it hard
for them to regain the trust and self-confidence needed to make the necessary
behavioral change to “graduate” and either transition into a foster home, kinship care,
or back home. This results in 25% of foster youth aging out in group homes (Voices
for children, 2017). The purpose of this project was to give these youth a chance to
normalize their experiences and give them something to look forward to, in hopes of
gaining needed tools to be able to transition out of group homes successfully.
The life Course Theory “suggest that human behavior unfolds as a powerful
connection between individuals lived experience and the historical and
socioeconomical context in which they are immersed” (Giele and Elder 1998, p 22).
In other words, the Life Course Theory suggests that the way individuals act is
shaped not only by the occurrences they have gone through but also the environment
in which they live. Foster youth are placed into the system for an array of reasons.
Most, if not all, have experienced a traumatic event. It is these traumatic events that
shape their behavior and the way they view life. This itself is a challenge for foster
youth to overcome, and it is complicated by moving from group home to group home
and the inability to participate in any type of afterschool program because the NonPublic School they attend does not have the resources to offer such activities.
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The significance of this project is to give foster youth the opportunity to be
able to be a part of something, while also teaching them various techniques and
giving them the necessary tools needed to be successful in the future. This way they
can avoid being another statistic but rather an advocate of change. If this theory
proves to be true, then we can help foster youth overcome some of the hurdles
gathered from their past by giving them a sense of belonging and giving them
something to look forward to. We can reshape the way they think by showing them
that they are not alone and giving the ability to go through positive experiences to
balance out the negative ones.
Music lessons are known to help these youth with social cues, memorization,
fine-motor skills, gross- motor skills, careful listening, patience, coping skills,
organization, reading, and following directives (Dumont, Syurina, Feron, & Hooren,
2017). It also helps them normalize the new experiences they will have. Many of the
foster youth in groups homes do not trust adults nor other youth and do not know how
to express how they are feeling in a positive manner (Morton, 2015). Having music
lessons will not only keep them from being bored but it will help them establish
rapport and relationships. It will also help them express what they are feeling through
more positive outlets like playing an instrument or talking to someone with whom
they have built rapport.
This grant proposal project helps aid foster youth so that they can graduate the
program and be able to transition into a foster home, back home, or kinship care.
Many of their behavior is learned behavior from their past experiences (Stott, 2011).
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Learning to play an instrument will help them gain new behaviors. The goal is that
these new behaviors will help them transition out of group homes and into a more
normalized environment. This will enable foster youth to set goals for themselves and
encourage them to be open to new opportunities because they will be able to regain
their self-confidence if we give them an opportunity to be a part of a group and teach
them something that comes with many benefits.

LITERATURE REVIEW
This literature review covers three major components. The first section
explores the theoretical basis for music education. That is, information regarding how
and why music education can contribute to the health and well-being of students is
explored and explained. The next section of the review specifically focuses on
research findings that highlight how music education has contributed to the overall
well-being of specific disenfranchised groups. As there is limited research
specifically focused on youth facing behavioral problems, this review taps into the
parallel research literature which includes members of various disenfranchised
communities that are likely to share similar characteristics to youth facing behavioral
problem. The final section of the literature review highlights barriers to music
education and some of the reasons why music education is inaccessible to the
population for which this graduate project is intended to serve. Holistically, this
review of the literature establishes the context for the grant proposal and provides
evidence to support the credibility of this graduate project.
Theoretical Basis for Music Education
Defined as “the science or art of ordering tones or sounds in succession, in
combination, and in temporal relationships to produce a composition having unity
and continuity” (Webster, 1828), music is a form of art used in an array of
arrangements. Music was first introduced as a representation of animals in
religious ceremonies through the beat of rocks and sticks (Hollis,1999-2017). The
11
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evolution of more innovative “instruments” was gradual and balanced
(Hollis,1999-2017), leading to accompaniment in 700 BCE, which included vocals,
and the printing of music through the printing press in 1465 (Hollis,1999-2017).
Music revolutionized from sounds to instruments to vocals and is now used as tool
to aid not only foster youth but other disadvantage populations through who many
refer to as “Music Therapy.”
