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Thesis Abstract
This thesis shows how using the ExCEL model of teaching improved first
grade student's word recognition as determined by running records. Excellence-A
Commitment to Every Learner (ExCEL) is a program designed to meet assessed
needs of all students, whether they require remediation or acceleration (AwardWinning District Puts Data to Work, 2001). The idea is that by dividing students up
into homogeneous reading groups allow teachers to focus more attention on the
particular needs of the students in that group. In addition to the student being
homogeneously based the class also receives additional assistance through
paraeducators during the ExCEL time.
Two schools were selected to participate in this study, School A (Control
Group) and School B (Experimental Group). Both schools were of similar
socioeconomic and ethnic backgrounds. The population in the study consisted of an
equal number of English Language Learners and a balance ofboys and girls. There
were 56 participants at each of the schools. The preliminary finding of this study
showed that School B's (Experimental Group using ExCEL) running record growth
increased by three levels while School A's (Control) running record growth increased
by two running record levels. Although there is only one running record level
difference between the two schools, the study was done for a short period of time.
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Chapter One
Introduction
Background
At the end of the 2004-2005 school year I decided to make a change from the
school where I was teaching. I requested a transfer from one low socioeconomic
elementary school to another within the same district. In my search for a new school,
I heard about the Excellence-A Commitment to Every Leamer (ExCEL) program that
three schools in my district were planning to implement. ExCEL is a program
designed to meet assessed needs of all students, whether they require remediation or
acceleration (Award-Winning District Puts Data to Work, 2001). ExCEL is a strategy
that the teachers at my new and current school are using to focus on the students. The
students, who struggle the most with reading, receive the most individualized
attention to help target the skills they are missing. The students, who are proficient in
reading, receive instruction that requires them to use higher level thinking strategies
and work independently. ExCEL is implemented for one hour every day of the week.
Inside of that one hour, the students are grouped for assistance according to their
targeted needs. With all of the individualized attention the students will receive this
program will really benefit students, and I wanted to become a part of it to see the
academic growth the students will achieve.
Since this is a completely new program to my school district, my principal and
I were quite interested as to whether or not there are benefits for our lower
performing students using the ExCEL program. Therefore, my research for this thesis
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focused on the implementation of the ExCEL program in first grade where the
primary emphasis is on word recognition.
Statement of the Problem
I am currently teaching first grade in a Title One, low socioeconomic school
with over 80% population consisting of English Language Learners. According to the
Federal "No Child Left Behind" (NCLB) law, last year the school did not make its
Annual Yearly Progress (AYP) goal, and is on the verge ofbecorning a Program
Improvement school if the scores do not increase by 2006. A school in Program
Improvement has not met its AYP. If schools continue to not meet their goal they risk
becoming sanctioned by the State.
In an effort to improve student achievement in past years, the school has
identified students in need of extra services (resource and special day classes) and
provided them with instruction outside of the regular education classroom; thus, those
students miss some of the grade level curriculum while they are receiving extra help
in math or reading. With the ExCEL program teachers and administrators at the
school site are trying to avoid labeling these students and provide them with the extra
support they need inside of the regular education classroom.
Traditionally "guided reading" group instruction is given in the student's own
classroom. With the ExCEL model, students are tested and grouped according to
need. The students will then switch teachers for reading, depending on their level, for
one hour a day. All of the students, designated as far below basic by the state's
standardized test, will see one teacher. The students designated as below basic will
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see a different teacher, while students designated as basic and proficient will receive
instruction with another teacher. The idea is that dividing students up into
homogeneous reading groups allows teachers to focus more attention on the particular
needs of the students in that group. The students who are identified as below basic
(below grade level, grade level standards being defined by the school district) will be
placed in a class with 18 students and receive two extra paraeducators, along with the
teacher, for a total ofthree adults in the classroom (one teacher and two
paraeducators), making the student-teacher ratio six students per one adult.
Since the district does not require teachers to give standardized tests to first
graders, teachers use the district adopted running records, (Scott Foresman, 1979) to
assess how the students are progressing throughout first grade. A running record is an
assessment tool teachers use to help determine a student's reading level. This is an
assessment given on a one-to-one basis. While the student reads a leveled text, the
teacher can mark on a sheet whether or not the student is reading the correct words.
This process is referred to as a running record and can be used to assess accuracy,
fluency, and comprehension according to the number of errors marked for the
purposes of this study the running record will be used to assess word recognition and
accuracy. Students are assessed, using running records, four times a year in August,
November, February, and June. Charting running record growth will be a good
indicator of how students are progressing through first grade. According to the school
district, a first grader should enter first grade at a running record level 3, which is
basic word tracking and reading pattern sentences. In November students should
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successfully pass with an accuracy rate of95% or better at a level 6, which is building
fluency and getting ready for comprehension questions. By February students should
be at a level 10, which requires them to accurately retell the events of the story and
pass with a 95% or better accuracy rate. If both of these requirements are not met then
the student does not pass. At the end of the school year in June, the students need to
pass a level16, which requires them to not only accurately retell the events of the
story but also read the passage at least 60 correct words per minute and read with
95% or better accuracy rate. Since all students in this study began first grade, in
August, below a level 7, this study focuses on word recognition as a foundational
reading skill.
Definition ofTerms
Ability Grouping. "A form of whole-group instruction that is characterized by
a single and a set curriculum which is delivered at the same pace for all students
within the classroom. Placement is based solely upon the child's perceived ability
level." (http://www.nasponline.org/informationlpospaper ag.html)
Accuracy. If a student is reading the text correctly. According to Fountas and
Pinnell in their book Guided Reading (1996), "the accuracy rate lets the teacher know
whether she is selecting the right books ... The accuracy rate also helps the teacher
group children effectively." (p. 90)
ExCEL. "Excellence-A Commitment to Every Leamer" (Huckeba & Bergen,
2000, Nov.) is a program that "provide(s) students with "targeted" instruction that
meets their needs and with immediate services that remediate them well before they
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qualify for special education services." ("Award-Winning District Puts Data to
Work," 2001)
Guided Reading. A small group of students, homogeneously based, brought
together with the teacher to work on specific concepts and strategies. These are
usually teacher-led groups which help the students to "develop the independent
reading strategies that underlie lifelong reading" (Hiebert & Colt, 1989, 18).
Running Records. An assessment tool teachers use to help determine a
students reading level. This is an assessment given on a one-to-one basis. While the
student reads a leveled text, in my district's case Scott Foresman, the teacher can
mark on their sheet if the student is reading the correct words. A running record can
be used to assess accuracy, fluency, and comprehension.
Small Group Instruction. Consists of four to eight students which helps the
teacher lead students to mastery of the topic (Maring, Furman, Blum-Anderson,
1985). Small groups can be formed heterogeneously (different abilities) or
homogeneously (same abilities), in the case of this study the groups are
homogeneous. "Small group settings provide a unique opportunity for fulfilling
instructional and self-selection needs ... One function that small groups serve well is a
focusing of needs and interests" (Hiebert & Colt, 1989, 16).
Word Recognition. Recognizing frequently used words in and out of text. The
more students are able to recognize the words outside of the text when they come to
reading it inside the text they will be able to read it with more success.
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Chapter Two
Review ofLiterature
Introduction