In the book Defining Music Therapy, Kenneth E. Bruscia defines musical
therapy as “a sound experience where music is the human institution in which
individuals create meaning and beauty through sound, using arts of composition,
improvisation, performance, and listening” (Bruscia, 1998). Although music
therapy is somewhat subjective due to its determined value of how comparatively
effect it can be in supporting the very same outcomes as any other means may
support, its overall goals consist of improved motor and social skills, resolution of
unconscious conflict, improved insight about self, greater self-esteem, and selfactualization (Abrams, 2011). These goals are accomplished not only through
musical experiences but also by the relationship built between the patient and the
therapist (Bruscia, 1998)
Disadvantaged Populations and Music
Katherine Sample conducted a descriptive study with the purpose of
examining homeless young adults’ use of music and developing recommendations for
music therapists (Sample, 2019). In her study, Sample recruited 31 young adults from
two resource centers for in-depth interviews. Seven themes developed in this study,
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including goal- oriented music listening. In her study, several homeless young adults
stated that when it came to doing specific activities, such as mood regulation, coping,
getting through work, and sleeping, they would listen to music to help aid them in
accomplishing these psychological goals.
Other research indicates that “Creativity was shown to be a resilience factor
for homeless youth” (Prescott et al., 2008, p.156), and providing opportunities to
enhance creativity among members of this population may be highly therapeutic
(Sample, 2019). Homeless youth have stated that the most significant part of their
background is music; helping them define their own musical inclinations and
practices of music (Sample, 2019). Through short-term interventions, music therapist
can best meet the needs of homeless youth by using an adaptable, strengths-based,
and nonjudgmental approach (Sample, 2019). This can be provided through different
levels of music therapy interventions. Levels such as “supportive and activityoriented interventions; re-educative, insight-and-process-oriented music therapy; or
reconstructive, analytical, and catharsis-oriented music therapy” (Sample, 2019, p.7).
This can lead to an increased willingness amongst homeless youth to be more trusting
and engage in other service settings and not be ashamed to ask for help (Gwadz et al.,
2017).
Motor and mental coordination can be improved through many musical
experiences and has been effective in providing therapeutic interventions for persons
with mental and physical disabilities (Hatampour, Zadehmohammadi,
Masoumizadeh, & Sedighi, 2011). Music is a form of psychosocial rehabilitation for
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handicapped individuals whose learning ability is impaired by their disabilities
(Nocera, 1979). Not only is music therapy inexpensive but it comes with low side
effects compared to other treatments. “Music process is used in order to restore,
maintain, and improve emotional, physical, physiological, and spiritual health and
well-being” (Hatampour, Zadehmohammadi, Masoumizadeh, & Sedighi, 2011,
p.1124).
In a 2011 case study, two multi-handicapped females were randomly chosen.
These females, ages 20an d 21, suffered from mental retardation (IQ, 30) and severe
sensory- motor function (Hatampour, Zadehmohammadi, Masoumizadeh, & Sedighi,
2011) Their sensory-motor handicap impaired them from completely turning left or
right, not really being able to move their fingers and difficulty in the movement of
the hand, leg, and head (Hatampour, Zadehmohammadi, Masoumizadeh, & Sedighi,
2011). In a period of 4 weeks, sessions of 1-hour music therapy were conducted,
which included a pre-Sensory Motor Questionnaire, 3 pieces of classical music, and a
post- Sensory Motor Questionnaire (Hatampour, Zadehmohammadi, Masoumizadeh,
& Sedighi, 2011). “All functions such as: head movement, face tongue, laugh, cry,
anger, scream, finger movements, the number of following the therapist's orders,
words and eye contact were recorded” (Hatampour, Zadehmohammadi,
Masoumizadeh, & Sedighi, 201, p.1125).
This case study resulted in these participants starting to have increased
movement. They were able to have body movement and expressive responses, as well
as, being able to move their head, hand, and leg. It also increased their balance of
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their physical movement and body posture through the accompaniment of bell
instruments while they listened to music (Hatampour, Zadehmohammadi,
Masoumizadeh, & Sedighi, 2011). This was an indication that music therapy can
induce a positive feeling by facilitated self-control, allowing willingness to respond
and imitate orders in multiple handicap individuals. Other case studies, such as Haiboyu,Yong-fengLiu and Li-xiong (2009), have shown how acupuncture accompanied
by music therapy can be effective treatment for individuals who have cerebral palsy.
In another study, it showed how an individual with severe dementia was able to
express positive emotions and moods when their caregiver played background music
and sang (Hatampour, Zadehmohammadi, Masoumizadeh, & Sedighi, 2011).