The purpose of this study is to see if the new program, ExCEL, will help first
grade students improve their reading achievement by giving them more support
through their guided reading. Key elements of this program include small group
instruction, guided reading, running records, and ability grouping.
ExCEL

ExCEL, "Excellence: A Commitment to Every Learner" (Award-Winning
Cottonwood Tackles Behavior, 2001), is a program designed to "intervene early in
learning problems and group students with similar reading abilities" (p.16). The main
idea behind ExCEL is to intervene on students' behalfbefore they fall behind
academically. "The early years are a critical time for students with disabilities.
Whenever possible, early inten'ention may reduce future reading difficulties,"
(Shaywitz et al., 1997, p. 160).
At the beginning of the school year all students are assessed to determine in
which group they should be placed. The students who need the most assistance
receive the most individual help. The students who are designated as far below basic
and below basic (students deemed below grade level) are placed in a class with 18
students, one teacher and two paraeducators, thus making the student-teacher ratio
6:1. Having these small groups in the class makes providing the students with
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instruction that targets their needs more feasible. By doing this teachers are able to
remediate sooner to avoid potential special education placement (Slavin, 1998).
The basic students (students deemed to be at grade level) are placed in a class
with 24 students, one teacher and two paraeducators, thus making the student-teacher
ratio 8:1. Although this makes the guided reading groups larger, it still allows the
teacher to focus on the particular skills and strategies the students need. Even with the
larger groups, the instruction is scaffolded so that all of the students experience
academic success (Hesperia, 2003).
The above basic students (students who are above grade level) are placed in a
classroom with 24 students and one teacher. By placing the above basic students in a
room together it "allows for more flexibility and creativity among the staff' (AwardWinning District Puts Data to Work, 2001, p.12). Usually, all ofthe students are
clustered together so that the students with special needs, including the Gifted and
Talented Education (GATE) students, are not given the extra resources that they need.
By placing these above basic students together it is allowing for the GATE students to
receive additional assistance also.
Guided Reading
"Guided reading is a context in which a teacher supports each reader's
development of effective strategies for processing novel text at increasingly
challenging levels of difficulty," (Fountas & Pinnell, 1996, p. 2). The purpose of
guided reading is to enable students to become independent readers through reading
strategies supported by the teacher. Students will apply the strategies during
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independent reading, writing, shared reading, and read a1ouds. "The ultimate goal in
guided reading is to help children learn how to use independent reading strategies
successfully," (Fountas & Pinnell, 1996, p. 2). Guided reading groups look differently
in every classroom. This can be done with a whole class or in small groups. If done in
small groups the teacher can focus more on the students who need additional
assistance on the same skill. Within the guided reading program, the teacher is able
to spend 15 to 20 minutes per day with each small group, leaving the rest of the class
to work independently. Usually no paraeducator is present. The teacher provides
students with direct instruction on specific skills, i.e. phonemic awareness, word
recognition, vocabulary, and cueing strategies for reading. Guided reading helps
students master the specific skills they need in order to become successful readers.
Ability Grouping
Students can be grouped one of two ways, homogeneously or
heterogeneously. Homogeneous refers to grouping students according to achieved
ability, achievement, interests, or other characteristics. Heterogeneous refers to the
practice of mixing students ofvarying abilities, interests, or ages in academic classes.
According to Pardo and Raphael (1991), homogeneous grouping has continued to
dominate reading instruction, although learning in heterogeneous groups tends to be
more of what the workplace resembles.
There are advantages as well as disadvantages to these two styles of
groupings, homogeneous and heterogeneous. Some advantages of homogeneous
grouping include the following: The teacher can focus on a particular strategy or skill
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with readers who have similar needs. This grouping strategy is most helpful "for
developing readers, typically in grade one and beginning grade two" (Routman, 2000,