“Music therapy as an addition to standard care helps people with multi
handicapped to improve their mental and physical states and functioning…”
(Hatampour, Zadehmohammadi, Masoumizadeh, & Sedighi, 2011, p.1125).
Techniques involving music therapy help develop and maintain function of muscles
and joints. It also aids in the increase of fine and gross motor coordination control. In
addition, music therapy aids handicapped individuals by helping them “increase
muscle strength, increase range of motion, improve cardiopulmonary and respiratory
functioning and improve oral-motor skills” (Hatampour, Zadehmohammadi,
Masoumizadeh, & Sedighi, 2011, p.1125).
Music Education Barriers
Providing music education for foster youth, as well as other disadvantage
populations, can be hard to achieve for many reasons; however, the most significant
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challenge is financial constraints for both the non-public school and the group home,
as well as for the foster families (Smith, 2016). Other barriers consist of foster youth
bouncing from home to home or from school to school (Crooke, et al.,2015). “While
private schools are often able to acquire resource support from their more affluent
parent communities, public-funded government schools are often required to rely on
limited opportunities for community partnerships or philanthropic funding” (Crooke,
et al.,2015, p.27).
In 2018, David J. Hernandez completed a grant proposal to secure funding for
a Creative Youth Development (CYD) program for foster youth ages 14-18.
Hernandez project proposed that involved participating youth would “learn creative
arts through radio programing, engineering, and broadcasting” (Hernandez, 2018,
pg.3). The goals of this project, as Hernandez emphasized in his proposal, where to
develop participants independent living skills, improve participants self-esteem, and
improve participants communication and interpersonal skills (Hernandez, 2018).
In his proposal, Hernandez defines CYD “as a dynamic area of community
arts education that successfully bridges youth development; the ongoing process
through which youth acquire social, emotional, academic, and vocational skills while
also meeting their needs for physical and psychological safety, caring relationships,
and community connection (Hernandez, 2018, pgs.3-4). Hernandez further explained
that CYD program take place outside of school, and include things like dance, music,
theatrical works and other artistic activities. Furthermore, Hernandez stated that an
effective CYD program met the following criteria: they recognized that youth are
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valuable members of society; they are driven by the needs facing the youth in
question; and they set high expectations for the mastery of the skills being taught
(Hernandez, 2018). Hernandez proposal is supported by research stating that “youth
develop important life skills like better organization, improved communication (not
only with their peers and adults in their own communities, but also with businesses
and other professional organizations) and even reliable budgeting strategies”
(Hernandez, 2018, p.34), as well as researching affirming that “CYD programs have
succeeded in keeping them away from crime, gangs and drug use, and reported
greater self-esteem and confidence, and an increased ability to work with others and
deal with negative emotions” (Hernandez, 2018, pgs. 33-34).
Although Hernandez project proposal targeted population was foster youth, he
only served a fraction of the foster youth population by implementing an age range of
youth who can participate. Hernandez, however, was able to successfully deconstruct
a big issue and was able to address the many problems foster youth face. Hernandez
was also able to formulate a plan that involved an artistic activity to aid a
disadvantage population in accessing tools needed to be successful.
Music started off as a religious statement with the banging of sticks and rocks.
It then transformed into noise producing tools called instruments before being
accompanied by lyrical vocals. There are many benefits to music therapy including
fine motor and gross skills, memorization, self-confidence, achieving goals, and
coping skills. It is a form of art that is used and produced in many ways. Music is not
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only a career path, a hobby, or a joyous past time but an artistic tool used in the aiding
of disadvantage populations.

METHODOLOGY
In order to bring this project to fruition, there were five steps that needed to be
accomplished, based on the five objectives that were needed. The five steps for this
project were: (1) Developing a relationship with an NPS interested in an afterschool
program; (2) Identifying a foundation or funding source appropriate for the grant; (3)
Preparing the materials needed to write the grant; (4) Writing the grant, and (5)
Summitting the grant. All steps to this proposal were crucial and mirrored the
objectives presented in chapter 2.
In order to develop a professional relationship with KTNPS, I met with
KTNPS Special Education Teacher and Fund Development & Donor Manager once a
month and had additional daily communication via email and/or phone. During these
meetings we discussed possible afterschool program times, dates, session length,
duration of music program, types of instruments being taught, and other information
vital to successfully implement an afterschool music program. In order to ensure all
youth at KTNPS get the opportunity to participate, I had to get in contact with
KTNPS Case Managers to acquire each of the youth’s school and therapy schedules.