p. 149). A disadvantage to homogeneous grouping includes the following: "If all the
not-so-good readers are all together, it would be hard for them to learn because we
learn from each other" (Routman, 2000, p. 146).
Some advantages to heterogeneous grouping include the following: "The notso-good readers can learn easier. The poor readers don't feel bad. With mixed groups,
we [all of the students] can all help each other," (Routman, 2000, p. 146). A
disadvantage to heterogeneous grouping is the following: For nonreaders the students
are perceived to learn best in the same-ability groups (Routman, 2000).
Small Group Instruction
Students benefit from a variety of experiences while learning to read.
Guidance during small group instruction is one of the benefits (Hiebert & Colt, 1989).
These small groups usually consist of four to eight students. These students can be of
the same or different ability levels, depending on what the objective of the lesson is
(Maring, Furman, & Blum-Anderson, 1985). In 1989, Hiebert and Colt found that:
The size of a small group means that children have more opportunities to
share their interpretations of passages, describe favorite books, and talk about
strategies that work for different reading purposes. Furthermore, responsibility
can also be fostered in small groups as children work with one another and
assume leadership roles. (p. 17)
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By placing students in small groups we are giving the struggling readers more
opportunities to read texts at their specific level; thus, giving them the chance to
apply the skills and strategies that they have acquired (Atkinson, Wilhite, Frey, &
Williams, 2002).
To assist students in learning to read teachers need to "monitor the amount of
reading completed on a daily basis" and ensure that books are "readily available and
appropriate for all children" (Allington, 2001, p. 167). Students also need to read
constantly in order to become more fluent readers. When they become more fluent in
reading, they will be more proficient readers (Atkinson, Wilhite, Frey, & Williams,
2002). In an article on kidsource.com titled, Helping the Underachiever in Reading,
for students who struggle the most with reading, one-on-one and small group
instruction provide the most individualized attention these students need.
(http://www.kidsource.corn/education/reading.html)
Running Records
It is important to monitor student progress formally and informally. One
formal assessment is a running record. "A running record is a tool for coding, scoring,
and analyzing a child's precise reading behaviors," (Fountas & Pinnell, 1996, p. 89).
Running records must be given in a one-to-one setting. Although taking a running
record requires time the information obtained from this will help the teacher to design
lessons around the skills the student needs additional assistance with.
The teacher determines at which running record the student will begin. The
texts are usually chosen from easily accessible reading materials used in the
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classroom. When the student passes a text with 95% accuracy or better, the students is
given another text to read, each one becoming more difficult. Administering a
running record helps a teacher to determine which text level will be at the student's
independent, instructional, and frustration level. With this knowledge, teachers can
group students by ability, monitor their progress, and accelerate students through
different levels of text (Clay, 1993). According to Clay (1993), using running records
is a good reading assessment instrument that can be used right away. With
standardized tests you cannot always see the progress that students are making right
away.
Running records of text reading have face and content validity. You cannot
get closer to the valid measure of oral reading than to be able to say the child
can read the book you want him to be reading at this or that level with this or
that kind of processing behaviour. Little or nothing is inferred. You can count
the number of correct words to get an accuracy score .. .In summary,
standardized tests are indirect ways of observing children's progress. They are
suitable for reporting the behaviours of groups but cannot compare with the
observation of learners at work for providing the information needed to design
sound instruction (Clay, 1993, p. 7).
Summary
Overall, research has shown that the above assessments and strategies help
teachers provide better instruction so that students can improve their reading abilities.
The small group instruction and guided reading are effective methods that teachers
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can use to help students achieve this goal. Running records are assessment tools they
use to help guide their instruction.
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Chapter Three
Methodology
Introduction