All this information was critical to writing the grant and providing the funding source
of the details of the project.
In partnership with KTNPS, I did my research and figured out which funding
source was the most appropriate for this type of grant. This meant I needed to look at
various organizations and their purpose/mission. I needed to find a funding source
19
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who was interested not only in music but who was also interested in foster youth.
Furthermore, I needed to look at around how much each organization would be
willing to fund. This was important because if I get approved for a small monetary
grant, then even if I am awarded it, it probably will not be enough to successfully run
the afterschool program. I had to take into account the overall cost of this music
program implementation (such as the cost of instruments, whether or not the music
instructor will get paid, if so, how much, and other materials), in order to ensure we
have enough funding. Additionally, I looked into organizations that have previously
approved grants for CYS (such as Target, Wells Fargo, United Way, Elks Foundation
Community, and Foundation of Monterey County) and check the requirements
needed for me to submit a grant proposal to each of them.
In order to have all materials prepared, I needed to make a list of items that
were necessary to have. This included items needed during the music sessions, such
as music sheets, instruments, and music instructors. This also included items needed
to write the grant (such as information required to complete all sections of the grant).
Other materials included keeping the line of communication open with all
corresponding parties. This meant ensuring I had the items needed to keep in contact
with KTNPS, my reader, my chair, and funding source (such as my laptop, my phone,
and access to my email).
I was the primary author of the grant proposal. I filled out all the required
sections to the best of my ability. I ensured all sections are completed by re-reading
and editing my work. Additionally, I worked closely with KTNPS and have them
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review my work and make adjustments and/or corrections to any constructive
feedback they may have. All this needed to be done prior to submitting the grant, so
that the organization can see there is an execution of a plan and not just an idea.
Once steps 1-4 were completed, I was able to submit the grant by making sure I
submit it through the appropriate method. For example, if the organization required
an in-person submission, then I would turn it in at the organization’s main office. If a
submission is to be made via email, then I made sure to type in the email correctly
and corresponding files are attached.

DISCUSSION
The purpose of this project was to partner with a non-public school to
construct and submit a grant focused on the implementation of an afterschool music
program. In order to bring this project to fruition a number of steps were required,
including agreeing with the agency who the funding source was going to be and
gathering all information needed to respond to the grant requirements. Heading into
this partnership there were no false illusions with members of the school or this grant
writer that we were going to successfully secure funding with the first grant
submission. It was clear that it often takes multiple submissions prior to receiving
grant approval. However, it was clear that this graduate project was a worthy idea
because it would be a learning experience for this grant writer and a potential
valuable resource for the foster youth and the non -public school.
This chapter highlights the experiences of working with the school to write
and submit the grant, discusses what was accomplished and what was not
accomplished, and highlights the implications of the graduate project.
Experience Overview
Co-authorship is never easy. It takes clear communication, patience, and more
time than expected. In this graduate project, co-authorship proved to be a major
hurdle to completing this work, as consistent communication was difficult to maintain
and only became exacerbated by a national pandemic. Ultimately, most of the
communication was done via email. Nevertheless, face to face communication would
have proven to be more efficient because sometimes email replies between KTNPS
22
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and this grant writer would take longer than expected. The inability to meet and go
over the progress of the project proved to be a great challenge in that it led to
misinformation, slow communication, and wasting of crucial time. What could have
been discussed in a day took a week or more to deliberate. This resulted in timelines
being significantly impactful and slowing of the writing, as the conceptualization of
the grant proposal required co-construction to be prioritized by both KTNPS and this
grant writer.
A second component that made the writing of the grant difficult was
narrowing to and identifying who the funder was going to be. This was difficult
because we needed to identify an organization that had a connection to foster youth
and whose funding met the needs of the foster youth enrolled in KTNPS. Narrowing,
ultimately landing on a funding source slowed down the process of writing the grant
because each funder had a different set of requirements needed to submit a grant.
While there are a variety of grants and funding sources, there was a high rate of
dismissal because of the mismatch between the needs of the funder and the specific
needs of the intended purpose of the project. However, working through and finding a
“fit” for both parties increased the chances of receiving grant funding for the music
program. By narrowing down possible funders and meeting specific criteria it meant
that both the needs and requirements would be met.
Ultimately, the Robert Stewart Odell and Helen Pfeiffer Odell Fund was
selected as the funding source for the graduate project. Established in 1967, Mr. and
Mrs. Odell’s mission is to “Support a variety of charitable causes, primarily education
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and programs supporting at risk youth and their families…” (Odell et al., 1999, p.1).