The purpose of this study was to see if ExCEL would help first grade students
improve their word recognition by giving them more support through guided reading.
Since this was a completely new program to my school district, my principal and I
were interested as to whether or not there are benefits for our lower performing
students using the ExCEL program.
In this chapter the methodology of this study will be described. This will

include how the schools, teachers, and students were chosen to participate in the
study as well as the demographics of the school district, schools, and classrooms.
Materials, procedure, analysis, and limitations will also be discussed.
Design

The design chosen for this research is the quasi-experimental design, which
does not provide for full control of extraneous variables. According to Johnson and
Christensen (2004) this design is appropriate because there is an interest in
determining if a cause and effect relationship exists between using the ExCEL
program and increased student achievement, as indicated by running records.
According to the guidelines given by Johnson and Christensen (2004), the
three necessary conditions of causation have been met for this experiment. Condition
one: variable A and variable B must be related in this study six separate classes are
represented, three from school A and three from school B. All classes in this
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experiment contain an equal amount of English speaking students and Spanish
speaking students at the same language level. Condition two: proper time order must
be established. The length of this experiment is one school trimester, beginning in
August and ending in November. Condition three: the relationship between variable
A and variable B must not be due to

so~e

confounding extraneous or "third"

variable. All of these classes are located in the same school district and include the
same percentage oflow socio-economic and ethnic student population; the only
differences are the method of delivering reading instruction and the teachers.
Setting
Both schools that participated in this study are located in the same school
district in Southern California. School A is the researcher's previous school and
school B is the researcher's current school. In school A, there are 638 students
enrolled, 508 are served by Title One funds. The student population consists of 65%
Latino, 26% White, 6% African American, 2% Asian, and 1% other. The staff
population consists of 62% White, 34% Latino, and 3% other. The school is located
in an area where 576 of the 638 (90%) students are considered economically
disadvantaged.
In school B, there are 667 students enrolled, 546 are served by Title One

funds. The student population consists of 68% Latino, 24% White, 5% African
American, 2% Asian, and 1% other. The staff population consists of60% White, 24%
Latino, 14% African American, and 2% Asian. This school is also located in an area
where 584 of the 667 (88%) students are considered economically disadvantaged.
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Six first grade classes were chosen to participate in this study. The six classes
were chosen by asking three teachers from school A if they would like to participate
in this study. After the three classes from school A were determined, three classes
from school B were chosen, based upon similar English language levels, as
determined by the California English Language Development Test (CELDT) of
school A. Socioeconomic and ethnic make-up ofthe two classes was also similar.
Participants
The 112 participants were students who were enrolled in school since August,
so there was adequate amount of time to learn reading strategies. From school A,
there were a total number of 56 participants. According to the CELDT, ofthose 56
students, three are Level Ones, none are Level Twos, 13 are Level Threes, seven are
Level Fours, seven are Level Fives, and 26 are English only students. At school B,
there were a total number of 56 participants. Of those 56 students, three are Level
Ones, seven are Level Twos, 14 are Level Threes, nine are Level Fours, one is a
Level Five, and 23 are English only students. 25 ofthe 56 students are boys and 31 of
the 56 students are girls at school A. At school B, 26 of the 56 students are boys and
30 of the 56 students are girls. Since all participants are in first grade, their ages vary
from five to seven years old.
Materials
The assessment used for this study was the school district's approved running
record instrument by Scott Foresman (1979). Using this assessment was helpful
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because it is consistently used by the two schools, and the scores can be compared
with less risk of discrepancies.
The materials used to teach reading were Houghton Mifflin (2003), Scholastic
Phonics Readers (1997), and Rigby PM Readers (1997). School A solely uses the
Houghton Mifflin (2003) curriculum and program strategies due to a directive from
their principal. School B teaches reading using the Houghton Mifflin (2003)
curriculum, Scholastic Phonics Readers (1997) and Rigby PM Readers (1997) using
the ExCEL model.
According to the Houghton Mifflin website it describes its curriculum as:
Develop[ing] comprehensive learning programs that include a variety of
products to help maximize teaching effectiveness. Our textbooks, workbooks,
and teachers' guides, give students and teachers the tools they need for success
in pre-K through grade 8. Houghton Mifflin is a market leader in reading, and
language arts. School Division reading products are widely used, with one in
four Americans learning to read from Houghton Mifflin reading programs.
Houghton Mifflin programs are the subjects of rigorous independent research
studies that confirm their efficacy and ensure their compliance with federal
No Child Left Behind legislation. The study demonstrates that students using
Houghton Mifflin Reading consistently performed better in critical beginning
reading skills than those using other programs. Houghton Mifflin Reading was
the best-selling reading text for grades K-6 in the United States in 2003
(Houghton Mifflin, 2005)
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One of the resources School Buses is the Phonics Readers (1997),
which are designed for first and second graders. According to Scholastic's
website their Phonics Readers are:

... providing students with systematic, PURPOSEFUL phonics practice in the
context of playful stories that motivate young children to read. It's an excellent
way to reinforce the phonics instruction found in your basal textbook. The
accompanying Teacher's Guide includes a lesson plan for each title. Scholastic
Phonics Readers: Boast 100% controlled text for phonics and sight words,
support children's evolving decoding abilities as they progress through the
cumulative skills, strike an excellent balance between controlled phonics and
natural-sounding language, expose children to new genres and subject matter
via kid-friendly thematic topics, and motivate children to keep reading with
hidden pictures in the illustrations (Scholastic Phonics Reader, 2005).