This fund source has a connection to foster youth because they are at-risk youth who
will be benefiting from both an educational program and a human service program,
which are the two program areas this fund supports. If granted, this project can
allocate up to $10,000-$25, 000 in funding. This will successfully allow for the initial
implementation of a music program for KTNPS.
Another factor that led to this graduate project being difficult was that the
writing of the grant was very challenging, as this was the first time I had attempt to
write a grant. It would have been beneficial to have taken a grant writing course
and/or a training to help with the process, but no such courses or trainings were
available that fit with my timeframe. As a soon to be social worker, writing grants
will be more common than not, and not having formal preparation on how to
successfully write a grant is an implication that will be further discussed in the
implication section. Due to this, the process of writing the grant was slowed down
even more, as I was learning the process of grant writing while I was writing the
grant.
Even though there were a number of stumbling blocks that made bringing this
graduate project to fruition, it was an enjoyable and educational experience. I was
able to learn about various projects involving the aiding of at- risk youth. It has
allowed for the discovery of additional resources that at risk-youth can benefit from,
as well as, conceptualizing the need for different intervention/approaches to helping
at-risk youth educationally, behavioral, and developmentally. Most importantly, the
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research completed has highlighted the importance of music education for foster
youth who are at-risk youth that can greatly benefit from programs like this.
Additionally, I learned a number of invaluable aspects of grant writing, the timelines
for grant writing, and stumbling blocks in the grant writing process.
Although I was not able to finish writing the grant proposal or submitting it, I
have accomplished many aspects of the graduate project. I was able to successfully
create a co-authorship with a non-public school despite the distance and inability to
meet face to face. I was able to successfully research and find an appropriate funding
source. I was able to successfully gather most of the materials needed to complete and
submit this grant proposal, despite still needing to complete the writing of the grant.
Lastly, I was able to successfully find additional resources to help the betterment of
foster youth and advocate of behalf of them. The agency and I have agreed to
continue working on this project and to ultimately submit the grant as intended.
Implications
In the process of developing ad compiling the information needed to write this
grant, it has become abundantly clear that music education should be a requirement in
schools and not just an afterschool activity only offered to certain schools. There is a
wealth of research that supports music and the role it has in helping disadvantage
populations. For example, in 2002, Layman noted that music therapy is a nonthreatening activity that offer youth a safe place to explore their issues related to
abuse or neglect and establish meaningful relationships and healthy self-image
(Layman et al. 2002). In 2008, Dingle found that clients in cognitive behavior
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therapy, for substance use disorder treatment, were more willing to engage and
participate because of the use of music therapy (Dingle, 2008). In 2011, Iliya stated
that voice-centered music psychotherapy methods can help meet the needs of adults
who are both mentally ill and homeless (Iliya, 2011). These are only a few examples
of how music can positively impact not only foster youth but a variety of diverse,
disadvantage populations. It is not acceptable for schools like KTNPS to be forced to
find funding on their own to implement programs like this. Music education should
be a requirement not just an extracurricular activity.
Not having formal training nor offered courses on grant writing is an
implication that proved to be a great challenge. It would have been beneficial to have
had some type of training, especially prior to writing this grant, because it would have
allowed me to complete more, if not all the writing of the grant. Not only would a
course or training be beneficial to me, but it would have been beneficial to a variety
of individuals working with disadvantage populations. Given the current state of
funding and professional practice with disadvantage populations, professional Social
Workers, Case Managers, Clinicians, Non-Profits Organizations, and Special
Education Teachers need to be equipped with the skills to write grants. There is a
major need for funding but there was only a few people who can successfully write a
grant. A course or training on the process of grant writing would increase the odds of
allocating funds and thus help disadvantage populations like foster youth.
While Covid 19 slowed the process of completing the submission of the
graduate project, I will continue to work on the requirements needed until the writing
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of this grant is completed. I will continue to communicate with my co-authors, and I
will continue to advocate on behalf of all the at-risk youth. While my completion of
this master’s program is near an end, I will continue my work till I am able to
successfully submit this grant proposal. If approved, I will continue with the
implementation alongside my co-authors. If not approved, since feedback of areas of
improvement are provided, I will revise and help my co-authors re-submit.
Nevertheless, while I have not been able to submit the grant, I was able to accomplish
most aspects of the project and through the process I learned a great deal.
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