The other resource School B is allowed to use is the Rigby PM Readers (1997).
According to Rigby's website, it describes the readers as:
... PM Resources are systematically leveled to support and challenge readers
with engaging stories and exciting informational text to ensure literacy growth
and reading success. A large collection of titles- 800 across 30 levels- a
unique scaffolded approach, and stand-alone benchmark assessment accurately
matches your students to the right books at the right time. Proven-effective in
the classroom, this series provides the building blocks to help beginning readers
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grow from phonemic awareness to phoneme/grapheme connections to concept
development to sentence structure (Rigby PM Readers, 2005).
Procedure
Week one. During week one classrooms and students were identified. The first
step was to have all of the students assessed on their running records. This assessment
needs to be administered on a one-on-one basis so this can take up to a week to
complete. After all of the running record scores were obtained and placed on a chart
the students were then put into homogeneous groups depending on their reading level.
These were the pre-assessments. School A put the students into groups within their
own classes while school B placed the students into groups using the whole grade
level, consisting of seven classes.
Weeks two to twelve. During week two through week twelve, School A
conducted their reading groups in the traditional "guided reading" manner. Each
group consisted of between four and six students at or near the same reading level and
the teacher was the facilitator. Students all read the same book at the same time. As
the students progressed through the book they moved onto an increasingly more
difficult book. While the teacher was with the group reading, the remainder of the
class was working independently at the listening center, or doing workbook pages
from the Houghton Mifflin (2003) series. Each group read with the teacher for 15
minutes.
In school B, after the running records were assessed and the whole grade level
was placed into homogeneous groups according to the ExCEL mode. The students
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began their instruction with their reading teacher and paraprofessionals as determined
by reading level needs.
Week thirteen. This instruction continued until week 13, the end of the trimester
in November, and it was time to reassess the students' running records. The running
record assessments were given in the same manner as in the beginning of the year.
The scores were then charted on a table for easy access for the teacher. These were
the post-assessments.
Analysis
After all pre- and post- data were collected, the average running record growth
was placed on a bar graph to see how much each class and school had grown overall.
A bar graph was chosen to view the results because it is an easy graph to read. The
graphs were then compared to see how much difference there was between the two
school's scores.
Limitations
A limitation of the study can be how the teachers choose to use the
paraeducators in the classroom. If teachers choose to use a paraeducator as the
primary instructor with one group of students that could become a problem because
the students are not receiving the education that they deserve from a credentialed
person. Another limitation to this study is that it is only gathering data for one
trimester with a new program. An additional limitation to this study is that school A is
only using the Houghton Mifflin (2003) curriculum, while school Buses the
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Houghton Mifflin (2003) curriculum, Scholastic Phonics Readers (1997) and Rigby
PM Readers (1997).
Summary
To determine if the ExCEL model of teaching students how to read helps to
increase word recognition, as determined by the results of running records, this study
looked at two different schools within the same school district in Southern California.
The two schools were comprised of the same socioeconomic status and ethnic
background. There were 56 participants from each school of equal English language
levels and an equal amount ofboys and girls.
For a period of 13 weeks the teachers provided instruction in reading using the
Houghton Mifflin (2003) curriculum, Scholastic Phonics Readers (1997) and Rigby
PM Readers (1997) as instruction tools. School A solely used the Houghton Mifflin
(2003) curriculum, while School Bused Houghton Mifflin (2003) curriculum,
Scholastic Phonics Readers (1997) and Rigby PM Readers (1997) using the ExCEL
model. When the 13 weeks were over the teachers gave a post-assessment to see how
much the students running record scores have grown.
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ChapteJFour
Results
Introduction
The purpose of this study was to determine whether or not the reading
program, ExCEL will help first grade students improve their word recognition by
giving them more support through guided reading. After administering a preassessment the teachers taught guided reading for thirteen weeks using two different
methods. School A used the traditional method of teaching guided reading to the
students while School B used the ExCEL model of teaching. While both models teach
the same reading strategies, the ExCEL model focuses more on students' individual
needs and utilizes paraprofessional educators to provide more one-to-one instruction
After the thirteen weeks were completed the teachers administered a post-assessment
to acquire information on the students' reading growth.
The findings in this chapter will demonstrate the results of the data collected
between both schools in connection to guided reading. The bar graphs clearly show
the growth of the students for the duration of thirteen weeks. Scores were rounded to
reflect actual running record levels.

Findings ofSchool A: Control Group
Running record levels are identified in whole numbers from zero to six in
these first grade classrooms. In the pre-assessment, the average running record level
for Class 1 in School A was three. The average running record level in the postassessment was five (see Graph 1).
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School A (Control Group) Class 1

-

5

5·

4·

3

3· ~
2· ~

1
0

~
August

(Pre)

"""'

..............

November
(Post)

Average running record levels for Pre and
Post Assessments

In the pre-assessment, the average running record level for Class 2 in School

A was three. The average running record level in the post-assessment was five (see
Graph 2).
Graph 2

School A (Control Group) Class 2
5

August

(Pre)

November
(Post)

Average running record levels for Pre and
Post Assessmo.ntS

In the pre-assessment, the average running record level for Class 3 in School
A was two. The average running record level in the post-assessment was six (see
Graph 3).
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Graph3
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In the pre-assessment, the average running record level for School A was

three. The average running record level in the post-assessment was five (see Graph
4).
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In general, School A had an average growth of two running record scores,

using the traditional method of teaching guided reading. This growth occurred over a
thirteen week period.
Findings ofSchool B: Experimental Group using ExCEL
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In the pre-assessment, the average running record level for Class 1 in School
B was two. The average running record level in the post-assessment was five (see
Graph 5).
Graph 5
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In the pre-assessment, the average running record level for Class 2 in School
B was three. The average running record level in the post-assessment was six (see
Graph 6).
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In the pre-assessment, the average running record level for Class 3 in School
B was three. The average running record level in the post-assessment was six (see
Graph 7).
Graph 7
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In the pre-assessment, the average running record level for School B was
three. The average running record level in the post-assessment was six (see Graph 8).
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In general, School B had an average growth of three running record scores,

using the ExCEL method of teaching guided reading. This growth occurred over a
thirteen week period.
Overall Findings

The overall findings show that both School A as well as School B had the
exact same pre-assessment scores of a running record three. The pre-assessment and
teaching practices were initiated in August, the beginning of the school year. Due to
the two different methods of teaching guided reading, traditional and ExCEL, the
outcome of the post-assessments showed different results. The post-assessments,
administered in November, for School A showed an average growth of two running
record scores, while School B showed an average growth of three running record
scores.
Graph 9
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The research shows two schools attempting to increase students reading levels
using two different programs to increase a student's word recognition, as determined
by the results of running records. The two programs, ExCEL and traditional guided
reading, are the different methods used to teach guided reading to students, with
similar backgrounds, how to read.
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Chapter Five
Conclusion

Introduction
The purpose of this study was to determine the extent to which the program,
ExCEL helped first grade students improve their word recognition by giving them
more support through guided reading. Two schools were selected to participate in this
study, School A and School B. Both schools were of similar socioeconomic and
ethnic backgrounds. The population in the study consisted of an equal number of
English Language Learners and a balance of boys and girls. There were 56
participants at each ofthe schools.
At the beginning of the school year in August, the teachers were asked to
administer a pre-assessment of a running record to each of their students. After
administering these pre-assessments the teachers taught guided reading for thirteen
weeks using two different methods. School A used the traditional method of teaching
guided reading to the students while School B used the ExCEL model of teaching.
While both models taught the same reading strategies, the ExCEL model focused on
students' individual needs and used paraprofessional educators to provide more oneto-one assistance during reading time After the thirteen weeks were completed the
teachers administered a post-assessment to acquire information on the students'
reading growth.

Discussion and Recommendations
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At School A, the teachers were instructed to use solely the Houghton Mifflin
(2003) materials. This did not allow much time for the teacher to hold traditional
guided reading groups. The teachers in Classes 1 and 2 at School A taught guided
reading in a whole group setting. The teacher in Class 3 at School A, however, found
the time to teach the students to read by using the traditional, small group, method of
guided reading instruction. This could be what helped increase Class 3 's running
record scores. Also contributing to the students' success could be the strategic
placement and use of additional help provided by a paraeducator. While a
paraeducator assists in each classroom for 45 minutes a day, it is a different 45
minutes for each teacher. One teacher might get the paraeducator during guided
reading and another teacher might get the paraeducator during math time. This plays a
crucial role when teaching students how to read because they are not given enough
support to assist them in acquiring the needed skills in learning to read.
At School B, the teachers were instructed to use the Houghton Mifflin (2003)
materials, Scholastic Phonics Readers (1997), and Rigby PM Readers (1997). In
addition to teaching Language Arts using the Houghton Mifflin (2003) materials,
School B also participated in using the ExCEL model of teaching guided reading.
This method allowed the first grade team to homogeneously group the students based
upon their running record scores.
By having these homogeneous groups, students' learning needs were being
met at their instructional levels. Having three different curricula to aide in teaching
the students how to read, permitted the teachers in School B to target specific skills to

ExCEL and Running Records 33
allow student's academic growth. Paraeducators play a very strong role in the ExCEL
model of teaching guided reading. Each paraeducator supported the small groups of
students within the ExCEL class, for a duration of one hour a day. Students with
higher running record scores are given the opportunity to learn guided reading skills
using higher level thinking strategies on a more independent basis. Students who are
at the below basic level of reading receive small group instruction with the teacher
and two paraeducators at their instructional levels.
Initial results of this research indicate that the benefit ofthe paraeducators at
School B has been to increase student achievement. By having them in the classrooms
during reading time, providing extra support for the students proved to be priceless.
At school B there are at least two paraeducators in the classroom during the specified
ExCEL (reading) time. School A does not have the luxury of having as many
paraeducators to assist them, let alone have the one paraeducator they do have in the
classroom during their guided reading block. As seen by the results of School B,
having the paraeducators in the room assisting students during the reading time has
helped to increase the students' running record levels.
The preliminary finding of this study showed that School B's running record
growth increased by three levels while School A's running record growth increased
by two running record levels. Although there is only one running record level
difference between the two schools, the study was done for a short period of time. If
the study were to continue over a longer period of time, School B might yield more
gains using the ExCEL model to :each reading versus the traditional method. I
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recommend comparing the averages again at the end of the school year. With all of
the extra resources, different curricula and paraeducators, School B should show
greater growth for the year.
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